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APPENDIX 1. EMPLOYABILITY SKILLS RESOURCES 
 
Additional information for Employability Skills 
 
Innovative Work and Learn Grant 

In July 2016, Innovative Work and Learn grants were awarded to 10 regions totaling nearly $400,000 to foster, 
support and scale effective work-and-learn models in Indiana through the Indiana Regional Works Councils. Best 
practices and resources developed include three regional work and learn asset white papers, one regional directory 
of work and learn programs, development of a youth employability skills curriculum, a regional internship toolkit, 
employer tours and new work and learn opportunities created through apprenticeships, internships and 
externships. Listed below are the resources developed statewide from the awarded grants. 

 
Next Level Jobs - IN Office of Apprenticeship 

With an expanding community of stakeholders aimed at creating a sustainable talent pipeline, apprenticeships and 
work-based learning are an important step in merging resources and technical expertise in one place. Here you will 
find a community where employers, local practitioners, intermediaries, and others can easily access current 
resources, share successes, solicit support and take new approaches. 
An apprenticeship represents opportunity for any student — whether you’re on your way to college, directly to a 
career, both, or simply aren’t sure, an apprenticeship can help pave the way to a successful future. Your 
apprenticeship is designed to earn college credits that can be applied to a variety of degrees and qualify you for a 
middle-income job immediately following completion. So, after an apprenticeship, you’ll be equipped with practical 
skills and a jump-start on college that will prepare you for whatever is next on your road to success.  

 
Indiana DWD Employability Skills Benchmarks 

Indiana’s Employability Skills Benchmarks describe a set of workplace skills recommended for success in today’s 
competitive workforce. Formerly referred to as "soft skills," these are identified as essential, in-demand skills for 
all jobseekers regardless of experience or occupation. The term "soft skills" may give the appearance that these 
skills are of less value, but in fact they are crucial to finding employment and succeeding in the workforce. 
Indiana’s Employability Skills Benchmarks were vetted statewide by Hoosier employers and establish a common 
language across all Indiana workforce sectors. 

  

https://www.in.gov/irwc/2726.htm
https://www.nextleveljobs.org/2017
https://www.in.gov/dwd/files/IN_Employability_Skills.pdf


APPENDIX 2. PROJECT-BASED LEARNING RESOURCES 
 
Additional information for PBL 
 
3 Types of Project-Based Learning Symbolize Its Evolution 

Project-Based Learning has gone from academic study that yields end-of-unit projects, to highly complex 
methods of creating and publishing student thinking. It is more closely associated with 21st century learning skills 
than perhaps any other form of learning, and new technology in the classroom is improving its potential 
exponentially. 

3 Types of Project-Based Learning: 
1. Challenge-Based Learning/Problem-Based Learning is “an engaging multidisciplinary approach to 

teaching and learning that encourages students to leverage the technology they use in their daily lives to 
solve real-world problems through efforts in their homes, schools and communities.” 

2. Place-Based Education is the idea of performing authentic work in intimate communities certainly lends 
itself neatly to Project-Based Learning. 

3. Activity-Based Learning takes a kind of constructivist approach, the idea being students constructing their 
own meaning through hands-on activities, often with manipulatives and opportunities to experiment. 

 
Buck Institute for Education 

Students work on a project over an extended period of time – from a week up to a semester – that engages them in 
solving a real-world problem or answering a complex question. They demonstrate their knowledge and skills by 
developing a public product or presentation for a real audience. 
Project Search: The projects you will find here have been curated by BIE and were gathered from online project 
libraries. These projects are meant to inspire your own ideas or may be adapted to fit the needs of your classroom. 
 
Setting the Standard for Project Based Learning, co-published in May 2015 by BIE and ASCD: Project based 
learning (PBL) is gaining renewed attention with the current focus on college and career readiness and the 
performance-based emphases of Common Core State Standards, but only high-quality versions can deliver the 
beneficial outcomes that schools want for their students. It’s not enough to just “do projects.” Today’s projects 
need to be rigorous, engaging, and in-depth, and they need to have student voice and choice built in. Such projects 
require careful planning and pedagogical skill. The authors—leaders at the respected Buck Institute for 
Education—take readers through the step-by-step process of how to create, implement, and assess PBL using a 
classroom-tested framework. Also included are chapters for school leaders on implementing PBL system wide 
and the use of PBL in informal settings. By successfully implementing PBL, teachers can not only help students 
meet standards but also greatly improve their instruction and make school a more meaningful place for learning. 
Both practical and inspirational, this book is an essential guide to creating classrooms and schools where 
students—and teachers—excel. 
 
What Project Based Learning is Not: The following is an excerpt from chapter 4, “Designing a Project,” in Setting 
the Standard for Project Based Learning. Excerpt: When you’re designing a project, keep in mind that Project 
Based Learning is not the same as “doing a project.” Here are some of the many examples of assignments or 
activities that are sometimes called “projects” that, although they may have a legitimate place in the classroom, 
are not PBL: 

https://www.teachthought.com/project-based-learning/5-types-of-project-based-learning-symbolize-its-evolution/
https://www.teachthought.com/technology/23-ways-to-use-the-ipad-in-the-21st-century-pbl-classroom/
http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=ED144840&ERICExtSearch_SearchType_0=no&accno=ED144840
https://www.bie.org/
https://www.bie.org/project_search
http://www.ascd.org/Publications/Books/Overview/Setting-the-Standard-for-Project-Based-Learning.aspx
https://www.bie.org/blog/bie_book_excerpt_what_project_based_learning_is_not
http://www.ascd.org/Publications/Books/Overview/Setting-the-Standard-for-Project-Based-Learning.aspx
http://www.ascd.org/Publications/Books/Overview/Setting-the-Standard-for-Project-Based-Learning.aspx


 
 
The Difference between Projects and Project-Based Learning 

“Projects” can represent a range of tasks that can be done at home or in the classroom, by parents or groups of 
students, quickly or over time. While project-based learning (PBL) also features projects, in PBL the focus is 
more on the process of learning and learner-peer-content interaction that the end-product itself. 
The learning process is also personalized in a progressive PBL environment by students asking important 
questions, and making changes to products and ideas based on individual and collective response to those 
questions. In PBL, the projects only serve as an infrastructure to allow users to play, experiment, use simulations, 
address authentic issues, and work with relevant peers and community members in pursuit of knowledge. 

 
A Framework for High Quality Project Based Learning 

The Framework for High Quality Project Based Learning describes PBL in terms of the student experience and is 
intended to provide educators everywhere with a shared basis for designing and implementing good projects. The 
Framework for High Quality Project Based Learning is based on the accumulated experience, wisdom, and 
research of hundreds of educators who have graciously shared their ideas and critique. It describes six criteria, 
each of which must be at least minimally present in a project in order for it to be judged “high quality.” The six 
criteria are, intellectual challenge and accomplishment, authenticity, public product, collaboration, project 
management, and reflection. A high quality project requires students to think critically about a complex problem, 
question, or issue with multiple answers, and then work on that project over the course of days, weeks, and even 
months. A high quality project reflects what happens in the world outside of school. It uses the tools, techniques, 
and technology found there. It can make an impact on other people and communities, and it can connect to the 
interests and concerns of young people. In a high quality project, students make their work public by sharing it not 
only with the teacher but also with each other, experts, and other people beyond the classroom. This public 
process and final presentation encourages students to improve the quality of their work and demonstrates what 
students know and can do. In high quality PBL, some project work should be done as a team. When students truly 
collaborate, they are contributing individual voices, talents, and skills to a shared piece of work, while respecting 
the contributions of others. In high quality 
PBL, students learn and make use of project management processes, tools, and strategies similar to those used in 
the world beyond school. Learning is reinforced by reflecting on what we know and do. In a high quality project, 
students learn to assess the quality of their work and think about how to make it better. They pause regularly—not 
just at the end of the project, but throughout the process—to think about what they are doing and learning. 

 
Gold Standard PBL: Essential Project Design Elements 

It’s encouraging that Project Based Learning is becoming popular, but popularity can bring problems. Here at the 
Buck Institute for Education, we’re concerned that the recent upsurge of interest in PBL will lead to wide 
variation in the quality of project design and classroom implementation. 
If done well, PBL yields great results. But if PBL is not done well, two problems are likely to arise. First, we will 
see a lot of assignments and activities that are labeled as “projects” but which are not rigorous PBL, and student 
learning will suffer. Or, we will see projects backfire on underprepared teachers and result in wasted time, 

https://www.teachthought.com/project-based-learning/difference-between-projects-and-project-based-learning/
https://www.teachthought.com/technology/23-ways-to-use-the-ipad-in-the-21st-century-pbl-classroom/
https://hqpbl.org/wp-content/uploads/2018/03/FrameworkforHQPBL.pdf
https://www.bie.org/blog/gold_standard_pbl_essential_project_design_elements


frustration, and failure to understand the possibilities of PBL. Then PBL runs the risk of becoming another one of 
yesterday’s educational fads – vaguely remembered and rarely practiced. 
To help teachers do PBL well, we created a comprehensive, research-based model for PBL – a “gold standard” to 
help teachers, schools, and organizations to measure, calibrate, and improve their practice. This term is used in 
many industries and fields to indicate the highest quality process or product. Our conception of Gold Standard 
PBL has three parts: 1) Student Learning Goals (in the center of the diagram below) 2) Essential Project Design 
Elements (shown in the red sections of the diagram), and 3) Project Based Teaching Practices. 
Student Learning Goals: Student learning of academic content and skill development are at the center of any 
well-designed project. 
Key Knowledge and Understanding: Gold Standard PBL teaches students the important content standards, 
concepts, and in-depth understandings that are fundamental to school subject areas and academic disciplines. 
Key Success Skills: In school and college, in the modern workplace, as citizens and in their lives generally, 
people need to be able to think critically and solve problems, work well with others, and manage themselves 
effectively. We call these kinds of competencies “success skills.”  
Essential Project Design Elements: Based on an extensive literature review and the distilled experience of the 
many educators we have worked with over the past fifteen years, we believe the following Essential Project 
Design Elements outline what is necessary for a successful project that maximizes student learning and 
engagement 
Challenging Problem or Question: The heart of a project – what it is “about,” if one were to sum it up – is a 
problem to investigate and solve, or a question to explore and answer. It could be concrete (the school needs to do 
a better job of recycling waste) or abstract (deciding if and when war is justified). An engaging problem or 
question makes learning more meaningful for students. 
Sustained Inquiry: To inquire is to seek information or to investigate – it’s a more active, in-depth process than 
just “looking something up” in a book or online. The inquiry process takes time, which means a Gold Standard 
project lasts more than a few days. 
Authenticity: When people say something is authentic, they generally mean it is real or genuine, not fake. In 
education, the concept has to do with how “real-world” the learning or the task is. Authenticity increases student 
motivation and learning. 
Student Voice & Choice: Having a say in a project creates a sense of ownership in students; they care more 
about the project and work harder. If students aren’t able to use their judgment when solving a problem and 
answering a driving question, the project just feels like doing an exercise or following a set of directions. 
Reflection: John Dewey, whose ideas continue to inform our thinking about PBL, wrote, “We do not learn from 
experience. We learn from reflecting on experience.” Throughout a project, students – and the teacher – should 
reflect on what they’re learning, how they’re learning, and why they’re learning. Reflection can occur informally, 
as part of classroom culture and dialogue, but should also be an explicit part of project journals, scheduled 
formative assessment, discussions at project checkpoints, and public presentations of student work. 
Critique & Revision: High quality student work is a hallmark of Gold Standard PBL, and such quality is attained 
through thoughtful critique and revision. Students should be taught how to give and receive constructive peer 
feedback that will improve project processes and products, guided by rubrics, models, and formal 
feedback/critique protocols. In addition to peers and teachers, outside adults and experts can also contribute to the 
critique process, bringing an authentic, real-world point of view. This common-sense acknowledgement of the 
importance of making student work and student products better is supported by research on the importance 
of  “formative evaluation, ” which not only means teachers giving feedback to students, but students evaluating 
the results of their learning. 
Public Product 
There are three major reasons for creating a public product in Gold Standard PBL – and note that a “product” can 
be a tangible thing, or it can be a presentation of a solution to a problem or answer to a driving question. First, like 
authenticity, a public product adds greatly to PBL’s motivating power and encourages high-quality work. Think 
of what often happens when students make presentations to their classmates and teacher. The stakes are not high, 
so they may slack off, not take it seriously, and not care as much about the quality of their work. But when 
students have to present or display their work to an audience beyond the classroom, the performance bar raises, 
since no one wants to look bad in public. A certain degree of anxiety can be a healthy motivator. But too much 
anxiety can of course detract from performance – the trick is to find the sweet spot, not the sweat spot – so it’s 
important that students are well prepared to make their work public. 
Second, by creating a product, students make what they have learned tangible and thus, when shared publicly, 
discussible. Instead of only being a private exchange between an individual student and teacher, the social 



dimension of learning becomes more important. This has an impact on classroom and school culture, helping 
create a “learning community,” where students and teachers discuss what is being learned, how it is learned, what 
are acceptable standards of performance, and how student performance can be made better. 
Finally, making student work public is an effective way to communicate with parents, community members, and 
the wider world about what PBL is and what it does for students. When a classroom, school, or district opens 
itself up to public scrutiny, the message is, “Here’s what our students can do – we’re about more than test scores.” 
Many PBL schools and districts reinforce this message by repurposing the traditional “open house” into an 
exhibition of project work, which helps build understanding and support for PBL among stakeholders. When the 
public sees what high-quality products students can create, they’re often surprised – and eager to see more. 

 
Knowledge in Action: A PBL Design and Research Collaboration 

The Knowledge in Action Project collaborative has been focused on designing, implementing, and conducting 
research on project-based learning courses that achieve the standards of traditional Advanced Placement courses 
and add value for learning, engagement, and identity for diverse groups of students. 
This collaborative approach has assisted the researchers in early identification of issues, interpretation of data, and 
refinement of curricula and approaches to student engagement. These efforts have focused the research toward 
certain content and teaching approaches that show significant promise for meeting main project goals and 
objectives, given financial and policy support from districts and the time to implement and refine Project Based 
Learning (PBL) courses and engagement practices. 
We are encouraged that this approach is showing promise in meeting the project goals and objectives, while 
engaging students in consequential work using the knowledge and skills they learned through our PBL courses. 
Our intent is for students to think deeply to see connections to their lives, and to improve learning, and to think of 
themselves as people who participate in decision-making in a democracy.  

 
Magnify Learning 

Project-based learning is a way of learning in which students acquire content knowledge and skills in order to 
answer a driving question based on an authentic challenge, need, problem or concern. Project-based learning is done 
collaboratively and within groups using a variety of employability skills such as critical thinking, communication, 
and creativity. PBL allows for student voice and choice as well as inquiry. Authentic PBL involves a community 
partner and a publicly presented product. 

Project-based learning units include the following components: 
Content Knowledge & Skills 
Authenticity & Relevance-Addressed a real-world challenge, need, problem, or concern 
Inquiry 
Student Voice & Choice 
Collaboration 
Employability (21st Century) Skills 
Community Partnerships 
Feedback & Revision 
Publicly Presented Product 
Reflection 

 
New Tech Network 

At New Tech Network, our partnerships with schools drive everything we do. Together we are transforming 
teaching and learning around the country. Our shared vision for student success – college and career readiness for 
all students – has a very specific meaning in the Network. What we mean is that every graduate of a New Tech 
school leaves aware, eligible and prepared to pursue postsecondary education or training. 
Extensive, individualized coaching from our experienced full-time staff helps teachers and leaders gain the skills 
they need to confidently implement the New Tech Network model. Professional Learning @ NTN offers a 
personalized system of learning opportunities designed to allow education professionals to connect and learn at 
their own pace, anywhere at any time, and focus on their own needs and interests. 
 

Project-Based Learning: A Literature Review 
The concept of project-based learning (PBL) has garnered wide support among a number of K-12 education 
policy advocates and funders. This working paper builds on and updates a seminal literature review of PBL 
published in 2000. Focused primarily on articles and studies that have emerged in the 17 years since then, the 

http://knowledgeinaction.org/about/
https://magnifylearningin.org/
https://newtechnetwork.org/
https://www.mdrc.org/sites/default/files/Project-Based_Learning-LitRev_Final.pdf


working paper discusses the principles that underlie PBL, how PBL has been used in K-12 settings, the challenges 
teachers have confronted in implementing it, how school and district factors influence its adoption, and what is 
known about its effectiveness in improving students’ learning outcomes. 
PBL is grounded in cross-cutting “design principles” often related to what is taught, how it is taught, and how 
students should be evaluated in a PBL classroom. PBL design principles emphasize the importance of the project 
as the central vehicle of instruction and of students as active participants in the construction of knowledge. There 
is little consensus among developers of PBL design principles, however, about how PBL fits in with other 
instructional methods, how long a PBL unit should last, the roles of student choice and collaborative learning, and 
how learning should be assessed. The lack of a uniform vision complicates efforts to determine whether PBL is 
being implemented with fidelity and to evaluate its effects. 
PBL can be introduced into classrooms in a number of ways: Teachers and schools can make use of externally 
developed PBL curricula, they can develop their own PBL approaches, or PBL can be part of a whole-school 
reform effort. Implementing PBL is often challenging. It requires that teachers modify their roles (from directors 
to facilitators of learning) and that they tolerate not only ambiguity but also more noise and movement in the 
classroom. Teachers must adopt new classroom management skills and learn how best to support their students in 
learning, using technology when appropriate. And they must believe that their students are fully capable of 
learning through this approach. Given these challenges, professional development — both initial training and 
continuing support — is likely to be essential to the successful implementation of PBL. 
The working paper suggests that the evidence for PBL’s effectiveness in improving students’ outcomes is 
“promising but not proven.” Evaluations of its effectiveness have been hampered by the paucity of valid, reliable, 
and readily usable measures of the kinds of deeper learning and interpersonal and intrapersonal competencies that 
PBL aims to promote. Many studies, too, have used evaluation designs that leave open the possibility that factors 
other than PBL were responsible for the outcomes that were found. This said, some studies have found positive 
effects associated with the use of PBL curricula in science and social studies classes. Evidence for its 
effectiveness in math and literacy classes is more limited. In particular, it has been noted that math teachers have 
found it difficult to integrate PBL into their instruction. 

 
Project-Based Learning: A Promising Approach to Improving Student Outcomes 

The concept of project-based learning (PBL) has garnered wide support among a number of K-12 education 
policy advocates and funders. PBL is viewed as an approach that enables students to develop the “21st century 
competencies” — cognitive and social-emotional skills — needed for success in college and careers. A 
recent MDRC working paper, Project-Based Learning: A Literature Review, draws measured conclusions: It finds 
that the approach holds promise for improving students’ outcomes but that much remains to be learned about its 
effectiveness and about how its implementation can be strengthened. 
Evaluations of PBL’s effectiveness have been hampered by the paucity of valid, reliable, and readily usable 
measures of the kinds of deeper learning and interpersonal and intrapersonal competencies that PBL aims to 
promote. Many studies, too, have employed evaluation designs that leave open the possibility that factors other 
than the use of PBL were responsible for the outcomes that were found.  
In summary, the new focus on higher-level thinking skills and socioemotional competencies seems well aligned 
with the goals of PBL. Further research would help policymakers and practitioners determine whether the promise 
of PBL can be realized, which PBL models are most effective, and how their use can be brought to scale. Lucas 
Education Research (LER) supported an earlier version of the working paper reviewed in this brief and is 
currently funding research projects that address many of these questions. 

