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Elementary Education Generalist

Performance Assessment Coding: (1) test, (2) paper, (3) project, (4) portfolio artifact, (5) lab, (6) lesson plan, (7) field experience, (8) other,
(T) addressed but not assessed

Standard 1: Foundations of Scientifically Based Reading Instruction Elementary teachers have a broad and comprehensive
understanding of foundations of reading development and effective reading instruction grounded in scientifically based reading

1.1 major components of reading 4, 1,
development, including phonemic 4, 7,
awareness, phonics, fluency, vocabulary, 6, 6 2,
and text comprehension 7 3
1.2 foundations of language acquisition 1,
and literacy development, including 4, 4 7
cognitive, linguistic, cultural, social, and 6,1 !
motivational factors that affect language 7 6 2,
acquisition and literacy development 3
1.3 principles of scientifically and

evidence-based reading instruction and 1,
intervention, such as applying databased 4, 4 7
decision making, setting individual 6,1 ~ !
student learning goals, and using 7 6 2,
instruction grounded in scientifically 3
Jbased reading research (SBRR)

1.4 essential components of effective

reading instruction, including explicit 1,
explanation, teacher modeling, guided 4, 4 7
Joractice, and independent practice, and 6,1 ~ !
the ability to plan and implement reading 7 6 2,
instruction that incorporates these 3
components

1.5 the role of reading assessment in 4, L
guiding standards- and evidence-based 4, 7,
reading instruction, intervention, and 6, 6 2
extension in the classroom 7 Q'




1.6 the ability to select, administer, and

interpret the results of reading assessments 1,
in the major components of reading for 4, 4 7
various instructional purposes, such as 6, ! !
screening, diagnosis, instructional 7 6 2,
Iplanning, progress monitoring, and 3
measuring outcomes

1.7 key dimensions of effective

differentiated reading instruction in the 1
elementary setting, including modifying 4, !
the pacing and/or complexity of 4, 7,
instruction, and the ability to plan and 6, 6 2,
implement differentiated instruction to 7

match students' evidence-based strengths 3
and needs in reading

1.8 components of effective evidence- 1,
based intervention and extension 4, 4 7
programs, including Indiana's Response to 6, ! !
Instruction (Rtl) model and the ability to 7 6 2,
implement Rtl elements 3
1.9 knowledge of and the ability to use 4, L
instructional practices, approaches, and 4, 7,
methods for eliciting students' engagement] 6, 6 2
in and motivation for reading 7 3'
1.10 the ability to use evidence-based
Jpractices effectively to create a literacy-

rich classroom environment that fosters

and supports the literacy development of 1
all students, reflects and values cultural 2, 4, !
diversity, promotes respect for all readers 4, 7,
at all levels of reading proficiency, 3, 6, 6 2,
lpromotes the involvement of families and 6 7

members of the community at large in 3
students' literacy development, and

engages all students as agents in their own

literacy development

rogress monitoring in readin

Standard 2: Components of Scientifically Based Reading Instructio
understanding of the major components of reading development an
intervention, extension, and ongoing

n: Elementary teachers have a broad and comprehensive
d demonstrate the ability to provide assessment, instruction,
, including:
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2.1 knowledge of key concepts and
scientifically based reading research
(SBRR) in phonemic awareness, such as
the critical role of phonemic awareness in
learning to read an alphabetic language;

the distinction between phonological 1,
awareness (i.e., the awareness that oral 4, 4 7
language is composed of smaller units, 6, ’ ’
such as spoken words and syllables) and 6 2,
Iphonemic awareness (i.e., a specific type 7 3
of phonological awareness involving the

ability to distinguish the separate

phonemes in spoken words); and

knowledge of the continuum of

phonological- and phonemic-awareness

2.2 the ability to provide SBRR-based, 1
evidence-based, and developmentally 4, ’
appropriate assessment, instruction, 6 4, 7,
intervention, extension, and ongoing | 6 2,
Jprogress monitoring in phonemic 7

awareness 3
2.3 knowledge of key concepts and

scientifically based reading research in
Iphonics, such as the role of phonics in

developing accurate decoding and 1,
automaticity in word recognition; the 4, 4 7
importance of sequencing phonics 6,1~ !
instruction according to the increasing 7 6 2,
complexity of linguistic units; the 3
reciprocity between decoding and

encoding; and the continuum of phonics

skills

2.4 the ability to provide SBRR-based, 1,
evidence-based, and developmentally 4,

appropriate assessment, instruction, 6 4, 7,
intervention, extension, and ongoing | 6 2,
Iprogress monitoring in phonics 7 3




2.5 knowledge of key concepts and
scientifically based reading research in
reading fluency, such as the role of
automaticity in reading fluency and

comprehension; key indicators of fluency 4, L
(i.e., accuracy, rate, and prosody); the 4, 7,
importance of providing explicit 6, 6 2,
instruction in fluency; distinctions 7
Jbetween oral and silent reading fluency; 3
and the importance of using strategies that

ensure accountability for comprehension

when promoting silent reading fluency

2.6 the ability to provide SBRR-based, 1,
evidence-based, and developmentally 4, 4 7
appropriate assessment, instruction, 6, ! ’
intervention, extension, and ongoing 6 2,
progress monitoring in fluency 7 3
2.7 knowledge of key concepts and

scientifically based reading research in the

development of vocabulary and academic

language (i.e., the language used in books,

tests, and other formal writing), such as

the correlation between vocabulary

knowledge and academic achievement; 4, 1,
the essential role of wide and varied 4, 7,
reading in the development of vocabulary 6, 6 2
knowledge; different levels of vocabulary 7 !
knowledge; different tiers of vocabulary 3
words; and the importance of early,

robust, and explicit language and content

experiences to promote young children's

development of vocabulary and academic

language

2.8 the ability to provide SBRR-based,

evidence-based, and developmentally 1,
appropriate assessment, instruction, 4,14, 7,
intervention, extension, and ongoing 616 2
progress monitoring in vocabulary and 3’

academic language




2.9 knowledge of key concepts and
scientifically based reading research in
comprehension and analysis of
informational, persuasive, and literary
texts, such as levels of reading
comprehension as applied to these texts;
comprehension strategies; critical reading; 4,
text-based and nontext-based factors that 6,
affect reading comprehension; genres, text 6
structures, characteristics, and graphic,
textual, and organizational features of
informational and persuasive texts; and
genres, key elements, and characteristics
of literary texts

‘.lb.
w NN

2.10 the ability to provide SBRR-based,
evidence-based, and developmentally
appropriate assessment, instruction,
intervention, extension, and ongoing 2, 4,
progress monitoring in comprehension 3, 6
and analysis of informational, persuasive,
and literary texts, including response to
literature

o »
w N

Standard 3: English Language Arts Elementary teachers have a broad and comprehensive understanding of fundamental
concepts and processes of English language arts and demonstrate the ability to provide content-specific instruction in
English language arts, including:
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3.1 the ability to comprehend, interpret, 1,
and analyze literary texts, such as creative 7, 3 7
nonfiction, fiction, drama, and poetry; and 2 ’ ’

- . . 7
nonliterary texts, such as informational, 3 2,
Ipersuasive, technical, and functional texts 3
3.2 major genres, authors, and works of /7, 3 1,
American, world, and children's literature 2, ! 7,
2 6 2
3.3 major developmental stages of 7 -
. e 7
emergent writing and factors that affect ) 3, 7,
the development of writing skills ’ 6

7
3 2




3.4 conventions of Standard American

English/Language Arts

English, including conventions of 7, 3, 1,
spelling, capitalization, punctuation, word 3, 7,
usage, and grammatical sentence structure 2, 6 6, 2
3 7 '
3
3.5 major forms and functions of writing 1
and methods of discovering, developing, 7 3 !
and shaping ideas for writing; drafting, ’ 3, ’ 7,
revising, editing, and proofreading written 2, 6 6, 2
texts; and publishing texts using various 3 7 ’
technologies, including the Internet 3
3.6 major components of the research
Iprocess, including methods of finding,
selecting, and refining research topics; 1,
locating and working with sources; 7, 3 3, 7
assessing the reliability of sources; 2, ' 6, ’
[paraphrasing, summarizing, and quoting 3 6 7 2,
source information; and citing and 3
acknowledging sources
3.7 characteristics and components of 7, 3, 1
effective speaking and strategies for 3, 7,
communicating effectively in large and 2, 6 6, 2
small groups 3 7 3'
3.8 characteristics and components of 1,
visual and media literacy, including 1, 7, 3 3, 7
analysis and interpretation of media and 3, 2, ! 6, !
the use of media to present information 3 6 7 2,
and ideas 3
3.9 the Indiana Academic Standards and
Core Standards for English/Language 3, 1,
Arts, the Common Core State Standards 1 7, 3 3, 7
for English/Language Arts, and the ability ’ 2, ’ 6, ’
to apply and utilize state and national 4, 6 2,
standards and resources in 7 3 7 3




3.10 methods for planning and delivering

evidence-based English language arts 1

instruction that fosters students' 7, 3, !
understanding and mastery of concepts 3, 7,
and skills related to English language arts 2, 6 6, 2,
and the development of critical- and 3 7

creative-thinking, reasoning, problem- 3
solving, and performance skills

3.11 strategies and skills for effectively

assessing students' understanding and 1

mastery of essential English language arts 2, 7, 3, !
concepts and skills, using ongoing 3, 7,
assessment to monitor progress and 3, 2, 6 6, 2,
inform instruction, and applying Response 6 3 7

to Instruction (Rtl) procedures 3

Standard 4: Mathematics Elementary teachers have fundamental computation skills and a broad and comprehensive
understanding of fundamental concepts and processes of mathematics and demonstrate the ability to provide content-specific
instruction in mathematics, including:
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4.1 number systems, number 3, 7
representations, number sense, and 6 6, !
number theory 7 2,
3
4.2 properties of mathematical operations 1
and patterns, strategies for computing and 3, ’
estimating solutions, and methods for 6 6 7,
modeling mathematical operations ! 2,

