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Planned opening year for the school: 2015

Model or focus of proposed school:
(e.g., arts, college prep, dual-language, etc.) Classical Education in the Liberal Arts and Sciences

Proposed Grade Levels and Student Enrollment

Indicate the grade levels the school intends to serve. Specify both the planned and maximum number of enrolled
students by grade level for each year.

Academic Year Grade Levels Student Enrollment (Planned/Maximum)
Year1 K-8 486
Year 2 K-9 540
Year 3 K-10 594
Year 4 K-11 648
Year 5 K-12 702
At Capacity K-12 702

Will an application for the same charter school be submitted to another authorizer in the near future?

Yes[ ] No [X]

If yes, identify the authorizer(s):

Planned submission date(s):

Please list the number of previous submissions for request to authorize this charter school over the past five
years, as required under IC § 20-24-3-4. Include the following information:

Authorizer(s):

Submission date(s):
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Proposal Narrative

EXECUTIVE SUMMARY

Mission and Vision

The mission of Seven Oaks Classical School is to train the minds and improve the hearts of young people
through a rigorous classical education in the liberal arts and sciences, with instruction in the principles of
moral character and civic virtue. Seven Oaks prepares its students to be leaders in their homes and
communities, entrepreneurs in business, and statesmen in government. Through its demanding curriculum
with a strong emphasis on civics, Seven Oaks provides a traditional education with a constant view
towards developing knowledgeable American citizens.

Educational Need and Target Population

Seven Oaks Classical School will target all students within Monroe and surrounding counties who desire
a content-rich, rigorous, and time-tested learning curriculum in an atmosphere that promotes and builds
strength of character. Seven Oaks envisions primarily serving students from Monroe County. The
decision to make Seven Oaks a fully functioning K-12 school came from the desire to provide a
continuum of education in the liberal arts from kindergarten through twelfth grade. Additionally, a K-12
school will offer students and families continuity of educational pedagogy and school philosophy.

Community Engagement

Seven Oaks Classical School plans to reach out to and work together with other schools to continue
providing quality educational opportunities for the children of Bloomington. Currently, Seven Oaks
Classical School is a member of the City of Bloomington Volunteer Network. We have also begun to
make connections with local congressmen to bring to them awareness of current and needed educational
options for the families of our community. Seven Oaks has reached out to Girls, Inc. in hopes of securing
an opportunity for the girls at Seven Oaks either through an outreach program at our school or increasing
membership at their facility and making their organization known to our families; Boys and Girls Club in
hopes of securing an opportunity for the boys and girls at Seven Oaks and making their organization
known to our families; Cub Scouts in anticipation of developing and maintaining a troop at Seven Oaks;
Girl Scouts in anticipation of developing and maintaining a troop at Seven Oaks; and Stafford Music
Academy in hopes of hiring teachers for our music program and possibly hosting private music lessons at
our facility. It is Seven Oaks’ plan to reach out to additional local organizations such as Big Brothers/Big
Sisters, Best Buddies, the YMCA of Bloomington (South and Northwest), City of Bloomington Parks &
Recreation, and other such groups. We intend to raise awareness of the classical model of educating
children that Seven Oaks Classical School will provide and welcome partnerships with the
aforementioned organizations to provide outstanding opportunities to all Seven Oaks students.

Education Plan/School Design

To achieve our mission, Seven Oaks will emphasize an education in the humanities, the sciences, and the
arts in several current and research-based curricula/programs in the elementary and middle schools, which
will include: the Core Knowledge Sequence — a specific, grade-by-grade core curriculum of common
learning; Riggs Institute’s The Writing & Spelling Road to Reading & Thinking for teaching “explicit”
phonics, reading, and language arts; and Singapore Math — a conceptual approach to mathematical skill
building and problem solving. In the secondary program at Seven Oaks Classical School, students will
receive a rigorous classical liberal arts education by studying literature, math, history, civics, the sciences,
music, and art, which will align with, but exceed, Common Core and Indiana standards. Students will
receive meaningful homework and seniors will be required to compose and defend a senior thesis as a
capstone to their academic experience at Seven Oaks. Teachers will train students at all levels in Socratic
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seminars to encourage intelligent, logical, and independent thinking. Seven Oaks’ curriculum with the
supplemental programs has proven to be successful for all students, including special needs students and
English Language Learners (ELL).

Seven Oaks is an innovative school within Monroe County. First, students will study Latin beginning in
the elementary grades. They will learn Latin roots, which improves reading comprehension and
vocabulary. In addition, students will also study history mainly through primary source documents to
promote analytical skills and essential insight into their culture and heritage. Another unique aspect of
Seven Oaks is the instruction in the classical virtues. These will be integrated throughout the curriculum
and for all grade levels. At Seven Oaks, high academic achievement, personal discipline, ethics, and
personal responsibility will consistently be reinforced through the study of subjects in the classical
tradition. In order to determine academic levels, teachers at Seven Oaks will use assessments provided by
Riggs and Singapore Math to appropriately place students in the correct literacy and mathematics ability

group.

Classical education upholds a standard of excellence and has proven itself over the course of time. We
believe Seven Oaks’ high standards and research-based curriculum will provide students a rigorous and
robust education that will challenge them to excel not only in academics but in character development.
Students will graduate from Seven Oaks as highly literate, knowledgeable, and ethical citizens who are
well-prepared to be responsible members in their homes and communities.

Vision for Growth

Seven Oaks’ plan is to open with grades K-8, with 54 students at each grade level and 27 students per
class. Ninth grade will be added in year 2, 10" grade in year 3, 11" grade in year 4 and 12" grade in year
5. Each grade level will contain 54 students with 27 students per class. Seven Oaks provides a distinctive
K-12 educational option currently unavailable in Monroe and surrounding counties. Additionally, a K-12
school will offer students and families continuity of educational pedagogy and school philosophy.

Governance and Leadership

Seven Oaks Classical School will work with Hillsdale College’s Barney Charter School Initiative in
creating and implementing the school’s academic program. It will also work with Indiana Charters, which
will provide contract services for various office and administrative needs. The Barney Charter School
Initiative is devoted to the education of young Americans. There are currently eight affiliated schools in
six states serving more than 2,000 students. To advance the founding of classical charter schools, Hillsdale
College works with school founding groups of parents and local citizens who care deeply about education.

The founding board members of Seven Oaks Classical School are a diverse group of professionals,
parents, and local citizens skilled in various disciplines. This highly skilled group of professionals
includes a local attorney with a decade of experience in school law, a professor emeritus from Indiana
University’s Kelley School of Business, a speech and language pathologist with First Steps Indiana, a
Challenge director with Classical Conversations, a special education teacher who specializes in
communication disorders, a technology manager from Indiana University, and a behavioral health
technician with Bloomington Meadows Hospital. They are devoted to establishing a charter school that
succeeds in training the minds and improving the hearts of young people. All board members share a
belief that every child can learn and deserves an exceptional classical education in the liberal arts and
sciences with development in moral character and civic virtue.

The governance structure of the school will be composed of a board of directors and other standing

committees that will have set duties and responsibilities as outlined in the by-laws. The standing
committees will consist of, but will not be limited to, an executive committee, a finance committee, a
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building committee, and an education committee. Other responsibilities of the board of directors will be,
but will not be limited to, final approval of the budget, the development of school policy, and dismissals
and election of the board officers.

SECTION I: EVIDENCE OF CAPACITY

FOUNDING GROUP

Founding Group Membership

1. Identify the key members of the Founding Group for the proposed school. Identify only individuals
who will play a substantial ongoing role in school development, governance and/or management, and
will share responsibility for the school. These may include proposed governing board members,
school leadership/management, and any essential partners who will play an important ongoing role in
the school’s development or operations. See Attachment 1.

The following individuals are on the Seven Oaks Classical School’s Founding Board of Directors:

Lindsey Weaver Hearing Specialist, Monroe County Community School Corporation
Matt Wolf Technology Manager, Indiana University

William Scott, PhD Professor Emeritus, Indiana University Kelley School of Business
Terry English Attorney at Law, Private Practice

Jazzmin Vegeler Behavioral Health Technician, Bloomington Meadows Hospital
Brigitta Powers Challenge Director, Classical Conversations of Bloomington
Linda Murphy Speech and Language Pathologist, First Steps of Indiana

The following individuals will play an important role in Seven Oaks Classical School:

Phil Kilgore Director of the Barney Charter School Initiative, Hillsdale College
Rebecca Fleming Assistant Director of the Barney Charter School Initiative

Kevin L. Davis CEO, Indiana Charters

Laurie Serak Educational Service Provider, Indiana Charters

Brian Anderson Educational Service Provider, Indiana Charters

See Attachment 1 for Founding Board Member Resumes.

2. Identify any organizations, agencies, or consultants that are partners in planning and establishing the
school, along with a brief description of their current and planned role and any resources they have
contributed or plan to contribute to the school’s development.

Seven Oaks Classical School has specifically partnered with Hillsdale College and the Barney
Charter School Initiative. The Barney Charter School Initiative is a project of Hillsdale College devoted
to the education of young Americans. Through this initiative, the College supports the launch of K-12
charter schools. These schools will train the minds and improve the hearts of young people through a
rigorous classical education in the liberal arts and sciences, with instruction in the principles of moral
character and civic virtue. To advance the founding of classical charter schools, Hillsdale College works
with school founding groups of parents and local citizens who care deeply about education, who plan to
apply for a charter, and who are interested in an association with Hillsdale.

Seven Oaks Classical School has also chosen to partner with a unique educational service provider,
Indiana Charters LLC, to provide back office and support services as well as operational knowledge,
experience, and expertise. The Indiana Charters/Seven Oaks team will provide extensive services and
support through the first year of operation. These services transition gradually through a teaching and
mentoring phase preparing the Seven Oaks staff to operate independently after the third year of operation.

3. Explain the circumstances and motivations that brought the Founding Group together to propose

this school.
Since well before 1983, educational scholars, parents, and other interested parties have been aware that
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the vital needs of our student populations at large are not being met. In 1983, for example, a study
conducted by the National Committee on Excellence in Education warned that “while we can take
justifiable pride in what our schools and colleges have historically accomplished and contributed to the
United States and the well-being of its people, the educational foundations of our society are presently
being eroded by a rising tide of mediocrity that threatens our very future as a Nation and a people. What
was unimaginable a generation ago has begun to occur—others are matching and surpassing our
educational attainments” (A Nation at Risk, April 1983). To this end, the Seven Oaks Classical School
founding board came together to propose this school from a desire to increase the quality of education
provided to the families of Monroe and surrounding counties. The members of the board share a passion
for civic virtue, moral character, and the appreciation of liberal-arts learning.

School Leader and Leadership Team

1. Identify the Principal/Head of School candidate and explain why this individual is well-qualified to
lead the school in achieving its mission. Summarize the proposed leader’s academic and organizational
leadership record. Provide specific evidence that demonstrates the leader’s capacity to design, launch,
and manage a high-performing charter school. If the proposed leader has never run a school, describe
any leadership training programs that he/she has completed or is currently participating in. Also
provide, as Attachment 2, the qualifications and resume for this individual. If no candidate is yet
identified, explain your timeline, criteria, and process for recruiting and hiring the school leader.

The Seven Oaks founding board has begun its search for a headmaster candidate. Our goal is to have a
headmaster in place by the beginning of February, 2015. We will be assisted in this process by Hillsdale
College and the Barney Charter School Initiative. This Initiative assists classical charter schools in
finding suitable leaders. This Initiative was specifically chosen for multiple reasons, one of which is to
ensure that candidates have a solid understanding of classical education and a dedication to the liberal arts
and the teaching of civics. Preferred candidates will have a master’s degree, teaching experience at the K-
12 or college level, a record of leadership, and demonstrated abilities in speaking and writing.

Our headmaster, accountable to the governing board, will coordinate the hiring of teachers and staff; the
implementation of a classical, liberal arts, and civic-minded curriculum; the establishment of a studious
and decorous school culture; the maintenance of a healthy enrollment; and the pursuit of financial
integrity. In addition, he/she will work to foster an understanding of liberal arts education and the virtues
of school choice among parents and the larger community. In all of his/her work, he/she will draw upon
the advice and experience of Hillsdale College faculty involved in the charter school initiative. See
Attachment 2 for a complete job description and timeline for hiring the headmaster.

2. Who will work on a full-time or nearly full-time basis immediately after approval to lead
development of the school? How will this person be compensated?

Until a headmaster is hired, the founding board will lead the development of the school. Once a
headmaster has been selected, the headmaster will take a leading role in school development, with the
board serving in a largely advisory capacity. The board will work on a volunteer basis, while the
headmaster will be compensated out of the school budget.

3. Describe the responsibilities and qualifications of the school’s administrative/management team
(beyond the school leader). If known, identify the individuals who will fill these positions and provide,
as Attachment 3, the qualifications and resumes for these individuals. If these positions are not yet
filled, explain your timeline, criteria, and process for recruitment and hiring.

The assistant headmaster and all other faculty will be hired by the headmaster, with assistance available
from Hillsdale College as necessary. Candidates will be drawn from Hillsdale College and other liberal
arts colleges, from teachers at existing schools, and from those transitioning into the teaching profession
from other careers.

Page 4 of 47



The headmaster will begin hiring the remaining staff by spring 2015. Like the headmaster, teachers and
other staff will be drawn from those supportive of and knowledgeable about the classical liberal arts
tradition. See Attachment 3 for a complete job description for assistant headmaster.

GOVERNANCE
1. Governance Structure and Composition. Describe the governance structure of the proposed school.
Describe the current and desired size and composition of the governing board. In addition, list the
name of each current board member within the proposal narrative. In Attachment 6, provide a
completed and signed Board Member Information Sheet for each current Board member for the
governing entity/charter holder.
The board of directors for Seven Oaks Classical School will consist of no fewer than five (5) and no more
than nine (9) members and will be led by an executive team to include, at minimum, a president, a vice-
president and a secretary, and if deemed necessary, a treasurer. See Attachment 6 for the Charter School
Board Member Information Sheet for the current founding board members.

2. Pre-Existing Nonprofit Organization. If this application is being submitted by an existing nonprofit
organization or institution other than a charter school governing board, describe what steps the
existing board will take to transform its board membership, mission and bylaws to support the charter
school, and to comply with Indiana’s Public Access Laws, including the Open Door Law.

Seven Oaks’ application is not being submitted by an existing nonprofit organization or institution.

3. Governing Entity’s Responsibilities. Explain how the proposed governance structure and
composition will help ensure that there will be active and effective oversight of the charter school.
Seven Oaks Classical School shall be governed by the governing board and managed by its headmaster
pursuant to the school’s charter and duly adopted bylaws. The governing board will be responsible for
adopting policy, overseeing the management of the school, and ensuring financial compliance and
responsibility. In addition, the governing board will ensure that the mission and goals of the charter are
carried out by engaging in strategic planning. The governing board will not be involved in the daily
operations of the school, but will hire a headmaster, who will be evaluated at least annually. The
headmaster, in partnership with the entire governing board, will decide upon a periodic evaluation of the
headmaster’s performance. The governing board will make sure the headmaster manages Seven Oaks in
compliance with the school’s charter and with all state and federal laws and regulations.

The governing board will perform ongoing assessments of the school and its programs and operations.
The governing board will also routinely assess its own performance. Governing board members will
participate in and develop short- and long-range plans for the school. The board will monitor the
effectiveness of the school's programs and implementation to determine if the school has met its stated
goals.

The headmaster reports to the governing board at regular meetings about the school’s operations. The
headmaster will serve as liaison between Seven Oaks and the school’s authorizer. The headmaster shall
present his/her recommendation to the governing board on any subject under consideration prior to action
taken on the subject, if requested. The headmaster will be required to attend all governing board meetings.

The headmaster will be responsible for overall instructional leadership for the charter school, including
the discipline of students, and the planning, implementation and supervision of the educational program
of the school. The headmaster will have the responsibility for all personnel matters, including having the
authority to hire, discipline, and terminate all school employees. The headmaster will periodically
evaluate Seven Oaks employees as provided for by Indiana law and Seven Oaks policy.
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The headmaster will establish and maintain an appropriate community relations program. He/she shall
uphold and enforce the charter, Seven Oaks' governing board policies, and local, state, and federal laws
and regulations. Personnel under the supervision of the headmaster, as identified in the organization chart,
include the business manager, assistant headmaster, administrative assistants, and teachers. Personnel
under the supervision of the assistant headmaster, as identified in the organization chart, include the
nurse, educational assistants, and ancillary staff.

The work of governing and overseeing the school is divided among the board members as indicated by
the subcommittee structure. Each committee meets monthly and reports to the board as a whole each
month. The structure ensures that the board is always informed about the status of the various aspects of
school governance. See Attachment 14 for the organizational flow chart.

4. Procedures. How many times has the current board met to date? What will be the planned frequency
and focus of meetings? Identify any standing subcommittees the board expects to have. Describe how
the school and governing board will comply with Indiana’s Public Access Laws as described within IC
8 5-14 and as further explained on the ICBS website under Application Resources.

The current board of directors for Seven Oaks Classical School has been meeting since July, 2013. The
board as a whole will meet on the 1% Wednesday of each month, and each committee will meet on the 31
Wednesday of each month, as well as any other times deemed necessary. At the board meetings, board
members will discuss new business, as well as hear reports from the committees. The meetings of the
committees will focus on business related to their particular functions.

Seven Oaks will fully comply with Indiana’s public access laws and other laws required by the State of
Indiana. The board of directors will maintain a schedule of planned board meetings on the school website
and will meet in a location that is accessible to the community surrounding the proposed school location.
Regular board meetings, both times and date, will be posted at the school two days prior to the meeting
being held. Special meetings will be posted at the school and on the school website at least 48 hours prior
to the meeting. The agenda and minutes of every board meeting will be published on the school’s website
and will be available in the school office. All school policies approved by the board of directors will be
available for viewing on the school’s website and in the school office.

5. Ethics and Conflicts of Interest. Describe the board’s ethical standards and procedures for
identifying and addressing conflicts of interest.

Seven Oaks Classical School’s bylaws shall address the conduct of its board members. Members will be
required to sign conflict-of-interest disclosure statements, be familiar with their responsibilities as
members in the context of open meetings, and clearly understand their ethical and fiduciary obligations to
the school. Board members will participate in governance training as developed through the Hillsdale
College Barney Charter School Initiative, Indiana Charters, Indiana Youth Institute, and the Department
of Education. Board members will also participate in training necessary to ensure the success of the
school and the Board of Directors’ obligation to the school. The bylaws will address how and when
members may be removed for unacceptable or inappropriate conduct. The governing board meets at least
once each month (except during the summer and/or school holidays as deemed appropriate) to hear
reports, to consider and adopt policies, to act on committee recommendations, and to consider requests
and concerns from parents, students, teachers, and the public.

6. Advisory Bodies. Describe any advisory bodies or councils to be formed, including the roles and
duties of that body. Describe the planned composition of the advisory body and the reporting structure
as it relates to the governing board and school leadership.

Seven Oaks Classical School’s advisory bodies will consist of the board committees developed and
approved by the board of directors which report to the governing board on a monthly basis. These
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advisory committees will advise the board of directors, but decisions will be made by the board of
directors as a whole. There will be eight (8) advisory committee bodies. These will include the: Executive
Committee; Fundraising Committee; Marketing Committee; Finance Committee; Building Committee;
Volunteer Committee; Education Committee; and Grievance Committee. Each committee will be
comprised of one (1) committee chair and two (2) volunteer members. See attachment 14 for a complete
organizational flow chart.

7. Grievance Process. Explain the process that the school will follow should a parent or student have
an objection to a governing board policy or decision, administrative procedure or practice at the
school. Describe the types of corporate or school documents that will be available to parents free of
charge and how those will be made available.

Seven Oaks Classical School firmly believes that adults must be models of good character even in the
most difficult situations. Should a parent have a grievance concerning a particular class or the
administration of the school, that grievance should be resolved using the appropriate chain of command.
Issues that arise in a particular classroom should always be addressed to the teacher first, since the teacher
always has more direct knowledge of the student than anyone else.

The chain of command refers to parents' communication of any kind that seeks or requires an action on
the part of the school regarding their students. Seven Oaks Classical School understands that parents will
have questions, opinions, and comments that need to be expressed concerning their children's education.
Such communications can be very helpful to the successful operation of the school. Seven Oaks'
preference is that such communications be expressed initially to the teacher or teachers of the child. If
further communication is warranted, the parent should consult the assistant headmaster or headmaster,
depending on whether the matter concerns discipline or academics. If further communications are
warranted after seeing the assistant headmaster or headmaster, the parent should go to the grievance
committee as needed. The governing board’s grievance committee is not the first point of contact and,
therefore, will refer all communications that seek response or action to the appropriate individual(s).

Teacher—~Parents should schedule a meeting with the teacher through the office. Under no circumstances
is it ever acceptable for a parent to confront a teacher about an issue with students present, including
his/her own child.

Assistant Headmaster—If the grievance cannot be resolved with the teacher and the matter regards
discipline, the parent should schedule a meeting with the assistant headmaster.

Headmaster—If the grievance cannot be resolved with the teacher and the matter regards academics, the
parent should schedule a meeting with the headmaster.

Grievance Committee—If the grievance cannot be resolved after talking with the teacher or the
appropriate parties, the parent must submit the grievance in writing to the grievance committee.

If a resolution is not achieved by the abovementioned process, two other options are available:

(1) The grievance may be submitted to the governing board in writing. The governing board will review
the summary and will make one of the following determinations: (1.) The governing board may decide to
support the previous decision; (2.) The governing board may appoint up to two board members to address
the issue; (3.) The governing board may address the issue in an open board format; (4.) The governing
board may address the issue in an executive session, in accordance with the Indiana Open Door Policy
I.C. 5-15-1.5.
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(2) Parental concerns and grievances may also be raised during the community comments portion of the
board of directors meeting. The concern or grievance must be submitted in writing, and no more than
three minutes will be granted. Grievances or discussions involving specific personnel will not be
entertained during an open board meeting. Concerns or grievances should be addressed in one of the
aforementioned steps before using this option.

Grievances regarding policy should be directed to a board member. Grievances regarding an administrator
should be directed to the individual first, then in writing to the governing board. The governing board and
grievance committee will not entertain anonymous complaints, nor can they hold information in
confidence when it is not in the best interest of the school, its staff, or students. If the constituent does not
receive satisfaction from the governing board and/or grievance committee, then he must present his case
or evidence to the Indiana Charter School Board. If satisfaction is not received from the Indiana Charter
School Board, then the complainant must present his case or evidence to the Indiana Department of
Education (511 IAC 7-45-1 of Article 7).

SECTION II: SCHOOL DESIGN
EDUCATION PLAN

Curriculum and Instructional Design

Provide a framework for the proposed instructional design that reflects the needs of the school’s target
population and will ensure all students meet or exceed Indiana’s Academic Standards as described in
IC 8 20-31-3. While Indiana’s adoption of the Common Core has been paused, please also describe
how the proposed instructional design will align with or exceed the Common Core Standards.

Seven Oaks Classical School will be a classroom-based learning environment whose curriculum aligns
with, and exceeds, both the Common Core and Indiana standards.

Class Size and Structure (Year 1)

Elementary School:

Students spend the day with one teacher, excepting enrichment classes and special education taught by
specialists.

Grade Students per Classes per Students per Number of Subject
Class Grade Grade teachers

K 27 2 54 2

1 27 2 54 2

2 27 2 54 2

3 27 2 54 2

4 27 2 54 2

5 27 2 54 2

6 27 2 54 2
2 Special Ed.
1 Para
1 PE
1 Music
1 Art
1 Foreign

Lang.
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3 Teaching
Assistants
Elementary School 378 24
Total
Middle School:
Students move to a different class for some subjects taught by a master teacher.
Grade Students per Classes per Students per Number of Subject
Class Grade Grade Teachers

7 27 2 54 1 Literature
8 27 2 54 1 History

1 Math

1 Science

1 Latin

5 Music

5 Art
MS 108 6
Total

Classical Model of Education

Classical education has a history of over 2500 years in the West. It began in ancient Greece, was adopted
wholesale by the Romans, faltered after the fall of Rome, made a slow but steady recovery during the
Middle Ages, and was again brought to perfection in the Italian Renaissance. The classical inheritance
passed to England and from England to America through colonial settlement. At the time of this nation’s
founding, classical education was still thriving. Thomas Jefferson heartily recommended Greek and Latin
as the languages of study for early adolescence. One of the Founding Fathers’ favorite books was
Plutarch’s Lives of the Noble Greeks and Romans. Eighteenth-century Americans venerated and trusted
George Washington in large part because he reminded them of the Roman patriot Cincinnatus. So
important has classical education been in the history of the West that it would only be a slight
exaggeration to say that the march of civilization has paralleled the vibrancy of classical schools. How
then, can such a long tradition of education seem so novel today, at the beginning of the 21st century?

Classical Education, from a research base, is most closely aligned with cognitivist learning theories.
These theories postulate that children generate knowledge and meaning through sequential development
of an individual’s cognitive abilities, such as the mental processes of recognition, recall, analyzation,
reflection, application, creativity, understanding, and evaluation. The cognitivists’ (e.g., Piaget, Bruner,
Vygotsky) learning process is adoptive learning of techniques, procedures, organization, and structure to
develop internal cognitive structure that strengthens synapses in the brain. The learner requires assistance
to develop prior knowledge and integrate new knowledge. The purpose in education is to develop
conceptual knowledge, techniques, procedures, and algorithmic problem solving using verbal/linguistic
and logical/mathematical intelligences. The learner requires scaffolding to develop schema and adopt
knowledge from both people and the environment. The educator’s role is pedagogical in that the
instructor must develop conceptual knowledge by managing the content of learning activities. This theory
relates to early stages of learning where the learner solves well defined problems through a series of
stages. These stages, as they apply to classical education, are described below.
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Classical Education acknowledges the concept of the Trivium, or “three roads,” which speaks to the
structure of every subject and discipline. The Trivium model describes three stages, grammar, logic, and
rhetoric, which follow the developmental growth of children from their ability to memorize information,
to giving a name to everything in their world, to becoming argumentative, looking at the big picture, and
expressing thoughts and opinions. “Grammar,” the first stage, is defined as the foundation of a subject or
the collection of its parts and the mechanics of how they work. In the past, elementary schools were
referred to as “grammar” schools; they provided students a foundation in the “basics.” The rationale for
the grammar stage is there must be an understanding of the facts before students can move to the next
stage. During the grammar stage, specific literacy skills such as explicit phonics, grammar, and rules of
spelling are intensively taught. Science is based on an understanding of key concepts, as well as learning
to use the scientific method as a grammar for scientific thinking. Latin is introduced and taught alongside
English so that students learn the structural underpinnings of our language which expands the student’s
vocabulary and aids reading comprehension. Oratory skills are taught beginning in kindergarten.

The second stage, “logic,” is characterized as the understanding of the parts, their relationship to each
other, and the organization of the parts into the whole. In subsequent years, students revisit the data they
have learned and begin to develop analytical skills by connecting themes, ideas, and causes. Students at
this age want to look at the big picture; they want to know “why?” As they continue to learn facts, they
have the intellectual capacity to question those facts. The primary pedagogical style in this stage is logic
or dialectic. In this method of instruction answers are arrived at by the exchange of logical arguments.
There is a focus on higher-level thinking and communication skills. This method takes students to the
highest level of thinking through examination of pertinent primary-source documents. During this stage,
and in the next stage known as “rhetoric,” students read great works in the American tradition to better
learn about and understand the great ideas, texts, and events of Western Civilization.

The last stage of the Trivium, “rhetoric,” is the ability to apply the foundational knowledge and logical
understanding of a subject, and to creatively solve problems and express opinions. Students learn to read
with sophistication and judgment, to attend to details, and to track nuances in both style and argument.
They learn to take their time and work carefully and conscientiously. By doing so, students develop habits
of mind that are an essential life skill. They are prepared to analyze arguments, present new ideas, and
learn to effectively express their ideas — both verbally and in writing — with the individuality and skill
students need in college and beyond.

An emphasis on literacy in all areas is the cornerstone of classical education, and classical education will
well prepare students for success in advanced study through a systematic approach to training students’
minds and character.

Classical Education:
e Values knowledge for its own sake,
e Upholds the standards of correctness, logic, beauty, and importance intrinsic to the liberal arts,
e Demands moral virtue of its adherents, and
e Prepares human beings to assume their places as responsible citizens in the political order.

Classical Education uses history as its organizing principle. For example, when students study Ancient
Greece, they concurrently study Ancient Grecian art, music, and literature. As students progress through
the curriculum, they are able to build from a broader to a deeper understanding of history, work with more
sophisticated texts, and develop a clearer concept of how ideas have unfolded over time. This is a marked
difference between the curriculum and pedagogy Seven Oaks will use and the current progressive model
of student-led learning.
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A classical education holds literacy, numeracy, cultural literacy, moral virtue, and tradition at its heart. At
its core, classical education is:

e Systematic: Adherence to a clear process allows for effective coordination of instructional
resources and for measurement of student progress toward goals.

e Rigorous: To proceed through stages, students must master the expected material or skills
inherent in each stage.

This systematic, rigorous study has two purposes. Rigorous study develops virtue in the student. Aristotle
defined virtue as the ability to act in accordance with what one knows to be right. The virtuous man (or
woman) can force himself to do what he knows to be right, even when it runs against his inclinations.
Classical education continually asks a student to work against his baser inclinations (laziness, or the
desire to watch another half hour of TV) in order to reach a goal — mastery of a subject.

Systematic study also allows the student to join what Mortimer Adler calls the “Great Conversation” —
the ongoing conversation of great minds down through the ages. Much modern education is so eclectic
that the student has little opportunity to make connections between past events and the flood of current
information. “The beauty of the classical curriculum,” writes classical schoolmaster David Hicks, “is that
it dwells on one problem, one author, or one epoch long enough to allow even the youngest student a
chance to exercise his mind in a scholarly way: to make connections and to trace developments, lines of
reasoning, patterns of action, recurring symbolisms, plots, and motifs.” (quoted in The Well-Trained
Mind: A Guide to Classical Education at Home by Susan Wise Bauer)

We have all heard the proverb: Give a man a fish and he eats a meal; teach him how to fish and he eats for
a lifetime. Classical educators seek to teach students how to learn for themselves. Students who have
mastered language, that is, who have mastered grammar and vocabulary, logical reasoning, and
persuasive, eloquent speaking and writing—these students have the requisite tools necessary to study and
master any subject they choose. We endeavor to ensure they will be ready for college and the rest of their
life. Classical education then is a life-long process of applying the “tools of learning”—tools that are the
skills entailed in the rigorous, systematic nature of a classical education program and travel with the
student through his various stages of learning.

A classical education, however, is more than simply a rigorous and systematic pattern of learning.
Classical education is language-focused; learning is accomplished through words, written and spoken,
rather than through images (pictures, videos, and television). This is important because language-learning
and image-learning require very different habits of thought. Language requires the mind to work harder;
in reading, the brain is forced to translate a symbol (words on the page) into a concept. Images, such as
those on videos and television, allow the mind to be passive. In front of a video screen, the brain can “sit
back” and relax; faced with the written page, the mind is required to roll its sleeves up and get back to
work.

To the classically educated mind, all knowledge is interrelated. The reading of the Odyssey, for example
leads the student into the consideration of Greek history, the nature of heroism, and the development of
the epic. There is an infinite amount of knowledge in the world, and finding the links between the fields
of study can be challenging. A classical education meets this challenge by taking history as its organizing
outline—beginning with the ancients and progressing forward to the moderns in history, science,
literature, art, and music. This interrelated study of the humanities aligns quite explicitly with the goal of
the Common Core and Indiana Standards. From an informational text perspective, building knowledge
systematically in English language arts is like giving children various pieces of a puzzle in each grade
that, over time, will form one big picture. At a curricular or instructional level, texts—within and across
grade levels—need to be selected around topics or themes that systematically develop the knowledge base
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of students. Within a grade level, there should be an adequate number of titles on a single topic that would
allow children to study that topic for a sustained period. The knowledge children have learned about
particular topics in early grade levels should then be expanded and developed in subsequent grade levels
to ensure an increasingly deeper understanding of these topics. This is an essential component of both
classical education and Core Knowledge.

Finally, the results speak for themselves. Classical education has seen resurgence in the past few years,
and the results have been impressive. While there are many factors that contribute to a school’s success,
the overwhelming success of classical schools around the country cannot be ignored.

Overview of Curriculum

Seven Oaks Classical School selected the Core Knowledge Sequence, which is based upon E.D. Hirsch’s
book Cultural Literacy. The Core Knowledge Sequence provides a coherent grade-by-grade sequence of
specific topics to be taught in grades K-8. Topics to be taught will include history, geography, literature,
visual arts, music, language arts, science, and math. Core Knowledge focuses on specific content and
building background knowledge, which is especially beneficial for students with learning challenges and
ELLs. The Core Knowledge Sequence provides teachers a specific outline of the skills and content to be
learned grade by grade, thereby eliminating the possibility of gaps or repetition and also exposing
children to shared knowledge needed to be included in a shared literate culture. Lesson plans and
resources are included in this curriculum to guide teachers in instruction.

Riggs Institutes’ The Writing & Spelling Road to Reading & Thinking incorporates phonics-based
spelling and reading. Riggs students learn syllabication, oral vocabulary, and comprehension. Students
will also learn spelling, cursive writing, creative writing, spacing, margins, listening skills, vocabulary,
grammar, syntax, punctuation, and capitalization. In addition, Riggs uses a complete and comprehensive
method to teach language arts skills, including roots, prefixes, suffixes, homophones and homographs,
antonyms, synonyms, and graphic organizers.

The Singapore Math program was selected because it is detailed in instruction, questions, problem
solving, and visual and hands-on aids (blocks, cards, and bar charts), and ensures that students master the
material. Students do not move to the next level until they have mastered the material. The program
presents mathematical skill building and problem solving from a conceptual viewpoint, thereby saving
instructional time by focusing on mastery of essential math skills that are required to move from one level
to the next.

Evidence-Based Support

As did America’s Founders, Seven Oaks Classical School’s founders believe that our free government
depends on the wisdom and virtue of the people—on their capacity for self-government—and therefore,
education must equip young people with the knowledge and character required for self- government.
Seven Oaks' educational philosophy and curricular approach were selected because we believe they
produce an academic program that will accomplish that goal. The content-based Core Knowledge
Sequence for kindergarten through 8th grade will expose students to a coherent core of challenging,
interesting, interwoven knowledge that not only provides a foundation for learning, but also defines a
common heritage and establishes a common ground for communication and cooperation in a diverse
society, starting at the school itself. With our approach, this foundation of knowledge will be enhanced
through research based supplementary programs in reading, math, and science, and a challenging,
content-rich classical, liberal arts curriculum in the high school to promote optimal learning.
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The classical, liberal arts hold students to high academic standards and require students to recognize and
practice virtuous behavior. Classical education has an impressive history of over 2500 years in preparing
students to become literate, informed, and responsible citizens.

The curricular approach we will use begins with the rudiments of basic literacy and math skills and
continues to the higher orders of thought and expression in a coherent and orderly fashion. Seven Oaks
Classical School’s Core Knowledge, classical, liberal arts curriculum, supplemented by Riggs, Singapore
Math, Latin, and including a strong emphasis on civics and classical virtues, will provide students a
rigorous and comprehensive education that challenges them to excel both in learning and in character.
This philosophy and curricular approach will lead to the highest standards of academic and character
excellence—the virtues of self-government the American Founders knew our nation depends on.

Below, we detail the reasoning behind our selection of two key methodologies used in the elementary and
middle school grades: Riggs’ The Writing & Spelling Road to Reading and Thinking and Singapore
Math. Riggs” The Writing & Spelling Road to Reading & Thinking is a research-based method teaching
all students the “explicit” phonics, reading, and language arts they must learn to succeed. Riggs provides
both a strong foundation for students who demonstrate academic progress, and an effective remedial
program for pre-existing academic problems we anticipate many of our students may have. Riggs is a
multi-sensory, brain-based approach that addresses virtually every student’s learning style through four
pathways to the brain: sight, sound, voice, and writing. Students see the symbol(s) and hear the teacher
say the sound(s); they repeat or say the sound(s) and write the symbol(s) from dictated, oral instructions.
The teacher teaches through each student’s stronger learning modality (or modalities) while,
simultaneously, remedying their weaker ones. This process accelerates the learning process, avoids
discrimination against any student’s individual learning style, and provides an optimal learning
opportunity for each student. Another key feature of the Riggs method is its use of appropriate
sequencing. Riggs begins at the student’s speech and oral comprehension levels; it allows students to
build one skill upon another, always moving from the known to the unknown. Students are presented with
a limited number of concepts — or information — in a given period of time. They then practice these
concepts in a variety of ways until mastery is achieved. This mastery in reading, writing and spelling will
ensure that Seven Oaks’ students can excel through the Core Knowledge literature and materials.

The Singapore Math program presents mathematical skill building and problem solving from a conceptual
viewpoint and saves instructional time by focusing on mastery of essential math skills, not on re-teaching
skills which should have been mastered in prior grades. The program’s detailed instruction, questions,
problem solving, and visual and hands-on aids (blocks, cards and, bar charts) ensure that students master
the material. Ideally, students do not move on until they have thoroughly learned a topic. Singapore
textbooks are designed to build a deeper understanding of mathematical concepts as opposed to just
memorizing definitions and formulas. Singapore Math’s placement tests will assist teachers in
differentiating the curriculum to meet the needs of all learners to ensure optimal student success.
Mathematically competent students will be able to study in higher level classes that challenge their math
strengths, while students who need more time to master skills and understand concepts will receive time
and assistance at the skill level best suited for their success. Often, English Language Learners lack
adequate reading skills, but Singapore Math’s student-friendly, straight-forward presentation of essential
concepts enables students to obtain necessary math skills.

Support for the Core Knowledge Sequence (K-8)

Students do not learn in the abstract; they must acquire foundational skills and gain knowledge in certain
disciplines to participate fully and effectively in the human community. To this end, Seven Oaks Classical
School has adopted the Core Knowledge Sequence for its K-8 curriculum. The Core Knowledge
Curriculum was developed by E.D. Hirsch, Jr. According to Hirsch, people must not only use the same
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language to communicate effectively and to understand complex ideas, they must possess a reservoir of
common facts, ideas, and references known to all in the culture. Abraham Lincoln is an example of a
leader who relied on cultural literacy to convey his ideas. He had little formal education, but read the
works of Shakespeare, the fables of Aesop, Euclid’s geometry, and the documents of the American
Founders. He was able, like few in our history, to express himself forcefully and with the principles of
freedom and human dignity in his historic Gettysburg Address. Hirsch stresses that “cultural literacy” is
vital to comprehend the vast areas of human knowledge necessary for our political, economic, social, and
moral well-being.

Core Knowledge is based on the premise that a grade-by-grade core curriculum of common learning
builds a strong and sound education. This coherent sequence is based on the theory that what children can
learn is dependent upon what they already know. Identification of the content and skills provides a
coherent approach to building knowledge across all grade levels. By following the sequence, every child
will learn the fundamentals of science, the basic principles of government, the important events of world
history and American history, the essential elements of mathematics, the masterpieces of art and music
from around the world, and stories and poems passed down from generation to generation. Knowledge,
language, and skills build cumulatively from year to year through Core Knowledge’s sequential, clear,
and specific grade-by-grade outline. Literacy is the goal, and students are provided a strong foundation in
reading through the teaching of “explicit” phonics. Beginning in kindergarten, teachers read to their
students from the best sources — classical literature. When students are able to read independently, their
books are the classics. With this approach, teaching of the virtues is intentional and intertwined with
discussions of the classics.

In A Nation at Risk: 25 Years Later, published in 2008, E.D. Hirsch, Jr. refers to the severe decline in
verbal and math scores, and the lack of coherent curriculum in grades K-8 — grades that lay the
foundation so necessary for high school success. Students must be well-prepared in the elementary grades
in order to thrive in the higher grades. Toward that end, Core Knowledge defines the knowledge and
skills required for each successive grade level, and help to prevent the academic repetition and gaps very
evident in schools today.

Support for the Riggs Reading Program

Riggs Institutes’ reading program, The Writing & Spelling Road to Reading & Thinking (Riggs), is a
brain-based approach with multi-sensory instruction that addresses all learning styles. Riggs began with
Dr. Samuel Orton, a neuroscientist who researched the functioning of the human brain in learning
language skills. In collaboration with teachers, he combined his multi-sensory techniques with classical
and Socratic instructional approaches to teaching. Riggs is an “explicit” phonics approach as defined and
recommended in a Federal Compilation of Reading Research: Becoming a Nation of Readers, 1985.
Beyond phonics and for reading, students also learn syllabication, oral vocabulary, and comprehension.
For composition, students learn spelling, cursive writing, creative writing, spacing, margins, listening
skills, orthography rules, vocabulary, grammar, syntax, punctuation, and capitalization. Riggs uses a
complete and comprehensive method to teach language arts skills—roots, prefixes, suffixes, homophones
and homographs, antonyms, synonyms, and graphic organizers. They recommend vocabulary-rich
literature, such as the classics, and are proponents of high expectations. (Source: The Riggs Institute)
Riggs complies with the research-based requirements in “No Child Left Behind” as it teaches strands in
the following areas: Explicit Phonics with dictated Initial Letter Formation, The Alphabetic Principle,
Phonemic and Graphemic Awareness, Correct Spelling w/47 Rules, Fluent Oral and Silent Reading, Oral
and Print Comprehension, VVocabulary, Pronunciation and Speech, Creative and Organizational
Composition, Grammar/Syntax/Punctuation/Capitalization, Analytical and Inferential Thinking,
Auditory/Visual/Verbal/Motor Cognitive Development in: Attention, Discrimination, Association, and
Memory.

Page 14 of 47



Support for the Singapore Math Method (K-7)

For grades K-7, math will be taught using the Standards edition of Singapore Math. Singapore is the
world leader in mathematics achievement, according to a study conducted by the American

Institutes for Research and funded by the U.S. Department of Education (“What the United States

Can Learn from Singapore’s World-Class Mathematics System™). Singapore students ranked first, while
U.S. students ranked 16th (Source: April 24, 2011 American Institutes for Research).

The Singapore Primary Mathematics series is time-tested and has a documented history of success.
Studies were conducted in 1995, 1999, and 2003 by the International Association for

Evaluation of Educational Achievement (Trends in International Mathematics and Science Study), which
conducts studies to measure math and science achievement in four-year cycles. Results of these studies
showed that Singapore’s 4th and 8th grade students scored the highest in all three years the study was
administered.

Singapore Math was developed in 1981 by the Curriculum Planning and Development Institute of
Singapore. Educators in the United States began implementing Singapore Math in 2000. Topics are taught
to a mastery level with detail and consistency and the textbooks are designed to build a deeper
understanding of mathematical concepts as opposed to just definitions and formulas. Professional
development accompanies Singapore programs so teachers are better prepared to facilitate lessons.
Singapore Math has a consistent emphasis on problem solving and model drawing, with a focus on in-
depth understanding of the essential math skills recommended in the National Council of Teachers of
Mathematics Curriculum Focal Points, the National Mathematics Advisory Panel, and the proposed
Common Core State Standards. (Source: http://www.singaporemath.com - Singapore Math Method)

Singapore Math understands that there are multiple learning styles, and ELL students will benefit from
the program’s clear and simple explanations of math concepts. With fewer topics and more time to
thoroughly learn those topics, the program’s detailed instruction, questions, problem solving, and visual
and hands-on aids (blocks, cards and bar charts) ensure that students master the material. Students do not
move on until they have mastered the material and are prepared to build upon their knowledge. Students
using Singapore Math learn math concepts thoroughly, but they also master essential math skills more
quickly, and it has been reported that by the end of sixth grade, students have mastered multiplication and
division of fractions and are able to complete difficult multi-step word problems comfortably, ensuring
they are well prepared to complete Algebra 1 in middle school. (Source: John Hoven and Barry Garelick,
“Singapore Math: Simple or Complex?” Educational Leadership 65:3, November 2007)

Support for Emphasizing Civics

Classical education has always been concerned with the political order. Looking back, Greek education
was political—geared towards preparing the youth for citizenship. As did the leaders of the ancient
republics, America’s Founding Fathers realized that a free government depends upon the wisdom and
virtue of its citizens—their capacity for self-government. It was their hope that schools would prepare
young people to preserve the constitutional republic they created. In recent years, political knowledge has
declined. According to a 2008 study conducted by the Intercollegiate Studies Institute (1ISI) American
Civic Literacy Program, 2,508 Americans were surveyed to determine their knowledge of America’s
founding principles and texts, core history, and enduring institutions. The results showed that over 70% of
those surveyed failed a basic test of civic information. Less than half of the participants could name all
three branches of government, and only half could articulate a basic description of a free-enterprise
system. Thirty percent of elected officials do not know that “life, liberty, and the pursuit of happiness” are
the inalienable rights referred to in the Declaration of Independence. (Source: Americancivicliteracy.org
/2008/summary)
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Classical liberal arts educators contend that by providing a curriculum with a strong history and civics
component, the decline in political knowledge can be reversed. In the classical, liberal arts model,
primary source documents are used to teach history, with an emphasis on American history and
America’s founding principles.