 
  

https://www.mdrc.org/publication/project-based-learning-promising-approach-improving-student-outcomes
https://www.mdrc.org/sites/default/files/Project-Based_Learning-LitRev_Final.pdf
https://www.lucasedresearch.org/index.html
https://www.lucasedresearch.org/index.html


Sample PBL Rubrics 
Individual Collaboration Rubric  
Focuses on the specific aspects of individual collaboration.  The indicators are designed to be simple and accessible to 
students using the Peer Evaluation Tool as well as instructive to guide group contributions. The number of dimensions 
(rows) for this rubric makes it unlikely a teacher would use it in its entirety. A teacher might opt to focus on particular 
rows by project or a school might focus on particular indicators in particular grade levels. Schools may also find 
opportunities to bring additional collaboration and project management skills to extend this outcome in as their students 
grow as collaborators.  

 Emerging Developing Proficient Advanced 

Contributes 
and develops 

ideas 

Ideas are unsupported with 
reasoning 
 
Limited acknowledgement of 
other’s thinking 

Shares ideas, and explains the 
reasons behind them 
 
Acknowledges others’ 
thinking 

Provides ideas or arguments 
with convincing reasons 
 
Builds on the thinking of 
others 

Acknowledges the strengths 
and limitations of their ideas 
 
Builds on the thinking of 
others and checks back for 
agreement 

Supports 
equal 

participation 
 

Shares ideas w/o listening or 
listens w/o sharing ideas 

Allows for equal participation 
by both sharing ideas and 
listening to the ideas of others 

Encourages equal 
participation by asking 
clarifying or probing 
questions, paraphrasing 
others’ ideas and synthesizing 
group thinking 

In addition, tracks 
contributions from members, 
and actively invites others to 
participate and share 
perspectives. 

Uses Group 
Norms 

Regularly violates group 
norms and processes 

Demonstrates group created 
norms and processes 

Provides gentle reminders on 
norms and processes when 
necessary 

Incorporates norms, and uses 
agreed upon processes for 
every meeting 

Respectful 
tone and 

style 

At times, words and tone 
indicate respectful intent, but 
not consistently. 

Words and tone indicate 
respectful intent, but might 
not be sensitive to others. 

Words and tone indicate 
respect and sensitivity to 
others. 

Additionally, provides gentle 
feedback about others’ words 
and tone to foster an 
environment of respect. 

Positive Body 
Language/ 

Active 
Listening 

Sporadically faces speaker, or 
engages without distraction 
some of the time. 

Faces speaker and is free of 
distractions when others are 
speaking. 

When others are speaking, 
both body language and 
verbal responses indicate 
engagement. 

When others are speaking, 
body language and verbal 
responses indicate positive, 
energetic engagement. 

Roles 

Knows what role is, and 
fulfills it only some of the 
time 

Accepts role and shows 
understanding of role by 
fulfilling it 

Knows the roles of self and 
others, and uses the roles to 
maximize group efficiency. 

Advocates for an intersection 
between individual skill sets 
and assigned roles, using 
them to both encourage and 
help others grow. 

Work Ethic 

Completes only some 
assigned tasks 
 
Comes to meetings without 
evidence of preparation 

Completes all assigned tasks 
by deadline 
 

Comes to meetings partially 
prepared. 
 

Completes all assigned tasks 
by deadline; work is quality, 
and advances the project 
 
Comes to meetings fully 
prepared 
 

Completes all assigned work 
by deadline with high quality 
to advance project; revises 
work based upon feedback. 
Preparation for meetings 
surpasses group’s 
expectations 

Support 

Either doesn’t help, or 
occasionally helps, but must 
be asked. 

Predictably helps when 
asked by others, but only 
then. 

Always helps when asked, 
and sometimes offers help to 
others. 

Actively checks with others 
to understand how each 
member was progressing and 
how they may be of help. 



Team Collaboration Checklist  
Can serve as a useful reminder on the important aspects of team dynamics. It is not a rubric for grading purposes but 
rather a reminder for student and adult teams about the key conditions for good collaboration.  

Behavior Description 

Equal Participation Each member is equally engaged in the work of team, as represented by the role each member plays in 
accomplishing the task and how well each voice is heard during discussion.  Established roles allow for 
equal participation. 

Project Management The team has collaboratively developed a context-specific plan for task completion that is regularly 
updated to reflect needed adjustments throughout the timeline.  

Making Decisions The team uses a transparent process, or set of processes, for making decisions that impact the entire group.  

Physical Disposition The team members exhibit physical cues that suggest active listening, engagement, and an openness to 
new ideas. In addition, team meetings are physically organized in ways that best support collaborative and 
cooperative work.  

Creating / Using 
Norms 

The team has established and is using a set of norms that guide the behavior of the team. The team 
regularly revisits the norms to assess their effectiveness and to determine whether they are an accurate 
reflection of the team’s behavior.   

Intellectual Discourse The team regularly engages in constructive intellectual discourse aimed at deepening the team’s 
understanding of key ideas and individual perspectives related to the task at hand.  

Passionate Ownership The team exhibits shared and passionate ownership over the successful completion of the task. All group 
members are made to feel valuable, that their contributions are meaningful, and their accomplishments are 
celebrated.  

Conflict Resolution The team anticipates that conflict may happen, and has a plan for addressing it directly. Group members 
engage constructively and reference both the plan and their norms when conflict occurs. 



Knowledge and Thinking Rubric  
Focuses on the ability to reason, problem-solve, develop sound arguments or decisions, and create new ideas by using 
appropriate sources and applying the knowledge and skills of a discipline. 
ELA Research and Argumentation Grade 10 

 
 
ELA Research and Argumentation Grade 12 
NTN Knowledge and Thinking Rubric for ELA Research or Argumentation, Grade 12 
The ability to reason, problem-solve, develop sound arguments or decisions, and create new 
ideas by using appropriate sources and applying the knowledge and skills of a discipline. 

 
 

EMERGIN
G 

E/
D 

DEVELOPING D/
P 

PROFICIENT 
College Ready 

P/
A 

ADVANCED 
College Level 

ARGUMENT 
What is the 
evidence that 
the student 
can develop 
an 
argument? 
 

• Argument is 
unclear or  
underdeveloped 

• Makes unclear or 
irrelevant claims  

• Discussion of 
questions or 
counterclaims 
(when 
appropriate) is 
unclear or absent 

• Does not explain 
background and 
context of 
topic/issue 

• Draws superficial 
connections or 
conclusions 

 • Makes a somewhat 
clear, but general 
argument that reflects 
passive reading or 
thinking 

• Makes relevant claims 
• Briefly alludes to a 

questions or 
counterclaims when 
appropriate 

• Somewhat explains 
background and context 
of topic/issue 

• Draws general or broad 
connections or 
conclusions 

 • Makes a clear and 
well-developed 
argument that 
demonstrates engaged 
reading and critical 
thinking 

• Makes relevant claims 
that support the 
argument 

• Acknowledges 
questions or 
counterclaims when 
appropriate 

• Explains background 
and context of 
topic/issue  

• Makes specific 
connections and draws 
meaningful 
conclusions 

 • Makes a clear, well 
developed, and 
convincing argument 
that demonstrates 
engaged reading and 
original critical thinking 

• Makes relevant and 
significant claims that 
support the argument 

• Acknowledges and 
responds to questions or 
counterclaims to 
sharpen the argument 
when appropriate 

• Thoroughly explains 
background and context 
of topic/issue 

• Makes insightful 
connections and draws 
meaningful conclusions, 
and raises important 
questions 

 



EVIDENCE 
What is the 
evidence that 
the student 
can support 
the 
argument? 
 
 
 
 
 

• Refers to 
evidence from few 
sources; some 
sources may not 
be relevant to 
argument 

• Limited use of 
information and/or 
examples 

• Makes note of a 
general difference 
in perspectives 
among authors on 
a topic without 
specific details 
(when 
appropriate) 

 • Refers to limited 
evidence (print/digital) 
relevant to argument  

• Information and/or 
examples are used to 
illustrate one author’s 
point of view 

• Briefly notes and 
dismisses inconsistent 
information or a 
difference among 
authors on the same 
topic (when 
appropriate) 

 • Refers to detailed 
evidence (print/digital) 
relevant to argument  

• Information and/or 
examples are used to 
illustrate multiple 
authors’ point(s) of 
view 

• Discusses inconsistent 
information or a 
difference among 
authors on the same 
topic (when 
appropriate) 

 

 • Refers to extensive and 
comprehensive evidence 
(print/digital) relevant to 
argument 

• Information and/or 
examples are used to 
illustrate multiple 
authors’ point(s) of view 
and justify the argument 

• Weighs and evaluates 
inconsistent information 
or a difference among 
authors on the same 
topic (when appropriate) 

ANALYSIS 
What is the 
evidence that 
the student 
can analyze 
evidence? 

• Restates 
information from 
multiple sources. 

• Expresses broad 
agreement with a 
source's 
perspective 
without 
assessing the 
strength or 
limitation of the 
source. 

 • Summarizes evidence 
from multiple sources 
related to the argument.  

• Minimally addresses the 
strength or limitation of 
one important source 
(when appropriate). 
 

 • Synthesizes evidence 
from multiple sources 
related to the argument 

• Assesses the strengths 
or limitations of most 
important sources to 
support the argument 
or claims (when 
appropriate) 

 • Synthesizes and 
critiques evidence from 
multiple sources related 
to the argument  

• Assesses the strengths 
and limitations of most 
important sources to 
support or refute 
argument or claims 
(when appropriate) 

 
ELA Textual Analysis Grade 10 

 
 
 
 
 
 
 
 
 
 



ELA Textual Analysis Grade 12 
NTN Knowledge and Thinking Rubric for ELA Analysis, Grade 12 
The ability to reason, problem-solve, develop sound arguments or decisions, and create new 
ideas by using appropriate sources and applying the knowledge and skills of a discipline. 

 
 

EMERGING E/D DEVELOPING D/P PROFICIENT 
College Ready 

P/A ADVANCED 
College Level 

ARGUMENT 
What is the 
evidence that 
the student 
can develop 
an argument? 
 

• Argument is 
unclear or 
underdeveloped 

• Makes unclear or 
irrelevant claims 

• One claim 
dominates the 
argument and 
alternative or 
counterclaims are 
absent 

• Draws superficial 
connections or 
conclusions 

 • Makes a somewhat 
clear, but general 
argument that 
reflects passive 
reading or thinking 

• Makes relevant 
claims 

• Briefly alludes to 
questions or 
alternative 
interpretations when 
appropriate 

• Draws general or 
broad connections 
or conclusions 

 • Makes a clear, well 
developed argument that 
demonstrates engaged 
reading and critical 
thinking 

• Makes relevant claims 
that support the 
argument 

• Acknowledges 
questions, 
counterclaims, or 
alternative 
interpretations when 
appropriate 

• Makes specific 
connections and draws 
meaningful conclusions 

 • Makes a clear, well 
developed, and 
convincing argument that 
demonstrates engaged 
reading and original 
critical thinking  

• Makes relevant and 
significant claims that 
support the argument 

• Acknowledges and 
responds to questions, 
counterclaims, or 
alternative interpretations 
to sharpen the argument 
when appropriate 

• Makes insightful 
connections, draws 
meaningful conclusions 
and raises important 
implications 

EVIDENCE 
What is the 
evidence that 
the student 
can support 
the argument? 
 
 

• Refers to limited 
textual evidence 
(reasons, 
examples, or 
quotations) 
relevant to 
argument  

• Makes no 
reference to the 
author’s point of 
view or purpose in 
a text 

 • Relies on one or 
two reasons, 
examples, or 
quotations relevant 
to argument 

• Briefly notes the 
author’s point of 
view or purpose in a 
text 

 • Refers to detailed 
textual evidence 
(reasons, examples, and 
quotations) relevant to 
argument 

• Determines the author’s 
point of view or purpose 
in a text and its impact 
on overall meaning 

 • Refers to most important 
textual evidence (reasons, 
examples, and quotations) 
relevant to argument 

• Evaluates author’s point of 
view or purpose in a text 
and its impact on overall 
meaning and credibility 
of ideas 

ANALYSIS 
What is the 
evidence that 
the student 
can analyze 
evidence? 

• Demonstrates 
minimal 
understanding of 
text(s) 

• Summarizes but 
does not analyze 
or evaluate ideas 
or claims 

• Makes no 
reference to 
author's choices 
to support central 
ideas or claims  

 • Demonstrates a 
basic understanding 
of text(s) 

• Summarizes and 
attempts to analyze 
the central ideas or 
claims 

• Briefly refers to the 
author's choices 
(e.g., language use, 
literary/rhetorical 
devices, 
organization) that 
support central ideas 
of claims  

 • Demonstrates 
comprehensive 
understanding of 
text(s) including both 
explicit and inferred 
meanings 

• Analyzes the central 
ideas or sequence of 
events and their 
development over the 
course of the text(s) 

• Analyzes how author’s 
choices made by the 
author (e.g., language 
use, literary/rhetorical 
devices, organization) 
support central ideas 
or claims  

 
 

 • Demonstrates 
comprehensive and 
critical understanding of 
text(s), including both 
explicit and inferred 
meanings 

• Analyzes and evaluates 
complex ideas or sequence 
of events and explains how 
individuals, ideas, or 
events interact and develop 
over the course of the 
text(s) 

• Analyzes how author’s 
choices (e.g., language use, 
literary/rhetorical devices, 
organization) support 
central ideas or claims and 
the effectiveness of the 
text 

 
 
 



Math Problem Solving Grade 12 
NTN Knowledge and Thinking Rubric for Math Problem Solving, Grade 12 
The ability to reason, problem-solve, develop sound arguments or decisions, and create new 
ideas by using appropriate sources and applying the knowledge and skills of a discipline. 

 
 

EMERGING E/D DEVELOPING D/
P 

PROFICIENT 
College Ready 

P/A ADVANCED 
College Level 

PROBLEM 
SOLVING 
What is the 
evidence that 
the student 
understands 
the problem 
and the 
mathematical 
strategies that 
can be used to 
arrive at a 
solution? 

• Does not provide 
a model 

• Ignores given 
constraints 

• Uses few, if any, 
problem solving 
strategies 

 • Creates a limited 
model to simplify a 
complicated situation 

• Attends to some of 
the given constraints 

• Uses inappropriate or 
inefficient problem 
solving strategies 

 • Creates a  model to 
simplify a complicated 
situation  

• Analyzes all given 
constraints, goals and 
definitions 

• Uses appropriate 
problem solving 
strategies 

  • Creates a model to simplify 
a complicated situation and 
identifies limitations of 
model  

• Analyzes all given 
constraints, goals and 
definitions and implied 
assumptions 

• Uses novel problem 
solving strategies and/or 
strategic use of tools 

REASONING 
AND PROOF 
What is the 
evidence that 
the student can 
apply 
mathematical 
reasoning/proc
edures in an 
accurate and 
complete 
manner? 

• Provides 
incorrect 
solutions 
without 
justifications 

• No evidence of 
monitoring for 
reasonableness 

• Results are not 
interpreted in 
terms of context 

 • Provides partially 
correct solutions or 
correct solution 
without logic or 
justification 

• Monitors for 
reasonableness in final 
answer 

• Results are interpreted 
partially or incorrectly in 
terms of context 

 • Constructs logical, 
correct, complete 
solution 

• Monitors for 
reasonableness in final 
answer and adapts 
appropriately 

• Results are interpreted 
correctly in terms of 
context 

 • Constructs logical, correct, 
complete solution with 
justifications  

• Monitors for 
reasonableness, identifies 
sources of error, and adapts 
appropriately 

• Interprets results correctly 
in terms of context, 
indicating the domain to 
which a solution applies 

CONNECTIONS 
What is the 
evidence that 
the student 
understands 
the 
relationships 
between the 
concepts, 
procedures, 
and/or real-
world 
applications 
inherent in the 
problem? 

• Does not identify 
the underlying 
mathematical 
structures of the 
given problem 

• Little or no 
evidence of 
applying  previous 
math knowledge 
to given problem 

 • Identifies the 
underlying 
mathematical 
structures of the 
given problem 

• Applies previous 
math knowledge to 
given problem but may 
include reasoning or 
procedural errors 

 • Identifies the 
underlying 
mathematical 
structures and makes 
connections to similar 
problems set in different 
contexts 

• Applies and extends 
math previous 
knowledge correctly to 
given problem  

 

 • Identifies and generalizes 
the underlying 
mathematical structures 
of the given problem to 
other seemingly unrelated 
problems or applications 

• Applies and extends 
previous knowledge 
correctly to given problem; 
makes appropriate use of 
derived results 

 

COMMUNICATI
ON AND 
REPRESENTATI
ON 
What is the 
evidence that 
the student can 
communicate 
mathematical 
ideas to others? 
 

• Uses 
representations 
(diagrams, tables, 
graphs, formulas)  
in ways that 
confuse the 
audience 

• Uses incorrect 
definitions or 
inaccurate 
representations 

 • Uses representations 
(diagrams, tables, 
graphs, formulas), 
though correct, do not 
help the audience 
follow the chain of 
reasoning; extraneous 
representations may 
be included 

• Uses imprecise 
definitions or 
incomplete 
representations with 
missing units of 
measure or labeled 
axes 

 • Uses multiple 
representations 
(diagrams, tables, 
graphs, formulas) to 
help  the audience 
follow the chain of 
reasoning 

• With few exceptions, 
uses precise 
definitions and 
accurate 
representations 
including units of 
measure and labeled 
axes 

 • Uses multiple 
representations (diagrams, 
tables, graphs, formula) 
and key explanations to 
enhance the audience’s 
understanding of the 
solution; only relevant 
representations are 
included 

• Uses precise definitions 
and accurate 
representations including 
units of measure and 
labeled axes; uses formal 
notation 



 Science Argumentation/ Explanation Grade 10 

 

 
  



Science Argumentation/ Explanation Grade 12 
NTN Knowledge and Thinking Rubric for Science Argumentation, Grade 12 
The ability to reason, problem-solve, develop sound arguments or decisions, and create new 
ideas by using appropriate sources and applying the knowledge and skills of a discipline. 

 
 

EMERGING E/D DEVELOPING D/P PROFICIENT 
College Ready 

P/A ADVANCED 
College Level 

ARTICULATING 
A SCIENCE-
RELATED ISSUE 
What is the 
evidence that the 
student can 
articulate a clear 
issue and explain 
its scientific 
context? 
 

• The scientific, 
social or 
technological 
significance of the 
issue is missing, 
vague, or unclear 

• Scientific content 
is limited and/or 
contains 
inaccuracies 

• Does not situate 
the issue within 
any other context 

 • The scientific, 
social or 
technological 
significance of 
the issue is 
clear, but lends 
itself to readily 
available 
answers 

• Scientific 
content is 
limited but 
accurate  

• Makes 
references to 
another context 

 • The scientific, 
social, or 
technological, 
significance of the 
issue is thoughtful 
and lends itself to a 
challenging research 
project 

• Scientific content is 
clear, detailed and 
relevant 

• Situates issue in a 
cultural, historical, 
and/or global 
context 
 

 • The scientific, 
technological or 
social significance of 
the issue is thought-
provoking and lends 
itself to a 
challenging and 
interesting research 
project 

• Scientific content is 
clear, detailed, 
accurate, and 
relevant, and 
conveys depth and 
breadth of 
knowledge on the 
topic 

• Situates the issue 
within their genres: 
cultural, historical, 
global context and 
elaborates on the 
significance of the 
issue in these 
contexts 

ARGUMENT 
What is the 
evidence that the 
student can 
develop an 
argument? 
 

• Argument is 
unclear or 
underdeveloped 

• Makes unclear or 
irrelevant claims 

• One claim 
dominates the 
argument and 
alternative or 
counterclaims are 
absent 

 • Makes a 
somewhat clear, 
but general 
argument  

• Makes relevant 
claims 

• Briefly alludes 
to questions or 
counterclaims  

 • Makes a clear and 
well developed 
argument 

• Makes relevant 
claims that support 
the argument 

• Acknowledges 
questions or 
counterclaims 

 • Makes a clear, well 
developed, precise, 
and nuanced 
argument  

• Makes relevant and 
significant claims 
that support the 
argument 

• Acknowledges and 
responds to 
questions or 
counterclaims to 
sharpen the 
argument 

EVIDENCE 
What is the 
evidence that the 
student can 
support the 
argument? 
 
