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CHARTER SCHOOL PROPOSAL (INCLUDING EXECUTIVE SUMMARY) 

 

EXECUTIVE SUMMARY 

 

BACKGROUND AND BRIEF HISTORY 

 HIM By HER Collegiate School for the Arts (“HBHCSA”) is a proposed charter school 

targeted to open in the Fall of 2020 and serve students from Kindergarten (K) through Fifth Grade 

(5), and expanding to Eighth Grade (8) by its fifth year of operation (at full capacity). 

 The Applicant, HIM By HER Foundation, Inc. (“HBHF”), is an Indiana non-profit 

corporation with IRS Section 501(c)(3) status, whose mission is to improve the lives and life 

trajectories of underserved and marginalized students and families.  HIM By HER was founded in 

2014 by Indianapolis Metropolitan Police Department homicide Detective, Harry C. Dunn, III and 

his wife, Michelle Christian Dunn to improve the life skills and economic prospects of those at-

risk.  The name “HIM By HER” stands for “Helping Improve Mankind by Healing Every Race.”  

HBHF will also provide separately funded afterschool programs to charter school students, 

including The Enterprise City, a program in which youth participants learn a variety of life skills 

from job seeking, job readiness and positive job habit skills, to financial literacy, to civic 

responsibility, to conflict resolution, to entrepreneurship, and others; and The Industrial City™, for 

both youth and their families to learn and improve marketable, vocational job skills.  HBHF also 

has strategic partnerships with those who will fund and deliver important “wrap-around” services 

in the school building, including:  mental health; counseling; overall health and reduced-price 

medical services; social services, and others. 

 

MISSION AND VISION OF THE SCHOOL 
 The Mission of HBHCSA is to educate all students in its charge—from Kindergarten 

through the Eighth Grade—with rigorous academics appropriately infused with community 

commitment and character development necessary for college entry and success, and for 

productive lives in society.  HBHCSA also endeavors to counteract the “School-to-Prison 

Pipeline” described below in this document. 

 HBHCSA’s Vision is to serve students—especially those from marginalized families in 

and around the 46218 zip code area—which has for several years been designated by the City of 

Indianapolis as a target for crime reduction.  To firmly establish the key aspects of 1) academic 

rigor, 2) character development and 3) strong, school-focused community (the three basic 

tenets) prior to enrollment expansion, the school will manage slower growth in grade additions to 

always have a critical mass of students in the expanded grades who have already been exposed to 

the three basic tenets as new students join the school. 

 HBHCSA’s first basic tenet is for all its students to master clearly articulated rigorous 

academic objectives that coincide with Indiana Academic Standards, where the academic mastery 

and progress of each student, segments of the school and the school as a whole are tracked 

throughout the school year and from year-to-year using a variety of assessment tools.  As a 

consequence, instruction can be targeted and tailored as needed for individual and collective grade 

mastery of skills and content retention in all relevant subject areas. 

 While not directly quantifiable, the second basic tenet of character development is 

important and is implemented through structure, high expectations and the repetition of life 

building and thriving and sustaining values that are also associated with community-building.  

Teachers and administrators will reinforce precise procedures and conduct expectations that all 
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students learn and come to expect throughout the typical day, throughout the school year, and 

throughout their academic careers.  The values of mutual respect, individual and group 

responsibility, integrity, perseverance and teamwork are instilled in students through age-

appropriate messaging and use of examples.  Students will receive positive reinforcement. 

 HBHCSA will provide an alternative to the chaotic daily lives many students may 

experience at home with the best of community being demonstrated in the form of not only 

providing a physically safe environment, but a wholesome environment that fosters social, 

emotional, and intellectual development.  Positive service to and interaction with, the local 

community will be integrated into their school lives as part of their development. 

 

EDUCATIONAL NEED AND TARGET POPULATION 

 Well-documented and systemic issues around education for many students in the 

Indianapolis Public School (IPS) district have profound ramifications on education outcomes.  For 

example, in 2015, 1 of every 5 students in IPS were suspended or expelled, and the U.S. 

Department of Education data shows Black students are suspended or expelled at a rate three times 

that of White students.  Extensive research shows the correlation between these societal dangers 

and a lack of success in schools.  The State of Indiana actually used to use failing third and fourth 

grade reading scores to predict the future prison bed need 10 years into the future! 

 The above problems are no less prevalent than in HIM By HER Collegiate School for the 

Art’s target zip code area of 46218, including the Martindale-Brightwood and Forest Manor 

neighborhoods.  Stubborn problems of poor overall academic performance and an outsized 

expectation of juvenile delinquency persist despite well-intentioned but failing local school 

choices.  Since its 2014 inception HIM By HER Foundation has through community programs and 

community feedback, received inquiries and commitments from hundreds of families in the target 

area yearning for a better school choice as an alternative to negative life outcomes. 

 Combating a disturbing phenomenon and trend known as the “School-to-Prison-Pipeline” 

is also a primary objective of HBHCSA.  In this phenomenon poor education practices, 

deficiencies and policies disproportionately destine Black and Latino children to end up 

incarcerated with no signs of abatement according to The National Council on Educating Black 

Children1.   HBHCSA believes that populations in Indianapolis are effectively part of a School-to-

Prison Pipeline, and there is a long-felt but unmet need for a school to interrupt the Pipeline. 

 

COMMUNITY ENGAGEMENT 

 HIM By HER Foundation brings a deep sense of community engagement in establishing 

HBHCSA at the proposed 46218 zip code area.  The ties of HBHCSA’s leadership team and Board 

of directors to the Martindale-Brightwood and Forest Manor areas are long-standing.  Along with 

being reared in the target area, the School’s proposed Principal Clete Ladd, was a student at the 

elementary school which formerly occupied the target building.  Board member Diana Daniels 

taught at the said former elementary school.  The vast majority of the HBHF Board members were 

born and raised in Indianapolis, and many were also reared in the 46218 zip code area. 

 HBHF’s first major event in 2014 was at the building where the HBHCSA is proposed for 

location, where it began to cultivate community participation and input and secured the 

commitment of many families desiring to enroll children in a future school of excellence to combat 

persistent problems.  Many stakeholders have been involved from prospective families, to 

                                                 
1 In collaboration with Collaboration with the Black & Latino Policy Institute, and Indiana University School of Social 

Work. 
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community leaders, to strategic partners agreeing to fund and provide wrap-around services at a 

future school location, to several high-profile celebrities of both local and national stature who 

have pledged support for the school.  Several community meetings have been held with the same 

result:  even with existing schools, parents are deeply dissatisfied with the educational progress of 

children and their long-term life prognoses, and have consistently pledged enrollment of their 

children at the proposed location, as well as pledging active involvement with the committed 

community leaders and strategic partners. These all bode well for success of the School. 

 Strategic community partnerships include the Indianapolis Housing Agency Truancy 

Prevention Program; Marion County Health & Hospital Corporation providing a health clinic 

inside the building—a clinic for medical and mental health/counseling issues, IMPD establishing 

a police sub-station in the building as well as a Police Cadet program; and many others, including 

the Indiana Council on Educating Students of Color. 

 

EDUCATION PLAN/SCHOOL DESIGN 

 HIM By HER Collegiate School for the Arts (“HBHCSA”) will create an environment 

where it socializes its students from the outset to expect and meet high expectations on a path to 

college acceptance and success, and where a culture of pride, academic rigor and joy of learning 

are the norm.  Along with high quality teachers and administrators, HBHCSA will provide the 

rigorous academic foundation and positive habits necessary for transitioning to middle school, 

later to high school, and yet later to college.  HBHCSA will incorporate the following attributes 

known to be a part of effective schools:  1) frequent teacher feedback; 2) use of data to guide 

instruction; 3) high-dosage tutoring; 4) increased instructional time; and 5) high expectations of 

students.  These deliberately included attributes lead to long-term academic success, life-long 

learning and great citizenship, not by happenstance, but by instillation into children’s psyches. 

 HBHCSA will include the following as part of its academic program design. 

 1. Consistent and effective leadership will be provided, which will be accountable for 

addressing and supporting adults, students, and stakeholders, investing them in the mission and 

vision, supporting them in execution of the vision, and providing guidance and direction towards 

goals.  It will create systems that support adult and student success and growth, identifying teachers 

who demonstrate the mindset and effectiveness needed for leadership.  Academic success will be 

directly aligned to current adult leadership while also laying a successful foundation.  In addition 

to the School Principal, Clete Ladd, leadership will come from a competent, mission-aligned Board 

that will provide oversight and support, and ensure accountability in carrying out the Charter. 

 2. Feedback from rigorous assessments will inform instruction, as needed, including 

such aspects as determining when and how an objective is required to be re-taught and which 

students need targeted supports.  Protocols and tools used by high-performing charter schools and 

Bambrick-Santoyo’s Driven by Data2 inform assessments, selection and cycle for data analysis 

and action planning will be used.  Nationally normed and internally created assessments will be 

made at regular intervals throughout the school year to measure student growth and academic 

mastery.  All students will take the NWEA Measures of Academic Progress (MAP) three times 

per year to measure longitudinal growth and performance in reading and math.  All K-3 students 

will take the Strategic Teaching and Evaluation of Progress (STEP) literacy assessment four times 

per year.  This assessment will drive literacy groupings and target reading skills to ensure all 

students are at or above grade level in reading by the end of their third grade year.  Internal K-8 

                                                 
2 Bambrick-Santoyo, Paul. (2010). Driven by Data. San Francisco, CA: Jossey-Bass. 
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Math and Writing Interim Assessments will be given for each unit to measure if the standards that 

have been taught have been mastered.  All Indiana Required State Mandated Assessments will be 

administered, including the IREAD-3 in 3rd Grade and ISTEP+ in Grades 3-8 in English/Language 

Arts, Mathematics, Science, and Social Studies. 

 3. Intense literacy will begin in Kindergarten, as these are a must for early education 

success and beyond.  These activities include reading, writing, reading comprehension, and 

appropriate grade level skill mastery.  Given that many students from low-income backgrounds 

often hear considerably fewer words and morphemes than students from more affluent families, 

HBHCSA will take this deficiency head on by providing Kindergarten students with 200 minutes 

of daily literacy instruction in a print-rich and verbally-rich environment where they form the 

habits of both speaking and writing in complete thoughts that will aid them in later academic 

achievement, while expanding their vocabularies along the way.  By the end of the Third Grade, 

every student is expected to read at or above grade level. 

 4. High quality teachers will be provided, as teacher quality has been shown to be the 

most significant indicator of a student’s academic success.3  HBHCSA will focus on:  1) recruiting 

competent and mission-aligned teachers and classroom leaders; 2) implementing a system of 

regular feedback and weekly professional development; and 3) retaining and promoting teacher 

leaders to assume more responsibility in addition to teaching or outside the classroom.  HBHCSA’s 

teacher recruitment will utilize local and national recruiting networks and state-of-the art social 

media such as:  Indianapolis Teaching Fellows; Teach For America; local colleges and 

universities; national recruitment fairs; and online employment websites.  The selection processes 

will include remote and in-person interviews, sample teaching lessons, and reference checks. 

 Teachers are observed at least twice per week in real-time, followed by coaching sessions. 

During the hiring process and teacher orientation, leadership will explain the rationale for teacher 

observations.  Weekly professional development (PD) will be held school-wide once a week, 

allowing whole group practice-based, grade level, and content team PD.  On the first day of school, 

leadership will provide strategic opportunities for teachers who have demonstrated effectiveness 

and can take on more responsibility.  Developing effective teacher-leaders and leadership team 

members will support HBHCSA’s overall success and growth, supported further through the 

national support of Building Excellent Schools. 

 5. A community of family investment and Inclusion, will go hand-in-hand with family 

engagement.  Before students’ first day at HBHCSA, families participate in individual and small 

group meetings with the School Principal to exchange information about expectations.  Following 

the aforementioned meeting the Principal and students’ parents or guardians sign a Community 

Contract enumerating the responsibilities of the parties in the students’ success.  The School will 

provide a safe, structured and joyful environment where well-planned, rigorous instruction occurs.  

Students will be punctual, appropriately dressed, and have required learning materials and 

Lifework (homework) signed by an adult when they present to school each day. 

 All stakeholders must be of the same accord for optimal educational results.  This is 

accomplished by:  student and family meetings; frequent communication between the teachers and 

school, and the families; special school meeting evenings such as “University Nights,” and good 

responsiveness to parental and student concerns.  Before the first day of school each family and 

student participate in a One-on-One Meeting with the Principal where the family shares its vision 

for its child, and the Principal outlines the mission and vision of the school and how the academic 

                                                 
3 William L. Saunders and June C. Rivers, Cumulative and Residual Effects of Teachers on Future Student 

Academic Achievement, University of Tennessee Value-Added Research and Assessment Center, 1996, p. 6. 
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and character development program will ensure their student is on the path to success for college 

and life in general.  Students will earn the opportunity to sign this contract at the end of the first 

week of school when they officially become members of HBHCSA. 

 Frequent communication about students’ academic performance, conduct and other 

germane issues is provided through daily homework, progress reports, report cards, parent-teacher 

conferences, and notes from the school.  Students normally receive daily Homework to reinforce 

concepts and skills learned.  In grades K through 4 (Lower Academy) the cover page of students’ 

Lifework (homework) packet displays teacher comments and a behavior code indicating the 

students’ behavior for the day.  Lifework packets are to be signed by parents or guardians each 

night for return to the School the next day.  Students in Grades 5-8 (Upper Academy) receive 

Weekly Paychecks’ and Grade Logs.  Each family receives their teacher’s phone numbers and 

can call teachers until 6:30 p.m. during the week to ask clarifying questions.  Students receive 

three (3) Report Cards and Parent/Teacher Conferences are held at the same time so each 

family has an opportunity to discuss students’ current academic performance. 

  Several University Nights will be hosted throughout the school year for families to learn 

skills to support students and receive school-specific updates.  Potential University Night topics 

include:  Helping your student become a better reader, assisting your student with Lifework, and 

tips on incorporating mathematics into everyday life.  All students and staff participate in one 

Service Project annually in the local community, during which families are also encouraged to 

participate.  Families also receive a monthly School Newsletter as an additional means for 

important communication.  Many other regularly scheduled and ad hoc opportunities for families 

to communicate with the School will be available, including but not limited to at least once-a-

month coffee and donut meetings with the School Principal. 

 

VISION FOR GROWTH 

 Upon establishing cornerstone education processes and inculcation of its initial group of 

students ranging from Kindergarten through 5th Grade, the School will slowly expand upward by 

adding a new grade level each year until grades K through 8 are included in the fifth year.  Growth 

will be deliberative to maintain a critical mass of students exposed to the School’s pedagogical 

methods and expectations in the form of academic rigor, character development and community. 

 

GOVERNANCE AND LEADERSHIP 

 HBHCSA has a strong governance, management and leadership structure in place to move 

it from its start-up phase to a viable charter school, and then toward long-term sustainability.  The 

governance structure is in accordance with both legal requirements and best practices. 

 Mr. Clete H. Ladd has firmly committed to be the School Principal.  In his illustrious 

quarter-of-a-century educational career Mr. Ladd has functioned as the educational equivalent of 

a corporate turn-around artist, where instead of turning around failing corporate entities, he has 

consistently and successfully turned around the academic and life prospects of students who were 

thought to be failures (either within themselves or from society). 

 In addition to many Board members having a great affinity for and being reared in the 

target Martindale-Brightwood area the HBHF Board has several outstanding individuals with 

backgrounds in education, information technology, business and finance, military, law, and 

government.  Many Board members are not only examples of the success stories that students in 

the target area can become, but will serve as inspirations to those students and their families. 

 



 

12  Charter School Proposal (Including Executive Summary) 

SECTION I:  EVIDENCE OF CAPACITY 

 

Background 

 With the grace of the Indiana Charter School Board (ICSB) HIM By HER Foundation, Inc. 

(HBHF) is committed to opening an exemplary charter school in 2020 in the name of HIM By 

HER Collegiate School for the Arts (HBHCSA) to serve marginalized and underserved students 

in Indianapolis, Indiana.  The establishment of a charter school is an awesome responsibility both 

legally, socially, and, it can be argued, morally.  That is why the Applicant HBHF seeks to gain 

the public trust with all serious consideration required.  It should be noted that from the legal 

inception of HBHF in 2014 (groundwork for the organization was laid many years before) to 

present, it did not decide to seek a charter school lightly.  Only after beginning to serve 

marginalized youth through operating its innovative version of The Enterprise City program and 

beginning to establish its The Industrial City™ program did HBHF understand, even more, the 

profound challenges faced by underserved and marginalized youth.  As a result, HBHF actively 

sought strategic partnerships with important community partners (often with executed memoranda 

of understanding) to encourage those partners to provide important wrap-around services to HBHF 

program participants regarding mental health, counseling, social services and medical health. 

 HBHF came to appreciate the high correlation of academic failure and truancy with youth 

crime and poor life choices.  HBHF then realized that a veritable hole existed in the education 

system for properly and positively educating underserved and marginalized youth—especially in 

the target 46218 zip code area.  From there, the intense desire to establish HBHCSA was born. 

 The School has been carefully researched to provide a truly sustainable public education 

venture commensurate with all due academic, fiscal, legal, and operationally accountable 

standards.  HBHCSA charter school now stands as the sole endeavor HBHF is pursuing. 

 

1.  Key Personnel 

 HBHF believes that the proper establishment of a charter school begins with a team of 

passionate, skillful and professional individuals from diverse backgrounds who cooperate to create 

the synergy needed for a successful charter school.  The HBHF Board of Directors certainly meets 

that description, including prominent individuals from many walks of life, including education.  

The HBHF Board of Directors will directly govern the proposed HIM By HER Collegiate School 

for the Arts. 

 As has been mentioned, Mr. Clete Ladd will be the Principal for HBHCSA.  Mr. Ladd has 

an outstanding reputation in the Indiana education community as an administrator, principal and 

teacher at alternative schools. 

 The following individuals currently serve on the HIM By HER Foundation, Inc. Board of 

Directors:  1) Harry C. Dunn, III, a seasoned Indianapolis Metropolitan Police Department (IMPD) 

homicide detective, who along with his wife Michelle, founded HBHF to provide positive life 

paths for marginalized youth.  Harry Dunn also brings vast leadership experience, entrepreneurial 

experience, facilities management experience and expertise regarding the adult and juvenile 

criminal justice systems; 2) Michelle Christian Dunn (wife of Harry Dunn), an investigator with 

the Indiana State Police who also has experience with foster care.  Also an accountant, Michelle 

Dunn has ensured that the Foundation always stayed fiscally compliant and fiscally viable.  Harry 

and Michelle both grew up in Indianapolis, Indiana and attended Broad Ripple High School; 3) 

The Honorable John L. Bartlett, Chairman, and an Indiana State Representative.  Mr. Bartlett is a 

retired tool-and-die maker who not only understands the value of vocational education, but the 
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value of education in general, having served on several education boards over the years.  Bartlett 

brings strong experience to the Board in the areas of legislative issues affecting education and 

marginalized families, strong community and parental engagement, and many other areas; 4) 

Diana M. Daniels, Executive Director of the Indiana Council on Educating Children of Color and 

a former HBHF Chair.  With over 30 years with Indianapolis Public Schools (IPS) in various 

capacities, including a K-12 teacher, a Title I reading specialist, a school principal, and reading 

administrator, Daniels brings education experience to the Board in the areas of school leadership, 

curriculum instruction, assessment, human resources, and performance management; 5) Terrance 

M. Bogan, M.B.A. brings direct financial experience to the Board to aid in financial and business 

concerns.  Bogan also has experience with teaching financial literacy and a background in youth 

residential treatment; 6) WTHR TV’s Sports Director, Dave Calabro, is Indiana’s best-known 

sports reporter.  But simply being a television celebrity scratches only the surface of the man.  

Calabro is active in many charities and non-profit organizations and has been a member of the 

HBHF Board of Directors since the organization’s formation.  Calabro brings powerful connection 

and energy to parent and community engagement; 7) Jason Gardner is a former professional 

basketball player and current men’s basketball coach at I.U.P.U.I.  A former Indiana Mr. 

Basketball, Gardner has pledged continuing support for community outreach and community 

engagement for the Foundation and for the prospective charter school; 8) Gregory P. Gadson is a 

long-time attorney with experience in many areas of the law and writing in general.  An 

academically trained engineer who spent many years involved with legal issues involving 

technology, Gadson brings strong experience in the areas of administration, governance, legal 

compliance and marketing outreach; 9) Keith A. White.  Along with his M.S. degree in Curriculum 

and Instruction, White brings important other education experience in the form of being a previous 

Assistant Principal at Broad Ripple High School and at the IPS New Beginnings Alternative High 

School. and District Director of Fine Arts and Music; 10) William Benjamin, former NFL football 

player and current law officer.  Benjamin is also a long-term member of the HBHF Board of 

Directors, and has a great deal of experience in law enforcement issues concerning marginalized 

communities, performance management, administration and parent and community engagement; 

11) Larcia S. Warthaw, with experience in higher education administration; 12) Sheryl Alexander, 

Ph.D.  Dr. Alexander has been a teacher and high-level school administrator at several schools, 

and has experience and expertise in the areas of school leadership, administration, curriculum, 

instruction, assessment, performance management, and parent and community engagement; 13) 

James L. Leonard.  Along with his outstanding military career, Leonard brings his successful 

business and entrepreneurial experience as well as expertise in finance, business, human resources 

and performance management; 14) Tasha Phelps is an Information Technology (IT) entrepreneur 

and business owner, as well as an expert in cyber security.  Also having a background in criminal 

justice, Phelps has great experience and expertise in business, technology and community 

engagement; 15) Wayne R. Wellington is a long-time educator at the secondary and post-

secondary levels.  He brings strong school leadership, instruction, curriculum, human resources, 

performance management, facilities management, and parent and community engagement 

experience to the Board; 16) Daryl Williams-Dotson, is a notable architect who will lend her 

expertise to facilities management, business and other areas; and 17) Rev. Shonda Nicole Gladden, 

who is the author of “Becoming: Reflections on Maximizing Failures and Living into My Best 

Self,” and the founder of Good to the SOUL, a social enterprise that helps individuals and 

institutions do good, especially good that promotes the “spirit of universal living”(SOUL). A 

graduate of Morgan State University, Wesley Theological Seminary (DC), and Garrett-



 

14  Charter School Proposal (Including Executive Summary) 

Evangelical Theological Seminary, Rev. Gladden is an ordained elder who has served the African 

Methodist Episcopal Church in various leadership and support roles for more than twenty-seven 

years. 