Support for Incorporating Primary Source Documents

The use of primary sources exposes students to important historical concepts. First, students become
aware that all written history reflects an author's interpretation of past events. Therefore, as students read
a historical account, they can recognize its subjective nature. Second, through primary sources the
students directly touch the lives of people in the past. Further, as students use primary sources, they
develop important analytical skills. For many students, history is seen as a series of facts, dates, and
events usually packaged as a textbook. The use of primary sources can change this view. As students use
primary sources, they begin to view their textbook as only one historical interpretation and its author as an
interpreter of evidence, not as a purveyor of truth. Primary sources force students to realize that any
account of an event, no matter how impartially presented it appears to be, is essentially subjective.
Primary sources fascinate students because they are real and they are personal; history is humanized
through them. Using original sources, students touch the lives of the people about whom history is
written. They participate in human emotions and in the values and attitudes of the past. By reading a
series of public opinion surveys from World War |1, for example, students confront the language of the
person interviewed and his or her fears about shortages, as well as the interviewer's reactions recorded
after the interview.

These human expressions provide history with color and excitement and link students directly to its cast
of characters. Interpreting historical sources helps students to analyze and evaluate contemporary
sources—newspaper reports, television and radio programs, and advertising. By using primary sources,
students learn to recognize how a point of view and bias affect evidence, what contradictions and other
limitations exist within a given source, and to what extent sources are reliable. Essential among these
skills is the ability to understand and make appropriate use of many sources of information. Development
of these skills is important not only to historical research but also to a citizenship where people are able to
evaluate the information needed to maintain a free society. Perhaps best of all, by using primary sources,
students will participate in the process of history. They will discuss with teachers and classmates about
the interpretation of the sources. They will challenge others' conclusions and seek out evidence to support
their own. The classroom will come alive as students test and apply important analytical skills (Source:
History in the Raw. The U.S. National Archives and Records Administration.
http://www.archives.gov/education/history-inthe-raw.html).

Support for Teaching the Virtues

As did the leaders of the ancient republics, America’s Founders knew that the maintenance and prosperity
of a free republic—the security and happiness of a free people— depends upon the character or virtue of
its citizens. They also understood that virtue or character is only “the result of habit and long training.”
(Thomas Jefferson to Edward Everett, 27 March 1824) Youth become virtuous only by learning,
observing, and practicing the virtues. Therefore, instruction in the virtues is an essential part of education.
Classical Education encourages this training in the virtues and the attainment of good character.

Through the decorum of the classrooms and halls, the reading of great works in literature and history, and
the invitation to polite discussion about heroes and heroines, students analyze, grapple with, and
contemplate important moral and intellectual questions. They learn to evaluate situations with sound
judgment, recognize good behavior, and make personal decisions that embody and emulate virtue. When
teachers model excellence and have high expectations of students’ behavior, students will rise to the
occasion.
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Ensuring Highly Effective Teachers
In order to ensure the rigorous intellectual and character formation of Seven Oaks Classical School
students, only teachers who meet the following criteria will be considered for hire:

e Candidates must have successfully completed a rigorous course of studies at a four-year college
or university, as evidenced by the list of courses and grades on the college transcript.

e Candidates for high-school teaching positions must have majored in the subjects they wish to
teach, or have equivalent experience and knowledge.

e Candidates must be knowledgeable or willing to learn about the classical method of education.

All teachers will undergo continual in-house development in classical methods and content, as well as
further study in their individual fields of expertise. This continuing education will benefit students in two
ways: the teachers become better at their vocation, and they model for the students the value of life-long
learning and personal development.

2. Specify instructional strategies that your school will implement to support the education plan and
why they are well-suited for your targeted student population. Describe the methods and systems that
teachers will use to provide differentiated instruction to meet the needs of all students.

Multi-sensory approach to teaching reading and written language. The Riggs program is based upon
visual, auditory, and kinesthetic approaches. For example, when students are learning letters and sounds,
they will see the symbol(s) and hear the teacher say the sound(s); they repeat or say the sound(s) and
write the symbol(s) from dictated, oral instructions. Students also learn syllabication, oral vocabulary, and
comprehension. The written language component aligns with the reading component as students learn
spelling, cursive writing, creative writing, spacing, margins, orthography rules, vocabulary grammar,
syntax, punctuation, and capitalization. Riggs is a comprehensive program where reading and written
language are taught in ways that reinforce each other. This program emphasizes strategies that are very
effective with all students, including students experiencing learning difficulties. Riggs is based upon a
model developed by Samuel Orton (Orton-Gillingham) to teach students with dyslexia and other reading
disabilities, and teaches both skills in a comprehensive and integrated manner so that reading and written
language skills are being reinforced.

Providing a curriculum that is sequential. The Core Knowledge Sequence presents a grade-by-grade
specification of topics that are built upon prior knowledge, or what students already know. It is a
sequential building of skills and knowledge that is clearly defined. For example, a state standard might
state the following as a unit objective: United States: Understand connections among historical events,
people, and symbols significant to United States history and cultures. Describe local events and their
connections to national history. It does not identify which events, which people, or which symbols. By
contrast, the Core Knowledge specifically all the important components that address “What do our
children need to know?” By utilizing a sequential method of delivering instruction, gaps will be less
likely to occur, and there will more likely be a commonality and consistency in what students are learning
from grade to grade. Again, within the traditional school systems, while classrooms may follow
curriculum maps based upon the standards, there can easily be gaps between what teachers are teaching
what subjects, and in what order. In addition, there is a tendency to teach what will be tested on the
Standard Based Assessments, which results in important topics being left out. What is being taught to
students can be unclear and confusing to parents. Core Knowledge supplies the specificity of what should
be taught, and all teachers follow a horizontal and vertical alignment of these specific topics.

Teacher-Centered Instruction. A teacher-centered approach consists of structured, guided, and
independent practices. Ideas and practices are introduced in an order carefully developed to avoid
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confusion and to facilitate generalization. All skills are taught so that nothing is “left to chance.” A
teacher-driven approach is used to help students gain the basic reading, writing, and math skills they will
need before proceeding to the more advanced curriculum. Students remain focused and are more able to
stay on task. With a teacher-centered, knowledge driven approach, we will expect to see results similar to
those where direct instruction is used. A review of 37 studies of direct instruction reflected that direct-
instruction students scored at the 81st percentile on end-of-unit exams (George Adams and Sigfried
Engelman,1996). In more recent studies done in urban schools that had high percentages of minority and
low socioeconomic students, the percentage of students reading below grade level declined, while that of
students reading above grade level increased. Similar results occurred in math. The largest gains,
however, were with the limited—English proficient learners (Source: Psychology Applied to Teaching,
Snowman/Biehler, 11th Edition, 2006).

Socratic Method/Seminar. Students will deepen their understandings, solidify their knowledge, and reflect
on their learning experiences, thereby developing critical thinking skills. An example would be to give the
students a primary source document to read, and to have them come together after reading the text to
share their thoughts and opinions. Students need to be able to reflect and talk about their learning
experiences so that the learning becomes more engaging and meaningful. Learning to communicate
respectfully and effectively in school will have positive implications for their lives outside of school as
they are being exposed to learning lifelong skills.

Learning Strategies. Strategies such as memory-directed tactics help produce accurate storage and
retrieval of information. Examples include the use of mnemonic devices (rhymes such as HOMES or “30
days hath September...”) and comprehension-directed tactics which aid in the understanding of the
meaning of ideas and their interrelationships (e.g., teaching students to formulate questions or how to take
notes). All students can learn more effectively and become independent learners if they learn how to
organize, store, and retrieve information.

Scaffolded Learning. The purpose of scaffolding instruction is to provide teacher support to students who
are having difficulty learning a new concept/skill. An example is that a teacher may demonstrate or model
a concept/skill to a student in addition to just giving verbal or visual instructions. Core Knowledge, Riggs
(explicit phonics), and Singapore Math were selected because these programs are designed to build
foundations of knowledge in the elementary years. Because children learn by building on what they
already know, this curriculum will benefit students with varying learning abilities. Emphasizing
foundational skills and rich content, teachers can effectively bring students with academic problems up to
grade level but also strengthen the knowledge base and challenge the academic potential of every student
at grade level.

English Language Learners (ELL) will benefit from Singapore Math’s clear and simple explanations of
math concepts as well as the program’s detailed instruction, questions, problem solving, and visual and
hands-on aids (blocks, cards and bar charts). Students cannot move on to the next level until they master
the material. A strong math foundation early on ensures students will be successful later.

The time-tested, multi-sensory, brain-based approach that addresses virtually every student’s learning
style is the Riggs method (The Writing & Spelling Road to Reading & Thinking). Riggs is appropriate for
teaching all students the explicit phonics, reading, and language arts they must learn in order to succeed.
Riggs provides a strong foundation for students who exhibit academic progress, and will be an effective
remedial program for students with academic challenges. Identifying students who need academic
assistance is an on-going process, and the objective at Seven Oaks Classical School will be to maintain
the rigorous curriculum designed for each grade, but to modify methods and practices to ensure all
students are achieving at grade level. ELL students will also benefit, because Riggs provides limited
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concepts at a given time and is practiced until students achieve mastery. We believe one of the best forms
of remediation is through a solid phonics program.

See Attachment 8 for the core curriculum scope and sequence by subject, for each grade level proposed.

Pupil Performance Standards

1. Provide, in Attachment 9, the school’s exit standards for graduating students for each division of the
school as applicable (elementary, middle and/or high school). Exit standards should clearly set forth
what students in the last grade in each division will know and be able to do.

See Attachment 9 for the school’s exit standards for graduating students for each division of the school.

2. Explain the school’s policies and standards for promoting students from one grade to the next. How
and when will promotion and graduation criteria be communicated to parents and students?

A student may be promoted on the basis of academic achievement and/or demonstrated proficiency in the
subject matter of each grade level. To earn credit in a course, a student must receive a grade of at least 70
percent and must successfully complete all assigned coursework. In addition, at certain grade levels, a
student—with limited exceptions—will be required to pass the state-mandated assessment tests.

Promotion and graduation criteria will be explained to parents at the orientation meeting as well as in the
student/parent handbook distributed to all families at the beginning of the school year. Academic
achievement and promotion will be reported to parents via report cards, which will be disseminated every
six weeks. The final report card of the academic year will notify parents that their students have been
promoted to the next grade level.

High School Graduation Requirements

1. Explain how the school will meet these requirements. Explain how students will earn credit hours,
how grade-point averages will be calculated, what information will be on transcripts, and what elective
courses will be offered. If graduation requirements for the school will exceed those required by the
State of Indiana, explain any additional requirements.

Grade-level advancement for students in grades 9-12 shall be earned by course credits. In order to
advance from grade 9 to grade 10, a student must have earned a minimum of twelve (12) credits. A
minimum of twenty-four (24) credits is required to reach grade 11, and at least thirty-six (36) credits must
be earned for a student to be assigned to grade 12. To graduate, students must complete forty-eight (48)
credits in accordance with specific course requirements. Although students may meet the credit
requirements for graduation prior to the last semester of their senior year, they will still be required to
take a full course load of seven periods each day. Students at Seven Oaks Classical School will not be
eligible for early release. Because students and parents will incur graduation expenses such as the
purchase of invitations, senior rings, cap and gowns, and senior pictures, both students and parents should
monitor progress toward completion of all requirements for graduation. See Attachment 9 for a complete
table of required credits for graduation and specific course requirements.

2. Explain how your graduation requirements will ensure student readiness for college or other
postsecondary opportunities (trade school, military service, or entering the workforce).

The rigorous academic program, along with the character formation taught through virtue study and
literature, will endow Seven Oaks Classical School students with the following characteristics that will
enable them to succeed in whatever course of life they choose after high school.

Analytical Thinking: Both the study of such logical subjects as math and Latin and the Socratic Method
will help students to think carefully and reasonably to solve problems.
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Clear Communication: The study of rhetoric and the constant exposure to complex language and well-
organized writing will prepare students to become precise in their use of words, to organize their thoughts
carefully, and to tailor their speech to an intended audience.

Self-discipline and a Strong Work Ethic: Classical education requires a diligent work ethic. A student
formed in this environment has learned the requirements of success—self-restraint and hard work.

Responsibility: Seven Oaks Classical School high-school students will not be protected from the
consequences of their actions. They will be required to actively strive for knowledge. Remembering
assignments and long-term projects will be their responsibility. They will be given the option of failing if
they do not fulfill their duties. This is great preparation for adult life.

3. Explain what systems and structures the school will implement for students at risk of dropping out of
high school and/or not meeting the proposed graduation requirements.

At Seven Oaks Classical School, parents will be notified at the first sign of a problem with their student’s
academic work. By addressing the problem early, parents and teachers can work together to solve
students’ problems and return them to a successful learning environment. Teachers who have concerns
about a student will contact parents by phone or email and will set up a meeting. In addition, parents will
have online access to student assignment completion records and grades.

School Calendar and Schedule

1. Provide, in Attachment 10, the school’s proposed calendar for the first year of operation, as well as
the weekly schedule of classes. Provide an overview of academic and non-academic programs, as well
as the total number of instructional days in an academic year. Note the length of the school day,
including start and dismissal times. Detail the number of instructional hours/minutes in the day for
core subjects such as language arts, mathematics, science, and social studies.

See Attachment 10 for the school’s proposed calendar for the first year of operation, as well as
the weekly schedule of classes.

School Culture

1. Describe the culture of the proposed school and how this culture will promote a positive academic
environment and reinforce student intellectual and social development.

Seven Oaks promotes a school culture which demands moral virtue, decorum, respect, discipline, and
studiousness among the students and faculty. Parents are searching for a culture that is noble and rich.
Because the broad social culture in our country is increasingly coarse, parents are intent on finding the
right school, with an increasing eye for counter culture. Seven Oaks Classical School will resonate with
these parents, because the faculty will invite the students into their culture, into their habitual vision of
human greatness, as expressed by all good things accomplished by the human spirit.

The study of virtues and the great heroes of the past and present will help students to desire that same sort
of character. Teachers will model what it is to be a responsible and compassionate person who is eager to
learn more about the riches of human culture and the natural world. School uniforms and an absence of
personal electronic devices will enable students to focus on their studies. The visual culture of the school
will reflect the beauty and wonder of what the students are learning.

The role of discipline at Seven Oaks Classical School is to create an environment where teaching and
learning takes place productively. Respect will be given to teachers and individual students, as well as to
all institutional and private property. All members of the community should be allowed to pursue learning
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without distraction. Discipline at Seven Oaks Classical School ought always to uphold the school’s
mission statement, and Seven Oaks understands that the good behavior of students in school promotes
their education on campus. Students will be expected to adhere to the general rules of the school as well
as those rules established by each teacher within his or her classroom.

2. Explain how you will implement this culture for students, teachers, administrators, and parents
starting from the first day of school.

Both parents and students will attend an orientation meeting in which they will both hear a presentation
about and receive a handbook outlining the goals and methods of classical education as implemented at
Seven Oaks and the behavior expected of students toward their peers and teachers.

Once school begins, both the school uniform and the behavioral requirements will be strictly enforced.
Discipline is easier upheld than regained. Above all, misbehaving students will not be allowed to keep
other students from learning.

Teachers will be trained in enforcing standards of dress and conduct. There will be consistent
enforcement among all staff. Teachers will model the desired behavior, will dress respectfully, and will
maintain formality with their colleagues in the presence of students.

3. Summarize, for illustrative purposes, a typical day from the perspective of a student in a grade level
of your choice.
A first grade student at Seven Oaks Classical School might have the following schedule on a given day:

8:00am Students arrive at school and participate in a flag ceremony within their classroom.

8:05-8:25am Language Arts: In small reading groups, the students take turns reading a book from
the Little Bear series.

8:25-9:05am Spelling: Students learn new digraphs, practice spelling words, and learn a new letter.

9:05-9:25am Language Arts: Students enjoy listening to a read-aloud book such as Make Way for
Ducklings.

9:25-9:45am Students play outside or in the gym, as the weather dictates.

9:45-10:35am Mathematics: Students learn all of the number facts for subtracting from seven.

10:35-11:15am

Science: Students learn about the parts of plants and how plants grow.

11:15-11:55am

Lunch and recess.

11:55-12:30pm

Students hear an Aesop’s Fable and participate in Socratic discussion.

12:30-1:10pm Music: Students learn about the major categories of musical instruments (percussion,
wind, stringed) that were represented in Ancient Egypt.*

1:10-1:40pm Art: Students learn about Ancient Egyptian Art.*

1:45-2:20pm History: Students learn about ancient Egypt and locate Egypt and the Nile River on a
map.

2:20-2:50pm Handwriting/Penmanship: Students practice correct handwriting formation along
with proper pronunciation of the corresponding phoneme.

2:50-3:15pm Students play outside or in the gym, as the weather dictates.

3:15-3:25pm Students tidy classroom and prepare for dismissal.

3:25-3:30pm Students head to dismissal locations.

*on alternating days students will participate in foreign language and physical education.

4. Summarize, for illustrative purposes, a typical day from the perspective of a teacher of any subject or
grade of your choice.
A Latin teacher at Seven Oaks Classical School might have the following schedule on a given day:
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First Period (9th-grade class): This year, the students’ goal is to master Latin grammar. Class begins with
a Latin greeting, followed by a recitation of all grammar forms learned so far. Students will complete a
quiz on yesterday’s lesson. Using Wheelock’s Latin, today students will study —io verbs of the third
conjugation, complete exercises to practice the grammatical form, learn new vocabulary, and translate
sentences from Latin into English.

Second Period (10th-grade class): The students will be spending the semester translating Caesar’s Gallic
Wars. Today they will be reading about the Battle of Bibracte. The teacher listens to students’ translations
and offers corrections and clarifications as necessary. The teacher will also help students to understand
the history of the time and the reasons for the war, as well as Roman cultural matters.

Third Period: Preparation Period

Fourth Period (11" grade AP Virgil class): Students are translating Virgil’s Aeneid in preparation for the
AP Virgil exam. Each class is spent reading and translating 50 lines of text and learning about the cultural
and historical background of Virgil’s work.

Fifth Period (12" grade class): Students translate and discuss selected readings from famous Roman
authors such as Cicero, Ovid, Horace, and Livy.

Supplemental Programming

1. Will you offer summer school? If so, describe the program(s) to be offered. How many students are
expected to attend summer school, and how will they be selected for participation? How many hours
and weeks of summer school will you provide, and how will it be funded?

At this time, Seven Oaks Classical School will not offer a summer school program.

2. Describe the extra- or co-curricular activities or programming the school will offer; how often they
will occur; and how they will be funded.
For any and all extra- or co- curricular programs, Seven Oaks will choose these programs and activities
through the lens of our mission. Clubs or groups that do not fit with the mission of the school will not be
implemented. With this in mind, Seven Oaks Classical School is considering the possibility of a cross
country, volleyball or basketball team by the second year of operation. Obviously, facilities will play a
large role in which sports we are able to offer in the early years of operation. According to the ISHAA by-
laws:

Rule 12-4 Enrollment in an Innovative School

If a student is Enrolled in and attends, Full-time, an Innovative School, the student may have

eligibility to participate in the athletic program at the Indiana Public School serving the student’s

residence, provided that:

(1.) Prior to participation, the Public School serving the student’s residence accepts the

student in its athletic program;

(2.) the student in conjunction with the Innovative School and the Public School serving

the student’s residence, provide proof to the IHSAA that the spirit of the eligibility rules

will not be compromised; and

(3.) The student adheres to all IHSAA standards for eligibility at the Innovative School,

including, but not limited to, academic standards, behavioral expectations and

attendance requirements. (http://www.ihsaa.org/Portals/0/ihsaa/documents/about%20ihsaa/2014-

15%20By%20L aws.pdf, Page 44)
All extra-curricular activities will occur outside of the academic school day and during the corresponding
sports season.
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Seven Oaks Classical School may also have various clubs or organizations available to students based on
student and staff interests. These may include, but not be limited to, robotics, rocket club, Boy Scouts,
Girl Scouts, Chess Club, Math Olympiad Team, school science fair, school spelling bee, and so on.
These programs will be funded through boosters, donations, and fundraising. Volunteers will head these
extra-curricular activities.

3. Describe the school’s programs or strategies to address student mental, emotional, and social
development and health.

Seven Oaks advocates the teaching of the classical virtues using traditional methods. Only through
teaching and practicing the virtues of responsibility, respect, perseverance, cooperation, courage, honesty,
integrity, and citizenship do we prepare our children for a life well lived. We agree with Aristotle’s
dictum that one becomes virtuous by practicing the virtues. To this end, teaching the Eight Pillars of
Character will address student mental, emotional, and social development and health. Should the need
arise outside of the character education, the headmaster and/or assistant headmaster will assist the parents
or legal guardians in seeking appropriate services for troubled students.

4. If applicable, describe any other student-focused activities and programs that are integral to your
educational and student-development plans.

Other student-focused activities may include Student Council. This council may help with any social or
spirit activity, such as Homecoming, Prom, other dances or student activities, including fundraising
events to defray the costs of such events.

Special Populations and At-Risk Students

1. Summarize the school’s overall plan to serve students with special needs, including but not limited to
those with Individualized Education Programs, students with Section 504 plans, English Language
Learners, students identified as intellectually gifted, and students at risk of academic failure or
dropping out. Identify the special populations and at-risk groups that the school expects to serve,
whether through deliberate targeting or otherwise.

Seven Oaks is committed to providing high quality instruction and appropriate supplemental services to

students with Individualized Education Programs, students with Section 504 plans, English Language
Learners, and students at risk of academic failure or dropping out. Accordingly, Seven Oaks will
implement a comprehensive assessment to identify any students with these needs and serve them
appropriately.

2. Explain how the school will identify and meet the learning needs of students with mild, moderate,
and severe disabilities in the least restrictive environment possible. Specify the programs, strategies and
supports you will provide for students with mild, moderate, and severe disabilities, including:

Seven Oaks’ commitment to students with special needs will accordingly be addressed by the
implementation of a comprehensive assessment to identify any students with disabilities. For those
identified for additional intervention, an Individualized Education Program (IEP) will be developed to
oversee services. The IEP (34 CFR §300.320-300-324) will include the following:

i. A statement of the child’s present levels of educational performance and how the child’s
disability affects the child’s involvement and progress in the general curriculum;

ii. A statement of measurable annual goals, including benchmarks or short-term objectives;

iii. A statement of the special education and related services and supplementary aids and services
to be provided to the child,;
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iv. An explanation of the extent, if any, to which the child will not participate with non-disabled
children in the regular class and in other activities;

v. A statement of any individual modifications in the administrations of State or district-wide
assessments of student achievement that are needed in order for the child to participate in the
assessment;

vi. The projected date for the beginning of the services and modifications identified and the
anticipated frequency, location, and duration of those services and modifications; and

vii. A statement of how progress toward annual goals will be measured and how the parents will
be regularly informed, at least as often as parents of the non-disabled students, of their child’s
progress toward the annual goals and the extent to which that progress is sufficient to enable
the child to achieve the goals by the end of the year.

Seven Oaks will provide special-education and related services to any child with a disability in
accordance with the child’s IEP and will make a good faith effort to assist the child to achieve the goals
and objectives or benchmarks listed in the IEP. Review of the IEP will occur annually or more frequently
if the student is not being successful. In addition, Extended School Year services (ESY) (34 CFR
§300.106) will be provided to the child with a disability beyond the regular school year, as necessary in
order to provide Free Appropriate Public Education (FAPE) as determined by a child’s IEP.

a. How the school will identify students with special education needs.
In accordance with 34 CFR §300.301-300.311, the referral of students for a full and individual initial
evaluation for possible special education services will be a component of Seven Oaks’ overall general
education Response to Intervention (RTI) system. Prior to referral, students experiencing difficulty in the
general classroom are considered for all support services available to all students, such as tutorial,
remedial, compensatory, and other services. If the student continues to experience difficulty in the general
classroom after the provision of interventions, school personnel will document the provision of
interventions and refer the student for a full and individual initial evaluation.

Seven Oaks will ensure that a full and individual evaluation is conducted for each student being
considered for special education and related services. The evaluation will be completed before the initial
provision of special education and related services will be provided and will address if the student is a
“student with a disability” in accordance with federal and state requirements and the educational needs of
the student.

Based on the requirements of 34 CFR 8300.232, Seven Oaks shall have an IEP in effect for each
identified student with a disability. Seven Oaks will ensure that the IEP is in effect before special
education and related services are provided to an eligible child and that the IEP will be implemented as
soon as possible following the IEP committee meeting.

For a student who is new to Seven Oaks, a transfer IEP committee will meet prior to or upon the student’s
enrollment. In this case, the parents must verify that the student was receiving special education services
in the previous school district or the previous school district must verify in writing or by telephone that
the student was receiving special education services. A second IEP committee meeting must be held
within 30 school days from the date of the first IEP committee meeting to finalize or develop an IEP
based on current information.
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b. The specific, evidence-based instructional programs, practices, and strategies the school will
employ to provide a continuum of services, ensure students’ access to the general education
curriculum, and ensure academic success for students with special education needs.

Inclusion, differentiated instruction, and interactive technology strategies will be implemented as
appropriate for students identified with disabilities. Differentiated instruction applies an approach to
teaching and learning that gives students multiple options for taking in information and making sense of
ideas. This can be done for the special needs learner with or without technology. Differentiated
instruction lends itself to the inclusion of all students into the general education classroom, allowing
teachers to meet students where they are in order to help them achieve the highest possible standards.

Seven Oaks will assure that students with disabilities are educated with non-disabled students to the
maximum extent appropriate to meet the student’s IEP and overall educational needs (34 CFR §300.114-
330.116). In providing programs, services, and activities for students with disabilities, Seven Oaks shall
first consider the least restrictive environment of the general education program. Special classes, separate
schooling, or other removal of students with disabilities from the general education environment will
occur only when the nature and severity of the disability is such that education in general classes, with the
use of supplementary aids and services, cannot be achieved satisfactorily. Seven Oaks will provide a
FAPE for students with disabilities in order to meet the need for special education and related services (34
CFR 8300.115). This includes a variety of placements and will make provision for supplementary
services to be provided in conjunction with general education classroom placement.

Students with disabilities will have available to them the variety of educational programs and services
available to students without disabilities, accessible facilities, and the same instructional regular school
day as is provided to all other students. In addition, Seven Oaks will ensure that each child with a
disability participates with non-disabled students in non-academic and extra-curricular services and
activities, including meals, recess periods, and the services and activities set forth in 34 CFR §300.320.

c. How the school will regularly evaluate and monitor the progress and success of special
education students with mild, moderate, and severe needs to ensure the attainment of each
student’s goals set forth in the Individualized Education Program (I1EP).

In both the development and review (and revision as appropriate) of a child’s IEP, the IEP team will
consider the strengths of the student and the concerns of the parents for enhancing the education of their
child, the results of the initial or most recent evaluation of the child, and, if appropriate, the results of the
student’s performance on any state or district-wide assessment that has been administered. In addition, the
IEP team will also consider special factors such as:

e whether a child’s behavior impedes his or her learning or the learning of others,

e whether a student is limited English proficient and the language needs of the child as those needs
relate to the child’s IEP, and

e what the communication needs of the student are and whether the child needs assistive
technology devices/services.

Review of the IEP will occur annually or more frequently if the student is not being successful.

d. If applicable, the school’s plan for promoting graduation for students with special education
needs.

Upon the recommendation of the IEP team, a student with disabilities who is receiving special education
services may be permitted to graduate under the provisions of his or her IEP. A student who receives
special education services and has completed four years of high school, but has not met the requirements
of his or her IEP, may participate in graduation ceremonies and receive a Certificate of Attendance. Even
if the student participates in graduation ceremonies to receive the Certificate of Attendance, he or she may
remain enrolled to completed the IEP and earn his or her high school diploma. However, the student will
only be allowed to participate in one graduation ceremony.
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e. How the school will provide qualified staffing for students with special education needs.
All special education personnel shall be certified, endorsed or licensed in the area or areas of assignment
in accordance with 34 CFR 8300.156 or appropriate state agency credentials. Seven Oaks will employ,
minimally, one certified special education teacher. Additional special education personnel (e.g., teachers,
paraprofessionals, and related service providers) will either be employed or contracted with depending on
students’ needs at the school. Using a multi-certified and multi-strength staff will provide students at
Seven Oaks with tailor-made support services to meet each individual need.

3. Explain how the school will meet the needs of English Language Learner (ELL) students,
including:
a. How the school will identify ELL students.
The School will administer a home language survey to identify the first/native
language(s) of all students enrolled in the School. This home language survey will be
administered to ALL students enrolled in the School, and the survey will be used during
the enrollment process to identify the native language of each new student at the time of
enrollment into the School. Documentation of a student’s native language will be
recorded in the permanent record. Seven Oaks will implement an identification procedure
to survey all students in the School with the following three questions:
I. What is the native language of the student?
ii. What language(s) is (are) spoken most often by the student?
iii. What language(s) is (are) spoken by the student in the home?

b. The specific instructional programs, practices and strategies the school will employ to
ensure academic success and equitable access to the core academic program for these
students.

Seven Oaks will provide equal educational opportunity to language minority students
with the appropriate level of English language development to allow for meaningful
participation of language minority students in the School’s educational programs. Such
instruction will take place during the regular school day. A minimum of one (1) hour
daily will be appropriate for LEP students at English proficiency levels 1-4.

One or more of the following approaches to instruction may be used:

i.  Transitional Bilingual Education (TBE): TBE is an instructional program in
which subjects are taught through two languages—English and the native
language of the English language learners—and English is taught as a second
language. English language skills, grade promotion, and graduation requirements
will be emphasized, and the student’s native language will be used as a tool to
learn content. The primary purpose of these programs is to facilitate the LEP
student’s transition to an all-English instructional environment while receiving
academic subject instruction in the native language to the extent necessary. As
proficiency in English increases, instruction through the student’s native language
decreases. Transitional bilingual education programs vary in the amount of native
language instruction provided and in the duration of the program. TBE programs
may be early-exit or late-exit, depending on the amount of time a child may spend
in the program.
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Vi.

Vii.

English as a Second Language (ESL): ESL is an educational approach in which
English language learners are instructed in the use of English language. Their
instruction is based on a special curriculum that typically involves little or no use
of the native language, focuses on language (as opposed to content), and is
usually taught during specific school periods. For the rest of the school day,
students may be placed in mainstream classrooms, an immersion program, or a
bilingual education program. Every bilingual education program has an ESL
component.

Pull-Out ESL: A program in which LEP students are “pulled out” of the regular,
mainstream classrooms for special instruction in English as a second language.
Content-Based ESL: This approach to teaching ESL makes use of instructional
materials, learning tasks, and classroom techniques from academic content areas
as the vehicle for developing language, content, cognitive, and study skills.
English will be used as the medium of instruction.

English for Speakers of Other Languages (ESOL): English language development
(ELD) means instruction designed specifically for English language learners to
develop their listening, speaking, reading, and writing skills in English. This type
of instruction is also known as ESL, “teaching English to speakers of other
languages” (TESOL), ESOL. ELD, ESL, TESOL, or ESOL standards are a
version of English language arts standards that have been crafted to address the
specific developmental stages of students learning English.

Sheltered English: An instructional approach used to make academic instruction
in English understandable to English language learners to help them acquire
proficiency in English while at the same time achieving in content areas.
Sheltered English instruction differs from ESL in that English is not taught as a
language with a focus on learning the language. Rather, content knowledge and
skills are the goals. In the sheltered classroom, teachers use simplified language,
physical activities, visual aids, and the environment to teach vocabulary for
concept development in mathematics, science, social studies, and other subjects.
Structured Immersion: In this program, language minority students receive all of
their subject matter instruction in their second language. The teacher uses a
simplified form of the second language. Students may use their native language in
class; however, the teacher uses only the second language. The goal is to help
minority language students acquire proficiency in English while at the same time
achieving in content areas.

How the school will assess and monitor the progress and success of ELL students, including
exiting students from ELL services.

As required by the “No Child Left Behind Act,” Seven Oaks will assess all students
whose first language is other than English to determine whether a student is Fluent
English Proficient (FEP, see level 5) or Limited-English Proficient (LEP, see levels 1-4).
Each spring, all LEP students must participate in the LAS Links English proficiency
assessment. Newly-enrolling students must be assessed for identification as LEP using
the LAS Links Placement Test within thirty (30) calendar days of enrollment at the
beginning of the school year or within two (2) weeks during the school year.
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Assessment shall, to the extent possible, include listening, speaking, reading, and writing
abilities, as well as academic achievement. Language proficiency levels are described
below:

i.  Beginner (Level 1): Students performing at this level of English language proficiency
begin to demonstrate receptive or productive English skills. They are able to respond
to some simple communication tasks.

ii.  Early Intermediate (Level 2): Students performing at this level of English language
proficiency respond with increasing ease to more varied communication tasks.

iii.  Intermediate (Level 3): Students performing at this level of English language
proficiency tailor the English language skills they have been taught to meet their
immediate communication and learning needs. They are able to understand and be
understood in many basic social situations (while exhibiting many errors of
convention) and need support in academic language.

iv.  Advanced (Level 4): Students performing at this level of English language
proficiency combine the elements of the English language in complex, cognitively
demanding situations and are able to use English as a means for learning in other
academic areas, although some minor errors of convention are still evident.

v.  Fluent English Proficient (Level 5): Students performing at this level of English
language proficiency communicate effectively with various audiences on a wide
range of familiar and new topics to meet social and academic demands. Students
speak, understand, read, write, and comprehend in English without difficulty and
display academic achievement comparable to native English—-speaking peers. In order
to attain the English proficiency level of their native English—speaking peers, further
linguistic enhancement and refinement are necessary.

NOTE: Oral language skills will not be the sole criterion for determining language proficiency.
Academic achievement and writing and reading abilities in English must also be considered as
assessed with the LAS Links English proficiency assessment.

Seven Oaks will have specific criteria established to safeguard appropriate placement and
subsequent delivery of services to exceptional language-minority students. The Pre-Referral
process to Special Education should include an assessment in the native language and in English
to provide evidence that difficulty exists in both languages. A referral should only be made after
all other avenues have been explored and it has been determined that the child’s needs cannot be
met by the regular education program.

Retention of language minority students shall not be based solely upon English language
proficiency. Appropriate classroom modifications should be made for each language-minority
student to ensure meaningful participation in the educational program.

Seven Oaks will continue to provide English language development services to LEP students
until they attain an Overall/Composite score of Level 5 on the summative LAS Links English
proficiency assessment. Services for Level 4 students may be modified based on the students’
needs.

Upon the first Overall/Composite score of Level 5, students are exited from daily English
language development services and reclassified as FEP for reporting purposes and they begin
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informal monitoring. At this point students no longer generate funding. The following Spring,
upon the attainment of the second Overall/Composite score of Level 5 on LAS Links, students
enter the formal two-year monitoring period required by Title 111 to ensure continued academic
success. After the second score of Level 5, students will no longer participate in LAS Links.

Seven Oaks will provide evidence that communication between the School and the home,
whether about language-minority student progress or school activities, is conducted, to the extent
possible, in the native/preferred language of the home.
Seven Oaks maintain records that indicate the following:
i.  The native language of the student,

ii.  The English language proficiency level of the student,

iii.  The type and frequency of English language development services offered,

iv.  The instructional and assessment adaptations made based on level of English

proficiency, and
v.  Other intervention strategies employed.

The method of maintain this information for each language-minority student is the Individual
Learning Plan (ILP). ILPs are developed for each student and updated annually based on their
Overall/Composite of English proficiency on LAS Links. ILPs are developed by the ESL teacher
in collaboration with the classroom teacher. Accommodations used on ISTEP+ must be those
already in place for regular classroom instruction that are outlined on each ILP.

d. How the school will provide qualified staffing for ELL students.
All English Language Learners (ELL) personnel shall be certified, endorsed or licensed in the
area of assignment. Additional ELL personnel will either be employed or contracted with
depending on the students’ needs at the School. Seven Oaks will participate in training programs
designed to help the development and implementation of these guidelines offered and facilitated
by the Office of English Language Learning & Migrant Education, including in-service and
technical assistance. Other resources for staff development may include courses available
through the Regional Educational Service Centers, various university level courses, annual
conferences held by the Office of English Language Learning & Migrant Education, Indiana
Teachers of English to Speakers of Other Languages (INTESOL) and the national Teachers of
English to Speakers of Other Languages (TESOL) and National Association of Bilingual
Education (NABE) conferences.

4. Explain how the school will identify and meet the learning needs of students who are performing
below grade level and monitor their progress. Specify the programs, strategies and supports you will
provide for these students.
Seven Oaks believes that there will be interventions embedded into the daily life of the school to
address students who are functioning below grade level. School academic operations will include
an established strategy of increasingly intensive steps when a student is not learning or
progressing at an effective pace. The following measures will be implemented to monitor and
ensure that students are making adequate academic progress as part of the Response to
Intervention (RTI) process:

a. Team Meetings: A collaborative team comprised of educators and administration

will be established to address the following tasks:
I.  Identify and map objectives.
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ii.  Create schedules for learning.
iii.  Develop formative assessments.
iv.  Establish criteria for success.

v.  Assess student progress.

vi.  Assign interventions.

b. Formative Assessments: Seven Oaks will conduct periodic assessments to gather
data. Educators will utilize the results to monitor student progress. Intervention
strategies will be assigned for students not making adequate growth.

c. Intervention Strategies: Under RTI, students identified for additional assistance to
ensure adequate academic performance will be engaged in intervention strategies that
will focus on the individual needs of the student. Intervention strategies will include,
but not be limited to:

I.  Student Centered: Two co-curricular activities, peer tutoring, student council
monitoring, privilege system

Ii.  Faculty Centered: Faculty advisors, team attendance meetings, guided study,

tutoring
iii.  Parent Centered: Parent monitoring, parent communications, mid-marking
period progress reports, daily progress reports

5. Explain how the school will identify and meet the needs of intellectually gifted students, including:
a. The specific evidence-based instructional programs, practices, strategies, and opportunities
the school will employ or provide to enhance their abilities.

Seven Oaks wills provide students with a rigorous classical education in the liberal arts
and sciences. For those students who are academically advanced, additional opportunities
will be provided to enhance their education, e.g., additional electives, AP courses. Seven
Oaks understands that students can be gifted in one area or the other and not necessarily
tied to their cognitive scores.

b. How the school will provide qualified staffing for intellectually gifted students.

All special education personnel will be certified, endorsed, or licensed in the area or areas
of assignment in accordance with 34 CFR 8300.156 or appropriate state agency
credentials.

c. How the school will assess and monitor the progress and success of intellectually gifted
students.

Any student with an IEP shall have his or her program reviewed annually or more
frequently should the student not be making adequate progress towards his or her goals
stated within the IEP.

Student Recruitment and Enrollment

1. Explain the plan for student recruitment and marketing that will provide equal access to any family
interested in the new school. Explain how this strategy will garner the targeted enroliment.

As Seven Oaks has been introduced to the Bloomington community, the School has launched a
professional, systematic, research-based, and dynamic public awareness campaign. A blend of
marketing, advertising, public relations, and community engagement has been implemented to
generate awareness of, and interest in, the School. Empirical evidence from Hillsdale College-
affiliated schools has proven that this method of recruitment has proven successful in reaching
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above and beyond the targeted enrollment. The responsibilities for this process are split between
the School’s marketing committee and school leadership integrated into the community.

The public awareness campaign involves the use of a variety of high quality, well designed
publicity materials. These resources include, but are not limited to:

Brochures

Website (www.SevenOaksClassical.org)

Newspaper advertisements

Flyers

Postcards

Direct mail

o Qo0 o

2. Provide, as Attachment 11, the school’s Enrollment Policy
Please see Attachment 11 for Seven Oaks’ enrollment policy.

Student Discipline

1. Describe the philosophy of student discipline that supports your school model, including procedures
to ensure the integrity and authenticity of student work product and assessment scores.

Seven Oaks Classical School is committed and will be required to enhancing learning for all students.
Seven Oaks students will be expected to be well-behaved at all times, to respect themselves, others, and
property. Our philosophy toward discipline is that discipline policies and procedures should provide
guidance and direction toward acceptable behavior in order to develop a child’s own sense of self-
discipline.

The goals of discipline at Seven Oaks are:
a. To maintain a highly effective learning environment where students focus on gaining knowledge
with as little distraction as possible.
b. To utilize the need for discipline as a rich opportunity for students to learn about themselves and
others, and to provide students with actual character education and lessons.
c. Toreinforce Seven Oaks’ commitment to treating all students with fairness, respect, and equality.

2. Provide as Attachment 12 the school’s discipline policy.
See Attachment 12 for the school’s discipline policy.

PARENTS & COMMUNITY

1. What other school options exist in the targeted location for your proposed school? In list or table
format, please describe all other schools — traditional public, charter and/or private — in the immediate
vicinity with the same or similar grade level configuration.

During the 2012-2013 school year, 10,813 students were enrolled in the Monroe County Community
School Corporation. In addition to MCCSC, there are a number of private secular and non-secular
schools. The following table breaks down the enrollment by grade for each school.

ENROLLMENT BY
SCHOOL NAME & TYPE GRADE 2013 A-F GRADE

PUBLIC SCHOOLS
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SCHOOL NAME & TYPE

ENROLLMENT BY
GRADE

2013 A-F GRADE

Arlington Heights Elementary School (6181)

K: 55: 1:39; 2: 35;
3:42; 4:56; 5:38; 6:41
Total: 306

C

Binford Elementary School (6173)

3:139; 4:108; 5: 133;
6:117
Total: 513

Childs Elementary School (6187)

K:63; 1:66; 2:70;
3:58: 4:67; 5:81; 6:66
Total: 485

Clear Creek Elementary School (6189)

K:42: 1:51; 2:54:
3:52; 4:58; 5:64; 6:70
Total: 415

Fairview Elementary School (6197)

K:70; 1:63; 2:50;
3:58; 4:42; 5:31; 6:51
Total: 385

Grandview Elementary School (6157)

K:68; 1:64; 2:62;
3:51: 4:52; 5:62; 6:70
Total: 438

Highland Park Elementary School (6162)

K:50:; 1:45; 2:64:
3:38; 4:46; 5:43; 6:46
Total: 344

Lakeview Elementary School (6134)

K:65; 1:69; 2:73;
3:76; 4:67; 5:70; 6:67
Total: 503

Marlin Elementary School (6213)

K:29; 1:33; 2:38;
3:28: 4:40; 5:37; 6:36
Total: 241

Rogers Elementary School (6217)

K:106; 1:120; 2:127
Total: 353

Summit Elementary School (6164)

K:81; 1:80; 2:84;
3:70: 4:76; 5:70; 6:68
Total: 548

Templeton Elementary School (6223)

K:76; 1:75; 2:67;
3:69; 4:53; 5:44; 6:63
Total: 491

Unionville Elementary School (6123)

K:29; 1:35; 2:34;
3:32: 4:30; 5:39; 6:25
Total: 224

University Elementary School (6226)

K:71; 1:82; 2:70;
3:52; 4:71; 5:79; 6:72
Total: 532
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ENROLLMENT BY

SCHOOL NAME & TYPE GRADE 2013 A-F GRADE
Lola L. Batchelor Middle School (6172) 7:286; 8:249 B
Total: 535
Jackson Creek Middle School (6223) 7:280; 8:272 A
Total: 552
Tri-North Middle School (6170) 7:272; 8:292 A
Total: 569

Bloomington Graduation School

9:13: 10:18; 11:20;
12:21
Total: 73

No Letter Grade
Available

Bloomington High School North (6168)

9:418; 10:378;
11:375; 12:363; 12+:3
Total: 1537

A

Bloomington High School South (6166)

9:445; 10:431;
11:426; 12:421; 12+:7
Total: 1730

The Academy of Science and Entrepreneurship-A
New Technology High School (6202)

9:16: 10:26; 11:31;
12:37
Total: 110

Edgewood High School

9:211; 10:186;
11:191: 12:167; 12+:4
Total: 759

Edgewood Junior High School

6:209; 7:215; 8:216
Total: 640

Edgewood Intermediate School

3:194; 4:201; 5:154
Total: 549

Edgewood Primary School

K:200; 1:181; 2:182
Total: 563

Stinesville Elementary School

K:33; 1:26; 2:36;
3:37; 4:33; 5:28
Total: 193

PRIVATE SCHOOLS

Adventist Christian Elementary Academy

K:1; 1:3; 5:2;6:2; 7:1;
8:2
Total: 11

No Letter Grade
Available

Bloomington Montessori School

No Enrollment Data
Available through IDOE

No Letter Grade
Available

Clear Creek Christian School

K:12; 1:16; 2:12; 3:16;
4:13; 5:9; 6:8
Total: 86

A

Grace Baptist Academy

No Enrollment Data
Available through IDOE

No Letter Grade
Available

Page 33 of 47




ENROLLMENT BY
SCHOOL NAME & TYPE GRADE 2013 A-F GRADE

Harmony School No Enrollment Data No Letter Grade
Available through IDOE Available

Lighthouse Christian Academy (C927) K:18; 1:17; 2:18; A
3:19; 4:18; 5:20; 6:22;
7:17, 8:13; 9:14,
10:14; 11:7; 12:11
Total: 208

Pinnacle School (Special Program Emphasis) (C899) | K:3; 1:4; 2:5; 3:17; No Letter Grade
4:13; 5:8; 6:13; 7:13; Available
8:9; 9:9; 10:6; 11:3;
12:3

Total: 106

St. Charles Catholic School K:47; 1:45; 2:40; 3:39; A
4:30; 5:44; 6:41; 7:38;
8:38

Total: 399

The Prep School Academy (C918) K:28; 1:37; 2:19; 3:15; C
4:11; 5:9; 6:1
Total: 120

Wings of Love Academy (C910) No Enrollment Data No Letter Grade
Available through IDOE Available

CHARTER SCHOOLS

The Bloomington Project School (6215) K:23; 1:32; 2:33; A
3:35; 4:31; 5:23; 6:28;
7:32; 8:30
Total: 267

2. What will be unique or compelling about the proposed school? How have you determined that the
proposed school will have sufficient demand from student and families to meet enrollment projections?
Seven Oaks Classical School will bring classical education to Monroe County, where it does not currently
exist as a public option. Parents and students will thereby be given an exceptional proven alternative.
Seven Oaks Classical School will ground education in the humanities, the sciences, and the arts in several
current and research-based curricula/programs in the elementary and middle schools. These include: the
Core Knowledge Sequence — a specific, grade-by-grade core curriculum of common learning; Riggs
Institute’s The Writing & Spelling Road to Reading & Thinking — a multi-sensory, brain-based approach
for teaching “explicit” phonics, reading, and language arts; and Singapore Math — a conceptual approach
to mathematical skill building and problem solving.