 

• Refers to evidence 
from few sources; 
some sources may 
not be relevant 

• Limited use of data 
and/or examples  

• Makes note of a 
general difference 
in perspectives on 
a topic without 
specific details  

 • Refers to limited 
evidence 
(textual, 
experimental, or 
multimedia) 
relevant to 
argument 

• Data and/or 
examples are 
used to 

 • Refers to sufficient 
and detailed 
evidence (textual, 
experimental, or 
multi-media) 
relevant to argument 

• Data and/or 
examples are used 
to illustrate varying 
points of view 

 • Refers to extensive 
and comprehensive 
evidence (textual, 
experimental, or 
multimedia) relevant 
to argument 

• Data and/or 
examples are used 
to illustrate different 
points of view and 
justify the claim 



illustrate one 
point of view 

• Briefly notes 
and dismisses 
inconsistent 
information or a 
difference 
among authors 
on the same 
topic  

• Discusses 
inconsistent 
information and 
differences among 
authors on the same 
topic 

• Weighs and 
evaluates 
inconsistent 
information and 
differences among 
authors on the same 
topic  

ANALYSIS 
What is the 
evidence that the 
student can 
analyze 
evidence? 

• Restates 
information from 
multiple sources 

• Expresses broad 
agreement with a 
source's 
perspective 
without assessing 
the strength or 
limitation of the 
source 

 • Summarizes 
evidence from 
multiple 
sources related 
to the argument  

• Minimally 
addresses the 
strength or 
limitation of 
one important 
source  
 

 • Synthesizes 
evidence from 
multiple sources 
related to the 
argument 

• Assesses the 
strengths or 
limitations of most 
important sources to 
support the 
argument or claims 

 • Synthesizes and 
critiques evidence 
from multiple 
sources related to the 
argument  

• Assesses the 
strengths and 
limitations of most 
important sources to 
support or refute the 
argument or claim  

CONCLUSION 
What is the 
evidence that the 
student can draw 
logical and 
sound 
conclusions?  
 
 

• Conclusions are 
stated vaguely or 
generally, or are 
implausible  

• Conclusions are 
overstated or 
overdrawn 

 • Conclusions are 
logical, and 
generally 
plausible; no 
further 
implications are 
raised 

• Briefly notes 
limitations or 
unanswered 
questions 

 • Conclusions are 
logical and well 
supported; raises 
plausible 
implications 

• Discusses limitations 
and/or unanswered 
questions 

 

 • Conclusions are 
logical, well 
supported, and 
insightful, and raise 
important 
implications 

• Discusses 
limitations, 
unanswered 
questions, and/or 
considers alternative 
explanations  

 
  



Scientific Research Grade 10 

 
  



Scientific Research Grade 12 

 

 
 



 
Social Studies Grade 10 

 

 
 
  



Social Studies Grade 12 
NTN Knowledge and Thinking Rubric for History/Social Science Research or Inquiry, 
Grade 12 
The ability to reason, problem-solve, develop sound arguments or decisions, and create new 
ideas by using appropriate sources and applying the knowledge and skills of a discipline. 
 

 

 
EMERGING E/D DEVELOPING D/P PROFICIENT 

College Ready 
P/A ADVANCED 

College Level 

INQUIRY1  
What is the 
evidence that 
the student can 
ask a 
historical/soci
al science 
question? 

• Question’s 
relevance to the 
topic is unclear 

• Question is too 
broad or narrow 
in scope to allow 
for adequate 
investigation 

 
 

• Question is 
relevant to the 
chosen topic 

• Question is 
specific and 
targeted enough to 
guide initial 
investigation 
 

 • Question is relevant 
and important in 
relation to the chosen 
topic 

• Question can be 
investigated given 
available resources 

 • Question is relevant 
and important in 
relation to the chosen 
topic 

• Question is specific 
and challenging and 
can be investigated 
given available 
resources 

ARGUMENT 
What is the 
evidence that 
the student can 
develop a 
historical/soci
al scientific 
argument? 
 

• Thesis is unclear 
or 
underdeveloped 

• Makes unclear 
or irrelevant 
claims 

• One claim 
dominates the 
argument and 
alternate or 
counterclaims 
are absent 

 • Thesis is relevant 
to the prompt or 
research question 

• Makes claims 
relevant to the 
thesis 

• Mentions 
questions or 
counterclaims 

 • Thesis clearly answers 
the prompt or research 
question 

• Makes relevant, 
specific claims that 
support the thesis 

• Discusses questions or 
counterclaims 

 • Thesis is precise and 
nuanced and clearly 
answers the prompt 
or research question 

• Makes relevant, 
specific, and 
significant claims that 
support the thesis 

• Develops and 
responds to questions 
or counterclaims to 
sharpen the argument 

EVIDENCE 
What is the 
evidence that 
the student can 
select sources 
and support 
the argument? 
 
 

• One or two 
credible sources 
that share 
perspective are 
consulted 

• Evidence is 
over-reliant on 
one source. 

• Evidence is 
irrelevant OR 
absent 
 

 
 
 

 

• Multiple credible 
sources are 
consulted 

• Refers to evidence 
from few sources 

• Evidence, 
including 
information and 
quotations, is 
included and 
supports the 
argument 
 

 • Sources consulted are 
credible and vary in 
perspective OR format 
(e.g., text, graphic, 
visual media, etc.) 

• Evidence from 
relevant primary and 
secondary sources is 
used in major parts of 
the argument 

• Evidence, including 
information and 
quotations, is 
explained to support 
the argument 

 • A variety of sources, 
both in perspective 
AND format (e.g., 
text, graphic, visual 
media, etc.) are 
consulted 

• Evidence from 
relevant and 
significant primary 
and secondary 
sources is used 
throughout the 
argument  

• A synthesis of 
evidence clearly, 
accurately, and 
convincingly 
supports the 
argument 

 
 
 
  

                                                            
1 This domain is to be scored only for tasks that require that students design their own projects. 



Creative Expression 
NTN Knowledge and Thinking Rubric for Creative Expression 
The ability to reason, problem-solve, develop sound arguments or decisions, and 
create new ideas by using appropriate sources and applying the knowledge and 
skills of a discipline.  

 
EMERGING E/D DEVELOPING D/P PROFICIENT 

College Ready 
P/A ADVANCED 

College Level 

CONVENTIONS 
ARTWORK 
 
(Technique) What 
is the evidence that 
the student has 
command of the 
technique of the 
artistic discipline? 
 

• The work of art 
is characterized 
by an 
incomplete and 
limited 
application of 
the tools, 
material and 
artistic 
conventions of 
its particular 
artistic medium 

• The student has 
not 
experimented 
with tools, 
materials or 
artistic 
conventions 

 • The work of art is 
characterized by a 
basic application of 
the tool, materials 
and artistic 
conventions of its 
particular artistic 
medium  

• The student has 
experimented in 
limited ways with 
tools, materials or 
artistic conventions 
in order to better 
express a point of 
view, an idea or a 
personal meaning 

 • The work of art has 
a skilled application 
of the tools, media, 
materials, 
techniques, skills, 
and conventions 

• The work of art 
shows a general 
experimentation 
with tools, media, 
materials, 
techniques, skills, 
conventions, etc. 

 • The work of art is 
characterized by a 
masterful 
application of the 
tools, materials 
and artistic 
conventions of its 
particular artistic 
medium  

• The student has 
experimented in 
specific ways with 
tools, materials 
and artistic 
conventions in 
order to better 
express a point of 
view, an idea or a 
personal meaning 

“Tools”: e.g., brushes, cameras, choreography, dialogue, improve techniques  
 

 
 
  

“Materials”: e.g., charcoal, the body, sound 
 
“Artistic conventions”:  e.g., perspective, color mixing, musical scales, rhythm 
 
“Artistic medium”: e.g., acrylic painting, modern dance, documentary theater 



 



 



 
  



Oral Communication Rubric  
Interpersonal Communication Section - Focuses on the listening and speaking skills exhibited by individual students in a 
wide variety of informal conversations (e.g. student and teacher, student and student and expert). While there is some 
unavoidable overlap with the Collaboration Rubric, the Collaboration rubric emphasizes how teammates should talk to 
one another while collaborating.  
Presentation Section - Focuses on the elements of a strong presentation. This section of the rubric could be used in its 
entirety to describe a complete presentation - though it’s often good to focus on a few dimensions (rows), or indicators 
(bullets). Useful for providing a group grade on a presentation.  
Delivery Section - Focuses on the individual aspects of a presentation and can be used to provide individualized grades for 
a student in a presentation, even in the case of a group presentation. 

 

 
 



Written Communication Rubric  
Focuses on the ability to effectively communicate knowledge and thinking through writing by organizing and structuring 
ideas and using discipline appropriate language and conventions.  
 Grade 10 

 
Grade 12 

 
 
 
 



Collaboration Rubric  
The Individual Collaboration Rubric focuses on specific aspects of individual collaboration. The indicators are designed 
to be simple and accessible to students using the Peer Evaluation Tool as well as instructive to guide group conversations. 
The number of dimensions (rows) for this rubric makes it unlikely a teacher would use it in its entirety. A teacher might 
opt to focus on particular rows by project or a school might focus on particular indicators in particular grade levels. 
Schools may also find opportunities to bring additional collaboration and project management skills to extend this 
outcome as their students grow as collaborators and we encourage you to do so. 
Individual Collaboration – High School Collaboration involves behaviors under the control of individual group members 
including effort they put into group tasks, their manner of interacting with others on group, and the quantity and quality of 
contributions they make to group discussions. 

 
  



Agency Rubric  
These rubrics identify the ability to develop and reflect on growth mindset and demonstrate ownership over one’s 
learning-Agency. 

  



   



APPENDIX 3. SERVICE-BASED LEARNING RESOURCES 
 
Additional resources for SBL 
 
The Best Service Learning Is Like the Best PBL 

They both invite students to explore their own interests; ask relevant and meaningful questions; engage in 
prolonged inquiry, research and reflection, assessment and feedback; and ask students to create something that is 
of service to the world and share it with an authentic audience. There are many intersections between service and 
project based learning. 
In Cabot, Vermont, middle school students are spread out in different buildings. The fifth and sixth grades are 
housed in a separate building from the 7-12 students. That makes it hard to build a cohesive middle level program 
for students, and for the 5/6 students to feel connected to and developmentally involved in the middle grades. So, 
the team launched Cabot Leads, a yearlong service learning and leadership project, based on another model called 
iLead that I led at my former school. The project has students exploring their interests, looking at school and 
community needs, and applying for yearlong leadership positions with school or community mentors. Students 
will have leadership experiences in their school jobs weekly, and will regularly reflect on their learning and 
growth. The program will culminate with students presenting a digital portfolio of their learning, including 
reflections, pictures and videos about their leadership position. They will present to families, community mentors 
and the school board. Talk about an authentic audience! 
By using both project based and service learning pedagogies, teachers can create experiences that connect 
students deeply to their communities, while increasing motivation, engagement and meaning. 

 
Building Effective Peer Mentoring Programs in Schools 

Cross-age peer mentoring programs are an increasingly popular choice for educators and youth development 
professionals hoping to create positive outcomes for youth. These programs, in which older youth befriend and 
mentor younger children in a structured environment, are growing in popularity for a number of reasons: 

1. They can produce a number of positive outcomes for both sets of participants (see sidebar on page 3). 
Cross-age peer programs provide growth and learning opportunities for both mentors and mentees, 
resulting in a “double impact” that is appealing to schools and districts attempting to support students 
with limited financial and community resources. 

2. Fewer resources are needed for recruiting mentors. Peer mentors are recruited from student 
populations within participating schools, which cuts down on the amount of marketing and outreach 
usually needed to recruit adult mentors. Since most cross-age peer mentoring programs are based at 
the school site, fewer financial resources may be needed for recruitment staff or facilities. These 
programs tend to take advantage of existing resources and school infrastructure. 

3. They capitalize on the importance of peer relationships for adolescents. Cross-age peer programs take 
advantage of adolescents’ increasing interest in peer friendships as they enter the teenage years. 
Mentees’ natural tendency to look up to slightly older youth means that they view their mentor as a 
role model and someone worth listening to. Peer mentors also benefit from interacting with each other 
in positive ways through the volunteer experience, often building new relationships beyond their 
normal circle of friends. 

4. They can help with transition points in participants’ lives. Mentees in elementary or middle school 
benefit from having an older student help them through the challenges of moving to a new school and 
the accompanying changes in social relationships that brings. High school mentors build personal 
skills and confidence that can help prepare them for their lives after high school. Their involvement in 
the program can also be a meaningful addition to applications for colleges and future jobs. 

5. They can be more appealing to parents of mentees, who may feel uncomfortable with an unknown 
adult becoming involved with their child. Having their child participate in a school-sanctioned peer 
mentoring program that often takes place during the day and is supervised by school staff, may feel 
safer. 

Cross-age peer mentoring programs have tremendous potential to facilitate the personal, social, and academic 
growth of both mentors and mentees. The advice and other resources referenced in this guidebook offer a 
starting point for developing and implementing your program. 

 
 
 

https://www.bie.org/blog/the_best_service_learning_is_like_the_best_pbl
https://www.nationalservice.gov/sites/default/files/resource/building-effective-peer-mentoring-programs-intro-guide%20%281%29.pdf


Corporation for National and Community Service 
CNCS is the nation's largest grant maker for service and volunteering, and thereby plays a vital role in 
strengthening the nonprofit sector and addressing the most critical community needs. Our programs harnesses the 
energy and talent of America's citizens to improve education, veterans and military family services, conservation, 
and economic opportunity. 
AmeriCorps is a network of national service programs, made up of three primary programs that each take a 
different approach to improving lives and fostering civic engagement. Members commit their time to address 
critical community needs like increasing academic achievement, mentoring youth, fighting poverty, sustaining 
national parks, preparing for disasters, and more. 
AmeriCorps members are dedicated to strengthening communities. AmeriCorps members can choose to commit 
to service anywhere from 3 months to a year. 

 
Hoosier Youth ChalleNGe Academy 

Governor Mitch Daniels and Maj. Gen. R. Martin Umbarger, The Adjutant General for the State of Indiana, 
announced the establishment of the Hoosier Youth ChalleNGe Academy in 2007. The Indiana National Guard 
Hoosier Youth ChalleNGe Academy is part of the National Youth ChalleNGe Program which was established in 
1993 by the National Guard and has graduated over 90,000 Cadets. The Youth ChalleNGe Program was 
developed to change the life path of young men and women between the ages of 16 and 18 who have dropped out 
of high school or are severely deficient in credits by bringing structure and discipline to these unfocused lives 
with an emphasis on the eight Core Components. 

1. Leadership and Followership 
2. Responsible Citizenship 
3. Academic Excellence 
4. Job Skills 
5. Life Coping Skills 
6. Health and Hygiene 
7. Service to Community 
8. Physical Fitness 

The Hoosier Youth ChalleNGe Academy is a 17 &frac12; month, two phase quasi-military modeled training 
academy. The Residential Phase consists of five and one half (5 1/2) months while the Post Residential Phase is 
12 months. In the course of this academy cadets are assisted in developing academic and life skills. As well as, 
attaining their Test Assessing Secondary Completion (TASC) if they qualify. Cadets are encouraged and assisted 
in continuing their education in a college, trade or technical school, or military environment. Each Cadet obtains 
additional assistance from a Mentor, who offers guidance and advice with the PRAP during the remaining 12 
months. This program is offered to residents of Indiana at 100% tuition free (No cost to parents or participants). 
ChalleNGe empowers youths to embrace responsibility, achievement and positive behavior. The Hoosier Youth 
ChalleNGe Academy program will instill confidence, foster ambition and increase employment opportunities for 
the graduate. There is NO MILITARY OBLIGATION for those who participate. 

 
How to Establish a High School Service Learning Program 

This is a highly practical book for anyone who is interested in establishing or maintaining a service learning 
program at the high school level. It comes at an opportune moment, following the recent passage of the National 
and Community Service Act of 1993. Explains the origins, purpose, goals, and principles of service learning; 
discusses program design options and factors that need to be considered when establishing a program; offers 
guidance on starting and operating a program; includes common obstacles, challenges. Appendixes list other 
sources of valuable information. 

 
Lift: Raising the Bar for Service-Learning Practice 

This multimedia learning experience is based on the K-12 Service Learning Standards for Quality Practice. It 
contains hundreds of resources- videos showing service-learning in action, interviews with expert teachers and 
engaged students, questions that can be used for individual or group reflection, articles, planning tools and 
checklists, model projects, and research summaries that help you learn how to infuse your service-learning 
projects with best practices. 

 
 
 

https://www.nationalservice.gov/
http://hoosieryouthchallenge.org/
http://www.ascd.org/Publications/Books/Overview/How-to-Establish-a-High-School-Service-Learning-Program.aspx
http://lift.nylc.org/


K-12 Service-Learning Standards for Quality Practice 
For decades, the echoes of “quality matters” were evident in many evaluations and research studies. Without 
fidelity to quality, service-learning does not live up to its promise of positive outcomes; but with quality, 
significant impacts on participants have been found in the areas of academic performance, civic engagement and 
responsibility, personal and social skills, career aspirations, reduction of risky behaviors, and more (Billig 2007; 
Weah 2007). 
Service-learning has sufficient duration and intensity to address community needs and meet specified outcomes. 
Service-learning is intentionally used as an instructional strategy to meet learning goals and/or content standards. 
Service-learning partnerships are collaborative, mutually beneficial, and address community needs. Service-
learning actively engages participants in meaningful and personally relevant service activities. Service-learning 
provides youth with a strong voice in planning, implementing, and evaluating service-learning experiences with 
guidance from adults. Service-learning promotes understanding of diversity and mutual respect among all 
participants. Service-learning incorporates multiple challenging reflection activities that are ongoing and that 
prompt deep thinking and analysis about oneself and one’s relationship to society. Service-learning engages 
participants in an ongoing process to assess the quality of implementation and progress toward meeting specified 
goals, and uses results for improvement and sustainability. 
While the standards have been established, important dissemination, implementation, and research steps lie ahead. 
Some next steps include: Workshops on standards and indicators at the annual National Service-Learning 
Conference, and other professional conferences A set of white papers that summarize the research behind each of 
the standards New professional development offerings New self-assessment tools In addition, researchers will 
need to test the standards and indicators as predictors of outcomes, and the variations that appear to work best — 
for whom and under what conditions. Young people, educators, community partners, policy-makers, and 
researchers all have vital roles in this next phase. 
 

Generator School Network 
The Generator School Network is an online community of more than 5,000 youth and adult members who have 
discovered how they can change the world through service-learning. The GSN is the leading resource for fast and 
easy sharing, service-learning professional development, and networking. 
National Service-Learning Clearinghouse: The Clearinghouse is the Nation's #1 library of service-learning 
resources. The Clearinghouse offers thousands of free online resources for K-12, higher education, community 
based organization, and tribal communities. 
 

In Our Global Village 
In Our Global Village began with a collaboration across continents—a friendship between Barbara Cervone, 
president of What Kids Can Do, and the students of a tiny secondary school she visited in a rural village in Tanzania. 
Out of that exploration and documentation by youth, a remarkable book took shape: In Our Village: Kambi ya 
Simba Through the Eyes of Its Youth. 
Students crave learning experiences that have relevance, meaning, and purpose. The In Our Global Village (IOGV) 
process deepens and makes more tangible the concept of “community” for students. They engage in action research, 
getting to know the people, the history, and the current daily experiences that make their community vibrant and 
unique. Teachers report that students go far beyond expectations in how they apply themselves and work with others 
to create a book. It enlivens and transforms their academic work to know that their words will reach a global 
audience, their photographs and drawings will be seen by youth all over the world, and the stories of their “village” 
matter. 