7

3
4.3 functions; algebraic expressions, 1,
equations, and inequalities; and 3, 7
quantitative relationships between 6 6, !
dependent and independent variables 7 2,
3




problem-solving, and performance skills

4.4 measurement systems and units, 1,
concepts related to geometric 3, 7
measurement, and tools and techniques 6, !
used to solve measurement problems 7 2,
3
4.5 attributes of geometric figures and the 1,
relationships between them; similarity, 3, 7
symmetry, and other geometric concepts; 6, ’
and coordinate systems 7 2,
2
4.6 principles related to statistical
variability and data distribution, methods 3 1,
for representing and analyzing data and ! 7,
making predictions, and methods for 6, 2
determining probabilities 7 3’
4.7 ratios, proportional thinking, and other| 1,
methods for representing and solving 3, 7
mathematical and real-world problems and 6, !
for evaluating solutions 7 2,
3
4.8 processes and skills related to
reasoning and proof, representing
mathematical information, using 1,
mathematical language to communicate 3, 7
relationships and concepts, adaptive 6, ’
reasoning, strategic competence, 7 2,
Iprocedural fluency, and productive 3
disposition
4.9 the Indiana Academic Standards and
Core Standards for Mathematics, the 3, 1,
Common Core State Standards for 1, 3, 7,
Mathematics, and the ability to apply and 6,
utilize state and national standards and 4, 7 2,
resources in mathematics 7 3
4.10 methods for planning and delivering
evidence-based mathematics instruction 1
that fosters students' understanding and 3, !
mastery of concepts and skills related to 7,
mathematics and the development of 6, 2,
critical- and creative-thinking, reasoning, 7 3




4.11 strategies and skills for effectively
assessing students' understanding and
mastery of essential mathematics concepts 2 3 1,
and skills, using ongoing assessment to ! ! 7,
monitor progress and inform instruction, 3, 6 6, 2
and applying Response to Instruction (Rtl) 6 7 ’
procedures 3
Standard 5: Science Elementary teachers have a broad and comprehensive understanding of fundamental concepts and
processes of science and demonstrate the ability to provide content-specific instruction in science, including:
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5.1 the nature of science, scientific L 3, i
inquiry, and the design process 4, 3,6 6, 7,
2 Z 2
5.2 unifying concepts of science, 1
engineering, and technology; the social, 1, 3, !
cultural, and ethical aspects of science; 36 6 7,
and the interactions among science, ’ ’ ’ 2
technology, and society 3 7 3'
5.3 fundamental concepts and processes off
physical science, including the structures, 1
properties, and states of matter; principles 1, , !
of force and motion; concepts of weight, 4 36 7,
. H 7 7 7
volume, and mass; and properties of 2,
sound, light, electricity, and heat 3 7 3
5.4 fundamental concepts and processes off
Earth and space science, including
features and patterns of weather, 1 1,
Iproperties of rocks and minerals, factors ’ 3, 7
that shape the land over time, the use of 4, 3,6 6, ’
natural resources, the sun-moon-earth 3 7 2,
system, and relationships among celestial 3
Ibodies




5.5 fundamental concepts and processes of]

solving, and performance skills

life science, including characteristics, 1
classification, and life cycles of 1, 3, !
organisms; the relationships of organisms 4 36 6 7,
to each other and their environment; and ! ! ! 2,
major characteristics of and factors 3 7 3
affecting ecosystems and biomes
5.6 fundamental concepts and processes off
engineering and technology, including
Iproperties and uses of natural and human- 1, 3, 1,
made materials, the use of technology to 7,
meet human needs and solve problems, 4, 3,6 6, 2
and the design of moving systems and 3 7 '
simple mechanical devices 3
5.7 principles and procedures for using
tools, materials, and technology in
scientific investigations; considering 1
multiple perspectives and sources of 1, 3, ’
information in scientific inquiry; using 4, 3,6 6, 7,
critical-thinking skills to evaluate 2,
scientific information; and organizing, 3 7 3
analyzing, and communicating results of
scientific investigations
5.8 procedures and guidelines for
establishing and maintaining a safe 1
science learning environment that 1, 3, ’
Iprovides opportunities for multisensory 4 36 6 7,
exploration and ensures the humane and ’ ’ ’ 2,
ethical treatment of living organisms 3 7 3
5.9 the Indiana Academic Standards for 1,
Science and the ability to apply and utilize 1, 3, 7
state and national standards and resources 4, 3,6 6, !
in science 2,
3 7 3
5.10 methods for planning and delivering
evidence-based science instruction that 1
fosters students' understanding and 1, 3, !
mastery of concepts and skills related to 4 36 6 7,
science and the development of critical- ! ! ! 2,
and creative-thinking, reasoning, problem- 3 7 3




5.11 strategies and skills for effectively
assessing students' understanding and
mastery of essential science concepts and
skills, using ongoing assessment to
monitor progress and inform instruction,
and applying Response to Instruction (Rtl)
procedures

3,6

w N

Standard 6: Social Studies Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of social studies
and demonstrate the ability to provide content-specific instruction in social studies, including:

governments

m m m O m m m m m m < m m < m m m m m m m -n m m m
g lolg =219 ]o |Jo |Jou |o |Jo > 12 1@ |I= 12 |29 ]9 |lo ]9 Jo |9 |» o jo |lo
c |m |c |m |Jc ]Jc |Jc Jc |c |c SIc1ela 1€ 1€ eI 1€ |™ € |Im c Jc |m
SIERIEIEIEIBIEIEIE] IBIEIELEIEEIEIRIEIEIER 518 |8
6.1 major concepts and processes related L
to social studies and social studies inquiry, , 7,
including skills related to chronological 6 2,
thinking and spatial awareness 3
6.2 major developments and significant L
events and perspectives in Indiana and 3, 7,
U.S. history and how they are relevant to 6 2,
life in Indiana in the twenty-first century 3
6.3 major eras, events, and perspectives in
the development of world civilization, 1
including the establishment and spread of !
major world religions and the major 3, 7,
events and consequences of global 6 2,
exploration, territorial expansion,
colonization, and postcolonialism 3
6.4 major concepts and processes of
government, including features and
concepts of citizenship and civic 1,
responsibility in a democratic society; 3, 7,
structures, functions, and purposes of
government; and major features and 6 2,
Jprocesses of the Indiana and U.S. 3




6.5 major concepts and processes of

geography, including characteristics and 1,
locations of major human and physical 3 7
features of the world, characteristics of ! ’
human and physical systems, and 6 2,
interactions between human and physical 3
systems
6.6 basic concepts and theories of 1,
economics, including the basic principles 3 7
’ 7
of a market economy, and how they relate
to historical and contemporary issues 6 2,
3
6.7 principles and methods of inquiry in 1,
social studies, including the 3, 7,
characteristics and functions of resources
and tools used in social studies inquiry 6 2,
3
6.8 strategies for identifying and 1
analyzing central ideas, assumptions, and !
questions in social studies resources and 3, 7,
for seeking out and respecting multiple 6 2,
Iperspectives during social studies inquiry 3
6.9 the Indiana Academic Standards and 1
Core Standards for Social Studies and the ’
ability to apply and utilize state and 3, 7,
national standards and resources in social 6 2,
studies 3
6.10 methods for planning and delivering
evidence-based social studies instruction 1
that fosters students' understanding and !
mastery of concepts and skills related to 3, 7,
social studies and the development of 6 2,
critical- and creative-thinking, reasoning, 3
Jproblem-solving, and performance skills
6.11 strategies and skills for effectively
assessing students' understanding and
mastery of essential social studies 2 1,
concepts and skills, using ongoing ’ 3, 7,
assessment to monitor progress and 3, 6 2
inform instruction, and applying Response| 6 ’
to Instruction (Rtl) procedures 3




Standard 7: Fine Arts Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of
the fine arts and demonstrate the ability to provide content-specific instruction in the fine arts, including:
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7.1 developmental foundations of learning
in the fine arts, including ways in which
the development of fine arts skills is
related to and influences the development
of social, cognitive, and academic skills

7.2 significant elements, forms, works,
and creators of dance, music, theatre, and
visual art

7.3 basic skills and processes for creating,
refining, and presenting works of dance,
music, theatre, and visual art and for
integrating these processes and works with
learning experiences across other content
areas

7.4 principles and skills related to
viewing, analyzing, and responding to
works of dance, music, theatre, and visual
art

7.5 the ways in which works of dance,
music, theatre, and visual art can be used
as forms of communication, self-
expression, and social expression

7.6 the roles and functions of the fine arts
in various cultures and the ways in which
works of dance, music, theatre, and visual
art reflect and express diverse cultural
|perspectives

7.7 relationships among dance, music,
theatre, and visual art and connections
[between the fine arts and other disciplines




7.8 the Indiana Academic Standards for
Dance, Music, Theatre, and Visual Art,
and the ability to apply and utilize state
and national standards and resources in
the fine arts