Seven Oaks’ curriculum and supplemental programs were selected specifically to meet the needs of all
students within Monroe County, and we expect a population of students from diverse backgrounds and
learning abilities. Our curriculum and supplemental programs are time-tested and varied research-based,
and have successfully been implemented for students from academically, socially, and economically-
varied backgrounds.
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Most teacher education programs do not teach potential teachers about classical education. As a result,
Seven Oaks Classical School teachers will have excellent professional development opportunities and will
learn the skills necessary to implement a classical education effectively.

3. Describe how you will engage parents in the life of the school, starting from the time that the school
is approved. How will the school build family-school partnerships to strengthen support for learning
and encourage parental involvement? Describe any commitments or volunteer activities the school will
seek or offer to parents.

Parent involvement and community collaboration are critical to student growth and will provide
the educational investment necessary to develop students into a skilled workforce and
responsible citizenry. To this end, Seven Oaks will expect parents to support the mission and
vision of the school. Seven Oaks hopes parents will set good examples for their children,
encourage them in critical thinking skills, provide them quiet study space at home, teach them
effective study skills, and limit the time the children participate in activities such as watching
television or playing video games.

To make sure parents have the opportunity to be fully involved in their children’s lives, teachers
will communicate with parents on a regular basis. Seven Oaks believes that the family is an
integral part of each student’s life. Thus, parents will be informed of behavior, social, and/or
academic problems of their child.

While parental involvement in the school is important, Seven Oaks is aware that, in order to gain
their full support, parents need to be pleased with the education provided by Seven Oaks
Classical School. We will determine parent satisfaction through several measures. First, parents
will have the opportunity to communicate with staff members, including teachers and the
assistant headmaster, on a regular basis. Parents will be involved in conversations regarding
disciplinary actions for their children and will be encouraged to provide appropriate guidance at
home. Parents will also be encouraged to visit the school to observe classroom activities. Second,
parents will be encouraged to participate on a council with teachers and staff members. The
purpose of this is to bring the home and school into a closer relationship so that parents and
teachers may collaborate in the education of their children. Finally, parents will have the
opportunity to participate in an annual parent satisfaction survey created by Seven Oaks’
administration and staff and approved by the governing board. Seven Oaks will track the results
of these surveys and utilize the responses to continuously improve education for students.

Additionally, all parents of Seven Oaks Classical School students are members of what shall be referred
to as the “parents association.” This group will exist to promote friendly relationships among parents, to
acquaint them with the spirit of Seven Oaks Classical School, to obtain their cooperation with its
objectives for the development of their children, and to initiate the parents’ involvement in, and support
for, projects and functions that aid Seven Oaks academically, socially, and financially.

The mission of the Seven Oaks Parents Association will be:
e To help Seven Oaks communicate with parents.
e To help the parents understand the fundamental premises upon which Seven Oaks is based.
e To help schedule, promote, and host student and parent activities.
e To welcome new parents into the association and to explain to new parents the need for their
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continued involvement in and support of Seven Oaks.
e To encourage pride and respect in the children of Seven Oaks.

4. What community resources will be available to students and parents? Describe any partnerships the
school will have with community organizations, businesses, or other educational institutions. Describe
any fee-based or in-kind commitments from community organizations or individuals that would enrich
student learning opportunities.

Seven Oaks Classical School has a website (www.SevenOaksClassical.org) and Facebook page
(www.facebook.com/SevenOaksClassicalSchool).

It is the aim of Seven Oaks to grow into a reputable educational institution that will work with the

community to ensure the development of the academic potential and personal character of each of its
students, regardless of background, socio-economic status, and ability. Seven Oaks will also strive to
graduate students fully prepared to become intelligent and responsible members of their community.

5. Provide, as Attachment 13, evidence of demand from the community, evidence of community
engagement, and evidence of support from community partners.

See Attachment 13 for evidence of demand from the community, evidence of community
engagement, and evidence of support from community partners.

PERFORMANCE MANAGEMENT

1. Each school authorized by the ICSB will be evaluated according to a consistent set of indicators and
measures as described in the ICSB Accountability System, which is posted on the ICSB website. Apart
from these indicators and measures, what other goals will students at the school be expected to achieve
by the end of the first 5-year charter term?

Student academic performance is the number one priority of Seven Oaks Classical School. Student
performance expectations will be aligned with the mission and the educational plan.

Educational goals and objectives:

e At the completion of Year 3, 90% of students in the 3rd grade will demonstrate proficient or
advanced scores on the IREAD and ISTEP.

e At the completion of Year 4, 90% of students in grade 10 will pass the End of Course
Assessments in English and Algebra.

e At the completion of Year 5, 85% of our students who apply to post-secondary institutions will be
accepted.

e A graduation rate of 95% or higher beginning in Year 6.

2. In addition to mandatory state assessment and testing requirements (ISTEP+, IREAD-3, IMAST,
ISTAR, and ECA, as applicable), identify the primary interim assessments the school will use to assess
student learning needs and progress throughout the year (e.g., DIBELS, Acuity, TABE).

Formative and summative assessments are used to monitor progress. Formative assessments, sometimes
administered prior to content delivery, will establish a baseline of knowledge that students already
possess and will inform educators of content needs that students have in subjects and disciplines.
Summative assessments, such as state-mandated end-of course assessments, will provide a summary
profile of learned content. If students have not progressed or grown to meet benchmarks then, it is vital
that educator know this in order to provide additional instruction to ensure that the material is retained
and understood.
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Interim assessments will be used to monitor student progress. They will include:
e Acuity, which is administered three times per year

DRA (Diagnostic Reading Assessments) for students grades K-2

Teacher-developed pre- and post-assessments

Teacher-developed rubrics

The Core Knowledge Sequence Assessments

The Riggs Assessments

Singapore Math Assessments

3. Explain how the school will collect and analyze student academic achievement data, use the data to
refine and improve instruction, and report the data to the school community. Identify the person(s),
position(s), and/or entities that will be responsible and involved in the collection and analysis of
assessment data.

As an ongoing practice, data from both summative and formative assessments (formal and informal) will
be collected and analyzed weekly to determine if students are making the expected progress. The data
collected will be used to determine appropriate placement in skill groups for math in addition to
evaluating student strengths, challenges, and weaknesses in the core content areas. The data from all
assessments will be disaggregated to show a trend analysis for not only each student, but for all students.
Statistical methods will be used, when applicable, to streamline the data collection and analysis processes.
Seven Oaks will use the results of the data to drive instruction. Adjustments will be made to the
curriculum, instructional delivery and any other areas necessary to improve student achievement.

In addition, Seven Oaks will establish a school leadership committee which will consist of the headmaster
and/or assistant headmaster, three (3) teachers from the grammar school, one (1) teacher from the middle
school and two (2) teachers from the high school. This committee will generate an annual report to
document school data and supplemental information that helps to provide a comprehensive picture of
Seven Oaks’ overall school performance. The School Leadership Committee will identify goals, strategies
and action steps to address student achievement.

Seven Oaks believes in the importance of assessments but understands student learning and how teachers
instruct is central, rather than merely focusing on raising test scores and school grades. Assessment
should not always happen at the end of a lesson or unit but rather in the middle. This ensures teachers
have an opportunity to evaluate and inform instruction. Students also play a role in assessment, as they
assess themselves through reflection on their own individual work and how they can improve and build
on prior knowledge.

4. Describe the information system the school will use to manage student performance data. Identify
the staff member(s) who will be responsible for warehousing the data, interpreting the data for
classroom teachers, and leading or coordinating professional development to improve student
achievement.

Seven Oaks Classical School will research and choose the most appropriate information system to
manage student performance data. The administration team of Seven Oaks, the School Leadership
Committee, and the Education Committee will receive both annual data analysis training and consistent
performance data analysis review through both an annual performance data analysis update and regional
training sessions. Individual student and group data will be produced, updated, and analyzed at the school
by the teachers and reported to the headmaster. The School Leadership Committee and the Education
Committee will review school data and assist with interventions to improve student learning.

Quarterly Report Cards: Teachers will be responsible for keeping data on each student in their class in a
threefold way. Instead of giving a single letter grade, the teacher will analyze students’ academic
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achievements through three kinds of data: level of achievement, quality of work, and progress towards
academic standards. Achievement levels refer to achievement towards exit-level standards of performance
sophistication (basic, proficient, and advanced can be used). Work quality refers to the caliber of the
products produced at any level. Progress refers to absolute gains towards exit standards (not to be
confused with growth, which is measured as change in the individual). These reports will be used during
parent-teacher-student conferences, held no less than twice per school year.

5. Explain the training and support that school leadership and teachers will receive in analyzing,
interpreting, and using performance data to improve student learning.

Training and support will come from the software vendor Seven Oaks chooses. Teachers and
administration will receive additional training from groups like Indiana Charters and the Indiana
Department of Education, through curriculum seminars from Hillsdale College, and through professional
development analysts which interpret and use performance data to improve student learning.

If a student illustrates significant deficiencies because of a weak education background or some other
reason, the classroom teacher(s) will, in conjunction with the support staff, work on remediation
strategies, which may include some pull-out tutoring and some modification of assignments. The purpose
is to bring the student up to grade level. In the case of 7-12 students, remedial classes or extra tutoring
may be assigned in place of electives. Parents will be informed about the strategies in place.
Supplemental instruction will be provided through Riggs material and is line with Response to
Intervention.

6. Describe the corrective actions the organization will take if the school falls short of student academic
achievement expectations or goals as established by the ICSB and the Indiana Department of
Education. Explain what would trigger such corrective actions and who would be responsible for
implementing them.

Seven Oaks Classical School will strive to meet all requirements related to student academic achievement
expectations or goals established by the Indiana Charter School Board and the Indiana Department of
Education. The administration team of Seven Oaks will conduct an ongoing review of all campus-related
activities, including a stringent review to ensure expectations are being met in areas related to academics.
If an academic issue must be resolved, the administration team will take the corrective actions necessary
to address it quickly and accurately.

SECTION I11: IMPLEMENTATION PLAN
HUMAN CAPITAL

School Staffing Structure

1. Provide, as Attachment 14, an organizational chart for the proposed school at Year 1 and at Full
Capacity.

See Attachment 14 for the organizational chart for Seven Oaks Classical School at Year 1 and Full
Capacity.

School Leadership & Staff Hiring, Management and Evaluation

1. Describe your strategy and timeline for recruiting and hiring teachers in accordance with 1C § 20-
24-6. Explain key selection criteria and any special considerations relevant to your school design.
What key partnerships will support staff hiring? Identify known sources from which you will recruit
teachers.

Seven Oaks will require all teachers to meet or exceed the expectations for certification as required by
Indiana Code 20-24-6, Section 5, Qualifications for full time teachers; part time teachers; other providers
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of service. That section of the law states that at least ninety percent (90%) of the individuals who teach
full time in a charter school must either:
(1) hold a license to teach in a public school in Indiana under IC 20-28-5; or
(2) be in the process of obtaining a license to teach in a public school in Indiana under the transition
to teaching program established by IC 20-28-4-2. The school will comply with all
teacher/paraprofessional certification requirements of the Federal No Child Left Behind Act.
Lower school teachers will be competent in all of their subjects. All upper school teachers will be
masters of their fields.

Seven Oaks Classical School will follow all federal and state employment laws. Seven Oaks will conduct
the necessary expanded criminal history checks (definition found at IC 20-26-2-1.5) according to Indiana
Code 20-26-5-10 which requires all school corporations, charter schools, and accredited nonpublic
schools to adopt and administer a policy for all applicants of both noncertified or certificated employment
to obtain an expanded criminal history check as of July 1, 2009. All potential employees will need to
submit and pass both the criminal background check and results of the fingerprinting in order to be
considered for employment at Seven Oaks.

Employees of the school will have the same rights of collective bargaining as any other public employees.
Teacher qualifications will be available in writing for parents and the community.

The headmaster of Seven Oaks, in consultation with the governing board, which is responsible for setting
the salary schedule and approving the annual budget for staffing needs, will recruit and interview
qualified applicants, and will hire all teachers and other employees for the school. As a classical school,
Seven Oaks will preferentially hire teachers who are familiar with, and supportive of, the classical model
of education. Seven Oaks will be aided in recruiting by Hillsdale College, which hosts an annual job fair
for classical schools. In addition, Seven Oaks will recruit graduates from other classical and liberal arts
colleges around the country (e.g., Thomas Aquinas College, University of Dallas, and St. John’s College).
Recruiting will begin as soon as the headmaster is employed in early 2015, with hiring of teachers to start
in April 2015.

2. Describe the staffing plan (e.g., leadership, instructional, and support roles; reporting relationships;
and accountability for student outcomes) your school will use to ensure that every student has access to
excellent teaching. Will the staffing model incorporate technologies, new roles for teachers and other
staff, or innovative instructional techniques toward that end? If yes, how?

Among other vital roles, the headmaster will manage Seven Oaks as well as its overall instructional
leadership for the charter school. He/she will have complete responsibility for all personnel matters
including the authority to hire (including teachers, support staff, administrators), assign, promote,
discipline, and terminate school employees who do not adhere to Indiana law and Seven Oaks' policy. In
addition, he/she will ensure that each student will be able to access excellent teaching by keeping up to
date on all current curricular and educational thoughts, trends, and practices. He/she will make
professional development opportunities available to the school staff and systematic performance
evaluation of school personnel. The teachers and staff will be held to a high level of accountability and
the headmaster will be in charge of making certain that occurs.

All school personnel will report to the Headmaster and have regularly scheduled meetings with him/her.
The headmaster will ensure that teacher inputs are regularly communicated to the governing board. The
headmaster and the governing board will determine how to best address teacher input regarding school
governance.
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The assistant headmaster will work with the headmaster in all areas of school management, curriculum
development, and student services. He/she will work as the instructional leader of Seven Oaks as well as
monitoring school activities (including developing programs to encourage committee participation,
student organizations, community support, and extra-curricular clubs which students may start that
support or are related to academic achievement).

The teachers will be competent or masters in their subjects. Because of their strong knowledge and
expertise, teachers will be best equipped to help students to develop their own knowledge and solid skills
to allow them continuous growth and development. Teachers will provide an enriching environment
where students will learn in a variety of ways; they will establish rapport with students and their parents.
Individualized attention and a variety of learning styles will be highlighted, thereby ensuring that every
student, no matter his or her background or style of learning, will have access to an excellent education.

3. Explain how — and how frequently — the school will evaluate the performance of the school leader
and teachers. What key elements will drive evaluations, and who will conduct them?

The school headmaster will be evaluated by the school board on an annual basis. While the headmaster
will formally evaluate the teachers once per semester, informal evaluations will occur via frequent “drop
in” visits throughout the year. The governing board will perform ongoing assessments of the school and
its programs and operations. The governing board will also routinely assess its own performance.
Governing board members will participate in and develop short and long-range plans for the school. They
will monitor the effectiveness of the school's programs and implementation to determine if the school has
met its stated goals. Seven Oaks will comply within the parameters of rule and law for said evaluations.

4. Explain how the school would handle unsatisfactory leadership or teacher performance, as well as
leadership/teacher changes and turnover. How will the school identify and address development needs
or concerns?

Staff retention will be accomplished by providing competitive salaries and benefits comparable to those
provided by surrounding school districts, as well as offering a challenging environment. Staff members
will also be involved in the planning and operation of the school under the direction of the headmaster.

5. Provide an overview of the school’s compensation system (including benefits) and how this aligns
with the performance evaluation process. For Indiana requirements regarding employee benefits, see
for example the following: IC § 20-24-6-7.

The Seven Oaks governing board will develop an employee handbook that will include all human
resources policies and other information needed for its staff. The handbook will contain policies and
procedures regarding employment, employment status and records, employee benefit programs,
timekeeping/payroll, work conditions and hours, leaves of absence, and employee conduct and
disciplinary action. At the end of each school year, the headmaster and the Seven Oaks board will review
and revise the staff handbook as appropriate. Evaluation outcomes will be tied to compensation increases.
Currently, Seven Oaks has budgeted average salary increases of 2% per year based on these evaluations.
Since compensation is based on the results of these evaluations, some teachers may see a more significant
increase in their salaries. The performance evaluation rubric and corresponding compensation rubric will
be further developed by the headmaster and governing board. Seven Oaks has an additional 20% on top of
existing salaries budgeted for benefits.

Professional Development

1. Describe how school leaders will be supported and developed throughout the year.

For a school like Seven Oaks Classical School, professional development for all staff members focusing
on fulfilling the school’s curriculum and instructional goals is mission critical. It is vitally important to
students’ academic performance that the staff be optimally effective in teaching in a classical school

Page 40 of 47



environment and addressing the Common Core and Indiana Academic Standards in their daily
instructional practice.

Essential skills and knowledge training, along with professional development, of Seven Oaks Classical
School staff will address the following as a baseline:

Pedagogy, strategies, and best practices for teaching in a classical school environment

A working knowledge of the Seven Oaks curriculum and enhancements, as well as state and
district graduation requirements

How to utilize and navigate the tools of the education management system chosen

How to develop Personalized Learning Plans

Forms of assessment and how to utilize results to guide instruction

Knowledge of school processes and policies

Collaborating on continuous improvement of curriculum

How to foster a classical school community

Professional development activities will be provided before school begins and throughout the year. Seven
Oaks Classical School teachers will participate in the following professional development activities
designed to enhance their understanding of the curriculum and accountability measures:

Initial Teacher Orientation: All teachers will attend teacher-training developed specifically for
Seven Oaks Classical School. This training is to prepare teachers for the first few weeks of
school, and will cover “the basics,” including curriculum, assessment, personalizing instruction,
school year events, grading and report cards, communication, and essential educational
management system tools. Upon successful completion of this training, teachers will be ready to
begin instruction.

Seven Oaks Classical School Teacher Handbook: The teacher handbook will contain policies,
procedures and “how to” components which will aid the teachers on a day-to-day basis.

Face-to-Face Training with Hillsdale College: Before school begins each year, Seven Oaks
Classical School staff will engage in up to two weeks of face-to-face training and orientation.
Programming will be provided by Hillsdale College, as well as local resources whenever
possible.

Supplemental Teacher Training Course Segments: Once the school is up and running, the
education committee will work with Seven Oaks Classical School to present teachers with
ongoing training appropriate to the needs of a classical school. These trainings sessions could
include, but would certainly not be limited to, instructional strategies to help struggling learners,
new assessments and curriculum elements, and processes that teachers need to implement once
the school is successfully underway. There will also be a differentiated course designed
specifically for returning staff members that would target new concepts and would serve as a
refresher on basic skills.

Seven Oaks Classical School Professional Development Sessions: With support from Hillsdale
College, Seven Oaks Classical School will provide teachers with ongoing professional
development activities throughout the year. Presenters with various backgrounds and areas of
content expertise will conduct live sessions on a rotating basis throughout the school year.
Teachers would be required to attend these sessions throughout the year on designated
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professional development days. Topics might include the following: implementing specific
instructional strategies, current curriculum-specific topics and trends, effective teaching strategies
and communication skills for a classical school environment, utilizing the state standards to guide
instruction, educational technology, and using data to guide instruction. These sessions would
result in professional development certificates needed for certification upkeep.

2. Provide a schedule and explanation of professional development that will take place prior to school
opening. Explain what will be covered during this induction period and how teachers will be prepared
to deliver any unique or particularly challenging aspects of the curriculum and instructional methods.
Teachers will participate in professional development prior to the school year beginning and in
accordance with the school calendar. The professional development will consist of the following
curriculum and instructional methods:

Foundations of Classical Education. Examine the ideas of what an education is; the branches of
classical knowledge and instruction; how these relate to the mission of the school; historical usage of
these ideas in antiquity, the Western Tradition, and the American founding period; and how classical
education differs from other educational philosophies.

Core Knowledge. Present an overview of the structure and design of the Core Knowledge Scope and
Sequence; the underlying ideas leading to the design; how to plan for lesson deliver through the
construction of curriculum maps and syllabi; considerations in lesson design based upon the structure of
the CK sequence.

Academic Policies. Present the philosophy accompanying the design of the following academy policy
areas: homework, grading, promotion, retention, cheating/plagiarism.

Mathematics. Present the design principles for mathematics curriculum scope and sequence; examine the
overall comprehension objectives for the K-3 grade band and the 4-6 grade band; demonstrate the
strengths of the curriculum elements (Saxon and Singapore) as they support the comprehension
objectives; explain and demonstrate the Model Method to support instruction in Singapore Math.
Literature and Composition. Present the principles of good writing and the practices for use by the
teacher to develop writing abilities of the students; examine the purpose of reading literature and the
approach to its teaching that supports the purpose.

Grammar. Outline the developmental continuum of grammar comprehension and usage; present methods
of instruction leading to mastery by the student.

Science. Examine the nature of the body of scientific knowledge and how it relates to approaches to
science instruction; present a set of purposes for the study of science; demonstrate the philosophical
consistency between learning in science and learning in other disciplines in the school.
Phonics/Spelling/Handwriting. Present the concepts of phonics instruction as they relate to the
acquisition of the skill of reading; demonstrate and practice the methods of phonics, spelling, and
handwriting instruction which will lead to teacher proficiency in curriculum delivery.

3. Include the expected number of days/hours for professional development throughout the school year
and explain how the school’s calendar, weekly schedule, and staffing plan will be structured to
accommodate this plan. Explain how professional development will be aligned with the interim
assessment process and adjusted during the year to address areas of need that are identified.

In addition to the eight (8) days of training at the beginning of the school year and ongoing
professional development throughout the school year, each Seven Oaks Classical School teacher
will have daily opportunities for classroom and course planning.

4. Explain how the professional development program will be evaluated by the school to assess its
effectiveness and success.

Seven Oaks Classical School teachers will be surveyed regularly regarding their satisfaction with
professional development experiences to help guide continuous improvement in this area. In addition,
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specific teacher accountability metrics will help school administrators quantify the impact of professional
development activities and areas in need of additional work. The education committee will conduct
ongoing evaluations of professional development activities to ensure that all areas of curriculum and
instruction and school support areas are being met through appropriate professional development
opportunities that are in line with classical school needs.

START -UP & OPERATIONS

1. Start-Up Plan. Provide, as Attachment 15, a detailed start-up plan for the period leading up to the
school’s first day of student attendance.
See Attachment 15 for a detailed start-up plan.

2. Start-Up Staffing and Costs. Complete the Start-Up (Year 0) Budget and Staffing worksheets in the
Budget and Staffing Workbook (be sure to complete all pages in the Budget and Staffing Workbook,
and provide as Attachment 17).

See Attachment 17 for the complete Start-Up Budget and Staffing Workbook.

3. Transportation. If the school will provide transportation, describe the transportation arrangements
for prospective students. In addition to daily transportation needs, describe how the school plans to
meet transportation needs for field trips and athletic events. Describe how the school will comply with
the federal McKinney-Vento Homeless Assistance Act, 42 USC 11431, for homeless students, as well as
the Individuals with Disabilities Education Act and 511 IAC 7-43-1(u).

Seven Oaks Classical School anticipates that parents and legal guardians of enrolled students will provide
transportation for their own children or make carpool arrangements with other parents of children at the
school. Seven Oaks will assist parents in making carpool arrangements should this be necessary. The
school will also work with before- and after-school care providers to ensure that transportation to and
from school is a smoothly coordinated process. Should Seven Oaks be located in Ellettsville, it is planned
that after-school options will be available to parents through the Boys and Girls Club, located in the same
school building as Seven Oaks Classical School. In this case, school faculty and staff will be available to
escort students to the check-in room. For other after-school care programs, transportation to and from
before- and after-school care will be the responsibility of the parents and legal guardians. Special
accommaodations will be made where required to remain in compliance with state and federal law.
Transportation for field trips and athletic events will be provided by contractors as needed through the
funding currently allocated to these activities. Once an active athletics program is established, the school
will seek to purchase a bus through fundraising and grant-writing activities.

4. Safety and Security. Provide the school plan for safety and security for students, the facility, and
property. Explain the types of security personnel, technology, equipment, and policies that the school
will employ.

Seven Oaks Classical School places the highest priority on the safety and security of the school’s
students, faculty, staff, and property. The school will be equipped with restricted access doors throughout
the building. All faculty and staff will be properly trained on security policies and procedures, warning
signals, and the school’s emergency plan. All school visitors will be required to sign in at the front office
and wear an identification badge during their time at the school.

5. Technology Specifications and Requirements (for Blended Learning and Virtual Operators only).
This does not apply to Seven Oaks Classical School.
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6. Insurance Coverage. Charter schools authorized by the Indiana Charter School Board will be
required to indemnify the Indiana Charter School Board, the Indiana Department of Education, any
related entities, and their respective members, officers, employees, officials and agents.

See Attachment 16 for Insurance Coverage.

FACILITY PLAN

1. If you are in the process of identifying a facility, describe with as much detail as possible the viable
facility options that your team has identified. Include in this section how you selected a target location,
any brokers or consultants you are employing to navigate the real estate market, plans for renovations,
timelines, financing, etc. Charter school facilities must comply with state and local health and safety
requirements as described in I1C 8§ 20-26-7, 20-24, and as required by the Indiana State Department of
Health, Office of the State Fire Marshall, Department of Public Works, and the corresponding local
agencies. In addition, charter school applicants must be prepared to follow applicable city or town
planning review procedures. Describe the organization’s capacity and experience in managing these
strategies, including managing build-out and/or renovations. Detail the specific interactions the
applicant group has had with state and local agencies to determine whether the identified facilities are
suitable and affordable. Explain the inputs, including specific sources of information, the applicant
group has used to project all facility related costs. These inputs should be reflected in the facility
related expenses included in the 5-Year Budget.

An alternate location for the school has also been identified at 1425 S. Curry Pike, Bloomington, Indiana.
This location is the former offices and world headquarters of the Otis Elevator Company. The school
district of this facility is the Monroe County Community School Corporation. This facility is currently on
the market for $2.9 million and would require significant renovations to convert the facility for use as a
school. The architectural firm Odle, McGuire & Shook has performed a preliminary walkthrough of this
facility with the members of the founding board and is prepared to perform architectural sketches for the
renovation of this building in the event that the primary facility identified is no longer an option.

At present, the line item budget for facility costs has been set at 15% of the projected per pupil grant
revenue. In the case that Seven Oaks Classical School moves forward with the below location, it is very
likely that the cost to lease the facility will be far below the budget currently set forth.

2. If you have already identified a facility, or plan to locate the new school within a facility currently
owned or leased by the applicant, please indicate the street address and the school district in which the
building is located. Describe the facility, including whether it is new construction, part of an existing
public or private school building, or part of another type of facility. Provide a detailed list of any
anticipated construction or renovation costs (these should be described in the budget narrative and
reflected in the budget). If possible, provide a layout and description of the proposed facility. Include
the number and size of classrooms, common areas, recreational space, any community facilities, and
any residential facilities. Explain how the facility will meet the needs of any students who are
physically challenged.

Seven Oaks Classical School has identified the former Ellettsville Elementary School, now known as
Eagles Landing, as the desired location for development of our K-8, and eventually K-12, program. The
street address for this site is 200 East Association Street, Ellettsville, Indiana. Located along State Road
46, 6.7 miles to the west of State Road 37, Bloomington’s main north-south artery, the site offers easy
access to residents of Monroe County and points beyond. The building, once the largest elementary
school in Indiana, was built in stages, with the historic gymnasium dating to the 1930s, the lower two-
story section (north building) dating to the 1950s, and the upper two-story section (south building),
located above the north building due to topography, in the 1970s. The building is located within the
Richland-Bean Blossom School Corporation, with close proximity to the Monroe County School
Corporation. Classrooms are spacious, with typically 900 SF of space per room. The overall building
measures 98,000 SF.
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Seven Oaks is in negotiations for lease of the majority of the facility with a third party, which has
optioned the property for purchase. The third party is also in negotiations with the Boy’s and Girl’s Club
after school program, a current tenant of the property, to continue providing after school programs, and
with Girls Inc., an organization dedicated to advancing the progress of female students in esteem,
development, and college readiness. Seven Oaks believes that the Boy’s and Girl’s Club and Girls Inc.
will provide valuable after school and supportive services for our student population.

The highest and best reuse of a building is always a return to its original use. The former Ellettsville
Elementary School is by far the best option for the immediate introduction and success of our new charter
school. Seven Oaks will offer two K-8 classes with expansion of one grade each on successive years,
utilizing the upper floor and upper hallway connector of the north building, the entire south building, and
the historic gymnasium. The hallway connector (at grade due to topography of the sites) offers K-1
classrooms with access to outdoor play areas to both the west and the east of the classrooms.

Classrooms for 2-5 students would be located on the first floor of the south building, with 6™ grade and
special programming space on the second floor. The existing kitchen and cafeteria space, also located in
the south building, would be restored for those purposes. Finally, offices would be located alongside the
K-1 classrooms on the first floor hallway connector. Grades 7-8, along with library services, would be
located in the upper connector hallway.

As grades 9-12 are added, two additional classrooms would be utilized on the connected second floor of
the north building. Special programming space for art, music, and computer labs would be utilized for
both K-8 and 9-12 on the first-floor hallway of the north building. Access to the gymnasium for health
and physical education classes, as well as athletics, would be accomplished through a dedicated stairway
and use of the building’s elevator. Access for students with special needs would be facilitated by this
elevator.

Seven Oaks has retained the services of Odle, McGuire & Shook (OMS) architects and engineers of
Indianapolis to assist in the development of plans and designs for the repurposing of space within the
former elementary school or, if need be, other options. OMS has extensive experience in the K-12 design
market, with hundreds of schools included in its portfolio. The company is well versed in negotiating and
presenting for approval plans for zoning, permitting, and reuse of properties.

Finally, Seven Oaks has thoroughly evaluated multiple location options and offers one site as a possible
alternative if negotiations for the former Ellettsville Elementary School should prove unsuccessful.

BUDGET & FINANCE

1. Describe the systems and processes by which the school will manage accounting, purchasing,
payroll, and the required annual audit. Specify any administrative services expected to be contracted
for the school. Describe the school’s financial/internal controls.

Seven Oaks intends to contract with Indiana Charters to establish accounting, purchasing, and payroll
processes. Indiana Charters' approach is to assist the school in finding the best possible administrative
staff prior to start-up. Depending on the skills of the individuals the school hires, accounting processes
will be customized to take best advantage of the on-site staff.

Regardless, all processes will require at least three different individuals to be involved from the beginning

to the end of each business transaction. Indiana Charters will provide qualified individuals to either carry
out all accounting functions or to provide training and oversight to school staff.
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Software, forms, and all components of the accounting system will be State Board of Accounts (SBOA)
compliant and, more importantly, will be property of Seven Oaks. Monthly management reports,
including a statement of net assets, statement of revenue and expenditures, actual vs. budget analysis, and
cash flow projections, will be provided to school leadership and the board.

Indiana Charters will assist Seven Oaks in the selection of a qualified CPA firm to conduct the annual
audit and prepare appropriate non-profit informational tax returns.

2. Provide, as Attachment 17, a detailed 5-Year Pro-Forma Budget for the school by completing the
Budget and Staffing Workbook Template.
See Attachment 17 for our 5-year budget.

3. Provide, as Attachment 18, a detailed budget narrative.
See Attachment 18 for our budget narrative.

4. Additional Requirement for Pre-Existing Non-Profit Organizations: If a pre-existing non-profit
organization will be the charter holder/governing entity, provide the following as Attachment 19: (a)
the last three years of audited financial statements and management letters; and (b) the most recent
internal financial statements including balance sheets and income statements (at least through the end
of June 2011).

This does not apply to Seven Oaks Classical School

SECTION IV: INNOVATION
Foundations of Innovation

Seven Oaks Classical School is an innovative school within the district due to its unique curriculum. First,
students will study Latin throughout their school careers. Latin study will begin informally in the
elementary grades and will end with students translating Roman authors and poets in high school.
Students will also study history, mainly through primary source documents, to promote analytical skills
and essential insight into their culture and heritage. Another unique aspect of Seven Oaks is the
instruction in character education and the classical virtues. These will be integrated throughout the
curriculum and in all grade levels. At Seven Oaks, high academic achievement, personal discipline,
ethics, and personal responsibility will consistently be reinforced through the study of subjects in the
classical tradition.

Classical education upholds a standard of excellence and has a proven itself over the course of time. We
believe Seven Oaks’ high standards and research-based curriculum will provide students a rigorous and
well-rounded education that will challenge them to excel not only in learning but in character
development. Students will graduate from Seven Oaks highly literate and responsible citizens who are
well-prepared to uphold America’s founding principles.

Description of Innovation

Several very unique innovations characterize Seven Oaks Classical School:

e All students will study Latin to facilitate reading comprehension and vocabulary and bolster
performance in all subjects.
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e  Upper level students will study history mainly through primary source documents to foster
analytical skills and essential insight into their culture and heritage.

e All students will be trained in study skills such as time management, organization, note taking,
and research, which are essential for building stamina for further academic pursuits.

e The intent to instill virtues of character in the lower grades through the eight pillars of character
education: Responsibility, respect, industry, integrity, honesty, courage, citizenship, and
cooperation. Instruction in the classical virtues (prudence, justice, temperance, and fortitude) will
be introduced in the upper grades as a continuance of the elementary character program and a
necessary support of the classical curriculum.

To achieve our mission, Seven Oaks will emphasize an education in the humanities, the sciences, and the
arts in several current and research-based curricula/programs in the elementary and middle schools. These
programs include: the Core Knowledge Sequence — a specific, grade-by-grade core curriculum of
common learning; Riggs Institute’s (The Writing & Spelling Road to Reading & Thinking) for teaching
“explicit” phonics, reading and language arts; and Singapore Math — a conceptual approach to
mathematical skill building and problem solving. Students at Seven Oaks Classical School will receive a
rigorous classical liberal arts education by studying literature, math, history, civics, the sciences, music,
and art, which will align with but exceed Indiana and Common Core standards. Students will receive
meaningful homework and teachers will train students at all levels in Socratic seminars to encourage
intelligent, logical, and independent thinking. Seven Oaks’ curriculum, coupled with academically-
appropriate supplemental programs, has proven to be successful for all students, including special needs
students and English Language Learners (ELL).

Additional Application Submission Requirement

See Attachment 20.
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Attachment 1

Provide, as Attachment 1, full resumes (including contact information) for the individuals named. Identify
members of the Founding Group who are proposed as board members, school leaders, or other key staff
members of the school.

LINDSEY ANDREA WEAVER

4035 EAST BOLTINGHOUSE ROAD, BLOOMINGTON, INDIANA 47408
PHONE: (812) 272-9716 « E-MAIL: lindsey.weaver@sevenoaksclassical.org

EDUCATION
1994-1997 Culver Academies in Culver, Indiana
1997-2001 Hanover College in Hanover, Indiana
* Bachelor of Arts, Philosophy, and Anthropology
2004-2008 New Mexico State University in Las Cruces, New Mexico
» Master of Education in Special Education with focus in
Communication Disorders/Deaf Education

EMPLOYMENT
2009-Present
Monroe County Community School Corporation, Dr. Kathleen Hugo, Director of Special Services, (812)
330-7700
Hearing Specialist, Itinerant Teacher of the Deaf/Hard of Hearing
e Provides direct and consultation services to the deaf/hard of hearing.
o Evaluates students and determines eligibility for deaf/hard of hearing children in accordance with
Article 7 of the Indiana State Laws for Special Education.
o Coordinates training on assistive technology and the use/care of hearing aids & cochlear implants.

2007-2009
Brown County School Corporation, Matt Stark, (812) 988-6606, Special Services Department Lead, Barb
Kelp, (812) 988-6606
Special Education Teacher, Moderate/Severe Classroom, Transition Program
¢ Planned and developed Individualized Educational Plans for students.
o Directly cared for the needs of medically fragile students.
¢ Organized individualized activities for moderate/severe-needs students.

2005-2007
Las Cruces High School, Nyeta Haines, (575) 527-9400, SPED Department Lead, Sarah Ogden, (575) 640-
6637
Special Education Teacher, Low Incidence/Mentally Disabled/Pre-employment Program
 Organized and led Individualized Education Plan (IEP) meetings with parents and staff.
* Conducted assessments and compiled working records.
» Coordinated community involvement and transit training.

Summer (2003, 2004, 2005, 2006)
Las Cruces Public Schools Extended School Year (ESY), (575) 527-5800
Special Education Teacher, Deaf/Hard of Hearing Education

* Developed lesson plans in accordance with the ESY theme.
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 Implemented plans and activities in the D/HH classroom.
* Directly Instructed the D/HH with American Sign Language.

2004-2005
Santa Teresa Elementary, Ralph Yturralde, (575) 589-3445
Special Education Teacher, Resource Pull-out Program
» Taught and enriched students with learning disabilities, as well as the gifted.
* Coordinated schedules with general education teachers to either remediate or enrich students’ class
loads.
* Organized appropriate lesson plans in accordance with students’ Individualized Education Plans.

2002-2004
Mesilla Elementary, Barbara Bencomo, (575) 527-9566
Educational Assistant, Low Incidence/Severe and Profound Disabilities
* Aided teacher with appropriate lesson planning.
» Conducted and assisted in daily activities.
» Attended to and cared for the needs of developmentally disabled children in conjunction with several
certifications and in accordance with various trainings.
*References available upon request
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Matthew Wolf

1206 S Longwood Dr. * Bloomington, Indiana * 47401
CELL (812) 320-7155 « E-MAIL matt.wolf@sevenoaksclassical.org

EXPERIENCE
Information Technology Manager, Indiana University, Eppley Institute for Parks and Public Lands
BLOOMINGTON, INDIANA—2003-PRESENT

Manage help desk functions for the Institute. In 2013, reduced the number of tickets by 50% over
previous year by aggressively targeting bugs and improving system usability. Ninety-eight percent
customer satisfaction rating in this timeframe among reporting users.

Provide front line technical support for clients and tier 2-3 for web-based customers. Train and coach
tier 1 technical support staff.

Develop, implement, and maintain web-based applications, including ecommerce and learning
management, to deliver online learning for park and recreation professionals.

Transitioned technology infrastructure to cloud-based virtual servers, eliminating the need, cost, and
risks associated with onsite hosting.

Lead many aspects of the Institute’s marketing, consisting of web content, development of brochures,
email marketing, Facebook and Twitter presence, and conference exhibitions.

Implemented and customized a reporting system using SQL Server Reporting Services to produce
monthly enrollment and completion reports, transcripts, and customer reports for clients.

Designed and implemented website for an 18-month online training program for new superintendents at
the National Park Service. This training program utilizes technology in all areas, including web
conferencing, online asynchronous discussions, and an online learning environment to facilitate the
tracking of participant progress.

Manage multiple projects working with the National Park Service, including the development of over 60
web-based training modules in the past 8 years.

Define and document Institute’s business practices and IT policies, system maintenance procedures,
University compliance, data retention policies, development best practices, and disaster recovery
practices and procedures.

Administration of five servers (3 Ubuntu LAMP, 2 Windows 2008).

Independent Technology Consultant
BLOOMINGTON, INDIANA—1998-PRESENT

Manage an Ubuntu Linux server for sending of mass email and website hosting. Developed custom PHP
code to send daily updates to members based on daily website activity and content with total volume of
about one million emails per month. Host websites on self-managed LAMP server. Manage security,
tuning, account allocation, and disaster recovery.

Manage the design and development process of websites for clients including non-profits, political
candidates, and businesses.

Technology Support Specialist, Indiana University, HPER Technology Services
BLOOMINGTON, INDIANA—2001-2003

Worked 20-30 hours per week while completing degree.

Supported Windows NT, 2000, XP environment consisting of over 200 computers and managed
replacement of 150+ workstations.

Enhanced communication, customer support, and problem solving skills through interaction with school
staff.

EDUCATION
Bachelor of Science, Business — Computer Information Systems
Indiana University, Bloomington, IN—2003

SKILLS
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General Skills: Customer Support, Conflict Resolution, Information Technology Project Management

Programming Languages: ASP.NET, PHP, Java; Databases: SQL Server, MySQL, SQL.ite

Web Based Skills: HTML, JavaScript, CSS, SQL

Operating Systems: Windows Server (2008, 2003, 2000), Windows (8.1, 7, Vista, XP), Mac OS X, Ubuntu
Applications (non-exhaustive): SQL Reporting Services, Tableau Business Analytics, MS Sharepoint, MS

Project, MS Office, Photoshop, Adobe Connect, and Adobe Captivate
Web Platforms/System: Wordpress, Drupal, Wordpress, Magento E-Commerce, Moodle LMS

PROFESSIONAL INVOLVEMENT

Indiana Parks and Recreation Association 2013
Presented education session on technology and
relationship management.

Association of Partners for Public Lands
(APPL) 2012

Presented two sessions titled “Technology Toolkit
and “Relationship Management.”

Michigan Recreation and Park Association 2012
Presented education session on Social Media Best
Practices for park and recreation agencies.
Association of Partners for Public Lands
(APPL) 2011

Presented an education session on collaborative
web-based technologies for public land agencies.
Great Lakes Park Training Institute 2010
Presented an education session on New Media and
its use in Park and Public Land agencies.

National Recreation and Park Association 2009
Presented an education session, "Building Online
Communities to Increase Participation,” focusing
on the best uses of social networks and new media.

99

Indiana Park and Recreation Association 2009
Co-presented a session on Web 2.0 technologies
and applications in the park and recreation
profession.

E-Learning Guild DevLearn 2008

Hosted a table-sharing experience highlighting the
Eppley Institute's use of Moodle open source
learning management system.

National Recreation and Park Association 2007
Presented a paper on the strategic uses of IT within
park and recreation organizations. Presentation
focused on the uses of Web 2.0 including blogs,
wikis, podcasting, RSS, location based services,
and web conferencing.

Indiana Park and Recreation Association 2007
Co-presented a seminar on the utilization of
technology within park and recreation
organizations.
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COMMUNITY INVOLVEMENT
Seven Oaks Classical School—Board Vice President 2014
Beta Sigma Psi Bloomington Alumni Chapter, President 2011-Present

BloomingLabs-Kids Volunteer to teach kids about technology, electronics, and computers at
BloomingLabs HackerSpace in Bloomington, Indiana.
*References Available Upon Request
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Curriculum Vitae

Linda Coughlin Murphy
1106 E. Benson Court, Bloomington, Indiana 47401
Phone: (202) 285.5384 lishmurphy@gmail.com

EDUCATION

The George Washington University, Washington, DC  August 2003—June 2006
The Columbian College of Arts and Sciences
Master of Arts in Speech & Hearing Science

University of St. Thomas, St. Paul, Minnesota August 1996-July 2000
Bachelor of Arts in Sociology
Minor in Justice and Peace Studies

WORK EXPERIENCE

Richland Bean Blossom School District, Ellettsville, Indiana  October 2013—December 2013
Short-Term Contract
Speech Language Therapist, Consultant

Conducted evaluations and wrote reports of preschool-aged students who had previously been identified
as potentially needing speech/language services.
Participated and assisted in IEP meetings with support staff and caregivers.

The lvymount School, Rockville, Maryland August 2007—February 2011
Speech Language Therapist

* Provided individual, small group, and/or large group therapy to students in high school (ages 14-18)
and post—high school (ages 18-21) through the Multiple Learning Needs Program at this non-profit
school for students with special needs.

* Met weekly with the classroom team to discuss students’ progress and plan lessons to support the
curriculum and IEP goals.

» Worked with students through formed groups, such as: social skills, apartment (cooking and daily-
living skills), computer lab, academic groups, and problem-solving/advocacy.

» Attended community outings with students, working on communication skills across different settings.

* Visited and consulted at the various jobsites where Ivymount students work/intern.

» Supported and collaborated with a staff that included special education teachers, occupational
therapists, speech language therapists, social workers/psychologists/counselors, behavioral specialists,
employment coordinators, transition specialists, and job coaches.

» Worked with assistive technology devices for students.

 Attended IEP meetings and parent conferences.

Education Based Services August 2006—-August 2007
Pacifica School District, Pacifica, California
Clinical Fellow, Contractor
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» Completed clinical fellowship year as a speech-language pathologist. Provided assessment and
treatment of elementary and middle-school students with a range of language learning disabilities and
disorders, articulation and phonological disorders, fluency disorders, voice deficits, autism, and
Asperger syndrome. Also collaborated with general education and resource teachers, school principals,
administrative staff, psychologists, occupational therapists, social workers, and families.