 The résumés of the above individuals also appear in Attachment 1 to this Application.  

Attachment 2 contains the required Statements of Economic Interest & Conflict of Interest Forms.  

The Founding Members’ roles and areas of expertise are summarized in the Table below. 

 

2.  Summary of Founding Member Roles and Areas of Expertise 

Founding Member   Member Role   Area of Expertise 

 

Clete Ladd, school principal, 

administration and teaching. 

Principal of the proposed 

School. 

School leadership, 

administration, and 

governance; Curriculum, 

instruction, and assessment; 

Performance management; 

and Parent and community 

engagement. 

Harry C. Dunn, III, IMPD 

homicide detective, 

entrepreneur and founder of 

HBHF. 

Member of the Board and 

Board President. 

Financial, business, and 

human resources; and Parent 

and community engagement. 

Michelle Christian Dunn, 

administrator, accountant and 

co-founder of HBHF. 

Member of the Board and 

Board Treasurer. 

Financial, business, and 

human resources; and 

Performance management. 

Honorable John L. Bartlett, 

Indiana State Representative 

and former labor union 

representative. 

Member of the Board and 

Board Chairman. 

Performance management; 

Parent and community 

engagement; and Legal 

compliance. 

Diana M. Daniels, Executive 

Director of the Indiana 

Council on Educating 

Children of Color 

Member of the Board. School leadership, 

administration; and 

governance; Curriculum, 

instruction, and assessment; 

Performance management; 

and Parent and community 

engagement. 

Terrance M. Bogan, M.B.A. Member of the Board. Financial, business, and 

human resources; 

Performance management; 

and Parent and community 

engagement. 

Dave Calabro, WTHR 

television sports director and 

community and charity 

activities.  

Member of the Board. Parent and community 

engagement. 
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Jason Gardner, IUPUI 

Men’s’ Basketball Coach and 

former Indiana Mr. 

Basketball. 

Member of the Board. Performance management; 

and Parent and community 

engagement. 

Gregory P. Gadson, 

Attorney. 

Member of the Board and 

Board Secretary. 

Parent and community 

engagement; and Legal 

compliance. 

Keith A. White, Educator. Member of the Board. School leadership, 

administration, and 

governance; Curriculum, 

instruction, and assessment; 

Performance management; 

Parent and community 

engagement; and Facilities 

management. 

William Benjamin, current 

law officer and former NFL 

football player. 

Member of the Board. Performance management; 

Parent and community 

engagement; and Facilities 

management. 

Larcia S. Warthaw, 

Administrator at all levels of 

education. 

Member of the Board. School leadership, 

administration, and 

governance; and Parent and 

community engagement. 

Sheryl Alexander, Ph.D., 

Administrator. 

Member of the Board. School leadership, 

administration, and 

governance; Curriculum, 

instruction, and assessment; 

Performance management; 

and Parent and community 

engagement. 

James L. Leonard, 

businessman and retired 

military. 

Member of the Board. Financial, business, and 

human resources; and 

Performance management. 

Tasha Phelps, Information 

Technology (IT) entrepreneur 

and business owner. 

Member of the Board. Financial, business, and 

human resources; 

Performance management; 

Legal compliance; and 

Information Technology. 

Wayne R. Wellington, 

Educator. 

Member of the Board. School leadership, 

administration, and 

governance; Curriculum, 

instruction, and assessment; 

Financial, business, and 

human resources; 

Performance management; 

Parent and community 
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engagement; and Facilities 

management. 

Daryl Williams-Dotson, 

Architect and business owner. 

Member of the Board. Financial, business, and 

human resources; and 

Facilities management. 

Rev. Shonda Nicole Gladden Member of the Board School leadership, 

administration and 

governance; Curriculum, 

instruction, and assessment; 

Performance management; 

and Parent and community 

engagement. 

 

3.  Résumés of Key Personnel 
 Résumés of HBHCSA’s key personnel including the School Principal and Board Members 

are found in Attachment 1. 

 

4.  Governance Structure 

 The HIM By HER Collegiate School for the Arts (HBHCSA) will be governed by the HIM 

By HER Foundation (HBHF) Board of Directors.  It is noted again that the sole venture of HBHF 

is now focused on establishing, operating and growing HBHCSA.  The Board’s primary role will 

be to govern HBHCSA and provide all legal and practical oversight including but not limited to 

holding the School accountable to meet the conditions established by the Charter, overseeing the 

financial well-being of the School, ensuring legal and regulatory compliance by the School, 

proving strategic planning for the School, and overseeing the short-term and long-term 

organizational health and academic success of the School. 

 The Board will, while adhering to its well-established By-Laws and adopted policies:   

establish important School policies; periodically assess the effectiveness of the School policies at 

least annually; hire the School Principal (who will report to the Board) and set the Principal’s 

compensation and that of key School personnel; delegate the day-to-day operation of the School 

to the School Principal; and monitor and evaluate the School Principal and prepare and provide a 

written evaluation of the School Principal (also given to the Principal) at least annually.  The Board 

officers include: Chair; Vice-Chair; President; Treasurer; and Secretary.  Board meetings will be 

conducted at least quarterly, but have in the past been conducted monthly and will continue to be 

monthly leading up to opening the School if the charter is granted, and during at least the first 

academic year.  All Board meetings will comply with Indiana’s Public Access Laws, and after a 

successful charter grant will make even more of an effort to ensure that meetings are publicly 

accessible.  Meeting notices will be made readily available through HBHF’s website, and direct 

communication vehicles to all stakeholders, including dates, times and locations.  Since its 

inception in 2014 the Board has adhered to the parliamentary procedures in its By-Laws, and has 

kept meeting minutes.  The practices will, of course, continue throughout the life of the proposed 

Charter School. 

 The School Principal will:  handle the daily operation of the School according to policies 

and procedures established by the Board (including but not limited to personnel policies and 

financial policies); hire School personnel; report to the Board at Board meetings and other times 
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established by the Board, including ad hoc meetings established by the Board; and delegate 

functions to School personnel needed to carry out the mission, vision and operation of the School. 

 While the Board Members collectively have great strength in the areas need for oversight, 

accountability and strategic planning for the School, it will constantly seek diverse individuals 

with skills and experience to help provide synergy in its governance of HBHCSA.  The Board 

currently has 17 members, and will likely remain at that number for the foreseeable future.  Please 

see the previous Section for the current identity of the Board.  While the composition of the Board 

has changed since its inception in 2014, the experience gained to date has been informative of 

important structural and operational characteristics needed for sustainability, and the experience 

gained will benefit the smooth oversight and policy establishment with respect to the School. 

  Please see Attachment 2 for the “Statement of Economic Interest & Conflict of Interest 

Form” (Exhibit C) for each Board Member.  The HBHF By-Laws, also included in this Application 

detail the duties and responsibilities of the Directors and of the Board Officers. 

 As part of being an effective oversight and governance entity, the Board will receive 

periodic Board Governance training from Building Excellent Schools (BES), and will participate 

in any training required by the State of Indiana.  Should a charter be received the Board will 

conduct an all-day strategic planning meeting annually which may be part of a Board retreat to 

discuss any important changes in School Policy, changes in By-Laws, and all major School 

business. 

 In order for an efficient division of Board labor in its governance role, and to take 

advantage of the special experience and expertise of each Board Member, the Board has 

established some standing committees for oversight of the School and will establish additional 

ones, including the important functions of:  Governance; Academic Achievement; Finance; 

Facilities; Community Outreach; Strategic Partnerships (such as with individuals and entities who 

will provide wrap-around services at the School); and Grievance. 

 The Board has a long-standing Conflict-of-Interest policy as well as a Code of Ethics to 

prohibit enrichment of Board Members from HBHF’s endeavors, and a clear policy—as it must 

under the law—that all public funds received for funding of the Charter School must go directly 

to the operation of the Charter School, and for no other purpose, without exception. 

 

5.  Advisory Council 
 Upon entering the planning stage, HBHF will establish the HBHCSA Advisory Council to 

receive organized input from parents of students, community members at large and others who 

have an interest in the success and well-being of the School.  Suggestions from the Advisory 

Council will be genuinely investigated and considered by the Board and the School Principal as 

appropriate. 

 

6.  Grievance Matters 

 Attachment 9 contains the School’s Grievance Policy.  Grievance matters are normally 

handled first at the School level, with a right to appeal unsatisfactory results to the Grievance 

Committee.  In any case, the Grievance Committee shall accept all direct grievances it receives 

from any member of the public.  The School and the Grievance Committee shall endeavor to 

resolve grievances in good faith and in the best interests of the grievants, the School and the 

community at large. 

 

7.  The School Principal 
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 Clete H. Ladd will be the School Principal.  As explained in the Executive Summary, Mr. 

Ladd has extensive experience as a school principal, and specifically as a school principal at 

alternative schools.  As a “turnaround” artist for failing students, Mr. Ladd’s extensive experience 

will mesh well with HBHCSA’s mission of improving the life outcomes of marginalized students 

and in helping them to avoid the School-to-Prison Pipeline.  More of Mr. Ladd’s outstanding 

credentials are illustrated in his résumé in Attachment 1 to this Application.  Mr. Ladd will be the 

key figure during the planning phase of the School with respect to curriculum planning and 

coordination, staffing, community outreach and school recruitment, and many other functions. 

 

8.  School Principal Accountability 
 Upon the availability of funding the School Principal will receive compensation established 

by contract with the Board during the planning phase, and will receive his/her regular 

compensation once the School opens for operation.  The contract with the School Principal will 

establish clear duties, responsibilities and expectations, a mechanism for timely feedback including 

an indication of whether expectations are being met, and the process for removal or termination if 

required.  Any such contract must be duly approved by the Board. 

 

9.  Other Key Personnel 
 Pending available funding, the School (via the HBHF Board) also will hire an Operations 

Manager to coordinate many of the logistical, administrative, and compliance matters needed to 

be addressed during the planning and start-up phases, as well as for operation of a well-run entity.  

The Operations Manager shall report to the School Principal.  This position has not yet been filled 

and will not be filled until adequate funds are secured.  The proposed salaries and compensation 

of the School Leadership and other key school personnel are listed in the School’s Budget 

Workbook associated with Attachment 16 to this Application. 

 Further to the description of the roles of key personnel, the School Principal will manage 

a School Leadership Team, report to the Board, and ensure that the directives and policies of the 

Board are carried out for the academic, fiscal and community success of the School.  The 

Operations Manager will also manage all operational details, vendors, contractors, and day-to-day 

school wide systems, and manage full front office and operational staff within the school.  The 

Lower Dean of Curriculum and Instruction will lead curriculum and assessment development and 

coaching of teachers for grades K-4.  The Upper Dean of Curriculum and Instruction will lead 

curriculum and assessment development and coaching of teachers for grades 5-8.  The Student 

Supports Coordinator will oversee Special Education, coordinate all services and individualized 

Education Plans (IEPs) for students with special needs, ensure proper recordkeeping and 

compliance, and manage the Special Education teachers on staff.  The Lower Dean of Students 

will also oversee a positive, structured, safe school culture, ensure school wide culture system is 

executed with fidelity, and organize culturally diverse experiences for students for grades K-4.  

The Upper Dean of Students will oversee a positive, structured, safe school culture, ensure school 

wide culture system is executed with fidelity, and organize culturally diverse experiences for 

students for grades 5-8.  The Operations Manager will also coordinate or delegates the coordination 

with strategic partners who provide onsite wrap-around services at the School for students and 

their families (these services will be funded separately either by the wrap-around service providers 

or through grants). 

 A summary of the proposed School Leadership Team and their respective roles throughout 

the first five years of operation is shown below: 
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School Leadership Team and Projections 

School Year  Grades Projected  Leadership Team 

     Enrollment 

 

2020-2021 K-5 120 School Principal, Operations 

Manager, Lower Dean of Curriculum 

and Instruction (LDCI) 

2021-2022 K-6 225 School Principal, Operations 

Manager, LDCI, Student Supports 

Coordinator 

2022-2023 K-7 330 School Principal, Operations 

Manager, LDCI, Upper Dean of 

Curriculum and Instruction (UDCI), 

Student Supports Coordinator, Lower 

Dean of Students (LDOS), Upper Dean 

of Students (UDOS) 

2023-2024 K-8 435 School Principal, Operations 

Manager, LDCI, UDCI, Student 

Supports Coordinator, LDOS, UDOS 

2024-2025 K-8 540 School Principal, Operations 

Manager, LDCI, UDCI, Student 

Supports Coordinator, LDOS, UDOS 

 

10.  Other Capacity Matters 

 HIM By HER Collegiate School for the Arts (HBHCSA) is not utilizing an education 

service provider, and thus will not incur any costs associate therewith. 

 A convenient summary of the governance and operation duties and how they are spread 

between the School Leadership and the Governing Board appears in Attachment 3 to this 

Application. 

 

 

 

SECTION II:  SCHOOL DESIGN 

 

EDUCATION PLAN 

 

Innovation 

 HIM By HER Collegiate School for the Arts (HBHCSA) will begin with Grades K through 

5 in its inaugural 2020-21 school year and expand to Grades K through 8 by its fifth year of full 

operation.  Graduates will have been placed on a well-directed path for success in life, including 

eventually being able to compete and succeed at selective colleges and universities.  Such a college 

preparatory education does not exist in abundance in the targeted 46218 zip code area.  The school 

model is based on proven instructional models at other high-performing schools across the country, 

specifically, BES school Purpose Preparatory Academy in Nashville, TN where over 94 percent 

of K-2 students in 2016 were reading at or above grade level based on the nationally normed STEP 
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Literacy assessment4, and the Allegiant Preparatory Academy serving the Westside of 

Indianapolis, Indiana for many model specifics.  In addition, HBHCSA’s school design 

innovations include:  an extended school day; two teachers in class during literacy instruction, with 

a prioritized and expanded focus on literacy and math instruction; public speaking; core values 

aligned with character development goals; community service; and, starting in the Upper Academy 

(Grades 5-8), a technology course that ensures students are technologically literate before the start 

of high school.  These innovations have an impact on curricula, teacher and administration 

selection, professional development, typical school days, and the overall academic and character 

development of the students. 

 Extended school years and school days will be undertaken, with 184 instructional days and 

typical school hours from 7:30 am - 4:00 pm, including over 400 minutes of instruction daily, 

Monday through Thursday.  Fridays will have early dismissal at 2:00 pm to allow for two hours 

of weekly professional development for staff.  Students engage in 300 minutes of instruction 

between 8:00 am and 2:00 pm each Friday.  As a result of combining additional school days and 

minutes, HBHCSA students will effectively receive over 30 more days of instruction each 

academic year, compared with traditional school models.  This is consistent with research that 

expanded learning time  Research continues to show that initiatives that expand learning time 

facilitate school and classroom innovation to enhance teaching and learning.5 

 During Literacy, both the classroom teacher and a Reading teacher will deliver small-group 

instruction., with the classroom teacher being responsible for Reading Comprehension/Guided 

Reading and the Reading teacher being responsible for Phonics instruction using a station-rotation 

model.  The daily schedule includes differentiated small group instruction to support the general 

classroom and to best instruct ELL and SPED students during small group literacy rotations.  

Please see Attachment 6 for a typical daily classroom schedule. 

  Students will receive 200 minutes of Literacy and 110 minutes of Mathematics instruction 

each day.  Within this extended time, teachers execute school-wide systems and routines to ensure 

daily transitions (i.e. in class transitions, restroom breaks, transition to lunch, and transition to 

electives) are efficient and do not encroach on instructional time and keep students on task.  As 

with successful models in business, industry and the professions, students will develop successful 

routines and timely habits. 

 While it may seem counterintuitive, age-appropriate public speaking will be incorporated 

to help build academic skills and habits to propel students forward through future academics and 

life and general, as students will develop the ability over time to think clearly, and articulate their 

thoughts and ideas to a larger group with linguistic precision.  The Association for Supervision 

and Curriculum Development (ASCD) has created a list of student habits, among them, learning 

how to think and communicate with clarity and precision.6  Starting in Kindergarten, students are 

required to speak in a “college voice” when addressing a teacher or their peers. 

 In literacy and math, students are taught Habits of Discussion, starting with the basics of 

sharing their thinking in complete sentences and the art of expressing both agreement and 

disagreement using aspirational language structure that can be mastered by their grade level.   The 

Cognitively Guided Instruction (CGI) model will be used in mathematics, where students explain 

                                                 
4 Purpose Prep Results. (n.d.). http://www.purposeprep.org/purpose-prep-results. 
5 Rocha, E. (2007). Choosing More Time for Students The What, Why, and How of Expanded Learning. Center for 

American Progress, 4-6. 
6 Habits of Success. http://www.ascd.org/publications/educational-leadership/apr12/vol69/num07/Habits-of-

Success.aspx. 
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strategies used to solve problems with classmates.  Students develop the confidence and skills of 

articulating themselves clearly in the Lower Academy (Grades K-4), so that when they move to 

the Upper Academy (Grades 5-8) they can begin to engage in “Socratic” seminars and debates 

where they guard and defend their interpretation of different texts.  This will serve them well in 

post-secondary education. 

 From the start of their academic careers at HBHCSA students learn the core values of 

respect, responsibility, integrity, perseverance and unity.  Teachers and administrators will explain 

why these values are important and provide models for students to follow.  Positive feedback is 

used to encourage appropriate student actions and discourage inappropriate student actions.  

During weekly grade level Community Circles, teachers identify students publicly, and explain 

how they have been consistently displaying the core values, so that important values and habits 

will become second nature for students’ future academic careers. 

 The importance of community service will also be stressed by providing strategic 

opportunities for students to serve others in the surrounding area.  All staff and students will engage 

in at least one community service project per year, and families and community stakeholders will 

be encouraged to join and participate.  Through community service, students will realize the power 

that lies inside of them to influence positive change for others. 

 Regardless of their future academic and career paths students will become comfortable 

with technology in general, and learn not to be intimidated by technological change, all while 

maintaining the important humanistic values they are developing.  As a result, all HBHCSA 

students will have an elective technology course; age appropriate in the Lower Level, and more 

deliberate and structured in the Upper Level.  The courses will be consistent with suggestions by 

the Partnership for 21st Century Learning, a national organization committed to ensuring students 

have the knowledge and skills to thrive in an ever-evolving, technological world.7  Below is an 

example of the information technology courses students will expect to take, beginning in the Fifth 

Grade. 

 

Sample of Technology Courses 

5th Grade   6th Grade  7th Grade  8th Grade 

Keyboarding, 

Multimedia 

Presentation Tools, 

Research Tools 

Basic Operations, 

Spreadsheets, 

Website Design 

Beginning Coding, 

Application Creation, 

Digital Citizenship 

Applications of 

Computer 

Technology, 

including Robotics 

 

 With the above innovations, HBHCSA will not only reach the goals the Indiana Charter 

School Board demands, but help move students from the School target area toward lasting success 

in an ever-changing world. 

 

Curriculum and Instructional Design 

 1. Instructional Framework.  The mission of HBHCSA is to prepare all K-8 students 

with rigorous academics, character development, and a commitment to community necessary for 

college success and a life of positive action.  The foundation of our instructional program is built 

upon a culture of high academic and behavior expectations for all students.  Our instructional 

framework is informed by and aligned with the Indiana Academic Standards, the unique needs of 

                                                 
7 Our Vision and Mission. http://www.p21.org/about-us/our-mission. 
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students in the target 46218 zip code area, and proven best practices that have yielded significant 

student achievement results at charter schools across the country serving a similar population of 

students.  (a) Learning Environment. Using Indiana Academic Standards, from day one in 

Kindergarten students will receive the academic foundation necessary to earn their way into and 

graduate from a college preparatory high school and the college or university of their choice.  

Standards are aligned vertically across content areas to ensure a seamless transition as students 

matriculate from grade level to grade level.  HBHCSA will have a classroom-based instructional 

model by which curriculum is delivered.  (b) Class Size and Structure.  At full enrollment, 

HBHCSA will have two cohorts per grade, K-8 with 30 students per cohort, and 60 students per 

grade.  Teachers will employ various student groupings for classroom instruction.  During the 

Literacy blocks, there will be two teachers in each classroom to provide small group reading 

instruction with a 10:1 student to teacher ratio through a three-station rotation model.  (c) 

Overview of the Curriculum.  HBHCSA will provide students with high-quality instruction to 

build foundational academic skills and accelerate learning so that students matriculating from 8th 

grade are prepared for the rigors of a college preparatory high school.  When selecting a 

curriculum, we consider the following: (a) alignment to Indiana Academic Standards; (b) degree 

of use in other high performing urban schools; (c) evidence of significant student achievement; 

and (d) evidence of effectiveness with students with special needs. 