7.9 methods for planning and delivering
evidence-based fine arts instruction that
fosters students' understanding and
mastery of concepts and skills related to
the fine arts and the development of
critical- and creative-thinking, reasoning,
Iproblem-solving, and performance skills

7.10 strategies and skills for effectively
assessing students' understanding and
mastery of essential fine arts concepts and
skills, using ongoing assessment to
monitor progress and inform instruction,
and applying Response to Instruction (Rtl)
Iprocedures

Standard 8: Health, Wellness, and Physical Education Elementary teachers have a broad and comprehensive understanding of

instruction in health, wellness, and physical education, including:

fundamental concepts and processes of health, wellness, and physical education and demonstrate the ability to provide content-specific
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8.1 basic functions and structures of

human body systems and processes of

human growth and development,

including basic principles of human 2,

nutrition and common human diseases 3

and illnesses

8.2 basic motor skills; movement forms

and patterns; fitness activities, games, and

sports; and adventure and recreational 2,

lifetime activities 3




8.3 major components of health-related
fitness and developmentally appropriate
strategies and skills for promoting health
and fitness

8.4 major processes and dimensions of
wellness and personal behaviors; practices
that have positive effects on lifelong
health and wellness; and strategies for
making, implementing, and evaluating
independent and collaborative health-
related decisions

8.5 the effects of substance abuse; factors
contributing to substance abuse; and
strategies for resisting pressure to use
alcohol, tobacco products, and other drugs

8.6 characteristics of interpersonal
relationships and strategies for
maintaining healthy interpersonal
relationships that enhance health and
wellness

8.7 the effects of social and cultural values|
and belief systems on family and
community perspectives related to
Iphysical activity and issues related to
health and wellness

8.8 the use of decision-making, goal-
setting, critical-thinking, and problem-
solving skills to promote personal, family,
and community health and fitness and to
evaluate health- and fitness-related
information, products, and services

8.9 the Indiana Academic Standards for
Health & Wellness and Physical
Education, and the ability to apply and
utilize state and national standards and
resources in health, wellness, and physical
education




8.10 methods for planning and delivering
evidence-based health, wellness, and
Iphysical education instruction that fosters
students' understanding and mastery of
concepts and skills related to health,
wellness, and physical education and the
development of critical- and creative-
thinking, reasoning, problem-solving, and
Jperformance skills

8.11 strategies and skills for effectively
assessing students' understanding and
mastery of essential health, wellness, and
physical education concepts and skills;
using ongoing assessment to monitor
progress and inform instruction; and
applying Response to Instruction (Rtl)
procedures




SCHOOL SETTING DEVELOPMENTAL STANDARDS - ELEMENTARY EDUCATION

Standard 1: Student Development and Diversity Elementary education teachers have a broad and comprehensive understanding of
student development and diversity and demonstrate the ability to provide instruction that is responsive to student differences and
that promotes development and learning for all students.
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1.1 major concepts, theories, and
processes related to the cognitive,
linguistic, social, emotional,
physical, and moral development of 2, 7 1 7
students in grades K-6, and factors| 3, 2, ’ 4, 7, !
in the home, school, community, 6 3 2, 6 2 4,
and broader environment that ! 3 ’ 3
influence student development 7 3
1.2 knowledge of students'
developmental characteristics and 2 3 1
developmental variation, and the | ~’ ! ! 7,
ability to use this knowledge to 3, 4, 2, 4, 7, 4
inform instructional decision 6, 2, 3 6 2, !
making and promote student 7 6 3 3
success
1.3 typical developmental
challenges for students in grades 2 1
K-6 (e.g., in relation to peer ’ ! 7
interactions, self-esteem, self- 3, 2, 4, 7, !
direction, decision making, and 6 6 2 4,
goal setting), and the ability to help ! ’ 3
students address these challenges 7 3




1.4 knowledge of types of student
diversity (e.g., cultural, economic,
and linguistic background; gender;

religion; family structure), and the | 2, 1,
ability to use this knowledge to 3 2 7, 4 3, 7 7,
promote learning and development ’ ’ 2 ’ 6 ’ 4
for students with diverse 6, 3 ’ 6 ’ 2, ’
backgrounds, characteristics, and | 7 3 7 3 3
needs
1.5 knowledge of types of
exceptionalities, including high
ability and twice exceptional; their
characteristics; and their 2, 3, 3 1, 7
implications for development, 3, 1, 2, 4, ! 7, !
teaching, and learning; and the 6 4 3 6 6, 2 4,
ability to use this knowledge to ! ! 7 ! 3
promote learning and development | 7 7 3
for students with exceptionalities
1.6 processes of second-language
acquisition and the ability touse | 2, 1,
differentiated strategies based on 3, 2, 4, 7, 7,
assessment data to support learning 4,
for English Learner 6, 3 6 2, 3
7 3
Standard 2: Learning Processes Elementary education teachers have a broad and comprehensive understanding of learning
processes and demonstrate the ability to facilitate student achievement, including:
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2.1 knowledge of major theories
and concepts related to the learning 3
process, and the ability to apply this| 2, 3, '
knowledge to enhance student 3 4 4 4,17,
learning in varied educational ! ! 6 6 ! 5,14,
contexts, including project-based 6, 2, 6 6 3
contexts 7 6 '

~




2.2 processes by which students

construct meaning and acquire 3
skills, including critical- and 2, 3, ' 7
creative-thinking skills, and the 3, 4, 4, 4, ’
ability to facilitate these processes 514
for students with diverse 6, 2, 6 6,13
characteristics and needs 7 6 7
2.3 knowledge of the important
roles of play, social interaction, and
hands-on experiences in young 3,
children's learning, and the ability 4 4 7,
to use these processes to help ’ ! 4,
children construct knowledge and 2, 6 3
develop problem-solving and other 6
skills
2.4 knowledge of the role of
positive relationships and
supportive interactions as a crucial 2, 3, 7
foundation for working with 3, 4, 4, ’
children, with a focus on children's 6 2 6 4,
individual characteristics, needs, ! ! 3
and interests 7 6
2.5 knowledge of how student
learning is influenced by different | 2 3 3,
types of instructional practices and ’ ’ 3, 4,
teacher behaviors, and the ability to 3, 4, 4, 6, 5
use this knowledge to promote | 6, 2, 6 '
learning for all students 7 6 7 6’
7
2.6 procedures for making
instruction rigorous and relevant to
students and for linking new 2, 3,
learning to students' experiences 3, 4, 4,
and prior knowledge, and the ability
to use these procedures to facilitate 6, 2, 6
student learning 7 6




2.7 strategies for promoting

students' independent thinking and 3,
learning, reflection, and higher- 4 4
order thinking, and the ability to use ’ 6 6 ’
these strategies to promote students' 2, 6
growth as learners 6
2.8 strategies for engaging students
in generating and evaluating new 3,
ideas and novel approaches, seeking 4, 4,
inventive solutions to problems, and} 6 6
developing original work 2, 6
6
2.9 strategies for promoting
students' organizational and time- 3 3,
management skills and sense of ! 3, 4,
responsibility for their own 4, 6 6 4, 6 5
learning, and the ability to use these 2, 6 ! '
strategies to promote student 6 7 6,
success 7
2.10 knowledge of how various
individual factors (e.g., prior 2 3
learning and experiences, interests, ’ ’ 7
talents) and factors in the home, | 3, 4, ! 4,
school, and community influence 6, 2, 2, 6 6 6
learning processes, and the ability 3
to use this knowledge to improve 7 6
teaching effectiveness and learning
2.11 knowledge of how digital-age
tools and environments influence 3
learning processes and outcomes, 1, !
and the ability to use this 3 4, 4,
knowledge to improve teaching ! 2, 6
effectiveness and learning outcomes 8 6

Standard 3: Instructional Planning and Delivery Elementary education teachers have a broad and comprehensive understanding
of instructional planning and delivery and demonstrate the ability to plan and deliver standards-based, data-driven differentiated
instruction that engages students, makes effective use of contemporary tools and technologies, and helps all students achieve

learning goals, including:
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3.1 knowledge of components that | 2, 3, 3,
comprise the curriculum (e.g., 3, 7,
3’ 4’ 3! 41 41
unpacked standards, scope and 6, 4,
sequence, resources, assessments) 6, 2, 6 6 7 5, 3
Z 6 6,
3.2 knowledge of the purposes of 3
curriculum mapping, and the ability 2, 3, 3 '
- , 4,17,
to plan, enact, monitor, and analyze] 3, 4, 3, 4,
curriculum map data and resultant 6 2 6 6 6, 514,
student learning ’ 6’ 7 6,13
7
7
3.3 procedures for long- and short-
range instructional planning (e.g.,
aligning instruction with the
learning progression within
identified content standards,
determining prerequisite knowledge
and skills), factors to consider in
instructional planning (e.g., nature
of the content; time and other 3,
resources available; student 2, 1 3, 3 L 4,17,
assessment data; characteristics of | 3, "14, 3, 4, ' 7,1
effective lesson and unit plans; 6 3, 2 6 6 6, 2 5 | 4
students' characteristics, prior ! 8|~ 7 ‘16,13
experiences, current knowledge and 7 6 3 7
skills, and readiness to learn), and
the ability to use this knowledge to
plan effective, developmentally
appropriate student learning
experiences
3.4 knowledge of the
characteristics, uses, benefits, and 2 3 1 3,
limitations of various instructional ! ! 3 3, 1417
approaches appropriate for students| 3, 4, 3, 4, ' 7117
at different developmental levels, 6 2 6 6 6, 6, 2 5 |4
and the ability to apply research- ! ! 7 7 ! 6,13
based best practices to meet a 7 6 3 7