CLINICAL EXPERIENCE

Practical clinical experience was gained through four month—long rotations in the following eight sub-
clinics:

 Aural Rehabilitation: January—May 2006

* Fluency: September—December 2005

» Developmental Speech and Language: May—August 2005

* Voice: May-August 2005

» Communication Enhancement for Pediatrics and Adults: January—May 2005
* Early Intervention/Neurologic Pediatrics: September—December 2004

» Audiology: September—December 2004

* Neurologic Communication Disorders: September—December 2004

ADDITIONAL CLINICAL-RELATED EXPERIENCE

Accotink Academy, Springfield, Virginia

Intern

- Facilitated assessments and individual therapy for a caseload of elementary, middle, and high school
aged children with learning and emotional disabilities.

- Prepared and implemented Individualized Education Plans (IEPs), developed appropriate language
goals, as well as collaborated with a team of speech-language therapists, special education teachers, art
therapists, caregivers, and other faculty and staff to best meet each student’s unique needs through this
specialized school setting.

Arlington County Public Schools, Arlington, Virginia September—December 2005
Washington-Lee High School

Intern

-Through the general education setting, worked in collaboration with the school speech-language therapist
to provide speech and language services for a diverse group of students with the following
deficits/impairments: specific language impairments (SLI), language learning disabilities (LLD), autism
spectrum disorder, brain injury and resulting cognitive delays, articulation and phonological disorders,
fluency disorders, hearing impairments, and emotional disabilities.

-Participated in a “life skills” group, in collaboration with speech therapists and an occupational therapist,
that included students with cerebral palsy and mental retardation.

Private Families, Washington DC & Potomac, Maryland June—September 2004
-Certified in Applied Behavioral Analysis (ABA).

-Received instruction and implemented elements of B.F. Skinner’s Analysis of Verbal Behavior (AVB)
-Applied skills and experience gained to treat three children with autism.

Attachment 1 Page 7 of 28



Terry L. English
Attorney at Law

820 N. College Avenue

Bloomington, IN 47404

Telephone: (812) 334-2192 Facsimile: (812) 334-3675

Cellular telephone: 812-320-1026

E-mail: Barrister@bluemarble.net

Biographical Information

Work experience:

LI May, 1979 to present -- Attorney in private practice in Bloomington, Indiana. Areas of specialty
include creditors’ rights (collections and mortgage foreclosures), bankruptcy, family law (dissolution of
marriage, adoption, paternity, and guardianship), business organization and reorganization, municipal
law, school law, and criminal law. | am a member of the Indiana State Bar Association and | am licensed
to practice in state and federal courts in Indiana and before the United States Supreme Court.

[ July, 2005 to present—Managing director of Prestige Auction & Appraisal Group, Bloomington,
Indiana.

I August, 2000 to 2009—Adjunct professor of business and business law at Ivy Tech Community
College, Bloomington, Indiana.

11991 to 1994—L egal columnist for Indianapolis CEO Magazine and Columbus, Ohio, CEO Magazine.
These magazines were distributed to business leaders throughout central Indiana and central Ohio.

— August, 1988 to June, 1991—Adjunct professor of journalism (advanced newspaper reporting) at
Indiana University, Bloomington.

[ August, 1985 to June, 1988—Adjunct professor of business law at vy Tech State College,
Bloomington, Indiana.

[l October, 1974 to August, 1976—Associate editor of Bloomington Herald-Times newspaper,
Bloomington, Indiana. | oversaw a staff of 19 reporters and editors. Between 1974 and 1984, | also wrote
a consumer and legal column which was published twice weekly in newspapers in Bloomington and
Bedford.

[ April, 1974 to October, 1974—Press aide to Indiana Secretary of State Larry Conrad. During the day, |
worked in the corporations division of the secretary of state’s office. During the evenings, | traveled with
Mr. Conrad to re-election campaign appearances and assisted with press relations.
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|| January, 1972 to April, 1974—Police and courts reporter for The Evansville Press newspaper,
Evansville, Indiana.

"1 June, 1971 to January, 1972—Night national editor of the Charlotte (N.C.) Observer newspaper.

Education:

I Doctor of Jurisprudence degree from Indiana University, Bloomington, Indiana, 1979. (I attended the
I.U. School of Law from August, 1976, to December, 1978.) Technical editor of the Indiana Law Review,
1978. In 1978, the Law Review published an article written by me entitled “DNA and the Congressional
Prerogatives: Proposals for a Deliberate Legislative Approach to Genetic Research.”

LI Bachelor of Arts degree in journalism from Indiana University, Bloomington, Indiana, 1971. (I
attended 1.U. from August, 1967, to May, 1971.) While at I.U., | was editor of the Indiana Daily Student
newspaper in 1971.

[J Candidate for Master of Business Administration (MBA) degree from Ball State University, Muncie,
Indiana. Completion of degree requirements expected in 2015.

[J Coursework in theatre and drama ongoing at Indiana University, Bloomington (with emphasis on
playwriting and screenwriting).

Personal Information:
[J Married for 35 years to Carla English. One son, Jeremy.

LI Former president of the Sons of the American Revolution, Daniel Guthrie Chapter; Indiana State
Chancellor, Sons of the American Revolution; member of the Sons of Colonial New England; member of
the Society of Indiana Pioneers.

L Graduate of the Indiana Leadership Forum, Indianapolis.

1T Member of the Board of Directors of the Indiana Journalism Hall of Fame.
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JAZZMIN VEGELER
3212 N. O’BRIEN PL

BLOOMINGTON, IN 47404

SUMMARY OF QUALIFICATIONS

e  Ten plus years of experience working with children.

. Proven interpersonal skills, having previously worked with clients and professionals.
e  Self -motivated and organized.

e  Planned and implemented activities for a skills based therapy program.

e  Homeschool two elementary-aged children

EDUCATION
INDIANA UNIVERSITY-PURDUE UNIVERSITY, Ft. Wayne, IN
Bachelor’s degree in Psychology, 2004
EXPERIENCE
BLOOMINGTON MEADOWS HOSPITAL—Bloomington, IN
Mental Health Technician

Work with children and adolescents that have emotional and behavioral issues and over
see their safety and wellbeing. Collaborate with nurses and therapists to implement
treatment plans. Lead groups on social and emotional health. March 2014—Current

KATZ-HOUSWORTH HOUSEHOLD—BIloomington, IN
Nanny

Cared for a pre-school aged child. Organized and scheduled daily activities. Assisted child
in daily self-care. Responded to, and altered daily plans based on child’s needs.
Communicated daily concerns and successes with parents. . August 2006—May 2008

PARK CENTER INC., Family Education Center—Fort Wayne, IN
Case Manager Il

Led skills-based therapy room. Worked directly with clients to address and help correct
behavioral concerns. Planned and implemented daily activities for clients. Responsible for
recording and logging clients’ daily behaviors and activities. Corresponded with therapists
and case managers to ensure optimal treatment plans. March 2005—November 2005
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Brigitta M. Powers

5849 E. State Road 46, Bloomington, IN 47401 e 812-339-4682 e
brigitta@indianapaintings.com

Experience

September, 2009— Classical Conversations Bloomington, IN
Present

Tutor

= Facilitating learning in all subjects through lectures, research, debate, and discussion for home-
schooled high school students.
= Teaching grammar and writing to home-schooled middle school students.

August 2005—July Indiana University Bloomington, IN
2011

Copy-editor
= Editing print and online academic bulletins for spelling, grammar, style, and content.

August 2002—May Indiana University Press Bloomington, IN
2005

Advertising and Exhibit Manager
=  Creating and executing the advertising plans and display schedule for all new and recent books.

Education

August 1996—May University of North Carolina at Chapel Hill Chapel Hill, NC
1999
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Bachelor of Arts in Ancient Mediterranean Religions

References

*References are available on request.
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The following are resumes for the director and assistant director of Hillsdale College’s Barney Charter
School Initiative.

Phillip W. Kilgore

Professional Qualifications

30 years experience in organizational, project, personnel, and financial management in
e education
management consulting
process and quality engineering
system security engineering
criminal and counterintelligence investigations and auditing
e communications-electronics
applied in domestic and international environments with worldwide geographically separated units.

Education

Bachelor of Science - American History, United States Air Force Academy, 1984

Experience

Jan 10-present: Director, Barney Charter School Initiative
Hillsdale College
Hillsdale, Michigan

Leads an initiative to assist groups of citizens to establish K-12 charter schools that embody the
educational philosophy of Hillsdale College. Principle activity includes cultivation of capability
within school founding boards, curriculum design, charter application development, school leader
search and training, teacher training, teacher evaluation and coaching, school mission support.

Aug 05-Jan 10: Senior Manager/ Senior Consultant/ Consultant
Accenture National Security Services (formerly George Group Consulting)
Arlington, Virginia

Led a team of 12 consultants delivering operations assessment and improvement analysis, client
coaching and project management for federal organizations. At one client, developed and maintained
flag and senior executive client relationships in government offices, advising them on approach and
deployment of consultant/client team collaboration and project execution, resulting in over $500M in
savings. Beyond financial impact, guided his consultants and the client in positively impacting
military weapons systems readiness through improvement in logistics and acquisition activities.
Success with his clients led to Accenture’s high referenceability and record revenues from a single
account. Gave presentations at senior levels, including the Deputy Secretary of Defense and 60 of his
most senior Pentagon leaders. His knowledge and expertise was also transferred to many client
personnel through his role in formal classroom instruction and small team coaching. Supporting
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strategic corporate business interests, led the overall capture efforts for several major business
pursuits in response to government Requests for Proposal.

Jul 96-Aug 05: Quality Manager and Six Sigma Black Belt
Honeywell Technology Solutions, Inc. (formerly AlliedSignal Technical Services Corp.)
Colorado Springs, Colorado

Built and led a group of 41 personnel (from an original team of 5) and managed associated budget of
$5.2M responsible for independent assessment and quality control of operations performed by 750-
person Systems Engineering, System Architecture, Development Engineering and Technical
Maintenance organization delivering hardware and software products and services for the Air Force
Satellite Control Network. Managed functions and personnel in the following areas:
Six Sigma Process Management and Statistical Analysis
Quality Engineering/Quality Assurance
Software Verification and Validation
Site Engineering Integration activities at 11 worldwide remote operating locations of the
Air Force Satellite Control Network

o Employee Training Administration
Implemented the six sigma process improvement methodology for all site functions. He trained and
mentored six sigma green belt teams and efforts of three subordinate black belts. Deployed design for
six sigma in hardware and software engineering functions as well as standard six sigma practices for
Purchasing, Finance, Human Resources, and Safety, resulting in the lowering of defect rates in key
performance areas. Developed metrics reporting practices for all functions including Engineering
(hw & sw), Finance, Purchasing, Configuration Management, Documentation, and Maintenance.
Established a program management dashboard for executive assessment of program status.
Implemented and subsequently managed an 1SO 9000-based quality system and organization,
achieving 1SO 9001 certification in less than nine months from the beginning of quality system
development. Successfully integrated multiple quality and business models with ISO 9000 such as
Software Engineering Institute’s Capability Maturity Model, Baldrige Criteria for Performance
Excellence, Six Sigma, and Total Quality. Established software verification/ validation capability,
documenting newly defined processes to heighten quality of software. Stood up a newly established
site integration function at 11 worldwide locations, directly servicing operational Air Force
commanders. Through his focus on employee training, automated employee training administration,
creating a database to define training requirements, track training accomplishment, and generate
status reports, servicing over 50 supervisors. Wrote key content sections for several major business
pursuits in response to government Requests for Proposal.

Apr 93-Jul 96: Lead System Security Engineer
AlliedSignal Technical Services Corporation
Colorado Springs, Colorado

Performed risk analysis and security testing on automated information systems to ensure optimum
security of system was maintained appropriate to threat and vulnerability. Achieved security
accreditations for sensitive government systems and developed and deployed the system security
program for overall site operations. Stood up and led a system security engineering staff to
successfully engage a growing system security engineering workload.

Dec 86-Sep 92: Investigative Officer

United States Air Force Office of Special Investigations
Korea/United States/United Kingdom
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Conducted criminal and counterintelligence investigations in Korea, serving as second officer to the
AFOSI Detachment Commander. Served as AFOSI Detachment Commander for an Air Force Base
in Texas, leading a team of five investigators in solving property crimes, crimes against persons,
narcotics offenses, as well as security investigations. Served as Chief of Counterespionage
Operations for an AFOSI District with jurisdiction over half of Europe. Through all these
responsibilities, developed and refined his ability to quickly determine facts and circumstances
surrounding incidents in a variety of administrative and operational environments. Gathered field
intelligence responsive to national collection requirements and prepared reports of investigation and
counterintelligence information reports, and reviewed the reports of subordinate investigators for
release. Presented case briefs to offices of U.S. Attorneys, District Attorneys and Air Force Judge
Advocates General. Conducted numerous criminal and security threat awareness briefings to Air
Force personnel.

Mar 85-Dec 86: Telecommunications Officer
United States Air Force
Langley AFB, Virginia

Managed telephone operations, telecommunications requirements, customer service operations, and
telecommunications plans and programs for all operations at Langley AFB, including HQ Tactical
Air Command. Under a pressurized and critical customer service scenario supporting HQ Tactical
Air Command, led a successful $5M telephone switch upgrade project, cited as the most trouble-free
implementation of its kind to date by HQ Air Force Communications Command.

Certifications/Professional Memberships

Certified Lean Six Sigma Master Black Belt, Accenture
Certified Six Sigma Black Belt, Honeywell

Certified Quality Manager, American Society for Quality
Past Chair, American Society for Quality Section 1312

Security Clearance

Past (Air Force): TS/SCI with counterintelligence security polygraph (lifestyle)
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Rebecca Anne Fleming
804 Woodstock Lane, Tecumseh, MI 49286
rfleming@hillsdale.edu

Professional Experience:
Hillsdale College, Hillsdale, M1 (2014-present)
Assistant Director of the Barney Charter School Initiative:

e Work with the Director to support the founding of classical charter schools by assisting in

creating and implementing the schools’ academic programs.
o Review draft charter applications from the founding groups and prepare feedback

Respond to public inquiries about the initiative
Design and implement search methods to identify school principal candidates
Acquire and manage a curriculum library
Create generic class schedules
Make arrangements for teacher training and curriculum support
Manage the execution of written agreements with schools

O O O 0O O O

The Vanguard School at Cheyenne Mountain Charter Academy, Colorado Springs, CO (2009-
2013)
Science Department Chair, (November 2011-December 2013)
e Oversaw, aligned, and maintained curriculum standards for all seventh through twelfth grade
science classes:
o Seventh and eighth grade Core Knowledge science courses
o Seventh and eighth grade science electives: Health Science and Geology
o High school biology, chemistry, and physics courses (both honors and AP levels for all
courses)
o High school science electives: Scientific Inquiry, Anatomy and Physiology
Collaborated with other department chairs to align curriculum standards across grade levels
e Collaborated with other department chairs and the administration to improve institutional policies
and procedures
e Contributed to the hiring process of prospective science teachers by accompanying the Executive
Director on recruiting trips, including the Hillsdale Classical School Job Fair, participating in
interviews, and communicating with candidates throughout the recruiting process
Secondary Science Teacher
e Effectively instructed students within the classical, liberal arts and sciences curriculum of The
Vanguard School
e Developed and maintained curriculum and instructional materials for high school and junior high
science courses:
o Honors Biology (August 2009-Decmber 2013)
o AP Biology (August 2010-May 2011; August 2012-December 2013)
o Seventh Grade Science (August 2009-May 2012)
Director of Student Activities, (August 2013-December 2013)
e Organized school service and social activities, developed student leaders and advised them
regarding the planning and execution of events
Class Advisor, (August 2010-December 2013)
e Advised three class senators and three senior student government officers through their various
social and service activities
e Organized and executed the Baccalaureate and Graduation ceremonies (May 2013, August 2013-
December 2013)

Attachment 1 Page 16 of 28


mailto:rfleming@hillsdale.edu

Educator Effectiveness Council, (August 2011-December 2012)
e Served on the faculty committee that designed and implemented the school’s teacher evaluation
system, in accordance with Colorado Senate Bill 191

Education:
Bachelor of Science, Biology, Hillsdale College, Hillsdale, M1 (2005-2009)
Cum laude (3.549 GPA), Chemistry minor, May 2009
o LAUREATES Award (Natural Sciences research grant) for Summer 2008
e Student Activities and Honorary Society Organizations:
o Hillsdale College Swim Team-NCAA Division 1l
Kappa Kappa Gamma Sorority
Omicron Delta Kappa-Leadership Honorary
Lamplighters-Senior Women’s Leadership Honorary
Beta Beta Beta-Biology Honorary
Sigma Zeta-Science and Math Honorary
o Student Athlete Advisory Committee (SAAC)
Professional Development:
Dale Carnegie Leadership Training (September 2012-November 2012)

o Completed the eight-week workshop on effective communication, human relations, and skills for
success

e Received the Breakthrough Award for persuasive and passionate communication

Colorado Department of Education Anchor Review of the Transitional Colorado Assessment Program
(TCAP) (April 2012)

o Completed a two-day workshop with other Colorado science teachers to review items from the
completed TCAP assessment, score sample items, provide guidance which defined student
performance levels for each item, and refine scoring guidelines for each item

Colorado League of Charter Schools Rigorous Curriculum Design Training (October 2011)

o Completed a two-day seminar that explored a model for the development of a dynamic

curriculum, fully aligned to state standards, including matching assessments
College Board-endorsed AP Biology Summer Institute (July 2011, July 2013)

e Completed a week-long training session on effective teaching methods, assessment development,

and laboratory activities for the AP Biology course at the University of Northern Colorado
College Board-endorsed AP Biology Workshop (October 2010, October 2012)
e Completed a day-long seminar overview of the AP Biology course and curricular changes in 2012

O O O O O

Other Work Experience (part-time and summers):
Piano Teacher for multiple elementary and middle school students, Colorado Springs, CO (May 2013-
December 2013)
Tutor for multiple junior high and high school students (public, private, and homeschooled), Colorado
Springs, CO (October 2009-December 2013)
e Tutored students in junior high math, science, and history
e Tutored students in high school biology and chemistry
Kids’ Camp Director and Assistant Pool Manager, Garden of the Gods Club, Colorado Springs, CO
(summer 2011-summer 2013)
e Supervised and organized summer day camp for children ages 5-12 and performed managerial
duties on the weekends
e Taught swim lessons as requested by families
The Country Club of Colorado Swim Lesson Instructor, Colorado Springs, CO (summer 2010)
e Taught group and private swim lessons for children ages 3-12 and worked the front desk of the
aquatics department
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Volunteer Experience:
Hillsdale College Alumni Volunteer Program (August 2009-present)
e Participated in Alumni Admitted Applicant VVolunteer Campaign by writing letters and e-mails to
admitted, but not yet committed, students to Hillsdale College
e Attended and spoke at Hillsdale College Admissions Presentations in Colorado Springs, CO
(Spring 2010-present)
Kappa Kappa Gamma Sorority Advisor
e Delta Zeta Chapter, Colorado College, Colorado Springs, CO (August 2009-August 2013)
o Kappa Chapter, Hillsdale College, Hillsdale, MI (January 2014-present)
Pianist/Organist
e Served in the following capacities at The Vanguard School Colorado Springs, CO (2009-2013)
o Accompanied the junior high and high school choirs (2009-2013)
o Rehearsal pianist for Fiddler on the Roof (2009-2010)
o Rehearsal and performance pianist for The Sound of Music (2010-2011)
e Played for Masses at the following churches:
o St. Dominic Chapel, Clinton, MI (July 2014-present)
o St. Anthony Catholic Church, Hillsdale, MI (2005-2009, January 2014-present)
o St. Paul Catholic Church, Colorado Springs, CO (2010-2011)
o Corpus Christi Catholic Church, Colorado Springs, CO (2009-2010)
e Accompanied the Hillsdale Academy Choir, Hillsdale, MI (2005 -2009)
Assistant High School Track Coach, The Vanguard School, Colorado Springs, CO (2010)
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The following are resumes for Indiana Charters, LLC.

Kevin L. Davis
17054 Kirklin Dr., Westfield, IN 46074 - Phone: (317) 945-7723 - E-Mail: kdavisl4@me.com

Owner / CEO — Indiana Charters LLC
2014-present

Provides educational and operational support services for independent, Indiana charter schools

Vice President and COO of the Indiana Public Charter Schools Association 2012 — 2013

Interim Executive Director August — December 2013

Managed day-to-day operations of IPCSA staff

Led development and rollout of multiple member services

Provided support and technical assistance in all areas of charter school development and operation

Led the association in its grant partnership role with the Walton Family Foundation startup grants
President / CEO Options Charter Schools (Carmel and Noblesville, IN) 2002 - 2012

Co-authored conversion charter school application for Options Charter School - Carmel 2002

Co-authored and led team through application for initial authorization through Ball State University
2004

Co-authored and led team through new school application for Options Charter School — Noblesville
2006

Created Options in Education Foundation for support of educational options through alternative
education 2007

Created special education cooperative for the Options Charter Schools
2007

Created and led central office model for cooperative management of the Options Charter Schools
2008 - 2012

Authored and led team through successful reauthorization of Options Charter School Carmel and
Noblesville 2010 and 2012

Principal Matrix Alternative School, Carmel Clay Schools 1999 - 2001

Developed and led community based, highly personalized alternative education program

Principal Carmel Junior High School 1998 - 1999
Principal Speedway Junior High School 1994 - 1998
Assistant Principal Carmel Junior High School 1990 - 1994
Teacher of English and coach Carmel Junior High School 1981 - 1990
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Education

Indiana University 1984 - 2007
Coursework beyond M.S., secondary administration

Indiana University 1981 - 1984
M.S. secondary administration

Ball State University 1977 - 1981
B.A. English

Skills and Expertise

Charter school management, non-profit management, school administration, charter school advocacy,
youth mentorship, high school internships, service learning, community development, alternative
education, school finance, educational technology, grant writing, charter school accountability models,
school management processes, educational and organizational leadership, fundraising, project
management, school finance, education reform advocacy, policy implementation practices

Additional Experience and Honors

Vice chair of the Indiana Consortium of Charter School Leaders 2012
BSU Charter School Proposal Review Team 2010 - 2011
Presenter: National Association of Secondary School Principals 1994
Led Carmel / Seikyo Gakuen school exchange and sister city project 1990 - 1994

Authored nationally recognized Letter in Reading program
and accompanying software 1981 - 1985

11208 Harriston Drive

Fishers, IN 46037

Cell Phone 312-259-8093
briandandersonconsulting@gmail.com
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Brian D. Anderson

Professional
experience

Attachment 1

Present Brian D. Anderson Consulting Fishers, IN
Owner

Provide business consulting services to charter schools, charter school
authorizers, and nonprofit organizations

Consulting services include financial monitoring, facilities financing
projects, fund development, customized board training, strategic
planning, business oversight, and charter authorizer application reviews

2012-2013  Bookkeeping Plus, Inc. Greenfield/Indianapolis, IN
Director of Strategic Planning — Charter Schools

Analyze business needs of charter schools in Indiana

Provide strategic planning services for charter school boards and
leaders

Lead charter schools through facility assessment and facility financing
process

Assess feasibility of expanding company service offerings to charter
schools

Develop new financial reporting tools for client charter schools

2011 - 2012 Ball State University Muncie/Indianapolis, IN
Fiscal Analyst

Provide financial oversight and leadership to the 40 charter schools
authorized by Ball State University

Develop and implement new financial metrics for the schools

Develop and direct long-range financial strategy for BSU Office of
Charter Schools

Provide technical assistance in the areas of finance and governance for
charter schools authorized by BSU

Lead collaboration efforts regarding charter school fiscal issues with
other authorizers in the State of Indiana
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Colorado Department of Education
Consultant, Schools of Choice Unit

2009 - 2011 IFF Chicago, IL
Assistant Director of School Services

Identify charter school facility and financing needs in the Midwest

Establish and manage relationships with charter schools, charter
school authorizers, state departments of education, and other charter
school stakeholders in the Midwest

Evaluate and make recommendations on charter school loan
applications, based on financial and other organizational metrics

Develop and execute lending goals for IFF school services
Provide technical assistance to charter school business operators

Evaluate financial and governance sections of charter applications for
Chicago Public Schools (CPS)

Participate in the development of financial metrics for charter schools
authorized by CPS

Evaluate charter school applications for the National Association of
Charter School Authorizers (NACSA)

2005 — 2009 (Employee 2005-07; Contractor 2007-09)

Run the Colorado Charter School Business Managers Network

Read, evaluate, and make recommendations for charter applications
submitted to the Colorado Charter School Institute (statewide
authorizer)

Provide technical assistance to all interested parties in the state of
Colorado regarding charter school, private school, and home school
issues

Conduct seminars and individual training for school business
managers, board members, and administrators in the area of school
business management

Administer the Federal Grant Programs for the state of Colorado
Conduct grant writer trainings

Conduct charter school application trainings for new charter school
developers and for existing and potential charter school authorizers

Research and interpret education laws and regulations for interested
parties

Write guides, instruction manuals, and other communication for
publication on state website and for distribution to different segments
of the education sector in Colorado

Denver, CO
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2000 — 2007

Owner, Colorado Business and Accountability Services (C-BAS)

Perform business and accounting services for schools and non-profit
organizations on a contract basis, including all aspects of accounting,
auditing, budgeting, planning, and fundraising

Consult with several charter schools on financial matters directly and
through the Colorado Department of Education and the Colorado
League of Charter Schools

Provide training to school business managers on financial and human
resources matters

Perform research and write reports on various charter school and
education-related financial and policy issues for interested parties

Run all aspects of a small business, including marketing, operations,
payroll, tax preparation, financial statement preparation, budgeting,
development, etc.

Interpret financial policies and make recommendations for proper
financial management within the context of complex regulatory
requirements

2000 - 2001 Colorado State Legislature Denver, CO
Legislative Budget Analyst/ Joint Budget Committee

1996 — 2000 Cherry Creek Academy Englewood, CO

Prepare and present recommendations on budget requests from the Governor’s
Office and the Department of Regulatory Affairs to the Legislative Joint Budget

Committee
Analyze fiscal impacts of proposed legislation

Draft fiscal notes to attach to bills introduced in the House of Representatives

and the Senate

Write sections of the annual appropriations bill that sets the State’s budget for

the following year

Write various reports for legislators regarding issues related to the State budget

Research budget-related questions for legislators and the public

Business Manager (Continued as a C-BAS client through 2006)

Responsible for business functions of a K-8 charter school

Perform all accounting functions including purchasing, payroll, cash
receipts, and G/L and financial statement preparation

Prepare and monitor annual budget and cash flow projections
Design and implement all internal control procedures
Perform human resources functions for staff of 35
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= Responsible for annual audit at the end of each fiscal year

= Serve on the school’s long-range planning and finance committees

= Serve as Secretary/Treasurer of CCA Foundation

= Responsible for securing financing and overseeing building of school
= Coach basketball and provide oversight for school’s athletic program

1993 - 1996 University of California, San Diego  La Jolla, CA
Financial Reporting Specialist, Extramural Funds Accounting

= Interpret agency and university policies to ensure compliance with
terms and conditions of governmentally funded awards

= Perform post-award financial administration of various contracts and
grants, including preparing financial reports for government agencies

= Review and interpret award documents and act as liaison between
university researchers and governmental agencies

= Responsible for administration of clinical and research laboratories in
the School of Medicine, Department of Pediatrics

Education 1986 — 1990 North Park University Chicago, IL

Bachelor of Arts
= Major: Accounting
= Minor: Spanish

Other Current Board Membership
» Indiana Charter Network
= Indiana Cyber Charter School

Past Board/Committee Membership

= Inspire Academy, Muncie, IN

= Polaris Charter Academy, Chicago, IL
= Highline Academy, Denver, CO

= CCA Foundation, Englewood, CO
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Resume of Laurie L. Serak

Education

Butler University—Indianapolis, Indiana—EPPSP Group 15

Administrative Certificate and Masters Degree—December 1997

Indiana University—Indianapolis, Indiana

Bachelor of Science—Education—May 1991

Indiana University—Bloomington, Indiana

121 Hours Completed—School of Business—1981

Experience
Indiana Charters LLC - June 2014 —Present

Consultant

Ball State University—January, 2008—June, 2014

Office of Charter Schools—Field Representative

North Park Academy Private School—July 2006—January, 2008

CEO / Head of School

GEO Foundation—April, 2005—June, 2006

Grades 6-12 Founding Principal of Fountain Square Charter School

Northwest Hendricks Community Schools—July, 2001—May, 2003

Elementary Principal
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Franklin Community Schools—July, 1998—June, 2001

Elementary Principal

Attachment 1 Page 26 of 28



Laurie L. Serak
1371 Bur Oak Ct.
Avon, Indiana 46123
(317) 626-7072

serakl@yahoo.com

Accomplishments

Most Recent Post: Field Representative—Ball State University—Operational Initiatives:

Established positive relationships with school and board personnel of twenty-one assigned schools.
Developed protocol for school visits.

Wrote and published: New Board Member Manual, New Principal Manual, Field Representative Guide
Book

Organized and facilitated the Office of Charter Schools Summer Institute (Conference). Organized and
facilitated Charter School Law (Conference). Organized and facilitated board development and training
through Brian Carpenter.

Worked effectively with the Office of Charter School staff to write and implement policy.
Chaired the committee to conduct a school audit.

Served as the liaison between the Office of Charter Schools and IDOE as well as IPCSA.
Established positive relationships with local political constituents.

Effectively assisted organizing groups in developing proposals for prospective charters.

Accomplishments
As a school administrator:

I have been a school administrator for a public, private, and public charter school in rural, suburban, and
urban settings.

Proficient in grant writing.

Have written curriculum and developed scope and sequence in alignment with state standards
Chaired school visits through Advanced Ed. (North Central Accreditation)

Have successfully developed and facilitated capitol projects initiatives.

Facilitated top rankings in ISTEP at both Pittsboro and Union Elementary Schools.
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Have conducted workshops on communication skills and brain compatible research as it applies to the
classroom.

Developed working relationship with Franklin College.

I am a certified School Safety Specialist through IDOE — I have implemented the concepts by Ruby
Payne (Children of Poverty), and certified Union Elementary as a C.L.A.S.S. school.

Professional Affiliations

NACSA (National Association of Charter School Authorizers), IPCSA (Indiana Public Charter School
Association), IASP (Indiana Association of School Principals), IPLA (Indiana Principal Leadership
Academy Group 34), ACD (Association for Curriculum and Development), Phi Delta Kappa Academic
Sorority, ISD (Indiana Staff Development Council), ISC (Indiana Safety Council )
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Attachment 2

Identify the Principal/Head of School candidate and explain why this individual is well-qualified to
lead the school in achieving its mission. Summarize the proposed leader’s academic and
organizational leadership record. Provide specific evidence that demonstrates the leader’s capacity to
design, launch, and manage a high-performing charter school. If the proposed leader has never run a
school, describe any leadership training programs that he/she has completed or is currently
participating in. Also provide, as Attachment 2, the qualifications and resume for this individual. If no
candidate is yet identified, explain your timeline, criteria, and process for recruiting and hiring the
school leader.

Timeline and process for recruiting and hiring the Seven Oaks Classical School
Headmaster

The Seven Oaks founding board has begun its search for a headmaster candidate. The goal is to have a
headmaster in place by the beginning of February 2015. The Founding Board will be assisted in this
process by Hillsdale College’s Barney Charter School Initiative. The Initiative assists classical charter
schools in finding suitable leaders. The Initiative was specifically chosen for multiple reasons, one of

which is to ensure that candidates have a solid understanding of classical education, and a dedication to
the liberal arts and the teaching of civics. Preferred candidates will have a master’s degree, teaching
experience at the K-12 or college level, a record of leadership, and demonstrated abilities in speaking and

writing.
Our headmaster will hold the following responsibilities:

e accountability to the governing board

e work in partnership with the board to hire teachers

e implementing a classical liberal arts and civic-minded curriculum

e establishing a distinctive school culture that values scholarship and excellence
e maintaining a healthy enrollment

e ensuring financial responsibility

In addition, he/she will work to foster an understanding of liberal arts education and the virtues of
school choice among parents and the larger community. In all of his/her work, he/she will draw upon
the advice and experience of Hillsdale College faculty involved in the charter school initiative.



Headmaster Job Description
Immediate Supervisor: Governing Board

Job Goal: To manage the school and to provide organizational and instructional leadership to assure high

student outcomes and maintain the integrity of the school’s approved charter.

Performance Responsibilities: Note: At the discretion of the headmaster, he/she may delegate any of the

authority and responsibilities of the position. However, the headmaster is not relieved of final

responsibility for actions taken under such delegation.

I Relationship with Governing Board/Committees

IL. Budget

Attends and participates in meetings of the Governing Board/Committees.

Informs and advises the Governing Board/Committees about the programs, practices,
and problems of the schools, as well as activities operating under the authority of the
Governing Board/Committees.

Implements Governing Board/Committees policies; advises the Governing
Board/Committees when he/she identifies the need to add, modify, or delete a policy.
Submits recommendations to the Governing Board/Committees relative to matters
requiring Governing Board/Committees’ action, supported by data and information
as necessary to make informed decisions.

Recommends, annually, to the Governing Board/Committees system-wide goals.
Monitors and reports back to the Committee, at least semi-annually, on the progress
toward achieving the goals.

Works with the Governing Board/Committees that implements the mission of the
school and a comprehensive long-range plan.

Prepares annual operating budget recommendations based on guidelines set by the
Governing Board/Committees. Works with the Governing Board/Committees to
develop the final budget. Implements the approved budget.

1. Educational Leadership & Curriculum

Assures high academic performance outcomes for all students.

Keeps informed of current curricular and educational thoughts, trend, and practices,
as well as proposed legislation impacting the school. Informs the Governing
Board/Committees of significant developments in these areas.

Oversees development and implementation of objectives and long-range plans for
curriculum and instructional evaluation and improvement.

Assures continuous study and revision of curriculum guides and courses of study to
best support teacher needs.

IV. Personnel

Hires all administrators.

In conjunction with the Governing Board/Committees, ensures the hiring of qualified
and competent personnel.

Assigns, transfers, and promotes employees as the interests of the school system may
indicate.



VI

VIIL

e Assures professional development opportunities are provided to the school staff.

e Assures systematic performance evaluation of school personnel and takes necessary
actions regarding any employee whose performance is judged to be unsatisfactory.

e Holds such meetings of school personnel as are necessary for discussion of matters
related to the welfare and improvement of the schools.

e Oversees employee relations in the school system.

Facilities

e Hires custodial staff.

e In conjunction with the Governing Board/Committees, determines short and long-
range building needs and oversees implementation of construction, operation and
maintenance programs.

General Management

e Takes necessary steps to assure the safety and welfare of students and employees in
the schools and at school sponsored activities.

e Maintains records for the school, including financial accounts, business and property
records, personnel, scholastic, and school population records. Acts as custodian of
such records and all contracts, documents, securities, title papers, books, and other
papers of the Governing Board/Committees.

Communication/Public Relations

e Maintains open lines of communication and cooperative working relationships with
the authorizer and partnering organizations.

e Maintains open lines of communication and cooperative relationships with school
staff, the Governing Board/Committees, parents, and the community at-large.

Performs other appropriate tasks which may be assigned by the Governing Board/Committees.

L.

Administer local board’s (or governing body of a charter school’s) policies, state and federal

requirements and applicable laws;

Be accountable for student achievement, budget management, expenditure of fund, dissemination

of information, charter school communications, attend all local board or governing body meetings

or, when necessary, designate an administrator to attend;

Ensure that school patrons and the public are informed and involved in the acquisition, planning,

and development of school facilities and that students are provided with adequate facilities which

conform to state and federal mandates;

Be accountable for student safety:

(a) Ensure that all students are supervised while on school property and while attending or
traveling to school events or activities on school-provided transportation;

(b) Ensure that all buildings, grounds, and facilities provide a safe and orderly environment for
public use;

Administer and implement the charter school’s approved staff accountability plan and

procedures;

Ensure that a process is in place to identify, train, assign, and support personnel resources in

classrooms, which shall include, but not be limited to, the following:

(a) Establish the specific expertise of the person;



(b) Obtain a background check and fingerprint records;

(c) Provide the person with a three-hour training, prior to entering a classroom, about how the
school operates, appropriate teaching methods, and expectations of the headmaster and
assigned teacher;

(d) Establish a start and end date for the person; and provide for an evaluation of services upon
completion of the assignment.

Physical Demands: The physical demands described here are representative of those that must be met by
an employee to successfully perform the essential functions of this job with or without reasonable
accommodation:

o The employee must occasionally lift and move up to 25 pounds in supplies which requires
bending, stooping, and lifting.

e The employee must use hands and arms to manipulate objects.

e The employee must use keyboards, tools and other controls.

e The employee must sit and stand for long periods of time.

e The employee will escort students around campus.

e The employee must have normal vision and hearing with or without aid.

o The employee must be able to move about assigned locations unaided during the work day.



Attachment 3

Describe the responsibilities and qualifications of the school’s administrative/management team
(beyond the school leader). If known, identify the individuals who will fill these positions and provide,
as Attachment 3, the qualifications and resumes for these individuals. If these positions are not yet
filled, explain your timeline, criteria, and process for recruitment and hiring.

Timeline and process for recruiting and hiring the Seven Oaks Classical School

Assistant Headmaster

The Seven Oaks Founding Board has begun its search for an assistant headmaster candidate. The goal is
to have an assistant headmaster by July 2015. The headmaster, in conjunction with the Seven Oaks
Founding Board, will take on the role of hiring an appropriate assistant headmaster with the guidance of
Hillsdale College’s Barney Charter School Initiative. The Initiative assists classical charter schools in
finding suitable leaders. This Initiative was specifically chosen to ensure that candidates have a solid
understanding of classical education and a dedication to the liberal arts and the teaching of civics.
Preferred candidates will have a minimum of a Bachelor’s degree, teaching experience at the K-12 or
college level, a record of leadership, and demonstrated abilities in speaking and writing.

Assistant Headmaster Job Description
Immediate Supervisor: Headmaster

Summary: Assists the Headmaster in all aspects of school management, curriculum development and
student services.

Essential Functions: Incumbent must achieve the following outcomes with or without reasonable
accommodation:

e Develops, implements, and reviews school policies and procedures.

e Coordinate implementation of district instructional program, and ancillary and
operational support programs.

e Serves as an instructional leader at the school.

e Monitors school activities and policies for adherence to all district, state and national
regulations.

e Assesses suitability of school services and programs.

¢ Recommends changes in programs, personnel, facilities, materials, and equipment.

o Evaluates the work of assigned school staff; provides reports to the headmaster and
cooperates in recognition or remediation of staff members as requested.

e Designs in-service training programs at the school.

e Assists in the recruitment and selection of applicants for school-based positions.

e Establishes programs and communication procedures to encourage committee
participation, student organizations, community support, and extra-curricular activities.
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o Develops and maintains student discipline procedures for assigned caseload following
established guidelines.
o Assists in the development of budget recommendations for the school.

Curriculum: Oversees all aspects of scheduling, course descriptions, and registration. Assigns duties as
necessary, oversees all aspects of district mandated standardized testing, oversees all aspects of student
records, and assists headmaster as legal representative for the school. Oversees textbook inventory;
creates and serves on committees as necessary inside and outside of the school.

Attendance/Discipline: Establishes attendance and discipline referral and reporting procedures for
campus-wide use; develops parental notification procedures; directs the preparation of suspension,

neglect, referral, and tardy forms; responds to inquiries from welfare, probation, legal, and security
agencies; creates and serves on committees as necessary inside and outside the school.

Building and Grounds: Supervise employees completing operational tasks on campus; verifies
completion of work orders; maintains orderly school environment; contacts security as necessary; serves
as contact for outside contractors; oversees custodial work; creates and serves on committees as necessary
inside and outside of the school.

Duties: In addition to the essential functions of this job, the incumbent must perform the following duties:

o Complies with the Code of Ethics and upholds and enforces rules, administrative directives and
regulations, school board policies, and local, state and federal regulations.

e Articulates and facilities the implementation of the mission and beliefs of Seven Oaks.

e Safeguards confidentiality of privileged information.

e Prepares, maintains, and completes accurate records and reports as required by law, state
directives, district policy and administrative regulations.

e Shares the responsibility for the supervision and care of district inventory, proper and safe use of
facilities, equipment, and supplies, and reports safety hazards promptly.

e Maintains professional competence through individual and staff training, in-service educational
activities, and self-selected professional growth activities.

e Attends and/or conducts staff meetings and participates on committees within their area of
responsibility.

e Performs other tasks related to area of responsibilities as requested or assigned by an immediate
supervisor.

Experience, Knowledge, Skills, and Abilities: The minimum expectations for this job are as follows:

o Effective communication skills, both verbal and written.

o Flexibility, organization, decision-making and problem solving skills.

e Interpersonal skills with diverse populations in-person and on the telephone.

o Knowledge of community, computer system, financial, and legal requirements.

e Ability to meet deadlines, work on multiple projects, and coordinate the work of others.

o Knowledge of district policies on immunization, medication, first aid, emergencies, and child
abuse/neglect.
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e Three years of teaching experience.

Education: The minimum requirements for this job are as follows: Bachelor’s degree in Education or
equivalent.

Working Environment: The work environment characteristics described here are representative of those
an employee encounters while performing the essential functions of this job:

e The incumbent works with various staff members in a team environment including the
administrative staff, State Department personnel, legal counsel, parents, students, advocates, and
others outside the district.

e Frequent interactions with people in person and on the phone will be necessary.

e Duties are primarily performed in a normal school environment.

Physical Demands: The physical demands described here are representative of those that must be met by
an employee to successfully perform the essential functions of this job with or without reasonable
accommodation:

e The employee must occasionally lift and move up to 25 pounds in supplies which requires
bending, stooping and lifting.

e The employee must use hands and arms to manipulate objects.

e The employee must use keyboards, tools and other controls.

e The employee must sit and stand for long periods of time.

e The employee will escort students around campus.

e The employee must have normal vision and hearing with or without aids.

e The employee must be able to move about assigned locations unaided during the work day.

Back Office and Support Services

In addition to the school’s administrative team, Seven Oaks Classical School will partner with a unique
educational service provider, Indiana Charters LLC, to provide back office and support services as well as
operational knowledge, experience and expertise. The Indiana Charters Seven Oaks team will provide
extensive services and support through the first year of operation. These services transition gradually
through a teaching and mentoring phase preparing the Seven Oaks’ staff to operate independently after
the third year of operation.

Seven Oaks is pleased to be working with Indiana Charters and their transitional management team. We
have not included full resumes, since these individuals will not be direct employees; nonetheless, we are
confident that the collective experience and expertise of these individuals will help ensure effective and
efficient operational practices.

The Indiana Charters team working directly with Seven Oaks Classical School include the following:

Kevin L. | Formerly a middle school principal with Carmel-Clay and Speedway Schools, Kevin left
Davis traditional public education to co-found one of Indiana’s initial 11 charter schools. Options
Charter School - Carmel (2002) was created out of a community need to better serve
students who were struggling in the traditional public schools in and around Hamilton
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County. Kevin led Options through expansion and replication opening Options - Noblesville
in 2006. As President of the Options Charter Schools, Kevin led the effort to build

a highly efficient business infrastructure supporting the unique, personalized, community-
assisted alternative high schools. Before founding Indiana Charters, Kevin served as Vice
President and COO of the Indiana Public Charter Schools Association. These experiences
have given Kevin a unique perspective on the needs of charter operators in this state.

Kevin’s expertise includes charter school development and management, charter school
financing, alternative school instruction, educational technology, school / community
connections, charter school board development, and performance management.

Laurie
Serak

Laurie has been working in educational leadership since 1999. A graduate of Butler
University’s elite EPPSP program, Laurie has been a school leader in public, private, and
charter schools in urban, suburban, and rural areas. Her passion for school choice led her to
her most recent post with Ball State University, Office of Charter Schools. Here she worked
with schools across the state assuring that they were in compliance with their charter
contract in regard to public policy, academics, governance, and finance. These unique
experiences have given Laurie insight into every facet of chartering a school from its
inception to renewal.

Her areas of expertise include understanding the unique position of a charter school
authorizer, proposal development, pre-opening requirements, intricacies of charter school
contracts, reporting, and accountability. Laurie also offers her knowledge of curriculum and
instruction in the areas of brain compatible research and best practice, disaggregating data,
and differentiating the curriculum. By serving as a chairperson for Advanced Ed., for
several years, Laurie has developed a deep understanding of school climate and culture as it
applies to positive school outcomes.

Brian D.
Anderson

Brian has over eighteen years of experience in the charter school community and brings a
broad perspective to his role as a business consultant for charter schools and other
nonprofits. He spent eleven years in Colorado, providing business services to charter
schools and working at the Colorado Department of Education (CDE) in the Schools of
Choice Unit. Brian’s primary responsibility with CDE was running the Colorado Business
Managers Network. After moving to the Midwest to be closer to family, Brian became
active in the Indiana charter school community while working for IFF in Chicago, IL. There,
he was involved in charter school facility lending in a four-state Midwest region. In Indiana,
Brian has experienced charter schools from multiple sides, working with schools and boards
on their business needs and working for Ball State University’s Office of Charter Schools in
a financial oversight capacity.

Other Administrative/Management Staff
As noted above, a Bookkeeper and Registrar will be hired following year three to fulfill the roles initially

filled by Indiana Charters, Inc. These positions will be filled at the start of the 4" quarter of the third

fiscal year.
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Bylaws of Seven Oaks Classical School, Inc.
ARTICLE I

General

Section 1. Name. The name of the corporation is Seven Oaks Classical School, Inc.

Section 2. Initial Registered Office and Initial Registered Agent. The post office address of the
Corporation’s initial registered office is 899 South College Mall Road, Suite 371 Bloomington, Indiana
47401. The initial registered agent in charge of the initial registered office Lindsey A. Weaver.