 College preparation begins with a solid literacy foundation.  Every curricular item is 

reviewed for grade level appropriate reading and writing skills and vocabulary development within 

text.  Reading lays the foundation for college success.  Curriculum is grounded in developing 

strong, foundational literacy skills for students.  Research supports the connection between early 

literacy acquisition and college matriculation and preparedness.  Reading skills also directly 

impact a student’s academic life and how they perceive their educational experience.  Early reading 

ability predicts stronger reading comprehension ability across content.8  Evidence specifically 

supports the “Matthew Effect” in early, strong readers: “[T]he very children who are reading well 

and who have good vocabularies will read more, learn more word meanings, and hence read even 

better.”9  To create this positive cycle of developing strong early literacy skills, we invest in literacy 

heavily, starting in Kindergarten.  Teachers lead students in 200 minutes of literacy instruction 

daily, and infuse literacy skills into all content areas.  Students engage in three 30-minute small 

group reading rotations, during which time two teachers work with small groups of 10 students 

each to isolate and master reading skills unique to the group while the third groups of 10 students 

work on adaptive technology individualized to their needs.  Our understanding of Indiana 

Academic Standards coupled with our response to the specific community needs of the 46218 

target area led us to select curriculum listed below. 

 

HBHCSA’s Core Academic Curriculum 

Grades  Literacy  Mathematics  Science  Social Studies 

K-4 Reading: Core 

Knowledge, 

Literacy Centers, 

Every Day Counts 

Math (Calendar 

Math), EngageNY 

Core Knowledge Core 

Knowledge 

                                                 
8 Cunningham, Anne E., and Keith E. Stanovich. “Early Reading Acquisition and its relation to reading experience 

and ability 10 years later.” Developmental Psychology. Vol. 33 Nov. 1997; Stanovich, Keith. (2000). Progress in 

Understanding reading: Scientific Foundations and New Frontiers (1 ed.). New York, NY: Guildford Press.; 

Cunningham, Anne & Keith Stanovich. (2003). “Reading Can Make You Smarter.” Principal Nov./Dec. 2003. 
9 Ibid.; Stanovich, Keith. "Matthew Effects in Reading." Reading Research Quarterly Fall. 1986. 
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Guided 

Reading/Reading 

Comprehension 

(Internally 

developed) 

Phonemic 

Awareness:  

Reading Master 

Writing:  Lucy 

Calkins Online 

Learning:  Lexia 

(Number sense, 

computation, 

algebraic thinking, 

geometry, 

measurement), CGI 

(problem solving) 

5-8 Reading 

comprehension 

across genres 

(internally 

created), Book 

Clubs, and 

Grammar 

Procedures 

(computation) and 

Problem Solving, 

both internally 

created 

Internally created Internally 

created 

 

 Curricula will be evaluated annually using academic data, and adjustments will be made 

where needed to ensure student success. 

 (d) Technology Use in Instructional Delivery.  During reading rotations, students rotate 

in small groups between teachers and laptops.  We will use Lexia (ST Math during Math block), 

an individualized computer program to give students on-grade-level literacy practice.  Teachers 

can print out grade-level-equivalent reading practice for independent student work. 

 (e) Plans for Ensuring the School is Staffed with Highly Effective Teachers.  HBHCSA 

will comply with all state and federal requirements for a “highly qualified” designation when 

hiring for each position, all related documentation (i.e. transcripts, test scores, and Indiana 

Department of Education Teacher assessment data) related to “highly qualified” status, and a 

complete background check before hiring. 

 

 2. Instructional Strategies.  With full commitment to our mission and strong student 

outcomes starting in year one and continuing over the life of the school, HBHCSA will employ 

consistent, school-wide instructional strategies to maximize achievement.  We will hold a 15-day 

summer Professional Development (PD) program for all teachers where we introduce and practice 

classroom management and instructional techniques to optimize learning time for students.  During 

Summer PD, and over the course of the school year, teachers are trained on strategies from 

Lemov’s Teach Like A Champion 2.010, Farr’s Teaching as Leadership11, and Bambrick-Santoyo’s 

Great Habits Great Readers.12  Numerous high performing urban charter schools in high-poverty 

areas similar to the Martindale-Brightwood and Forest Manor neighborhoods implement these 

strategies, including the Achievement First Network, Uncommon Schools, and high performing 

members of the BES Network, including Equitas Academy (Los Angeles, CA), Excel Academy 

                                                 
10 Lemov, Doug. Teach Like a Champion 2.0 2nd ed. Vol.1. San Francisco, CA: Jossey-Bass. (2014). 
11 Farr, Steven. Teaching as Leadership: The Highly Effective Teacher's Guide to Closing the Achievement Gap. 

San Francisco, CA: Jossey-Bass, 2010. 
12 Bambrick-Santoyo, Paul. Great Habits, Great Readers. San Francisco, CA: Jossey-Bass, 2013. 
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(Boston, MA), University Prep (Denver, CO), Great Lakes Academy (Chicago, IL), and Purpose 

Prep (Nashville, TN).  These strategies allow teachers to focus on executing rigorous, well-planned 

lessons as they maximize each instructional minute.  We will implement a variety of these 

strategies to ensure students are prepared for success in a college preparatory high school and 

beyond.  Extended School Day and School Year.  Many students will enter Kindergarten already 

behind more affluent peers.  We have an extended school day and school year to give students 

more time for quality instruction.  Extended learning time with students will have a high impact 

on academic outcomes, informed by nearly two additional years of instruction for students enrolled 

at HBHCSA from K-8.  Two-Teacher Literacy Model.  In grades K-4, students will have three 

30-minute literacy rotations daily, with two rotations in a small group with a teacher.  This allows 

for students to receive targeted phonemic and comprehension instruction, with focused teacher 

attention.  The third literacy rotation will be a blended learning rotation, during which students 

will use an adaptive program, such as Lexia13, to continue building foundational reading skills.  

Small Group Tutoring.  At the end of each day there is a 40-minute tutoring block reserved for 

students who need additional time practicing specific reading skills. 

 Classroom Instructional Tools.  Visible instructional tools assist students in K-4 

internalize content specific strategies including anchor charts with reading strategies, vocabulary 

wall, sight word wall, number line, and Habits of Discussion prompts.  When students grapple 

with instruction, teachers are trained to refer students to these instructional tools to solve problems.  

Kinesthetic Learning.  Teachers connect physical movement to learning, to assist students in 

internalizing themes, definitions, and concepts.  Blended Learning.  One of the rotations during 

small group literacy rotations is the laptop station.  Students engage in grade level, literacy skill 

practice unique to their reading level, as outlined above. College Voice. Oral and vocabulary 

acquisition is developed with students starting in Kindergarten.  Students are taught and expected 

to speak in clear and complete sentences.  Teachers encourage students to incorporate advanced 

vocabulary into academic discourse or when socializing with peers. 

 Data Driven Decision Making.  We use formal and informal student assessment data to 

determine how and when learning objectives are taught.  Data provides us with insights on what 

specific skills students have mastered, and what skills they are still working to develop.  During 

our 15-day Summer Professional Development (PD), all staff, instructional and non-

instructional, practice specific academic, behavioral, and student engagement techniques to ensure 

school wide consistency.  In alignment with high expectations for all students, it is imperative that 

all staff members can hold students to these expectations with consistency and joy.  Staff continues 

to receive training throughout the year on more advanced techniques to ensure they are continuing 

to grow their ability to manage and instruct students effectively.  Below is an outline of the 

instructional techniques that HBHCSA staff will utilize for students from the beginning of the 

school year. 

 

Summary of “Teach Like A Champion” Techniques 

Skill  Type  Description     Example 

What To 

Do 

Behavioral Teacher direction explicitly 

states what student should be 

doing, to eliminate confusion 

Teacher direction:  I need 

everyone’s pencils down, 

silently looking at me, with 

                                                 
13 Blended Learning. (2016, July 14). http://www.lexialearning.com/solutions/blended-learning. 
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and ensure all students follow 

the direction. 

hands folded on top of your 

desk. 

Sweat the 

Details 

Behavioral Teacher holds students 

accountable for following 

directions, even minor details.  

By holding students 

accountable for small things, 

they will be less likely to 

commit major misbehaviors. 

Teacher gives direction for 

class to stand up behind their 

chairs silently.  One student 

stands up with hands placed 

on back of chair.  Teacher asks 

students to stand up straight 

and to take hands off back of 

the chair. 

Do it 

Again 

Behavioral When student(s) do not follow 

a direction, the consequence is 

to “Do It Again.” 

Teacher gives students 

direction to line up silently, 

multiple students are 

whispering.  Teacher stops 

entire class, restates direction 

and has class line up silently 

again. 

100 % Behavioral 

and 

Academic 

Students meet teachers’ 

expectations 100% of the time.  

When teachers give direction 

that every student can 

accomplish, the expectation is 

that 100% of student are 

compliant. 

Student is sharing response to 

a question during Science, 

teacher prompts class to look 

at the speaker as a sign of 

respect.  100% of students 

would be expected to follow 

this direction. 

Precise 

Praise 

Academic Teacher celebrates students’ 

academic effort publicly and 

privately by acknowledging 

the specific action student took 

to solve problem. 

Teacher:  You did an awesome 

job on your reading quiz 

today, I loved the way I 

observed you going back in 

your text to find evidence to 

support your answer. 

No Opt 

Out 

Academic Students who answer 

questions incorrectly are not 

allowed to give up.  Teacher 

will provide support, or call on 

another student to answer.   

Original student would at least 

be required to repeat the 

correct answer. 

Teacher:  Where did the story 

take place?  Student 1: 

Outside.  Teacher:  Be specific, 

where outside?  Student 1: On 

a street.  Teacher:  Can 

someone add more detail to 

this response?  Student 2:  The 

setting of the story takes place 

in a large city with tall 

buildings and skyscrapers. 

 

 2. Core Curriculum Scope and Sequence.  If authorized, the Principal will work during 

the planning year (Summer 2019-Fall 2020) to (1) develop, purchase, and adapt K-5 curriculum 

and (2) build our Course Scope and Sequence aligned to Indiana Academic Standards.  In 

subsequent years, the HBHCSA Academic Leadership team will begin building the new grade-

level scope and sequence the winter of the previous year (i.e. Second grade scope and sequence 



 

26  Charter School Proposal (Including Executive Summary) 

would start being built in the Winter of 2020/2021 school year in preparation for 2021/2022 school 

year).  This team will include members of the academic leadership team, teachers, and external 

curriculum experts.  Each summer the Academic Leadership team will engage in a two-day retreat 

to evaluate the previous year’s scope and sequence and make revisions as needed.  Attachment 4 

provides course scope and sequence for subjects K-8.  For curricula not yet fully developed, a 

timeline outlining development process during the HBHCSA’s planning year is provided. 

 

Pupil Performance Standards 

 1. Exit Standards.  To ensure HBHCSA students have a college preparatory K-8 education 

that will prepare them for success in a college preparatory course of study in high school, with the 

ultimate goal of acceptance into and success within and graduation from a four-year college, we 

have adopted the Eighth Grade Indiana Academic Standards as our exit promotion criteria.   (Please 

see Attachment 5).  These expectations will be supplemented with additional standards including 

the 21st Century Scholars Program.  All exiting 8th Graders will be enrolled in the 21st Century 

Scholar Program which affords automatic scholarships to Indiana higher education institutions 

when the student maintains a minimum 2.5 cumulative GPA and graduates with at least a Core 40 

Diploma.  Our Upper Dean of Students will support all students through applying and preparing 

for this program. 

 2. Promotion Policy.  We will exhaust every option to ensure each student is supported 

and has the opportunity to be promoted at the end of each year.  Our Grade-level Promotion Policy 

ensures guidelines for promoting (or retaining) a student, to include:  attendance, mastery of 

content, as evidenced in final grades or reading level.  We anticipate many entering students will 

be significantly below grade-level, and therefore our growth metric is included in our policy and 

outlined below. 

 

Promotion Criteria 

Grade          Attendance      Grade  STEP level  Final Exam 

          Requirement      Component Requirement 

K-3 Absent less than 

15 days 

N/A K= Step 3 or 

higher; 1 = STEP 

6 or higher; 2 = 

STEP 9 or 

higher; 3 = STEP 

12 or higher OR 

5 STEP Levels 

of growth 

K-2:  N/A 

3:  Pass IRead-3 

4-8 Absent 15 days 

or less 

Average at end 

of year > 70% in 

all core classes 

(ELA, Math, 

Science, and 

Social Studies) 

N/A All final exam 

scores average > 

70% (ELA, 

Math, Science, 

and Social 

Studies) 

 

 We provide students with multiple forms of instruction and interventions during our 

extended day and year, which include differentiated supports and daily tutoring to ensure we have 

provided a robust and tiered set of supports to work towards every student earning end-of-year 
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promotion.  If a student is failing three or more classes, that student demonstrates the need for 

additional instruction at the grade level and will be retained; if a student is failing one or two 

courses with less than a 60%, that student also demonstrates a significant skill and content gap and 

will be retained.  Grades 4-8 Summer School.  Students that average between 60 - 69% in one or 

two core subjects will have the opportunity to attend two weeks of summer school in that 

subject(s).  At the end of summer school, students will re-take the final comprehensive assessment 

in the class(es) they failed, and earn a minimum of 70% on that assessment to be promoted.  These 

students would receive the most benefit from current grade level instruction before being promoted 

to the next grade. 

 Attendance.  Students cannot learn when they are not at school.  Students missing more 

than 15 days of school may be retained.  We fully adhere to all regulations regarding student 

extended illness during which we provide school support and tutoring as required.  Students’ 

attendance averages would not be impacted who are ill for an extended amount of time.  Families 

receive daily and weekly communication to ensure every student is at school on time each day.  

Communication includes daily progress reports in K-4, weekly progress reports in grades 5-8, 

three formal report cards, the sharing of all staff cell phone numbers, and the expectation that all 

classroom teachers speak with all families a minimum of one time monthly.  School leadership 

provides the school’s front office staff with a system to monitor attendance; daily attendance 

averages are included in an Academic Accountability Dashboard monthly report to the Board.  

Families are required to meet with the School Principal once a student has accumulated over five 

(5) absences and will outline a plan to ensure students are at school on time each day.  In 

compliance with IDEA, all students with IEPs or 504s will need to meet all promotion criteria for 

HBHCSA unless their IEP indicates separate goals in particular content areas.  In such cases, 

satisfactorily meeting those goals will satisfy that component of our promotion criteria.  Teachers 

make student promotion recommendations based on grade specific student mastery criteria.  Final 

promotion decisions are made by the Principal.  The School reserves the right to make exceptions 

to this policy given special circumstances.  Students’ progress toward promotion and in some cases 

retention would be communicated to families during the year via Parent-Teacher conferences and 

case by case in potential retention meetings. 

 

School Calendar and Schedule 

 The proposed School Calendar and Schedule are contained in Attachment 6. 

 

School Culture 

 1. Promoting a Positive Academic Environment, Intellectual, Social and Moral 

Development.  To reach HBHCSA’s mission, students will develop the academic skills and the 

character habits necessary for success in high school and college, and leading a life of positive 

action.  The previously mentioned core values of Respect, Integrity, Responsibility, Perseverance, 

and Unity are the pillars of the School’s culture and will be reinforced daily.  These values are 

summarized below. 

 

Core Values of HIM By HER Collegiate School for the Arts 

Core   Description   Examples 

Value 
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Respect Respect is demonstrated by 

treating others the way we 

want to be treated.  This 

includes respect for our 

physical space. 

 We show respect to peers and adults by 

making eye contact when speaking or being 

spoken to. 

 We show respect for ourselves by tucking in 

our shirts, and keeping our workspace clean 

 We show respect for materials by not 

spilling food or drink on Lifework 

(homework) or school books 

 We show respect by asking to assist others 

who are struggling instead of teasing 

Integrity Integrity is doing the right 

thing even when no one is 

looking. 

 We are responsible for using our core values 

to guide decisions at all times. 

 We are responsible for demonstrating 

academic integrity at all times. 

 We are responsible for thinking about 

making the right decisions. 

Responsibility Responsibility is 

demonstrated by taking 

ownership of our actions. 

 We are responsible for our learning at all 

times; when I have a 

 question I ask it. 

 We are responsible for our belongings at all 

times; it is up to 

 me to keep up with my personal and school 

belongings. 

 We are responsible for being positive, 

working hard, and 

 seeking opportunities to help others. 

Perseverance Perseverance means 

continuing to work hard 

toward our goals without 

cessation. 

 We are inspired by challenges. 

 We maintain a positive attitude during 

times of struggle. 

 We exude a “won’t give up attitude.” 

Unity We have Unity as a team and 

know that “I am because we 

are.” 

 We are responsible for not just our own 

learning, but for the learning of all of our 

community members. 

 We demonstrate enthusiasm for our peers 

learning and accomplishments. 

 We hold one another accountable to doing 

our best. 
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Implementing a Strong Culture from Day One.  The National Association of Elementary School 

Principals highlights the important role a school leader has in creating a strong school culture to 

ensure an ideal learning environment for students.14  The culture of HBHCSA is the foundation on 

which student learning and growth will be accomplished.  Our core values of Respect, Integrity, 

Responsibility, Perseverance, and Unity are one of the first things the School Principal, and in 

subsequent years to include the Dean of Students, will present, discuss, teach, and model with the 

students and families’/guardians in One-on-One meetings prior to the first day of school.  Prior to 

the start of the school year, students, staff, and families all have a clear understanding of our high 

expectations.  Families are onboarded through individualized review of the Student and Family 

Handbook during a One on One Meeting.  Every new family to the school has a 45-minute 

individual meeting with the School Principal, engaging in a conversation around what they 

envision for their child in school and in life.  The School Principal explains school expectations, 

core values, and examples of each value, and includes review of key elements of the Student and 

Family Handbook.  After the meeting, the family, student, and Principal are clear on what each 

party is accountable for to ensure the student’s success (including the student). 

 To symbolize this commitment and understanding the School Principal, student, and family 

sign a Community Contract which states those commitments and actions for which the family, 

student, and school are responsible.  One commitment for the family is ensuring the student is at 

school on time each day.  One commitment from the school is ensuring students are safe, and 

teachers are prepared to teach each day.  Once students complete a week-long Student 

Orientation, and have been enculturated into the HBHCSA way, they earn the opportunity to sign 

the same Community Contract signed by their family and School Principal. Families and 

community members are invited to the ceremony and celebrate their students officially becoming 

HBHCSA students. 

 HBHCSA Staff participate in Summer Orientation.  During July, all staff engage in a 15-

day PD, during which they learn to understand what mindsets, habits, and skills HBHCSA 

members use to inspire and hold students to high expectations.  The two biggest components of 

this practice are culture/management and instructional strategies.  School Leadership will model 

management and instructional strategies and then staff will practice, receiving specific and 

concrete feedback from the School Principal, ensuring teachers and staff can effectively uphold 

school culture from the first day of school. 

 Clear and Consistent Rewards and Consequences.  At HBHCSA, we firmly believe that 

students can meet expectations when they are clear, and when rewards and consequences are 

delivered consistently.  To that end, we have a clear system for rewards and consequences from 

Kindergarten through 8th grade.  In grades K-4 we use a “clip stick” as our grade wide system to 

monitor student behavior.  The clip stick is a yard stick covered with five distinguished colors: 

gold, blue, green, yellow, and red.  Each student has a wooden clothes pin with their name; at the 

beginning of the day each student’s clip is on Green.  When students consistently display our core 

values (Respect, Integrity, Responsibility, Perseverance, and Unity) they remain on green or earn 

their way to gold.  When students choose to not follow directions their clip is moved down to 

yellow or red.  In grades 5-8, we use a “paycheck” system to encourage positive student behavior.  

Teachers track students’ demonstration of our core values through Kickboard, an online data 

management platform that allows teachers in real-time to input student merits as “dollars” and 

                                                 
14 Habegger, S. (2008, Sept. & Oct.). The Principal’s Role in Successful Schools: Creating a Positive School 

Culture. https://www.naesp.org/resources/1/Principal/2008/S-O_p42.pdf. 
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demerits as “deductions.”  Students can earn dollars by displaying core values and may earn a 

deduction for not following the rules.  In grades 5-8, students will receive a weekly report that 

goes home and is signed by families and returned to school the next day.  These reports provide 

an itemized list of the number of dollars a student has earned or lost along with the reason. 

 Small Things Make a Big Difference.  At HBHCSA, adults focus on all students meeting 

small expectations each day.  We believe that attention to details discourage students from not 

committing larger community infractions.  An expectation at HBHCSA is that when an adult is 

speaking, all students “track the speaker,” which means silently looking at the adult who is 

speaking.  We expect students to track adults when they are speaking so they do not miss out on 

valuable directions or instructions.  We teach students that looking at someone when they are 

speaking demonstrates respect for the individual, staff, and students.  We expect 100% of students 

to meet this expectation 100% of the time because we know every student can.  The reason why 

we focus on something as small as making eye contact is because when we do not hold students 

to this expectation other things begin to slip. In high school, college, and in life, students will be 

given multiple opportunities to make a first impression.  One of the first things people notice when 

meeting someone is if they maintain eye contact during a conversation.  Our students will be 

thoughtful and respectful, making eye contact is one way of reinforcing this when speaking or 

listening to others. 

 Intelligence and Character.  The mission of HBHCSA concludes with a charge to our 

students: “live a life of positive action.”  This charge is informed by our character development 

program.  From the moment students walk in our doors, students learn our core values:  Respect, 

Responsibility, Integrity, Perseverance, and Unity.  Adults explain why these values are important 

and model grade-specific non-examples and exemplars.  In class, teachers constantly use core 

values to celebrate and correct student actions.  During weekly grade level Community Circles, 

teachers identify students, and explain how they have consistently displayed our core values. 