variety of instructional needs, make




3.5 the ability to develop and

implement project-based learning 2, 3, 1, 3,
experiences that guide students to 3 4 3 4 3, 7 4,17,
analyze the complexities of an issue] =’ ’ ! ! 6 ‘15 14
and use creative thinkingand | 6, 2, 6 6 7’ 2, 6, ’
innovative approaches to solve 7 6 3 ] 3
problems 7
3.6 the ability to differentiate
instruction based on student
characteristics and needs and to 3,
monitor and adapt lessons to ensure 2, 3, 3, 3 3 1, 4.17
rigorous learning and success for all] 3, 1, 4, 3, 4, ! ! 7, ! !
students, including English 6 4 2 6 6 6, 6, 2 5,14,
Learners and students with ! ’ ’ 7 7 ‘16,13
exceptional needs, including high | 7 7 6 3 7
ability and twice exceptional
3.7 knowledge of the principles of
universal design for learning (UDL) ) 3 1 3,
and how to apply UDL guidelines to] <’ ’ 3 3 1417
incorporate the flexibility necessary| 3, 4, 3, 4, ' ’ 711
to maximize learning opportunities 6 2 6 6 6, 6, 2 514
for all students ! ! 7 7 ‘16,13
7 6 3 7
3.8 the ability to plan and adapt
learner-centered instruction that 3
reflects cultural competency; is 2, 3, 1, !
responsive to the characteristics, 3 1, 4 7, 3 4 3, 7 4,
strengths, experiences, and needs of| =’ 3, ’ 2 ! ! 6, ! 5,
each student; and promotes all | 6, 8 2, ’ 6 6 7 2, 6
students' development and learning 7 6 3 3 7’
3.9 the ability to provide
developmentally appropriate
learning experiences that promote 3,
students' global awareness, 2, 3, 3 1, 4
understanding of global issues and | 3, 4, 3, 4, ! 7, !
connections, sense of participation 6 2 6 6 6, 2 5,
in a global community, and ’ ’ 7 " 16,
motivation to solve global 7 6 3 7

challenges




3.10 knowledge of the foundational

elements of Response to Instruction 2 3 1 3,
(Rtl) and the ability to apply this | ~’ ! 3, "1 4,
knowledge to differentiate tiered 3, 4, 3, 4, 6 7, 5

instruction for all students based on| 6, 2, 6 6 7’ 2, 6’

data 7 6 3 7:
3.11 the ability to apply skills and

strategies for integrating curricula,
creating interdisciplinary units of

study, and providing students with

developmentally appropriate
opportunities to explore content 3,
from integrated and varied 2, 1 3, 3 1, 4
perspectives; use higher-order 3, "14, 3, 4, ! 7, !
thinking and creativity; solve 6 3, 2 6 6 6, 2 5,
problems; acquire, organize, ’ 8 ’ 7 "1 6,
analyze, and synthesize 7 6 3 7
information; and work
cooperatively and productively in
group settings to accomplish goals
for student achievement
3.12 knowledge of types of
instructional resources, and the 3,
ability to locate, create, evaluate, 2, 3, 3, 3 1, 4
and select evidence-based resources| 3, 1, 4, 3, 4, ' 7,1
to meet specific instructional needs 6 4 2 6 6 6, 2 5,
and to provide differentiated ’ ’ ’ 7 "1 6,
instruction 7 7 6 3 7
3.13 knowledge of information
literacy, and the ability to promote 2, 3,
students' knowledge of and model 1, 3,
and facilitate students' use of the 3, 3 4, 3, 4, 6
tools, practices, and opportunities of] 6, |2, 6 6 '
the information age 7 8 6 7




3.14 knowledge of types of digital
tools and resources, technologies
specific to the teacher's
discipline(s), and the distinction
between digital curricula and digital
resources, and the ability to use
digital tools and resources to
improve teaching effectiveness;
create developmentally appropriate
learning experiences that facilitate

creativity, collaboration, 2, 3,
inventiveness, and learning; 3 1, 4 3 4 3,
customize learning experiencesto | ~’ 3,17 ' ' 6,
meet individual needs; and help 6, 8 2, 6 6 7
students explore real-world issues, | 7 6
solve authentic problems, develop
global awareness, participate in
local and global learning
communities, and independently
pursue and manage their own
learning
3.15 knowledge of communication
theory, communication methods
(including the use of digital-age
media and formats), and factors that|
influence communication, and the 2, 1 3, 3
ability to use various 3, "1 4, 3, !
communication and questioning 6 3, 2 6 6,
techniques to meet all students' ’ 8 ’ 7
needs and achieve instructional | 7 6
goals
3.16 knowledge of factors and
situations that tend to promote or
diminish student engagement in 2, 3, 7
learning, and the ability to apply 3, 1, 4, ’ 3, 3,
skills and strategies for promoting 3, 2, 6,
students' active engagement and self] 6, 8 2, 3 6 7
motivation 7 6




decision making, including:

Standard 4: Assessment Elementary education teachers have a broad and comprehensive understanding of assessment principles
and practices and demonstrate the ability to use assessment to monitor student progress and to use data to guide instructional
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4.1 fundamental assessment
concepts (e.g., reliability, validity,
bias) and the ability to use these 3,
concepts to design and select 1 2 1, 417
student assessments that are aligned ! ! 7,11
to instructional goals, to administer 3, 3, 6 6 2 514,
assessments with fidelity, and to 4 6 ‘16,13
interpret assessment results 3 7
4.2 knowledge of the purposes of
assessment, the relationship 1 3,
between assessment and instruction, 1, 2, 7' 4,17,
and the importance of using a ’
systematic and comprehensive 3, 3 6 6 2, 5 |4,
approach to assessment 4 6 3 6,13
7
4.3 knowledge of the
characteristics, uses, advantages,
and limitations of different types of
formative and summative
assessments; the ability to use
appropriate assessment strategies, 1 3,
instruments, and technologies to 1, 2, 7' 4, 7,
obtain desired information and ’
monitor progress; and the ability to 3, 3, 6 6 2 5|4
adapt assessments for all students, 4 6 "16,]3
including English Learners and 3 7
students with exceptionalities,
including high ability and twice
exceptional




4.4 knowledge of systematic

observation and documentation, and 1 3,
the ability to use these processes to 1, ! 4.17,
gain insight into children's 3 7, 512
development, interactions, ' 2, 17
strengths, and needs 4 6,]3
317
4.5 knowledge of the use of Rtl
foundational elements to track and
analyze student assessment results,
including use of the Indiana Growth
Model, and the ability to use formal
assessment results, ongoing
informal assessment, and other data 3
sources to enhance knowledge of ) 1, ’ 7
student learning and skills; evaluate 1, ’ 7 4, 4
and monitor student learning and 3, 3, "15, 14,
progress; establish learning goals; 4 6 2, 6,13
and plan, differentiate, and 3
continuously adjust instruction for 7
individuals, groups, and classes
4.6 the ability to apply 3
developmentally appropriate skills 1, !
and strategies for engaging students 1, 4,17,
: . 7,
in reflection, self-assessment, and 3, 514,
goal setting 4 2, 6l 3
3 )
7
4.7 knowledge of the role of
families as active participants in 1, 3,
developing, implementing, and 1, 2, 7, 4,17,
interpreting assessments for 3, 3, 2, 7, 5,14,
children, and the ability to engage 4 2, 6
families in these processes 6 3 3 |3

~




4.8 the ability to apply skills and

strategies for communicating
effectively with parents/guardians 1 2
and others about assessment results, ' ’
including providing students with 3, 3, 6 6
timely, accurate, and constructive 4 6
feedback
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Standard 5: Learning Environment Elementary education teachers have a broad and comprehensive understanding of student
learning environments and demonstrate the ability to establish positive, productive, well-managed, and safe learning environments
for all students, including:
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5.1 the ability to create safe,
healthy, supportive, and inclusive 3,
learning environments, including 4 3 1, 4|7
indoor and outdoor environments, 2, ’ ! 7,117
that encourage all students' 4 6, 6, 514
: 2,
engagement, collaboration, and 7 7 6,13
sense of belonging 3 7
5.2 the ability to apply skills and
strategies for establishing a culture
of learning that emphasizes high 3, 3,
expectations for all students, 4, 3, 4,17,
promotes self-motivation, and 4, 2, 6 6 514
encourages students' sense of 2, 4 ' ! ' ’
responsibility for their own learning 6 7 7 6,]3
7
5.3 the ability to plan and adapt
developmentally appropriate
learning environments that reflect 3
cultural competency; are responsive] 2, 3, !
to the characteristics, strengths, 3 4 2 7, 4, 4,17,
experiences, and needs of each ! ! "1 2, 6, 514,
student; and promote all students' 6, 2, 4 7 6 3
development and learning 7 6 7,




5.4 knowledge of the characteristics
and benefits of virtual learning
environments, online environments,
face-to-face environments, and
hybrid environments, and the ability]
to work effectively in different typesj
of environments to ensure student
learning and growth
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5.5 knowledge of developmentally
appropriate classroom management
approaches and positive guidance
techniques, including relationships
between specific practices and
student learning, attitudes, and
behaviors, and the ability to use this
knowledge to create an organized,
positive, and productive learning
environment that maximizes
students' time on task; facilitates
learning; and encourages student
self-regulation, responsibility, and
accountability