Section 3. Fiscal Year. The fiscal year of the Corporation shall begin on the first day of January and end
on the last day of December next succeeding.

ARTICLE II

Board of Directors

Section 1. Directors. The affairs of the Corporation shall be managed, controlled, and conducted by, and
under the supervision of, the Board of Directors, subject to the provisions of the Articles of Incorporation
(the “Articles”) and these Bylaws. The Board of Directors shall have the number of members, no less
than five (5) and no more than nine (9), designated by resolution of the Board of Directors from time to
time.

At the regular meeting of the Board of Directors immediately preceding the expiration of the term of any
director, or at a special meeting, the Board of Directors may elect a new director to replace a director
whose term will expire, or has expired, and each such new director shall serve for a term of two (2) years,
or such other period as prescribed by the directors at the time of such election, and until his or her
successor is elected and qualified. The Board of Directors may hold a vote to remove any member of the
board without cause. In this case, a majority vote is required for the dismissal of the Board Member.

In order to ensure continuity among the directors of the Corporation, the terms of the members of the
Board of Directors may be staggered as deemed necessary.

Section 2. Quorum and Approval of Actions. A majority of the directors in office immediately before a
meeting begins shall constitute a quorum for the transaction of any business properly to come before the
Board of Directors. Unless otherwise provided in the Articles or these Bylaws, the approval of a majority
of the directors present at a meeting at which a quorum is present shall be the act of the Board of
Directors.

Section 3. Regular Meetings. The Board of Directors may hold regular meetings, as fixed by these
Bylaws or by resolution of the Board of Directors, for the purpose of transacting such business as
properly may come before the Board of Directors.

Section 4. Special Meetings. Notwithstanding the preceding Section 3 of this Article |1, the Board of
Directors may hold special meetings for any lawful purpose upon not less than two (2) days’ notice, as
described in Section 6 of this Article 11, upon call by the President or by two (2) or more members of the
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Board of Directors. A special meeting shall be held at such date, time, and place inside the State of
Indiana or elsewhere as specified in the call of the meeting.

Section 5. Compliance with Indiana Open Door Law. Notwithstanding any other provision of these
Bylaws, the Corporation shall comply in all respects with the Indiana Open Door Law, Indiana Code 5-
14-1.5-1, et seq., and any corresponding provision of subsequent Indiana Law, in connection with all
regular or special meetings of the Board of Directors.

Section 6. Notice of Special Meetings. Oral or written notice of the date, time, and place of each special
meeting of the Board of Directors shall be communicated, delivered, or mailed by the Secretary of the
Corporation, or by the person or persons calling the meeting, to each member of the Board of Directors so
that such notice is effective at least two (2) days before the date of the meeting and complies with the
Indiana Open Door Law. The notice need not describe the purpose of the special meeting.

Oral notice shall be effective when communicated. Written, electronic, or tele-faxed notice, where
applicable, shall be effective at the earliest of the following:

(a) When received,;

(b) Five (5) days after the notice is mailed, as evidenced by the postmark or private carrier
receipt, if mailed correctly addressed to the address listed in the most current records of the
Corporation;

(c) On the date shown on the return receipt, if sent by registered or certified United States mail,
return receipt requested, and the receipt is signed by or on behalf of the addressee; or

(d) Thirty (30) days after the notice is deposited with another method of the United States Postal
Service other than first class, registered, or certified mail, as evidenced by the postmark, if
mailed correctly addressed to the address listed in the most current records of the
Corporation.

Section 7. Waiver of Notice. Notice of a meeting may be waived in a writing signed by the director
entitled to notice and filed with the minutes or the corporate records. Attendance at or participation in
any meeting of the Board of Directors shall constitute a waiver of lack of notice or defective notice of
such meeting unless the director shall, at the beginning of the meeting or promptly upon the director’s
arrival, object to holding the meeting and not vote for or assent to any action taken at the meeting.

Section 8. Action by Written Consent. Any action required or permitted to be taken at any meeting of
the Board of Directors, or any committee thereof, may be taken without a meeting if a written consent
describing such action is signed by each director or committee member and if such written consent is
included in the minutes or filed with the Corporation’s records reflecting the action taken. Action taken
by written consent shall be effective when the last director or committee member signs the consent and
the Board of Directors ratifies the action taken in a subsequent meeting held pursuant to the Indiana Open
Door Law, unless the consent specifies a prior or subsequent effective date. A consent signed as
described in this Section 8 shall have the effect of approval at a meeting and may be described as such in
any document.

Section 9. Resignation, Removal, and Vacancies. Any director may resign at any time by giving written
notice of such resignation to the Board of Directors, the President, or the Secretary of the Corporation.
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Such resignation shall take effect at the time specified therein, or if no time is specified, at the time of its
receipt by the Board of Directors, the President, or the Secretary of the Corporation. The acceptance of a
resignation shall not be necessary to make it effective.

A director may be removed for cause by a majority of the directors then in office. Cause shall include,
but shall not be limited to:

(a) Violations of applicable law, including (but not limited to):
(i) Violations of the Indiana Charter School Law; and
(i) Actions that would jeopardize the tax-exempt status of the Corporation or would
subject it to intermediate sanctions under the Internal Revenue Code of 1986, as
amended, or corresponding provisions of any subsequent federal tax laws(the
“code”).
(b) Breach of fiduciary duty, including (but not limited to) a violation of the applicable standard
of care under the Articles, these Bylaws, or applicable law.
(c) Breach of any governing document relating to the Corporation, including (but not limited to)
the Articles, these Bylaws, and the Charter Agreement.
(d) Inadequate attendance at meetings of the Board of Directors, defined as absence from six (6)
consecutive meetings or from at least fifty (50) percent (50%) of such meetings within one
(1) calendar year.

Any vacancy on the Board of Directors created by the resignation or removal of a director shall be filled
by a majority of the directors then in office.

Section 10. Educational Management Organizations. Should the Board of Directors elect to engage an
educational management organization (“EMO”) to manage the operations of the charter school for which
the Corporation is responsible (the “School”), no member of the Corporation’s Board of Directors may
have any pecuniary interest in such EMO.

ARTICLE 111
Officers

Section 1. In General. The officers of the Corporation shall consist of a President, a Vice President, a
Secretary, a Treasurer and such other officers as the Board of Directors may otherwise elect. Any officer
may not simultaneously hold more than one (1) office. Each officer shall be elected by the Board of
Directors and shall serve for two (2) years, or such a period as prescribed by the directors at the time of
such election, and until the officer’s successor is elected and qualified.

An officer shall be a member of the Board of Directors. Any officer may be removed by the Board of

Directors at any time for cause as that term is defined herein Article 11, Section 9. Any vacancy in any
office shall be filled by the Board of Directors, and any person elected to fill such vacancy shall serve

until the expiration of the term vacated and until his or her successor is elected and qualified.

Section 2. President. The President shall preside at all meetings of the Board of Directors of the
Corporation and shall be responsible for implementing policies established by the Board of Directors.
The President shall perform such other duties as the Board of Directors may prescribe.
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Section 3. Vice President. The Vice President, at the express request of the President, shall perform the
duties thereof, and at all times, render assistance to the President. The Vice President shall be responsible
for implementing policies established by the Board of Directors. The Vice President shall automatically
become the President of the unexpired term, in the event of resignation or death of the President. The
Vice President shall assist the President with Program Planning and execution of the programs for all of
the corporation’s meetings.

Section 4. Secretary. The Secretary shall be the custodian of all papers, books, and records of the
Corporation other than books of account and financial records. The Secretary shall prepare and enter in
the minute book the minutes of all meetings of the Board of Directors. The Secretary shall authenticate
records of the Corporation necessary. The Secretary shall perform the duties usual to such position and
such other duties as the Board of Directors or the President may prescribe.

Section 5. Treasurer. The Treasurer shall prepare and maintain correct and complete records of account
showing accurately the financial condition of the Corporation. All notes, securities, and other assets
coming into the possession of the Corporation shall be received, accounted for, and placed in safekeeping
as the Treasurer may from time to time prescribe. The Treasurer shall furnish, whenever requested by the
Board of Directors or the President, a statement of the financial condition of the Corporation and shall
perform the duties usual to such position and such other duties as the Board of Directors or the President
may prescribe.

Section 6. Other Officers. Each other officer of the Corporation shall perform such duties as the Board
of Directors or the President may prescribe.

ARTICLE IV
Committees

Section 1. Executive Committee. The Board of Directors may, by resolution adopted by a majority of
the directors then in office, designate two (2) or more directors of the Corporation to constitute an
Executive Committee which, to the extent provided in such resolution and consistent with applicable law,
shall have and exercise all of the authority of the Board of Directors in the management of the
Corporation’s affairs during intervals between the meetings of the Board of Directors. The Executive
Committee shall be subject to the authority and supervision of the Board of Directors.

Section 2. Other Committees. The Board of Directors may establish other committees, in addition to the
Executive Committee, to accomplish the goals and execute the programs of the Corporation. Such
committees shall have such responsibilities and powers as the Board of Directors shall specify. Members
of such, committees may, but need not, be members of the Board of Directors. A committee member
appointed by the Board of Directors may be removed by the Board of Directors with or without cause.

ARTICLE V

Conflicts of Interest

Section 1. General Policy. It is the policy of the Corporation and its Board of Directors that the
Corporation’s directors, officers, and employees carry out their respective duties in a fashion that avoids
actual, potential, or perceived conflicts of interest. The Corporation’s directors, officers, and employees
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shall have the continuing, affirmative duty to report any personal ownership, interest, or other relationship
that might affect their ability to exercise impartial, ethical, and business-based judgments in fulfilling
their responsibilities to the Corporation. This policy shall be further subject to the following principles:

(a)Directors, officers, and employees of the Corporation shall conduct their duties with respect to
potential and actual grantees, contractors, suppliers, agencies, and other persons transacting or
seeking to transact business with the Corporation in a completely impartial manner, without favor
or preference based upon any consideration other than the best interests of the Corporation.

(b) Directors, officers, and employees of the Corporation shall not seek or accept for themselves
or any of their relatives (including spouses, ancestors, and descendants, whether by whole or half-
blood), from any person or business entity that transacts or seeks to transact business with the
Corporation, any gifts, entertainment, or other favors relating to their positions with the
Corporation that exceed common courtesies consistent with ethical and accepted business
practices.

(c) If a director or a director’s relative, directly or indirectly owns a significant financial interest
in, or is employed by, any business entity that transacts or seeks to transact business with the
Corporation, the director shall disclose that interest or position and shall refrain from voting on
any issue pertaining to the transaction.

(d) Officers and employees of the Corporation shall not conduct business on behalf of the
Corporation with a relative or a business entity in which the officer, employee, or his or her
relative owns a significant financial interest or by which such officer, employee, or relative is
employed, except where such dealings have been disclosed to, and specifically approved and
authorized by, the Board of Directors of the Corporation.

(e) The Board of Directors may require the Corporation’s directors, officers, or employees to
complete annually (or as otherwise scheduled by the Board) a disclosure statement regarding any
actual or potential conflict of interest described in these Bylaws. The disclosure statement shall be
in such form as may be prescribed by the Board and may include information regarding a
person’s participation as a director, trustee, officer, or employee of any other nonprofit
organization. The Board of Directors shall be responsible for oversight of all disclosures or
failures to disclose and for taking appropriate action in the case of any actual or potential conflict
of interest transaction.

Section 2. Effect of Conflict Provisions. The failure of the Corporation, its Board of Directors, or any or
all of its directors, officers, or employees to comply with the conflict of interest provisions of these
Bylaws shall not invalidate, cancel, void, or make voidable any contract, relationship, action, transaction,
debt, commitment, or obligation of the Corporation that otherwise is valid and enforceable under
applicable law.

ARTICLE VI

Indemnification
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Section 1. Indemnification by the Corporation. To the extent not inconsistent with applicable law,
every person (and the heirs and personal representatives of such person) who is or was a director, officer,
employee, or agent of the Corporation shall be indemnified by the Corporation against all liability and
reasonable expense that may be incurred by him or her in connection with or resulting from any claim,
action, suit, or proceeding

(a) if such person is wholly successful with respect thereto or

(b) if not wholly successful, then if such person is determined (as provided in Section 3 of this
Avrticle V1) to have acted in good faith, in what he or she reasonably believed to be the best
interests of the Corporation (or, in any case not involving the person’s official capacity with the
Corporation, in what he or she reasonably believed to be not opposed to the best interests of the
Corporation), and, with respect to any criminal action or proceeding, is determined to have had
reasonable cause to believe that his or her conduct was lawful (or no reasonable cause to believe
that the conduct was unlawful). The termination of any claim, action, suit, or proceeding by
judgment, settlement (whether with or without court approval), or conviction, or upon a plea of
guilty or of nolo contendere or its equivalent, shall not create a presumption that a person did not
meet the standards of conduct set forth in this Article VI.

Section 2. Definitions.

(a) As used in this Article VI, the phrase “claim, action, suit, or proceeding” shall include any
threatened, pending, or completed claim; civil, criminal, administrative, or investigative action,
suit, or proceeding and all appeals thereof (whether brought by or on behalf of the Corporation,
any other corporation, or otherwise), whether formal or informal, in which a person (or his or her
heirs or personal representatives) may become involved, as a party or otherwise:

(i) By reason of his or her being or having been a director, officer, employee, or agent of
the Corporation or of any corporation where he or she served as such at the request of the
Corporation, or

(ii) By reason of his or her acting or having acted in any capacity in a corporation,
partnership, joint venture, association, trust, or other organization or entity where he or
she served as such at the request of the Corporation, or (iii) By reason of any action taken
or not taken by him or her in any such capacity, whether or not he or she continues in
such capacity at the time such liability or expense shall have been incurred. (b) As used
in this Article VI, the terms “liability” and “expense” shall include, but shall not be
limited to, counsel fees and disbursements and amounts of judgments, fines, or penalties
against, and amounts paid in settlement by or on behalf of, a person.

(c) As used in this Article VI, the term “wholly successful” shall mean

(i) termination of any action, suit, or proceeding against the person in question without
any finding of liability or guilt against him or her,

(ii) approval by a court, with knowledge of the indemnity provided in this Article VI, of a
settlement of any action, suit, or proceeding, or
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(iii) the expiration of a reasonable period of time after the making of any claim or threat
of any action, suit, or proceeding without the institution of the same, without any
payment or promise made to induce a settlement.

Section 3. Entitlement to Indemnification. Every person claiming indemnification under this Article VI
(other than one who has been wholly successful with respect to any claim, action, suit, or proceeding)
shall be entitled to indemnification if

(2) special independent legal counsel, which may be regular counsel of the Corporation or any
other disinterested person or persons, in either case selected by the Board of Directors, whether or
not a disinterested quorum exists (such counsel or person or persons being hereinafter called the
“referee”), shall deliver to the Corporation a written finding that such person has met the
standards of conduct set forth in Section 1 of this Article VI and

(b) the Board of Directors, acting upon such written finding, so determines. The person claiming
indemnification shall, if requested, appear before the referee and answer questions that the referee
deems relevant and shall be given ample opportunity to present to the referee evidence upon
which he or she relies for indemnification. The Corporation shall, at the request of the referee,
make available facts, opinions, or other evidence in any way relevant to the referee’s findings that
are within the possession or control of the Corporation.

Section 4. Relationship to Other Rights. The right of indemnification provided in this Article VI shall
be in addition to any rights to which any person may otherwise be entitled.

Section 5. Extent of Indemnification. Irrespective of the provisions of this Article VI, the Board of
Directors may, at any time and from time to time, approve indemnification of directors, officers,
employees, agents, or other persons to the fullest extent permitted by applicable law, or, if not permitted,
then to any extent not prohibited by such law, whether on account of past or future transactions.

Section 6. Advancement of Expenses. Expenses incurred with respect to any claim, action, suit, or
proceeding may be advanced by the Corporation (by action of the Board of Directors, whether or not a
disinterested quorum exists) prior to the final disposition thereof upon receipt of an undertaking by or on
behalf of the recipient to repay such amount unless he or she is entitled to indemnification.

Section 7. Purchase of Insurance. The Board of Directors is authorized and empowered to purchase
insurance covering the Corporation’s liabilities and obligations under this Article VI and insurance
protecting the Corporation’s directors, officers, employees, agents, or other persons. —

ARTICLE VII

Contracts, Checks, Loans, Deposits and Gifts

Section 1. Contracts. The Board of Directors may authorize one (1) or more officers, agents, or
employees of the Corporation to enter into any contract or execute any instrument on its behalf. Such
authorization may be general or confined to specific instances. Unless so authorized by the Board of
Directors, no officer, agent, or employee shall have any power to bind the Corporation or to render it
liable for any purpose or amount.
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Section 2. Checks. All checks, drafts, or other orders for payment of money by the Corporation shall be
signed by such person or persons as the Board of Directors may from time to time designate by
resolution. Such designation may be general or confined to specific instances.

Section 3. Loans. Unless authorized by the Board of Directors, no loan shall be made by or contracted for
on behalf of the Corporation and no evidence of indebtedness shall be issued in its name. Such
authorization may be general or confined to specific instances.

Section 4. Deposits. All funds of the Corporation shall be deposited to its credit in such bank, banks, or
depositaries as the Board of Directors may designate. Such designation may be general or confined to
specific instances.

Section 5. Gifts. The Board of Directors may accept on behalf of the Corporation any gift, grant, bequest,
devise, or other contribution for the purposes of the Corporation on such terms and conditions as the
Board of Directors shall determine.

ARTICLE VIII
Amendments

The power to make, alter, amend, or repeal the Bylaws is vested in the Board of Directors of the
Corporation; provided, however, that any proposed substantive alteration, amendment, or repeal of these
Bylaws must be approved in writing by the sponsor of the School (as the term “sponsor” is defined in IC
20-24-1-9) prior to the Board of Directors of the Corporation taking any action thereon.
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IRS 501(c)(3) Letter of Determination

INTERNAL REVENUE SERVICE
P. O. BOX 2508
CINCINNATI, OH 45201

PR JUL 142014

SEVEN OAKS CLASSICAL SCHOOL INC
899 SOUTH COLLEGE MALL RD STE 371
BLOOMINGTON, IN 47401

Dear Applicant:

DEPARTMENT OF THE TREASURY

Employer Identification Number:
46-3846239
DLN:
17053034315004
Contact Person:
CUSTOMER SERVICE
Contact Telephone Number:
(877) 829-5500
Accounting Period Ending:
December 31
Public Charity Status:
170 (b) (1) (A) (ii)
Form 990 Required:
Yes
Effective Date of Exemption:
October 10, 2013
Contribution Deductibility:
Yes
Addendum Applies:
No

ID# 31954

We are pleased to inform you that upon review of your application for tax
exempt status we have determined that you are exempt from Federal income tax
under section 501(c) (3) of the Internal Revenue Code. Contributions to you are
deductible under section 170 of the Code. You are also qualified to receive

tax deductible bequests, devises,

transfers or gifts under section 2055, 2106

or 2522 of the Code. Because this letter could help resolve any questions
regarding your exempt status, you should keep it in your permanent records.

Organizations exempt under section 501(c) (3) of the Code are further classified
as either public charities or private foundations. We determined that you are
a public charity under the Code section(s) listed in the heading of this

letter.

For important information about your responsibilities as a tax-exempt
organization, go to www.irs.gov/charities. Enter "4221-PC" in the search bar
to view Publication 4221-PC, Compliance Guide for 501(c) (3) Public Charities,
which describes your recordkeeping, reporting, and disclosure requirements.

Attachment 4

Sincerely,

Director, Exempt Organizations

Letter 947
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INDIANA CHARTER SCHOOL BOARD: CHARTER SCHOOL APPLICANT
Statement of Assurances

The charter school agrees to comply with all of the following provisions: (Read and check)

fx] 1. Aresolution or motion has been adopted by the charter school applicant’s governing body that authorizes
the submission of this application, including all understanding and assurances contained herein, directing
and authorizing the applicant’s designated representative to act in connection with the application and to
provide such additional information as required.

X] 2. Recipients operate (or will operate if not yet open) a charter school in compliance with all federal and state
laws, including Indiana Charter Schools Law as described in all relevant sections of IC § 20-24.

K1 3. Recipients will, for the life of the charter, participate in all data reporting and evaluation activities as
required by the Indiana Charter School Board (ICSB) and the Indiana Department of Education. See in
particular IC § 20-20-8-3 and relevant sections of IC § 20-24.

i1 4. Recipients will comply with all relevant federal laws including, but not limited to, the Age Discrimination in
Employment Act of 1975, Title VI of the Civil Rights Act of 1964, Title IX of the Education Amendments of
1972, section 504 of the Rehabilitation Act of 1973, Part B of the Individuals with Disabilities Education Act,
and section 427 of the General Education Provision Act.

K1 5. Recipients will comply with all provisions of the Non regulatory Guidance—Public Charter Schools
Program of the U.S. Department of Education, which includes the use of a lottery for enroliment if the
charter school is oversubscribed, as well as with applicable Indiana law. See also relevant sections of IC §
20-24.

X] 6. Recipients shall ensure that a student's records, and, if applicable, a student's individualized education
program as defined at 20 U.S.C. § 1401(14) of the Indlividuals with Disabilities Education Act, will follow the
student, in accordance with applicable federal and state law.

7. Recipients will comply with all provisions of the No Child Left Behind Act, including but not limited to,
provisions on school prayer, the Boy Scouts of America Equal Access Act, the Armed Forces Recruiter
Access to Students and Student Recruiting Information, the Unsafe School Choice Option, the Family
Educational Rights and Privacy Act (FERPA) and assessments.

X] 8. Recipients will operate with the organizer serving in the capacity of fiscal agent for the charter school and
in compliance with generally accepted accounting principles.

9. Recipients will at all times maintain all necessary and appropriate insurance coverage.

X] 10. Recipients will indemnify and hold harmless the ICSB, the Indiana Department of Education, the State of
Indiana, all school corporations providing funds to the charter school (if applicable), and their officers,
directors, agents and employees, and any successors and assigns from any and all liability, cause of
action, or other injury or damage in any way relating to the charter school or its operation.
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11. Recipients understand that the ICSB may revoke the charter if the ICSB deems that the recipient is not
fulfilling the academic goals and/or fiscal management responsibilities outlined in the charter.

Signature from Authorized Representative of the Charter School Applicant

|, the undersigned, am an authorized representative of the charter school applicant and do hereby certify
that the information submitted in this application is accurate and true to the best of my knowledge and belief.
In addition, | do hereby certify to the assurances contained above.

PRINT NAME & TITLE DATE
Lindsey Weaver, Founding Board President July 29, 2014

SIGN NAME \%%@@La {/L}&W@V
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Attachment 6

Governance Structure and Composition. Describe the governance structure of the proposed school.
Describe the current and desired size and composition of the governing board. In addition, list the
name of each current board member within the proposal narrative. In Attachment 6, provide a
completed and signed Board Member Information Sheet for each current Board member for the
governing entity/charter holder.

The board of directors for Seven Oaks Classical School will consist of no fewer than five (5) and no more
than nine (9) members and will be led by an executive team to include, at minimum, a president, a vice-
president and a secretary, and if deemed necessary, a treasurer.



CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

Seven Oaks Classical School

2. Your full name:
Brigitta Marie Powers

3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had

previous experience of this nature, explain why you have the capability to be an effective board member.
My experience and expertise is with classical curriculum and pedagogy. This experience and expertise provides me with
the ability to successfully develop and implement a classical charter school in the liberal arts.

5. Do you understand the obligations of a charter school’'s Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

[X Yes [ ] Don’t Know/ Unsure

Disclosures
1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

[_]1/we do not know any such trustees. YeS  personal friendship.

2. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

| / we do not know any such persons. [ ] Yes
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3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

K1 1/we do not anticipate conducting any such business. || Yes

4. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

[] Not applicable because the school does not intend to contract with an education service provider or school
management organization.
[(X] 1/we do not know any such persons. [ ] Yes

5. Ifthe school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

X] N/A. [] 1/ we have no such interest. [ ] Yes

6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

K] N/A. [] I/ we or my family do not anticipate conducting any such business. [ | Yes

7. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

[x] Does not apply to me, my spouse or family. [_] Yes

8. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school’s board. [X] None. [ ] Yes

Certification
|, Brigitta Marie Powers , certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and correct in

every respect.

Kl e 8/4/2014

Signature Date
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CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

Seven Oaks Classical School

2. Your full name:
Jazzmin Vegeler
3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

5. Do you understand the obligations of a charter school’'s Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

[X Yes [ ] Don’t Know/ Unsure

Disclosures
1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

[_]1/we do not know any such trustees. YeS  personal friendship.

2. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

| / we do not know any such persons. [ ] Yes
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3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

K1 1/we do not anticipate conducting any such business. || Yes

4. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

[] Not applicable because the school does not intend to contract with an education service provider or school
management organization.
[(X] 1/we do not know any such persons. [ ] Yes

5. Ifthe school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

X] N/A. [] 1/ we have no such interest. [ ] Yes

6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

K] N/A. [] I/ we or my family do not anticipate conducting any such business. [ | Yes

7. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

[x] Does not apply to me, my spouse or family. [_] Yes

8. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school’s board. [X] None. [ ] Yes

Certification
|, Jazzmin Vegeler , certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and correct in
every respect.
, 8/4/2014
Signature’ [ Date
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CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

Seven Oaks Classical School

2. Your full name:
Linda Coughlin Murphy

3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

I'am a Speech Language Pathologist, who has worked in both specialized and public schools. I am currently employed with First
Steps and IU Health and have experience working with children and adults. My expertise provides me with the knowledge and
capability to be an effective board member.

5. Do you understand the obligations of a charter school’'s Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

[X Yes [ ] Don’t Know/ Unsure

Disclosures

1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

[/ we do not know any such trustees.  K1Yes  peorsonal frien dship.

2. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

| / we do not know any such persons. [ ] Yes
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3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

K1 1/we do not anticipate conducting any such business. || Yes

4. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

[] Not applicable because the school does not intend to contract with an education service provider or school
management organization.
[(X] 1/we do not know any such persons. [ ] Yes

5. Ifthe school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

[ ] N/A. [X] I/ we have no such interest. [ ] Yes

6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

] N/A. X] 1/ we or my family do not anticipate conducting any such business. [ ] Yes

7. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

[x] Does not apply to me, my spouse or family. [_] Yes

8. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school’s board. [X] None. [ ] Yes

Certification
|, Linda Coughlin Murphy | certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and correct in

every respect.
~ 17

C o ey
Rt E T e — 8/4/2014

Signature Date
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CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

Seven Oaks Classical School

2. Your full name:
Lindsey Andrea Weaver

3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

I began my career in education in 2001 by serving at-risk youth in the alternative educational setting. I have been a certified special education teacher since
2004. I currently hold my Master's in Communication Discorders with a specialization in Deaf Education and a Bachelor's in Philosophy and Anthropology.
My educational background and experience provides me with the knowledge and expertise to successfully manage the implementation of a classical liberal
arts charter school.

5. Do you understand the obligations of a charter school’'s Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

[X Yes [ ] Don’t Know/ Unsure

Disclosures
1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

[_]1/we do not know any such trustees. YeS  personal friendship.

2. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

| / we do not know any such persons. [ ] Yes
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3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

K1 1/we do not anticipate conducting any such business. || Yes

4. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

[] Not applicable because the school does not intend to contract with an education service provider or school
management organization.
[(X] 1/we do not know any such persons. [ ] Yes

5. Ifthe school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

X] N/A. [] 1/ we have no such interest. [ ] Yes

6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

K] N/A. [] I/ we or my family do not anticipate conducting any such business. [ | Yes

7. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

[x] Does not apply to me, my spouse or family. [_] Yes

8. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school’s board. [X] None. [ ] Yes

Certification
l, Lindsey Andrea Weaver , certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and correct in
every respect. ~ - - N\ )
&mmu JROREN
) () 8/4/2014
Signature Date
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CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

Seven Oaks Classical School

2. Your full name:
Matthew T. Wolf
3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

Beta Sigma Psi Alumni Chapter, President

5. Do you understand the obligations of a charter school’'s Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

[X Yes [ ] Don’t Know/ Unsure

Disclosures

1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

XI / we do not know any such trustees. [ ] Yes

2. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

| / we do not know any such persons. [ ] Yes
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3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

K1 1/we do not anticipate conducting any such business. || Yes

4. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

[] Not applicable because the school does not intend to contract with an education service provider or school
management organization.
[(X] 1/we do not know any such persons. [ ] Yes

5. Ifthe school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

[ ] N/A. [X] I/ we have no such interest. [ ] Yes

6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

] N/A. X] 1/ we or my family do not anticipate conducting any such business. [ ] Yes

7. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

[x] Does not apply to me, my spouse or family. [_] Yes

8. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school’s board. [X] None. [ ] Yes

Certification
|, Matthew T. Wolf , certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and correct in

every respect.

Signature o M Date
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CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

Seven Oaks Classical School

2. Your full name:
Terry Lee English
3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

I previously served as counsel for the Spencer-Owen Community School Corporation for 10 years.

5. Do you understand the obligations of a charter school’'s Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

[X Yes [ ] Don’t Know/ Unsure

Disclosures

1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.
11/ we do not know any such trustees. Yes  personal friendship.

2. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

| / we do not know any such persons. [ ] Yes

ICSB 2014 Charter School RFP: New Operators Page 30



3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

K1 1/we do not anticipate conducting any such business. || Yes

4. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

[] Not applicable because the school does not intend to contract with an education service provider or school
management organization.
[(X] 1/we do not know any such persons. [ ] Yes

5. Ifthe school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

[ ] N/A. [X] I/ we have no such interest. [ ] Yes

6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

] N/A. X] 1/ we or my family do not anticipate conducting any such business. [ ] Yes

7. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

[x] Does not apply to me, my spouse or family. [_] Yes

8. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school’s board. [X] None. [ ] Yes

Certification
|, Matthew T. Wolf , certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and correct in
every respect. -
R !\¥ : //’ ‘, -
i S S 8/4/2014
Signature, | J Date

-
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CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

Seven Oaks Classical School

2. Your full name:
William E. Scott, Jr.

3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

I have served on several boards including a start up consulting firm which I chaired. I was a board member and chair of the
Windemere Homeowners Association. Board member of East Monroe Water Corporation. Chairman of several committeess
in IU graduate school of budiness including instituted and chaired Teaching Exellence Committee.

5. Do you understand the obligations of a charter school’'s Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

[X Yes [ ] Don’t Know/ Unsure

Disclosures

1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

| / we do not know any such trustees. [ ¥es

2. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

| / we do not know any such persons. [ ] Yes
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Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

K1 1/we do not anticipate conducting any such business. || Yes

If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

[] Not applicable because the school does not intend to contract with an education service provider or school
management organization.

[(X] 1/we do not know any such persons. [ ] Yes

If the school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

[ ] N/A. [X] I/ we have no such interest. [ ] Yes

If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

] N/A. X] 1/ we or my family do not anticipate conducting any such business. [ ] Yes

Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

[x] Does not apply to me, my spouse or family. [_] Yes

Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school’s board. [X] None. [ ] Yes

Certification
William E. Scott, Jr. , certify to the best of my knowledge and ability that the information | am providing to

the Indiana Charter School, Board as a prospective board member for Charter School is true and correct in

every respect
‘é et 8/4/2014

Slgnature Date
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Attachment 7

Describe the board’s ethical standards and procedures for identifying and addressing conflicts of
interest. Provide, as Attachment 7, the board’s Code of Ethics policy and Conflict of Interest policy.
Both documents should be included in the attachment.

Code of Ethics

The Board of Directors recognizes that sound, ethical standards of conduct serve to
increase the effectiveness of school board members and their staff as educational leaders in
their community. Actions based on an ethical code of conduct promote public confidence
and the attainment of school goals. The Board also recognizes its obligation under the
General Municipal Law to adopt a code of ethics consistent with the provisions of the
General Municipal Law, setting forth the standards of conduct required of all school board
members, officers and employees.

Therefore, every officer and employee of the school, whether paid or unpaid,
including Board members and officers, shall adhere to the following code of conduct:

1. Gifts: An officer or employee shall not directly or indirectly solicit any gifts; nor
shall an officer or employee accept or receive any single gift having a value of $75
or more, or gifts from the same source having a cumulative value of $75 or more
over a twelve-month period, whether in the form of money, services, loan, travel,
entertainment, hospitality, thing or promise, or any other form, if it could
reasonably be inferred that the gift was intended to influence him or her in the
performance of his or her official duties or was intended as a reward for any
official action on his or her part.

However, the Board welcomes and encourages the writing of ketters or notes
expressing gratitude or appreciation to staff members. Gifts from children that
are principally sentimental in nature and of insignificant financial value may be
accepted in the spirit in which they are given.

2. Confidential information: An officer or employee shall not disclose confidential
information acquired by him or her in the course of his or her official duties or
use such information to further his or her own personal interest. In addition,
he/she shall not disclose information regarding any matters discussed in an
executive session of the Board, whether such information is deemed confidential
or not.

3. Representation before the Board: An officer or employee shall not receive or
enter into any agreement, express or implied, for compensation for services to
be rendered in relation to any matter before the school board.

4. Representation before the Board for a contingent fee: An officer or employee
shall not receive or enter into any agreement, express or implied, for
compensation for services to be rendered in relation to any matter before the
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school board, whereby the compensation isto be dependent or contingent upon
any action by the school with respect to such matter, provided that this paragraph
shall not prohibit the fixing at any time of fees based upon the reasonable value of
the servicesrendered.

5. Disclosure of interest in matters before the Board: A member of the Board of Directors
and any officer or employee of the school, whether paid or unpaid, who participates in the
discussion or gives official opinion to the Board of Directors on any matter before the
Board shall publicly disclose on the official record the nature and extent of any direct or
indirect financial or other private interest he or she has in such matter. The term
“interest” means a pecuniary or material benefit accruing to an officer or employee.

6. Investments in conflict with official duties: An officer or employee shall not invest or hold
any investment directly in any financial business, commercial or other private transaction
that creates a conflict with his or her official duties.

7. Private employment: An officer or employee shall not engage in, solicit, negotiate for or
promise to accept private employment when that employment or service creates a conflict
with or impairs the proper discharge of his or her official duties.

8. Future employment: An office or employee shall not, after the termination of service or
employment with the Board, appear before the Board or any panel or committee of the
Board, in relation to any case, proceeding, or application in which he or she personally
participated during the period of his or her service or employment or that was under his or
her active consideration. This shall not bar or prevent the timely filing by a present or
former officer or employee of any clain, account, demand or suit against the district on his
or her own behalf or on behalf of any member of his or her family arising out any
personal injury or property damage or for any lawful benefit authorized or permitted by
law.

Distribution of Code of Ethics

The President of the Board of Directors, or a designee shall cause a copy of this Code of
Ethics to be distributed annually to every board member and employee of the school. Each
officer and employee elected or appointed thereafter shall be furnished a copy before entering
upon the duties of his or her office or employment.

Penalties

In addition to any penalty contained in any other provision of law, any person who shall
knowingly and intentionally violate any of the provisions of the Board’s Code of Ethics may be
suspended or removed from office or employment, as the case may be, in the manner provided by
law.

Conflicts of Interest

Section 1. General Policy. It is the policy of the Corporation and its Board of Directors that the
Corporation’s directors, officers, and employees carry out their respective duties in a fashion that avoids
actual, potential, or perceived conflicts of interest. The Corporation’s directors, officers, and employees
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shall have the continuing, affirmative duty to report any personal ownership, interest, or other relationship
that might affect their ability to exercise impartial, ethical, and business-based judgments in fulfilling
their responsibilities to the Corporation. This policy shall be further subject to the following principles:

(a)Directors, officers, and employees of the Corporation shall conduct their duties with respect to
potential and actual grantees, contractors, suppliers, agencies, and other persons transacting or
seeking to transact business with the Corporation in a completely impartial manner, without favor
or preference based upon any consideration other than the best interests of the Corporation.

(b) Directors, officers, and employees of the Corporation shall not seek or accept for themselves
or any of their relatives (including spouses, ancestors, and descendants, whether by whole or half-
blood), from any person or business entity that transacts or seeks to transact business with the
Corporation, any gifts, entertainment, or other favors relating to their positions with the
Corporation that exceed common courtesies consistent with ethical and accepted business
practices.

(c) If a director or a director’s relative, directly or indirectly owns a significant financial interest
in, or is employed by, any business entity that transacts or seeks to transact business with the
Corporation, the director shall disclose that interest or position and shall refrain from voting on
any issue pertaining to the transaction.

(d) Officers and employees of the Corporation shall not conduct business on behalf of the
Corporation with a relative or a business entity in which the officer, employee, or his or her
relative owns a significant financial interest or by which such officer, employee, or relative is
employed, except where such dealings have been disclosed to, and specifically approved and
authorized by, the Board of Directors of the Corporation.

(e) The Board of Directors may require the Corporation’s directors, officers, or employees to
complete annually (or as otherwise scheduled by the Board) a disclosure statement regarding any
actual or potential conflict of interest described in these Bylaws. The disclosure statement shall be
in such form as may be prescribed by the Board and may include information regarding a
person’s participation as a director, trustee, officer, or employee of any other nonprofit
organization. The Board of Directors shall be responsible for oversight of all disclosures or
failures to disclose and for taking appropriate action in the case of any actual or potential conflict
of interest transaction.

Section 2. Effect of Conflict Provisions. The failure of the Corporation, its Board of Directors, or any
or all of its directors, officers, or employees to comply with the conflict of interest provisions of these
Bylaws shall not invalidate, cancel, void, or make voidable any contract, relationship, action, transaction,
debt, commitment, or obligation of the Corporation that otherwise is valid and enforceable under
applicable law.

All board members have read, understand and acknowledged this Code of Ethics and Conflicts of Interest
document. A signed acknowledgement is available upon request.
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Attachment 8

As Attachment 8, provide a core curriculum scope and sequence by subject, for each grade
level proposed, that demonstrates clear alignment with Indiana’s Academic Standards and
the Common Core. The scope and sequence should clearly reflect how the school’s
curriculum is integrated across subjects and grade levels served, and how it will result in
proficiency. If the curriculum is not yet fully developed, provide a timeline outlining the
curriculum development process (including individuals and/or consultants responsible for
this task) during the school’s pre-opening year.

Elementary and Middle School

The Grammar (Elementary) School: Explicit teaching of the fundamentals. The “grammar” of learning
refers to the fundamentals of all skills and subjects, which are the sine qua non of all subsequent thought.
No higher-level thinking or critical thinking is able to occur when young people are not thoroughly
immersed in the grammar of reading, writing, speaking, and each academic discipline. Memorization is
the key at this stage of learning, as the memory is the most powerful intellectual capacity of the child, and
children love to memorize.

The Middle School: The middle school will continue to work on the programs begun in grammar school,
while going into greater depth. The students will have an increased capacity for logic in their thinking,
speaking, and writing. At the same time, the middle school presents much greater challenges in student
behavior. To guide students through the storm of adolescence, self-government will be the leading virtue
taught and expected.

The Core Knowledge curriculum is aligned with Indiana State Standards and benchmarks (2010), as well
as the Common Core Standards. The alignment was completed by the Core Knowledge Foundation, and
the Core Knowledge curriculum is fully compliant in the area of English Language Arts and Mathematics.
The Core Knowledge At-a-Glance document provides a general outline for the remaining subjects and
Seven Oaks Classical School has the previous Indiana State Standards alignment for 2010 for all subjects
listed. The literature base of our K-8 program comes directly from the readings and lessons of Core
Knowledge. For the purposes of this application, the common core standards are included and the Indiana
State Standards of 2010 are available upon request.

Language Arts instruction will also occur with the Riggs explicit phonics program, which functions also
in the area of grammar, syntax, composition, spelling, and vocabulary. The aforementioned skills are
critical components of the Common Core and Indiana State Standards, and we believe this complement to
Core Knowledge will offer a content-rich, literacy-based reading and writing program in addition to Core
Knowledge.

Singapore Math is fully aligned with the Common Core Standards for grades K-8 as of 2012, as
evidenced below.

Curriculum Course Name and Description

English Language Arts



Course Name and Description for each grade level being offered at the proposed school:

Kindergarten: The Kindergarten English Language Arts course focuses on oral language development
and listening skills in addition to foundational skills in reading and writing based on the Riggs Method.
Read-alouds from a variety of literary genres and nonfiction texts will promote vocabulary knowledge
and awareness of syntax. Explicit and systematic phonics instruction will develop mastery of the written
English code.

15t grade: Grade 1 English Language Arts continues to emphasize listening and speaking and
fundamental literacy skills such as phonemic awareness and phonics through The Writing and Spelling
Road to Reading and Thinking developed by Riggs. Students will become increasingly more independent
with reading and writing. They will write for a variety of purposes (e.g., narrative, informational,
persuasive), and they will develop reading fluency through decodable texts.

2"d grade: Grade 2 English Language Arts will emphasize speaking and listening through classroom
discussion and oral presentations. Reading instruction will include phonics, fluency, and comprehension
skills in a variety of nonfiction texts and literary genres, including Greek mythology and American folk
tales. Students will learn spelling, grammar and conventions through the Riggs Method. Students will use
the writing process to plan, draft, and edit writing and will apply basic language conventions in their
written work.

3" grade: Grade 3 English Language Arts will include instruction in reading and writing skills including
elements of fiction and nonfiction texts. Reading instruction will focus on comprehension and response,
vocabulary development, and reading fluency with more complex texts. Students will produce a variety of
types of writing, including stories, reports, letters, and poems. Through the Riggs Method, writing
instruction will cover spelling, grammar, and usage conventions. Students will also be introduced to basic
research skills.

4" grade: Grade 4 English Language Arts places a stronger emphasis on expository writing (e.g.,
summaries, book reports, research papers, descriptive essays) than in previous grades. Students are
encouraged to apply the correct use of writing conventions and to do so more independently. Reading
instruction will focus on comprehension and response, vocabulary development, and reading fluency with
more complex texts. Students will be expected to read a minimum of 20 minutes a day outside of class.

5t grade: Grade 5 English Language Arts continues to emphasize expository writing with additional
instruction in research and presentations. Instruction also includes revision and editing skills within the
writing process, requiring more competent, consistent use of correct grammar, usage, and spelling.
Vocabulary enrichment covers prefixes and suffixes. Reading instruction includes analysis of literary
craft and a writer’s use of language. Students will read outside of class at least 25 minutes daily.

6" grade: Grade 6 English Language Arts extends the focus on expository writing to include research
essays, persuasive essays, and business letters. Students will apply revision and editing skills to produce
written work that is thoughtful, well-organized, and reasonably correct in grammar, conventions, and
spelling. For vocabulary enrichment, students will learn Latin and Greek root words. In reading, they will
analyze classic works of literature such as Shakespeare’s Julius Caesar and Twain’s The Prince and the
Pauper.

7" grade: Core English 7. Students will be given opportunities to write fiction, poetry, or drama, but
instruction will emphasize repeated expository writing across multiple disciplines. Instruction in essay
writing will focus on development of unity, coherence, and emphasis. Grammar lessons will include parts
of sentences, clauses, and spelling. For vocabulary, students will learn Greek and Latin root words and
phrases. In literature, students will analyze poems, drama, nonfiction, and fiction for a writer’s use of
language and literary elements, with particular attention to diction and tone. Literary works include Poe’s
“The Tell-Tale Heart” and The Call of the Wild by Jack London.

8" grade: Core English 8. Students will be given opportunities to write fiction, poetry, or drama, but
instruction will emphasize repeated expository writing across multiple disciplines. Students will examine
all writing—their own as well as others’—with attention to unity, coherence, emphasis, diction, and tone.
Grammar lessons will focus on sentence variety, a review of punctuation appropriate to sentence




structure, parallelism, and misplace modifiers. VVocabulary enrichment will include memorization of
Greek and Latin root words and phrases. Literary analysis will include essays and speeches in addition to
short stories, novels, poems, and other literary works. Students will learn to read as writers, with attention
to an author’s craft.

Mathematics

Course Name and Description for each grade level being offered at the proposed school:

Kindergarten: In this activity-based class, kindergarten students will receive a strong foundation in
mathematics in preparation for subsequent stages of mathematical thinking. Mathematical concepts are
developed in a systematic, engaging, and fun way. Concepts include matching and sorting; numbers to
10; order, shapes, and patterns; length and size; weight; and capacity.

1%t grade: Singapore Math 1: Students will develop the foundational mathematical concepts and skills
for everyday life and continuous learning in mathematics. Content will include a thorough understanding
of whole numbers, addition and subtraction of whole numbers, identifying the value of coins and bills,
telling time to the half hour, comparing the length and weight of objects, identifying and categorizing 2-
dimensional shapes, describing and extending repeating patterns, solving simple word problems involving
addition/subtraction, sorting objects and using picture graphs, and basic algebra skills involving numeric
equations and operational symbols.

2"d grade: Singapore Math 2: Students in second grade will extend their understanding of whole
numbers to include those within 1000 and will thoroughly understand the meanings of subtraction and
addition. They will multiply and divide by 2s, 3s, 4s, 5s, and 10s. More complex work with fractions will
be introduced, and skills related to money and time will be emphasized. Students will learn to measure,
weigh, estimate, and compare objects and substances. In geometry, they will describe and classify 3-
dimensional shapes and extend repeating patterns involving a combination of shapes. Word problem
skills will include writing equations and solving one-step word problems requiring addition/subtraction
and multiplication/division. Introductory data analysis will include finding range and mode. Algebraic
concepts will include solving problems involving numeric equations or inequalities and using symbols to
stand for unknown numbers in equations. A number of mental math strategies will be emphasized
throughout the year, including adding/subtracting numbers from 100 and 1000 and adding/subtracting
money in dollars and cents.