 Joy.  Our rigorous and structured academic program is infused with joy.  When students 

go above and beyond, teachers prompt students to celebrate their efforts through a “J-Factor,” or 

a quick celebration that boosts joy and student engagement.  As students persevere through 

rigorous instruction, or help each other in their daily interactions (i.e. one student helping another 

clean up a spilled drink), these actions are positively reinforced with joyous acknowledgment. J-

Factors are also used to reinforce academic fundamentals during transitions.  For example, 

Kindergarten students count in unison from 1-20 while moving from their desk to the carpet for 

Read Aloud.  As students are expected to work hard each day, strategic joy is a way to celebrate 

their efforts while reinforcing academic excellence and core values. 

 Everything is Earned.  We believe that students are motivated by clear and rigorous goals.  

Students are motivated each day to make the right decisions and display our core values.  An 

example of this is students earning “restaurant voice” time at lunch.  Restaurant voice is the voice 

students use that is louder than a whisper but lower than a presentation voice.  Students are 

expected to sit silently while their peers are receiving lunch.  Once the entire community has 

received their food they have an opportunity to talk.  Students learn during orientation that they all 

have to work together to earn talk time during lunch.  If a student(s) begins talking before being 

given the direction from an adult to talk, the entire community will wait a few minutes before they 

can engage in conversation at lunch. Students follow this expectation because talking to friends 

during lunch is not something that is given - they earn this opportunity.  When students earn all 

“green,” “blue,” or “gold” days in a week based on our clip system, the following Friday they can 

wear or jeans and different color sneakers instead of their uniform.  Students on green, blue, and 
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gold also get to assist teachers with special tasks because they have demonstrated that they are 

classroom leaders.  Students can also earn special classroom incentives by collectively displaying 

our core values and making the right decisions.  Each classroom has a “Look what we are working 

towards” tracker.  When students collectively are working hard and following directions for a 

sustained amount of time they earn tally marks towards their class goal. An example of this may 

be that a class is working toward a dance party after 25 tally marks.  Earning tally marks towards 

their class goal is also tied to Lifework (homework) completion.  Each night when 100% of 

students complete 100% of their Lifework they earn 3 tally marks toward the class goal.  The 

classroom tally mark system becomes more challenging over time.  After students earn an 

incentive, a more rigorous goal is set for them to meet.  For example, after they earn 25 tally marks 

the next goal may be 35 marks.  Students also earn the opportunity to attend field lessons outside 

of school.  Students that choose to consistently disregard classroom expectations lose the 

opportunity to leave the school with their peers.  Instead these students would remain at the school 

and work on classwork until their cohort returns to the school.  Our system of “everything is 

earned” gives student clear goals to work toward each week.  Students who may struggle with 

adjusting to our expectations at the beginning of the year quickly turn-around their actions so they 

can earn individual and community incentives.  This system also cultivates a mindset of enjoying 

the process of working hard to earn things in life. 

 2. A Typical Student Day at HBHCSA:  Kindergarten. Arrival.  At 7:30 am John is 

dropped off by his family for a day of work, growth, and joy at HBHCSA.  John walks to the front 

entrance and is greeted by the School Principal.  As John enters, the School Principal shakes his 

hand and asks, “How are you doing this morning?  Are you ready to have a great day of learning?”  

John makes eye contact and in a clear, college voice says, “I am doing well, and ready to work 

hard today.”  The School Principal checks to ensure John is in his school uniform.  As John enters 

the building he is greeted by other staff members on the way to class.  Staff members are 

strategically placed to greet, assist, and reinforce morning expectations John stops at his coat hook, 

takes off his book bag, takes out his Lifework folder/instructional materials, and hangs his book 

bag and sweater or jacket up. 

 Classroom Entry.  Classroom teacher, Mr. Freeman, greets John as he enters the 

classroom. John drops his Lifework folder off in the Lifework folder bin, picks up his breakfast 

item and milk/juice at the horseshoe table, walks silently to his desk, and begins eating breakfast.  

After John is finished, he raises his hand straight up in the air and waits for Mr. Freeman to give 

permission to throw his trash away.  He pulls out his Brightwork (Reading/Math packet aligned to 

standards being taught in class), and works silently until 7:58 am.  During this time his classmates 

are eating or working on their Brightwork.  Mr. Freeman raises a silent arm with two crossed 

fingers to let students know if they need to use the Restroom to similarly raise their hand.  Students 

are dismissed a few at a time to go to the restroom.  One male and female staff member is outside 

the restroom to monitor and ensure students move with purpose to get back to class. 

 Read Aloud and Literacy Rotations.  At 8:00 am, John and his classmates are directed 

to stand up and silently transition to the color carpet for Morning Message.  During Morning 

Meeting, John and his classmates review the core value of the week - Respect.  Mr. Freeman 

names what areas of Respect they will focus on: not speaking over other students or adults, tracking 

(looking at) other individuals who are speaking, and treating instructional materials with care (i.e. 

books, pencils, folders).  After reviewing the week’s core value, he leads students in reviewing 

words with a bossy “e.”  John and his classmates focus because they have been working on bossy 

“e” words in their Reading Mastery groups.  At 8:10 am Read Aloud starts, and today Mr. Freeman 
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is reading Chester’s Way.  John and his classmates are working to identify the setting and 

characters in the book. John receives a J-Factor “GREAT” from his classmates for recalling the 

primary and secondary characters.  At 8:40 am, the first 30-minute Literacy rotation begins, so 

John joins his small group at the blended learning station to practice isolated literacy skills unique 

to him based on his current reading level.  With one minute remaining, students are reminded of 

the upcoming transition.  When the timer goes off, John and his classmates stand up silently and 

turn towards the direction of the next station. John is excited because Reading Mastery is next, he 

loves the engaging pace and recognizes that he is becoming a better reader.  He began the school 

year only being able to identify letters: now he knows all his letters and sounds, and is working to 

start saying three-letter words. 

 Mr. Freeman begins with reviewing last week’s sight words; he is confident that he knows 

all of the words because he reviews them every night along with his Lifework.  After focusing on 

his sight words, he works with his group to go through the day’s lesson with Mr. Freeman.  During 

Literacy rotations Ms. Cooper is also in the room to teach Guided Reading and Reading 

Comprehension.  After his Reading Mastery lesson, students work on an extension writing activity 

aligned with his lesson from the day.  Mr. Freeman announces that each group has one minute 

remaining before they will break for snack and restrooms.  From 9:10 am to 9:25 am, John and his 

classmates enjoy a quick snack, and at 9:15 am the School Principal collects boys and girls that 

need to use the restroom.  John goes to the restroom then returns to class in time to finish his snack.  

After the break John has his final literacy rotation for the day. 

 Writing and Lunch.  At 10:25 am, the class comes back together for Writing. John and 

his classmates spend the first 20 minutes working on grammar skills. Today they are learning about 

nouns.  Then, they have a 30-minute writing lesson during which John drafts a story about the time 

his dog ate some of the cake at his sister’s birthday party.  The lesson closes with two students 

standing and presenting their writing stories to the class, who all track them as they share.  At 

11:15 am, John and his classmates line up silently to transition to lunch.  John and his cohort know 

they must transition, enter, and sit down with their food silently to earn talk time.  The School 

Principal celebrates how well students entered the cafeteria silently, and gives John and his 

classmates the opportunity to use “restaurant voice” during their lunch.  After lunch they transition 

outside for 20-minutes of recess.  At 12:02 pm the School Principal blows a whistle, John and his 

classmates all “freeze,” and the School Principal has each cohort line up silently. 

 Math and Science.  John and his classmates transition back to class for Calendar Math 

and CGI from 12:05 pm to 12:55 pm.  During Calendar Math, the class goes over today’s date, 

patterns, breaking the number of days in school down into 100s, tens, and ones.  After Calendar 

Math, they transition to CGI (Cognitively Guided Instruction), during which the teacher displays 

an addition story problem to the classroom and reads the problem aloud three times.  Students are 

called on to restate the problem in their own words from memory.  John conceptually visualizes 

the problem in his head.  After the students re-state the problem to the class, the teacher gives each 

student a paper to solve the problem.  Each student draws a picture of how they solved the problem 

and explain each step they took to solve the problem, using number sentences. At the end of work 

time, the teacher selects three students to come to the front of the class and share the strategy they 

used to solve the problem.  One student used a number line, another drew linking cubes, and 

another put the number in their head and counted. John loves CGI because he is always discovering 

new, more efficient ways to solve math problems.  After CGI, a traditional Math lesson is led by 

Mr. Freeman from 12:55 pm to 1:55 pm; students work in groups to use number lines and linking 

cubes to solve addition problems.  At 1:55 pm, the class transitions into Science.  Today students 
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check on their growing plants.  Each student observes a plant and discusses, then writes about, 

what has changed from the week before.  John and his partner observe that the plant is starting to 

grow leaves, and students are amazed that a plant grows and gets bigger just like they do. 

 Physical Education and Dismissal.  At 2:35 pm, students transition to Physical Education 

(“PE”).  Today, John and his classmates are moving through circuit stations that include jumping 

jacks, sit ups, high knees, stretching and running.  By the end of PE, every student is ready for a 

water break.  Ms. Wilson, the PE teacher, ends class emphasizing the importance of working out 

to stay healthy. 

 Closing Circle is the final whole group time with Mr. Freeman before dismissal.  Each 

student sits around the perimeter of the color carpet with legs crossed and hands folded in their 

lap.  Mr. Freeman leads a discussion about what things students did well, and what things students 

needed to work on to improve their community.  Today, Mr. Freeman gives every student an 

opportunity to discuss a time they failed at something but persevered and finally succeeded.  John 

shares that he has been working hard to be able to count to 100, but has not accomplished his goal 

yet.  He says that even though he cannot count to 100 he will continue practicing at school and 

home until he meets his goal.  His cohort is Butler University, and during Closing Circle the person 

who is holding the stuffed Butler Bulldog has the floor and every student tracks the speaker. At 

the end of the Closing Circle, the teacher says that their goal for tomorrow is to continue 

persevering even when they struggle or do not understand something.  John cares about his learning 

and also loves celebrating when other students share stories about how they worked hard to 

overcome a challenge.  At 3:55 pm, the teacher calls individual students to collect their Lifework 

(homework is called Lifework because it is preparing students to be successful in life), pack their 

bags, and line up for dismissal.  As John waits for his name to be called, he takes out his Lifework 

packet and begins to work on his Reading and Math work.  When he gets home that evening he 

reads his book from school for 30 minutes, and practices his sight words with his mother before 

he goes to bed.  He goes to sleep excited to go back to school to grow his brain so he can go to 

college one day. 

 3. Teacher’s Day at HBHCSA: Classroom and Reading Teacher – please see the 

sample Daily Schedule below. 

 

Sample Daily Schedule for Kindergarten Teachers 

Kindergarten-Classroom Teacher   Kindergarten-Reading Teacher 

7:10 Arrival and Prep: Reviews lesson 

plans, ensures all materials for the 

day are prepped, check’s school e-

mail 

7:10 Arrival and Prep: Reviews lesson 

plans, ensures all materials for the day 

are prepped, check’s school e-mail 

7:15 All staff Wednesday morning 

community circle: Leadership team 

communicates updates, highlights 

staff success, practice specific focus 

taxonomy for the week 

7:15 All staff Wednesday morning 

community circle: Leadership team 

communicates updates, highlights 

staff success, practice specific focus 

taxonomy for the week 

7:25 On post: In classroom ready to greet 

students as they begin entering the 

building at 7:30 

7:25 On post: In classroom ready to greet 

students as they begin entering the 

building at 7:30 
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8:00 Morning Meeting: Leads students in 

morning chants, core value focus, 

and academic remediation 

8:00 Morning Meeting: Support 

Classroom Teacher during morning 

meeting 

8:10 Read Aloud:  Leads students in 

reading a text slightly above their 

reading level, engages students in 

story element and comprehension 

questions 

8:10 Elective:  Lead P.E. or Art 

8:40 Literacy Rotations:  Teaching 

literacy to different student groups 

8:40 Literacy Rotations:  Teaching 

literacy to different student groups 

10:25 Writing/Grammar:  Leads Writing 

and Grammar 

10:25 Prep:  Prepping student lesson 

materials, weekly check in with 

School Principal to discuss lesson 

plans, isolate and practice specific 

skills 

11:15 Prep:  Prepping student lesson 

materials, weekly check in with 

School Principal to discuss lesson 

plans, isolate and practice specific 

skills 

11:15 Lunch/Recess duty/Prep 

12:05 Math:  Lead Calendar Math, CGI, 

and Math lesson 

12:05 Literacy Rotations:  Teaching 

literacy to different student groups 

1:55 Science/Social Studies:  Lead 

Science or Social Studies unit, 

alternates after each unit 

1:55 Prep:  Prepping student lesson 

materials, weekly check in with 

School Principal to discuss lesson 

plans, isolate and practice specific 

skills 

2:35 Prep:  Prepare student Lifework 

folders for dismissal 

2:35 Elective:  Lead P.E. or Art 

3:45 Closing Circle:  Lead end of day 

closing circle, discuss what 

community is doing well, and what 

students need to work on 

3:45 Closing Circle:  Support with closing 

circle in each classroom on alternating 

days 

3:55 Dismissal:  Prepare and transition 

students to dismissal 

3:55 Dismissal:  Report to assigned post 

for student dismissal 

 

Supplemental Programming 

 1. Summer School.  Our extended school day and year and instructional program grounded 

in using student data to inform daily instruction will address most students’ academic needs.  Due 

to this strategic investment in time and data driven instruction, most students will master the skills 

necessary to be promoted by the end of the year.  As needed, we will provide additional tutoring 

for third graders who did not pass the IREAD-3, and fourth through eighth graders with an average 

of 60-69% in one or two core subjects.  Third graders that attend summer school must retake the 

IREAD-3 assessment and pass to be considered for promotion.  Fourth through eighth graders 

attending summer school must take and pass a content specific cumulative exam to be promoted 

to the next grade. Summer school dates are contingent upon Indiana testing windows for third 
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grade. Summer school for fourth through eighth grade students will take place the two weeks 

immediately after the last day of school for four hours each day.  We hope to align dates for all 

grades.  We will work to identify grant opportunities to fund summer school; if grant opportunities 

do not arise, we will take on this cost from our annual budget. 

 2. Extra and Co-Curricular Activities and Programming.  Students engage in daily 

Electives and quarterly Field Lessons (out-of-school learning experiences related to a topic 

covered in core subject). In K-4, students attend a 30-minute Elective daily, with art and PE each 

twice per week.  In grades 5-8, students attend a 50-minute Technology and PE Elective each twice 

per week.  In K-4, the Reading teacher teaches two PE and Art classes plus Literacy rotations.  In 

Y3, we hire one full-time Elective teacher and add another in Y5.  At scale, we have two elective 

teachers for the Upper Academy (5-8).  See the Table below for the School’s enrichment sequence. 

 

Elective Sequence 

   Grade 5  Grade 6 Grade 7  Grade 8 

Physical 

Education (PE) 

Motor 

skills/movement 

patterns 

Understand 

connection 

between active 

lifestyle and 

physical fitness 

Students 

incorporate 

concepts from 

other disciplines 

into movement 

and fitness 

Self-identify 

what physical 

fitness activity 

will help 

maintain a 

healthy lifestyle 

Technology Keyboarding, 

Multimedia 

Presentation 

Tools, Research 

Tools 

Basic 

Operations, 

Spreadsheets, 

Website Design 

Beginning 

Coding, 

Application 

Creation, Digital 

Citizenship 

Applications of 

Computer 

Technology, 

including 

Robotics 

 

 Field Lessons.  During Summer PD, teachers will identify a list of off-campus Field 

Lesson opportunities for students aligned to content and specific State Standards, to be provided 

to students three times per year, and which includes a university tour to which we invite our 

families.  As outlined in our budget, we have allocated $5 per student in Y1-Y5 to Field Lessons, 

and will work to identify grants and seek donations to supplement the remaining cost. See the 

Table below for an Example of Standards Aligned Field Lessons. 

 

Standards-Aligned Field Lessons 

Subject  Lower Academy    Upper Academy 

Science Aligned Farmers Market; WTHR Weather 

Station; Children’s Museum; 

Indianapolis Zoo; Fowler Ridge 

Wind Farm 

Eli Lilly Lab; Eagle Creek Overnight 

observation at Gnaw Bone; Local 

Small Business; IND Airport Air 

Traffic Control 

Social Studies 

Aligned 

Indianapolis Repertory Theatre; 

Central Library; Fire Station; 

Connor Prairie Eiteljorg Museum; 

Indiana State Museum 

Civil Rights Museum-Memphis; 

Cincinnati Underground Railroad 

Museum 

College Tour University of Indianapolis 

(IUPUI) 

Tennessee State University, Indiana 

University, Earlham College 
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 3. Student Mental, Emotional, and Social Development and Health.  Students’ social, 

emotional, and character growth are essential to being well-rounded productive students, and 

ultimately adults.  All staff are trained on how to support students in developing their thoughts and 

feelings, displaying compassion for others, building self-confidence, problem-solving, self-

regulating, and using their moral compass to make sound choices.  Our core values are used to 

teach, model, and help students internalize what Respect, Responsibility, Integrity, Perseverance, 

and Unity look like.  These core values are not relics on the wall, but instead made tangible by 

teachers who are constantly looking for opportunities to celebrate students using them and create 

learning moments when they need to be reinforced.  When student emotions run high they are 

given the space to decompress, share their feelings (through writing or speaking with teacher or 

leadership), reflect, and think about how they can avoid the same mistake or conflict moving 

forward.  Through our core value of Unity - I am Because We Are - students learn during Student 

Orientations, Morning Messages, Closing Circles, and weekly Community Circles that healthy 

relationships with their community members ensure students are safe and able to learn.  During 

lunch, students do not start eating their food until every student has been served. This is a daily 

reminder that “We” is greater than “I.” During academic discourse and while socializing, students 

are encouraged to share their interpretations, opinions, and thoughts.  Teachers explicitly teach 

students that disagreements happen, but to always stay in character and show respect. Starting in 

Kindergarten, students learn sentence starters (i.e. “I respectfully disagree,” “I would like to add 

on”) to use when they do not agree or what to add on to a comment that was made by another 

student.  For students that need more support in their social development, the School Principal in 

Y1-Y2 will support these students through targeted interventions which may include strategic 

check-ins, behavior reflections, and personalized behavior plans.  In Y3, a part-time Social Worker 

will work with individual and small groups of students as needed in these areas.  The Dean of 

Students in Y5 will work in partnership with the Social Worker to provide targeted interventions 

for students as well.  We will seek out mission-aligned individuals and organizations in the 

community to support students when appropriate, and the Dean of Students will develop and 

manage community members to serve as mentors, beginning in our 5th year of operation 

 4. Student Focused Activities.  For students to go to, persist, and graduate from the college 

of their choice, and thrive as people, they need to be responsible for their actions and make sound 

independent decisions.  Regardless of career choice, students need to know how to manage 

conflict, regulate emotions, and work with other people in their personal and professional lives. 

Our core values of Respect, Integrity, Responsibility, Perseverance, and Unity inform our students’ 

moral compass and ability to manage the social and emotional demands in their personal and 

professional lives. Each week a specific core value is focused on during Morning Message, Closing 

Circle, and during the weekly grade wide Community Circle.  The Table below provides examples 

of student actions aligned to school core values. 

 

Examples of Core Values in Action 

Action           Value 

When an adult or peer is speaking all students “track” (look at) the speaker. Respect 

In Reading, a student disagrees with another student’s explanation of a 

character’s motivation.  The listening student lets the student finish, raises 

their hand, and respectfully disagrees and provides evidence to support the 

motivation of the main character. 

Respect 
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A student finds a dollar in the hallway and takes the dollar to the teacher and 

tells them where they found it. 

Integrity 

Students work independently on a task on the opposite side of the classroom.  

Even though the teacher is not in front of them they are working hard to 

follow the directions and complete their work. 

Integrity 

A student is finished reading their take-home book early, they ask the 

Teacher if they can get a new book so they can continue to read 30-minutes 

each evening. 

Responsibility 

The Indiana University cohort earns a point for Responsibility because 

100% of students completed last night’s Lifework 

Responsibility 

A student did not get the correct answer to their mixed fraction addition 

problem.  Instead of giving up they refer to their notes, re-do the problem, 

and get the correct answer. 

Perseverance 

A student entered First Grade Reading on a beginning of the year 

Kindergarten level.  Through hard-work, focus in class, practicing 30-

minutes of reading, and sight word practice each evening, s/he is reading on 

a mid-second grade level by the end of the year. 

Perseverance 

A student recognizes that his or her classmate is struggling to answer a Math 

problem, and raises his or her hand to ask the Teacher if they can provide 

the struggling student with a strategy. 

Unity 

During Guided Reading a student struggles to pronounce a word in front of 

their peers, each student pumps their arm in a circle to show the student 

support to keep working hard. 

Unity 

 

 In addition to the wrap around services to be provided for the students (and their families) 

by community partners (separately funded from the Charter School), provided separate funding is 

obtained, HBHCSA will provide the Enterprise City as an afterschool program teaching young 

people life skills and consequences, such as job readiness, financial literacy, civic responsibility, 

entrepreneurship, and other skills in a hands-on manner.  The Enterprise City will be an after-

school 6-weeks curriculum in which all students will have the opportunity to participate.  The 

Enterprise City is a program with a set curriculum aligned with State Standards on financial 

literacy and civics based on applied, real-world learning, giving students a unique glimpse of the 

adult world and why staying in school and giving “their best” is so important.  Students will (1) 

apply and integrate financial literacy, civics, teamwork, critical thinking, math, language arts, 

social studies, and technology skills; (2) take on roles as employees, employers, government 

officials, judicial system participants, consumers and citizens while running businesses, 

organization, and government offices; and, (3) create resumes, job applications, have real job 

interviews, and are hired by a business where they work together as a team.  The program will be 

primarily for Upper Leve; students, although abbreviated versions may be used for Lower Level 

students.  The Enterprise City curriculum includes the programs below; (for further expansion of 

inputs and activities as well as outputs and outcomes, see the Logic Model in the Attachments.) 