N
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5.6 the ability to apply skills and
strategies for managing class
schedules and transitions and for 4,

organizing the physical 2,
environment to maximize student 4
learning time and meet student 7
learning needs

o
~N o 0w
w s N

Standard 6: The Professional Environment Elementary education teachers have a broad and comprehensive understanding of
professional environments and expectations and demonstrate the ability to collaborate with others to improve student learning, to
engage in continuous professional growth and self-reflection, and to adhere to legal and ethical requirements of the profession,
including:
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6.1 the ability to apply skills and
strategies for establishing
collaborative relationships with
parents/guardians, other
professionals, and community
partners to support and enhance
student learning

whh NP

N

6.2 knowledge of diverse family
and community characteristics,
structures, dynamics, roles,
relationships, and values, and the
ability to use this knowledge to
build effective partnerships with
diverse families and communities

a N, w

w N NPE

6.3 the ability to apply skills and
strategies for facilitating the
nvolvement of parents/guardians in
their children's development and
learning

w N NPE

6.4 the ability to apply skills and
strategies for coordinating and
collaborating with community

institutions, agencies, programs,

and organizations that advocate for
and serve children and families

NP W
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6.5 the ability to use digital tools
and resources to participate in
professional learning networks and
to communicate and collaborate
with parents/guardians, peers, and
others in the educational
community

6.6 the ability to participate
effectively and productively as a
member of a professional learning
community




6.7 the ability to apply skills and
strategies for lifelong learning and
to use reflection, self-assessment,
and various types of professional
development opportunities and
resources, including technological
resources, to expand professional
knowledge and skills

6.8 the ability to make effective use
of job-embedded professional
development and to advocate for
effective, job-embedded
professional development
opportunities

6.9 knowledge of the rights and
responsibilities of teachers,
students, and parents/guardians, and
the ability to apply this knowledge
in varied educational contexts

NP P Ww

w NN

~o oA W

6.10 knowledge of legal and ethical
requirements related to educational
equity; students with
exceptionalities, including high
ability and twice exceptional; health]
and safety; confidentiality; digital
citizenship (e.g., regarding
copyright, intellectual property, and
documentation of sources);
mandated reporting; record keeping;
accountability; discipline; and other
matters; and the ability to apply this
knowledge in varied educational
contexts
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EARLY CHILDHOOD GENERALIST -EDUCATOR STANDARDS
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Performance Assessment Coding: (1) test, (2) paper, (3) project, (4) portfolio artifact, (5) lab, (6) lesson plan, (7) field experience, (8) other, (T) addressed but not assessed

development and effective reading instruction grounded in scientifically based reading research (SBRR).

Standard 1: Foundations of Scientifically Based Reading Instruction Early childhood teachers have a broad and comprehensive understanding of foundations of reading

1.1 major components of reading development, including phonemic awareness, phonics,
fluency, vocabulary, and text comprehension

6

1.2 foundations of language acquisition and literacy development, including cognitive,
linguistic, cultural, social, and motivational factors that affect language acquisition and 6
literacy development

1.3 principles of scientifically and evidence-based reading instruction and intervention,
such as applying data-based decision making, setting individual student learning goals, T
and using instruction grounded in scientifically based reading research (SBRR)

1.4 essential components of effective reading instruction, including explicit explanation,
teacher modeling, guided practice, and independent practice, and the ability to plan and 6
implement reading instruction that incorporates these components

1.5 the role of reading assessment in guiding standards- and evidence-based reading
instruction, intervention, and extension in the classroom

1.6 the ability to select, administer, and interpret the results of reading assessments in the
major components of reading for various instructional purposes, such as screening, 6
diagnosis, instructional planning, progress monitoring, and measuring outcomes

1.7 key dimensions of effective differentiated reading instruction for young children,
including modifying the pacing and/or complexity of instruction, and the ability to plan

and implement differentiated instruction to match students' evidence-based strengths and 6
needs in reading
1.8 components of effective evidence-based intervention and extension programs, 4,
including Indiana's Response to Instruction (Rtl) model and the ability to implement Rtl 7,
elements
6
1.9 knowledge of and the ability to use instructional practices, approaches, and methods a 4,

for eliciting students' engagement in and motivation for reading




1.10 the ability to use evidence-based practices effectively to create a literacy-rich
classroom environment that fosters and supports the literacy development of all students,

reflects and values cultural diversity, promotes respect for all readers at all levels of 4, T
reading proficiency, promotes the involvement of families and members of the 6
community at large in students' literacy development, and engages all students as agents
in their own literacy development
Standard 2: Components of Scientifically Based Reading Instruction Early childhood teachers have a broad and comprehensive understanding of the major components
of reading development and demonstrate the ability to provide assessment, instruction, intervention, extension, and ongoing progress monitoring in reading, including:
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2.1 knowledge of key concepts and scientifically based reading research (SBRR) in
phonemic awareness, such as the critical role of phonemic awareness in learning to read
an alphabetic language; the distinction between phonological awareness (i.e., the
awareness that oral language is composed of smaller units, such as spoken words and
syllables) and phonemic awareness (i.e., a specific type of phonological awareness
involving the ability to distinguish the separate phonemes in spoken words); and
knowledge of the continuum of phonological- and phonemic-awareness skill development]

2.2 the ability to provide SBRR-based, evidence-based, and developmentally appropriate
assessment, instruction, intervention, extension, and ongoing progress monitoring in
phonemic awareness

2.3 knowledge of key concepts and scientifically based reading research in phonics, such
as the role of phonics in developing accurate decoding and automaticity in word
recognition; the importance of sequencing phonics instruction according to the increasing
complexity of linguistic units; the reciprocity between decoding and encoding; and the
continuum of phonics skills

2.4 the ability to provide SBRR-based, evidence-based, and developmentally appropriate
assessment, instruction, intervention, extension, and ongoing progress monitoring in
phonics

2.5 knowledge of key concepts and scientifically based reading research in reading
fluency, such as the role of automaticity in reading fluency and comprehension; key
indicators of fluency (i.e., accuracy, rate, and prosody); the importance of providing
explicit instruction in fluency; distinctions between oral and silent reading fluency; and
the importance of using strategies that ensure accountability for comprehension when
promoting silent reading fluency

2.6 the ability to provide SBRR-based, evidence-based, and developmentally appropriate
assessment, instruction, intervention, extension, and ongoing progress monitoring in
fluency




2.7 knowledge of key concepts and scientifically based reading research in the
development of vocabulary and academic language (i.e., the language used in books,
tests, and other formal writing), such as the correlation between vocabulary knowledge
and academic achievement; the essential role of wide and varied reading in the
development of vocabulary knowledge; different levels of vocabulary knowledge;
different tiers of vocabulary words; and the importance of early, robust, and explicit
language and content experiences to promote young children's development of
vocabulary and academic language

2.8 the ability to provide SBRR-based, evidence-based, and developmentally appropriate
assessment, instruction, intervention, extension, and ongoing progress monitoring in
vocabulary and academic language

2.9 knowledge of key concepts and scientifically based reading research in
comprehension and analysis of informational, persuasive, and literary texts, such as levels|
of reading comprehension as applied to these texts; comprehension strategies; critical
reading; text-based and nontext-based factors that affect reading comprehension; genres,
text structures, characteristics, and graphic, textual, and organizational features of
informational and persuasive texts; and genres, key elements, and characteristics of
literary texts

2.10 the ability to provide SBRR-based, evidence-based, and developmentally

appropriate assessment, instruction, intervention, extension, and ongoing progress
monitoring in comprehension and analysis of informational, persuasive, and literary texts,
including response to literature

Standard 3: English Language Arts Early childhood teachers h

ave a broad and comprehensive understanding of fundamental concepts and processes of English language
arts and demonstrate the ability to provide content-specific instruction in English language arts, including:
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3.1 the developmental foundations of English language arts learning, including ways in 6
which the development of English language arts skills is related to and influences !
social/emotional, cognitive, physical, self-help, and communication/literacy development 7
3.2 major authors, works, genres, and themes in children’s literature and the ability to 6,
comprehend, interpret, and analyze literary and nonliterary texts 8

3.3 major developmental stages of emergent writing and factors that affect the
development of writing skills




3.4 conventions of Standard American English and components of effective composition 6

3.5 major forms of writing to use for various purposes and audiences; methods of
discovering, developing, and shaping ideas for writing; drafting, revising, editing, and 3,
proofreading written texts; and publishing texts using various technologies, including the
Internet

3.6 major components of the research process, including methods of exploring and
defining research topics; locating and working with sources; assessing the reliability of T
sources; and paraphrasing, summarizing, and quoting source information

3.7 characteristics and components of effective speaking and strategies for 7,
communicating effectively in large and small groups 8

3.8 characteristics and components of visual and media literacy, including interpretation
of media and the use of media to present information and ideas

3.9 the Indiana Academic Standards and Core Standards for English/Language Arts, the 46 4,
Common Core State Standards for English/Language Arts, and the ability to apply and ! 6,
utilize state and national standards and resources in English/Language Arts 7 7

3.10 methods for planning and delivering evidence-based English language arts
instruction that fosters students' understanding and mastery of concepts and skills related 6,
to English language arts and the development of critical- and creative-thinking, reasoning,
problem-solving, and performance skills

3.11 strategies and skills for effectively assessing students' understanding and mastery of 6
essential English language arts concepts and skills, using ongoing assessment to monitor !
progress and inform instruction, and applying Response to Instruction (Rtl) procedures 7