 
National Youth Leadership Council 

The Youth Advisory Council is a team of servant-leaders recognized for their dedication to youth leadership, 
service-learning, diversity, and educational achievement for all. The YAC advises NYLC on its programming and 
brings valuable youth perspectives to the organization’s work. They work across the United States, demonstrating 
how young people can contribute today. 
YAC Mission: Exemplify servant-leadership while advising NYLC programs through shared decision-making to 
transform communities and create positive social change in the world. 

 
Serve Indiana- Indiana DWD 

Our mission is to advance service and volunteerism by informing, connecting, and promoting opportunities and 
resources that enrich the lives of Hoosiers. 

http://marylandpublicschools.org/programs/Documents/Service-Learning/K12_SL_SQP.pdf
https://gsn.nylc.org/
https://gsn.nylc.org/clearinghouse
http://www.inourvillage.org/
http://www.inourvillage.org/
http://www.inourvillage.org/
https://nylc.org/
https://www.in.gov/serveindiana/2355.htm


Serve Indiana grew out of a long history of service and volunteerism in the state. A major part of that history was 
the Indiana Commission for Service and Volunteerism. After the Office of Faith Based and Community Initiatives 
(OFBCI) was dissolved, the Commission worked to find a new home. This then created Serve Indiana and made 
the agency a division of the Department of Workforce Development (DWD). This change also meant a 
comprehensive review of the agencies mission and goals. This resulted in an approach for Serve Indiana that 
focused on service and volunteerism versus a broader community, nonprofit and faith based capacity building 
approach. Serve Indiana is considered a “State Commission” according to the Corporation for National and 
Community Service (CNCS), the federal funder for AmeriCorps. In the National and Community Service Act of 
1990, in order for states to receive AmeriCorps*State dollars, there must be a commission in place. 

 
Where’s the Sweet Spot for Service Learning? 

Service projects that deliver lasting benefits share certain characteristics. They connect to the curriculum, engage 
students in the design of projects, involve structured reflection, and engage students in extended learning 
experiences. 
Well-designed service-learning experiences offer students a range of benefits. According to the Corporation for 
National and Community Service, youth stand to gain from service in three broad areas: academic engagement 
and achievement, civic attitudes and behavior, and social and personal skills. 
What’s the difference? In a nutshell, high-quality experiences put an equal emphasis on service and learning. The 
Corporation for National and Community Services defines service learning as a teaching and learning strategy 
that integrates meaningful community service with instruction and reflection to enrich the learning experience, 
teach civic responsibility, and strengthen communities.  
Service-learning projects that engage students as problem-solvers can unlock a world of benefits, for students and 
communities alike. 

  

https://www.bie.org/blog/wheres_the_sweet_spot_for_service_learning


Sample SBL Rubrics 
GREENFIELD-CENTRAL HIGH SCHOOL GRADUATION PATHWAYS 

Service-Based Learning (SBL) 
The SBL pathway can be classified by three core indicators: (1) integrating academic study with service experience; (2) 
reflecting larger social, economic, and societal issues; and (3) collaborating efforts between students, school, and community 
partners. 

The following required elements must all be present in the SBL pathway. 
Design Principles Criteria 

  SBL 1 – Meaningful Service 
 
_______ Completed (student initials) 
_______ Verified (school official initials) 

●  Service is age-appropriate 
●  Service is personally relevant 
●  Student understands societal issues being addressed 
●  Service leads to attainable and visible outcomes 

  SBL 2 – Link to Curriculum 
 
_______ Completed (student initials) 
_______ Verified (school official initials) 

●  Service has clearly articulated learning goals 
●  Service is aligned with academic and/or programmatic curriculum 
●  Student is able to transfer knowledge and skills beyond classroom to real-work setting 
●  Service is formally recognized in student records 

  SBL 3 – Reflection 
 
 
_______ Completed (student initials) 
_______ Verified (school official initials) 

●  Reflection includes verbal, written, artistic, or nonverbal activities to demonstrate  
    understanding, knowledge, skills, and attitudes 
●  Reflection occurs before, during, and after experience 
●  Service prompts deep thinking in complex problems and alternative solutions 
●  Reflection examines the role of the citizen in society 
●  Reflection explores social and civic issues related to public policy and civic life 

  SBL 4 – Diversity 
 
_______ Completed (student initials) 
_______ Verified (school official initials) 

●  Student identifies and analyzes different points of view 
●  Student develops interpersonal skills in conflict resolution and decision-making 
●  Student values diverse backgrounds and perspectives 
 

  SBL 5 – Youth Voice 
 
_______ Completed (student initials) 
_______ Verified (school official initials) 

●  Student is involved in planning, implementing, and evaluating processes 
●  Student engages in decision-making process 
●  Student contributes to an environment of trust and open expression of ideas 

  SBL 6 – Partnerships 
 
 

 
_______ Completed (student initials) 
_______ Verified (school official initials) 

●  Partnership involves a variety of partners including youth, educators, and families 
●  Partnership is characterized by frequent and regular communication to keep all partners  
    well-informed about activities and progress 
●  Partners collaborate to establish a shared vision and set common goals to address community  
    needs 
●  Partners share knowledge and understanding of school and community assets and needs, and  
    view each other as valued resources 

  SBL 7 – Progress Monitoring 
 
 
_______ Completed (student initials) 
_______ Verified (school official initials) 

●  Student collects evidence of progress toward meeting specific service goals and learning  
    outcomes from multiple sources throughout the SBL experience 
●  Student collects evidence of the quality of implementation from multiple sources throughout  
    the SBL experience 
●  Student uses evidence to improve service-learning experiences 
●  Student has verification form completed by community partner 

  SBL 8 – Duration and Intensity 
 
 
_______ Completed (student initials) 
_______ Verified (school official initials) 

●  Service includes processes of investigating community needs, preparing for service, action,   
    reflection, demonstration of learning and impacts, and celebration 
●  Service is performed during blocks of time across a period of several weeks or months 
●  Service provides enough time to address identified community needs and achieve learning  
    outcomes 
●  Service should represent 75-100 hours of work 

Greenfield-Central High School Courses that Qualify as SBL Experiences 
  Community Service (ADD201) 
  Peer Tutoring (ADH100/ADH101) 
 
In order for the course to count as an SBL experience, the following requirements must be met: 
 ●  Student must receive a grade of C- or better in the course 

●  Teacher of record must complete and sign a form verifying that the student’s coursework fulfills  the required 
elements of the SBL rubric 



 

 
Appropriate Types of Service-Based Learning Experiences 

 
DIRECT SBL (e.g., mentor younger students, tutor peers, serve meals in a homeless shelter) 
INDIRECT SBL (e.g., organize a food or toy drive, plan a fundraiser for a nonprofit organization,  
implement a community landscape project) 
ADVOCACY (e.g., lobby at the state legislature, initiate a voter registration drive, lead a VOICE anti- 
smoking campaign) 
 

 
Potential Topics for Service-Based Learning Projects 

  Bullying prevention 
  Civic engagement 
  Community gardens 
  Days of service (overseeing the 
development and execution) 
  Disaster services 
  Diversity and cultural awareness 
  Dropout prevention 

  Health and wellness 
  Homelessness 
  Hunger 
  Mentoring 
  Substance abuse prevention 
  Tutoring 
  Veterans’ issues 
  Violence prevention 

 
Service-Based Learning is NOT the following: 
  A single volunteer experience 
  A stand-alone unit or activity within a curriculum 
  Compensatory service assigned as a form of punishment 
  A proselytizing experience 
  A teacher- or school-mandated experience 
  A paid experience 
  A one-sided experience benefitting only students or only the community 

 
GREENFIELD-CENTRAL HIGH SCHOOL GRADUATION PATHWAYS 

Service-Based Learning Verification of Completion 

  I have chosen the following as my Service-Based Learning experience: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
  

*If you elected to take a G-CHS course to fulfill the SBL pathway, please complete the following:  
I have completed and earned a grade of C- or better in one or both of the following courses: 
  Community Service     School year: ______________     Letter grade: ______     Counselor 
initials: ______ 
  Peer Tutoring              School year: ______________     Letter grade: ______     Counselor 
initials: ______ 

 
  By signing below, I verify that this Service-Based Learning experience portfolio is complete. 

 
 
_________________________________________________________________            
______________________________ 
Student Signature                                                                                                        Date 
 
_________________________________________________________________            
______________________________ 
Parent/Guardian Signature                                                                                          Date 
 
_________________________________________________________________            
______________________________ 
School Official Signature                                                                                             Date 



APPENDIX 4. WORK-BASED LEARNING RESOURCES 
 
Additional information for WBL 
 
Center of Excellence in Leadership of Learning 

The Education Workforce Partnership awardees, with technical assistance from CELL, will use promising 
models of education-workforce alignment to design implementation plans for regional or local sector-
based career pathways. Implementation plans might include promising practices such as Early College 
Polytechnic, apprenticeships, academy models, or more organically developed customized 
approaches. This funding (up to $15,000) may be used for the research of promising practices and the 
creation of a career pathways implementation plan. Three new grantees will join the current Education 
Workforce Partnership network of eleven past grantees across the state. 
 
EWIN: CELL’s Education Workforce Innovation Network (EWIN) strategically supports all Indiana 
regions to reach the goal of 60 percent postsecondary attainment and meet the state’s workforce needs. 
EWIN facilitates the development of education, community and business partnerships, which then 
collaboratively design local career pathways systems. These pathways help students become college and 
career ready and also drive design of curricular programs grounded in the real world. EWIN helps engage 
businesses in K-16 learning experiences and provide the local workforce with highly skilled employees. 
EWIN has built important relationships with key educational, economic development, workforce and 
government agencies across the state and nation. These networks enable EWIN to connect communities 
to important models and resources. A neutral partner, EWIN teams with regions to customize strategies to 
strengthen their workforce, educate future workers and close existing skills gaps.  
 
Indiana Early College High School Network: CELL created the Indiana Early College High School 
Network in 2006 to unite schools and communities around this innovative approach to education. The 
network offers professional development opportunities and technical assistance to promote Early College. 
Using strong connections, strategic alliances and cooperative leadership, the network develops the 
motivation and momentum to support the Early College High School model so all Indiana students have 
the opportunity to recognize and reach their potential as college-bound students. 
Early College in Indiana puts the pathways in place so that all students make higher education both a goal 
and a reality. Designed specifically for those students who often don’t know their full potential, Early 
College High School breaks down the barriers that prevent students from attending college and replaces 
them with bridges to postsecondary success. Students from across Indiana who have traditionally fallen 
through the cracks are now opening the door to new opportunities. 

 
Central Indiana Exploring 

Exploring exists to teach important life and career skills to young people from all backgrounds through 
immersive career experiences and mentorship provided by community and business leaders. Together, we 
equip young people with character, leadership and life skills that can be used both today and in their 
future careers. 
Exploring is based on a unique and dynamic relationship between youth and the organizations in their 
communities. Businesses and community organizations initiate a career-specific Explorer post by 
matching their people and organizational resources to the career interests of youth in the community. The 
result is a program of interactive activities that helps youth pursue their special interests, grow, and 
develop. 
Most Career Exploring program align with the high school calendar and begin in the fall, while some also 
offer summer activities, conferences, internships and other events. Most meet once or twice a month 
throughout the school year. 

 
 
 
 

https://www.istemnetwork.org/cell-announces-education-workforce-partnership-grants/
https://iewin.org/
http://cell.uindy.edu/our-work/early-college-high-school/echs-in-indiana/indiana-early-college-high-school-network/
http://centralindianaexploring.org/


IDEAA Partnership  
The IDEAA Partnership is a Health & Science Innovations workforce development initiative, and a cross-
sector partnership dedicated to the implementation of a comprehensive pipeline that attracts and prepares 
new talent to meet the needs of employers with engineering, prototyping, and manufacturing operations; 
through hands-on workshops, courses, certification curriculum, credentialing, project based learning and 
practice opportunities. Partners include Design Bank, First Maker Space, Maker Youth Foundation, 
Direct Employers Institute, and CAE-net.com. This initiative is supported by the Indiana Department of 
Workforce Development (DWD) through their Skill Up Indiana! Grant.  

 
Indiana DOE Work Based Learning 

Career and Technical Education recognizes that classroom learning provides only part of the content 
knowledge and skills development students need for succeed in college, career, and life. By creating 
opportunities to learn in the workplace, schools can help students develop and refine the workplace 
competencies needed to enter and succeed in a chosen career, adjust to the employment environment, and 
advance along the career pathway of their choice.  
Work Based Learning (WBL), both as separate stand-alone courses and as an integral component of 
courses in our CTE Pathways, is being reviewed and revised through a collaborative and deliberative 
process. 
 

Indiana DWD CTE Funding Report 
Pursuant to Indiana Code (IC) 20-43-8-7.5, the Indiana Department of Workforce Development (DWD) 
submits the following report, providing recommendations to the Indiana State Board of Education 
(SBOE) on Career and Technical Education (CTE) program designations. The report outlines the 
methodology and the labor market information used to make such designations in determining tuition 
support funding that school corporations will receive for students enrolled in CTE courses during the 
2018-2019 school year. 
In 2017, the Indiana General Assembly tasked DWD with assigning CTE program designations and 
utilizing an updated methodology for advanced, CTE courses. P.L. 230-2017 consolidated the current 
nine wage and demand categories currently being used into three distinct categories: high value, moderate 
value, and less than moderate value; while maintaining current funding levels for introductory and 
foundational programs. Apprenticeships, cooperative education courses, work-based learning courses 
were changed from $300 per pupil to $150 per pupil. Funding is also maintained for students participating 
in a CTE program in which students from multiple schools are served at a common location (area 
participation), however the criteria for eligibility has been revised. Eligibility is now restricted to only 
those students who travel from the school in which they are currently enrolled to the conducting school 
for the instruction. 
CTE Pathways Group – Reclassifying the CTE CIP-SOC Crosswalk. In October of this year, the DOE 
initiated a review of CTE pathways by establishing “pathway committees,” which were led by a 
designated pathway specialist from DOE. The first agenda item for each committee was to review the 
CIP-SOC crosswalk for each of the courses in their respective pathway. Identifying the appropriate SOC 
code that aligned with the corresponding CIP (CTE) program was critical in determining the occupational 
pathway each CTE program was teaching towards to assign demand and wage ranking outcomes. Each 
pathway committee then submitted their recommendations to the DWD. It is important to note that 
representatives from the private sector, DOE, DWD, and secondary/postsecondary education participated 
in the committee work. 

 
Indiana Intern Net 

Indiana INTERN net is a FREE internship-matching program managed by the Indiana Chamber of 
Commerce linking employers, students, high schools, colleges and universities. It is a dynamic, 
searchable database, matching and reporting system coupled with personal assistance—including a 
hotline to answer questions and provide internship guidance and resource materials. The goal is to help 
create or expand high-quality experiential opportunities within Indiana. 

http://healthandscienceinnovations.org/ideaa/
https://www.doe.in.gov/wf-stem/work-based-learning
https://www.in.gov/sboe/files/CTE%20Funding%20Report%20Amendments%20Highlighted.pdf
https://indianaintern.net/


An internship is a structured and supervised experiential learning opportunity that provides students with 
practical experience in their chosen fields. Internships illustrate classroom relevance in the professional 
world. Beneficial for both students and employers, internships offer career exploration and skills 
application for students and provide employers with workers who are creative, enthusiastic, and able to 
assist with projects and open for mentorship. Transitioning interns into full-time hires is also a proven 
time and cost-saving recruiting method. 

 
Indiana Sector Partnerships 

Organizing through Indiana Sector Partnerships addresses the employers' challenge to find skilled workers 
to meet their current and future needs by aligning and leveraging resources. A sector strategy is a partnership 
of multiple employers within a critical industry that brings together education, economic development, 
workforce systems and community organizations to identify and collaboratively meet workforce needs of 
the industry within a regional labor market.  
The Indiana Sector Partnerships team in collaboration with the State Workforce Innovation Council (SWIC) 
and various stakeholders have adopted the above definition for sector partnerships, a common framework 
and stage development for sector partnership conversations and implementation. 
 

JAG – Jobs for America’s Graduates 
Jobs for America’s Graduates (JAG) is a state-based, national non-profit organization dedicated to 
preventing dropouts among young people who are most at-risk. JAG's mission is to keep young people in 
school through graduation and provide work-based learning experiences that will lead to career 
advancement opportunities, or to enroll in a postsecondary institution that leads to a rewarding career. 
JAG students receive adult mentoring while in school and one year of follow-up counseling after 
graduation. Indiana’s program consistently graduates approximately 95 percent of participants and many 
students choose to continue their education after high school. The JAG program is funded through grants 
provided by the Indiana Department of Workforce Development. 

 
Jobs for the Future 

The Center for Apprenticeship and Work-Based Learning provides expert guidance on how to identify 
and share effective approaches that work for companies, students, and workers. 
The Center also plays an important role in highlighting innovations that expand opportunities for people 
of color, women, opportunity youth, people with disabilities, and others who have traditionally been 
underrepresented in career advancement opportunities and well-paying jobs. 
With an unprecedented influx of federal funds and a renewed energy around expanding apprenticeship to 
new industries, occupations, and communities, now is the time—and here is the place—to come together 
to strengthen and expand the modern American apprenticeship infrastructure. 
We believe in the power of apprenticeship and work-based learning, and we believe that with better 
access to the right information and support, this emerging community can drive this movement forward, 
improve people’s lives, strengthen the American workforce, and provide American businesses with the 
skilled workers they need to grow and prosper. 
 

NAF Academy of Finance 
NAF is a national network of education, business, and community leaders who work together to ensure 
high school students are college, career, and future ready. 
NAF academies are structured as small, focused learning communities that fit within and enhance high 
school systems, allowing NAF to become an integral part of a plan for higher achievement at low cost. 
NAF promotes open enrollment for its academies in order to maximize every student’s chance at a 
successful future. The flexible structure encourages teacher collaboration across subject areas and fosters 
personalization to meet student, school, district, and state needs and goals. 
NAF provides a rigorous, industry-validated career-themed curriculum that incorporates current industry 
standards and practices, literacy strategies, and STEM integration. NAF’s instructional practices foster 
cross-curriculum collaboration so students can make connections across subject areas. The NAF curricula 
is created in partnership with industry professionals and designed around projects that help students acquire 
valuable workplace skills and see their education as a step toward long-term career options. NAF empowers 

https://www.in.gov/dwd/sectorpartnerships.htm
http://www.jag.org/
https://center4apprenticeship.jff.org/
https://naf.org/about


teachers to expand the boundaries of the classroom in non-traditional ways that ensure lessons have real-
world application to growing industries. Click "LOGIN" at the top of NAF's website to log into your NAF 
account and access the Academy Support Hub, where NAF curriculum is located. 
Work-based learning brings the classroom to the workplace and the workplace to the classroom. This 
instructional strategy provides students with a well-rounded skill set that goes beyond academics and 
includes the soft skills needed to succeed in college and the working world. NAF’s approach to work-
based learning is centered on a continuum of work-based learning experiences beginning with career 
awareness activities, progressing to career exploration activities, and culminating in career preparation 
activities, including internships. Businesspeople guest speak in classrooms, host college and career skills 
workshops, and take part in mock interviews. Students have the opportunity to tour worksites, network 
with, and shadow business professionals. Work-based learning culminates in an internship that allows 
students to apply their classroom skills and learn more about what it takes to succeed. 
 