 Understanding of the Community in which they live 

 Career Exploration & Workforce Preparedness 

 Economy, Trade, Government & Taxation 

 Business Operation & Management 

 Citizenship, Community Life & Responsibilities 
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 Financial Literacy & Personal Finance 

 This has currently been an afterschool program with an established 5-day curriculum that 

that brings a miniature city set-up for students so they can see all of the jobs and opportunities that 

there are in a city. 

 

Special Populations and At-Risk Students 

 1. Plan to Serve Students with Special Needs.  We support all learners through rigorous 

instruction, high expectations, and necessary and appropriate interventions and instruction for 

every student.  Students with unique needs receive robust supports within our extended school day. 

We provide research-based, proven curriculum and differentiated instruction to support all 

students, including Special Education students, English Language Learners, gifted learners, and 

students with Section 504 plans.  Frequent small group instruction (10:1 student to teacher ratio), 

daily individualized Blended Learning opportunities, and built in re-teach and remediation blocks 

provide us with the structure to address the academic and social needs of our students with special 

needs. 

 2. Students with Mild, Moderate, and Severe Disabilities.  Serving students identified 

as having disabilities under the law or whom we suspect may have such disabilities, we provide a 

Free and Appropriate Public Education (FAPE) and comply with all applicable state and federal 

statues, including Title II of the American with Disabilities Act of 1990 (ADA), the individuals 

with Disabilities Education Act (IDEA), and Section 504 of the Rehabilitation Act of 1974.  We 

educate students with disabilities in the least restrictive environment (LRE) and with their non-

disabled peers to the extent appropriate and allowed by each student’s Individualized Education 

Plan (IEP).  We do not discriminate in our admission and enrollment practices against students 

having or suspected to have disabilities. (a) Identification and Protecting Against 

Misidentification.  Upon enrollment, we conduct individual One-on-One meetings with students 

and families. In addition to going over our mission and vision, we ask each family to identify if 

their student has an existing IEP or has ever received special education services.  If so, we provide 

appropriate documentation to ensure students receive required accommodations and modifications 

aligned with the IEP or 504 Plan requirements.  We reach out to preschools and school districts to 

determine if students have ever been identified in accordance with IDEA.  Our School Principal, 

Operations Manager, and Special Education Teacher(s) (in Y4 led by the Student Supports 

Coordinator) oversee this process. During staff summer PD, during our first and second years of 

operation, our Special Education Teacher works with general education teachers to ensure all 

students’ needs are being met and all services are provided (in Y2 two full time Special Education 

Teachers, Y4 a Student Supports Coordinator (SSC) will manage Special Education Teachers and 

oversee Special Education program).  During the school year, Special Education Teachers work 

with classroom teachers to ensure Special Education students’ modifications and accommodations 

are being implemented during instruction and that all services are being provided. Our Special 

Education teachers and SSC will be licensed within the State of Indiana as special educators.  Our 

academic program integrates frequent, strategic academic monitoring and push-in supports to 

ensure students with IEPs are receiving all modifications and accommodations outlined in their 

plan.  During summer PD, the SSC leads staff in scientifically-based academic and behavioral 

intervention support training. In years 1-3, the Special Education training is facilitated by certified 

Special Education staff; in year 4, the SSC is responsible for preparing and leading staff trainings. 

In compliance with the Indiana’s Commission of Seclusion and Restraint (Indiana Code 20-20-

40), we will secure CPI training for all staff. Our Operations Manager will oversee the 
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recertification process for staff to ensure every staff member has a valid and up-to-date CPI 

certification.  Frequent internal assessments provide in-the-moment snapshots of where students 

are and what specific academic or behavioral skills they are struggling with the most. During the 

week, each teacher reviews students’ progress based on Lifework (Homework), classwork, 

quizzes, projects, observations, and anecdotal notes. Teachers are equipped with formal and 

informal data to quickly respond to the needs of every student. School leadership and staff work 

together to monitor assessment data on a regular basis. For students identified as not progressing 

at a pace to meet end-of-year academic goals, we use a pre-referral, Response to Intervention 

process or RtI.  Teachers, leadership, and the Coordinator of Student Supports work in partnership 

to design a proactive intervention plan to address deficits and monitor progress towards plan goals 

for six weeks.  Our responsibility, specifically with students in the earlier part of their education, 

is to provide additional academic and behavioral support assist in development and meeting end 

of year academic and behavior goals within the general education environment.  If the intervention 

planned is deemed unsuccessful, not resulting in student academic or behavioral improvement, we 

schedule a meeting at a convenient time for the students’ parent/guardian to discuss our next plan 

of action.  This conversation with the student’s parent/guardian would include considering if the 

student needs to be considered for evaluation for special education eligibility and related services.  

If the family agrees to conduct an evaluation for their student the school will secure a written 

parental consent form before administering testing.  The school will conduct testing, through an 

appropriately licensed educational psychologist. Post testing, we will hold a conference with the 

parents, the CSS, student’s teacher, and member of the school leadership team to make a decision 

on the student’s eligibility for special education services.  If the student is eligible and the family 

agrees in writing, an Individual Education Plan (IEP) is developed.  Each student’s IEP will be 

reviewed at least one time each school year, and each student will be re-evaluated at least once 

every three years.  Students’ families can request to meet with the school at any time to discuss 

the details and goals of their student’s IEP plan.  At the request of a legal guardian, we will evaluate 

any student for a disability.  Section 504 requires schools to provide students with disabilities 

appropriate educational services designed to meet the individual needs of such students to the same 

extent as the needs of students without disabilities.  Section 504 prohibits discrimination on the 

basis of disability.  We adhere to all obligations under Individuals with Disabilities Education Act 

(IDEA) and Section 504.  We immediately evaluate and identify any students protected under 

Section 504.  This includes any student determined to: (1) have a physical or mental impairment 

that substantially limits one or more major life activities, (2) have a record of such impairment, or 

(3) be regarded as having such impairment.  The CSS serves as the Section 504 coordinator to 

ensure students’ legal rights are met and their special needs are effectively served. In Y1-Y3, 

Special Education Teacher(s) works with school leadership and teachers to support and ensure 

compliance with Special Education students. 

 In Y4, a Coordinator of Student Supports will be hired to manage the Special Education 

program. We will work with INISchools to secure related services (Speech/Language, OT, PT) in 

accordance with IEPs and provide time and space for these services to be administered onsite.  (b) 

Evidence-based Instructional Programs.  Our educational model is an inclusive and 

heterogeneous and serves all students. Our program design is informed by high-performing urban 

schools serving similar student populations including disabilities language proficiency barriers, 

and/or special circumstance that put them at risk for academic failure.  To the fullest extent 

possible, we will provide a full inclusion model, maximizing accommodations and minimizing 

modifications.  (c) Evaluation and Progress Monitoring.  Progress monitoring occurs in 
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alignment with IEP goals and is reported out accordingly.  We look to the assessments of students 

with disabilities receiving special education services, including improvements in performance on 

the NWEA MAP, STEP, Fountas and Pinnell grade level equivalencies, ISTEP+, IRead and 

teacher-created assessments to determine our program’s effectiveness. We disaggregate 

assessment results between students with disabilities and students without disabilities to 

continuously monitor and improve the efficacy of our special education program. In Y1-Y3, the 

School Principal and Special Education Teachers lead teacher development through our summer 

PD and weekly PD meetings as grade-level teams and whole staff to monitor student performance 

and adjust where needed to support all students on their journey to college.  In Y4, the SSC will 

be hired to manage and oversee the Special Education department. (d) Please see Promotion 

Policy. (e) Qualified Staff. In our first year of operation, we will employ a full-time, licensed 

special education teacher.  In Y2 we will hire an additional special education teacher to support 

our increased special education population.  Our SSC will be hired in Y4 to directly manage our 

special education teachers and provide oversight for the special education program.  The School 

Principal will work closely with the special education teachers and SSC to ensure special education 

students’ plans are being followed and the school is within compliance.  We will reassess our 

special education student population needs overtime and make staffing additions as needed to 

support all students.  All staff hired to teach or supervise Special Education programming will be 

Highly Qualified and hold license (or emergency certification) to teach Special Education in 

Indiana, and additional certifications or requirements per the Indiana Charter School Board. 

 3. English Language Learners.  We will serve English Language Learners (ELLs) in 

accordance with all applicable Federal Laws and regulations related to the education of language 

minority students as stated under Title IV of the Civil Rights Act of 1964 and the Equal Education 

Opportunities Act of 1974.  We will proactively identify and support ELLs and provide targeted, 

individualized plans to ensure proficiency at the same high level as their peers and based on the 

same academic programs and opportunities provided to all students.  Identifying ELL students.  

We follow these steps to identify ELLs that should receive English language instruction and 

support. Step 1 - Identification of Potential ELL Student.  We will use the STN site to see if 

enrolled student has pre-existing ACCESS score from a previous school in Indiana or another 

WIDA state. If no previous record of Home Language Survey exists, we will administer to identify 

that there is a language other than English spoken by the student or at home.  Step 2 - Evaluating 

Potential ELL students.  The ELL certified staff member will administer the WIDA-ACCESS 

Placement Test (WAPT) to assess the four language domains of Listening, Speaking, Reading, 

and Writing.  Based on the results and observation using the WIDA Can Do Descriptors, the ELL 

teacher will determine the ELL status.  Step 3 - Student is identified as ELL.  ELLs will be 

provided Sheltered English Immersion (SEI)29 instruction and developmentally appropriate 

instruction aligned to the WIDA English language development Standards Framework. Step 4 - 

Communicating with Parents.  The School Principal will notify parents in writing in parents’ 

preferred language of the reason the child was identified as ELL, a description of the child’s current 

level of English proficiency, and description of the program placement and method of instruction, 

the manner in which the program will meet the child’s educational needs, a description of how the 

program will help the child to learn English, the requirements for exiting the program, and the 

parent’s right to waive ELL services.  If requested, a follow-up meeting will be set up between 

parents and the School Principal and ELL certified staff member. (b) Evidence-Based 

Instructional Programs.  Our instructional practices for ELLs will incorporate the five strategies 

outlined on the federal Department of Education Doing What Works webpage: screen and monitor 
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progress, provide reading intervention if needed, teach vocabulary, develop academic English, and 

schedule peer learning.  These will be integrated into daily instructional practices through 

discourse, pushing-in vocabulary, small group literacy instruction, and cooperative learning. (c) 

Evaluation and Progress Monitoring.  Students identified as English Language Learners (ELL) 

will be assessed annually to determine improvement in English language proficiency (ELP). We 

will use the World Class Instruction Design and Assessment (WIDA) and ACCESS Placement 

Tests to screen the English language proficiency of enrolling students identified as potential ELLs.  

We will work to identify ELLs as quickly as possible and will make this determination using 

ACCESS exam scores, input from general education teacher, and data from general education 

progress. (d) Qualified Staff.  We are committed to adjusting our hiring structure as needed based 

on actual enrollment and students’ needs.  In Y1, we will hire at least one ELL certified teacher.  

Teachers will receive training from Special Education Teacher and ELL certified teacher during 

Summer Orientation and during PD throughout the school year to ensure best practices for meeting 

the needs of all students are implemented by our staff. We will leverage partnership with external 

organizations where needed to support our ELL students and families. 

 4. Students Performing Below Grade Level.  Based on school performance data of the 

target population area, we anticipate a significant portion of our students will be performing below 

grade-level when arriving at HBHCSA.  Our school model includes additional supports and 

structures, and additional learning time to ensure 100% of students are reading at grade level by 

the end of third grade.  We will accomplish this goal with an extended school day and year, two-

teacher literacy model, blended learning, extended literacy and math instruction each day, small 

group differentiated instruction, daily reserved tutoring time, and language acquisition and 

vocabulary development support.  During enrollment, each student will complete the STEP 

reading assessment to gather baseline data.  We will administer STEP testing again three times 

during the year, to ensure adequate student growth.  The data we receive from the STEP 

assessments, our interim assessments, and NWEA MAP assessments will inform tutoring groups 

and remediation necessary for students who have skill and content gaps.  If a student is not making 

adequate progress overtime as determined by the student’s teacher, in conjunction with school 

leadership, we will use the RtI process outlined above. 

 5. Intellectually Gifted Students.  We will serve all students, including the intellectually 

gifted. (a) Evidence-based Instructional Programs, Practices, Strategies, and Opportunities.  

During Student Enrollment students who score in the upper quadrants of the NWEA MAP are 

placed on a list of students considered for Gifted and Talented Services.  During the year students 

are identified by scoring Pass Plus on state assessments, above-grade level proficiencies on STEP 

assessment, and/or in scoring both high growth and high achievement consistently on the NWEA 

MAP.  Once identified, we will administer the Cognitive Ability Test (CAT) to identify High 

Ability Students. If identified via CAT, the classroom teachers, and School Principal (starting in 

Y2 the Director of Curriculum and Instruction) will create an Advanced Learning Plan for the 

student.  This plan would be communicated in writing to the student’s family, and a meeting would 

be held if the family wanted to discuss in more detail. (b) Qualified Staff.  Classroom teachers 

will be responsible for monitoring Gifted and Talented students progress towards SMART goals 

and recommend adaptations to adjust Advanced Learning Plan where needed. Modifications for 

Gifted and Talented students include:  differentiated Lifework (homework), classwork extension 

materials, provided additional enrichment during small group time, completing projects with 

additional access to technology and computer-based programs.  Our small group literacy groups 

allow teachers to differentiate the pace and instructional needs, and incorporate more advanced 
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text to meet these student’s needs. (c) Evaluation and Progress Monitoring.  We will 

disaggregate school-wide data (NWEA, MAP, STEP, Fountas and Pinnell grade level 

equivalencies, ISTEP+, IRead and teacher created assessments) to evaluate our program’s 

effectiveness in advancing and improving our Gifted and Talented students’ academic and social 

growth and success. 

 

Student Recruitment and Enrollment 

 1. Recruitment and Marketing Plan.  Should the Charter be granted HIM By HER 

Collegiate School for the Arts (HBHCSA) will have a year to aggressively recruit students whose 

families believe they have been deprived of a quality school experience—especially in the 

Martindale-Brightwood and Forest Manor areas.  HBHF already has received many requests for 

such a school from prospective parents since 2014.  The proposed inaugural 2020-21 is expected 

to easily achieve the projected 120 students over the Kindergarten through Fifth Grade span.  With 

the modest, but realistic goal of 120 students in the aggregate for the first year only an average of 

20 students per grade level will be needed.  With HBHF’s extensive community outreach, and 

media-connected and media-savvy Board members and celebrities, and others pledging support of 

the School, the projected recruitment goals are very realistic.  Along with curriculum development, 

the primary role of the School Principal during the planning year will be, with the Board’s unfailing 

support, recruitment through in-person contact and all manner of digital and printed contact with 

prospective families.  So far, $8,000 will be allocated specifically for student recruitment and 

marketing during the planning year where free media publicity from otherwise commercial outlets 

and social media are not sufficient. 

 1. Enrollment Policy.  HBHCSA’s Enrollment Policy is detailed in Attachment 7.  While 

HBHCSA expects to enroll students primarily from the 46218 zip code area, it will not reject 

students who live outside of the target area, as is in keeping with its status as a public school.  In 

keeping with all applicable federal, state and local laws, HBHCSA will not discriminate on the 

basis of race, color, national origin, creed, sex, ethnicity, sexual orientation or gender 

identification, mental or physical disability, special needs, academic achievement level, ancestry, 

or English language proficiency level. 

 

Student Discipline 

 HBHCSA’s Student Discipline Policy is detailed in Attachment 8.  HIM By HER 

Collegiate School for the Arts’ discipline philosophy is grounded in Restorative Justice.   

HBHCSA will empower students to resolve conflicts on their own and in small groups via peer 

mediation where appropriate, as is a growing practice at schools around the country.  Essentially, 

the idea is to bring students together in peer-mediated small groups to talk, ask questions, and air 

their grievances.  Restorative Justice fundamentally works by inclusion and bringing affected 

parties together, by making amends, and then reintegrating students into the classroom community.  

HBHCSA will work to promote healthy relationships and promote positive discipline among 

students in its school. 

 HBHCSA staff understands all humans can learn; however, learning does not take place in 

isolation.  Learning takes place through building positive relationships, and productive interactions 

with peers—especially in the school community.  The school community fosters opportunities for 

students and staff to learn and grow together.  As educators HBHCSA’s staff recognizes this reality 

and will focus on the social and emotional health of their students, and intentional practices that 

focus of student learning.  HBHCSA will not have a zero-tolerance discipline policy.  HBHCSA 
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intends to strengthen relationships and design a safe and supportive school.  Therefore, HBHCSA 

will utilize Restorative Justice practices to address conflict, improve and advance the school 

climate, and build a positive school culture with which students are connected.  Staff will be well 

aware that students are children and are developing adults. Teachers and administrators will work 

diligently to build genuine relationships with students to learn and understand each individual 

student.  Teachers and administrators will work to develop these relationships by eating lunch with 

students, interacting with students at recess, and building community during Morning Meetings, 

and Community Circles. 

 

Grievance Policy 

 Background.  It is expected that the primary point of contact for most grievances is at the 

School level, rather than at the Governing Board level, although unsatisfactory resolution at the 

School level shall be addressed by the Governing Board.  The relative frequency of Governing 

Board meetings compared to the day-to-day operations of the School also weighs in favor of the 

School being the initial contact for grievances from students and parents in most instances.  

Nonetheless, the Governing Board shall accept and investigate all formal complaints, whether 

from students, parents or other members of the public, directly received regarding operation or 

oversight of the School. 

 Grievance Policy Authority and Publication.  The Governing Board shall approve all 

grievance policies in effect.  The grievance policy shall be published in each current Student and 

Family Handbook, which shall be made freely available to the family of each student at the 

beginning of the academic school year, and freely available thereafter if the Handbook is revised 

before the end of a current school year.  The current Student and Family Handbook shall also be 

made available to the public via electronic means, such as the World Wide Web. 

 Additional details of HBHCSA’s Grievance Policy are provided in Attachment 9. 

 

PARENTS AND COMMUNITY 

 The quest for the HIM By HER Collegiate School for the Arts (“HBHCSA”) did not begin 

in a vacuum.  In fact, only after considerable attention and interest from members of the public in 

the targeted service area and methodical follow-up did HIM By HER Foundation (“HBHF”) 

convince itself of the actual need to establish a charter school focused on serving underserved 

families and students, while providing the wrap-around services and promoting the soft-skills that 

the targeted students need to both academically succeed, and succeed in life beyond school in 

careers, financially, socially, civically, and in avoiding the negative impact of the criminal justice 

system.  This endeavor is therefore not the proverbial build a better charter school and then market 

it to the consumer as an alternative to conventional public schools and pricey private schools, but 

rather, an outgrowth of a demonstrated yearning from members of the public for a transformative 

school with an HBHF twist. 

 Following an outpouring of interest, urging and support from prospective families, while 

in parallel receiving interest, urging and support from various strategic community partners, HBHF 

launched the current endeavor to seek a charter from the esteemed Indiana Charter School Board 

for its proposed HIM By HER Collegiate School for the Arts. 

 It is only fitting that HBHCSA should receive valuable support from community partners 

since community partners will be critical in one form or another in the typical day of an HBHCSA 

student’s life, whether it be in the form of receiving wrap-around services, receiving academic and 

non-academic mentoring, experiencing and interacting with notable guest speakers, or 
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conveniently participating in HBHF programs on site such as The Enterprise City and the 

Industrial City™.  It should be noted that the proposed charter school is currently the sole focus of 

HBHF, and the aforementioned programs will be administered at the school location only after 

additional funding outside of per-pupil funding are received. 

 From its inception in 2014 to present, culminating in the pursuit of a one-of-a-kind charter 

school (although based on a proven school model) serving students and families in the 46218 zip 

code and beyond, HBHF has had and continues to have outstanding community support.  

Notwithstanding hundreds of individuals and families of prospective students who have directly 

pledged support for sending children to the proposed charter school, many community leaders, 

prominent business leaders, government leaders, and highly identifiable celebrities have and 

continue to pledge their support for the proposed charter school toward not only establishment, but 

long-term sustainability.  It cannot be gainsaid that both the grassroots and prominent community 

support for the proposed school runs deep, including, to name a few as examples, individuals such 

as Indianapolis native and standout NBA player George Hill, former WNBA player-extraordinaire 

(Indiana Fever) Tamika Catchings, former Indianapolis Colt great Robert Mathis, and IUPUI 

Men’s Basketball coach Jason Gardner (a former professional basketball player and former Indiana 

Mr. Basketball), to name a few.  Outside of sports and other celebrities, we would be remiss in 

failing to highlight that the proposed charter school has support from government leaders such as 

former Indiana Governor Mike Pence, various members of the Indianapolis City Council, and the 

Indianapolis Metropolitan Police Department (IMPD), including Chief Bryan Roach and others. 

 In the end, the foundation of success will be the excellence of the charter school.  However, 

the overwhelming community support and the positive publicity the HBHCSA will be in a position 

to generate and receive will place HBHCSA in a unique position for success. 

 The reader is encouraged to peruse some the many letters of support for the HIM By HER 

Collegiate School for the Arts from our many community partners that shown in Attachment 10.  