Standard 4: Mathematics Early childhood teachers have fundamental computation skills and a broad and comprehensive understanding of fundamental concepts and
processes of mathematics and demonstrate the ability to provide content-specific instruction in mathematics, including:
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4.1 developmental foundations of mathematics learning, including ways in which the
development of mathematics skills is related to and influences social/emotional,
cognitive, physical, self-help, and communication/literacy development




4.2 fundamental principles, concepts, and procedures related to mathematical problem
solving, exploration, and reasoning, including processes and skills related to using
mathematical language to communicate relationships and concepts, adaptive reasoning,
strategic competence, procedural fluency, and productive disposition

4.3 ratios, proportional thinking, and other methods for representing and solving
mathematical and real-world problems and for evaluating solutions

4.4 number systems, number representations, number sense, and number theory

4.5 properties of mathematical operations and patterns, strategies for computing and
estimating solutions, and methods for modeling mathematical operations

4.6 measurement systems and units, concepts related to geometric measurement, and
tools and techniques used to solve measurement problems

4.7 processes and skills related to collecting, interpreting, and representing data

4.8 attributes of geometric figures and the relationships between them, including concepts
of similarity and symmetry

4.9 the Indiana Academic Standards and Core Standards for Mathematics, the Common
Core State Standards for Mathematics, and the ability to apply and utilize state and
national standards and resources in mathematics

4.10 methods for planning and delivering evidence-based and developmentally
appropriate mathematics instruction that fosters students' understanding and mastery of
concepts and skills related to mathematics and the development of critical- and creative-
thinking, reasoning, problem-solving, and performance skills

4.11 strategies and skills for effectively assessing students' understanding and mastery of
essential mathematics concepts and skills, using ongoing assessment to monitor progress
and inform instruction, and applying Response to Instruction (Rtl) procedures

Standard 5: Science Early childhood teachers have a broad and comprehensive understanding of fundamental concepts and processes of science and demonstrate the
ability to provide content-specific instruction in science, including:
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5.1 developmental foundations of science learning, including ways in which the
development of science skills is related to and influences social/emotional, cognitive,
physical, self-help, and communication/literacy development

5.2 the nature of science, scientific inquiry, and the design process; fundamental
processes of scientific thinking, including computation, estimation, and symbolic
representation; unifying concepts of science, engineering, and technology; and the social,
cultural, and ethical aspects of science

5.3 fundamental concepts and processes of physical science, including the structure and
properties of matter, principles of force and motion, and properties of sound and light

5.4 fundamental concepts and processes of Earth and space science, including
characteristics of objects in the solar system, properties and components of soil, features
and patterns of weather, and properties of rocks and minerals

5.5 fundamental concepts and processes of life science, including characteristics,
classification, and life cycles of organisms and the relationships of organisms to each
other and their environment

5.6 fundamental concepts and processes of engineering and technology, including
properties and uses of natural and human-made materials and the use of technology to
meet human needs and solve problems

5.7 principles and procedures for using tools, materials, and technology in scientific
investigations; considering multiple perspectives and sources of information in scientific
inquiry; using critical-thinking skills to evaluate scientific information; and organizing,
analyzing, and communicating results of scientific investigations

5.8 procedures and guidelines for establishing and maintaining a safe science learning
environment that provides opportunities for multisensory exploration and ensures the
humane and ethical treatment of living organisms

5.9 the Indiana Academic Standards for Science and the ability to apply and utilize state
and national standards and resources in science

5.10 methods for planning and delivering evidence-based and developmentally
appropriate science instruction that fosters students' understanding and mastery of
concepts and skills related to science and the development of critical- and creative-
thinking, reasoning, problem-solving, and performance skills




5.11 strategies and skills for effectively assessing students' understanding and mastery of
essential science concepts and skills, using ongoing assessment to monitor progress and
inform instruction, and applying Response to Instruction (Rtl) procedures

Standard 6: Social Studies Early childhood teachers have a broad and comprehensive understanding of fundamental concepts and processes of social studies and
demonstrate the ability to provide content-specific instruction in social studies, including:
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6.1 developmental foundations of social studies learning, including ways in which the
development of social studies skills is related to and influences social/emotional,
cognitive, physical, self-help, and communication/literacy development

6.2 major concepts and processes related to social studies and social studies inquiry,
including skills related to chronological thinking and spatial awareness and processes of
recognizing and respecting social and cultural diversity

6.3 features and concepts of citizenship and civic responsibility in a democratic society,
including processes of making informed choices as members of a culturally diverse
democratic society and interdependent world

6.4 significant developments, eras, events, and themes in the development of world
civilization and U.S. history and how they are relevant to life in Indiana in the twenty-first}
century

6.5 major concepts and processes of government, including structures, functions, and
purposes of government and major features and processes of the U.S. government

6.6 major concepts and processes of geography, including features of communities,
characteristics and locations of major human and physical features of the world,
characteristics of human and physical systems, and interactions between the environment
and society

6.7 basic concepts and processes of economics, including scarcity, choice, goods, and
services, and how they relate to everyday life

6.8 strategies for identifying and analyzing central ideas, assumptions, and questions in
social studies resources and for seeking out and respecting multiple perspectives during
social studies inquiry

6.9 the Indiana Academic Standards and Core Standards for Social Studies and the
ability to apply and utilize state and national standards and resources in social studies




6.10 methods for planning and delivering evidence-based and developmentally

appropriate social studies instruction that fosters students' understanding and mastery of 4,

concepts and skills related to social studies and the development of critical- and creative- 7

thinking, reasoning, problem-solving, and performance skills

6.11 strategies and skills for effectively assessing students' understanding and mastery of

essential social studies concepts and skills, using ongoing assessment to monitor progress

and inform instruction, and applying Response to Instruction (Rtl) procedures

Standard 7: Fine Arts Early childhood teachers have a broad and comprehensive understanding of fundamental concepts and processes of the fine arts and demonstrate
the ability to provide content-specific instruction in the fine arts, including:

m m m e m m m m m m < m m < m m m m m m m - m m m
Slolol=19 o ]9 ]o ]o ]o S I=H I=E 5 =H I=E I=H = =2 I=H I=2 B o Jo |o
c|mjJc |m |c |c |c ]J]c Jc |c ZIcicl=21ccc m |c ™ ]c = c jJc |m
= N w N w w N N w = N fw w N N w w N N w w o S S F
SH 8 S BN R R ER Bl R E H EN R B R R b B A A Bl I B

7.1 developmental foundations of learning in the fine arts, including ways in which the ,

development of fine arts skills is related to and influences social/femotional, cognitive, 4,

physical, self-help, and communication/literacy development 6

7.2 significant elements, forms, works, and creators of dance, music, theatre, and visual T

art

7.3 basic skills and processes for creating, refining, and presenting works of dance, 2,

music, theatre, and visual art and for integrating these procedures and works with 4,

learning experiences across other content areas 6

7.4 principles and skills related to enjoying, experiencing, analyzing, responding to, and

expressing personal ideas and opinions about works of dance, music, theatre, and visual 2

art

2,
7.5 the ways in which works of dance, music, theatre, and visual art can be used as forms 4
of sensory exploration, communication, self-expression, and social expression ’
6

7.6 the roles and functions of the fine arts in various cultures and the ways in which

works of dance, music, theatre, and visual art reflect and express diverse cultural T

perspectives

7.7 relationships among dance, music, theatre, and visual art and connections between the T

fine arts and other disciplines

7.8 the Indiana Academic Standards for Dance, Music, Theatre, and Visual Art, and the T

ability to apply and utilize state and national standards and resources in the fine arts




7.9 methods for planning and delivering evidence-based and developmentally appropriate 2,

fine arts instruction that fosters students' understanding and mastery of concepts and 4,
skills related to the fine arts and the development of critical- and creative-thinking, 4, 7
reasoning, problem-solving, and performance skills 6

7.10 strategies and skills for effectively assessing students' understanding and mastery of 6

essential fine arts concepts and skills, using ongoing assessment to monitor progress and !

inform instruction, and applying Response to Instruction (Rtl) procedures 8

Standard 8: Health, Wellness, and Physical Education Early childhood teachers have a broad and comprehensive understanding of fundamental concepts and processes of
health, wellness, and physical education and demonstrate the ability to provide content-specific instruction in health, wellness, and physical education, including:
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8.1 developmental foundations of learning in health, wellness, and physical education, 6,

including ways in which the development of health, wellness, and physical education 3

skills is related to and influences social/emotional, cognitive, physical, self-help, and ’

communication/literacy development 7

8.2 stages and processes in the development of sensory and gross- and fine-motor skills

in children, including types of locomotor and nonlocomotor skills

8.3 major components of health-related fitness and developmentally appropriate 2, X

activities, games, and sports for promoting health and fitness, including movement forms 3 3

and patterns; fitness activities, games, and sports; and adventure and recreational lifetime ’ ’

activities 4 7

8.4 processes of human growth and development, including basic functions and structures] 3 ,

of human body systems, basic principles of human nutrition, and common human ! 3,

diseases and illnesses and their prevention and treatment 4 7

8.5 major processes and dimensions of wellness and personal behaviors, including 2,

practices that have positive effects on self-esteem and lifelong health and wellness 3

8.6 characteristics of interpersonal relationships and strategies for establishing and
maintaining healthy interpersonal relationships that respect differences among people and
enhance health and wellness

8.7 the effects of substance abuse; factors contributing to substance abuse; and strategies
for resisting pressure to use alcohol, tobacco products, and other drugs