National Governors Association 
Industries in every state are struggling to find qualified applicants for jobs, while job seekers too often find 
they lack the skills needed to enter or move along a career pathway to a good job. Preparing a workforce 
that is poised to meet the needs of businesses and ultimately to make the state more economically 
competitive is a top priority for many governors. Therefore, many of them are exploring ways to scale—
increase opportunities for—high-quality, demand-driven work-based learning as a proven way to prepare 
their citizens for the modern workforce. 
State Strategies to Scale Quality Work-Based Learning: The information presented in this paper is drawn 
from an experts roundtable convened by the National Governors Association Center for Best Practices 
(NGA Center) in September 2015 with a group of researchers and other experts in the field of work-based 
learning. It also draws on the experiences of the six states participating in an NGA Center policy academy 
focused on scaling work-based learning programs in high-demand, middle-skills science, technology, 
engineering and math (STEM) careers, as well as on the lessons learned from the NGA Center’s technical 
assistance to grantees under the U.S. Department of Labor’s American Apprenticeship Initiative. The 
initiative aims to expand participation in registered apprenticeship. 
High-quality, demand-driven work-based learning bridges the worlds of education and work through a 
blend of work experience and applied learning. It develops participants’ employability and technical skills 
while helping businesses to access and develop the talent they need to stay competitive. Work-based 
learning refers to a variety of activities that take place in the workplace; participants gain industry-relevant 
knowledge, skills and experience that enable them to advance along a career pathway to a good job. 
Research has shown that high-quality work-based learning is an effective strategy for equipping the 
workforce with industry-relevant skills that help individuals advance their careers and strengthening the 
competitiveness of the state. Governors, working with their industry, education and workforce partners, are 
uniquely positioned to scale and sustain participation in high-quality work-based learning. They can take 
steps to elevate the vision for high-quality work-based learning, implement state-led pilots and build an 
infrastructure to scale and sustain efforts, and provide incentives to host and support work-based learning 
opportunities. Those steps can be best sustained when supported by good data and aligned with relevant 
activities. Gubernatorial leadership to scale high-quality work-based learning can ensure that those 
opportunities are available statewide, benefit employers across industries and participants from varied 
backgrounds and further the state goals for a skilled workforce. 

 
Making Work-Based Learning Work 

Americans seeking employment often face a conundrum: relevant work experience is a prerequisite for 
many jobs, but it is difficult to gain the required experience without being in the workplace. Work-based 
learning—activities that occur in workplaces through which youth and adults gain the knowledge, skills, 
and experience needed for entry or advancement in a particular career field—offers a solution to this 
problem. But although the benefits of work-based learning are clear, they have accrued primarily to the 
most highly educated and socially connected segments of the U.S. population. In recent years, educators 
and leaders in the workforce development field have returned again and again to the problem of providing 
work-based learning opportunities to the marginalized populations for whom this experience can mean 
the most: low-income students, jobseekers (including the long-term unemployed), low-skilled incumbent 

https://www.nga.org/cms/center/issues/eo/work-based-learning-apprenticeship
https://www.nga.org/files/live/sites/NGA/files/pdf/2016/1610StateStrategiesWorkBasedLearning.pdf
https://www.jff.org/resources/making-work-based-learning-work/


workers, and opportunity youth—young people between the ages of 16 and 24 who are out of school and 
out of work. 
This paper addresses these challenges by presenting seven principles for effective work-based learning 
models. Jobs for the Future (JFF) identified these principles based on more than three decades of experience 
in promoting and implementing education and workforce strategies that support youth and adults seeking 
to launch and advance in careers. Together, these principles encourage the design of work-based learning 
models that increase access to work-based learning for all, provide participants with key training and work 
experience, and help employers meet their needs for a skilled workforce. 

 
Project Indy 

Project Indy is comprised of a network of community organizations, employers, and corporate partners 
who are providing job opportunities, soft-skill development and job-readiness training to in-school and 
out-of-school youth in Marion County. Many participants are looking for summer jobs, while others are 
seeking full-time employment, and anything in between. 

 
Teen Works – Indy and Muncie 

Teen Works provides a year-round employment and college readiness program with supportive services 
for teens throughout the school year. 
While our paid employment program gives teens the chance to earn a paycheck, the Teen Works 
experience is so much more than a job. Participating teens build professional resumes, gain job skills for 
the future, participate in volunteer projects to give back to the community, and receive hands-on 
instruction to build key college and career readiness skills in one of our five career pathway areas: Health 
& Life Science, STEAM, Logistics Distribution & Transportation, Hospitality, and Entrepreneurship. 
During the summer training program, Teen Works provides transportation, daily meals, and direct support 
to help teens discover passions and career aptitudes through exposure, experience, and assessments 
including MBTI & Strong. During the school year, Teen Works continues to provide support to our 
students through employability skills training, mentoring, SAT and ACT prep, and community service 
outings. Upon successful completion of our program, all Teen Works teens are also eligible for one of six 
annual college Scholarships provided by the Eugene and Marilyn Glick Family Foundation. 
As they begin their post-secondary plans, Teen Works Pro students who have completed 2 or more years 
of the program are encouraged to apply for a Teen Works Scholarship through CICF.  

 
What, Exactly, Should the Purpose of Career and Technical Education Be? 

For those of us who spend a lot of time comparing education in the United States to education in other 
countries, career and technical education (CTE)—usually called vocational education and training 
(VET) in other countries—is an interesting case. One might say that the differences between our 
conception of what CTE is or ought to be and the dominant conception in other top industrial countries 
are profound. 
In the United States, the phrase "career and technical education" at the secondary school level connotes 
an endless variety of options for students that range from what might be called themed high schools 
(e.g., a performing arts high school), to a three-course sequence taken over four years of high school in 
a particular career cluster, to a program in auto mechanics that might get the graduate a job in a garage 
(although less often in a dealership), to a program leading to the ability to wire a house that meets 
code. In the minds of most Americans, this cornucopia of possibilities is a good thing, a way for 
students, many of whom have struggled in or have disliked their academic courses, to make their way 
into a future they might not otherwise have had. 
But much of the rest of the industrialized world takes a very different view. This view was summed up 
when, in 2010, the OECD concluded that the United States had virtually no students in vocational 
education and training.  The Americans were astonished, and not very happy. When they reminded the 
OECD officials that 20 percent of American students take a three-course sequence in career and 
technical education, and 75 percent take at least one course, the OECD was not 
impressed. In Switzerland, to take one example of the countries the OECD included in their list, the 
typical student spends three full eight-hour days, 40 weeks a year for three years in a highly-structured 
apprenticeship at a work site, with at least one more day each week in a school learning the theory 

http://projectindy.net/
http://teenworks.org/
http://blogs.edweek.org/edweek/top_performers/2018/06/_what_exactly_is_career_and_technical_education.html?print=1
http://ncee.org/2014/11/statistic-of-the-month-vocational-education-training-systems-for-the-21st-century-in-switzerland-germany-singapore/
https://bit.ly/1EFSo6S


behind the work (this based on a draft chapter by Robert Schwartz and Nancy Hoffman in a book I am 
editing). 
The key point here is the difference in objectives.  In countries with what the OECD regards as serious 
vocational education and training programs, the aim is to enable the student to acquire a credential 
with real value in the labor market.  Put another way, it is to enable the student to start work with a 
credential of enough value to future employers that those employers are willing to pay the student a 
good deal more than to a student who doesn't have the credential.  If we use that definition of career and 
technical education, there is good reason to believe that no more than three or four percent of American 
junior and senior year high school students are in career and technical education.  That's why the OECD 
didn't think we had a serious CTE system. 
Fortunately, there are good examples in the United States and abroad of what such schools and programs 
can look like. You can find individual CTE programs in individual high schools in the United States 
that are among the most impressive in the world. 

 
Work Based Learning- Indiana DOE  

Career and Technical Education recognizes that classroom learning provides only part of the content 
knowledge and skills development students need for succeed in college, career, and life. By creating 
opportunities to learn in the workplace, schools can help students develop and refine the workplace 
competencies needed to enter and succeed in a chosen career, adjust to the employment environment, and 
advance along the career pathway of their choice.  
Work Based Learning (WBL), both as separate stand-alone courses and as an integral component of 
courses in our CTE Pathways, is being reviewed and revised through a collaborative and deliberative 
process. 

 
  

http://ncee.org/what-we-do/center-on-international-education-benchmarking/characteristics-of-the-worlds-top-vet-systems/
http://ncee.org/what-we-do/center-on-international-education-benchmarking/characteristics-of-the-worlds-top-vet-systems/
https://www.doe.in.gov/wf-stem/work-based-learning


Sample Internship Agreement Letter  
 

Perry Central Community Schools 
Student Internship Training Agreement 

Student Name________________________________ Job Title:  _________________________ 
Address_______________________________________________________________________ 
Phone (   )_______________________________ Cell Phone(   )___________________________ 
E-mail address__________________________________________________________________ 
 
Company Name________________________________________________________________ 
Supervisor Name and Title________________________________________________________ 
Address_______________________________________________________________________ 
Phone (   ) _________________ Cell (   ) _______________________Fax (   ) ________________ 
E-mail address__________________________________________________________________ 
Agreement Begins: __________________________Agreement Ends: _____________________ 
The Student-Learner agrees to: 

1.  Perform the necessary tasks and follow instructions as given by the internship coordinator 
and/or business supervisor/mentor. 

2. Abide by the regulations and policies of the business and the school. 
3. Notify the internship coordinator and the site supervisor/mentor on days absent or late prior to 

starting time (when possible). 
4. Provide transportation to and from the assigned internship site. 
5. Perform satisfactorily both at school and at the intern site to receive credit in the program. 
6. Report to the Mr. Bishop as soon as possible when problems arise affecting his/her internship 

placement. 
7. Develop a portfolio of the internship experiences. 
8. Dress appropriately for the internship site. 
9. Keep accurate records of intern attendance and performance. 
10. Keep all matters confidential. 

The Mentor and Sponsoring Organization agree to: 
1.  Provide the student with a variety of experiences and training that is related to his/her career 

area of interest. 
2. Assist the student with the development of a learning plan to include the internship description, 

assigned tasks and activities related to desired skills and competencies. 
3. Notify the coordinator (Mr. Bishop) in advance if plans are made to terminate or alter the 

position of the intern. 
4. Evaluate the intern’s performance at nine week intervals. 
5. Provide safety instruction for all tasks and duties to be performed that present a possible safety 

hazard to the intern. 
The Parent/guardian Agrees to: 

1.  Communicate questions or concerns directly to the school coordinator not the job-site 
mentor/supervisor. 

2. Assist the student with transportation and in complying with the rules of the program. 
3. Provide proof of health and liability insurance coverage.  Also, understand that because the 

student is not an employee of the internship site, no worker’s compensation or other insurance 
would apply.  The intern and parent/guardian assume all responsibility, accountability, and 
liability for any and all acts arising out of the student’s participation in the internship program, 
including but not limited to the operation of a motor vehicle to and from the internship site. 



4. Allow the school site coordinator to share relevant cumulative school record information that 
would be helpful in assisting the student at the internship site in compliance with the Family 
Rights and Privacy Act. 

The School Coordinator Agrees to: 
1.  Make at least one visit to the job site to discuss and observe the intern’s progress. 
2. Serve as a liaison between the intern mentor, parents, student and school personnel in regard to 

concerns. 
 
Student/intern Signature_______________________________   Date ___________________ 
Parent/Guardian Signature______________________________ Date____________________ 
Site Supervisor Signature ______________________________ Date____________________ 
School Coordinator Signature___________________________ Date____________________ 
  



Sample Employment Verification Letter 

 
 

 
 
 

To Whom It May Concern: 
 
Please accept this letter as confirmation that the student listed below has been hired by our company. 
 
Student’s Name: ________________________________________________________ 
 
 
Date Hired: ______________________________________________________________ 
 
 
Company: _______________________________________________________________ 
 
 
Company Contact: _____________________________________________________ 
 
 
Phone Number: ________________________________________________________ 
 
 
Email: __________________________________________________________________ 
 
 
In the event you should have any questions or need additional information please contact us. 
 
 
Signature: ______________________________________________________________ 
 
 
Title: ____________________________________________________________________ 
 

 
Date: ____________________________________________________________________ 

 

2112 Utica Sellersburg Road | Jeffersonville, IN  47130  
812.288-4802  

 

 



GREENFIELD-CENTRAL HIGH SCHOOL 
STUDENT EMPLOYMENT VERIFICATION 

 
Please provide the following information as confirmation that the student listed below is currently employed by your 
company, or was continuously employed for a period of at least two months. 

 
 

Student Name: 
__________________________________________________________________________________ 
 
Date Hired: __________________________      Date Left (if applicable): 
__________________________ 
 
Company Name: 
________________________________________________________________________________ 
 
Company Representative’s Name: 
______________________________________________________________ 
 
Phone Number: ____________________________     Email: 
___________________________________________ 
 
Is/Was this student in good standing as an employee?    Yes        No 
 
Do you believe this student has employability skills?        Yes        No 
 
If you were hiring, would you hire this student again?      Yes        No 
 
Use this space to add any additional comments or information about this student: 
__________________________________________________________________________________
________________ 
__________________________________________________________________________________
________________ 
__________________________________________________________________________________
________________ 
__________________________________________________________________________________
________________ 
__________________________________________________________________________________
________________ 
__________________________________________________________________________________
________________ 
 
 
Company Representative’s Signature: 
__________________________________________________________ 
 
Title: ______________________________________________________         Date: 
__________________________ 



Sample WBL Rubric 
Internship/Co-Op & Mentorship Programs 

Batesville High School 
1 Bulldog Boulevard Batesville, IN 47006 

Internship/Co-Op & Mentorship 
Program Coordinator: 

Phone: 
Email: 

 
Student Evaluation Form 

 
Student / Intern Name:  
Sponsoring Business / Agency: Address:  
Contact Person:    Title:    Phone:  
 
Directions: In the space provided, please rate the student / intern identified above for each of the following categories 
using the best numerical descriptor that corresponds.  
 
Rating Scale: 1-Strongly Disagree    2-Disagree    3-Slightly Disagree    4-Slightly Agree    5-Agree          N/A  
 
1. Attendance & Punctuality:  

a) The intern has maintained a schedule acceptable to the mentor.  
b) The intern has arrived on time for each assigned day.  
c) The intern has contacted you or your office in a timely fashion if any situations have arisen that prevented 
his/her internship participation on a given day.  
d) The intern has departed at the agreed upon times from the internship.  

 
2. Attitude and Willingness to Learn:  

a) Attitude toward participation in mentorship has been appropriate.  
b) Demonstrates a constant willingness to learn and actively participates in activities.  
c) Frequently asks questions and takes a personal interest in activities and the career field.  
d) Applies knowledge previously learned to new situations.  
e) Performs assignments in an appropriate fashion.  

 
3. Appearance and Overall Presence:  

a) Displays good conduct, discipline and behavior.  
b) Demonstrates appropriate attire, grooming, neatness, etc.  

 
4. Demonstration of skills relating to the following:  

a) Human Relations Skills:  
• Works cooperatively with others.  
• Accepts constructive feedback.  
• Shows respect for company tools, materials, equipment and property.  
• Demonstrates leadership and/or appropriate levels of assertiveness. 

b) Problem Solving / Decision Making Skills:  
• Demonstrates good time management skills.  
• Ability to listen and follow instructions and work through problems.  
• Demonstrates the application of knowledge previously learned to new situations.  
• Adaptable to changing workplace situations.  

c) Career Related Skills:  
• Demonstrates an understanding of career related safety procedures.  
• Demonstrates an understanding of the importance of quality & accurate work.  



• Demonstrates initiative and completes the required tasks with a minimum of supervision and direction.  
d) Communication:  

• Demonstrates good listening and responding skills.  
• Demonstrates effective oral and/or written communication skills.  
• Demonstrates the ability to follow oral and/or written directions.  

 
5. Maturity and Professionalism:  

a) Accepts responsibility and exercises good judgment.  
b) Demonstrates a professional and mature demeanor and attitude.  

 
6. Overall/General Evaluation of the Intern:  
 
 
Comments: 
 



GREENFIELD-CENTRAL HIGH SCHOOL GRADUATION PATHWAYS 
Work-Based Learning (WBL) 

The WBL pathway can be classified by four baseline indicators: 
(1) Clear Work-Based Learning Partnership Agreement and Plan 
 Detailed description of terms and expectations of work experience, including duration, compensation, and participant expectation 
 Detailed description of partner expectations and roles, including financial investments, supports provided, and staffing 

requirements 
 Clear articulation of projected learning outcomes, assessments, and how/where this learning will occur  
 Identification of career pathway aligned with work experience, interests, and demand 

(2) Authentic Work Experience Component 
 Participant performs job at relevant worksite with performance expectations based on employer’s workforce needs 
 Employer/partner organization provides support and supervision of participant, including on-the-job mentoring and real-time 

feedback on performance 
(3) Structured Learning Component 
 Participant engages in regular, structured learning aimed at enhancing knowledge, skills, and abilities 
 Learning activities are tied to work experience skills and employability skills 
 Learning component has clearly articulated outcomes (skills/credentials) associated with successful completion 
 Learning outcomes are aligned with career pathway opportunities 

(4) Culminating Assessment and Recognition of Skills 
 Employer/partner organization completes assessment of student experience in the WBL program 
 Participant’s skills, learning outcomes, and subjective experiences in the WBL are assessed 
 Participant’s success, as demonstrated through assessments and any credential attainment, is officially recognized and documented 
Student must select one of the following WBL models. All required documentation elements must be 

present. 
WBL Model Description Required Documentation 

  WBL 1 – Registered   
     Apprenticeship 

 
 
 
 
 
 
 
 
 
 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

● Intensive work-based learning experience   
   that generally lasts from 1 to 6 years and  
   provides combination of on-the-job  
   training and formal classroom instruction 
● Supports progressive skill acquisition and  
   leads to postsecondary credentials and, in  
   some cases, degrees 
● Involves 2,000-10,000 on-the-job hours 
● Qualifies for both WBL and postsecondary- 
   ready competency due to both  
   demonstration of employability skills and  
   acquisition of postsecondary credentials 
● Per Indiana General Assembly, apprenticeship 

program must be registered under federal 
National Apprenticeship Act or other federal 
apprenticeship program administered by U.S. 
Department of Labor 

 Letter of acceptance into apprenticeship or  
    verification of current placement demonstrating 

adequate progress toward completion 
 Current résumé in correct format – all training 

received and related classes taken must be 
listed 

 3 letters of recommendation highlighting  
    student’s employability skills; one must be 

from the apprenticeship 
 5-year goal plan including educational,  
    professional, and personal goals 
 Written reflection of apprenticeship experience  
    including life lessons learned and how the  
    experience allows the student to demonstrate 

employability skills 
 If applicable, documentation of certifications 

or  dual credits earned  

  WBL 2 – Pre-Apprenticeship       
     or Youth Apprenticeship 
 
 
 
 
 
 
 
 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

● An apprenticeship program that has  
   waived some of the entry requirements or  
   prerequisites for a student who, when he  
   or she turns 18, enters a registered  
   apprenticeship program 
● Registered apprenticeships may progress  
   through 6 months or a year of the  
   required apprenticeship training if student  
   completes a pre-apprenticeship program 

 Letter of acceptance into pre-apprenticeship or 
verification of current placement 
demonstrating adequate progress toward 
completion 

 Current résumé in correct format – all training 
received and related classes taken must be 
listed  

 3 letters of recommendation highlighting  
    student’s employability skills 
 5-year goal plan including educational,  
    professional, and personal goals 
 Written reflection of pre-apprenticeship  
    experience including life lessons learned and 

how the experience allows the student to  
demonstrate employability skills 



WBL Model Description Required Documentation 

 If applicable, documentation of certifications 
or dual credits earned 

  WBL 3 – Cooperative  
 
 
 
 
 
 
 
 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

● Links academic programs with structured  
   work experiences through which participants  
   acquire professional and technical skills 
● Participant earns academic credit for work  
   carried out over a period of time under the  
   supervision of a professional mentor 
● Federal and state student employment and  
   cooperative education laws must be followed. 