Further shown in Attachment 10 are photographs evidencing community activities (including the 

Enterprise City) and community support HBHF has secured since its inception. 

 

PERFORMANCE MANAGEMENT 

 1. Additional Academic Goals.  In addition to the student academic goals defined by the 

ICSB, HBHCSA will internally monitor progress towards the following goals.  Goal 1. Student 

achieve mastery in English Language Arts.  Measure 1a.  In cohort analysis of longitudinal 

growth, students, on average, will have a minimum of five (5) percentiles of growth per year in 

ELA as measured by the NWEA MAP until the average percentile score reaches 75. Measure 1b. 

As determined by the STEP assessment: 80% of students are reading on grade-level; 90% of 

students attending HBHCSA 2 more years are reading on grade-level (Y2); 90% of student 

attending HBHCSA for 2 or more years pass the IRead-3 (Y3).  Goal 2: Students achieve mastery 

in Mathematics. Measure 2a.  In cohort analysis of longitudinal growth, students, on average, 

will have a minimum of five (5) percentiles of growth per year in mathematics as measured by the 

NWEA MAP until the average percentile score reaches 75. 

 2. Interim Assessments.  In addition to administering state assessments in all required 

grades and subjects, we will administer the nationally norm-referenced assessment NWEA 

Measures of Academic Progress (MAP) three times per year, allowing us to calibrate our students’ 

academic performance to other students across the country, align students’ needs with instructional 

objectives, and provide evidence of exceptional student achievement with external stakeholders. 

We administer internally created interim assessments, the Strategic Testing of Educational 
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Progress (STEP) assessment four times per year, weekly “Show What You Know” quizzes, and 

daily exit tickets. Following STEP and NWEA MAP assessments, teachers and school leadership 

have a full Data Day to analyze results and make academic action plans to address skills that 

students have not yet mastered. When appropriate we may use another assessment tool to ensure 

the most proven, reliable, and effective tool is being utilized.  Below is an overview of the 

HBHCSA assessment system. 

 

HBHCSA Assessment System Overview 

Assessment Frequency Subject Description 

NWEA 

MAP (all 

grades) 

3 times 

annually 

English 

Language 

Arts, 

Mathematics 

Computer adaptive achievement tests in 

Mathematics and Reading. Compares individual 

student’s performance against performance of 

same-grade peers nationally. 

STEP (K-3) 4 times 

annually 

Reading Reading assessment measuring reading level, and 

progress on mastery of specific skills (letter 

sounds, fluency, and comprehension). Data 

provided appropriate level of text for students, 

informs progress towards literacy annual goals, 

and informs reading instruction. 

Interim 

Assessments 

(all grades) 

End of unit English 

Language 

Arts, 

Mathematics 

Frequent assessments given after each unit, 

measures student progress towards mastering 

standards. Question rigor and format reflect 

standardized assessment 

Exit Tickets Daily English 

Language 

Arts, 

Mathematics 

3-5 Teacher created questions aligned to objective 

of lesson.  Teacher collects and analyzes data to 

identify if students mastered lesson objective. 

 

 3. Data Analysis Process.  Our assessments allow us to identify skills and objectives that 

students have and have not yet mastered, but to best plan for supporting students in their progress 

towards goals, we must deeply analyze student data. Our structure for student data analysis is built 

from Driven by Data: A Practical Guide to Improve Instruction15, allowing us to create 

interventions, re-teach lessons, and create small group remediation plans to address specific skills 

that students need to master to meet end-of-year mastery and growth targets.  We will analyze data 

from a variety of assessments, including NWEA MAP, STEP, Interim Assessments, and Daily 

Exit Tickets. We have 4 Data Days during the year without students following MAP and STEP 

rounds. during this time teachers and leadership work together to isolate skills students did not 

master and create academic action plans to address in class during whole and small group 

instruction.  Unit Exams.  Teachers analyze student Unit Exams every 4-6 weeks.  Teachers 

discuss student misconceptions and skills that have not been developed to create and submit (Y1 

to School Principal, Y2-Dean of Curriculum and Instruction) an action plan that outlines what 

specific skills students did not master and plan to address during in class instruction and tutoring.  

The School Principal and Dean of Curriculum and Instruction will review and provide feedback 

                                                 
15 Bambrick-Santoyo, Paul. Driven by Data: A Practical Guide to Improve Instruction. San Francisco, CA: Jossey-

Bass, 2010. 
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on this action plan. During the subsequent weeks and months, the leadership team will work with 

teachers via lesson plan feedback, check-ins, and in-class observations to ensure the action plan is 

being executed with fidelity.  Examples of outcomes to be expected by teachers (with support from 

the school leadership team) conduct unit exams are:  Re-teaching; Spiral Review; Remediation 

Lessons; and Adjustment of the order of scope and sequence. 

 STEP Assessment (K-3).  The School Principal, and beginning in Y2 the Dean of 

Curriculum and Instruction, oversees the administration of the STEP assessment, including 

ensuring that all STEP assessment data is input in the STEP tool after the most recent STEP round.  

Both teachers and the leadership team (as hired) analyze results to identify areas of growth and 

isolate specific subgroups based on reading skills still not mastered, including SPED and ELL 

students. After each STEP window teachers attend a day long Data Day without students to work 

in grade level teams to make necessary shifts to individual literacy groups.  Teachers will arrange 

student groupings based on skills still needed to be mastered to advance to the next STEP level. 

After new student groups are created teachers work to create 6-week literacy objectives to drive 

instruction and develop student skills necessary to achieve next STEP.  Examples of outcomes to 

be expected by Grade-level teams (with support from the school leadership team) conduct unit 

exams are:  Adjust literacy groupings; Isolate specific literacy skills unique to each group; and 

Practice silent reading and answering inferential questions. 

 End-of-Course Exam (4-8).  Teachers complete assessment analysis to provide rationale 

for skills students did not master during that academic year. The instructional leadership reviews 

assessment results to identify instructional areas of growth in content areas and adjust curriculum 

choices for following school year, as well as inform PD needs for the upcoming year.  Examples 

of outcomes to be expected by the Dean of Curriculum and Instruction as well as teachers are:  

Next grade level teacher identifies content requiring remediation for students from previous year; 

and Leadership determines curricular adjustments for the following school year based on results. 

 HBHCSA will have a “Data Wall” that displays student behavior, attendance, and 

academic data points.  This wall serves as a reminder of what the school values and must continue 

to collect and use to respond to and address student skill gaps. 

 4. Student Performance Information Systems.  NWEA MAP and STEP provide 

valuable student growth and achievement data. Leadership and teachers access this data via an 

online data management tool such as Illuminate.16  Teachers will enter student STEP assessment 

responses directly into the “STEP Tool” which allows teachers to have immediate access to cohort 

results and create action plans to identify literacy skills specific groups of students have yet to 

master.  NWEA MAP results are accessible to the School Principal and instructional leadership 

team on an online platform.  The leadership team will provide MAP results to teachers after they 

have been reviewed and classroom, grade-level, and school wide growth goals have been 

identified.  We will use Student Information Systems such as PowerSchool for compliance 

reporting and data security, warehousing student demographic data, attendance management and 

reporting, and standard-based grading and reporting.  We will utilize Dean’s List to track student 

attendance and Lifework monitoring.  Our Operations Manager will manage this system and train 

staff on how to use it. 

 5. Data Analysis Training and Support.  During our three-week Summer PD, teachers 

receive extensive training from a University of Chicago STEP trainer to ensure they are fluent on 

how to administer and upload student assessment results.  The Operations Manager works with 

                                                 
16 The Education Intelligence Platform. (n.d.). https://www.illuminateed.com/. 
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the Principal to ensure all staff has a STEP account and can input student data and access the STEP 

data reports. 

 6. Corrective Actions.  If the school is not making positive growth towards an internal 

goal, or goal set by the ICSB or Indiana DOE, the Chair of the Academic Achievement Committee 

will confer with the School Principal to build a Task Force to (1) identify and address the challenge 

and (2) ensure a clear corrective action plan is put into place.  The Committee is comprised of 

members of the Board, school leadership and instructional leadership teams, and other individuals 

as invited by the Board with experience relevant to addressing the challenge. 

 

 

SECTION III:  IMPLEMENTATION PLAN 

 

LEGAL STATUS AND GOVERNING DOCUMENTS 

 The Governing documents of HIM By HER Collegiate School for the Arts (HBHCSA) are 

found in Attachment 11 to this Application. 

 The completed Statement of Assurances is found in Attachment 12 to this Application. 

 

HUMAN CAPITAL 

 

School Staffing Structure 

 1. Organizational Charts.  The HBHCSA organizational charts for Years 1 through 5, 

which is full capacity, are shown in Attachment 13. 

 

School Leadership and Staff Hiring, Management and Evaluation 

 1. Strategy and Timeline for Recruiting and Hiring.  High-quality teachers are critical 

for reaching our ambitious end-of-year academic goals.  Research suggest that, among school-

related factors, teachers matter most.17  We will recruit from both the local and national levels 

including: local colleges and universities, Teach For America, TNTP, and Teach Plus.  We will 

also leverage Building Excellent Schools and Teach For America’s national network of educators.  

We will routinely work with organizations and list-serves to identify, recruit, and develop teachers 

that are mission aligned, eager to grow, and willing to work hard on behalf of our students. To 

amplify our efforts, we will leverage our website, newsletter, and social media accounts to spread 

the word about current and future staff openings.  During the hiring process we look for individuals 

who: have an unwavering belief that all students can achieve at high levels, demonstrate a deep 

understanding and respect for challenges that our students/families may face, believe high 

expectations and structure create a safe learning environment, demonstrate receptiveness to 

feedback and growth in their profession, and are committed team players. 

 To identify top teacher talent, we will utilize the following hiring protocol: resume screen, 

short response to situational questions, phone interview, demonstration lesson and in-person 

interview.  During the demonstration lesson and in-person interview, we will provide lesson 

feedback and the candidate will be given the opportunity to reflect on their own performance. In 

some cases, we will provide an opportunity to reteach the lesson following feedback provided.  We 

will also utilize student and adult situational scenario questions to measure instincts and understand 

how candidates make decisions.  This rigorous interview process ensures the teacher is a mission 

                                                 
17 Understanding Teachers’ Impact on Student Achievement. (n.d.). 

http://www.rand.org/education/projects/measuring-teachereffectiveness/teachers-matter.html. 



 

48  Charter School Proposal (Including Executive Summary) 

fit and has the necessary soft and content specific skills to be successful, and that the individual 

truly wants to be a part of a fast-paced, goal-oriented, feedback-driven organization.  We anticipate 

hiring classroom teachers with a minimum of two years of classroom teaching, and a demonstrated 

track-record of success in similar settings. For novice teachers, we will grow and develop them in 

our co-teacher role, giving them the training and coaching to develop into classroom teachers.  

Regardless of being a classroom teacher or co-teacher, both are required to own student culture 

and learning to ensure all students are acquiring social and academic skills needed for college 

success. 

 2. Staffing Plan.  We will hire, train, develop, and retain staff able to support our Lower 

(K-4) and Upper (5-8) school model.  Our K-8 will start with and continue to have one Principal, 

with a Lower Academy Dean of Curriculum and Instruction (DCI) and Dean of Students (DOS) 

and an Upper Academy Dean of Curriculum and Instruction and Dean of Students by Y5.  The 

School Principal will work directly with the Lower and Upper Leadership teams to ensure 

academic vertical alignment, teacher development and support, and a stable school culture 

providing students with structure but gradual growth of student ownership and responsibility as 

students matriculate to the Upper Academy.  The School Principal will identify teachers who have 

demonstrated exemplar student achievement, a high capacity to grow, professionalism, and have 

internalized HBHCSA academic and behavior expectations to potentially grow into members of 

the leadership team.  When hiring for a Leadership Team member we will look externally but will 

prioritize developing talent from within to assume Operational, Instructional, and Cultural 

leadership positions.  The School Principal will work with the leadership team to develop a deep 

bench of leaders to sustain HBHCSA’s model into the future. As the instructional leader of the 

school, the School Principal will assume coaching teachers in Y1; in subsequent years they will 

continue to support the DCIs by providing coaching to specific teachers. 

 Our Reading Teachers are responsible for leading our phonics, phonemic awareness, and 

fluency components of literacy.  Scripted curriculum such as Reading Mastery will allow them to 

focus their energy on lesson plan internalization and execution.  Reading Teachers will work 

closely with the classroom teacher, and leadership team to minimize the learning curve and move 

into a classroom teacher position within a few years.  HBHCSA will comply with all federal 

requirements for “highly qualified” for each position, all related documentation (i.e. transcripts, 

test scores, and Indiana Department of Education Teacher assessment data) related to “highly 

qualified” status, and a complete background check before hiring. 

 3. School Leaders and Teacher Evaluation.  Weekly teacher classroom observations and 

check-ins are connected to each teacher’s semi-annual evaluation. In Y1, the School Principal 

leads all teacher evaluation meetings; in subsequent years, the School Principal, Dean of 

Curriculum and Instruction, and Dean of Students manage evaluations based on coaching 

responsibilities. Our culture is grounded in consistent feedback, teachers are formally observed at 

least twice per week, with a 30-minute check-in at least once per week. During these meetings, the 

school leader and teacher have access to a shared document which has a running record of coaching 

conversations objectives/outcomes, areas of strength and growth.  Teachers come to formal 

evaluation meetings aware of their development and growth in the classroom.  Teacher growth and 

evaluation is also a reflection of our leadership’s ability to grow and develop talent. 

 During Summer PD, the School Principal goes over the six teacher evaluation components: 

Instruction, Assessment, Curriculum, Classroom Management, Professionalism, and Professional 

Development.  The School Principal is evaluated annually by the Board of Directors. The Board 

will identify evaluative measures to benchmark performance and determine School Principal 
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effectiveness.  Evaluation metrics include: academic achievement, operational goals, staff 

retention, talent development, enrollment, attendance, and parent satisfaction based on annual 

surveys given to parents and families.  The Board will provide the School Principal with an annual 

evaluation; this evaluation will be a part of their personnel file. 

 4. Unsatisfactory Leadership and Staff Performance.  Improvement plans will be used 

for staff and school leaders not meeting performance and/or professional standards outlined in 

their job description.  A Performance Improvement Plan (PIP) will be created to set defined goals 

for improvement over a specific amount of time.  Through the duration of the improvement plan, 

school leadership will frequently and directly observe the performance of the staff to track progress 

towards goals.  Once an improvement plan has been created, the staff and school leadership will 

meet formally at least twice during the duration of the improvement plan discuss progress towards 

achieving outlined goals.  In the instance where an employee does not make adequate progress 

towards identified goals, they will have received frequent observations, coaching, and feedback to 

improve prior to being terminated.  The School Principal would be placed on an improvement plan 

via the Board’s Academic Achievement Committee.  The School Principal will directly manage 

all school staff member improvement plans in Y1; in subsequent years, improvement plans would 

be created and implemented by DCIs with the School Principal providing oversight.  In the case 

of vacancies, the School Principal would manage this process directly to identify, interview, and 

hire staff. 

 5. Compensation System.  We have used the local school district’s pay scale to create 

competitive starting salaries for our staff.  All employees will have the opportunity to enroll in 

monthly health care insurance program. In addition to compensation we value teacher development 

and growth, we strategically invest 24 full days of PD for our staff, and 2 hours of PD each Friday.  

Teachers are also observed weekly and receive specific coaching unique to areas of growth to grow 

them as leaders in their classrooms. 

 

Professional Development 

 1. Professional Development Offerings.  We strategically invest 24 full days of PD during 

the academic school year, 15 of these days are prior to the students first day during Summer 

Orientation.  Teachers do not just learn about our culture of high expectations in theory - they 

practice and receive feedback on everything from giving student(s) directions to stand up behind 

their desks to ensuring the appropriate questioning is being used in lesson plans to accurately 

measure students’ mastery of the objective.  Each week, all members of our staff including the 

leadership team are observed and receive feedback unique to their role and growth areas.  Teachers 

our observed at least once per week by a member of the leadership team, followed by a 30-minute 

coaching session to isolate 1-2 specific skills to improve student engagement and academic 

outcomes.  Each Friday we engage in 2 hours of staff when teachers engage in whole group and 

content specific PD, grade level planning, data analysis, and strategic work-time.  The Friday PD 

calendar objectives are identified over the summer; leadership meets each week to incorporate 

real-time PD objectives based on school wide trends.  Teachers will have the necessary support to 

become more effective at growing our students toward end-of-year academic and character goals. 

 2. Professional Development Builds Teacher Capacity. Before students’ first day of 

school teachers receive over 100 hours of focused training on school culture expectations, school 

wide behavior system, curriculum, and lesson plan execution.  Teachers welcome students to the 

school equipped and clear on the skills and mindsets necessary to ensure students reach or exceed 
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end of year goals.  Below is a breakdown of proposed summer orientation and Professional 

Development during the year that builds teachers capacity to improve student achievement. 

 3. Professional Development Before School Opening.  Each school year will begin with 

three full weeks (15 days) of Summer Orientation, structured to ensure that on day one students 

they are greeted by a unified group of adults prepared to hold students to high academic and 

behavior expectations. During the three-week orientation, we focus on:  Mission and vision 

alignment, staff unity, culture expectations, teacher taxonomy training, Master Teacher video 

analysis, systems and procedures, teaching all learners, lesson execution practice, and student 

orientation practice.  Trainings is led by internal staff and external vendors (i.e. STEP training); 

teachers receive skill building practice, content team time, and structured work time.  The Table 

below provides a sample schedule for Summer Orientation.  In Y1 the School Principal represents 

the “School leader”; starting in Y2 and beyond, the School leader will be a combination of the 

School Principal and the leadership team. 

Summer Orientation Schedule 

Week        Focus   Activity (Owner) 

Week 1 Mission, Vision, Culture  Whole group icebreaker(s) (School Leader) 

 Vision training in action (School Leader) 

 Core Value training (School Leader) 

 Human resources/onboarding (Operations Manager) 

Week 

1-2 

Taxonomy, Training, 

Curriculum and 

Instruction 

 Taxonomy training (School Leader) 

 School-wide systems and procedures (School Leader) 

 Curricular vision and grade-level scopes and 

sequences (School Leader) 

 Cognitively guided instruction session (School 

Leader) 

 STEP assessment administration (External Provider) 

 Reading Mastery training (School Leader) 

 Assessment tools and action plan creation (School 

Leader) 

 Structured Classroom set up time (Teachers) 

Week 3 Lesson Execution, 

Special Populations, 

Student orientation 

practice 

 Teachers practice key elements of week 1 student 

lessons (Teachers) 

 Intervention process overview (Special Education 

Teacher) 

 IEP, 504s, modifications, accommodations, and 

referral process 

 overview (Special Education Teacher) 

 Review ELL referrals and services and SIOP 

strategies (School 

 Leader/ESL certified teacher) 
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 Structured Classroom set up time (Teachers) 

 Practice for week 1 student orientation (entire staff) 

 

 To focus and optimize Summer Orientation training, teachers will be provided lesson plans 

for all content areas unit 1 (Read Aloud, Reading Mastery, Guided Reading, Reading 

Comprehension, Writing, Science/Social Studies) lessons during the first week of PD.  This will 

allow teachers to focus on mastering the school culture and internalize school wide systems and 

routines.  During the final week of Summer Orientation teachers will execute significant portions 

of their week 1 lesson plans and receive feedback from the School Principal.  This strategic 

investment allows teachers to focus 100% of their energy on lesson plan execution when students 

arrive.  As teachers start developing lesson plans for subsequent units they have exemplars from 

the unit 1 plans that were provided to them. 

 4. Professional Development During the Year. Weekly Professional Development.  

Every Friday, we have an abbreviated school day for students with dismissal at 2:00 pm, allowing 

for a 2 hours of PD each week.  The leadership team meets during the week to identify school-

wide trends that need to be addressed.  The weekly Friday PD calendar will be created in advance 

of the school year and teachers will receive the Friday PD agenda each Thursday so they have time 

to prepare required materials prior to meeting (i.e. laptops, student data, student work). Friday PD 

will include a combination of Grade Level Team Meetings, during which teachers work in grade 

levels to collaborate and address student academic and culture gaps, and action plan accordingly.  

Weekly Observations.  Each teacher is observed at least twice per week and participate in one 

weekly coaching session with a member of the leadership team (Y1 School Principal, subsequent 

years School Principal, Dean of Curriculum and Instruction, and Dean of Students).  The weekly 

observation cycle includes a classroom observation to identify what a teacher is doing well and 1-

2 growth areas to push classroom culture or student academic growth. During the follow-up weekly 

coaching session, the leadership team member would have the teacher role-play asking questions 

from the next lesson to practice an instructional skill.  This fast and intentional coaching cycle 

allows teachers to get individualized and specific feedback that they can apply in class to empower 

them as the instructional leaders of their classroom. 

 Data Days are held after every MAP and STEP assessment.  Teachers come equipped with 

their latest student assessment data and work in grade level teams to identify what questions 

students did not master and the underlining skills that still need to be developed.  After analyzing 

student assessments, teachers work to create action plans that outline the steps that will be taken 

to address gaps identified.  Action plans may include re-grouping students’ literacy groups, 

strategic re-teach, re-ordering sequence of objectives to be taught, identifying additional individual 

remediation time for specific students.  Teachers conclude Data Days with clear action plans to 

build student skills.  Staff will also can attend External PD to continue their growth as 

instructional leaders.  For example, a reading teacher may be invited to attend a Great Habits, 

Great Readers training to further develop strategies to effectively teach Reading Comprehension. 