8.8 the use of decision-making, goal-setting, critical-thinking, and problem-solving skills
to promote personal, family, and community health and fitness, including the effects of

social and cultural values and belief systems on family and community perspectives 3,
related to health, wellness, and fitness 7
8.9 the Indiana Academic Standards for Health & Wellness and Physical Education, and 6
the ability to apply and utilize state and national standards and resources in health, !
wellness, and physical education 3
8.10 methods for planning and delivering evidence-based and developmentally
appropriate health, wellness, and physical education instruction that fosters students’ 6 4
understanding and mastery of concepts and skills related to health, wellness, and physical ’ !
education and the development of critical- and creative-thinking, reasoning, problem- 3 7
solving, and performance skills
8.11 strategies and skills for effectively assessing students' understanding and mastery of 6
- . - - . - ’
essential health, wellness, and physical education concepts and skills; using ongoing 3

assessment to monitor progress and inform instruction; and applying Response to
Instruction (Rtl) procedures




SCHOOL SETTING DEVELOPMENTAL STANDARDS- EARLY CHILDHOOD EDUCATION

Standard 1: Child Development and Learning Early childhood education teachers have a broad and comprehensive understanding of young
children's development, diversity, and learning, and demonstrate the ability to provide experiences for all children that promote development and

learning.
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1.1 knowledge of the theoretical foundations and current,
scientifically based research regarding development and 6, ’ ’ 7 6 4,
learning for children from prekindergarten through grade 3 3 6 3 ’ ’ 3
.y . . ’ ’ 7 ’
and the ability to use this knowledge to promote all children's 8 2
development and learning 4 8 4 7
1.2 knowledge of major concepts, principles, theories, and
processes related to the physical, social, emotional, cognitive, 6, 2, 3, 4,
linguistic, aesthetic, and moral development of children from 3 7, 3 4 2, 3
prekindergarten through grade 3, and the ability to use this ! 6 ! ! 6 !
knowledge to promote all children's development 4 4 6 7
1.3 knowledge of ways in which young children differ in
their development and learning, factors and conditions that 2 4 4
affect development and learning, and how development in 7, ! ! !
one domain influences development in other domains, and 3 6 3, 6, 2 3,
the ability to use this knowledge to promote all children's 4 7 7
development and learning
1.4 knowledge of types of diversity (e.g., cultural, economic,
and linguistic background; gender; religion; family structure)
I ; 2, 4,
and their implications for development, teaching, and 7,
learning, and the ability to use this knowledge to promote T 6 3, 3,
development and learning for young children with diverse 4 7
Jbackgrounds, characteristics, and needs
1.5 knowledge of types of exceptionalities, including high
ability and twice exceptional; their characteristics; and their 2, 4,
implications for development, teaching, and learning; and the
o i T 3, T 3,
ability to use this knowledge to promote development and
learning for young children with exceptionalities 4 7
1.6 processes of second-language acquisition and the ability 2, 4,
to use effective strategies for supporting development and T 3 T 3
learning for English Learners 4’ 7’




1.7 knowledge of learning processes for young children,
including the role of play in constructing knowledge,
building social skills and relationships, and developing
problem-solving and other skills, and the ability to use this
knowledge to promote and facilitate young children's learning

families and communities.

Standard 2: Family and Community Relationships Early childhood education teachers have a broad and comprehensive understanding of family
and community partnerships in young children's education, and demonstrate the ability to build effective partnerships with young children's
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2.1 knowledge of diverse family and community 4
characteristics, structures, dynamics, roles, relationships, and 4, !
values, and the ability to use this knowledge to build effective T 7 3,
Ipartnerships with diverse families and communities 7
2.2 knowledge of skills and strategies for supporting and 4
engaging families and communities through respectful, !
reciprocal interactions, and the ability to apply this 3,
knowledge in varied contexts in the early childhood program 7
2.3 the ability to apply skills and strategies for establishing 4
and maintaining positive, collaborative relationships with 6, ’
families and for involving families in their children's 7 3,
development and learning 7
2.4 the ability to apply skills and strategies for coordinating 4
and collaborating with community institutions, agencies, 6, ’
Jprograms, and organizations that advocate for and serve 7 3,
young children and families 7

for young children, including:

Standard 3: Observation, Documentation, and Assessment: Early childhood education teachers have a broad and comprehensive understanding of
observation, documentation, and assessment, and demonstrate the ability to use these procedures to positively influence development and learning
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3.1 fundamental assessment concepts (e.g., reliability, 312

T . P . ’ ’ 7
validity, bias) and the ability to use these concepts to design 613 3
and select assessments for young children and to interpret ’ ’ ’
assessment results 714 7




3.2 knowledge of systematic observation and documentation 2, 4,
and the ability to use these processes to gain insight into 4. 3 3
young children's development, interactions, strengths, and 7 A, 7’
3.3 knowledge of the purposes of assessment, the relationship 2 4
Jbetween assessment and instruction, how to embed 6,1~ 6, !
assessment in instruction, and the importance of using a T 3, 3,
systematic and comprehensive approach to assessment 7 4 7 7
3.4 knowledge of the characteristics, uses, advantages, and
limitations of types of formal and informal assessments for
young children; the ability to use appropriate assessment 2 4
strategies, instruments, and technologies to obtain desired ! !
information; and the ability to adapt assessments for children T1]3, 3,
with diverse characteristics and needs, including English 4 7
Learners and children with exceptionalities, including high
ability and twice exceptional
3.5 the ability to interpret assessment results and to use
formal assessment results, ongoing informal assessment, and 4
other data sources to enhance knowledge of children; 3, ’
evaluate and monitor children's development, learning, and T 7 3,
Iprogress; establish goals; and plan, differentiate, and 4 7
continuously adjust learning activities and environments for
3.6 the ability to use skills and strategies for promoting 4,
children's engagement in reflection, self-assessment, and goal 4,13 3
setting 714 7’
3.7 knowledge of the role of families as active participants in
developing, implementing, and interpreting assessments for 4,
young children, and the ability to apply skills and strategies T 3, 3
for communicating effectively with children, families, and 4 !
others about assessment results 7
Standard 4: Developmentally Appropriate Methodology for Early Education Early childhood education teachers have a broad and comprehensive
understanding of developmentally appropriate methods, instructional strategies, and learning tools, and demonstrate the ability to plan and use
these methods, strategies, and tools to positively influence young children's development and learning, including:
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4.1 knowledge of the role of positive relationships and ) 4
supportive interactions as a crucial foundation for working 6, ’ ’
with young children, with a focus on children's individual T T ’ 3,
characteristics, needs, and interests 7 7




4.2 the ability to use appropriate procedures for curricular
planning and decision making for young children (e.g.,
defining scope and sequence, determining prerequisite
knowledge and skills, aligning curricula with the Foundations

and content standards); to plan meaningful, challenging 6, 3, 4,
curricula for each child; and to consider appropriate factors 6 6, T 6, 7 2 3
; ; H ' ot ’ ’ ’
in planning (e.g., children's developmental characteristics, 7 7
Jprior experiences, current knowledge and skills, assessment 8 6 7
results, family and community characteristics, and readiness

to learn; relevant early learning standards; the nature of the

content to be taught; characteristics of effective lesson and

3)

4.3 knowledge of the characteristics, uses, benefits, and

limitations of a variety of developmentally appropriate 4, 3, 4, 4,
teaching/learning approaches, and the ability to apply 6, 3, 4, 2,

research-based best practices for young children, including 7 6, 4 6 6, 3 3,
teaching/learning through hands-on experiences, social 7 ! 7 7
interaction, and play 7

4.4 the ability to differentiate learning experiences based on

children's characteristics and needs and to monitor and adapt 6, 4, 2, 4,
activities to ensure the success of all children, including 6, 7 T 6 3 3
English Learners and children with exceptionalities, 7 ’ ’ ’ ’
including high ability and twice exceptional 8 7 7 7
4.5 the ability to link children's language and culture to the

early childhood program and to plan and adapt learning 4, 4,
experiences that reflect cultural competency; are responsive T 6, T 3,
to the characteristics, strengths, experiences, and needs of

each child; and promote all children's development and 7 7
4.6 knowledge of the purposes of Response to Instruction 4
(Rtl) and the ability to apply skills and strategies for using 4,6 !
Rtl to address learning problems early and promote success T 7 4 3,
for children with diverse needs ! 7
4.7 the ability to integrate curricula, create interdisciplinary

projects and units of study, and provide children with 3 3

opportunities to explore content from integrated and varied ! 4, ! 4,
perspectives; use higher-order thinking and creativity; solve 4, 6 ’ 4, 2, 3
problems; acquire, organize, analyze, and synthesize 6, ! 2 6, 3 ’
information; and work cooperatively and productively in 7 7
group settings 7 7

4.8 knowledge of types of resources for teaching and learning 4,
and the ability to locate, create, evaluate, and select resources 6, T T 3
to meet specific needs and goals 7 !