3" grade: Singapore Math 3: Students will develop their understanding of whole numbers to include
place values and operations within 10,000, and they will multiply/divide by 6s, 7s, 8s, and 9s. Division of
numbers within 10,000 will include situations where there is a remainder. Students will also learn more
complex skills involving fractions, including finding equivalent fractions and the simplest forms of
fractions, and comparing and ordering fractions with different denominators. Students will master the
concept of time, finding the duration of time intervals and telling time to the minute on an analog clock.
With regard to length, weight, mass, and capacity, students will measure, weigh, and estimate in grams,
liters, and milliliters and will convert units within a metric system using multiplication. Students will be
introduced to the concepts of perimeter and area, and they will identify 3-dimensional shapes and right
angles. They will solve 2-step word problems and will become adept at creating and using bar graphs to
solve problems and represent and compare data.

4" grade: Singapore Math 4: Students will develop their understanding of whole numbers to include
place values and operations within 100,000. They will use estimation to verify calculated results in
problems of multiplication/division. Skills related to fractions will include adding/subtracting fractions,
understanding mixed numbers and improper fractions and converting them, and finding the fraction of a
set for measurements. Students in grade 4 will be introduced to decimals, beginning with understanding
tenths, hundredths, thousandths and comparing decimal numbers. They will learn to round decimal
numbers up to 2 places and will add/subtract and multiply/divide decimal numbers. Students will also be
introduced to the concept of volume and will be able to find the volume of rectangular prisms. In
geometry, they will identify triangles and quadrilaterals, a variety of angles, and perpendicular and




parallel lines. Two-step word problems will involve fractions and decimals and the use of bar diagrams to
solve them. Data analysis lessons will become more complex as students collect, organize, and analyze
data using tables and bar graphs.

5th grade: Singapore Math 5: In fifth grade, students will use place-value models to represent numbers
to 1,000,000 and will multiply/divide within 10,000 by 2-digit numbers. They will learn to use the order
of operations to solve mathematical expressions. Lessons related to fractions and decimals will become
more complex as students multiply/divide fractions and decimals and convert fractions to decimals and
vice versa. They will also convert units involving decimals and fractions within a measuring system.
Instruction on the concept of volume will go into more depth as students solve problems involving a
change in height of liquids and volume of liquids and finding the volume of solids by displacement.
Geometry lessons will include finding unknown angles, using angle properties to solve problems, and
creating tessellations. Fifth graders will be introduced to the concepts of percentage, ratio, average, and
rate and will solve multi-step problems involving these concepts, using bar diagrams when needed. Data
analysis skills will develop in complexity when students create line graphs, find the average of a set of
data, and find a data value given the average and other values.

6th grade: Singapore Math 6: Students in sixth grade will solve challenging word problems involving
all four operations on whole numbers, fractions, decimals, percentages, the volume of liquids and solids,
averages, rate, and speed. They will write, simplify, and evaluate simple algebraic expressions and use
variables in expressions when describing geometric quantities. They will derive the formula for
circumference or area of a circle when given the radius or diameter and will find the perimeter and area of
compound figures. In geometry, they will visualize, describe, and draw geometric solids and will identify
nets of solids, or solids of nets. They will become more adept at solving problems using ratios and
relating them to proportions and fractions of a quantity. Data analysis will involve collecting, organizing,
and displaying data in pie charts.

7th grade: Advanced Singapore Math: In this course, emphasis is placed on the development of better
understanding of mathematical concepts and their applications, as well as on proficiency in problem
solving, mathematical reasoning, and higher order thinking. To facilitate this, instruction will include the
following: einvestigative work ecommunication skills in mathematics eappropriate computation and
estimation skills emental calculation eproblem-solving heuristics. Mathematical concepts will include:
algebraic representations and formula and algebraic manipulation; percentages; solutions of linear
equations and inequalities; graphs of linear functions and relations, mensuration and rate, ratio,
proportion, and speed. Word problems will involve rational numbers, integers, percentages, ratios, rate,
and speed. The textbook will be New Elementary Math Syllabus D1 by Sin Kwai Ming.

8th grade: ALGEBRA I: Weeks and Adkins, First Course in Algebra. Topics: linear equations, slope,
intercepts, roots, absolute value equations, piecewise equations, vertices, quadratic equations, quadratic
formula, systems of equations, systems of inequalities, irrational numbers, imaginary numbers, complex
numbers, direct and inverse variation, factoring, completing the square, rational equations, trigonometric
ratios, Pythagorean theorem, fundamental counting principle, permutation, combinations, probability,
compound events, Pascal's triangle, and binomial theorem.

Science

Course Name and Description for each grade level being offered at the proposed school:

Kindergarten: Science K.

1%t grade: Science 1. I. Plants and Plant Growth 1. Animals and Their Needs 1ll. Human Body (Five
Senses) V. Introduction to Magnetism V. Seasons and Weather VI. Taking Care of the Earth VII.
Science Biographies

2" grade: Science 2. |. Living Things and Their Environments 1l. Human Body (Body Systems)
I1l. Matter IV. Properties of Matter: Measurement V. Introduction to Electricity V1. Astronomy
VII. The Earth VIII. Science Biographies




3" grade: Science 3. I. Introduction to Classification of Animals II. Human Body (Muscular, Skeletal,
and Nervous Systems; Vision and Hearing) Ill. Light and Optics V. Sound V. Ecology
VI. Astronomy VII. Science Biographies

4" grade: Science 4. 1. Human Body (Circulatory and Respiratory Systems) II. Chemistry: Basic
Terms and Concepts 1l Electricity 1V. Geology: The Earth and Its Changes V. Meteorology
V1. Science Biographies

5t grade: Science 5. I. Classifying Living Things II. Cells: Structures and Processes Ill. Plant
Structures and Processes V. Life Cycles and Reproduction V. Human Body (Endocrine and
Reproductive Systems) V1. Chemistry: Matter and Change VII. Science Biographies

6" grade: Science 6. I. Plate Tectonics II. Oceans Ill. Astronomy: Gravity, Stars, and Galaxies
IV. Energy, Heat, and Energy Transfer V. The Human Body: Lymphatic and Immune Systems
VI. Science Biographies

7" grade: Science 7. I. Atomic Structure II. Chemical Bonds and Reactions 11. Cell Division and
Genetics V. History of the Earth and Life Forms V. Evolution VI. Science Biographies
8" grade: Science 8. I. Physics Il. Electricity and Magnetism  11l. Electromagnetic Radiation and

Light 1V. Sound Waves V. Chemistry of Food and Respiration VI. Science Biographies

History

Course Name and Description for each grade level being offered at the proposed school:

Kindergarten: Core History K. World: |. Geography: Spatial Sense Il. Overview of the Seven
Continents American: I. Geography Il. Native American Peoples, Past and Present I1l. Early
Exploration and Settlement 1V. Presidents, Past and Present V. Symbols and Figures

1stgrade: Core History 1. World: I. Geography II. Early World Civilizations 11l. Modern
Civilization and Culture: Mexico American: |. Early People and Civilizations Il. Early Exploration
and Settlement I1l. From Colonies to Independence: The American Revolution V. Early Exploration
of American West V. Symbols and Figures

2"d grade: Core History 2. World: I. Geography Il. Early Asian Civilizations 11l. Modern Japanese
Civilization 1V. The Ancient Greek Civilization American: |. Government: The Constitution 1l. The
War of 1812  1ll. Westward Expansion 1V. The Civil War V. Immigration and Citizenship V1.
Fighting for a Cause VII. Geography of the Americas VIII. Symbols and Figures

3" grade: Core History 3. World: I. World Geography Il. The Ancient Roman Civilization 1Il. The
Vikings

American: |. The Earliest Americans |l. Early Exploration of North America 1ll. The Thirteen
Colonies: Life and Times Before the Revolution

4" grade: Core History 4. World: 1. World Geography (Spatial Sense; Mountains) Il. Europe in
Middle Ages Ill. The Spread of Islam and the “Holy Wars”  IV. Early and Medieval African
Kingdoms V. China: Dynasties and Conquerors ~ American: |. The American Revolution

I1. Making a Constitutional Government 1ll. Early Presidents and Politics IV. Reformers V. Symbols
and Figures

5t grade: Core History 5. World: 1. World Geography (Spatial Sense; Lakes) 1. Early American
Civilizations I11. European Exploration, Trade, and the Clash of Cultures V. The Renaissance and the
Reformation V. England from the Golden Age to the Glorious Revolution VI. Russia: Early Growth
and Expansion VII. Feudal Japan American: |. Westward Expansion Il. The Civil War: Causes,
Conflicts, Consequences Ill. Native Americans: Cultures and Conflicts 1V. U.S. Geography

6" grade: Core History 6. World: 1. World Geography (Spatial Sense; Deserts) 1l. Lasting Ideas
from Ancient Civilizations 11l. The Enlightenment IV. The French Revolution V. Romanticism VI.
Industrialism, Capitalism, and Socialism VII. Latin American Independence Movements  American: I.
Immigration, Industrialization, and Urbanization Il. Reform




7" grade: Core History 7. 1. America Becomes a World Power 1l. World War I: “The Great
War,” 1914-1918 11l. Russian Revolution IV. America from the Twenties to the New Deal
V. World War 1l VI. Geography of United States

8" grade: Core History 8. 1. The Decline of European Colonialism 11. The Cold War I11. The Civil
Rights Movement V. The Vietnam War and the Rise of Social Activism V. The Middle East and Oil
Politics VI. The End of the Cold War: The Expansion of Democracy and Continuing Challenges VII.
Civics: The Constitution— Principles and Structure of American Democracy VIII. Geography of
Canada and Mexico

Latin

The goal of Latin courses in grades 3-8 is for students to master the entire Latin grammar, along with
several hundred Latin words, so that they will be able to translate original Latin texts in high school.

Course Name and Description for each grade level being offered at the proposed school:

Grade 3: Introduction to Latin: Students receive a gentle introduction to Latin grammar and
vocabulary. They learn 10 vocabulary words per week. Students also study the first two noun declensions
and the present indicative system of the 1t and 2" verb conjugations.

Grade 4: Elementary Latin I: Larsen & Perrin, Latin for Children, Primer A. Students learn
approximately 310 new vocabulary words. They review and deepen their understanding of the first two
noun declensions and the present indicative system of the first and second verb conjugations. New
grammar includes 1%t and 2" declension adjectives. In addition, students begin translating simple
sentences from Latin to English.

Grade 5: Elementary Latin 11: Larsen & Perrin, Latin for Children, Primer B. Students learn
approximately 310 new vocabulary words. They review grammar from the previous year. New grammar
to be learned includes: personal pronouns, demonstrative pronouns, prepositions, ordinal numbers,
irregular verbs, 3" declension nouns, 3" conjugation verbs, and imperatives. Students will continue to
refine their Latin-to-English translation skills on more difficult sentences.

Grade 6: Elementary Latin I11: Larsen & Perrin, Latin for Children, Primer C. Students learn
approximately 310 new vocabulary words. They review grammar from the previous year. New grammar
to be learned includes: 3" declension adjectives, perfect system endings, 4" conjugation verbs, 3"
conjugation —io verbs, more irregular verbs, and 4" and 5" declension nouns. Students continue to
translate more complex sentences in preparation for translating classic texts by Roman authors in middle
school.

Grade 7: Intermediate Latin I: Moore & DuBose, Latin Alive! Book 1. Students review all of the
grammar studied in previous years. New grammar includes: partitive expressions; constructions of price,
time, and space; reflexive pronouns; reflexive possessive adjectives; relative and interrogative pronouns;
adverbs, more irregular verbs; and principal parts of verbs. Students spend more time on translation work,
often translating entire paragraphs.

Grade 8: Intermediate Latin I1: Moore & DuBose, Latin Alive! Book 2. Students review all of
the grammar studied in previous years. New grammar includes: uses of the ablative:
accompaniment, manner, means/instrument, separation, place from which, place where, respect, price,
agent; vocative case; locative case: place expressions; positive adjectives; comparative adjectives;
comparisons: quam, ablative of comparison; superlative adjectives; substantive adjectives; formation of
adverbs; comparison of adverbs; special and irregular comparison of adjectives; partitive expressions;
time expressions: time when, time within which; accusative of duration of time; accusative of space and
degree; mood and negative commands; passive voice; relative clauses; interrogative sentences;
interrogative pronouns; interrogative adverbs; irregular nouns; participles; gerunds; infinitive as noun;




| intensive pronouns; deponent verbs. Students begin translating short passages of Roman literature.

High School

The objective of the high school curriculum will be to explore issues and texts intensively and in depth.
The focus for teaching literature will be the great books and the classics using the Socratic Method.
History will be taught mainly through the use of primary source documents—artifacts, documents,
recordings or other sources of information created at the time under study. In the high school, for
example, teachers of American History will introduce students to historical works that contributed to the
formation of American society and culture, such as George Washington’s Farewell Address and Martin
Luther King, Jr.’s Letter from Birmingham Jail. Such primary sources will bring history to life and equip
students with essential insight, and research and analytical skills. Students will learn a true account of the
times through the eyes and words of those who experienced such events and helped shape history.

High school mathematics and the sciences will offer rigorous training in the fundamentals and theories of
these disciplines. Students will receive extensive training in analytical thinking and the scientific method.
High school students will take four years of science, beginning with the fundamentals of biology in the
freshman year, chemistry in the sophomore year and physics in the junior year. Elective courses in
mathematics and the sciences will be added in subsequent years as the school grows and as it better
understands the needs of the student body. Textbooks will be used as a resource, not as the basis of the
curriculum. Teaching in the sciences will likely include student exposure to reports of original research,
observations or ideas such as Galileo’s The Starry Messenger, Sir Isaac Newton’s Principia, or Euclid’s
Geometry.

Proposed Courses and Outline for High School
English

Students will take four years of English, including at least a half credit in composition which will be built
into most classes.

The classes will follow the great books approach. That is, complete works of great literature will be read,
not snippets from anthologies, and only those books that have attained the status of classics will be
studied. The books will be thoroughly read and discussed. The curriculum will not be a race through the
entire Western canon, just to say that the books have been read. Rather, the principle of “less is more”
will be used so that students will have a deep knowledge of, for example, two or three Greek plays or two
or three Shakespearean plays, not a superficial knowledge of ten of them.

In English, the Socratic Method will govern most discussions. The Socratic Method is not a random
asking of questions by a teacher who hardly knows the text himself or herself. Rather, it is a systematic
guestioning of the students about key passages and themes that requires students to think carefully about
the story and to consider the insights that story offers into human nature. Foremost, great literature will be
seen as moral, that is, showing the decisions characters must make in certain settings and crises that are
either virtuous or vicious, just or unjust, and that consequently lead either to greatness or infamy,
happiness or misery. Though the lessons may not be simplistic (no great story is), all great literature
offers moral values, from the Iliad to the Aeneid, to Othello, to Huckleberry Finn, to To Kill a
Mockingbird.

As a result, great literature at Seven Oaks will be studied philosophically. Literature will be discussed as
it has been written. Students will come to understand love and hate, victory and defeat, justice and



injustice, beauty and ugliness, temperance and intemperance, courage and cowardice, and glory and
shame—nby reading and wrestling with the great stories and characters of Western literature. Thus they
will gain insights into their own complex human souls and—we hope—be inspired to be great as well as
good.

The actual books to be read in the English curriculum will be chosen by the principal and the teachers.

Courses may include but are not limited to:

o Classical Literature and Composition
European Literature and Composition
American Literature and Composition
English Language and Composition
British Literature and Composition

Intensive and remedial courses will be offered. See Chart Below.

9" grade (2 courses): Classical Literature: Students will read, analyze, and discuss classic works of
literature including Homer, The lliad, The Odyssey; Sophocles, Oedipus Rex; Plato, The Republic (on
justice, parts of the soul, the Cave, Homer, and the ideal state); Vergil, The Aneid; Horace, select poems;
Shakespeare, Coriolanus.

Composition: This course intends to foster elements of good writing: clear analytical thinking and a
substantial grasp of basic grammatical and stylistic elements, argumentation, and grammatical analysis.
Also covers revision of papers assigned in other classes, focusing on logical organization, clarity of
expression, and depth of analysis.

Basic Composition: This course will provide remediation and intensive support for students performing
below grade level in writing. In addition to receiving assistance with writing assignments in content area
classes, students will receive additional instruction in grammar, usage, and conventions and skills related
to content, organization of ideas, and style.

10t grade: British Literature: Students will read, analyze and discuss classic works of British
literature including Shelley’s Frankenstein; select tales from Chaucer, Canterbury Tales; Shakespeare’s
Hamlet and sonnets; Milton’s Paradise Lost and poems; Jane Austen’s Persuasion; A Tale of Two Cities
by Dickens; Romantic poetry.

11" grade: American Literature: Students will read, analyze and discuss classic works of American
literature including Nathaniel Hawthorne short stories; Benjamin Franklin’s The Autobiography; Ralph
Waldo Emerson’s essays and poems including “Self-Reliance”; Herman Melville’s Moby Dick; Emily
Dickinson’s poems; Walt Whitman’s Leaves of Grass; Mark Twain’s The Adventures of Huckleberry
Finn and short stories; twentieth-century short stories and poems, including Willa Cather, Flannery
O’Connor, E. A. Poe, Robert Frost.

12" grade: Modern Literature Seminar: Students will read, analyze, and discuss the following works
of literature: Genesis 2 and 3; Ten Commandments; Plato, Apology; Nietzsche, Thus Spoke Zarathustra;
Allan Bloom on Nietzsche; Dostoyevsky, Crime and Punishment; Conrad, Heart of Darkness. Senior
thesis and oral examination.

Mathematics

Similar to the lower school, students in grades 7-12 will have a common math block for the purpose of
remediation and enrichment when appropriate. Students will be placed in math courses by ability rather
than grade level. Students who are identified as needing severe remediation by state and school




assessments in the middle and high grades will be offered small-group instruction in an intensive math
course as mandated by the State.

As with the other subjects, math will be taught in a traditional manner. In addition to acquiring the
necessary understanding of math facts, students will also learn the real math behind the algorithm. In
other words, students will not simply perform the various operations without understanding what those
operations really mean. Thus, a theoretical or conceptual approach will be taken, enabling students to
understand mathematics as do real mathematicians. This approach, which used to be common in America,
is now standard in Asian countries. Singapore Math builds in these concepts and will be used in helping
to create the math courses in high school.

Courses may include but are not limited to:
e Algebralandll

Geometry

Pre-Calculus

Calculus

Statistics

Students must pass end-of-course assessments in Algebra | and Geometry to receive credit for course
toward graduation.

Advanced Placement courses will be offered in high school mathematics for advancement and students
who require enrichment. This will allow advanced mathematics students the possibility of earning college
credit in a challenging manner. Advanced Placement currently offers coursework in Algebra, Pre-
calculus, Statistics, and Calculus. Seven Oaks will evaluate the needs of our students to determine which
AP courses to offer when appropriate.

Oth grade: Geometry: Weeks and Adkins, A Course in Geometry: Plane and Solid; supplemented by
readings from Euclid’s Elements. Topics: geometric proof, triangles, constructions, perpendicular lines
and planes, parallel lines, polygons, inequalities, ratio and proportion, congruent and similar figures, areas
and volumes, circles, prisms, and pyramids.

10th grade: Algebra I1: Weeks and Adkins, Second Course in Algebra with Trigonometry. Topics: the
real number system, equations and inequalities, system of linear equations, factoring, algebraic fractions,
quadratic equations, irrational numbers, radical equations, functions, graphs and variation, exponents and
logarithms, introduction to the trigonometric functions, analytical geometry, equations of the second
degree, polynomials, trigonometric equations, sequences and series.

11th grade: Pre-Calculus: Sullivan, Precalculus; supplemented by Archimedes, Lemmas on Circles
and Saul and Gelfand, Trigonometry. Topics: linear equations, functions, inverse functions, composite
functions, graphs of functions, polynomial and rational functions, exponential and logarithmic functions,
trigonometric functions, analytical trigonometry, polar coordinates, vectors, conic sections, rotation of
axes, polar equations of conics, systems of equations and inequalities, sequences, mathematical
induction, the binomial theorem.

12th grade: Calculus I: Paul A. Foerster, Calculus, Concepts and Applications. Topics: limits and
continuity, derivatives, antiderivatives, definite and indefinite integrals, parametric functions, the
fundamental theorem of calculus, the calculus of exponential and logarithmic functions, the calculus of
growth and decay, the calculus of plane and solid figures, algebraic calculus techniques for the
elementary functions, the calculus of motion. Students are required to take the AP Calculus AB exam.

Science




Students will take four years of science in the high school, two of which will have a laboratory
component.

Students must pass Biology end-of-course exam to receive credit for course toward graduation.

As with mathematics, the classes will be based upon the study of one branch of science per year, the usual
sequence being biology, chemistry, physics. For students entering the high school without a foundation in
science, such as that provided by the Core Knowledge sequence, a remedial science course may be
constructed to give students the foundation they need to take biology and chemistry.

In the sciences, particularly physics, which relies so heavily on a strong math background, the school may
find it necessary to have advanced and regular sections. Nonetheless, the non-advanced classes will still
be rigorous and meet district/state standards in those subjects.

While making sure that students master the essential facts of the sciences, teachers will still employ to
some degree a conceptual approach to the study of science, often introducing a topic with an inquiry-
based lesson or experiment. Students should gain a genuine understanding of the physical world. Thus the
goal is for students to be able to explain such complex scientific ideas and processes as genetic
transmission, chemical bonding, atomic theory, force, and so on.

Courses may include but are not limited to:
e Biology

Chemistry

Physics

Biology Il

Chemistry 11

Physics Il

9" grade: BIOLOGY I: Biology: A Molecular Approach (BSCS); Watson and Crick, 1953 paper on
structure of DNA,; selected articles from The New York Times; selected essays from Science News. Labs:
inferring gender in fruit flies; use of compound microscope; organisms and pH; beaded pinase
(simulation); diffusion and cell size; leaf disk assay; why doctors test urine; onion cell osmosis;
understanding DNA structure and replication (simulation); protein synthesis (simulation); onion mitosis;
corn dihybrid genetics; Wisconsin Fast Plant seed germination; flower dissection; how viruses travel
(simulation); using and formulating dichotomous keys; predator-prey relationship (simulation);
comparative biochemistry (simulation); gene frequencies and natural selection (simulation);
environmental factors.

10" grade: CHEMISTRY: Davis, Frey, Sarquis, Sarquis; Modern Chemistry. Labs: density of pennies;
observing a candle flame; average atomic mass simulation using pennies; spectral lines of gases; periodic
table development simulation; analysis of mixtures using nuts and bolts; molecular models; chemical
names and formulas; determining the empirical formula of magnesium oxide; molecular concepts;
analysis of a hydrate; Charles’ law and the derivation of absolute zero; Boyle’s law; triple point of carbon
dioxide; vapor pressure of water; heat of solution; freezing point depression with antifreeze; properties of
acids and bases; acid-base indicators; titration to determine percentage of acetic acid in vinegar; activity
series of elements.

11t grade: PHYSICS: Serway and Faughn, Physics; selections and problems from Giancoli, Physics:
Principles with Applications. Labs: freezing and melting of water, picket fence free fall, ball toss from
ramp into bucket, motion profile of tossed ball, forces as vectors, static and kinetic friction, bungee jump
acceleration, Boyle’s law, the pendulum and simple harmonic motion, speed of sound, images and
mirrors, optical properties of convex lenses, measuring the wavelength of a laser, electrostatics, Ohm’s




law, series and parallel circuits, energy storage in a capacitor, RC circuits, electrical energy and the
efficiency of motors, building a motor.

12th grade: Biology Il: Starr and Taggart, Biology: The Unity and Diversity of Life; Freeman,
Biological Science; Senior Biology 1, 2 (Biozone); selections from The New York Times and Science
News. Labs: population genetics and evolution (simulation); grouse: a species problem (simulation);
social behavior in chickens (simulation); factors affecting dissolved oxygen concentrations in pond water;
diffusion and osmosis through dialysis tubing and various cell types; factors affecting action of the
enzyme catalase; modeling protein structure; mitosis in onion and whitefish blastula cells; plant pigment
separation through paper chromatography; measurement of the light reaction of photosynthesis by spinach
chloroplasts; factors affecting carbon dioxide production by pea seeds; meiosis in Sordaria; patterns of
inheritance in Drosophila; bacterial transformation; use of gel electrophoresis to differentiate plasmids cut
by different restriction enzymes; physiology of the circulatory system; behavior of isopods. Students are
required to take the AP Biology exam.

History

Students will take four years of history including one full credit in both government (1 credit) and
economics (1credit).

Though textbooks may be used to give students the background narrative of any historical period, the
course will mostly be taught through the study of primary source documents.

The specific curriculum will be determined by the principal and teachers. The sequence will adhere to the
guidelines set forth in the Indiana Standards, ensuring that students receive one credit in both U.S. and
world history and half credits in both economics and government.

The overarching principle governing the study of history will be human beings’ attempts to achieve both
freedom and justice in a constitutional regime, in short, self-government. Further, history will explore
human beings’ great conflicts and achievements. A great deal of attention will be given to the Western
and American political, religious, intellectual, cultural, and economic traditions.

Courses may include but are not limited to:
e World History
e United States History
e European History
e Greek and Roman History

American Government

Civic education is fundamental to the mission of the classical school. At least one semester of government
will be taught in the high school, normally in the junior year, while other electives in political philosophy
may be offered as well.

As in the eighth-grade civics class, the government class in high school will be centered on the
Constitution. Since the students in high school will be at a much higher reading level, the class will, in
addition to the Constitution, read supporting documents, such as debates from the Constitutional
Convention, The Federalist, important Supreme Court cases, and the speeches of American political
figures reflecting upon the Constitution.




Students must pass the Civics end-of-course exam and U.S. History end-of-course exam (scheduled for
implementation in 2013-2014) to receive high school credit for those courses.

Particular attention will be given to the original intent of the Framers of the Constitution by seeking to
understand why they created a federal government with a separation of powers; limits upon the executive;
a bicameral legislature with different terms and only one branch derived directly from the people; a
system known as federalism with national, state, and local governments having different spheres of
action; a list of enumerated powers; a bill of rights; and so on.

As in the history classes, a textbook may be used, particularly in order to familiarize students with the
nuts and bolts of American politics (how a bill becomes a law, the party system, etc.), yet the course as a
whole will be taught through original sources.

Economics
Students will take one semester of economics, normally in the junior year.

The economics class will explore the basic principles of free markets: supply and demand, the division of
labor, pricing, and incentives. Aspects of both micro and macroeconomics will be taught. The course may
employ a textbook but will not be driven by a textbook approach. The fundamental idea behind the class
is that man is an economic being: he is disposed to invent, build, and sell things in order to better his
environment and improve his lot in life.

The relations between the market and the political regime will be explored, taking up the important
guestion of what human efforts and enterprises should be performed by government and which should be
performed by the free market.

Just as in government class, the perspective of the Founders, and in this instance the era of the Founding
Fathers (classical theory), will serve as the guiding light of the class.

9" grade: Western Civilization I: Herodotus, The History; Plutarch, The Lives of the Noble Greeks and
Romans, select lives esp. Lycurgus, Solon, Themistocles, Pericles, Alcibiades; Thucydides, The
Peloponnesian War; Aristotle, Politics; Plato, Republic; selections from Livy; Plutarch’s Lives: Marius,
Sulla, Caesar.

10" grade: Western Civilization I1: Tacitus, Germania; Augustine, Confessions and City of God
(selections on the two cities); The Rule of Saint Benedict; Einhard, Life of Charlemagne; feudal oaths;
Walter Scott, “Chivalry”; documents from the Investiture Conflict; documents from the Crusades; Life of
St. Francis (selections); Thomas Aquinas, Summa Theologica (selections). Selections from Petrarch’s
letters; Vergerius, “On Liberal Learning”; introduction to the Decameron. Art of Donatello, da Vinci,
Michelangelo. Machiavelli, The Prince. Erasmus and Luther on freedom of the will; other Reformation
documents. Various enlightenment authors including Locke, Smith, and Rousseau.

11th grade: American History: Tindall and Shi, America; Richard Hofstadter, Great Issues in
American History (vols. 1-3); The Mayflower Compact; Cotton, “Answers to Queries from English
Puritans”; documents on the Great Awakening; Paine, “Common Sense”; Inglis, “The True Interest of
America”; The Declaration of Independence and U. S. Constitution; Hamilton, “Report on the Public
Credit”; Jefferson, “On Agriculture’; Washington, ““Farewell Address™; Jay’s Treaty; Monroe, “1823
Message to Congress “(Monroe Doctrine); Calhoun, On Nullification; Stowe, Uncle Tom’s Cabin,
selections; Clay, Calhoun, Webster on the Compromise of 1850; Lincoln and Douglas on popular
sovereignty; Lincoln, “Gettysburg Address” and “Second Inaugural;” the rise of big business, the Gilded
Age, and Populism. Selected writings from Andrew Carnegie and William Jennings Bryan.




American Government | and I1: James Q. Wilson, American Government. Sources: The U.S.
Constitution; Madison, Hamilton, and Jay, The Federalist (selections); selections from Anti-Federalist
authors such as Brutus, Federal Farmer, and Agrippa. Course also addresses landmark Supreme Court
decisions (e.g., Dred Scott, McCulloch, Marbury, et al.), and addresses introductory elements of
constitutional law.

12th grade: Modern European History: R. R. Palmer, A History of the Modern World. Sources:
Rousseau, Discourse on Inequality and Social Contract (selections); Sieyes, What is the Third Estate?;
Deliberations of the Estates General; "Declaration of the Rights of Man and of the Citizen”; selections
from Burke and Paine. Marx and Engels, The Communist Manifesto; Lenin, State and Revolution; Ortega
y Gasset, Revolt of the Masses. Other documents in 19th and 20th century European history on the
following topics: Napoleon, economic and political liberty, revolutions of 1848, German unification,
imperialism, nationalism, World War 1, World War I, the Cold War in Europe.

American History 20th Century: A continuation of American history from 1900 on: Progressivism,
America as a world power, World Wars | & 11, the Cold War, civil rights, the Sixties and Vietnam, the
Reagan Revolution. Readings from Theodore Roosevelt, Woodrow Wilson, Calvin Coolidge, Franklin
Roosevelt, Lyndon Johnson, Martin Luther King, Ronald Reagan, et al.

Introduction to Micro/Macro Economics: J. D. Gwartney, Economics: Public and Private

Choice. The course will provide an examination of markets, prices, production, costs, competition,
monopoly, wages, rent, interest, profits, unions, and international trade. Additionally, the economy as a
whole based on aggregates of price, output, and employment will be studied. Additional text: H. Hazlitt,
Economics in One Lesson.

Latin

Students will be required to take at least two years of Latin in the high school. Normally, the course will
be taken in the first year of high school.

For students coming out of the classical school’s middle school, the normal pattern will be to take an
advanced Latin course with the goal of getting to the level of translating original Latin. Still, there will be
a need for a comprehensive review of Latin grammar. In the high school, this review will be achieved
through the reading of a more demanding Latin textbook than the one used in the middle school, most
likely Wheelock.

The goal of the Latin curriculum is, in part, to have students able to read at least some Virgil in the
original after having read the Aeneid in translation in the freshman classical literature course.

Students who enter high school with no or insufficient Latin background will take an accelerated two-year
course using Wheelock’s Latin. This course will enable them to begin translating original Latin texts in
grade 10.

Grade 9: Advanced Latin I: Students review grammar as necessary using Wheelock’s Latin. The main
purpose of this course is translating Caesar’s Gallic Wars. VVocabulary learned this year is tailored to the
Caesar text. This course is mandatory for all Seven Oaks students, unless an alternate course of Latin
study is arranged.




Grade 10: Advanced Latin Il: Students review grammar as necessary using Wheelock’s Latin. In this
course, students’ main focus is translating selections from Cicero (e.g., de officiis, de legibus, de amicitia,
orationes in Catilinam) and other Roman writers and poets. This course is mandatory for all Seven Oaks
students, unless an alternate course of Latin study is arranged.

Grade 11: Advanced Latin I11: Students read and translate Virgil’s Aeneid in preparation for the AP
Latin Exam.

Grade 12: Advanced Latin IV: Students read and translate Ovid’s Metamorphoses and Horace’s Odes,
as well as selections from other Roman poets and Medieval Latin writers.




Core Knowledge at a Glance

Language
Arts/English

Preschool

I Oral Language

Il Nursery Rhymes,
Poems, Finger-Plays,
and Songs

. Storybook Reading and
Storytelling

IV. Emerging Literacy Skills

Kindergarten

. Listening and Speaking
Il Reading

lll. Writing

IV.  Language Conventions
V. Poetry

VI. Fiction

VII. Sayings and Phrases

First Grade

I Listening and Speaking
Il Reading

. Writing

IV.  Language Conventions
V. Poetry

VI Fiction

VII. Sayings and Phrases

Second Grade

I Listening and Speaking
Il. Reading

Ill. Writing

IV Language Conventions
V. Poetry

VI. Fiction

VII. Sayings and Phrases

Third Grade

. Reading and Writing
Il. Poetry
lll. Fiction
IV. Sayings and Phrases

Fourth Grade

Writing, Grammar,

Fifth Grade

I Writing, Grammar, and

Sixth Grade

I Writing, Grammar, and

Seventh Grade

. Writing, Grammar, and Usage

Eighth Grade

I. Writing, Grammar, and

Time: World: World: World: World:
I Vocabulary I. Geography: Spatial Sense I Geography I Geography I. - World Geography
Il.  Measures of Time II.  Overview of the Seven Il.  Early World Civilizations Il. Early Asian Civilizations II. - The Ancient Roman
Ill.  Passage of Time (Past, Continents lll. - Modern Civilization and IIl. Modern Japanese Civilization Civilization
Present, Future) American Culture: Mexico IV The Ancient Greek Ill. The Vikings
I Geography American Civilization American
Space: Il Native American Peoples, . Early People and American I The Earliest Americans
History and I Vocabulary Past and Present Civilizations I American Government: Il Early Exploration of
Il.  Actual and Il Early Exploration and Il.  Early Exploration and The Constitution North America
Geography Representational Space Settlement Settlement Il The War of 1812 Il The Thirteen Colonies:
Il Simple Maps IV, Presidents, Past and Il From Colonies to Indepen- IIl. - Westward Expansion Life and Times Before
IV Basic Geographic Present dence: The American IV The Civil War the Revolution
Concepts V. Symbols and Figures Revolution V. Immigration and
IV.  Early Exploration of Citizenship
American West VI. Fighting for a Cause
V. Symbols and Figures VII. Geography of the
Americas
VIII. Symbols and Figures
I Attention to visual | Elements of Art I Artfrom Long Ago | Elements of Art I Elements of Art
detail Il. Sculpture Il Elements of Art Il Sculpture Il. - American Indian Art
Il Creating Art Ill. Looking at and Talking lll.  Kinds of Pictures: Ill. Kinds of Pictures: IIl. Art of Ancient Rome
Visual Arts Il Looking and Talking About Art Portrait and Still Life Landscapes and Byzantine
about Art IV, Abstract Art Civilization
V. Architecture
| Attention to I Elements of Music I Elements of Music I Elements of Music I Elements of Music
Differences in Sound Il Listening and Il Listening and Il.  Listening and Il.  Listening and
Il Imitate and Understanding Understanding Understanding Understanding
Produce Sounds Ill. Songs (Composers; Orchestra; (Orchestra; Keyboards; (Orchestra; Composers)
Music Il Listen and Sing Opera; Ballet; Jazz) Composers) Il Songs
IV, Listen and Move Il Songs lll. Songs

Mathematics

| Patterns and
Classification

Il.  Geometry

Il Measurement

IV, Numbers and
Number Sense

V. Addition and
Subtraction with
Concrete Objects

VI. Money

Patterns and
Classification
Numbers and Number
Sense

IIIl. Money

IV, Computation

V. Measurement

VI. Geometry

I Patterns and
Classification

Il. - Numbers and Number
Sense

IIl. - Money

IV.  Computation

V. Measurement

VI.  Geometry

I~ Numbers and Number
Sense

Il Fractions

IIl. - Money

IV. Computation

V. Measurement

VI. Geometry

I Numbers and Number
Sense

Il.  Fractions and Decimals

IIl. - Money

IV. Computation

V. Measurement

VI, Geometry

Science

I. - Human Characteristics,
Needs and Development

II. - Animal Characteristics,
Needs and Development

IIl. Plant Characteristics,
Needs and Growth

IV, Physical Elements
(Water, Air, Light)

V. Introduction to Magnetism

VI. Seasons and Weather

VII. Taking Care of the Earth

VIII. Tools

Plants and Plant
Growth
Animals and Their
Needs
. Human Body (Five
Senses)
IV, Introduction to
Magnetism
V. Seasons and Weather
VI. Taking Care of the Earth
VII. Science Biographies

I Living Things and Their
Environments

Il Human Body (Body
Systems)

IIl.  Matter

IV, Properties of Matter:
Measurement

V. Introduction to
Electricity

VI, Astronomy

VII. The Earth

VIII. Science Biographies

I. - Cycles in Nature
(Seasonal Cycles; Life
Cycles; Water Cycle)

Il Insects

Ill. Human Body (Cells;
Digestive and Excretory
Systems)

IV, Magnetism

V. Simple Machines

VI. Science Biographies

I. Introduction to
Classification of
Animals

II. - Human Body (Muscular,
Skeletal, and Nervous
Systems; Vision and
Hearing)

IIl. Light and Optics

IV. Sound

V. Ecology

VI. Astronomy

VII. Science Biographies

and Usage Usage Usage Il. Poetry Usage
Il Poetry Il. Poetry Il Poetry III. Fiction, Nonfiction, and II. Poetry
Ill. Fiction Ill. Fiction and Drama Il Fiction and Drama Drama Il Fiction, Nonfiction, and
Language IV. Speeches IV. Speeches IV. Sayings and Phrases V. Foreign Phrases Commonly Drama
Arts/English | V. Sayings and Phrases V. Sayings and Phrases Used in English IV. Foreign Phrases Commonly
Used in English
World: World: World: | America Becomes a World I The Decline of European
I. . World Geography I. - World Geography (Spatial I World Geography (Spatial Power Colonialism
(Spatial Sense; Sense; Lakes) Sense; Deserts) 1. World War I: “The Great II. The Cold War
Mountains) Il Early American Civilizations Il Lasting Ideas from Ancient War,” 1914-1918 IIl. The Civil Rights Movement
II.  Europe in Middle IIl.  European Exploration, Trade, Civilizations Ill. Russian Revolution IV, The Vietnam War and the
Ages and the Clash of Cultures Il The Enlightenment IV, America from the Twenties Rise of Social Activism
Ill. The Spread of Islam and the IV, The Renaissance and the IV, The French Revolution to the New Deal V. The Middle East and Oil
“Holy Wars" Reformation V. Romanticism V. World War I Politics
. IV. Early and Medieval V. England from the Golden VI. Industrialism, Capitalism, V1. Geography of United States VI. The End of the Cold War:
History and African Kingdoms Age to the Glorious and Socialism The Expansion of Democracy
Geography V. China: Dynasties and Revolution VII. Latin American and Continuing Challenges
Conquerors VI. Russia: Early Growth and Independence Movements VII. Civics: The Constitution—
American Expansion American Principles and Structure of
I. - The American Revolution VII. Feudal Japan I Immigration, American Democracy
Il Making a Constitutional American Industrialization, and VIII. Geography of Canada and
Government I Westward Expansion Urbanization Mexico
Ill. Early Presidents and Il The Civil War: Causes, Il. Reform
Politics Conflicts, Consequences
IV. Reformers Il Native Americans: Cultures
V. Symbols and Figures and Conflicts
IV, U.S. Geography
I Art of the Middle Ages in | Art of the Renaissance I Art History: Periods and I Art History: Period and I Art History: Periods and
Europe 1. American Art: Nineteenth- Schools (Classical; Gothic; Schools (Impressionism; Schools (Painting Since
II. Islamic Art and Century United States Renaissance; Baroque; Post-Impressionism; World War II; Photography;
Visual Arts Architecture IIl. Art of Japan Rococo;.NeocIaAss?caI; Expressionism 20th‘-Century Scu\pture)
11l Art of Africa Romantic; Realistic) and Abstraction; Modern Il Architecture Since the
IV. Art of China American Painting) Industrial Revolution
V. Art of a New Nation:
The United States
I. Elements of Music I Elements of Music |. Elements of Music I Elements of Music I. Elements of Music
Il Listening and Il. Listening and Understanding] ~ II. Classical Music: From Il.  Classical Music: Romantics Il. - Non-Western Music
Understanding (Composers; Connections) Baroque to Romantic (Bach, and Nationalists (Brahms, IIIl. - Classical Music: Nationalists
(Orchestra; Vocal IIl.  American Musical Traditions Handel, Haydn, Mozart, Berlioz, Liszt, Wagner, and Moderns
Music Ranges; Composers) (Spirituals) Beethoven, Schubert, Dvorak, Grieg, IV, Vocal Music (Opera;
lll. Songs IV, Songs Chopin, Schumann) Tchaikovsky) American Musical Theater)
Ill.  American Musical Traditions
(Blues and Jazz)
I, Numbers and Number I Numbers and Number Sense I~ Numbers and Number I Pre-Algebra (Properties of I Algebra (Properties of the
Sense Il.  Ratio and Percent Sense the Real Numbers; Real Numbers; Relations,
1. Fractions and Decimals IIl. Fractions and Decimals II. Ratio, Percent, and Polynomial Arithmetic; Functions, and Graphs;
IIl. Money IV, Computation Proportion Equivalent Equations and Linear Equations and
IV. Computation V. Measurement IIl. - Computation Inequalities; Integer Functions; Arithmetic
V. Measurement VI.  Geometry IV.  Measurement Exponents) of Rational Expression;
Mathematics | VI. Geometry VII. Probability and Statistics V. Geometry Il. - Geometry (Three-Dimensional Quadratic Equations and
VIII. Pre-Algebra VI. Probability and Statistics Objects; Angle Pairs; Functions)
VII. Pre-Algebra Triangles; Il Geometry (Analytic
Measurement) Geometry; Introduction
IIl. Probability and Statistics to Trigonometry; Triangles
and proofs)
|. Human Body I Classifying Living Things I Plate Tectonics |, Atomic Structure I Physics
(Circulatory and Il. Cells: Structures and Il. Oceans Il. - Chemical Bonds and Il Electricity and Magnetism
Respiratory Systems) Processes lIl. - Astronomy: Gravity, Stars, Reactions Il Electromagnetic Radiation
Il. - Chemistry: Basic Terms and IIl. Plant Structures and and Galaxies IIl. Cell Division and Genetics and Light
Concepts Processes IV, Energy, Heat, and Energy IV, History of the Earth and Life IV, Sound Waves
Il Electricity IV, Life Cycles and Reproduction Transfer Forms V. Chemistry of Food and
IV, Geology: The Earth and Its V. Human Body (Endocrineand | V. The Human Body: Lymphatic V. Evolution Respiration
Science Changes Reproductive Systems) and Immune Systems VI. Science Biographies VI. Science Biographies
V. Meteorology VI. Chemistry: Matter and VI. Science Biographies
VI. Science Biographies Change
VII. Science Biographies




Core Knowledge Sequence

Kindergarten

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Participate in age appropriate activities involving
listening and speaking.

SLK.1 Participate in collaborative conversations with
diverse partners about kindergarten topics and texts with
peers and adults in small and larger groups.

Speak clearly with volume appropriate to the
setting.

SLK.6 Speak audibly and express thoughts, feelings, and
ideas clearly.

Use agreed-upon rules for group discussions, i.e.,
look at and listen to the speaker, raise

hand to speak, take turns, say “excuse me” or
“please,” etc.

SLK.1 Participate in collaborative conversations with
diverse partners about kindergarten topics and texts with
peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g.,
listening to others and taking turns speaking
about the topics and texts under discussion).

Ask questions to clarify conversations, directions,
exercises, and/or classroom routines.

SLK.3 Ask and answer questions in order to seek help,
get information, or clarify something that is not
understood.

Carry on and participate in a conversation over
four to five turns, staying on topic,

initiating comments or responding to a partner’s
comments, with either an adult or another child
of the same age.

WK.5 With guidance and support from adults, respond
to questions and suggestions from peers and add details
to strengthen writing as needed.

SLK.1 Participate in collaborative conversations with
diverse partners about kindergarten topics and texts with
peers and adults in small and larger groups.

b. Continue a conversation through multiple
exchanges

Identify and express physical sensations, mental
states, and emotions of self and others.

SLK.6 Speak audibly and express thoughts, feelings, and
ideas clearly.

Understand and use language to express spatial
and temporal relationships (up, down, first, last,
before, after, etc.).

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
e. Use the most frequently occurring prepositions
(e.g., to, from, in, out, on, off, for, of, by, with).

Understand and use narrative language to
describe people, places, things, locations, events,
actions.

SLK.4 Describe familiar people, places, things, and
events and, with prompting and support, provide
additional detail.

Understand and use common sayings and
phrases such as “Better safe than sorry” and

“Look before you leap” (see page 11).