In later years, teachers will have the opportunity to grow into Grade Level Team Chairs, or 

members of the instructional or school wide leadership team. 

 5. Professional Development Evaluation.  In addition to the development of individual 

teachers, as a leadership team we will reflect on our overall PD program once per quarter. 

Professional Development audits will include all members of the leadership team to reflect on the 

four levers of PD (weekly PD, classroom observations, Data Days, and external PD).  The 
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leadership team will identify whole-team skill gaps and areas where expectations are not being 

met.  Action plans will be created to address these gaps, for instance if there is a specific group of 

students that continue to not make adequate progress towards end-of-year reading goals, the 

leadership team would discuss implementing focused interventions or structural shifts to provide 

them with more remediation.  When solutions are not identified that address gaps in our PD 

program we will use the Building Excellent School network of schools to solicit feedback to ensure 

PD inputs are yielding outputs that set the school up to meet end-of-year goals.  This internal 

system of evaluation ensures we continue to provide an excellent college preparatory education 

for our students and families.  We will have a staff survey that provides feedback on our PD 

program.  We will use this feedback to improve internal PD to ensure we are being responsive to 

teacher input and teacher growth. 

 

START-UP AND OPERATIONS 

 

 1. Start-Up Plan.  Attachment 14 includes operational start-up, hiring, facility, and 

curricular planning, Board transition to governance, and other relevant tasks and projects. 

 2. Transportation.  HBHCSA is a proposed neighborhood school for students and families 

in the Martindale-Brightwood and Forest Manor areas of Indianapolis.  Students will be dropped 

off at school by their family each day.  In subsequent years as students get older, families may 

decide to have their children walk to school, or take public transportation.  The proposed location 

is already accessible by public transportation.  Arrival to and departure from school will be safe 

and efficient.  We will 

plan three Field Lessons during the academic school year (one per trimester).  One will be a 

Community Service trip in the Martindale-Brightwood and Forest Manor neighborhoods, and the 

remaining trips will be outside the Martindale-Brightwood and Forest Manor neighborhoods, such 

as the Children’s Museum, Conner Prairie, and the like.  We have allocated $15 per student in our 

Y1 budget for Field Lesson bus transportation.  We will identify an appropriate bus vendor to 

provide this service.  In compliance with McKinney-Vento Homeless Assistance Act, the School 

Principal and Operations Manager in Y1-Y3 (with support from Coordinator of Student Supports 

in Y4) will work directly with families of Homeless Students to ensure we identify solutions so 

that they are present each day and remain in school. 

 In accordance with the Disabilities Education Act, we will provide transportation for Students 

with Disabilities as required.  We foresee serving a small number of students who may require 

specific transportation to and from school.  The Operations Manager in Y1-Y3 (with support from 

Coordinator of Student Supports in Y4) will work with vendors to ensure these students’ 

transportation needs are met. 

 The Special Education Teacher(s) in Y1-Y3 (Y4 Coordinator of Student Supports) will 

provide support to ensure all IEP transportation needs are met. 

 3. Safety and Security.  Student, staff, and visitor safety is our number one priority.  

Teachers cannot teach and students cannot learn in unsafe conditions.  Our policies will be in 

accordance with all applicable federal and state health and safety laws in relationship to public 

school operations.  Our school security system will allow for school office staff to identify, 

confirm, and monitor individuals entering and exiting school grounds.  School doors will be locked 

at all times and visitors will be required to sign-in, wear school provided badges to identify 

themselves, and sign out before exiting the building.  The Board will review and approve policies 

covering fire protection, accident reporting procedures, warning systems, emergency drills, and 
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traffic safety as well as any other policies required in compliance with Indiana state law.  The 

Operations Manager will be responsible at the school for ensuring the school is meeting all State, 

Federal, and Board Safety and Security policies. 

 4. Technology Specifications and Requirements.  Not Applicable. 
 5. Insurance Coverage.  Please see Attachment 15 for documentation of the insurance 

coverage estimate. 

 

FACILITY PLAN 

 1. Identified Facility.  We have identified a suitable facility located at 4101 East 30th 

Street, Indianapolis, IN  46218, which is available for lease and potential purchase, and we are in 

negotiations with the building owner.  In fact, the building in question is a former IPS school 

building.  As a fallback position, other suitable buildings are also being considered.  The building 

owner is motivated as is HBHCSA to reach a suitable contract with HBHCSA in 2019 upon 

approval of a Charter. 

 The following are general building attributes of the school building needed to carry out the 

School’s functions.  Facility Components: Classrooms.  750 feet, classroom is visible from one 

vantage point, prefer classrooms that have windows/access to natural light, be in the shape of a 

square, ideally Kindergarten classroom have restroom inside of classroom Office.  Main office 

space near entrance of building, room for desk in main office, waiting space in main office, one 

private conference room, two offices of 600 square feet.  Teacher Work Room.  One open space, 

room for teacher desks, room for curriculum materials, room for copier, room for laminator.  

Bathrooms.  One adult restroom, two student restrooms in Y1 and additional restrooms in Y3-Y5.  

Multipurpose Space.  Open space 2,000 square feet (Breakfast, lunch, PE, Community Circle).  

Outdoor Play Space.  5,000 square foot fenced outdoor space (potential playground area). 

Parking/Drop-off.  Sparking space for 15 cars (room to grow to 30+).  Drop-off area for buses 

and passenger vehicles.  Occupancy.  Schools require a certificate of occupancy.  The landlord 

will be responsible for providing HBHCSA a current certificate of occupancy. HBHCSA 

acknowledges that it is subject to the public bid laws for erection, construction, alteration, 

improvement or repair of a public facility or immovable property, pursuant to Indiana 

requirements.  ADA Compliance.  We prefer a facility that already meets all requirements as per 

the regulations of the Americans with Disabilities Act, or HBHCSA Charter School will ensure 

our facility meets all guidelines prior to the first day of classes.  We will consider the following 

when evaluating sites:  Proximity to our target population (low-income, minority, English 

Language Learners); Transportation options accessibility; Cost to lease, renovate, and maintain 

over time; Parking availability and outdoor playground options; Safety and security for students; 

Potential to increase space over time.  The Board will provide approvals and oversight of the 

Facilities search through the Finance and Facility Committee and then the entire Board of 

Directors. 

 

BUDGET AND FINANCE 

 

 1. Internal Systems and Processes.  HBHCSA will ensure all internal financial systems 

and processes are in accordance with generally Accepted Accounting Principles (GAAP) and any 

laws and regulations that govern Charter Schools in Indiana.  We will develop, maintain, and 

evaluate all internal financial policies and procedures to ensure the integrity of our finances.  We 

intend to outsource back-office functions to a local provider such as Goodwill Industries or a 
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national provider such as EdTec, and contract for full service support services: accounts payable 

processing, accounting, payroll, and financial statement development.  The selected provider will 

provide additional support on reporting compliance, budgeting and forecasting, cash flow 

planning, scenario building, and general best practices from their experience working with other 

charter schools.  The School Principal and Operations Manager will primarily manage the 

relationship with the back-office provider, and will be responsible for working with the provider 

staff across the transactional areas to ensure the back-office provider has all required information 

to provide services.  Purchasing and Accounts Payable.  The Operations Manager will manage 

the purchase order and invoice approval process, and all direct communication with vendors.  He 

or she will solicit bids when applicable and bring contracts to the Board for approval. Approved 

invoices, based on the adopted budgeted and consultation with School Principal, will be submitted 

to the back-office provider for processing.  Invoices will be submitted with coding based on the 

adopted budget and the implemented chart of accounts that conforms to state coding standards. 

 The provider will enter the transactions and generate a report for review and quality 

assurance.  Once the Operations Manager has reviewed the report and School Principal has 

approved payment, the provider will issue payment to those invoices and vendors.  When an 

invoice needs a second signature and approval, the provider will solicit said approval from the 

designated second signer such as the Board Chair or Treasurer.  Once payments have been issued, 

the provider will generate a check register which identifies all payments made for reference and 

an aging report for unpaid invoices.  Each month, the Operations Manager will prepare a combined 

check register for all payments made on behalf of HBHCSA for review by the Board as part of an 

additional layer of financial oversight.  Credit card and debit card transactions will have a separate 

process for entry to ensure that information is being entered into the accounting system and all 

back-up and receipts are being collected. In cases of regular invoices, and credit and debit card 

activity, the school will retain physical copies of all purchase and invoice documentation, filed by 

vendor, for each fiscal year.  The back-office provider will keep electronic versions to ensure 

HBHCSA has adequate documentation.  In the case of payments to independent contractors, the 

Operations Manager will collect W-9s from all eligible vendors.  The provider will then complete 

all the required tax reporting for vendors to IRS. 

 Accounting.  The Operations Manager will submit bank statements and deposit logs each 

week.  Based on the adopted budget and the state chart of accounts, revenue will be entered and 

coded by the provider.  Other financial activity not originating within the accounting system, for 

example payroll activity, or otherwise not processed through the accounts payable system, will be 

entered by the provider accounting staff.  Regardless of information being submitted or not, the 

provider will complete weekly cash reconciliations to clear checks issued through accounts 

payable processing and temporarily recognize banking activity until documentation is supplied. 

Other ancillary support functions by the provider will include maintaining a fixed asset schedule 

and ensuring all expenses are capitalized and depreciated as appropriate.  The provider will make 

sure transactions that should be applied to the balance sheet are correctly recognized like prior year 

accrued revenues and expenses or the recognition of the principal portion of loan payments. 

Monthly, the general ledger will undergo routine maintenance to ensure items are properly coded. 

The provider will work closely with the independent audit firm selected by the Board to ensure it 

has all required documentation and schedules developed each year for the audit process. 

 Payroll.  The Operations Manager will maintain employee files, including but not limited 

to, employment agreements, certifications, credentials, W-2s, W-9s, I-9s, and other payroll 

information like salaries, wages, deductions, garnishments, and direct deposit information. On a 
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bi-weekly basis, the Operations Manager will submit any recurring and new payroll information 

to the provider, who will collate all information, ensuring there are no inconsistencies, potential 

errors, or missing documentation, and generate a payroll preview through a payroll processor such 

as Paychex or ADP.  This payroll preview will then be sent to the School Principal who will 

approve or modify payroll as needed.  After approval, the provider will process the payroll and 

coordinates delivery to the school and employees. On a quarterly basis, the provider will be 

responsible for all required tax reporting to IRS and any state agencies.  In addition to the standard 

payroll processing, the provider will manage reporting related to retirement and plan 

administration as needed. 

 Ongoing Financial Management & Internal Controls.  One compelling reason to 

contract with a back-office provider is the segmentation of duties and responsibilities otherwise 

not possible for a smaller school with limited staff.  The provider will supply different staff with 

different permission levels for various back office functions.  For example, the staff member who 

pays vendors will have the ability to reconcile statements.  Conversely, the accountant reconciling 

the books has no access to cut checks.  Because depositing of revenue and purchasing is done by 

school staff and the entry and recording is done by the provider, there will be a natural system of 

checks and balances that arise from that separation of duties.  Each month, the provider will prepare 

standard financial statements, including an income statement, balance sheet, statement of net 

assets, and cash flow statement.  This information will be completed with a budget vs. actual 

analysis and trending analysis to ensure the school is on track to meet its adopted budget. The 

provider will prepare a monthly or quarterly analysis to the Board and School Principal on the 

ongoing finances of the school. As part of monthly Board and Finance Committee meetings, the 

School Principal and Board will review these documents.  As variances become material between 

the approved budget and actuals and the projections suggest a new set of circumstances or needs, 

both staff, the Finance Committee, and the Board will revisit the approved budget and determine 

if the budget should be amended or if corrective action is required to align activity back within the 

approved budget. During Finance Committee and Board meetings, the provider will work with the 

School to identify potential conflicts of interest, contractual issues, and issues requiring board 

approval.  All financial statements will be maintained using generally accepted accounting 

principles (GAAP) promulgated by the Governmental Accounting Standards Board (GASB), 

accounting requirements for charter schools, and any other requirements, as outlined in the Indiana 

Charter School Law. 

 The fiscal year will be July 1 through June 30.  HBHCSA will adopt a set of financial 

policies and procedures that incorporate internal control measures from various other charter 

schools and that have been reviewed by several audit firms for adequacy – they have been provided 

in Attachment 17. 

 Audit.  HBHCSA will contract with a state-approved audit CPA firm with Indiana charter 

school experience and expertise.  The Board, with the school administration’s assistance, will 

request proposals for audit and select the audit CPA firm, which will report directly to the Board.  

After an audit firm is selected, the firm will present to the Board an overview of the audit process, 

and the roles and responsibilities of all involved parties.  When the audit process begins, the School 

Principal and provider will ensure the audit firm has access to all necessary financial information 

and records and non-financial records and documents maintained by the school in advance of 

actual audit field work. During the audit field work, any other documents requested by the firm 

will be provided in a timely manner.  After the audit is complete, the Board, along with the School 

Principal and provider will review the audit report and management letter.  The audit firm will 
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present the findings to the Board.  Should the audit report or management letter include any 

findings, including but not limited to material weakness or significant deficiencies, the school will 

address the issues flagged in a formal action plan on how the issues will be resolved. Copies of the 

final audit report will be forwarded to the state and authorizer, and other required agencies.  The 

annual audit will be done in accordance with all federal, state, and local auditing requirements and 

standards, including those required of public charter schools in Indiana, in addition to other 

conditions or criteria required by the Indiana Charter School Board.  HBHCSA will retain the 

selected firm for any other required reporting, including but not limited to, the filing of its annual 

990 return with IRS. 

 Budget.  The budget cycle will start in early spring with a working draft developed and 

brought to the Finance Committee of the Board subsequently thereafter.  The main role and 

responsibility of the Board will be to adopt a balanced budget that adequately meets and addresses 

the strategic vision and mission of the school, as laid out within the charter application and input 

and information from school leadership and consulting parties.  As part of that responsibility, the 

Board is responsible for ensuring the budget reflects all compliance requirements with respect to 

federal and state resources and is a prudent and reasonable use of public funds.  From there, the 

responsibility to execute against the budget is delegated to the school administration, including the 

provider. The budget will reflect the operating and spending parameters around which day-to-day 

decision making will be managed.  The Board will have the responsibility of accountability, 

ensuring the school team is acting in a manner consistent with the adopted budget, priorities, and 

restrictions.  As part of this accountability framework, the school administration and provider will 

inform the Board of changes in information, conditions, and other matters that might otherwise 

inform the Board.  The annual budget for the school will be developed by the school 

administration, in conjunction with the provider.  The School Principal will solicit school staff for 

budget input and engage them in a strategic planning exercise each year to ensure budgeting is 

aligned to mission and intended outcomes.  The School Principal will rely on the strategic priorities 

and mission identified in the approved charter application to inform the budgeting process.  The 

provider will conduct analysis and provide knowledge and expertise around charter school 

funding, observed spending trends, and other industry benchmarks.  The provider will help to bring 

the technical work together of the budget pro forma, along with clear assumptions and notes.  In a 

publicly accessible meeting, the Finance Committee will analyze the budget draft and provide 

recommendations to the broader Board.  The proposed budget with recommendations will be 

brought forward for presentation at a publicized and open Board meeting, and then for approval at 

a subsequently publicized and open Board meeting after the initial presentation. June 30th will be 

the absolute cutoff to have a Board-approved budget in place; copies of the approved budget in the 

required format will be provided to the required agencies by the required deadlines.  In all cases, 

all public meetings will be properly noticed to the public to allow for participation.  As a public 

entity, HBHCSA understands that documents such as the adopted budget, its interim and annual 

financial reports, and audit reports are considered public records.  Such documents will be made 

available upon request in line with any other standard public records request. Internal Systems are 

detailed below. 

 Accounting.  Used to enter and record all of the schools’ transactions; verify that recorded 

transactions actually took place; create description of transactions that is classified for financial 

reporting; Ensure transactions are recorded at appropriate amounts; record time period in which 

transaction was made; ensure transactions were authorized by the appropriate person. 
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 Purchasing.  School records expense on an accrual basis of accounting; School Principal 

authorized to execute Board approved budget; School Principal can only make expenditures under 

$10K; Expenditures over $10K must be co-signed by the Treasurer or the Chairperson of the 

Board; expenditures over $75K will have a formal RFP submitted to identify the most qualified 

contractor. 

 Payroll.  Payroll will be performed by third-party vendor such as ADP. 

 Annual Audit.  Financial statements audited annually by independent audit firm, identified 

by Board via a recommendation from the Finance Committee; audit firm will be hired by June 

30th, will perform audit before the start of the new fiscal year; Audit includes: accuracy of school’s 

financial statements, attendance accounting, revenue accuracy practices, and the school’s internal 

controls. 

 Segregation of Duties.  Hierarchical structure to ensure tasks are divided to guard against 

one individual having ability to make an accounting error (knowingly or unknowingly); 

compensating control will be developed on school level if budget constraints do not allow a 

sufficient amount of employees. 

 Processing Controls.  Source document matching; clerical accuracy of documents; 

general ledger account code checking. 

 Reconciliation.  Process of checking for errors after transactions have been posted and 

general ledger has been run. 

 Securing Financial Data.  Accounting software accessible to School Principal, Operations 

Manager, Back Office Provider; each will have separate log-in credentials; hard copies of financial 

data will be in a locked and secured cabinet within the school. 

 Risk Management.  Mitigating risk involving internal and/or external factors that might 

adversely affect the ability to properly record, process, summarize, and report financial data. 

 2. Year Pro-Forma Budget.  Please see Attachment 16 for the Budget.  Please see 

Attachment 17 for the Budget Narrative. 

 

 4. Additional Requirement for Pre-Existing Nonprofit Organizations.  Not 

Applicable. 
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ATTACHMENT 1 

 

APPLICANT GROUP RÉSUMÉS 
 

 In the following pages are résumés and biographies of the members of the HIM By HER 

Foundation, Inc. (HBHF) Board of Directors, which will govern the HIM By HER Collegiate 

School for the Arts (HBHCSA).  The HBHF Directors are:  Hon. John L. Bartlett (Chair); William 

Benjamin; Terrance M. Bogan, M.B.A.; David “Dave” Calabro; Diana M. Daniels (former Chair); 

Harry C. Dunn, III; Michelle C. Dunn; Gregory P. Gadson, Esq.; Jason Gardner; Rev. Shonda 

Nicole Gladden; Larcia S. Warthaw; Keith A. White; Sheryl Alexander, Ph.D.; James L. Leonard; 

Tasha Phelps; Wayne R. Wellington; and Daryl Williams-Dotson.  A résumé for the proposed 

School Principal, Clete H. Ladd, is also included. 
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Harry C. Dunn, III, (pictured below with his wife, Michelle) is a third-generation homicide 

detective with Indianapolis Metropolitan Police Department (IMPD).  Dunn, who, along with his 

wife Michelle, is the catalyst behind the HIM By HER Foundation, Inc.  Dunn felt a calling to 

leave his then successful corporate career to enter the “family business”—being a detective—

believing that he could make a difference.  Following in the footsteps of his father and of his 

grandfather, he now is seeing an ever-increasing number of homicides in Indianapolis—where the 

current rate exceeds the per capita rate of New York City and ties that of Chicago—the worst 

murder rate since reporting ever began in Indianapolis.   A native of Indianapolis, Dunn is 

committed to serving the community and improving the lifepaths of others.  Especially serving as 

a homicide detective, seeing too many young people arrested or murdered, he knew that God was 

leading him to do something to intervene in this genocide of young marginalized youth—thus, the 

beginning of Him by Her—  

“Helping Improve Mankind by Healing Every 

Race.”   Harry’s wife, Michelle D. Dunn, has 

worked in law enforcement for 18 years 

investigating fatal accidents for the State of 

Indiana.  She is an Indianapolis, Indiana native, 

raised in a single-family home in the 46218 zip 

code area—one of the prominent areas HIM By 

HER Foundation will serve in its mission—

where she faced some of the challenges that 

many youth face today.  Dunn earned her AAS in 

Accounting, and is currently working on her Bachelor’s degree at Indiana Wesleyan University.   

Her need for giving back, and making a difference has been her passion for many years.  When 

not working, Michelle enjoys spending time with family, reading, traveling, and watching football.  

With her deep faith and positive spirit, Michelle Dunn is dedicated to empowering youth and adults 

through education and jobs. 
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The Honorable John L. Bartlett has served as a State Representative in the Indiana State 

Legislature since 2007. A lifelong Indianapolis, Indiana resident,  

Bartlett’s ties with the City include graduating from Arsenal Technical 

High School and attending Martin University and Ivy Tech.  Prior to 

his political career, Bartlett retired after 42 years as a tool–and–die 

maker for the Rolls–Royce Corporation.  He began his political career as a member of the Mayor’s 

Neighborhood Advisory Council, then served on the Judicial Nominations Commission under 

Gov. Frank O’Bannon, and was then appointed to the Public Compensation Advisory Commission.  

Rep. Bartlett currently serves on the Indiana House Elections & Apportionment Committee. He is 

also a member of the following standing committees of the Indiana House of Representatives: 

Employment, Labor & Pensions; Family, Children, & Human Affairs; and Government & 

Regulatory Reform. He is also a member of the Indiana Code Revision Commission.  Outside of 

his legislative responsibilities, Rep. Bartlett is now Chair of the Board of Trustees of Martin 

University.  He also serves as president of the Coalition of Black Trade Unionists and until recently 

was president of the Devington Community Development Corporation. He was a founding 

member of the Sheridan Heights Associations for Neighborhood Enhancement (SHANE), serves 

on the NAACP Executive Committee, and is past Chairman of the Civil Rights Council for United 

Auto Workers Region Three. 
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Terrance M. Bogan, M.B.A.   
 3740 Wishbone Blvd, Indianapolis, IN 46268  

 (317) 362-5466   

 terrance_bogan@hotmail.com  

MISSION  
To utilize the skills and experiences that I have had to lead a team 

dedicated to help clients become financially fit.  
  