4.9 knowledge of information literacy and the ability to
model and facilitate children's use of digital age literacies and
the tools, practices, and opportunities of the information age

4.10 knowledge of types of digital tools and resources and the
ability to use them to enhance teaching effectiveness; create
learning experiences that facilitate creativity, collaboration,
inventiveness, and learning; customize learning experiences
to meet individual needs; and help children explore real-
world issues, solve authentic problems, develop global
awareness, participate in local and global learning
communities, and independently pursue and manage their

o, W
~ ®

~

4.11 knowledge of communication theory, communication
methods (including the use of digital age media and formats),
and cultural and other factors that influence classroom
communication, and the ability to use various
communication and questioning techniques to meet diverse
student needs and achieve learning goals

4.12 knowledge of factors and situations that tend to promote
or diminish young children's engagement in learning and the
ability to apply skills and strategies for promoting active
engagement and self-motivation

6,
7

Standard 5: Learning Environment Early child
and demonstrate the ability to establish safe, su

hood education teachers h

pportive, and productive |

earning environments f

o

r

ave a broad and comprehensive understanding of learning environments,
young children, including:

child; and promote all children's development and learning
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5.1 the ability to create safe, healthy, respectful, supportive,

and inclusive learning environments, including indoor and 2, 4,

outdoor environments, that promote each child's learning, 6 7 3 3

engagement, social and emotional development, self-esteem, ! !

collaboration, sense of belonging, and positive disposition 7 7

iallalal

5.2 the ability to establish a culture of learning that 4

emphasizes high expectations, promotes self-motivation for !

all children, instills a love of learning, and encourages 7 8 3,

children's sense of responsibility for their own learning 7

5.3 the ability to plan and adapt learning environments that 4

reflect cultural competency; are responsive to the !

characteristics, strengths, experiences, and needs of each 7 6 3,

~N




5.4 knowledge of the characteristics and benefits of virtual

advocate for children and the profession

learning environments, online environments, face-to-face 4,
environments, and hybrid environments, and the ability to T 3
work effectively in different types of environments to ’
Jpromote children's learning and growth 7
5.5 knowledge of relationships between management
Jpractices and children's learning, attitudes, and behaviors, 4
and the ability to use effective, developmentally appropriate !
strategies and positive guidance techniques to manage 7 7 3,
children's behavior, address challenging behaviors, and teach 7
children to solve their own problems and engage in self-
ooulatiog
5.6 the ability to create an organized, productive, and
appropriately challenging learning environment that 4,
facilitates each child's development and learning and 6,
o L . 7 7 3,
encourages responsibility and accountability for all children, 7
including children with diverse needs and backgrounds 7
5.7 the ability to manage schedules, routines, and transitions 4,
to enhance productivity and facilitate all children's T 3
development and learning !
7
Standard 6: The Professional Environment Early childhood education teachers have a broad and comprehensive understanding of professional
environments and expectations, and demonstrate the ability to apply professional standards and practices to promote young children’s success,
including:
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6.1 the ability to apply skills and strategies for establishing 4,
collaborative relationships with colleagues and specialists to 3
enhance professional practice and improve outcomes for ’
children 7
6.2 the ability to use formative and summative program 4
evaluations to ensure program quality; responsiveness to the ’
needs of all children; and adherence to local, state, and 3,
national standards 7
6.3 knowledge of the history, values, and mission of early 4,
childhood education; connections between early childhood
education and related disciplines and professions; and the 3,
Jbroader contexts within which early childhood professionals 7
6.4 knowledge of the advocacy role of early childhood 4,
educators and the ability to apply skills for serving as an 3,

N




6.5 the ability to use digital tools and resources to

keeping, accountability, discipline, and other matters, and the
ability to apply this knowledge in varied educational contexts

4
communicate and collaborate with parents/guardians, ’
colleagues, and others in the educational community 3,

7
6.6 the ability to apply skills and strategies for lifelong
learning and to use reflection, self-assessment, and various 6 4,
types of professional development opportunities and ’ 3,
resources, including technological resources, to expand 7 7
Jprofessional knowledge and skills and promote positive
6.7 knowledge of the rights and responsibilities of teachers, 4,
children, and parents/guardians, and the ability to apply this 3
knowledge in varied educational contexts 7’
6.8 knowledge of legal and ethical requirements and other
Jprofessional guidelines related to educational equity, children
with exceptionalities (including high ability and twice 4
exceptional), health and safety, confidentiality, digital ’
citizenship (e.g., regarding copyright, intellectual property, 3,
and documentation of sources), mandated reporting, record 7




NAEYC STANDARDS

STANDARD 1. PROMOTING CHILD DEVELOPMENT AND LEARNING

Candidates prepared in early childhood degree programs are grounded in a child development knowledge base. They use their understanding of young
children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy,

respectful, supportive, and challenging for each child.
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1la: Knowing and understanding young 5
children’s characteristics and needs, from 3 4,7 ! 3,4
. 4,7
birth through age 8.
1b: Knowing and understanding the )
multiple influences on early development 3 4,7 4 ’7
and learning )
1c: Using developmental knowledge to
create healthy, respectful, supportive, and 3 6, 2,
challenging learning environments for 4,7 4,7

young children

STANDARD 2. BUILDING FAMILY AND COMMUNITY RELATIONSHIPS

Candidates prepared in early childhood degree programs understand that successful early childhood education depends upon partnerships with children’s
families and communities. They know about, understand, and value the importance and complex characteristics of children’s families and communities.
They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s

development and learning.
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2a: Knowing about and understanding
diverse family and community
characteristics

~

~




2b: Supporting and engaging families and

communities through respectful, 7 7
reciprocal relationships

2c¢: Involving families and communities

in young children’s development and 7 7

learning

STANDARD 3. OBSERVING, DOCUMENTING, AND ASSESSING TO SUPPORT YOUNG CHILDREN AND FAMILIES
Candidates prepared in early childhood degree programs understand that child observation, documentation, and other forms of assessment are central to

the practice of all early childhood professionals. They know about and understand the goals, benefits, and uses of assessment. They know about and use

systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals,

to positively influence the development of every child.
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3a: Understanding the goals, benefits, and
uses of assessment — including its use in
development of appropriate goals,
curriculum, and teaching strategies for
young children

>

3b: Knowing about and using
observation, documentation, and other
appropriate assessment tools and
approaches, including the use of
technology in documentation, assessment
and data collection.

4,7

6,7

6,7

3c: Understanding and practicing
responsible assessment to promote
positive outcomes for each child,
including the use of assistive technology
for children with disabilities.




3d: Knowing about assessment
partnerships with families and with
professional colleagues to build effective
learning environments

STANDARD 4. USING DEVELOPMENTALLY EFFECTIVE APPROACHES

Candidates prepared in early childhood degree programs understand that teaching and learning with young children is a complex enterprise, and its details

vary depending on children’s ages, characteristics, and the settings within which teaching and learning occur. They understand and use positive

relationships and supportive interactions as the foundation for their work with young children and families. Candidates know, understand, and use a wide
array of developmentally appropriate approaches, instructional strategies, and tools to connect with children and families and positively influence each

child’s development and learning.
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4a: Understanding positive relationships
and supportive interactions as the
foundation of their work with young
children
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4b: Knowing and understanding effective
strategies and tools for early education,
including appropriate uses of technology

6,7

6,7

4c: Using a broad repertoire of
developmentally appropriate teaching
/learning approaches

6,7

4,7

4,7

6,7

4d: Reflecting on own practice to
promote positive outcomes for each child

STANDARD 5. USING CONTENT KNOWLEDGE TO BUILD MEANINGFUL CURRICULUM

Candidates prepared in early childhood degree programs use their knowledge of academic disciplines to design, implement, and evaluate experiences that
promote positive development and learning for each and every young child. Candidates understand the importance of developmental domains and academic
(or content) disciplines in early childhood curriculum. They know the essential concepts, inquiry tools, and structure of content areas, including academic

subjects, and can identify resources to deepedn their understanding. Candidates use their own knowledge and other resources to design, implement, and
evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for every young child.
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5a: Understanding content knowledge
and resources in academic disciplines:
language and literacy; the arts — music,
creative movement, dance, drama, visual
arts; mathematics; science, physical
activity, physical education, health and
safety; and social studies.

3,4,6

3,4,6

5b: Knowing and using the central
concepts, inquiry tools, and structures of
content areas or academic disciplines

5c: Using own knowledge, appropriate
early learning standards, and other
resources to design, implement, and
evaluate developmentally meaningful and
challenging curriculum for each child.

6,7

6,7

6,7

STANDARD 6. BECOMING A PROFESSIONAL

Candidates prepared in early childhood degree programs identify and conduct themselves as members of the early childhood profession. They know and use
ethical guidelines and other professional standards related to early childhood practice. They are continuous, collaborative learners who demonstrate

knowledgeable, reflective and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources. They are

informed advocates for sound educational practices and policies.
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6a: Identifying and involving oneself with 7

the early childhood field

6b: Knowing about and upholding ethical

standards and other early childhood 7 7

professional guidelines

6¢: Engaging in continuous, collaborative

learning to inform practice; using

technology effectively with young T

children, with peers, and as a professional

resource.




6d: Integrating knowledgeable, reflective,
and critical perspectives on early 7
education

6e: Engaging in informed advocacy for
young children and the early childhood 7,8
profession

STANDARD 7. EARLY CHILDHOOD FIELD EXPERIENCES

Field experiences and clinical practice are planned and sequenced so that candidates develop the knowledge, skills and professional dispositions necessary to
promote the development and learning of young children across the entire developmental period of early childhood — in at least two of the three early
childhood age groups (birth — age 3, 3 through 5, 5 through 8 years) and in the variety of settings that offer early education (early school grades, child care
centers and homes, Head Start programs).
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Ta. Opportunities to observe and practice
in at least two of the three earl
y 7 6,7 7

childhood age groups (birth — age 3, 3-5,
5-8)

7h. Opportunities to observe and practice
in at least two of the three main types of
early education settings (early school T 7 7
grades, child care centers and homes,
Head Start programs)
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