 Letter of employment verification 
 Current résumé in correct format – all training  
    received and related classes taken must be 

listed 
 3 letters of recommendation highlighting  
    student’s employability skills; one must be 

from a  
    supervisor at the cooperative site 
 5-year goal plan including educational,  
    professional, and personal goals 
 Written reflection of cooperative experience  
    including life lessons learned and how the  
    experience allows the student to demonstrate  
    employability skills 
 If applicable, documentation of certifications 

or  
    dual credits earned 

  WBL 4 – Internship  
 
 
 
 
 
 
 
 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

● Provides participant with an opportunity to  
   learn about career or industry by working for  
   an employer in the field of interest for a  
   period of time 
● A form of experiential learning, often tied to a  
   program of study, which enables participant  
   to gain applied experience, build professional  
   and technical skills, and make connections in  
   a field of interest 
● The amount of time the student spends in the  
   internship should be equivalent to 75-100  
   hours of work 

 Letter of employment verification 
 Current résumé in correct format – all training  
    received and related classes taken must be 

listed 
 3 letters of recommendation highlighting  
    student’s employability skills; one must be 

from a  
    supervisor at the internship site 
 5-year goal plan including educational,  
    professional, and personal goals 
 Written reflection of internship experience  
    including life lessons learned and how the  
    experience allows the student to demonstrate  
    employability skills 
 If applicable, documentation of certifications 

or  
    dual credits earned 

  WBL 5 – On-the-Job  
     Training  
 
 
 
 
 
 
 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

● Workplace-based opportunity for participant  
   to develop career-track skills needed for entry  
   to a particular industry or advancement along  
   a career track 
● May be incorporated in cooperative models 
● The amount of time the student spends in the  
   on-the-job training experience should be  
   equivalent to 75-100 hours of work 

 Letter of employment verification 
 Current résumé in correct format – all training  
    received and related classes taken must be 

listed 
 3 letters of recommendation highlighting  
    student’s employability skills; one must be 

from   
    the on-the-job training site 
 5-year goal plan including educational,  
    professional, and personal goals 
 Written reflection of on-the-job training  
    experience including life lessons learned and  
    how the experience allows the student to  
    demonstrate employability skills 
 If applicable, documentation of certifications 

or  
    dual credits earned 

  WBL 6 – School-Based  
     Enterprise  
 
 
 
 

● Entrepreneurial operation in a school  
   setting that provides goods/services to meet  
   the needs of the market 
● Managed and operated by students as work- 
   based learning experiences 
● The amount of time the student spends in the  
   school-based enterprise should be  

 Verification of course registration or letter of  
    verification indicating placement into a school- 
    based enterprise program 
 Current résumé in correct format – all training  
    received and related classes taken must be 

listed 
 3 letters of recommendation highlighting  



WBL Model Description Required Documentation 

 
 
 
 
 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

   equivalent to 75-100 hours of work     student’s employability skills; one must be 
from a  

    supervisor at the school-based enterprise 
 5-year goal plan including educational,  
    professional, and personal goals 
 Written reflection of school-based enterprise  
    experience including life lessons learned and  
    how the experience allows the student to  
    demonstrate employability skills 
 If applicable, documentation of certifications 

or  
    dual credits earned 

  WBL 7 – Employment  
 
 
 
 
 
 
 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

● Paid workplace-based opportunity or  
   occupation 

 Letter of employment verification showing  
    continued employment at the same location for  
    at least two months (student should average at  
    least 10 hours of work per week) 
 Current résumé in correct format – all training  
    received and related classes taken must be 

listed 
 3 letters of recommendation highlighting  
    student’s employability skills; one must be 

from a  
    supervisor at the student’s place of employment 
 5-year goal plan including educational,  
    professional, and personal goals 
 Written reflection of apprenticeship experience  
    including life lessons learned and how the  
    experience allows the student to demonstrate  
    employability skills 
 If applicable, documentation of certifications 

or  
    dual credits earned 

  WBL 8 – Additional  
     Programs 
 
 
 
 
 
 
 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

● Governor’s Work Ethic Certificate (student  
   must be able to demonstrate either good  
   standing or completion) 
● Jobs for America’s Graduates (JAG) 
● JROTC 
● Extended Labs or Field Experiences 

 Governor’s Work Ethic Certificate 
     Letter from supervisor or lead teacher  
        verifying good standing OR 
     Copy of Governor’s Work Ethic Certificate 
 Jobs for America’s Graduates (JAG) 
     Documentation verifying completion of the   
        JAG program 
 JROTC 
     Documentation verifying completion of the   
        JROTC program 
 Extended Labs or Field Experiences 
     Verification of completion by lead teacher or  
        research supervisor 

  WBL 9 – Greenfield-Central  
     High School Course* 
 
_______ Completed (student initials) 
_______ Verified (school official 
initials) 

● Student must complete at least one semester  
   of the course (equivalent of 75-100 hours of  
   work) 
● Student must earn a grade of C- or better in  
   the course to count as a WBL experience 

 Official transcript or other official school  
    documentation verifying completion of course  
    and credit earned 

 
 

 
 

*Greenfield-Central High School Courses that Qualify as WBL Experiences 
 
  Career Exploration Internship (ADH450, ADH451) 



  Education Professions I (FCH350/351) 
  Education Professions II (FCH352/353) 
  Supervised Agricultural Experience (AGH250) 
  Work-Based Learning Capstone in Multiple Pathways, Advanced Manufacturing and Engineering,   
     Business and Marketing, Family and Consumer Sciences, Health Services, and/or Trade and Industry 
  Paid CTE Course on the 30a Form with verification of it being entered into InTERS that also includes   
     all of the following components: 
      Employment Relationship 
      Paid Work Experience  
       Corresponding Classroom Instruction 

GREENFIELD-CENTRAL HIGH SCHOOL GRADUATION 
PATHWAYS 

Work-Based Learning Verification of Completion 
 

  I have chosen the following as my Work-Based Learning experience: 
 WBL 1 – Registered Apprenticeship 
 WBL 2 – Pre-Apprenticeship or Youth Apprenticeship 
 WBL 3 – Cooperative 
 WBL 4 – Internship 
 WBL 5 – On-the-Job Training 
 WBL 6 – School-Based Enterprise 
 WBL 7 – Employment 
 WBL 8 – Additional Program 
 WBL 9 – Greenfield-Central High School Course** 
 

     **If WBL 9 is selected, please complete the following:  
      I have completed and successfully earned credit in one or more of the following courses: 

  Career Exploration Internship      School year: ________________    Letter grade: ______    Counselor 
initials: ______ 
  Education Professions I                School year: ________________    Letter grade: ______    Counselor 
initials: ______ 
  Education Professions II               School year: ________________    Letter grade: ______    Counselor 
initials: ______ 
  Supervised Ag Experience            School year: ________________    Letter grade: ______    Counselor 
initials: ______ 
  Work-Based Learning Capstone  Field: 
__________________________________________________________ 

        School year: ________________     Letter grade: ______     Counselor initials: ______ 
  CTE (Walker Career Center) Coursework  Course: 
__________________________________________________________________ 

        School year: ________________     Letter grade: ______     Counselor initials: ______ 
 

  I have all the required documentation included in my Work-Based Learning portfolio: 
  Letter of verification of employment/apprenticeship/internship/cooperative learning/school-based enterprise  
  Current résumé in correct format listing all training and education received, and applicable skills gained 
  3 letters of recommendation; at least one must be from current or last employment experience 
  5-year goal plan including educational, professional, and personal goals 
  Written reflection of work-based learning experience including life lessons learned and how the experience 
allows  
     the student to demonstrate employability skills 
  Official transcript or other official school documentation verifying completion of G-CHS course and credit 
earned 
  If applicable, documentation of certifications or dual credits earned 
 

  By signing below, I verify that this Work-Based Learning experience portfolio is complete. 



 

 

 
 

_________________________________________________________________                    
_______________________________ 
Student Signature                                                                                                        Date 
 
_________________________________________________________________                    
_______________________________ 
Parent/Guardian Signature                                                                                          Date 
 
_________________________________________________________________                    
_______________________________ 
School Official Signature                                                                                             Date 



EXAMPLE WORK READINESS TOOL FOR THE WIOA YOUTH PROGRAM 
EMPLOYER NAME: EMPLOYEE EVALUATION 
Participant Name:  Worksite:                         
Participant Job Title: Worksite Supervisor/Reviewer:                       
Start Date: Review Date #1: Review Date #2: 

FOUNDATION 
SKILL 

 

 
PERFORMANCE 
EXPECTATIONS 

 
Performance  
Improvement 
Plan Needed  

(1) 

 
Needs 

Development 
(2) 

 
Proficient  

(3) 

 
Exemplary 

 (4) 
 See page 3 for more detailed grading descriptions 

ATTENDANCE 
 

Understanding work expectations for attendance and adhering to them. 
Notifying supervisor in advance in case of absence. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

PUNCTUALITY 
 

Understanding work expectations for punctuality. Arriving on time for 
work, taking and returning from breaks on time, and calling supervisor 
prior to being late. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

WORKPLACE  
APPEARANCE 

Dressing appropriately for position and duties. Practicing personal 
hygiene appropriate for position and duties. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

TAKING INITIATIVE 
 

Participating fully in task or project from initiation to completion. 
Initiating interaction with supervisor for next task upon completion of 
previous one. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

QUALITY OF WORK 
 

Giving best effort, evaluating own work, and utilizing feedback to 
improve work performance.  Striving to meet quality standards. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 
 
COMMUNICATION 
SKILLS 

Speaking clearly and communicating effectively – verbally and non-
verbally. Listening attentively. Using language appropriate for work 
environment.  

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

RESPONSE TO 
SUPERVISION 

Accepting direction, feedback, and constructive criticism with positive 
attitude and using information to improve work performance. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 
 
TEAMWORK  
 

Relating positively with co-workers. Working productively with 
individuals and teams.  Respecting diversity in race, gender, and 
culture. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

PROBLEM-SOLVING/ 
CRITICAL-THINKING 

Exercising sound reasoning and analytical thinking. Using knowledge 
and information from job to solve workplace problems. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 
WORKPLACE 
CULTURE POLICY 
AND SAFETY 

Demonstrating understanding of workplace culture and policy. 
Complying with health and safety rules. Exhibiting integrity and 
honesty.  

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 
SPECIFIC 

WORKPLACE AND 
CAREER SKILL 

PERFORMANCE  
EXECTATIONS 

(1) (2) (3) (4) 

LIST SKILL HERE 
(see sample skills on page 2) 

Insert performance expectations here. Grading scale for skill can be 
added by using adaptable “general key” at end of page 3.  

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

LIST SKILL HERE 
(see sample skills on page 2) 

Insert performance expectations here. Grading scale for skill can be 
added by using adaptable “general key” at end of page 3. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

LIST SKILL HERE 
(see sample skills on page 2) 

Insert performance expectations here. Grading scale for skill can be 
added by using adaptable “general key” at end of page 3. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

LIST SKILL HERE 
(see sample skills on page 2) 

Insert performance expectations here. Grading scale for skill can be 
added by using adaptable “general key” at end of page 3. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
LIST SKILL HERE 
(see sample skills on page 2) 

Insert performance expectations here. Grading scale for skill can be 
added by using adaptable “general key” at end of page 3. 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 

 
┌─┐ 
└─┘ 

 
Employers may add as many or 
few additional skills as they see 
fit based on the position.  
 

 
TOTAL SCORE _______    

(add 4-box total; average score = total/# of skills) 

# checked X 1 
 
Total: ______ 
 

# checked X 2 
 
Total: ______ 
 

# checked X 3 
 
Total: ______ 
 

# checked X 4 
 
Total: ______ 
 



  
To meet work readiness skill attainment:  

  
(1)* employee must have an overall average score that is “proficient” (3.0)  or  
       employee must meet  “proficient” standard in 80% of the total categories listed. 
(2)   supervisor MUST verify that performance on job was satisfactory. 
(3)   employee must not have been fired from this work experience. 
 
*Examples: If there are 10 skill categories, participant must have a minimum score of 30 (3 x 10) out of a possible 40 or be proficient 
in at least 8 of the 10 categories. If an employer chose 15 skills to measure, participants would need minimum score of 45 (3 X15) out 
of a possible 60 or be proficient in at least 12 of the 15 categories. 

 
Employee had satisfactory work performance and has 
met minimum total score:  
  
 
Employer Signature: _______________________ 
 
Employee Signature _______________________ 
 
 
Date: ____________  (see page 2 for comments) 



APPENDIX 5. POSTSECONDARY-READY COMPETENCY RESOURCES 
 
Additional information for PRC 
 
ACT 

ACT is a mission-driven, non-profit organization dedicated to helping people achieve education 
and workplace success. We are trusted as a national leader in college and career readiness, 
providing high-quality assessments grounded in nearly 60 years of research. While millions of 
individuals take the ACT test each year, that's just one aspect of our work. From elementary school 
through career, ACT offers individuals a uniquely integrated set of solutions designed to provide 
personalized insights throughout their life. 
Our programs are designed to boost lifelong learning and potential for success in schools and workplaces 
around the world. We're passionate about making a difference in all we do, whether it's guiding students 
along their learning paths; enabling companies to develop their workforce; fostering parent, teacher, and 
counselor understanding of student progress; guiding job seekers toward career success; or informing 
policymakers about education and workforce issues. 
 

Armed Services Vocational Aptitude Battery (ASVAB) 
The Armed Services Vocational Aptitude Battery (ASVAB) is a multiple choice test, administered by 
the United States Military Entrance Processing Command, used to determine qualification 
for enlistment in the United States Armed Forces. It is often offered to American high school students 
when they are in the 10th, 11th and 12th grade, though anyone eligible for enlistment may take it. The 
ASVAB test measures strengths and potential for future success. You don't "pass" or "fail". The results 
represent how well you have developed your skills in addition to your potential for training. 
ASVAB Fact Sheet: The purpose of this Fact Sheet is to provide you with information about the military 
enlistment test, the Armed Services Vocational Aptitude Battery (ASVAB). ASVAB scores are used to 
determine if you are qualified to enlist in the military and to assign you to an appropriate job in the 
military. The information provided here will help you prepare to take the ASVAB. Most ASVAB testing 
is conducted at a Military Entrance Processing Station (MEPS). If you do not live near a MEPS, you may 
take the ASVAB at a satellite location called a Military Entrance Test (MET) site. The ASVAB is 
administered by computer at all MEPS, and by paper and pencil at most MET sites. Regardless of 
whether you take the ASVAB by computer or paper and pencil, your scores should be very similar. 

 
Art of Problem Solving 

Since 2003, the AoPS online school has provided a unique learning experience carefully designed for 
outstanding students studying online. We offer a full math curriculum for middle and high school, 
introductory programming courses, and specialty courses to prepare students for particular math and 
science competitions. Most of our courses meet weekly for live sessions, and have a variety of types of 
weekly homework. Read more below about what makes our school so special. The Art of Problem 
Solving Online School is accredited by the Western Association of Schools and Colleges. 
Our curriculum is specifically designed for high-performing math students in grades 6-12. We present a 
much broader and deeper exploration of challenging mathematics than a typical math curriculum and 
show students how to apply their knowledge and problem-solving skills to difficult problems. We help 
students learn the critical problem-solving skills necessary for success at mathematics competitions (such 
as MATHCOUNTS and the AMC), top universities, and competitive careers. 

 
Cambridge International 

Cambridge Assessment International Education prepares school students for life, helping them develop an 
informed curiosity and a lasting passion for learning. We are part of the University of Cambridge. 
Our international qualifications are recognized by the world’s best universities and employers, giving 
students a wide range of options in their education and career. As a not-for-profit organization, we devote 
our resources to delivering high-quality educational programs that can unlock learners' potential. 

http://www.act.org/
https://www.asvabprogram.com/
http://official-asvab.com/docs/asvab_fact_sheet.pdf
https://artofproblemsolving.com/
http://www.cambridgeinternational.org/


Our programs and qualifications set the global standard for international education. They are created by 
subject experts, rooted in academic rigor and reflect the latest educational research. They provide a strong 
platform for learners to progress from one stage to the next, and are well supported by teaching and 
learning resources. 
Our mission is to provide educational benefit through provision of international programs and 
qualifications for school education and to be the world leader in this field. Together with schools, we 
develop Cambridge learners who are confident, responsible, reflective, innovative and engaged – 
equipped for success in the modern world. 
Every year, nearly a million Cambridge learners from 10,000 schools in 160 countries prepare for their 
future with an international education from Cambridge. 

 
College Board 

The College Board is a mission-driven not-for-profit organization that connects students to college 
success and opportunity. 
Founded in 1900, the College Board was created to expand access to higher education. Today, the 
membership association is made up of over 6,000 of the world’s leading educational institutions and is 
dedicated to promoting excellence and equity in education. 
Each year, the College Board helps more than seven million students prepare for a successful transition to 
college through programs and services in college readiness and college success — including the SAT and 
the Advanced Placement Program. The organization also serves the education community through 
research and advocacy on behalf of students, educators and schools. 
 

EdReady 
EdReady is a personalized college math and English readiness platform designed to help learners test 
their college readiness, see study options, and gain a personalized learning path to fill in knowledge 
gaps. EdReady is designed and maintained by The NROC Project, a community-guided non-profit. 
EdReady is available at no cost for personal use at EdReady.org. EdReady is also available to many 
students through any a number of institutional versions that have been customized for specific educational 
needs and outcomes. Institutions that are sustaining members of The NROC Project are entitled to a 
custom version of EdReady (e.g. YourInstitution.EdReady.org). 
As a user of EdReady, you can select among one or more areas of study in math or English and test 
yourself on your readiness for that material. After you launch a study path, you will take an initial 
diagnostic to generate a rough map of your projected strengths and weaknesses as well as information to 
help you understand your readiness for the curriculum, school, or other program of interest. If needed and 
desired, EdReady will then provide a custom course of study, including a selection of recommended 
resources, specifically personalized to your needs. By pursuing the course of study, you can improve your 
math or English knowledge and get better prepared to achieve your educational aspirations as efficiently 
and effectively as possible. 

 
English Learner Guidebook- Indiana DOE 

This living document is designed as a reference for district and school personnel working with English 
learners (ELs). The content of the guide represents a compilation of information, examples and resources 
for your use. We will be continuously updating this document to provide further clarity and information 
to district and school personnel working with ELs. 
 

English Learner Tool Kit 
OELA’s EL Tool Kit was published in 2015 as a companion to support the 2015 Dear Colleague 
Letter (DCL) produced by the Department of Education, Office for Civil Rights, and the Department of 
Justice, outlining legal obligations for ELs. Some chapters of the tool kit have been updated related to the 
Every Student Succeeds Act of 2015 (ESSA). 
The English Learner Tool Kit helps state and local education agencies help English Learners (ELs) 
by fulfilling these obligations. 
The Toolkit has 10 chapters (one for each section of the DCL), and contains an overview, sample tools, 
and resources. 

https://www.collegeboard.org/about
https://edready.org/home
http://www.doe.in.gov/sites/default/files/elme/2017-2018-idoe-el-guidebook.pdf
https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/index.html
http://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf
http://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf


 
 
Georgetown University Center on Education and the Workforce 

The Georgetown University Center on Education and the Workforce is an independent, nonprofit research 
and policy institute affiliated with the Georgetown McCourt School of Public Policy that studies the link 
between education, career qualifications, and workforce demands. 
 