LK.6 Use words and phrases acquired through
conversations, reading and being read to, and responding
to texts.
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Core Knowledge Sequence
Kindergarten

Common Core State Standards covered
at CK Grade Level

B. Presentation of Ideas and Information

Common Core State Standards covered
above or below CK Grade Level

Follow multi-step, oral directions.

SLK.1 Participate in collaborative conversations with
diverse partners about kindergarten topics and texts with
peers and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g.,
listening to others and taking turns speaking
about the topics and texts under discussion).

Give simple directions.

WK.2 Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts in
which they name what they are writing about and supply
some information about the topic.

SLK.6 Speak audibly and express thoughts, feelings, and
ideas clearly.

Provide simple explanations.

WK.2 Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts in
which they name what they are writing about and supply
some information about the topic.

Recite a nursery rhyme, poem or song
independently

Listen to and understand a variety of texts read
aloud, including fictional stories, fairy tales,
fables, historical narratives, drama, informational
text, and poems.

Describe illustrations.

C. Comprehension and Discussion of Read-Alouds—All Texts

RLK.10 Actively engage in group reading activities with
purpose and understanding.

RIK.10 Actively engage in group reading activities with
purpose and understanding.

Grasping Specific Details and Key lIdeas

RLK.7 With prompting and support, describe the
relationship between illustrations and the story in which
they appear (e.g., what moment in a story an illustration
depicts).

RIK.7 With prompting and support, describe the
relationship between illustrations and the text in which
they appear (e.g., what person, place, thing, or idea in the
text an illustration depicts).

Sequence four to six pictures illustrating events
in a read-aloud.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RIK.2 With prompting and support, identify the main
topic and retell key details of a text.
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

Answer questions requiring literal recall and
understanding of the details and/or facts of

a read-aloud, i.e., who, what, where, when, etc.

RLK.1 With prompting and support, ask and answer
questions about key details in a text.

SLK.2 Confirm understanding of a text read aloud or
information presented orally or through other media by
asking and answering questions about key details and
requesting clarification if something is not understood.

Retell key details.

RLK.1 With prompting and support, ask and answer
questions about key details in a text.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RIK.1 With prompting and support, ask and answer
questions about key details in a text.

RIK.2 With prompting and support, identify the main
topic and retell key details of a text.

RIK.8 With prompting and support, identify the reasons
an author gives to support points in a text.
WK.8 With guidance and support from adults, recall

information from experiences or gather information from
provided sources to answer a question.

Ask questions to clarify information in a read-
aloud.

RIK.1 With prompting and support, ask and answer
questions about key details in a text.

SLK.2 Confirm understanding of a text read aloud or
information presented orally or through other media by
asking and answering questions about key details and
requesting clarification if something is not understood.

Use narrative language to describe people, places,
things, locations, events, actions, a scene or facts
in a read-aloud.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RLK.3 With prompting and support, identify characters,
settings, and major events in a story.

WK.3 Use a combination of drawing, dictating, and
writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.

SLK.4 Describe familiar people, places, things, and
events and, with prompting and support, provide
additional detail.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

b. Use frequently occurring nouns and verbs.

Understand and use words and phrases heard in
read-alouds.

RLK.4 Ask and answer questions about unknown words
in a text.

RIK.4 With prompting and support, ask and answer
questions about unknown words in a text.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

b. Use frequently occurring nouns and verbs.

LK.4 Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on
kindergarten reading and content.

a. ldentify new meanings for familiar words and
apply them accurately (e.g., knowing duck is a bird
and learning the verb to duck).

b. Use the most frequently occurring inflections and
affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a
clue to the meaning of an unknown word.

LK.5 With guidance and support from adults, explore
word relationships and nuances in word meanings.

b. Demonstrate understanding of frequently
occurring verbs and adjectives by relating them to
their opposites (antonyms).

d. Distinguish shades of meaning among verbs
describing the same general action (e.g., walk,
march, strut, prance) by acting out the meanings.

Compare and contrast similarities and
differences within a single read-aloud or between
two or more read-alouds.

RLK.9 With prompting and support, compare and
contrast the adventures and experiences of characters in
familiar stories.

RIK.9 With prompting and support, identify basic
similarities in and differences between two texts on the
same topic (e.g., in illustrations, descriptions, or
procedures).

Make personal connections to events or
experiences in a read-aloud and/or make
connections among several read-alouds.

RIK.3 With prompting and support, describe the
connection between two individuals, events, ideas, or
pieces of information in a text.

RIK.10 Actively engage in group reading activities with
purpose and understanding.
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

LK.5 With guidance and support from adults, explore
word relationships and nuances in word meanings.

c. Identify real-life connections between words and
their use (e.g., note places at school that are
colorful).

Prior to listening to a read-aloud, identify what
they know and have learned that may be related
to the specific story or topic to be read aloud.

RLK.10 Actively engage in group reading activities with
purpose and understanding.
RIK.10 Actively engage in group reading activities with
purpose and understanding.

Use pictures accompanying the read-aloud to
check and support understanding of the read-
aloud.

RLK.1 With prompting and support, ask and answer
questions about key details in a text.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RLK.3 With prompting and support, identify characters,
settings, and major events in a story.

RLK.7 With prompting and support, describe the
relationship between illustrations and the story in which
they appear (e.g., what moment in a story an illustration
depicts).

RIK.1 With prompting and support, ask and answer
questions about key details in a text.

RIK.2 With prompting and support, identify the main
topic and retell key details of a text.

RIK.3 With prompting and support, describe the
connection between two individuals, events, ideas, or
pieces of information in a text.

RIK.7 With prompting and support, describe the
relationship between illustrations and the text in which
they appear (e.g., what person, place, thing, or idea in the
text an illustration depicts).

Make predictions prior to and during a read-
aloud, based on the title, pictures, and/or text
heard thus far and then compare the actual
outcomes to predictions.

RLK.10 Actively engage in group reading activities with
purpose and understanding.

RIK.10 Actively engage in group reading activities with
purpose and understanding.

Answer questions that require making
interpretations, judgments, or giving opinions
about what is heard in a read-aloud, including
answering “why” questions that require

RIK.1 With prompting and support, ask and answer
questions about key details in a text.

WK.1 Use a combination of drawing, dictating, and
writing to compose opinion pieces in which they tell a
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten
recognizing cause/effect relationships.

reader the topic or the name of the book they are writing
about and state an opinion or preference about the topic
or book (e.g. My favorite book is...).

Identify who is telling a story or providing
information in a text.

Retell or dramatize a story, using narrative
language to describe characters, setting(s), and a
beginning, a middle and an end to events of the
story in proper sequence.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RLK.3 With prompting and support, identify characters,
settings, and major events in a story.

Change some story events and provide a different
story ending.

WAK.3 Use a combination of drawing, dictating, and
writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.

Create and tell an original story, using narrative
language to describe characters, setting(s), and a
beginning, a middle and an end to events of the
story in proper sequence.

WK.3 Use a combination of drawing, dictating, and
writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.

**Draw pictures and/or dictate ideas to represent
details or information from a read-aloud (L.K.21)

WAK.1 Use a combination of drawing, dictating, and
writing to compose opinion pieces in which they tell a
reader the topic or the name of the book they are writing
about and state an opinion or preference about the topic
or book (e.g. My favorite book is...).

WK.2 Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts in
which they name what they are writing about and supply
some information about the topic.

WK.3 Use a combination of drawing, dictating, and
writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.

SLK.5 Add drawings or other visual displays to
descriptions as desired to provide additional detail.

Distinguish fantasy from realistic text in a story

RLK.5 Recognize common types of text (e.g., storybooks,
poems).

**Evaluate and select read-alouds, books, or
poems on the basis of personal choice for
rereading (L.K.23)

RLK.10 Actively engage in group reading activities with
purpose and understanding.

RIK.10 Actively engage in group reading activities with
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

purpose and understanding.

Demonstrate understanding of literary language
(e.g., author, illustrator, characters, setting, plot,
dialogue, personification, simile, and metaphor)
and use some of these terms in retelling stories or
creating their own stories.

RLK.6 With prompting and support, name the author
and illustrator of a story and define the role of each in
telling the story.

RIK.6 Name the author and illustrator of a text and

define the role of each in presenting the ideas or
information in a text.

Retell important facts and information from a
nonfiction read-aloud.

RLK.1 With prompting and support, ask and answer
questions about key details in a text.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RIK.2 With prompting and support, identify the main
topic and retell key details of a text.

RIK.8 With prompting and support, identify the reasons
an author gives to support points in a text.

WK.8 With guidance and support from adults, recall
information from experiences or gather information from
provided sources to answer a question.

With assistance, categorize and organize facts
and information within a given topic.

RIK.3 With prompting and support, describe the
connection between two individuals, events, ideas, or
pieces of information in a text.

WAK.1 Use a combination of drawing, dictating, and
writing to compose opinion pieces in which they tell a
reader the topic or the name of the book they are writing
about and state an opinion or preference about the topic
or book (e.g. My favorite book is...).

WAK.2 Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts in
which they name what they are writing about and supply
some information about the topic.

WAK.8 With guidance and support from adults, recall
information from experiences or gather information from
provided sources to answer a question.

LK.5 With guidance and support from adults, explore
word relationships and nuances in word meanings.

a. Sort common objects into categories (e.g., shapes,
foods) to gain a sense of the concepts the
categories represent.
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

With assistance, create and interpret timelines
and lifelines related to read-alouds.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RLK.3 With prompting and support, identify characters,
settings, and major events in a story.

RIK.3 With prompting and support, describe the
connection between two individuals, events, ideas, or
pieces of information in a text.

Distinguish read-alouds that describe events that
happened long ago from those that

describe contemporary or current events.

1. Reading

A. Print Awareness

RIK.7 With prompting and support, describe the
relationship between illustrations and the text in which
they appear (e.g., what person, place, thing, or idea in the
text an illustration depicts).

Demonstrate understanding that what is said can
be written and that the writing system is a way of
writing down sounds.

RFK.1 Demonstrate understanding of the organization
and basic features of print.

Demonstrate understanding of directionality (left
to right, return sweep, top to bottom, front to
back).

RFK.1 Demonstrate understanding of the organization
and basic features of print.

a. Follow words from left to right, top to bottom, and
page by page.

Identify the parts of books and function of each
part (front cover, back cover, title page, table of
contents).

RIK.5 Identify the front cover, back cover, and title page
of a book.

RFK.1 Demonstrate understanding of the organization
and basic features of print.

Demonstrate correct book orientation by holding
book correctly and turning pages.

Recognize that sentences in print are made up of
separate words.

RFK.1 Demonstrate understanding of the organization
and basic features of print.

Understand that words are separated by spaces.

RFK.1 Demonstrate understanding of the organization
and basic features of print.

c. Understand that words are separated by spaces in
print.

Distinguish letters, words, sentences, and stories.

Demonstrate understanding of basic print
conventions by tracking and following print word
for word when listening to text read aloud.

RFK.1 Demonstrate understanding of the organization
and basic features of print.
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

Demonstrate understanding that the sequence of
letters in a written word represents the sequence
of sounds in the spoken word.

RFK.1 Demonstrate understanding of the organization
and basic features of print.

b. Recognize that spoken words are represented in
written language by specific sequences of letters.

Recognize and name the 26 letters of the
alphabet in both their upper-case and lower-case
forms.

RFK.1 Demonstrate understanding of the organization
and basic features of print.

d. Recognize and name all upper- and lowercase
letters of the alphabet.

Say the letters of the alphabet in order, either in
song or recitation.

Identify environmental sounds, e.g., keys
jingling, scissors cutting, clapping.

Identify whether pairs of environmental sounds
are the same or different.

Count the number of environmental sounds
heard, e.g., clapping, rhythm band instruments.

Orally segment sentences into discrete words.

Demonstrate understanding that words are made
up of sequences of sounds.

Demonstrate understanding that vowel sounds
are produced with the mouth open and airflow
unobstructed, whereas consonant sounds involve
closing parts of the mouth and blocking the air
flow.

Given a pair of spoken words, select the one that
is longer (i.e., contains more phonemes).

In riddle games, supply words that begin with a
target phoneme.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

Indicate whether a target phoneme is or is not
present in the initial/medial/final position of a
spoken word, e.g., hear /m/ at the beginning of
mat and /g/ at the end of bag.

Listen to one-syllable words and tell the
beginning or ending sounds, e.g., given dog,
identify initial /d/ or final /g/.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

d. Isolate and pronounce the initial, medial vowel,
and final sounds (phonemes) in three-phoneme
(consonant-vowel-consonant, or CVC) words.
(This does not include CVCs ending with /17, /r/,
or /x/.)
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

Recognize the same phoneme in different spoken
words, e.g., /b/ in ball, bug, and big.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

e. Add or substitute individual sounds (phonemes) in
simple, one-syllable words to make new words.

Identify whether pairs of phonemes are the same
or different, including pairs that differ only in
voicing, e.g., /b/ and /p/.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

Orally blend two to three sounds to form a word,
e.g., given the sounds /k/.../a/... /t/, blend to
make cat.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

c. Blend and segment onsets and rimes of single-
syllable spoken words.

Segment a spoken word into phonemes, e.g.,
given bat, produce the segments/b//a//t/.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

c. Blend and segment onsets and rimes of single-
syllable spoken words.

Given a spoken word, produce another word that
rhymes, e.g., given hit, supply bit or mitt.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

a. Recognize and produce rhyming words.

Identify the number of syllables in a spoken
word.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).
b. Count, pronounce, blend, and segment syllables in
spoken words.

Demonstrate understanding that a systematic,
predictable relationship exists between written
letters (graphemes) and spoken sounds
(phonemes).

RFK.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Demonstrate basic knowledge of one-to-one letter-
sound correspondences by producing the primary
or many of the most frequent sound for each
consonant.
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

Blend individual phonemes to pronounce printed
words.

Understand that sometimes two or more printed
letters stand for a single sound.

Read and write any CVC word, e.g., sit or cat.

Read and write one-syllable words containing
common initial consonant clusters such as tr-, fl-,
dr- and sp- and consonant digraphs such as ch-,
sh-, th-, etc.

RFK.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

Read and write words containing separated vowel
graphemes, such as, late, bite, note, cute.

RFK.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

b. Associate the long and short sounds with common
spellings (graphemes) for the five major vowels.

Read tricky spellings that can be sounded two
ways, e.g., the letter ‘s’ sounded /s/ as in cats and
/z/ as in dogs.

RFK.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

Read and write chains of one-syllable words in
which one sound is added, substituted, or
omitted, e.g., read at > cat > bat > bad > bid.

RFK.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

e. Add or substitute individual sounds (phonemes) in
simple, one-syllable words to make new words.

RFK.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

d. Distinguish between similarly spelled words by

identifying the sounds of the letters that differ.

Read at least 15 words generally identified as very
high frequency words.

RFK.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

c. Read common high-frequency words by sight (e.g.,
the, of, to, you, she, my, is, are, do, does).
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

Kindergarten at CK Grade Level above or below CK Grade Level
/b/ spelled ‘b’ as in boy, ‘bb’, as in tubby RFK.3 Know and apply grade-level phonics and word

/d/ spelled ‘d’ as in dog, ‘dd’ as in madder analysis skills in decoding words.

/t/ spelled ‘f as in fun, ‘ff’ as in stuff a. Demonstrate basic knowledge of one-to-one letter-

. e sound correspondences by producing the primary
/9/ spelled ‘g’ as in get, 'gg’ as in egg or many of the most frequent sound for each
/h/ spelled ‘h’ as in him consonant.

/j/ spelled ‘j’ as in jump
/k/ spelled ‘c’ as in cat, ‘K’ as in kitten, ‘ck’ as in
sick, ‘cc’ as in moccasin

/1/ spelled ‘I'as in lip, ‘I as in sell

/m/ spelled ‘m’ as in mad, ‘mm’ as in hammer
/n/ spelled ‘'n’ as in net, ‘nn’ as in funny

/p/ spelled ‘p’ as in pet, ‘pp’ as in happy

/r/ spelled ‘r’ as in red, ‘rr’ as in earring

/s/ spelled ‘s’ as in sit, ‘ss’ as in dress

/t/ spelled ‘t' as in top, ‘tt’ as in butter

/v/ spelled ‘v’ as in vet

/w/ spelled ‘w’ as in wet

/x/ spelled ‘X’ as in tax

/y/ spelled 'y’ as in yes

/z/ spelled ‘2’ as in zip, ‘zz’ as in buzz, ‘s’ as in
dogs

/ch/ spelled ‘ch’ as in chop

/sh/ spelled ‘sh’ as in ship

/th/ spelled ‘th’ as in thin

/th/ spelled ‘th’ as in then

/qu/ spelled ‘qu’ as in quick

/ng/ spelled ‘ng’ as in sing, ‘n’ as in pink

Vowel Sounds and Spellings Taught in Kindergarten
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

/a/ spelled ‘a’ as in cat

/e/ spelled ‘e’ as in get

/i/ spelled ‘i’ as in hit

/0/ spelled ‘0’ as in hot

/u/ spelled ‘u’ as in but
/ae/ spelled ‘a_e’ as in cake
/ee/ spelled ‘ee’ as in bee
/ie/ spelled ‘i_g’ as in bike
/oe/ spelled ‘o_e’ as in note
/ue/ spelled ‘u_e’ as in cute
/er/ spelled ‘er’ as in her.
/ar/ spelled ‘ar’ as is car
/or/ spelled ‘or’ as in for

RFK.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

b. Associate the long and short sounds with common
spellings (graphemes) for the five major vowels.

Read decodable stories that incorporate the
specific code knowledge that has been taught.

RLK.10 Actively engage in group reading activities with
purpose and understanding.

RIK.10 Actively engage in group reading activities with
purpose and understanding.

RFK.3 Know and apply grade-level phonics and word
analysis skills in decoding words.
¢. Read common high-frequency words by sight (e.g.,
the, of, to, you, she, my, is, are, do, does).

RFK.4 Read emergent-reader texts with purpose and
understanding.

Use phonics skills in conjunction with context to
confirm or self-correct word recognition and
understanding, rereading as necessary.

RLK.4 Ask and answer questions about unknown words
in a text.

RIK.4 With prompting and support, ask and answer
questions about unknown words in a text.

RFK.4 Read emergent-reader texts with purpose and
understanding.

LK.4 Determine or clarify the meaning of unknown and

multiple-meaning words and phrases based on
kindergarten reading and content.

a. ldentify new meanings for familiar words and
apply them accurately (e.g., knowing duck is a bird
and learning the verb to duck).

LK.4 Determine or clarify the meaning of unknown and
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Core Knowledge Sequence

Kindergarten

Common Core State Standards covered
at CK Grade Level

multiple-meaning words and phrases based on
kindergarten reading and content.

b. Use the most frequently occurring inflections and
affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a
clue to the meaning of an unknown word.

Common Core State Standards covered
above or below CK Grade Level

Demonstrate understanding of and use commas
and end punctuation while reading orally.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

Read aloud, alone, or with a partner at least 15
minutes each day.

Demonstrate understanding of simple decodable
text after reading independently.

Answer questions requiring literal recall and
understanding of the details and/or facts

(i.e., who, what, where, when, etc.) about a text
that has been read independently.

RFK.4 Read emergent-reader texts with purpose and
understanding.

RFK.4 Read emergent-reader texts with purpose and
understanding.

Grasping Specific Details and Key lIdeas

RLK.1 With prompting and support, ask and answer
questions about key details in a text.

RIK.1 With prompting and support, ask and answer
questions about key details in a text.

E. Reading Comprehension — All Texts

Retell or dramatize a story, using narrative
language to describe characters, setting(s), and a
beginning, a middle and an end to events of the
story in proper sequence.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RLK.3 With prompting and support, identify characters,
settings, and major events in a story.

Use narrative language to describe people, places,
things, locations, events, actions, a scene or facts
from a text that has been read independently.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RLK.3 With prompting and support, identify characters,
settings, and major events in a story.

WK.3 Use a combination of drawing, dictating, and
writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.

SLK.4 Describe familiar people, places, things, and
events and, with prompting and support, provide
additional detail.

LK.1. Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

b. Use frequently occurring nouns and verbs.
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Core Knowledge Sequence
Kindergarten

Observing Craft and Structure

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Understand and use words and phrases from a
text that has been read independently.

Prior to reading, identify what they know and
have learned that may be related to the specific
story or topic to be read.

RLK.4 Ask and answer questions about unknown words
in a text.

RIK.4 With prompting and support, ask and answer
guestions about unknown words in a text.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

b. Use frequently occurring nouns and verbs.

LK.4 Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on
kindergarten reading and content.

a. ldentify new meanings for familiar words and
apply them accurately (e.g., knowing duck is a bird
and learning the verb to duck).

b. Use the most frequently occurring inflections and
affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a
clue to the meaning of an unknown word.

LK.5 With guidance and support from adults, explore
word relationships and nuances in word meanings.

b. Demonstrate understanding of frequently
occurring verbs and adjectives by relating them to
their opposites (antonyms).

d. Distinguish shades of meaning among verbs
describing the same general action (e.g., walk,
march, strut, prance) by acting out the meanings.

RLK.10 Actively engage in group reading activities with
purpose and understanding.
RIK.10 Actively engage in group reading activities with
purpose and understanding.

Integrating Information and Evaluating Evidence

Use pictures accompanying the written text to
check and support understanding.

RLK.1 With prompting and support, ask and answer
questions about key details in a text.

RLK.2 With prompting and support, retell familiar
stories, including key details.

RLK.3 With prompting and support, identify characters,
settings, and major events in a story.

RLK.7 With prompting and support, describe the
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

relationship between illustrations and the story in which
they appear (e.g., what moment in a story an illustration
depicts).

RIK.1 With prompting and support, ask and answer
questions about key details in a text.

RIK.2 With prompting and support, identify the main
topic and retell key details of a text.

RIK.3 With prompting and support, describe the
connection between two individuals, events, ideas, or
pieces of information in a text.

RIK.7 With prompting and support, describe the
relationship between illustrations and the text in which
they appear (e.g., what person, place, thing, or idea in the
text an illustration depicts).

Make predictions prior to and while reading,
based on the title, pictures, and/or text read thus
far and then compare the actual outcomes to
predictions.

RLK.10 Actively engage in group reading activities with
purpose and understanding.

RIK.10 Actively engage in group reading activities with
purpose and understanding.

Identify who is telling a story or providing
information in a text.

RLK.6 With prompting and support, name the author
and illustrator of a story and define the role of each in
telling the story.

Draw pictures to represent a preference or
opinion.

WAK.1 Use a combination of drawing, dictating, and
writing to compose opinion pieces in which they tell a
reader the topic or the name of the book they are writing
about and state an opinion or preference about the topic
or book (e.g. My favorite book is...).

Write narratives, informative and explanatory
texts, and offer an opinion through shared
writing exercises.

WAK.1 Use a combination of drawing, dictating, and
writing to compose opinion pieces in which they tell a
reader the topic or the name of the book they are writing
about and state an opinion or preference about the topic
or book (e.g. My favorite book is...).

WK.2 Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts in
which they name what they are writing about and supply
some information about the topic.

WAK.3 Use a combination of drawing, dictating, and
writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.
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Core Knowledge Sequence

Kindergarten

Common Core State Standards covered
at CK Grade Level

WK.6 With guidance and support from adults, explore a
variety of digital tools to produce and publish writing,
including collaboration with peers.

WAK.7 Participate in shared research and writing projects

(e.g., explore a number of books by a favorite author and
express opinions about them.)

Common Core State Standards covered
above or below CK Grade Level

With assistance, add details to writing.

WAK.1 Use a combination of drawing, dictating, and
writing to compose opinion pieces in which they tell a
reader the topic or the name of the book they are writing
about and state an opinion or preference about the topic
or book (e.g. My favorite book is...).

WAK.2 Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts in
which they name what they are writing about and supply
some information about the topic.

WAK.3 Use a combination of drawing, dictating, and
writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.

WK.5 With guidance and support from adults, respond
to questions and suggestions from peers and add details
to strengthen writing as needed.

Create a title or caption to accompany a picture
and/or shared writing.

WAK.2 Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts in
which they name what they are writing about and supply
some information about the topic.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
f. Produce and expand complete sentences in shared
language activities.

Form letters, words, phrases and sentences to
communicate thoughts and ideas.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

a. Print many upper- and lowercase letters
LK.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

c. Write a letter or letters for most consonant and
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

short-vowel sounds (phonemes).

Apply basic spelling conventions.

Use basic capitalization and punctuation in
sentences to convey meaning.

A. Handwriting and Spelling

Hold a pencil with a pincer grasp and make
marks on paper.

LK.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

Trace, copy, and print from memory the 26
letters of the alphabet accurately in both their
upper-case and lower-case forms.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

a. Print many upper- and lowercase letters

Write own name.

Write from left to right, leaving spaces between
words, and top to bottom using return sweep.

Begin to write phonemically plausible spellings
for words that cannot be spelled correctly with
current code knowledge, e.g., write bote for boat,
sum for some, hunee for honey.

LK.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

c. Write a letter or letters for most consonant and
short-vowel sounds (phonemes).

d. Spell simple words phonetically, drawing on
knowledge of sound-letter relationships.

Write words, phrases, and sentences from
dictation, applying phonics knowledge.

Use and understand question words, i.e., what,
where, when, who, how.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
f. Produce and expand complete sentences in shared
language activities.

LK.2 Produce and expand complete sentences in shared
language activities.

d. Spell simple words phonetically, drawing on
knowledge of sound-letter relationships.

B. Parts of Speech and Sentence Structure

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
d. Understand and use question words
(interrogatives) (e.g., who, what, where, when,
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Core Knowledge Sequence

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Kindergarten

why, how).

Form regular plural nouns by adding's’ or ‘es’,
i.e., dog, dogs, wish, wishes.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
c. Form regular plural nouns orally by adding /s/ or
/es/ (e.g., dog, dogs; wish, wishes).

Demonstrate understanding of frequently
occurring prepositions, i.e., to/from, in/out,
on/off.

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
e. Use the most frequently occurring prepositions
(e.g., to, from, in, out, on, off, for, of, by, with).

Produce and expand complete sentences orally
and in shared writing exercises.

C. Capitalization and Punctuation

Capitalize the first word in a sentence, the
pronoun I.

WK._.7 Participate in shared research and writing projects
(e.g., explore a number of books by a favorite author and
express opinions about them.)

LK.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
f. Produce and expand complete sentences in shared
language activities.

LK.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

a. Capitalize the first word in a sentence and the
pronoun I.

Identify and use end punctuation, including
periods, question marks, and exclamation points.

V. Poetry

LK.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

b. Recognize and name end punctuation.

A. Mother Goose and other Traditional Poems*
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

Kindergarten at CK Grade Level above or below CK Grade Level
A Diller, A Dollar RLK.10 Actively engage in group reading activities with

Baa, Baa, Black Sheep purpose and understanding.

Diddle, Diddle, Dumpling RIK.10 Actively engage in group reading activities with

Early to Bed purpose and understanding.

Georgie Porgie

Hey Diddle Diddle
Hickory, Dickory, Dock
Hot Cross Buns

Humpty Dumpty

It's Raining, It's Pouring
Jack and Jill

Jack Be Nimble

Jack Sprat

Ladybug, Ladybug

Little Bo Peep

Little Boy Blue

Little Jack Horner

Little Miss Muffet

London Bridge Is Falling Down
Mary, Mary, Quite Contrary
Old King Cole

Old Mother Hubbard

One, Two, Buckle My Shoe
Pat-a-Cake

Rain, Rain, Go Away

Ride a Cock-Horse

Ring Around the Rosey
Rock-a-bye, Baby

Roses Are Red

See-Saw, Margery Daw
Simple Simon

Sing a Song of Sixpence
Star Light, Star Bright
There Was a Little Girl
There Was an Old Woman Who Lived in a Shoe

This Little Pig Went to Market
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

Kindergarten at CK Grade Level above or below CK Grade Level
B. Other Poems, Old and New*

April Rain Song (Langston Hughes) RLK.10 Actively engage in group reading activities with

Happy Thought (Robert Louis Stevenson) purpose and understanding.

I Do Not Mind You, Winter Wind (Jack RIK.10 Actively engage in group reading activities with

Prelutsky) purpose and understanding.

Mary Had a Little Lamb (Sara Josepha Hale)
The More It Snows (A. A. Milne)

My Nose (Dorothy Aldis)

Rain (Robert Louis Stevenson)

Three Little Kittens (Eliza Lee Follen)

Time to Rise (Robert Louis Stevenson)
Tommy (Gwendolyn Brooks)

Twinkle Twinkle Little Star (Jane Taylor)

V1. Fiction

A. Stories*
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

Kindergarten at CK Grade Level above or below CK Grade Level
The Bremen Town Musicians (Brothers Grimm) RLK.10 Actively engage in group reading activities with

Chicken Little (also known as “Henny-Penny”) purpose and understanding.

Cinderella (Charles Perrault) RIK.10 Actively engage in group reading activities with

Goldilocks and the Three Bears purpose and understanding.

How Many Spots Does a Leopard Have? (African
folktale)

King Midas and the Golden Touch

The Legend of Jumping Mouse (Native
American: Northern Plains legend)

The Little Red Hen

Little Red Riding Hood

Momotaro: Peach Boy (Japanese folktale)
Snow White and the Seven Dwarfs

The Three Billy Goats Gruff

The Three Little Pigs

A Tug of War (African folktale)

The Ugly Duckling (Hans Christian Andersen)
The Velveteen Rabbit (Margery Williams)
selections from Winnie-the-Pooh (A. A. Milne)
The Wolf and the Kids (Brothers Grimm)

B. Aesop’s Fables*

The Lion and the Mouse RLK.10 Actively engage in group reading activities with
The Grasshopper and the Ants purpose and understanding.
The Dog and His Shadow RIK.10 Actively engage in group reading activities with

The Hare and the Tortoise purpose and understanding.

C. American Folk Heroes and Tall Tales*

Johnny Appleseed RLK.10 Actively engage in group reading activities with
Casey Jones purpose and understanding.

RIK.10 Actively engage in group reading activities with
purpose and understanding.

D. Literary Terms

author
illustrator
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered
Kindergarten at CK Grade Level above or below CK Grade Level

VII. Sayings and Phrases

A dog is man’s best friend. LK.5 With guidance and support from adults, explore

April showers bring May flowers. word relationships and nuances in word meanings.

Better safe than sorry. LK.6 Use words and phrases acquired through
conversations, reading and being read to, and responding

Do unto others as you would have them do unto
you.

The early bird gets the worm.

Great oaks from little acorns grow.

Look before you leap.

A place for everything and everything in its place.
Practice makes perfect.

[1t's] raining cats and dogs.

Where there’s a will there’s a way.

to texts.

*Reading: Text complexity and the growth of comprehension

The Reading standards place equal emphasis on the sophistication of what students read and the skill with which they read. Standard 10 defines a grade-by grade “staircase” of
increasing text complexity that rises from beginning reading to the college and career readiness level. Whatever they are reading, students must also show a steadily growing
ability to discern more from and make fuller use of text, including making an increasing number of connections among ideas and between texts, considering a wider range of
textual evidence, and becoming more sensitive to inconsistencies, ambiguities, and poor reasoning in texts.

(Common Core State Standards for ENGLISH LANGUAGE ART S & Literacy in History/Social Studies, Science, and Technical Subjects, p. 8)

**The Core Knowledge Language Arts Program: Grade K Language Art Objectives for Listening and Learning
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Participate in age appropriate activities involving
listening and speaking.

SL1.1 Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with peers
and adults in small and larger groups.

Speak clearly with volume appropriate to the
setting.

Use agreed-upon rules for group discussions, i.e.,
look at and listen to the speaker, raise

hand to speak, take turns, say “excuse me” or
“please,” etc.

SL1.1 Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with peers
and adults in small and larger groups.
a. Follow agreed-upon rules for discussions (e.g.,
listening to others with care, speaking one at a
time about the topics and texts under discussion).

Ask questions to clarify conversations, directions,
exercises, and/or classroom routines.

SL1.2 Ask and answer questions about key details in a
text read aloud or information presented orally or through
other media.

SL1.3 Ask and answer questions about what a speaker
says in order to gather additional information or clarify
something that is not understood.

Carry on and participate in a conversation over at
least six turns, staying on topic, initiating
comments or responding to a partner’s
comments, with either an adult or another child
of the same age.

W1.5 With guidance and support from adults, focus on a
topic, respond to questions and suggestions from peers,
and add details to strengthen writing as needed.

SL1.1 Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with peers
and adults in small and larger groups.

b. Build on others’ talk in conversations by
responding to the comments of others through
multiple exchanges.

Identify and express physical sensations, mental
states, and emotions of self and others.

SL1.4 Describe people, places, things, and events with
relevant details, expressing ideas and feelings clearly.

Understand and use language to express spatial
and temporal relationships (up, down, first, last,
before, after, etc.).

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
i. Use frequently occurring prepositions (e.g., during,
beyond, toward).

Understand and use narrative language to
describe people, places, things, locations, events,
actions.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RL1.3 Describe characters, settings, and major events in
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a story, using key details.

SL1.4 Describe people, places, things, and events with
relevant details, expressing ideas and feelings clearly.

Understand and use common sayings and
phrases such as “Hit the nail on the head” and

“Let the cat out of the bag” (see page 34).

L1.6 Use words and phrases acquired through
conversations, reading and being read to, and responding
to texts, including using frequently occurring
conjunctions to signal simple relationships (e.g., | named
my hamster Nibblet because she nibbles too much
because she likes that).

Follow multi-step, oral directions.

SL1.1 Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with peers
and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g.,
listening to others with care, speaking one at a
time about the topics and texts under discussion).

Give simple directions.

W1.2 Write informative/explanatory texts in which they
name a topic, supply some facts about the topic, and
provide some sense of closure.

SL1.6 Produce complete sentences when appropriate to
task and situation.

Provide simple explanations.

RL1.1 Ask and answer questions about key details in a
text.

RL1.3 Describe characters, settings, and major events in
a story, using key details.

RI11.1 Ask and answer questions about key details in a
text.

RI11.2 Identify the main topic and retell key details of a
text.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

R11.7 Use illustrations and details in a text to describe its
key ideas.

R11.8 Identify the reasons an author gives to support
points in a text.

W1.1 Write opinion pieces in which they introduce the
topic or name the book they are writing about, state an
opinion, supply a reason for the opinion, and provide
some sense of closure.
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W1.2 Write informative/explanatory texts in which they
name a topic, supply some facts about the topic, and
provide some sense of closure.

W1.8 With guidance and support from adults, recall
information from experiences or gather information from
provided sources to answer a question.

SL1.1 Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with peers
and adults in small and larger groups.

SL1.4 Describe people, places, things, and events with
relevant details, expressing ideas and feelings clearly.

SL1.6 Produce complete sentences when appropriate to
task and situation.

Recite a nursery rhyme, poem or song
independently, using appropriate eye contact,
volume and clear enunciation.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RL1.3 Describe characters, settings, and major events in
a story, using key details.

**Share writing with others (L.1.29).

W1.5 With guidance and support from adults, focus on a
topic, respond to questions and suggestions from peers,
and add details to strengthen writing as needed.

W1.6 With guidance and support from adults, explore a
variety of digital tools to produce and publish writing,
including in collaboration with peers.

SL1.1 Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with peers
and adults in small and larger groups.

Give oral presentations about personal
experiences, topics of interest, and/or stories,
using appropriate eye contact, volume and clear
enunciation.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RL1.3 Describe characters, settings, and major events in
a story, using key details.

R11.7 Use illustrations and details in a text to describe its
key ideas.

RI11.8 Identify the reasons an author gives to support
points in a text.

SL1.4 Describe people, places, things, and events with
relevant details, expressing ideas and feelings clearly.
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Listen to and understand a variety of texts read
aloud, including fictional stories, fairy tales,

text, and poems.

fables, historical narratives, drama, informational

RL1.5 Explain major differences between books that tell
stories and books that give information, drawing on a
wide reading of a range of text types.

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

Distinguish the following genres of literature:
fiction, nonfiction and drama.

RL1.5 Explain major differences between books that tell
stories and books that give information, drawing on a
wide reading of a range of text types.

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

Describe illustrations.

RL1.7 Use illustrations and details in a story to describe
its characters, setting, or events.

RI11.6 Distinguish between information provided by
pictures or other illustrations and information provided
by the words in a text.

R11.7 Use illustrations and details in a text to describe its
key ideas.

Sequence four to six pictures illustrating events
in a read-aloud.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RI11.2 Identify the main topic and retell key details of a
text.

R11.7 Use illustrations and details in a text to describe its
key ideas.

Answer questions requiring literal recall and
understanding of the details and/or facts

of aread-aloud, i.e., who, what, where, when, etc.

RL1.1 Ask and answer questions about key details in a
text.

RI11.1 Ask and answer questions about key details in a
text.

Retell key details.

RL1.1 Ask and answer questions about key details in a
text.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.
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RI11.2 Identify the main topic and retell key details of a
text.

RI11.8 Identify the reasons an author gives to support
points in a text.

Ask questions to clarify information in a read-
aloud.

RL1.1 Ask and answer questions about key details in a
text.

RI11.1 Ask and answer questions about key details in a
text.

W1.5 With guidance and support from adults, focus on a
topic, respond to questions and suggestions from peers,
and add details to strengthen writing as needed.

W1.8 With guidance and support from adults, recall
information from experiences or gather information from
provided sources to answer a question.

SL1.1 Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with peers
and adults in small and larger groups.

c. Ask questions to clear up any confusion about the
topics and texts under discussion.

Use narrative language to describe people, places,
things, locations, events, actions, a scene or facts
in a read-aloud.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RL1.3 Describe characters, settings, and major events in
a story, using key details.

W1.3 Write narratives in which they recount two or more
appropriately sequenced events, include some details
regarding what happened, use temporal words to signal
event order, and provide some sense of closure.

Understand and use words and phrases heard in
read-alouds.

RL1.4 Identify words and phrases in stories or poems
that suggest feelings or appeal to the senses.

RI11.4 Ask and answer questions to help determine or
clarify the meaning of words and phrases in a text.

L1.4 Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 1

reading and content, choosing flexibly from an array of
strategies.

a. Use sentence-level context as a clue to the
meaning of a word or phrase.
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b. Use frequently occurring affixes as a clue to the
meaning of a word.

L1.5 With guidance and support from adults,
demonstrate understanding of word relationships and
nuances in word meanings.

b. Define words by category and by one or more key
attributes (e.g., a duck is a bird that swims; a tiger
is a large cat with stripes).

d. Distinguish shades of meaning among verbs
differing in manner (e.g., look, peek, glance, stare,
glare, scowl) and adjectives differing in intensity
(e.g., large, gigantic) by defining or choosing them
or by acting out the meanings.

Compare and contrast similarities and
differences within a single read-aloud or between
two or more read-alouds.

RL1.9 Compare and contrast the adventures and
experiences of characters in stories.

RI11.9 Identify basic similarities in and differences
between two texts on the same topic (e.g., in illustrations,
descriptions, or procedures).

Make personal connections to events or
experiences in a read-aloud and/or make
connections among several read-alouds.

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

L1.5 With guidance and support from adults,

demonstrate understanding of word relationships and
nuances in word meanings.

c. ldentify real-life connections between words and
their use (e.g., note places at school that are cozy).

Prior to listening to a read-aloud, identify what
they know and have learned that may be related
to the specific story or topic to be read aloud.

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

Use pictures accompanying the read-aloud to
check and support understanding of the read-
aloud.

RL1.1 Ask and answer questions about key details in a
text.
RL1.2 Retell stories, including key details, and

demonstrate understanding of their central message or
lesson.
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RL1.3 Describe characters, settings, and major events in
a story, using key details.

RL1.7 Use illustrations and details in a story to describe
its characters, setting, or events.

RI11.1 Ask and answer questions about key details in a
text.

RI11.2 Identify the main topic and retell key details of a
text.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

RI11.6 Distinguish between information provided by
pictures or other illustrations and information provided
by the words in a text.

RI11.7 Use illustrations and details in a text to describe its
key ideas.

Make predictions prior to and during a read-
aloud, based on the title, pictures, and/or text
heard thus far and then compare the actual
outcomes to predictions.

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

Answer questions that require making
interpretations, judgments, or giving opinions
about what is heard in a read-aloud, including
answering “why” questions that require
recognizing cause/effect relationships.

W1.1 Write opinion pieces in which they introduce the
topic or name the book they are writing about, state an
opinion, supply a reason for the opinion, and provide
some sense of closure.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
g. Use frequently occurring conjunctions (e.g., and,
but, or, so, because).

Interpret information that is presented orally and
then ask additional questions to clarify
information or the topic in the read-aloud.

SL1.3 Ask and answer questions about what a speaker
says in order to gather additional information or clarify
something that is not understood.

Identify who is telling a story or providing
information in a text.

RL1.6 Identify who is telling the story at various points in
atext.

Retell or dramatize a story, using narrative
language to describe characters, setting(s), and a
beginning, a middle and an end to events of the
story in proper sequence.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

R11.2 Identify the main topic and retell key details of a
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text.

Compare and contrast characters from different
stories.

RL1.9 Compare and contrast the adventures and
experiences of characters in stories.

Change some story events and provide a different
story ending.

W1.3 Write narratives in which they recount two or more
appropriately sequenced events, include some details
regarding what happened, use temporal words to signal
event order, and provide some sense of closure.

Create and tell an original story, using narrative
language to describe characters, setting(s), and a
beginning, a middle and an end to events of the
story in proper sequence.

W1.3 Write narratives in which they recount two or more
appropriately sequenced events, include some details
regarding what happened, use temporal words to signal
event order, and provide some sense of closure.

Distinguish fantasy from realistic text in a story.

RL1.5 Explain major differences between books that tell
stories and books that give information, drawing on a
wide reading of a range of text types.

**Evaluate and select read-alouds, books, or
poems on the basis of personal choice for
rereading (L.1.27).

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

Identify the moral or lesson of a fable, folktale, or
myth.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

Demonstrate understanding of literary language
(e.g., author, illustrator, characters, setting, plot,
dialogue, personification, simile, and metaphor)
and use some of these terms in retelling stories or
creating their own stories.

RL1.6 Identify who is telling the story at various points in
a text.

Identify sensory language and how it is used to
describe people, objects, places and events.

RL1.4 Identify words and phrases in stories or poems
that suggest feelings or appeal to the senses.

SL1.4 Describe people, places, things, and events with
relevant details, expressing ideas and feelings clearly.

Generate questions and seek information from
multiple sources to answer questions.

RI11.5 Know and use various text features (e.g., heading,
tables of contents, glossaries, electronic menus, icons) to
locate key facts or information in a text.

RI11.6 Distinguish between information provided by
pictures or other illustrations and information provided
by the words in a text.

R11.7 Use illustrations and details in a text to describe its
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key ideas.

W1.7 Participate in shared research and writing projects
(e.g., explore a number of “how-to” books and use them to
write a sequence of instructions)

W1.8 With guidance and support from adults, recall
information from experiences or gather information from
provided sources to answer a question.

SL1.2 Ask and answer questions about key details in a
text read aloud or information presented orally or through
other media.

Answer questions about the details of a
nonfiction text, indicating which part of the text
provided the information needed to answer
specific questions.

SL1.2 Ask and answer questions about key details in a
text read aloud or information presented orally or through
other media.

With assistance, categorize and organize facts
and information within a given topic.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

RI11.6 Distinguish between information provided by
pictures or other illustrations and information provided
by the words in a text.

W1.1 Write opinion pieces in which they introduce the
topic or name the book they are writing about, state an
opinion, supply a reason for the opinion, and provide
some sense of closure.

W1.2 Write informative/explanatory texts in which they
name a topic, supply some facts about the topic, and
provide some sense of closure.

W1.8 With guidance and support from adults, recall
information from experiences or gather information from
provided sources to answer a question.

L1.5 With guidance and support from adults,
demonstrate understanding of word relationships and
nuances in word meanings.

a. Sort common objects into categories (e.g., colors,
clothing) to gain a sense of the concepts the
categories represent.

With assistance, create and interpret timelines
and lifelines related to read-alouds.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RL1.3 Describe characters, settings, and major events in
a story, using key details.
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Core Knowledge Sequence

Grade 1

Common Core State Standards covered Common Core State Standards covered
at CK Grade Level above or below CK Grade Level

RI11.2 Identify the main topic and retell key details of a
text.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

**Draw pictures, dictate, or write simple
sentences to represent details or information
from a read-aloud (L.1.24)

Write opinion pieces in which they introduce the topic or
name the book they are writing about, state an opinion,
supply a reason for the opinion, and provide some sense
of closure.

SL1.5 Add drawings or other visual displays to
descriptions when appropriate to task and situation.

Distinguish read-alouds that describe events that
happened long ago from those that

describe contemporary or current events.

I1. Reading

A. Print Awareness

RI11.7 Use illustrations and details in a text to describe its
key ideas.

Demonstrate understanding that what is said can
be written and that the writing system is a way of
writing down sounds.

Demonstrate understanding of directionality (left
to right, return sweep, top to bottom, front to
back).

Identify the parts of books and function of each
part (front cover, back cover, title page, table of
contents).

Demonstrate correct book orientation by holding
book correctly and turning pages.

RF1.1 Demonstrate understanding of the organization
and basic features of print.

Recognize that sentences in print are made up of
separate words.

RF1.1 Demonstrate understanding of the organization
and basic features of print.

a. Recognize the distinguishing features of a
sentence (e.g., first word, capitalization, ending
punctuation).

Understand that words are separated by spaces.

RF1.1 Demonstrate understanding of the organization
and basic features of print.

Distinguish letters, words, sentences, and stories.