America’s Divided Recovery: College Haves and Have-Nots: The jobs recovery deepens the economic and 
political divide between workers with and without a college education. America’s Divided America: 
College Haves and Have-Nots finds that over 95% of the jobs created in the recovery have gone to those 
with education beyond a high school education. The report also finds: 

• For the first time, college graduates make up a larger share of the workforce than workers with a 
high school diploma or less. 

• Out of the jobs created in the recovery, 8.4 million have gone to those with a bachelor’s degree or 
higher, while high school jobs only grew by 80,000. 

• Occupational and industry shifts have been major drivers of change in the labor market. 
• The recovery added primarily managerial and professional jobs. 

 
Six Million Missing Jobs: The Lingering Pain of the Great Recession: Despite steady job growth, Six 
Million Missing Jobs: The Lingering Pain of the Great Recession shows that the effects of the Great 
Recession are still with us in the form of 6.4 million jobs that were not created. The report examines the 
labor market in the recovery and shows: 

• Three million of the missing jobs include college jobs. 
• The economy needs to add 205,000 jobs a month to recover the missing jobs by 2020. 
• There are still 2 million more part-time workers today than before the recession. 
• Nearly a third of all workers have jobs that are temporary, freelance or part-time. 

 
The Good Jobs Project: The reported death of the middle economy is greatly exaggerated. There are 30 
million good jobs in the United States today that pay without a BA (bachelor’s degree). These good jobs 
have median earnings of $55,000 annually (Figure 1). Traditionally, many people with good jobs that pay 
without a BA have worked in manufacturing. Those jobs are declining while the number of good jobs in 
skilled-services industries, such as health services and financial services, is increasing. 
These trends vary across states. Twenty-three states gained good blue-collar jobs from 1991 to 2015. For 
instance, Utah had a 105 percent increase in good blue-collar jobs, and Nevada had a 50 percent increase. 
However, many Northeast and Midwest states saw steep declines: Rhode Island lost 39 percent of its good 
blue-collar jobs for workers without BAs during this period. New York saw a 31 percent decline in these 
jobs, and Pennsylvania saw a 27 percent decline. Good jobs in skilled-services industries increased in most 
states, growing by almost 200 percent in Arizona and 124 percent in Texas. 
Education matters. More and more, good jobs are going to workers with bachelor’s degrees, who now hold 
55 percent of all good jobs. For workers without BAs, associate’s degrees have become increasingly 
important for finding a good job. More associate’s degree holders are getting good jobs, while the number 
of these jobs held by workers with a high school diploma or less is in decline. This is especially true in 
Midwest states like Minnesota and Iowa. 

 
iCAP- Indiana Course Access Portal 

The Indiana Course Access Portal (iCAP) serves as a catalog of courses that provides options to help 
schools meet students' individual needs, expand learning opportunities, and diversify their curricula. 
The Indiana Department of Education (IDOE) approved pilot offering of courses in areas of high interest 
or need for student participation in 2018. Indiana Code 20-30-16 requires that course providers be 
authorized by the IDOE. 
 

Indiana DOE Dual Credit 

https://cew.georgetown.edu/about-the-center/
https://cew.georgetown.edu/cew-reports/americas-divided-recovery/
https://cew.georgetown.edu/cew-reports/missingjobs/
https://goodjobsdata.org/
https://www.doe.in.gov/icap/index
https://www.doe.in.gov/ccr/dual-credit


In Indiana, ‘dual credit’ is the term given to courses in which high school students have the opportunity to 
earn both high school and college credits in the same course. Dual credit courses are taught by high school 
faculty, college faculty, or adjunct college faculty either at the high school, at the college or university, or 
sometimes through online courses or distance education. Dual credit is offered by both state and 
independent (private, regionally accredited) colleges and universities. 
 

Indiana DWD’s Office of Apprenticeship and WBL 
With an expanding community of stakeholders aimed at creating a sustainable talent pipeline, 
apprenticeships and work-based learning are an important step in merging resources and technical 
expertise in one place. Here you will find a community where employers, local practitioners, 
intermediaries, and others can easily access current resources, share successes, solicit support and take 
new approaches. 
For students, an apprenticeship is an options multiplier. Apprenticeship can be a powerful enhancement to 
their education or a fast-track to a middle-class career, or both. Apprenticeship is not a diversion from 
higher education—it’s a rigorous education option that combines theoretical learning with practical 
learning that focuses career and education objectives. It can also be a direct path to high-paying, in-
demand jobs in Business Operations, Financial Services, Advanced Manufacturing, Information 
Technology and Healthcare. Any student—regardless of future plans—can benefit from an 
apprenticeship. It’s a model of education that reveals multiple options to career and higher education. 

 
Indiana Career Explorer 

Indiana Career Explorer, powered by Kuder® Navigator, features interactive and reliable tools to make 
career planning fun, engaging, and relevant for today’s middle school and high school students. 
Guided by a Career Planning Timeline, Navigator helps students learn about themselves with research-
based assessments, build an education plan, and explore and prepare for various options after high school. 
These career exploration and education planning resources are designed specifically for students in grades 
6-12 and tailored to the unique planning needs of each grade level. Navigator also provides resources for 
parents and educators in order to support career guidance. 

 
International Baccalaureate 

The IB offers an education for students from age 3 to 19, comprising of four programs that focus on 
teaching students to think critically and independently, and how to inquire with care and logic. The IB 
prepares students to succeed in a world where facts and fiction merge in the news, and where asking the 
right questions is a crucial skill that will allow them to flourish long after they’ve left our programs. We 
are supported by IB teachers and coordinators who develop and promote the IB’s curriculums in almost 
5,000 schools globally every day, in over 150 countries around the world. 

 
Khan Academy 

Khan Academy is a non-profit education site that was founded in 2006. The site offers thousands of free 
videos on a wide variety of topics. It’s free to join, and anyone can create an account. In 2015, Khan 
Academy and the College Board (the organization that designs and administers the SAT, PSAT, and AP 
exams) announced that they had created a set of free SAT study tools. These resources include quizzes, 
tests, video tutorials, and personalized practice recommendations.  Because these tools were developed in 
collaboration with the College Board, they are official prep resources. 
Khan Academy’s SAT resources are official resources, which means they were developed by the same 
people who write the real SAT questions. This means that Khan Academy’s practice questions give an 
accurate look at how official test questions are written and which topics they cover. While these questions 
won’t be exactly the same as those found on the ACT, they can often be much closer to real ACT 
questions than many unofficial prep resources which can differ greatly from the real ACT. 

 
Knowledge Works 

We explore the future of learning to help education leaders and innovators better prepare for what’s 
ahead. Through strategic foresight, Knowledge Works dives deeply into critical education issues to 
translate insights about the future into action today. 

https://www.in.gov/dwd/apprenticeship.htm
https://indiana.kuder.com/landing-page
https://indiana.kuder.com/landing-page
https://www.ibo.org/
https://www.ibo.org/globalassets/digital-tookit/brochures/what-is-an-ib-education-en.pdf
https://www.ibo.org/programmes/
https://www.ibo.org/programmes/diploma-programme/curriculum/theory-of-knowledge/
https://www.ibo.org/programmes/diploma-programme/curriculum/theory-of-knowledge/
https://www.khanacademy.org/
https://knowledgeworks.org/


Our team works alongside policymakers, educators, business leaders and community stakeholders to 
create policies that promote transformation in their education system. Knowledge Works staff works 
collaboratively to create policy briefs, engage with legislators and help decision makers develop policy 
solutions that are more equitable and flexible, paving the way for personalized learning in the classroom. 
KnowledgeWorks partners with school districts and communities to deliver innovative, collaborative 
personalized learning opportunities for students through competency-based education. Our team helps 
administrators and educators create a community-wide plan to achieve their vision, understand 
opportunities for professional development and system alignment and build capacity to sustain 
personalized learning practices. 

 
Learn More Indiana - Indiana CHE 

Led by the Indiana Commission for Higher Education, Learn More Indiana is a partnership of state and 
local organizations working to help Hoosiers of all ages complete education and training beyond high 
school. 
Our team offers a variety of helpful resources to help all Hoosiers — from kindergarteners to adults — 
turn their college and career dreams into reality. 

 
Modern States 

Modern States Education Alliance is a non-profit dedicated to making a high quality college education 
free of cost and accessible to any person who seeks one. Its founding principle is that access to affordable 
education is fundamental to any philosophy that respects all individuals, and fundamental to the American 
dream. 
Modern States’ initial program, Freshman Year for Free™, is intended to let students earn up to one year 
of college credit without tuition or textbook expense. 
Modern States is partnering with edX, the leading online learning platform founded by Harvard and MIT. 
Modern States has given edX the money to complete the development of more than 30 high quality 
freshman college courses, taught by some of the world’s leading universities and professors. Each course 
includes online lectures, quizzes, tests, and other features. Textbooks and materials will also be provided 
online, free of charge. 
The courses are designed to prepare students for the major “Advanced Placement” (AP)* or “College 
Level Examination Program” (CLEP)* tests offered by the College Board, including subjects such as 
History, Computer Science, Math, English and Economics. 
According to the College Board, more than 2,000 traditional colleges and universities already offer credit 
to students who pass AP and CLEP tests.  Students can take one course or many courses from Modern 
States, and then – by passing the AP or CLEP exams – can begin with up to a full year’s worth of credit 
after they enroll in traditional college, making Modern States an “on-ramp” to college.  Modern States 
hopes to provide links for students to tutoring, mentoring and college advising groups as well. 

 
Naviance 

Naviance improves student outcomes by helping students connect their strengths and interests to long-
term goals today. 
The career planning and assessment tools in Naviance allow students to realize their strengths, goals, 
knowledge, values, and interests in future careers, to help them work toward a path that is inspiring to 
them. 

 
Partnership for 21st Century Learning 

For over a decade P21, The Partnership for 21st Century Learning, has advocated for 21st century 
readiness for everyone. Through the P21 Exemplar Program, P21 seeks to identify, document, promote 
and celebrate examples of 21st century learning initiatives that successfully prepare students for college, 
career and life. 
The schools, districts and beyond school entities that earn the P21 Exemplar designation enter an elite 
professional learning community focused on 21st century learning, and their stories provide educators, 
policymakers, and communities a variety of models to draw from and be inspired by. 

 

https://learnmoreindiana.org/
https://modernstates.org/
https://www.naviance.com/
http://www.p21.org/exemplar-program-case-studies/1255-about-the-exemplar-program


Purdue Dual Credit Program 
Purdue University offers a dual credit program for superior high school students who desire and are 
prepared for more advanced work. Through the program students begin college work in high school, 
which allows them to fulfill high school requirements while preparing for college admission and success 
as well as earning college credit. One of the benefits of taking dual credit courses in the high school is the 
tuition assistance program. 

 
Rethinking Dual Enrollment to Reach More Students 

A substantial and growing body of research indicates that, all other factors being equal, students who 
dually enroll are more likely than their non-dually enrolling peers to finish high school, matriculate in a 
postsecondary institution and experience greater postsecondary success.1 Spurred by this, states are 
increasingly viewing dual enrollment as a strategy to promote postsecondary attainment and workforce 
readiness, and taking steps to broaden student access to dual enrollment coursework. 
There may be ways to provide dual enrollment and other experiences that put students on the road to 
college, without running afoul of state and local eligibility requirements. This may include ensuring access 
to options with lower eligibility expectations or requesting exemptions from current requirements in order 
to try out alternative eligibility criteria. 
This brief proposes state approaches to systematically: 
• Broaden dual enrollment access to middle-achieving students, including students who are college-

ready but uncertain about their post-high school plans, and students who are not college-ready but 
would succeed in a dual enrollment course with some support. 

• Provide pre-collegiate experiences to middle- and lower-achieving high school students that will 
either prepare them for dual enrollment by the final semester of their senior year or help them set their 
sights on enrolling in college after high school graduation. 

 
Road Trip Nation 

The road trip has become an organization dedicated to helping people find career and life fulfillment. In 
our fleet of RVs, we crisscross the globe, journeying from rugged back roads to sleek superhighways, 
subsisting off unnaturally colored gas station snacks, sleeping in any empty parking lot we can find—just 
so we can talk to the people who figured out how to build a career around their own unique combination 
of interests.  
Our project-based programs use a blended learning format to foster authentic career exploration through 
interactive lessons and engaging multimedia content. 
 

Rounding Practices for Student-Learners Earning Subminimum Wages 
Section 14(a) of the Fair Labor Standards Act (FLSA) authorizes the payment of subminimum wages to a 
student-learner after the employer has applied for an authorizing certificate from the U. S. Department of 
Labor (DOL). Under regulations issued by the Wage and Hour Division, a student-learner is a student 
who is at least sixteen years of age (or at least eighteen years of age if employed in an occupation that the 
Secretary of Labor has declared to be particularly hazardous); who is receiving instruction in any 
accredited school, college, or university; and who is employed by an establishment on a part-time basis, 
pursuant to a bona fide vocational training program. Employers wishing to employ student-learners at 
subminimum wages under section 14(a) – at rates not less than 75 percent of the applicable minimum 
wage under section 6(a) of the FLSA – must first complete and submit Form WH-205. 
Forwarding of the application to DOL constitutes temporary authority to pay a subminimum wage to the 
student-learner. Thirty days after forwarding, the application shall become the permanent special student-
learner certificate unless the DOL denies the application, issues a certificate with modified terms and 
conditions, or expressly extends the period of review. 
Problems may arise when employers fail to round correctly. For example, when employers “round down” 
and pay student-learners less than the 75 percent of the federal minimum wage, they are in violation of 
the certificate. 
For additional information, visit our Wage and Hour Division Website: https://www.dol.gov/whd/ 

 

https://www.admissions.purdue.edu/transfercredit/dualcredit.php
https://www.ecs.org/wp-content/uploads/Rethinking_Dual_Enrollment_to_Reach_More_Students.pdf
http://roadtripnation.com/
https://www.dol.gov/whd/regs/compliance/whdfs65.htm
https://www.dol.gov/whd/forms/fts_wh205.htm
https://www.dol.gov/whd/


Slate.org 
Slate.org is a free tool for school counselors, independent counselors, and community-based organizations 
to ease the burden of scheduling visits with college representatives, maintain awareness of where students 
reside in the admissions process, and conveniently and securely submit materials directly to 
institutions. Slate.org is designed to provide a stronger relationship between school counselors and 
admissions offices by keeping everyone on the same page with your students' best interests at heart. We're 
here to provide a conduit for sharing data, not to sell it. Student data will never be bought or sold, and 
Slate.org is free, and will remain free, for everyone including students, schools, counselors, and colleges. 

 
STEM Bites 

STEM Bites is a YouTube channel dedicated to bite-size math and science lessons from everyday life. 
These engaging educational videos are filmed from a first-person perspective through Google Glass. 

 
What Works Clearinghouse 

The What Works Clearinghouse (WWC) reviews the existing research on different programs, products, 
practices, and policies in education. Our goal is to provide educators with the information they need to 
make evidence-based decisions. We focus on the results from high-quality research to answer the 
question “What works in education?”  
The What Works Clearinghouse is an investment of the Institute of Education Sciences (IES) within the 
U.S. Department of Education that was established in 2002. The work of the WWC is managed by a team 
of staff at IES and conducted under a set of contracts held by several leading firms with expertise in 
education, research methodology, and the dissemination of education research. Follow the links to find 
more information about the key staff from Mathematica Policy Research, Abt Associates, Development 
Services Group, Inc. and Sanametrix, Inc. who contribute to the WWC investment. For details about the 
staff who conduct study reviews under specific topic areas, see the WWC review teams. 
For more than a decade, the WWC has been a central and trusted source of scientific evidence on 
education programs, products, practices, and policies. We review the research, determine which studies 
meet rigorous standards, and summarize the findings. We focus on high-quality research to answer the 
question “what works in education?” 

 
Why U? 

Why U animated videos are designed for mathematics courses on the K-12 and college levels, and as a 
resource for informal independent study. Rather than focusing on problem solving, the objective is to give 
insight into the concepts on which the rules of mathematics are based. 
Why U creators are currently working on the series of animated lectures entitled "Algebra". This series 
examines the concepts on which Algebra, as well as higher mathematics, is based. The goal of these 
lectures is to explore these fundamental concepts in greater depth than possible in most high-school and 
college-level algebra courses. 
Why U videos are conceived and written by Steve Goldman and animated by Mark Rodriguez. Why U is 
a 501(c)3 non-profit organization funded by the Goldman Charitable Foundation. 

https://slate.org/
https://www.youtube.com/user/STEMbite
https://ies.ed.gov/ncee/wwc
http://whyu.org/


Sample Graduation Pathways Checklist 
GREENFIELD-CENTRAL HIGH SCHOOL GRADUATION PATHWAYS 

Graduation Checklist 
Students must satisfy all three of the following Graduation Pathway Requirements 

by completing at least one of the associated Graduation Pathway Options. 
 

Graduation Pathway 
Requirements 

Graduation Pathway Options 

❶   High School Diploma  Meet the statutorily defined diploma credit and curricular requirements 
    General ________        Core 40 ________        Core 40 with AHD ________        Core 40 with THD ________ 

 
❷   Learn and Demonstrate    
             Employability Skills  
 

 
Students must complete at least 

one 
of the Graduation Pathway 

Options 

 Project-Based Learning Experience: Working for an extended period of time to investigate and respond to an 
authentic, engaging, and complex question, problem, or challenge. Students engage in a rigorous, extended process of 
asking questions, finding resources, and applying information. Students often make work public by explaining, displaying, 
and/or presenting it to people beyond the classroom. This can include completion of a research project, completion of a 
course capstone, an AP Capstone Assessment, or another experience as approved by the State Board of Education. 
Description: 
___________________________________________________________________________________________ 
Verification: 
___________________________________________________________________________________________ 
 
 Service-Based Learning Experience: Integrates meaningful service to enrich and apply academic knowledge, teach 
civic and personal responsibility, and strengthen communities. This can include participation in a meaningful volunteer or 
civic engagement experience, engagement in a school-based activity, such as a co-curricular or extracurricular activity or 
sport for at least one academic year, or another experience as approved by the State Board of Education. 
Description: 
___________________________________________________________________________________________ 
Verification: 
___________________________________________________________________________________________ 
 
 Work-Based Learning Experience: Reinforces academic, technical, and social skills learned in the classroom through 
collaborative activities with employer partners, allowing students to apply classroom theories to practical problems, 
explore career options, and pursue personal and professional goals. This can include completion of a course capstone, 
completion of an internship, obtaining the Governor’s Work Ethic Certificate, employment outside of the school day, or 
another experience as approved by the State Board of Education. 
Description: 
___________________________________________________________________________________________ 
Verification: 
___________________________________________________________________________________________ 

 
❸   Postsecondary-Ready  
             Competencies 
 

 
Students must complete at least 

one 
of the Graduation Pathway 

Options 

 Honors Diploma     AHD ______          THD ______          GPA ____________          Credits ________ 
 ACT College Ready Benchmarks (18 in English or 22 in Reading and 22 in Math or 23 in Science) 
     English _______    or    Reading _______        and        Math _______    or    Science _______ 
 SAT College Ready Benchmarks (480 in EBRW, 530 in Math)     EBRW __________          Math __________ 
 ASVAB (minimum score of 31)      AFQT score __________ 
 State and Industry Recognized Credential or Certification 
________________________________________________ 
 State, Federal, or Industry Recognized Apprenticeship or Co-Op 
_________________________________________ 
 CTE Concentrator (earn C average in at least 6 high school credits in career sequence) 
     ________      ________      ________      ________      ________      ________            Total Average Grade ________ 
 AP/Dual Credit** (earn C average in at least 3 courses) 
     ________      ________      ________      Total Average Grade ________      AP Exam scores 
__________________________ 
 CLEP Exams (minimum score of 50 on at least 3 subject area exams with at least one being in core content) 
 Locally Created Pathway that earns approval of State Board of Education __________________________________ 

**At least one AP/Dual Credit course must be in a core content area (e.g. English, math, science, or social studies). Students must take any 
corresponding AP exams for their courses. A score of 3 or higher on an AP exam may satisfy the C requirement for a particular course. 

  



Graduation Pathways Checklist  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graduation Pathways 

Student Name_________________________ Pathways Completed_______ Graduation Date __________  
 

Quick Reference  
Diploma Requirements met:   Yes    No 

Employability Skills Demonstrated:  Yes    No 

Postsecondary-Readiness Met:    Yes    No 

Postsecondary-Readiness Waiver Criteria Met: Yes    No     NA 

 
Graduation Pathways Completed:    Yes    No 

1)  Indiana Diploma Designation 
 
 General   Core 40 
  
 Academic Honors  Technical Honors 
 
 IB 
 
Indicate which diploma credit & curricular 
requirements, including additional local requirements, 
student met. Note that students with an IEP are not 
required to meet locally required credits beyond state 
requirements.   

2)  Employability Skills  
 Project-Based Learning Experience 
 Service-Based Learning Experience 
 Work-Based Learning Experience 
Summary: 
 
 
 
 
Validation:  
 Student Work Product 
 School validation  
 

 

3)  Postsecondary-Ready Competencies 
 Academic or Technical Honors Diploma Designation  
 ACT Eng:   __________ (18*)  Rdg:       _______ (22*) 

Math: __________ (22*)   Science: _______ (23*) 
 SAT ERW: __________ (480*) Math:     _______ (530*) 
 ASVAB   AFQT Score: _______________ 
 State- and Industry-recognized Credential or Certification:  
 
     ______________________________________________ 
 Federally-recognized Apprenticeship  
 
     ______________________________________________ 
 Career-Technical Education Concentrator 
     Pathway: ___________________________________ 
 Course _______________________ Grade________ 
 Course _______________________ Grade________ 
 Course________________________ Grade________ 
 Course _______________________  Grade________ 
     Course________________________ Grade________ 
 Course ________________________ Grade________ 
  Avg. Grade________ (must be C avg. or above) 
 **AP/IB/Dual Credit/Cambridge International courses or CLEP 
Exams: 
Course/Exam: ___________________ Grade__________ 
Course/Exam: ___________________ Grade__________ 
Course/Exam: ___________________ Grade __________ 

Avg. Grade _________ (must be C avg. or above)  
 Locally Created Pathway __________________________  
  Waiver (criteria/checklist p. 2) 
*College-ready benchmarks set by the ACT and College Board for the 
2017-18 school year. These scores are fluid and subject to change. 
**If using AP/IB/dual Credit, either: 1 of the 3 courses must be in core 
content area OR all 3 must be part of a defined curricular sequence.   
 



Postsecondary-Readiness Competency WAIVER Criteria  
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

Criteria 2: Avg. of “C” in 34 Required Credits  
YES        NO 

 Sem 1:Grade-Pts  Sem 2:Grade-Pts 
Eng 9  _______-_______ _______-_______ 
Eng 10  _______-_______ _______-_______ 
Eng 11  _______-_______ _______-_______ 
Eng 12  _______-_______ _______-_______ 
Algebra I _______-_______ _______-_______ 
2nd Math _______-_______ _______-_______ 
Biology I _______-_______ _______-_______ 
2nd Science _______-_______ _______-_______ 
US Hist. _______-_______ _______-_______ 
Govt/SocSt _______-_______ _______-_______ 
PE I and II _______-_______ _______-_______ 
Health  _______-_______ 
College & Career Pathway Courses: 6 credits. 
______-______     ______-______     ______-______  
______-______     ______-______     ______-______ 
Flex Credits: 5 credits  
______-______     ______-______     ______-______ 
______-______     ______-______ 
Waiver GPA = Total Points ________ / 34 = _______ 
Note that students must earn a minimum of 40 credits to earn a 
diploma.   

Postsecondary-Readiness Competency Waiver Checklist  
 Criteria 1: At least 3 postsecondary readiness competencies 

attempted by end of senior year.  
  Criteria 2: GPA Requirement met 
  Criteria 3: Attendance requirement met at 95% 
  Criteria 4: Met all state & local requirements 

(Students with an IEP aren’t required to complete local 
requirements beyond state requirements). 

 Criteria 5: Demonstrates postsecondary planning. 
 

Criteria 3: Attendance Requirement Met 
 YES      NO 

UA=Unexcused Absence(s)         DE=Days Enrolled 
Gr  9   UA______DE_____     Total UA______ 
Gr 10  UA_____ DE_____       Total UA______ 
Gr 11  UA_____  DE_____      Total DE______ 
Gr 12 UA_____DE_____     Rate: ___________ 
Must be 95%   Rate = 100 – (UA/DE x 100) 

Criteria 1: At least 3 Postsecondary-Readiness Competencies 
attempted   YES      NO 
 
Competency attempted; date or supporting data:   

1) ________________________________ 

2) ________________________________ 

3) ________________________________ 

    

 

Postsecondary Readiness Competency Waiver, IF: 
 Student was unsuccessful in completing a postsecondary readiness competency by the end of the senior year& 

attempted to achieve at least 3 separate postsecondary readiness competencies; or  
 Student transfers to a school during the senior year from a nonaccredited nonpublic school or an out-of-state school 

and attempted to achieve at least 1 postsecondary readiness competency but was unsuccessful.   
 

Criteria 4: State & Local Graduation Requirements 
Met 

 YES      NO 
 
Students with an IEP are not required to complete 
locally required credits beyond state credit 

  
 
Criteria 5: Postsecondary Planning:    

YES      NO 
 College Acceptance; 
 Occupational Training Program Acceptance;  
   Workforce Entry; OR  
 Military Enlistment 
 
_________________________________________ 
 
 
 Principal Approval 
 
 
 



 
Contacts for Indiana Institutions of Higher Education 
 

INDIANA GRADUATION PATHWAYS CONTACTS AT BALL STATE UNIVERSITY 
 
DUAL CREDIT 
Dr. James Hendrix 
Assistant Director of Online and Distance Education (Dual Credit) 
jchendrix@bsu.edu 
 
Nancy Day 
Program Coordinator, Dual Credit 
nday@bsu.edu 
 
Dual Credit Program 
David Letterman Communication and Media Building (LB), Room 131 
Ball State University 
Muncie, IN 47306 
 
765-285-1581 
 
BUSINESS/INDUSTRY 
Jim McAtee 
Director of the Career Center 
jfmcatee@bsu.edu 
 
Career Center 
Ball State University  
Lucina Hall Room 220  
Muncie, IN 47306 
 
765-285-2420 
 
LOCALLY-CREATED PATHWAYS 
Dr. Marilyn Buck 
Interim Provost and Interim Executive Vice President for Academic Affairs 
mbuck@bsu.edu 
 
Dr. Susana Rivera-Mills 
Provost and Executive Vice President for Academic Affairs (Beginning July 1, 2018) 
sriveramills@bsu.edu 
 
Ball State University 
2000 W. University Avenue, AD 102 
Muncie, IN 47306 
 
765-285-1333 
  



  
 
 
 

Campus/Site Phone Workforce Alignment  K-14 Initiatives Campus Chancellor 
Anderson 
 
 

765-648-
2755 

Bryan Douglass 
765-643-7133 ext. 2380 
bdouglas@ivytech.edu 

Eric Bales  
765-643-7133 ext. 2060 
ebales2@ivytech.edu 

Dr. James Willey 
jwilley6@ivytech.edu 

Avon 317-968-
1516 
 

Ariane Stallard 
317-916-7856 
asmith608@ivytech.edu 
Jane Rich 
317-921-4493 
jrich36@ivytech.edu 

Colin McCahill 
317-921-4622 
cmccahill1@ivytech.edu 

Dr. Kathleen Lee 
klee@ivytech.edu 

Batesville 812-934-
3954 
 

Ron Eads 
reads14@ivytech.edu 
 

Sammie Hardebeck 
812-934-3954 ext. 8119 
shardebeck3@ivytech.edu 

Mark Graver 
mgraver@ivytech.edu 

Bloomington 812-332-
1559 

Katrinka Schroeder  
812-330-6004 
kschroeder13@ivytech.edu 
Adam Gross 
812-330-6196 
agross52@ivytech.edu 

Trudy Shaw 
812-330-6040 
tashaw@ivytech.edu 

Jennie Vaughan 
jlvaugha@ivytech.edu 

Columbus 812-372-
9925 

Trunnis Goggins 
812-374-5146 
tgoggins1@ivytech.edu 

Stephanie Ebbing 
812-374-5122 
sebbing@ivytech.edu 

Dr. Steven Combs 
scombs@ivytech.edu 

Connersville 765-825-
9394 

Kim Thurlow 
765-966-2656, ext. 4013 
kthurlow@ivytech.edu 

Melissa Kircher Smith 
765-966-2656 ext. 1126 
msmith@ivytech.edu 

Chad Bolser 
cmbolser@ivytech.edu 

Crawfordsville 765-359-
0570 

Cindy Randolph 
765-269-5877 
crandolph21@ivytech.edu 

Yvonne Peña 
765-269-5424 
ypena2@ivytech.edu 

Dr. David Bathe 
dbathe@ivytech.edu 

East Chicago 219-392-
3600 

DeeDee White 
219-981-4430 
mwhite115@ivytech.edu 

Caleb Westberg 
219-981-1111 ext. 2312 
cwestberg@ivytech.edu 

R. Luis Gonzalez 
lgonzale@ivytech.edu 

Elkhart County 574-830-
0375 

Melissa Denton 
(574) 289-7001 ext. 5359 
mdenton@ivytech.edu 

Malinda Mansfield 
574-289-7001 ext. 6839 
mmansfield3@ivytech.edu 

Dr. Thomas G. Coley 
tcoley@ivytech.edu 

Evansville 888-489-
5463 

Craig Jefferson 
(812) 429-1465 
cjefferson31@ivytech.edu 

Darlene Duckworth 
812-492-0506 
dduckwor@ivytech.edu 

Jonathan Weinzapfel 
jdweinzapfel@ivytech.edu 

Fort Wayne 260-482-
9171 

Scott Wilson 
260-480-4160 
gwilson88@ivytech.edu 

Dawn BonAmi 
dbonami@ivytech.edu 
260-480-4294 

Dr. Jerrilee Mosier 
jkmosier@ivytech.edu 

Gary 219-981-
1111 

DeeDee White 
219-981-4430 
mwhite115@ivytech.edu 

Caleb Westberg 
219-981-1111 ext. 2312 
cwestberg@ivytech.edu 

R. Luis Gonzalez 
lgonzale@ivytech.edu 

Greencastle 888-489-
5463 

Ariane Stallard 
317-916-7856 
asmith608@ivytech.edu 
Jane Rich 
317-921-4493 
jrich36@ivytech.edu 

Colin McCahill 
317-921-4622 
cmccahill1@ivytech.edu 

Dr. Kathleen Lee 
klee@ivytech.edu 

Campus Workforce & K-14 Initiatives Contact List 

mailto:dbathe@ivytech.edu


Indianapolis 888-489-
5463 

Ariane Stallard 
317-916-7856 
asmith608@ivytech.edu 
Jane Rich 
317-921-4493 
jrich36@ivytech.edu 

Colin McCahill 
317-921-4622 
cmccahill1@ivytech.edu 

Dr. Kathleen Lee 
klee@ivytech.edu 

Kokomo 765-459-
0561 

Kenneth F. Parry 
765-252-5499 
kparry2@ivytech.edu 

Mary Craig 
765-459-0561, ext. 5527 
Fax: 765-454-5111 
mcraig@ivytech.edu 

Dr. Dean McCurdy 
dmccurdy1@ivytech.edu 

Lafayette 765-269-
5000 

Cindy Randolph 
765-269-5877 
crandolph21@ivytech.edu 

Debbie Toth 
765-269-5424 
dtoth1@ivytech.edu 

Dr. David Bathe 
dbathe@ivytech.edu 

Lawrenceburg 812-537-
4010 

Ron Eads 
reads14@ivytech.edu 
 

Alyssa Lay 
812-537-4010, ext. 5287 
aleap@ivytech.edu 

Mark Graver 
mgraver@ivytech.edu 

Logansport 574-753-
5101 

Kenneth F. Parry 
765-252-5499 
kparry2@ivytech.edu 

Mary Craig 
765-459-0561, ext. 5527 
mcraig@ivytech.edu 

Dr. Dean McCurdy 
dmccurdy1@ivytech.edu 

Madison 765-643-
7133 

Paula M. Clark 
812-265-2580, ext. 4176 
pclark50@ivytech.edu 

Andrea McDole 
812-265-2580 ext. 4145 
dstewart113@ivytech.edu 

Molly Dodge 
mdodge6@ivytech.edu 

Marion 888-489-
5463 

Bryan Douglass 
765-643-7133 ext. 2380 
bdouglas@ivytech.edu 

Kristen Isch 
765-641-2046 ext. 1523 
kisch3@ivytech.edu 

Alex Huskey 
adhuskey@ivytech.edu 

Michigan City 219-879-
9137 

Kathy Neary 
219-476-4732 
kneary@ivytech.edu 

Caleb Westberg 
219-981-1111 ext. 2312 
cwestberg@ivytech.edu 

Dr. Peter Linden 
plinden@ivytech.edu 

Muncie 888-489-
5463 

Bryan Douglass 
765-643-7133 ext. 2380 
bdouglas@ivytech.edu 

Bonnie Willy 
765-289-2291 ext. 1349 
bwilly@ivytech.edu 

Jeff Scott 
jdscott@ivytech.edu 

New Castle 765-599-
2613 

Bryan Douglass 
765-643-7133 ext. 2380 
bdouglas@ivytech.edu 

Bonnie Willy 
765-289-2291 ext. 1349 
bwilly@ivytech.edu 

Jeff Scott 
jdscott@ivytech.edu 

Noblesville 888-489-
5463 

Ariane Stallard 
317-916-7856 
asmith608@ivytech.edu 
Jane Rich 
317-921-4493 
jrich36@ivytech.edu 

Colin McCahill 
317-921-4622 
cmccahill1@ivytech.edu 

Dr. Kathleen Lee 
klee@ivytech.edu 

Richmond 765-966-
2656 

Kim Thurlow 
765-966-2656, ext. 4013 
kthurlow@ivytech.edu 

Melissa Kircher Smith 
765-966-2656 ext. 1126 
msmith@ivytech.edu 

Chad Bolser 
cmbolser@ivytech.edu 

Sellersburg 812-246-
3301 

Matthew Cupp 
812-248-2614 
mcupp10@ivytech.edu 

Carlton Greene 
812-248-4237 
cgreene36@ivytech.edu 

Dr. Travis Haire 
thaire4@ivytech.edu 

South Bend 888-489-
5463 

Melissa Denton 
(574) 289-7001 ext. 5359 
mdenton@ivytech.edu 

Malinda Mansfield 
574-289-7001 ext. 6839 
mmansfield3@ivytech.edu 

Dr. Thomas G. Coley 
tcoley@ivytech.edu 

Tell City 888-489-
5463 

Craig Jefferson 
(812) 429-1465 
cjefferson31@ivytech.edu 

Darlene Duckworth 
812-492-0506 
dduckwor@ivytech.edu 

Jonathan Weinzapfel 
jdweinzapfel@ivytech.edu 

mailto:dbathe@ivytech.edu


Terre Haute 812-299-
1121 

Rod Dowell 
812-298-2492 
rdowell3@ivytech.edu 

Matt Broussard 
812-298-2320 
mbroussard2@ivytech.edu 

Lea Anne Crooks 
lcrooks@ivytech.edu 

Valparaiso 219-464-
8514 

Kathy Neary 
219-476-4732 
kneary@ivytech.edu 

Caleb Westberg 
219-981-1111 ext. 2312 
cwestberg@ivytech.edu 

Aco Sikoski 
asikoski@ivytech.edu 

Warsaw 574-267-
5428 

Scott Wilson 
260-480-4160 
gwilson88@ivytech.edu 

Dawn BonAmi 
dbonami@ivytech.edu 
260-480-4294 

Dr. Jerrilee Mosier 
jkmosier@ivytech.edu 

 
  



Indiana Graduation Pathway Contacts at Purdue University Campuses 
 

Purdue West Lafayette 
 
Local Business/Industry Outreach Contact: 
 
Steve Abel 
Associate Provost for Engagement | Office of Engagement 
Professor of Pharmacy Practice 
Purdue University | Hovde Hall, Room 130 | 610 Purdue Mall | West Lafayette, IN 47907-2040 
Phone: 765-494-2744 | Fax: 765-494-3200 | E-mail: abels@purdue.edu 
 
School Corporation Locally Created Pathways Contacts:  
 
Jenny Hicks, PhD   Rita Niedlinger      
Acting Managing Director  Assistant to the Dean of the College of Education  
Science Program Manager  Beering Hall of Liberal Arts and Education, Rm 6138 
Jenny@istemnetwork.org  765-494-2336 
I-STEM Resource Network  rneidlin@purdue.edu 
Room 152 MMDC 
700 Ahlers Drive 
West Lafayette, IN 47904 
Office Phone: 765-494-2757 
 
Dual Credit:  
 
Susan D Kotterman, CPA, MTx 
Director of Operations-College of Technology, Statewide 
Interim Director Polytechnic Lafayette 
Purdue University 
Knoy Hall of Technology, Room 150 
401 N. Grant Street 
West Lafayette, IN 47907-2021 
Office: (765) 404-9104 
Cell: (765) 404-9104 
 
Purdue Northwest 
 
Local Business/Industry Outreach Contact: 
 
Tim Sanders 
Director, NWI Engagement Office 
tjsander@pnw.edu 
219-989-4034 
 
 
School Corporation Locally Created Pathways and Dual Credit Contact: 
 
Anne E. Gregory 
Director of the School of Education and Counseling 
Email: anne.gregory@pnw.edu 
Phone: 219-989-2086 
 
 

mailto:abels@purdue.edu
mailto:Jenny@istemnetwork.org
mailto:rneidlin@purdue.edu
mailto:tjsander@pnw.edu
mailto:anne.gregory@pnw.edu


Purdue Fort Wayne 
 
Local Business/Industry Outreach Contact:   
 
Sean Ryan, Director, Office of Engagement  
ryans@pfw.edu  
260-481-0286 
 
School Corporation Locally Created Pathways Contact:   
 
Isabel Nunez, Director Purdue Fort Wayne School of Education 
nunezi@pfw.edu 
260 481-6450 
 
Dual Credit Contact:   
 
Ann Brown, Collegiate Connection Student Services in Continuing Studies  
browna@pfw.edu  
260-481-5478 
  

mailto:ryans@pfw.edu
mailto:nunezi@pfw.edu
mailto:browna@pfw.edu


Indiana Graduation Pathway Contacts at the  
University of Southern Indiana 

 
University of Southern Indiana 
 
Local Business/Industry Outreach Contact: 
 
Dr. Mark C. Bernhard 
Associate Provost for Outreach and Engagement | Outreach and Engagement 
University of Southern Indiana 
8600 University Blvd.  
University Center East 2209 
Evansville, IN  47712 
 
Office: 812-228-5098  
E-mail: mbernhard@usi.edu 
 
Corporation Locally Created Pathways Contacts:  
 
Dr. Zane Mitchell 
Dean of the College of Science, Engineering, and Education 
Professor of Engineering 
University of Southern Indiana 
8600 University Blvd.  
Education Center 1107 
Evansville, IN  47712 
 
Office: 812-465-7137 
E-mail: zwmitchell@usi.edu 
  
Dual Credit:  
 
Jaclyn Dumond 
Assistant Director, Lifelong Learning 
University of Southern Indiana 
University Center Easat 2234 
8600 University Blvd. 
Evansville, IN  47712 
 
Office: 812-465-1274 
E-mail: jddumond@usi.edu 
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