RF1.1 Demonstrate understanding of the organization
and basic features of print.

a. Recognize the distinguishing features of a
sentence (e.g., first word, capitalization, ending
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punctuation).

Demonstrate understanding of basic print RF1.1 Demonstrate understanding of the organization
conventions by tracking and following print word and basic features of print.
for word when listening to text read aloud.

Demonstrate understanding that the sequence of
letters in a written word represents the sequence
of sounds in the spoken word.

Recognize and name the 26 letters of the
alphabet in both their upper-case and lower-case
forms.

Say the letters of the alphabet in order, either in
song or recitation.

Demonstrate understanding that words are made RF1.2 Demonstrate understanding of spoken words,
up of sequences of sounds. syllables, and sounds (phonemes).

Demonstrate understanding that vowel sounds
are produced with the mouth open and airflow
unobstructed, whereas consonant sounds involve
closing parts of the mouth and blocking the air
flow.

Given a pair of spoken words, select the one that
is longer (i.e., contains more phonemes).

In riddle games, supply words that begin with a RF1.2 Demonstrate understanding of spoken words,
target phoneme. syllables, and sounds (phonemes).

Indicate whether a target phoneme is or is not c. Isolate and pronounce initial, medial vowel, and
present in the initial/medial/final position of a final sounds (phonemes) in spoken single-syllable
spoken word, e.g., hear /m/ at the beginning of words.

mat and /g/ at the end of bag.

Listen to one-syllable words and tell the
beginning or ending sounds, e.g., given dog,
identify initial /d/ or final /g/.

Recognize the same phoneme in different spoken
words, e.g., /b/ in ball, bug, and big.

Identify whether pairs of phonemes are the same RF1.2 Demonstrate understanding of spoken words,
or different, including pairs that differ only in syllables, and sounds (phonemes).
voicing, e.g., /b/ and /p/.
Orally blend two to three sounds to form a word, RF1.2 Demonstrate understanding of spoken words,
e.g., given the sounds /k/... /a/.../t/, blend to syllables, and sounds (phonemes).
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make cat.

b. Orally produce single-syllable words by blending
sounds (phonemes), including consonant blends.

Segment a spoken word into phonemes, e.g.,
given bat, produce the segments/b//a//t/.

RF1.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).
d. Segment spoken single-syllable words into their

complete sequence of individual sounds
(phonemes).

Given a spoken word, produce another word that
rhymes, e.g., given hit, supply bit or mitt.

RF1.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

Identify the number of syllables in a spoken
word.

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.
d. Use knowledge that every syllable must have a

vowel sound to determine the number of syllables
in a printed word.

Demonstrate understanding that a systematic,
predictable relationship exists between written
letters (graphemes) and spoken sounds
(phonemes).

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

Blend individual phonemes to pronounce printed
words.

Understand that sometimes two or more printed
letters stand for a single sound.

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

b. Decode regularly spelled one-syllable words.

Read one to two syllable words containing any of
the grapheme-phoneme correspondences listed
below.

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

b. Decode regularly spelled one-syllable words.

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

e. Decode two-syllable words following basic
patterns by breaking the words into syllables.

Read and write words with inflectional endings,
i.e., -s, -ed, -ing, -er, -est.

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

f. Read words with inflectional endings.
L1.4 Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 1
reading and content, choosing flexibly from an array of
strategies.
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

Grade 1 at CK Grade Level

c. ldentify frequently occurring root words (e.g.,
look) and their inflectional forms (e.g., looks,

looked, looking).

above or below CK Grade Level

spelled words.

Read, understand, and write contractions, i.e., RF1.3 Know and apply grade-level phonics and word
isn't, I'm, can't, etc. analysis skills in decoding words.

g. Recognize and read grade-appropriate irregularly

Sort and classify words according to the spelling
used to represent a specific phoneme.

/z/ as in dogs.

Read and spell chains of one-syllable words in
which one sound is added, substituted, or
omitted, i.e., read at > cat > bat > bad > bid.

Read tricky spellings that can be sounded two RF1.3 Know and apply grade-level phonics and word
ways, e.g., the letter ‘s’ sounded /s/ as in cats and analysis skills in decoding words.

Consonant Sounds and Spellings Taught in 1st Grade

spelled words.

Read at least 30 words generally identified as RF1.3 Know and apply grade-level phonics and word
high frequency words. analysis skills in decoding words.

g. Recognize and read grade-appropriate irregularly
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

Grade 1 at CK Grade Level above or below CK Grade Level
/b/ spelled ‘b’ as in boy, ‘bb’; as in tubby RF1.3 Know and apply grade-level phonics and word

/d/ spelled ‘d’ as in dog, ‘dd’ as in madder, ‘ed’ as analysis skills in decoding words.

in filled

/t/ spelled ‘f" as in fun, ‘ff’ as in stuff

/9/ spelled ‘g’ as in get, ‘gg’ as in egg

/h/ spelled ‘h’ as in him

/j/ spelled ‘j’ as in jump, ‘g’ as in gem, ‘ge’ as in
fringe

/K/ spelled ‘c’ as in cat, ‘K’ as in kitten, ‘ck’ as in
sick, ‘cc’ as in moccasin

/1/ spelled ‘I' as in lip, ‘II" as in sell
/m/ spelled ‘m’ as in mad, ‘mm’ as in hammer

/n/ spelled ‘'n’ as in net, ‘'nn’ as in funny, ‘kn’ as in
knock

/p/ spelled ‘p’ as in pet, ‘pp’ as in happy

/r/ spelled ‘r’ as in red, ‘rr’ as in earring, ‘wr’ as in
wrist

/s/ spelled ‘s’ as in sit, ‘ss’ as in dress, ‘c’ as in
cent, ‘ce’ as in prince, ‘se’ as in rinse

/t/ spelled ‘t’ as in top, ‘tt’ as in butter, ‘ed’ as in
asked

/v/ spelled 'V’ as in vet, ‘ve’ as in twelve

/w/ spelled ‘W’ as in wet, ‘wh’ as in when

/x/ spelled ‘X’ as in tax

/y/ spelled 'y’ as in yes

/2/ spelled ‘2’ as in zip, ‘zz’ as in buzz, ‘s’ as in

dogs

/ch/ spelled ‘ch’ as in chop, ‘tch’ as in itch RF1.3 Know and apply grade-level phonics and word
/sh/ spelled ‘sh’ as in ship analysis skills in decoding words.

/th/ spelled ‘th’ as in thin a. Know the sound-spelling correspondences for

Jth/ spelled ‘th as in then common consonant digraphs.

/qu/ spelled ‘qu’ as in quick
/ng/ spelled ‘ng’ as in sing, ‘n’ as in pink

Vowel Sounds and Spellings Taught in 1st Grade
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/a/ spelled ‘a’ as in cat
/e/ spelled ‘e’ as in get
/i/ spelled ‘i’ as in hit

/0/ spelled ‘0’ as in hot
/u/ spelled ‘u’ as in but

RF1.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

a. Distinguish long from short vowel sounds in
spoken single-syllable words.

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

/ae/ spelled ‘a_e’ as in cake, ‘ai’ as in wait, ‘ay’ as
in day, ‘a’ as in paper

/ee/ spelled ‘ee’ as in bee, ‘e’ as in me, 'y’ asin
funny, ‘ea’ as in beach, ‘e_e’ as in Pete, ie’ asin
cookie

/ie/ spelled ‘i_e’ as in bike, ‘i’ as in biting, 'y’ as in
try, ‘ie’ asin tie, igh’ as in night

/oe/ spelled ‘o_e’ as in note, ‘oa’ as in boat, ‘oe’ as
in toe, ‘0’ as in open,‘ow’ as in snow

/ue/ spelled ‘u_e’ as in cute

RF1.2 Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

a. Distinguish long from short vowel sounds in
spoken single-syllable words.

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

c. Know final —e and common vowel team
conventions for representing long vowel sounds.

/aw/ spelled ‘aw’ as in paw
/00/ spelled ‘00’ as in look,
/00/ spelled ‘00’ as in soon
/ou/ spelled ‘ou’ as in shout
/oi/ spelled ‘oi’ as in oil
/er/ spelled ‘er’ as in her
/ar/ spelled ‘ar’ as is car
/or/ spelled ‘or’ as in for

RF1.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

Read decodable stories that incorporate the
specific code knowledge that has been taught.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

RF1.4 Read with sufficient accuracy and fluency to
support comprehension.

Demonstrate increased accuracy, fluency, and
expression on successive reading of a decodable
text (50 wpm by the end of the year).

RF1.4 Read with sufficient accuracy and fluency to
support comprehension.

b. Read on-level text orally with accuracy,
appropriate rate, and expression on successive
readings.

Use phonics skills in conjunction with context to
confirm or self-correct word recognition and

RF1.4 Read with sufficient accuracy and fluency to
support comprehension.
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

Grade 1 at CK Grade Level above or below CK Grade Level
understanding, rereading as necessary. c. Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.
Demonstrate understanding of and use commas RF1.4 Read with sufficient accuracy and fluency to
and end punctuation while reading orally. support comprehension.

b. Read on-level text orally with accuracy,
appropriate rate, and expression on successive

readings.
Read aloud, alone, or with a partner at least 15 RF1.4 Read with sufficient accuracy and fluency to
minutes each day. support comprehension.
E. Reading Comprehension — All Texts
Demonstrate understanding of completely RF1.4 Read with sufficient accuracy and fluency to
decodable text after reading independently support comprehension.

a. Read on-level text with purpose and
understanding.

Grasping Specific Details and Key Ideas

Sequence four to six pictures illustrating events RL1.2 Retell stories, including key details, and
from a text that has been read independently. demonstrate understanding of their central message or
lesson.
RI11.2 Identify the main topic and retell key details of a
text.
RI1.7 Use illustrations and details in a text to describe its
key ideas.
Answer questions requiring literal recall and RL1.1 Ask and answer questions about key details in a
understanding of the details and/or facts text.
(i.e., who, what, where, when, etc.) about a text RI1.1 Ask and answer questions about key details in a
that has been read independently. text.
Retell key details from a text that has been read RL1.1 Ask and answer questions about key details in a
independently. text.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RI11.2 Identify the main topic and retell key details of a
text.

RI11.8 Identify the reasons an author gives to support
points in a text.

Ask questions to clarify information about a text RL1.1 Ask and answer questions about key details in a
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that has been read independently.

text.

RI11.1 Ask and answer questions about key details in a
text.

things, locations, events, actions,

a scene or facts from a text that has been read
independently.

Use narrative language to describe people, places,

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RL1.3 Describe characters, settings, and major events in
a story, using key details.

Identify basic text features and what they mean,
including title, table of contents, and chapters.

RI11.5 Know and use various text features (e.g., heading,
tables of contents, glossaries, electronic menus, icons) to
locate key facts or information in a text.

Understand and use words and phrases from a
text that has been read independently.

RL1.4 Identify words and phrases in stories or poems
that suggest feelings or appeal to the senses.

RI11.4 Ask and answer questions to help determine or
clarify the meaning of words and phrases in a text.

L1.4 Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 1

reading and content, choosing flexibly from an array of
strategies.

a. Use sentence-level context as a clue to the
meaning of a word or phrase.

b. Use frequently occurring affixes as a clue to the
meaning of a word.

L1.5 With guidance and support from adults,
demonstrate understanding of word relationships and
nuances in word meanings.

b. Define words by category and by one or more key
attributes (e.g., a duck is a bird that swims; a tiger
is a large cat with stripes).

d. Distinguish shades of meaning among verbs
differing in manner (e.g., look, peek, glance, stare,
glare, scowl) and adjectives differing in intensity
(e.g., large, gigantic) by defining or choosing them
or by acting out the meanings.

Compare and contrast similarities and
differences within a single text or between
multiple texts read independently.

RL1.9 Compare and contrast the adventures and
experiences of characters in stories.

RI11.9 Identify basic similarities in and differences
between two texts on the same topic (e.g., in illustrations,
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descriptions, or procedures).

Make personal connections to events or
experiences in a text that has been read
independently and/or make connections among
several texts that have been read independently.

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

L1.5 With guidance and support from adults,
demonstrate understanding of word relationships and
nuances in word meanings.

c. Identify real-life connections between words and

their use (e.g., note places at school that are cozy).

Prior to reading, identify what they know and
have learned that may be related to the specific
story or topic to be read.

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

Use pictures accompanying the written text to
check and support understanding.

RL1.1 Ask and answer questions about key details in a
text.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RL1.3 Describe characters, settings, and major events in
a story, using key details.

RL1.7 Use illustrations and details in a story to describe
its characters, setting, or events.

RI11.1 Ask and answer questions about key details in a
text.

RI11.2 Identify the main topic and retell key details of a
text.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

RI11.6 Distinguish between information provided by
pictures or other illustrations and information provided
by the words in a text.

R11.7 Use illustrations and details in a text to describe its
key ideas.

Make predictions prior to and while reading,

RL1.10 With prompting and support, read prose and
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based on the title, pictures, and/or text read thus
far and then compare the actual outcomes to
predictions.

poetry of appropriate complexity for grade 1.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

Answer questions that require making
interpretations, judgments, or giving opinions
about what is read independently, including
answering “why” questions that require
recognizing cause/effect relationships.

W1.1 Write opinion pieces in which they introduce the
topic or name the book they are writing about, state an
opinion, supply a reason for the opinion, and provide
some sense of closure.
L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

g. Use frequently occurring conjunctions (e.g., and,

but, or, so, because).

Identify who is telling a story or providing
information in a text.

RL1.6 Identify who is telling the story at various points in
a text.

Identify temporal words that link and sequence
events, i.e., first, next, then, etc.

Identify words that link ideas, i.e., for example,
also, in addition.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

Retell or dramatize a story, using narrative
language to describe characters, setting(s), and a
beginning, a middle and an end to events of the
story in proper sequence.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

Compare and contrast characters from different
stories.

RL1.9 Compare and contrast the adventures and
experiences of characters in stories.

Change some story events and provide a different
story ending.

Distinguish fantasy from realistic text in a story.

RL1.5 Explain major differences between books that tell
stories and books that give information, drawing on a
wide reading of a range of text types.

**Evaluate and select read-alouds, books, or
poems on the basis of personal choice for
rereading (L.1.27).

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

R11.10 With prompting and support, read informational
texts appropriately complex for grade 1.

Identify the moral or lesson of a fable, folktale, or
myth.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
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Core Knowledge Sequence

Grade 1

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

lesson.

Demonstrate understanding of literary language
(e.g., author, illustrator, characters, setting, plot,
dialogue, personification, simile, and metaphor)
and use some of these terms in retelling stories or
creating their own stories.

RL1.6 Identify who is telling the story at various points
in a text.

Identify sensory language and how it is used to
describe people, objects, places and events.

With assistance, create and interpret timelines
and lifelines related to text read independently.

RL1.4 Identify words and phrases in stories or poems
that suggest feelings or appeal to the senses.

G. Reading Comprehension — Non-Fiction and Informational Texts

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

RL1.3 Describe characters, settings, and major events in
a story, using key details.

R11.2 Identify the main topic and retell key details of a
text.

R11.3 Describe the connection between two individuals,
events, ideas, or pieces of information in a text.

Distinguish text that describes events that
happened long ago from text that describes
contemporary or current events.

1. Writing

R1.1.7 Use illustrations and details in a text to describe its
key ideas.

and Task

Writing to Reflect Audience, Purpose,

Add details to writing.

W1.5 With guidance and support from adults, focus on a
topic, respond to questions and suggestions from peers,
and add details to strengthen writing as needed.

Begin to use tools, including technology, to plan,
draft, and edit writing.

Gather information from experiences or provided
text sources.

W1.6 With guidance and support from adults, explore a
variety of digital tools to produce and publish writing,
including in collaboration with peers.

Conducting Research

W1.7 Participate in shared research and writing projects
(e.g., explore a number of “how-to” books and use them to
write a sequence of instructions)

W1.8 With guidance and support from adults, recall
information from experiences or gather information from
provided sources to answer a question.
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Core Knowledge Sequence
Grade 1

A. Narrative Writing

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Write or retell a story that includes characters,
setting(s), and a beginning, a middle and an end
to events of the story in proper sequence.

RL1.2 Retell stories, including key details, and
demonstrate understanding of their central message or
lesson.

W1.3 Write narratives in which they recount two or more
appropriately sequenced events, include some details
regarding what happened, use temporal words to signal
event order, and provide some sense of closure.

Write a descriptive paragraph using sensory
language.

Create a title and an ending that are relevant to
the narrative.

Write about a topic, including a beginning and
ending sentence, facts and examples relevant to
the topic, and specific steps (if writing
explanatory text).

C. Persuasive Writing (Opinion)

Express an opinion or point of view in writing,
providing reasons and supporting details for
preference or opinion using the linking word
because.

W1.1 Write opinion pieces in which they introduce the
topic or name the book they are writing about, state an
opinion, supply a reason for the opinion, and provide
some sense of closure.

W1.3 Write narratives in which they recount two or more
appropriately sequenced events, include some details
regarding what happened, use temporal words to signal
event order, and provide some sense of closure.

W1.2 Write informative/explanatory texts in which they
name a topic, supply some facts about the topic, and
provide some sense of closure.

W1.1 Write opinion pieces in which they introduce the
topic or name the book they are writing about, state an
opinion, supply a reason for the opinion, and provide
some sense of closure.

B. Informative/Explanatory Writing

Create a title that is relevant to the topic or
subject of the text.

W1.1 Write opinion pieces in which they introduce the
topic or name the book they are writing about, state an
opinion, supply a reason for the opinion, and provide
some sense of closure.

If writing about a specific book or read-aloud,
refer to the content of the text.

IV. Language Conventions
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Form letters, words, phrases and sentences to
communicate thoughts and ideas.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

a. Print many upper- and lowercase letters.

Apply basic spelling conventions.

L1.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

d. Use conventional spelling for words with common
spelling patterns and for frequently occurring
irregular words.

Use basic capitalization and punctuation in
sentences to convey meaning.

Print from memory the 26 letters of the alphabet
accurately in both their upper-case and lower-
case forms.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

a. Print many upper- and lowercase letters.

Write on primary lined paper from left to right,
staying within the lines and leaving spaces
between words, and from top to bottom, using
return sweep.

Write phonemically plausible spellings for words
that cannot be spelled correctly with current code
knowledge, e.g., write ate for eight, boi for boy,
fone for phone.

L1.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

e. Spell untaught words phonetically, drawing on
phonemic awareness and spelling conventions.

Write words, phrases, and sentences from
dictation, applying phonics knowledge.

L1.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

e. Spell untaught words phonetically, drawing on
phonemic awareness and spelling conventions.

Identify and use synonyms and antonyms.

L1.4 Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 1

reading and content, choosing flexibly from an array of
strategies.

L1.5 With guidance and support from adults,
demonstrate understanding of word relationships and
nuances in word meanings.
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d. Distinguish shades of meaning among verbs
differing in manner (e.g., look, peek, glance, stare,
glare, scowl) and adjectives differing in intensity
(e.g., large, gigantic) by defining or choosing them
or by acting out the meanings.

Recognize, identify and use subject, object, and
possessive pronouns, i.e., I, me, my, they, them,
orally, in written text and in own writing.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
b. Use common, proper, and possessive nouns.
d. Use personal, possessive, and indefinite pronouns
(e.g., I, me, my; they, them, their; anyone,
everything).

h. Use determiners (e.g. articles, demonstratives)

Recognize, identify and use common and proper

nouns, orally, in written text, and in own writing.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
c. Use singular and plural nouns with matching
verbs in basic sentences (e.g., He hops; We hop).

Recognize, identify and use regular verbs to
convey a sense of past, present, and future tense
orally, in written text, and in own writing.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
e. Use verbs to convey a sense of past, present, and
future (e.g., Yesterday | walked home; Today |
walk home; Tomorrow I will walk home).

Recognize, identify, and use adjectives orally, in
written text, and in own writing.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

f. Use frequently occurring adjectives.

Recognize, identify and use subjects and
predicates, orally, in written text, and in own
writing.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

j. Produce and expand complete simple and
compound declarative, interrogative, imperative,
and exclamatory sentences in response to
prompts.

Recognize, identify, and use statements,
guestions, and exclamations orally, in written

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
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text, and in own writing.

speaking.

Jj. Produce and expand complete simple and
compound declarative, interrogative, imperative,
and exclamatory sentences in response to
prompts.

Produce and expand complete sentences orally
and in shared writing exercises.

W1.7 Participate in shared research and writing projects
(e.g., explore a number of “how-to” books and use them to
write a sequence of instructions)

SL1.6 Produce complete sentences when appropriate to
task and situation.

L1.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

j. Produce and expand complete simple and
compound declarative, interrogative, imperative,
and exclamatory sentences in response to
prompts.

Capitalize the first word in a sentence, the

months, days of the week.

pronoun I, and proper nouns (names and places,)

RF1.1 Demonstrate understanding of the organization
and basic features of print.
a. Recognize the distinguishing features of a
sentence (e.g., first word, capitalization, ending
punctuation).

L1.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

a. Capitalize dates and names of people.

Identify and use end punctuation, including
periods, question marks, and exclamation points.

RF1.1 Demonstrate understanding of the organization
and basic features of print.
a. Recognize the distinguishing features of a
sentence (e.g., first word, capitalization, ending
punctuation).

L1.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

b. Use end punctuation for sentences.

Use commas appropriately in greetings and
closings of letters, dates, and items in a series.

L1.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.
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Core Knowledge Sequence

Grade 1

Common Core State Standards covered Common Core State Standards covered
at CK Grade Level above or below CK Grade Level

c. Use commas in dates and to separate single words
in a series.

Write a simple friendly letter.

Use apostrophes to create contractions and
indicate possession, i.e., cat’s meow.

L1.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

Use quotation marks appropriately to designate
direct speech.

Hope (Langston Hughes)

I Know All the Sounds the Animals Make (Jack
Prelutsky)

My Shadow (Robert Louis Stevenson)
The Owl and the Pussycat (Edward Lear)
The Pasture (Robert Frost)

The Purple Cow (Gelett Burgess)

Rope Rhyme (Eloise Greenfield)

Sing a Song of People (Lois Lenski)
Solomon Grundy (traditional)

The Swing (Robert Louis Stevenson)

Table Manners [also known as “The Goops™]
(Gelett Burgess)

Thanksgiving Day [“Over the river and through
the wood”] (Lydia Maria Child)

Washington (Nancy Byrd Turner)
Wynken, Blynken, and Nod (Eugene Field)

V1. Fiction

A. Stories*

V. Poetry*

L1.2 Demonstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

RL1.10 With prompting and support, read prose and
poetry of appropriate complexity for grade 1.
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Core Knowledge Sequence

Grade 1

Common Core State Standards covered

at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

The Boy at the Dike (folktale from Holland)
The Frog Prince
Hansel and Gretel

A.Milne)

How Anansi Got Stories from the Sky God
(folktale from West Africa)

It Could Always Be Worse (Yiddish folktale)
Jack and the Beanstalk

Medio Pollito (Hispanic folktale)

The Pied Piper of Hamelin

Pinocchio

The Princess and the Pea

Puss-in-Boots

Rapunzel

Rumpelstiltskin

Sleeping Beauty

The Tale of Peter Rabbit (Beatrix Potter)

Rabbit Gets Br'er Fox’s Dinner;

the Tar Baby)

Why the Owl Has Big Eyes (Native American
legend)

The Boy Who Cried Wolf

The Dog in the Manger

The Wolf in Sheep’s Clothing
The Maid and the Milk Pail

The Fox and the Grapes

The Goose and the Golden Eggs

selections from The House at Pooh Corner (A.

The Knee-High Man (African-American folktale)

Tales of Brer Rabbit (recommended tales: Br'er

Br'er Rabbit Tricks Br'er Bear; Br'er Rabbit and

B. Aesop’s Fables*

C. Different Lands, Similar Stories*
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

Grade 1 at CK Grade Level above or below CK Grade Level

Lon Po Po (China) and Little Red Riding Hood

Issun Boshi, or One-Inch Boy (Japan); Tom
Thumb (England); Thumbelina (by the

Danish writer Hans Christian Andersen); Little
Finger of the Watermelon Patch

(Vietnam)

Some of the many variations on the Cinderella
story (from Europe, Africa, China,

Vietnam, Egypt, Korea, etc.)

D. Literary Terms

Characters, heroes, and heroines

Drama

actors and actresses
costumes, scenery and props
theater, stage, audience

VII. Sayings and Phrases

A.M. and P.M. RL1.4 Identify words and phrases in stories or poems
An apple a day keeps the doctor away. that suggest feelings or appeal to the senses.

Do unto others as you would have them do unto L1.5 With guidance and support from adults,

you. [also in Kindergarten] demonstrate understanding of word relationships and

nuances in word meanings.

L1.6 Use words and phrases acquired through
conversations, reading and being read to, and responding

Fish out of water
Hit the nail on the head.

If at first you don't succeed, try, try again. to texts, including using frequently occurring
Land of Nod conjunctions to signal simple relationships (e.g., | named
Let the cat out of the bag. my hamster Nibblet because she nibbles too much

. because she likes that).
The more the merrier.

Never leave till tomorrow what you can do today.
Practice makes perfect. [also in Kindergarten]
Sour grapes

There’s no place like home..

Wolf in sheep’s clothing
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*Reading: Text complexity and the growth of comprehension

The Reading standards place equal emphasis on the sophistication of what students read and the skill with which they read. Standard 10 defines a grade-by grade “staircase” of
increasing text complexity that rises from beginning reading to the college and career readiness level. Whatever they are reading, students must also show a steadily growing
ability to discern more from and make fuller use of text, including making an increasing number of connections among ideas and between texts, considering a wider range of
textual evidence, and becoming more sensitive to inconsistencies, ambiguities, and poor reasoning in texts.

(Common Core State Standards for ENGLISH LANGUAGE ART S & Literacy in History/Social Studies, Science, and Technical Subjects, p. 8)

**The Core Knowledge Language Arts Program: Grade 1 Language Art Objectives for Listening and Learning
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Core Knowledge Sequence
GRADE 2

I. Listening and Speaking

A. Classroom Discussion

Maintain attention and actively participate in
discussions about a variety of topics, ideas, and
texts in both small and large group settings.

Common Core State Standards covered
at CK Grade Level

SL2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about the
topics and texts under discussion).

b. Build on others’ talk in conversations by linking
their comments to the remarks of others.

c. Ask for clarification and further explanation as
needed about the topics and texts under
discussion.

Common Core State Standards covered
above or below CK Grade Level

Speak clearly with volume appropriate to the
setting.

SL2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about the
topics and texts under discussion).

Use agreed-upon rules for group discussions, i.e.,
look at and listen to the speaker, raise hand to
speak, take turns, say “excuse me” or “please,”
etc.

SL 2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about the
topics and texts under discussion)

Ask questions to clarify conversations, directions,
exercises, and/or classroom routines.

SL 2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

c. Ask for clarification and further explanation as
needed about the topics and texts under
discussion.

Carry on and participate in a conversation over at
least six turns, staying on topic, initiating
comments or responding to a partner’s

SL 2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

SL4.3 ldentify the reasons and evidence a speaker
provides to support particular points.

SL5.3 Summarize the points a speaker makes and explain
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

comments, with either an adult or another child
of the same age.

b. Build on others’ talk in conversations by linking
their comments to the remarks of others.

SL2.6 Produce complete sentences when appropriate to
task and situation in order to provide requested detail or
clarification. (See grade 2 Language standards 1 and 3 on
pages 26 and 27 for specific expectations.)

how each claim is supported by reasons and evidence.

Participate in a conversation or group discussion
by making reference to, or building upon, a
comment made by another person.

SL 2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

b. Build on others’ talk in conversations by linking
their comments to the remarks of others.

SL4.3 ldentify the reasons and evidence a speaker
provides to support particular points.

SL5.3 Summarize the points a speaker makes and explain
how each claim is supported by reasons and evidence.

Identify and express physical sensations, mental
states, and emotions of self and others.

Understand and use language to express spatial
and temporal relationships (up, down, first, last,
before, after, etc.).

Understand and use narrative language to
describe people, places, things, locations, events,
actions.

SL2.4 Tell a story or recount an experience with
appropriate facts and relevant, descriptive details,
speaking audibly in coherent sentences.

Understand and use common sayings and
phrases such as “Don’t judge a book by its cover”
and “Better late than never” (see page 60).

Follow multi-step, oral directions.

L2.6 Use words and phrases acquired through
conversations, reading and being read to, and responding
to texts, including using adjectives and adverbs to
describe (e.g., When other kids are happy that makes me

happy).

SL 2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

a. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about the
topics and texts under discussion).

B. Presentation of Ideas and Information

Give simple directions.

W2.2 Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop
points, and provide a concluding statement or section.

SL 2.6 Produce complete sentences when appropriate to
task and situation in order to provide requested detail or
clarification. (See grade 2 Language standards 1 and 3 on
pages 26 and 27 for specific expectations.)

SL 3.6 Speak in complete sentences when appropriate to
task and situation in order to provide requested detail or
clarification.
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Provide simple explanations.

RL2.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

RL2.3 Describe how characters in a story respond to
major events and challenges.

R12.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

R12.2 Identify the main topic of a multiparagraph text as
well as the focus of specific paragraphs within the text.

R12.3 Describe the connection between a series of
historical events, scientific ideas or concepts, or steps in
technical procedures in a text.

R12.7 Explain how specific images (e.g., a diagram
showing how a machine works) contribute to and clarify a
text.

R12.8 Describe how reasons support specific points the
author makes in a text.

W2.1 Write opinion pieces in which they introduce the
topic or book they are writing about, state an opinion,
supply reasons that support the opinion, use linking
words (e.g., because, and, also) to connect opinion and
reasons, and provide a concluding statement or section.

W2.2 Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop
points, and provide a concluding statement or section.

W2.8 Recall information from experiences or gather
information from provided sources to answer a question.

SL 2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

SL2.4 Tell a story or recount an experience with
appropriate facts and relevant, descriptive details,
speaking audibly in coherent sentences.

SL2.6 Produce complete sentences when appropriate to
task and situation in order to provide requested detail or
clarification. (See grade 2 Language standards 1 and 3 on
pages 26 and 27 for specific expectations.)

Recite a nursery rhyme, poem or song
independently, using appropriate eye contact,
volume and clear enunciation.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

RL 2.3 Describe how characters in a story respond to
major events and challenges.

Give oral presentations about personal
experiences, topics of interest, stories, and
summaries of factual information that have been
presented orally, visually or through multimedia,
using appropriate eye contact, volume and clear
enunciation.

Listen to and understand a variety of texts read
aloud, including fictional stories, fairy tales,
fables, historical narratives, drama, informational
text, and poems.

SL2.4 Tell a story or recount an experience with
appropriate facts and relevant, descriptive details,
speaking audibly in coherent sentences.

C. Comprehension and Discussion of Read-Alouds — All Texts

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

RL2.5 Describe the overall structure of a story, including
describing how the beginning introduces the story and the
ending concludes the action.

RL2.10 By the end of the year, read and comprehend
literature, including stories and poetry, in the grades 2—3
text complexity band proficiently, with scaffolding as
needed at the high end of the range.

R12.10 By the end of year, read and comprehend
informational texts, including history/social studies,
science, and technical texts, in the grades 2—3 text
complexity band proficiently, with scaffolding as needed
at the high end of the range.

SL 3.4 Report on a topic or text, tell a story, or recount an
experience with appropriate facts and relevant,
descriptive details, speaking clearly at an understandable
pace.

R14.5 Describe the overall structure (e.g., chronology,
comparison, cause/effect, problem/solution) of events,
ideas, concepts, or information in a text or part of a text.

R15.5 Compare and contrast the overall structure (e.g.,
chronology, comparison cause/effect, problem/solution)
of events, ideas, concepts or information in two or more
texts.

Distinguish the following genres of literature:
fiction, nonfiction and drama.

Describe illustrations.

RL2.5 Describe the overall structure of a story, including
describing how the beginning introduces the story and the
ending concludes the action.

RL2.10 By the end of the year, read and comprehend
literature, including stories and poetry, in the grades 2—3
text complexity band proficiently, with scaffolding as
needed at the high end of the range.

R12.10 By the end of year, read and comprehend
informational texts, including history/social studies,
science, and technical texts, in the grades 2—3 text
complexity band proficiently, with scaffolding as needed
at the high end of the range.

Grasping Specific Details and Key Ideas

RL2.7 Use information gained from the illustrations and
words in a print or digital text to demonstrate

RL3.7 Explain how specific aspects of a text’s
illustrations contribute to what is conveyed by the words
in a story (e.g., create mood, emphasize aspects of a
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

understanding of its characters, setting, or plot.

R12.7 Explain how specific images (e.g., a diagram
showing how a machine works) contribute to and clarify a
text.

character or setting).

R13.7 Use information gained from illustrations (e.g.,
maps, photographs) and the words in a text to
demonstrate understanding of the text (e.g., where, when,
why, and how key events occur).

Sequence four to six pictures illustrating events
in a read aloud.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

R12.2 Identify the main topic of a multiparagraph text as
well as the focus of specific paragraphs within the text.

Answer questions requiring literal recall and
understanding of the details and/or facts of a
read-aloud, i.e., who, what, where, when, etc.

RL2.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

R12.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

Retell key details.

RL2.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

R12.2 Identify the main topic of a multiparagraph text as
well as the focus of specific paragraphs within the text.
R12.8 Describe how reasons support specific points the
author makes in a text.

SL2.2 Recount or describe key ideas or details from a text
read aloud or information presented orally or through
other media.

Summarize in one’s own words selected parts of a
read-aloud.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

Ask questions to clarify information in a read-
aloud.

RL2.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

R12.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

W?2.8 Recall information from experiences or gather
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

information from provided sources to answer a question.

SL2.1 Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with peers
and adults in small and larger groups.

c. Ask for clarification and further explanation as
needed about the topics and texts under
discussion.

SL2.3 Ask and answer questions about what a speaker
says in order to clarify comprehension, gather additional
information, or deepen understanding of a topic or issue.

Use narrative language to describe people, places,
things, locations, events, actions, a scene or facts
in a read-aloud.

Understand and use words and phrases heard in
read-alouds.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

RL2.3 Describe how characters in a story respond to
major events and challenges.

W2.3 Write narratives in which they recount a well
elaborated event or short sequence of events, include
details to describe actions, thoughts, and feelings, use
temporal words to signal event order, and provide a sense
of closure.

RL2.4 Describe how words and phrases (e.g., regular
beats, alliteration, rhymes, repeated lines) supply rhythm
and meaning in a story, poem, or song.

R12.4 Determine the meaning of words and phrases in a
text relevant to a grade 2 topic or subject area.

L2.4 Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 2

reading and content, choosing flexibly from an array of

strategies.

L2.5 Demonstrate understanding of word relationships
and nuances in word meanings.

Observing Craft and Structure

Compare and contrast similarities and
differences within a single read-aloud or between
two or more read-alouds.

RL2.9 Compare and contrast two or more versions of the
same story (e.g., Cinderella stories) by different authors or
from different cultures.

R12.9 Compare and contrast the most important points
presented by two texts on the same topic.

RL3.9 Compare and contrast the themes, settings, and
plots of stories written by the same author about the same
or similar characters (e.g., in books from a series).

R13.9 Compare and contrast the most important points
and key details presented in two texts on the same topic.

RL4.7 Make connections between the text of a story or
drama and a visual or oral presentation of the text,
identifying where each version reflects specific
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

descriptions and directions in the text.

Make personal connections to events or
experiences in a read-aloud and/or make
connections among several read-alouds.

Prior to listening to a read-aloud, identify what
they know and have learned that may be related
to the specific story or topic to be read aloud.

RL2.10 By the end of the year, read and comprehend
literature, including stories and poetry, in the grades 2—3
text complexity band proficiently, with scaffolding as
needed at the high end of the range.

R12.3 Describe the connection between a series of
historical events, scientific ideas or concepts, or steps in
technical procedures in a text.

R12.10 By the end of year, read and comprehend
informational texts, including history/social studies,
science, and technical texts, in the grades 2—3 text
complexity band proficiently, with scaffolding as needed
at the high end of the range.

L2.5 Demonstrate understanding of word relationships
and nuances in word meanings.

SL 2.5 Create audio recordings of stories or poems; add
drawings or other visual displays to stories or recounts of
experiences when appropriate to clarify ideas, thoughts,
and feelings.

Integrating Information and Evaluating Evidence

RL2.10 By the end of the year, read and comprehend
literature, including stories and poetry, in the grades 2—3
text complexity band proficiently, with scaffolding as
needed at the high end of the range.

R12.10 By the end of year, read and comprehend
informational texts, including history/social studies,
science, and technical texts, in the grades 2—3 text
complexity band proficiently, with scaffolding as needed
at the high end of the range.

Use pictures accompanying the read-aloud to
check and support understanding of the read-
aloud.

RL2.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

RL2.3 Describe how characters in a story respond to
major events and challenges.

RL2.7 Use information gained from the illustrations and
words in a print or digital text to demonstrate
understanding of its characters, setting, or plot.
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Core Knowledge Sequence Common Core State Standards covered Common Core State Standards covered

GRADE 2 at CK Grade Level above or below CK Grade Level

R12.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

R12.2 Identify the main topic of a multiparagraph text as
well as the focus of specific paragraphs within the text.

R12.3 Describe the connection between a series of
historical events, scientific ideas or concepts, or steps in
technical procedures in a text.

R12.7 Explain how specific images (e.g., a diagram
showing how a machine works) contribute to and clarify a

text.
Make predictions prior to and during a read- RL2.10 By the end of the year, read and comprehend
aloud, based on the title, pictures, and/or text literature, including stories and poetry, in the grades 2—3
heard thus far and then compare the actual text complexity band proficiently, with scaffolding as
outcomes to predictions. needed at the high end of the range.

R12.10 By the end of year, read and comprehend
informational texts, including history/social studies,
science, and technical texts, in the grades 2—3 text
complexity band proficiently, with scaffolding as needed
at the high end of the range.

Answer questions that require making R12.1 Ask and answer such questions as who, what, R13.3 Describe the relationship between a series of

interpretations, judgments, or giving opinions where, when, why, and how to demonstrate historical events, scientific ideas or concepts, or steps in

about what is heard in a read-aloud, including understanding of key details in a text. technical procedures in a text, using language that

answering “why” questions that require R12.6 Identify the main purpose of a text, including what pertains to time, sequence, and cause/effect.

recognizing cause/effect relationships. the author wants to answer, explain, or describe. R13.8 Describe the logical connection between particular
W2.1 Write opinion pieces in which they introduce the sentences and paragraphs in a text (e.g., comparison,
topic or book they are writing about, state an opinion, cause/effect, first/second/third in a sequence).

supply reasons that support the opinion, use linking
words (e.g., because, and, also) to connect opinion and
reasons, and provide a concluding statement or section.

L2.1 Demonstrate command of the conventions of
standard English grammar and usage when writing or

speaking.
Interpret information that is presented orally and SL2.3 Ask and answer questions about what a speaker
then ask additional questions to clarify says in order to clarify comprehension, gather additional
information or the topic in the read-aloud. information, or deepen understanding of a topic or issue.
Identify who is telling a story or providing RL2.6 Acknowledge differences in the points of view of
information in a text. characters, including by speaking in a different voice for

each character when reading dialogue aloud.

D. Comprehension and Discussion of Read-Alouds — Fiction, Drama, and Poetry
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

Retell a story, using narrative language to
describe characters, setting(s), and the plot of the
story in proper sequence.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

RL2.5 Describe the overall structure of a story, including
describing how the beginning introduces the story and the
ending concludes the action.

R12.2 Identify the main topic of a multiparagraph text as
well as the focus of specific paragraphs within the text.

RL 3.3 Describe characters in a story (e.g., their traits,
motivations, or feelings) and explain how their actions
contribute to the sequence of events.

Compare and contrast characters from different
stories.

RL2.9 Compare and contrast two or more versions of the
same story (e.g., Cinderella stories) by different authors or
from different cultures.

RL3.9 Compare and contrast the themes, settings, and
plots of stories written by the same author about the same
or similar characters (e.g., in books from a series).

Describe characters in increasing depth by
referring to dialogue and/or their actions in the
story.

RL2.3 Describe how characters in a story respond to
major events and challenges.

RL2.6 Acknowledge differences in the points of view of
characters, including by speaking in a different voice for
each character when reading dialogue aloud.

RL 3.3 Describe characters in a story (e.g., their traits,
motivations, or feelings) and explain how their actions
contribute to the sequence of events.

Change some story events and provide a different
story ending.

Create and tell an original story, using narrative
language to describe characters, setting(s), and
the plot of the story in proper sequence.

W?2.3 Write narratives in which they recount a well
elaborated event or short sequence of events, include
details to describe actions, thoughts, and feelings, use
temporal words to signal event order, and provide a sense
of closure.

Distinguish fantasy from realistic text in a story.

RL2.5 Describe the overall structure of a story, including
describing how the beginning introduces the story and the
ending concludes the action.

Identify the moral or lesson of a fable, folktale, or
myth.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

Demonstrate understanding of literary language
(e.g., author, illustrator, characters, setting, plot,
dialogue, personification, simile, and metaphor)
and use some of these terms in retelling stories or
creating their own stories.

RL2.6 Acknowledge differences in the points of view of
characters, including by speaking in a different voice for
each character when reading dialogue aloud.

Identify repetitions in phrases, refrains, or
sounds in poems or songs.

RL2.4 Describe how words and phrases (e.g., regular
beats, alliteration, rhymes, repeated lines) supply rhythm
and meaning in a story, poem, or song.

Identify sensory language and how it is used to
describe people, objects, places and events.

RL2.4 Describe how words and phrases (e.g., regular
beats, alliteration, rhymes, repeated lines) supply rhythm
and meaning in a story, poem, or song.

SL2.4 Tell a story or recount an experience with
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

appropriate facts and relevant, descriptive details,
speaking audibly in coherent sentences.

Common Core State Standards covered
above or below CK Grade Level

Describe the use of rhyme, rhythm and sensory
images used in poetry.

Generate questions and seek information from
multiple sources to answer questions.

RL2.4 Describe how words and phrases (e.g., regular
beats, alliteration, rhymes, repeated lines) supply rhythm
and meaning in a story, poem, or song.

E. Comprehension and Discussion of Read-Alouds — Non-Fiction and Informational Text

R12.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

R12.5 Know and use various text features (e.g., captions,
bold print, subheadings, glossaries, indexes, electronic
menus, icons) to locate key facts or information in a text
efficiently.

R12.6 Identify the main purpose of a text, including what
the author wants to answer, explain, or describe.

R12.7 Explain how specific images (e.g., a diagram
showing how a machine works) contribute to and clarify a
text.

W?2.7 Participate in shared research and writing projects
(e.g., read a number of books on a single topic to produce
a report; record science observations).

W?2.8 Recall information from experiences or gather
information from provided sources to answer a question.

Answer questions about the details of a
nonfiction text, indicating which part of the text
provided the information needed to answer
specific questions.

R12.1 Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

SL2.2 Recount or describe key ideas or details from a text
read aloud or information presented orally or through
other media.

With assistance, categorize and organize facts
and information within a given topic.

R12.3 Describe the connection between a series of
historical events, scientific ideas or concepts, or steps in
technical procedures in a text.

W2.1 Write opinion pieces in which they introduce the
topic or book they are writing about, state an opinion,
supply reasons that support the opinion, use linking
words (e.g., because, and, also) to connect opinion and
reasons, and provide a concluding statement or section.

W2.2 Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop

R14.3 Explain events, procedures, ideas, or concepts in a
historical, scientific, or technical text, including what
happened and why, based on specific information in text.

R15.3 Explain the relationship or interactions between
two or more individuals, events, ideas, or concepts in a
historical, scientific, or technical text based on specific
information.
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Core Knowledge Sequence

GRADE 2

Common Core State Standards covered
at CK Grade Level

Common Core State Standards covered
above or below CK Grade Level

points, and provide a concluding statement or section.

W?2.8 Recall information from experiences or gather
information from provided sources to answer a question.

L2.5 Demonstrate understanding of word relationships
and nuances in word meanings.

With assistance, create and interpret timelines
and lifelines related to read-alouds.

RL2.2 Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

RL2.3 Describe how characters in a story respond to
major events and challenges

R12.2 Identify the main topic of a multiparagraph text as
well as the focus of specific paragraphs within the text.
R12.3 Describe the connection between a series of
historical events, scientific ideas or concepts, or steps in
technical procedures in a text.

Interpret information presented in diagrams,
charts, graphs, etc.

R12.7 Explain how specific images (e.g., a diagram
showing how a machine works) contribute to and clarify a
text.

R14.7 Interpret information presented visually, orally, or
quantitatively (e.g., in charts, graphs, diagrams, timelines,
animations, or interactive elements on Web pages) and
explain how the information contributes to an
understanding of the text in which it appears.

Distinguish read-alouds that describe events that
happened long ago from those that describe
contemporary or current events.

1. Reading

A. Phonics: Decoding and Encoding

R12.3 Describe the connection between a series of
historical events, scientific ideas or concepts, or steps in
technical procedures in a text.

Demonstrate understanding that a systematic,
predictable relationship exists between written
letters (graphemes) and spoken sounds
(phonemes).

RF2.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

Blend individual phonemes to pronounce printed
words.

RF2.3 Know and apply grade-level phonics and word
analysis skills in decoding words.

c. Decode regularly spelled two-syllable words with
long vowels.

d. Decode words with common prefixes and suffixes.

Understand that sometimes two or more printed
letters stand for a single sound.

RF2.3 Know and apply grade-level phonics and word
analysis skills in de