  

  

  
Education  
Master of Business Administration, Indiana Wesleyan University, Marion, IN  
December, 2006  
Bachelor of Arts in Business Management and Leadership, Earlham College, Richmond, IN   
December, 2002  

CHARLES SCHWAB AND CO.  INDIANAPOLIS, INDIANA         

  CUSTOMER SERVICE REPRESENTATIVE (2011-2014) AFFLUENT CLIENT SERVICE 
PROFESSIONAL (2014-2014) TEAM MANAGER- CLIENT SERVICE AND SUPPORT 
(BROKERAGE SERVICES)   (2014-2015) TEAM MANAGER- CLIENT BANKING SERVICES   
(2015- 2017) SR. TEAM MANAGER- CLIENT BANKING SERVICES   (2017- Present)   

Responsible for leading a team of financial professionals to deliver memorable service experiences 

that promote client loyalty, as well as add additional value to the client with our Service Plus attitude. 

Also responsible coaching, motivating, and developing employees to passionately strive for success 

in their current role and in their career  
.   
ROCHE DIAGNOSTICS INDIANAPOLIS, INDIANA  

ACCU-CHEK CUSTOMER CARE SPECIALIST (2008-2010)  
  
Responsible for answering incoming calls and making outgoing calls, training customers on how to 

use their products and providing technical support for the products. Also, accurately recording the 

customer concern, actions taken and resolution of customer inquiry in the entitled system.  

  
  

Professional Licenses    

Series 7/63   Series 9/10  
Insurance  

Life/Health Insurance    Property/Casualty  

Professional Profile    
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CINTAS CORPORATION FRANKFORT, INDIANA          Lost 

Business MANAGER/ SERVICE SUPERVISOR/PRODUCTION SUPERVISOR (2005-2007)                                          
  
Primarily responsible with a special initiative to reduce lost business by two percentage points in a 12 

month period. Collected data from AS/400 system queries and exported them to an Excel spreadsheet. 

Used data collected to identify professionals that struggled with customer service experience, train 

them with one on one coaching and create competition between route drivers to improve service 

quality. Also, called or visited detractor clients to ensure service will meet their needs and negotiated 

contract extensions resulting in reducing lost business from 13% to 8% within 6 months ranking the 

location #2 in the nation.    

  
 LUTHERAN CHILD AND FAMILY SERVICES (LCFS) INDIANAPOLIS, INDIANA    

      

RESIDENTIAL MANAGER (2004-2005)   

Responsible for managing and leading direct service providers, including Unit Supervisors and all 

youth specialist, to ensure that the children follow their treatment plans set by their therapist and 

Residential Treatment Team.     

  

WERNLE CHILDREN’S HOME RICHMOND, INDIANA           

RESIDENTIAL DIRECTOR (2002-2004)   

Responsible for directing all residential activities, programs, and budgets. Also responsible for 

leading Program Managers, Unit Supervisors and youth specialist, to ensure that the children follow 

their treatment plans set by their therapist and Residential Treatment Team.   

  
Professional Development and affiliations  
Indiana CPA Society  
National Black MBA Association  
Board Member of HIM by HER Foundation  
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David “Dave” Calabro often brings comparisons with the mythical 

“Energizer® Bunny” with his dizzying work as the Sports Director and an 

on-air personality for WTHR 13, a major Indianapolis, Indiana television 

station, and his numerous other pursuits, including prolific behind-the 

scenes charitable work.  Calabro graduated from Indianapolis’  

Ben Davis High School, and Butler University, where he met his wife and 

best friend, Lisa.  The Calabros have two sons.  Dave has received numerous awards for his sports 

casting, including four regional Emmy® Awards, and “Best Sportscaster” by Indianapolis Monthly 

Magazine readers.  He covers all levels of amateur and professional sports, and nearly all-manner 

of sports, including football, basketball, baseball, auto racing, and many others.  In his earlier 

career Calabro was a sports anchor in Dayton, Ohio, covering the likes of the Cincinnati Bengals 

NFL team and the Cincinnati Reds Major League Baseball team.  Interesting trivia:  Dave’s older 

brother is the legendary national sports broadcaster, Kevin Calabro, of “Good golly, Miss Molly!” 

fame. 

 

  



 

65  Applicant Group Résumés 

Keith A White  

Bulleted Bio:  

🔹Retired Educator, 32 years; Superintendent’s License                         

            Instrumental Music Teacher, Elementary & Middle School  

            High School Band Director,    

            Acting Dean of Students, Northwest HS  

            Asst. Principal, New Beginnings Alternative School  

            Asst. Principal, Broad Ripple HS  

            District Director of Fine Arts\Music  

🔹Marian University, Music Department  

🔹St. Vincent's Hospital, Security   

🔹Lazarus Dept. Store, Retail Security   

🔹BS degree, Indiana State University in Music Education  

🔹MS degree (all but 6 hours completed) Indiana State University in Criminology   

🔹MS degree Indiana Wesleyan University, Instruction & Curriculum  

🔹Deacon. College Park Church   

🔹Served on Indianapolis Symphony Orchestra Board of Directors   

🔹Served on Indianapolis Philharmonic Board of Directors  

🔹Currently a reserve Lieutenant with Marion County Sheriff's Office  

🔹Married to Yolanda, 2 adult daughters, 3 grandchildren  
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Gregory P. Gadson, a long-time attorney, has worked for major corporations and in private 

practice, with experience in such areas as intellectual property law, contracts, corporate law, 

litigation, and strategic planning.  He was born in Savannah, Georgia, and reared in different parts 

of the country.   Gadson received a Bachelor of Aerospace Engineering degree from Georgia 

Institute of Technology (“Georgia Tech”) in Atlanta, GA and a Juris Doctor degree from Howard 

University in Washington, DC.  He has a passion for education, history, science, reading, sports, 

and many other eclectic pursuits involving self-improvement and the collective improvement of 

others.  His wife Marcella, an attorney, has inspired him to participate in community and charitable 

activities.  They have two young adult children, Marcus and Laura.  Interesting trivia:  Mr. Gadson 

once wrote and helped distribute a coloring book to teach children about the contributions of 

African-American inventors, and has written a screenplay that he hopes will be a feature film 

someday. 
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William J. Benjamin was born in Indianapolis in the late 50’s. He moved to Los Angeles, Ca. in 

the late 70’s as a teen and upon high school graduation received a full football scholarship to San 

Jose State University. William J. Benjamin graduated in 1981 from San Jose State as an All 

P.C.A.A. linebacker receiving a Bachelor of Arts in Radio and Television and a pro football 

contract with the New York Jets. In 1987 William J. Benjamin was a player for the AFC Eastern 

Division Champion Indianapolis Colts, while also serving as an IPD Officer. Benjamin was sworn 

in with the Indianapolis Police Department in 1984 and rose through the ranks holding several 

assignments as Pal Club Officer, Pal Club Supervisor, Metro Gang Task Force Commander, and 

Homicide Supervisor.  While working in the Homicide Branch he never lost a murder trial. 

Advancing through the ranks, in 2009 Benjamin was promoted to the rank of Deputy Chief of 

Criminal Investigations where he reduced crime in the city and led the Homicide Branch for 3 

years holding the honor of leading the nation in solving homicide cases with an 81% clearance 

rate.  These efforts brought two TV shows to Indianapolis, “Crime 360” and the “Shift”, which 

depicted the fine work of the IMPD Homicide Branch. Benjamin is a graduate of the National FBI 

Academy, a graduate of the Southern Police Institute and a graduate of the Senior Management 

Institute for Police. William J.  

 Benjamin has earned many honors with the Police Department to include several Medals 

of Merit, the WRTV Leadership Award, the F.I.L.E. Officer of the Year Investigator of the year 

Award and numerous other awards. Benjamin retired from the IMPD after 28 years to work with 

the NCAA as the first investigative Director of Division 1 Football.   Currently, Benjamin is 

serving in his 5th year as the Director of Safety and Security for Tindley Accelerated School. 
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IN MEMORIAM 

 

The Honorable William A. “Bill” Crawford (January 28, 1936 – 

September 25, 2015) was a very early supporter and Board Member of 

HBHF’s mission, and graced it with his wisdom, his public and private 

support, and his wealth of organizational experience.  Bill enthusiastically 

embraced his commitment to HBHF by becoming one of its first directors.  

We will miss him and greatly mourn his passing on September 25, 2015.  Bill served for 40 years 

as an elected Representative in the Indiana State Legislature before retiring in 2012.  Crawford’s 

legislative career saw him rise to the powerful position of Chairman of the Indiana House Ways 

and Means Committee for six of those years.  He and his committee were instrumental in 

establishing the state’s biennial budget during his leadership.  During his stint in the legislature, 

Crawford managed the delicate balancing act of being a strong advocate for the betterment of 

Marion County while maintaining a statewide outlook.  Mr. Crawford supported numerous 

charitable and community outreach causes during his life.  He was previously the Director of 

Outreach with Ivy Tech Community College.  At the time of his death, Mr. Crawford continued to 

serve the public as the Chief Deputy Treasurer of Marion County (Indiana).  Mr. Crawford was a 

trailblazer in Indiana government, serving as a legislator longer than any other African American 

in state history.  He helped paved the way for countless others who now follow in his giant 

footprints. 
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  Curriculum Vitae 

SHERYL ALEXANDER, PhD 
3545 Shepperton Blvd. 

Indianapolis, IN 46224 

Cell: 317-496-8980 

Email: kappaka55@hotmail.com 

 

 

PROFESSIONAL PROFILE 

 Accomplished career demonstrating success as an Administrator, Educator, 

and Consultant. 

 Seasoned in conceiving and building programs from the ground up through 

proven competencies in grant writing and administration, project and program management, and 

staff development and empowerment. 

 Extensive background in developing and implementing special programs for 

at-risk and special needs students, racially and ethnically diverse populations, and second 

language learners. 

 Effective communicator with excellent planning organizational, and 

negotiation strengths as well as the ability to reach consensus, establish goals and attain results. 

EDUCATION 

 Doctor of Philosophy (PhD) Educational Leadership in Administration, 

Capella University, Minneapolis, MN, 2011 

Dissertation- Analysis of the Relationship Between Latino and African American Male High 

Schools Graduation Rates and Principal Leadership Style 

 Masters of Science (MS) Education Administration, Butler University, 

Indianapolis, IN, 1982 

 Bachelor of Science (BS) Family and Consumer Science, Ball State University, 

Muncie, IN, 1976 

 

ACADEMIC HONORS AND AWARDS 

 Graduated Summa Cum Laude, Capella University, 2011 

 New York Public Schools Principals Academy, 2004 

 Metropolitan School District Decatur Township-Human Relations Unity Award, 

Indianapolis, IN 1997 

mailto:kappaka55@hotmail.com
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 Assistant Principal Award, Metropolitan School District Decatur Township, 

Indianapolis, IN 1995-1999 

 

ADMINISTRATIVE/ACADEMIC EXPERIENCE 

Provider/ Consultant – Family and Community Partners, LLC Indianapolis,  

IN            2016-present 

  

 Provide and assist families from DCS with reunification with their children 

 Supervise family visitations 

 Facilitator for Father Engagement Program  

 

 

Teacher Charter Schools USA Indianapolis, IN                                                       2014-2017 

 

      Taught Family and Consumer Science grades 9-12 

 

Academic Dean & Assistant Principal Northwest & Manual High Schools  

Indianapolis, IN             2004-2009 

          

 Co-constructed agendas and co-facilitated small school meetings and professional 

development sessions. 

 Worked with the Site Based Decision Making Team in forming decisions and 

recommendations which impact teaching and learning. 

 Shared responsibility for the campus master schedule. 

 Monitored and evaluated the performance of teachers and other licensed staff. 

 Provided teachers regularly scheduled professional development activities.  

 

Principal PS 136 Roy Wilkins School Queens, NY                                             2003-2004 

 Increased ELA Test scores for Grade 4 by 13 points over the target test score.  

 Implemented Balance Literacy Program as required by NYC Schools reform policy. 

 Provided leadership during the transition into the new Balance Literacy Program 

 Managed annual school year budget of 4.5mm   

 Responsible for providing a safe environment for 80 staff members and 868 students. 

 

Interim Dean & Teacher Arlington High School Indianapolis, IN                         2003-2001 

 Interim Dean of Students  

 Provided assistance in reorganizing the high school into “Small Schools Reforms” 

 Taught Family and Consumer Science Grades 9 -12.  

 

Principal Mount Carmel Christian Academy Indianapolis, IN                              1999-2001 
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 The Academy received Performance Base Accreditation from the state of Indiana in two 

years. The Academy had only been open one year prior. 

 Initiated student improvement for instruction through the proper alignment of the curriculum 

with state proficiencies.  

 Provided leadership and development in curriculum, instruction assessment and data 

analysis. 

 
Assistant Principal Decatur Middle School Indianapolis, IN                                                1992-2001 

 Provided leadership in continue growth and development for the staff, parents and student 

body of 1,200 students. 

 Every 3 years the assistant principals would rotate with the student body. This allowed the 

AP’s to follow six graders through to the 8th grade. 

 Provided leadership for the implementation of Curriculum and Instruction  

 Provided leadership and development in strategic planning 

 

Teaching Career 

 

 Commercial Foods, Arsenal Technical HS School Indianapolis, IN                       1986-1987                        

 Home/School Advisor, Rhoades Elementary School Indianapolis, IN                    1987-1992                               

 Family and Consumer Science, Madison Heights HS and North Side 

      Middle School Anderson, IN                                                                                    1977-1986 

 

HIGHLIGHTS OF PROFESSIONAL EXPERIENCE 

 

Principal 

 Select, manage and retain high performing teachings and school staff 

 Formal and informal teacher evaluations 

 Embody, and advocate the school districts, vision, mission and strategic directions 

 The development of structures and systems to build consistency within the schools 

 Manage educational program; including professional development, curriculum, assessment, 

and instructional methodologies 

 Serve as test coordinator for yearly high stakes test, provide testing and placement services, 

maintain updated student records, plan 

 Manage discipline and school systems that promote a structured, safe and orderly 

environment for learning 

 Provide counseling to students with infractions leading to suspension/expulsion 

 Weekly lesson plan review 

 Grant writing 

 Reside over monthly faculty and PTO meetings 
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 Manage school fiscal finances and budget 

 

PROFESSIONAL LEADERSHIP 

 

Supervised, designed and implemented the following programs for grades K-12: 

 Flexible block scheduling 

 Advise /Advisee Program 

 Student-Led Conferences 

 Secondary & Elementary Master Schedule to foster a feeling of inclusion 

 Inclusion Program 

 Student Portfolios 

 Drop Everything and Read Program 

Principal of PS 136 Roy Wilkins School Queens, NY 

 Increased ELA Test scores for Grade 4 by 13 points  

 Balance Literary Program 

Director of Elementary and Secondary Summer School Program 

 Responsible for all aspects of student discipline 

 Supervised and evaluated summer school personnel 

Supervisor of Middle School Alternative Program 

Coordinator of Title 1 Programs for Elementary and Secondary  

Supervisor of International Baccalaureate Program for Secondary 

Committee Involvement 

 Academic Intervention Services Committee/Chairperson 

 School Violence/Gang Task Force Committee 

 Multi-Cultural Committee/Chairperson 

 Human Relations Committee /Chairperson 
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 District-Wide Alternative School Program 

 District-Wide Committee for Extra-Curriculum Assessment & Evaluation 

CURRENT ADMINISTRATION and TEACHING LICENSES 

 New York State Administrative/ Supervision Elementary and Secondary           2003                   

 Indiana Administration/Supervision Elementary and Secondary                         2006                                  

 Indiana Teacher’s License                                                                                         1977            

 

 

 

 

COMMUNITY SERVICE 

 

 Out-Reach Counselor, Indianapolis Women’s Crisis Center Indianapolis, Indiana 2002 -

2005 

 Volunteer/ Academic Tutor Jackie Robinson Center, Pasadena, CA 2011- 2012 

 Alpha Kappa Alpha Sorority Inc. 2017-2018 
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Wayne R. Wellington 

5472 N. Park Drive 

Indianapolis, IN 46220 

 

PERSONAL  

 Married and have two daughters, one son, and five grandchildren.  I am a proud recipient of the 

 Indianapolis Public Schools, graduating from Hazel Hart Hendricks School 37 and Arsenal 

 Technical High School.  I have served two years in the United States Army and have over 40 

 years of experience as an educator and administrator within the Indianapolis Public Schools 

 District. 

 

PHILOSOPHY 

 Whatever you do, become part of the solution, not the problem. 

 

PROFESSIONAL EXPERIENCE  

 DIRECTOR OF STUDENT SERVICES—Martin University (February 2016 to October 2016)   

 

 ASSISTANT TO SUPERINTENDENT—Adult Education, Vocational Education, and JROTC 

 (July 2005 to August 2013 Retired) 

 

 REGIONAL DIRECTOR—Manual High School Boundary Area 

 (July 2002 to June 2005) 

 

 PRINCIPAL—Broad Ripple High School 

 (July 1997 to June 2002) 

 

 DIRECTOR SUPERVISOR –Adult Evening Division 

 Arsenal Technical High School 

 (November 1994 to July 1997) 

 

 VICE PRINCIPAL/DIRECTOR –Day Adult High School 

 Arsenal Technical High School 

 (August 1992 to July 1997) 

 

 VICE PRINCIPAL—Arlington High School 

 (August 1991 to August 1992) 

 

 DIRECTOR—Adult Evening Division 

 Thomas Carr Howe High School 

 (August 1989 to August 1991) 

 



 

81  Applicant Group Résumés 

 DEPARTMENT HEAD, INDUSTRIAL TECHNOLOGY 

 Thomas Carr Howe High School 

 (November 1979 to 1989) 

 

 TEACHER, INDUSTRIAL TECHNOLOGY 

 (September 1970 to October 1979) 

 

EDUCATION 

 M.A. Plus 55 hours, Administration and Supervision of Secondary Schools 

 Ball State University, Muncie, Indiana 1977 

 

 M.A. Industrial Education: Administration and Supervision of Industrial Education 

 Ball State University, Muncie, Indiana 1975 

 

 B.S. Industrial Arts and Health & Safety Education 

 Indiana State University, Terre Haute, Indiana 1970 

 

COMMUNITY ACTIVITIES 

 United Way of Central Indiana ReadUP Program, Volunteer Tutor 

 IPS School 37 Alumni Committee, Director 

 Martin University, Student Success Center, Volunteer 

 Indiana Commission on the Social Status of Black Males, Chairman 

 Freetown Village Living History Museum, Member, Volunteer 

 Galilee Baptist Church, Assistant Sunday School Superintendent 

 Galilee Baptist Church, Sunday School Teacher 

 Galilee Baptist Church, Men’s Fellowship, Treasurer 

 Galilee Baptist Church, Men’s Day, Chairman 

 Trusted Partners National Baptist Convention, USA 

 Boulevard Manor Neighborhood Association, Member/Participant 

 NAACP, Member 

  

HOBBIES 

 Traveling 

 Listening to jazz 

 Exercising 

 Fishing 

 Hunting 

 Reading 
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COLLEGIATE SCHOOL FOR THE ARTS 
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ATTACHMENT 2 

 

STATEMENTS OF ECONOMIC INTEREST & CONFLICT OF INTEREST FORMS 
 

 The following documents are the completed and executed “Statement of Economic Interest 

& Conflict of Interest” (Exhibit C) Forms of the Board Members of Board of HIM By HER 

Foundation Inc., which governs the proposed HIM By HER Collegiate School for the Arts charter 

school. 
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Exhibit C  

  

 

    Charter School Board Member Information Form    

(To be completed individually by each proposed board member tor the charter holder)  
  

Serving on a public charter school board is a position of public trust and fiduciary responsibility. 
As a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter.  

  
As part of the application for a new charter school, the Indiana Charter School Board requests that 
each prospective board member respond individually to this questionnaire. Where narrative 
responses are required, brief responses are sufficient.  

  
The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer 
introduction to the applicant group behind each school proposal in advance of the applicant 
interview, in order to be better prepared for the interview; and 2) to encourage board members to 
reflect individually as well as collectively on their common mission, purposes, and obligations at 
the earliest stage of school development.  

  
Background  
1. Name of charter school on whose board of directors you intend to serve: HIM By HER 

Collegiate School for the Arts  

2. Your full name: John Bartlett  

3. Brief educational and employment history (no narrative response is required if your 
resume is attached to the application as part of Attachment 1).  

D Resume is attached. Please do not include a resume in both Attachment #1 and #2.  

  
4. Describe any previous experiences relevant to serving on the board of a charter school 

(including other board experience, or any experience overseeing start-up or 
entrepreneurial ventures). If you have not had previous board experience, explain why 
you believe that you will be an effective board member.  

  
Help, support and development of youth and marginalized families 

  
5. Do you understand the obligations of a charter school's board of directors to comply with 

Indiana's Public Access laws, including the Open Door Law for Board meetings?  

 [j]  Yes  D Don't Know/ Unsure  
Disclosures  
1. Indicate whether you or your spouse knows any other prospective board members for the 

proposed school. If so, please indicate the precise nature of your relationship.  



 

108  Statements of Economic Interest & Conflict of Interest Forms 

[j] I/we do not know any such trustees  D Yes   

2. Indicate whether you or your spouse knows anyone who is conducting or plans to conduct 
business with the charter school (whether as an individual or as a director, officer, employee 
or agent of another entity). If so, indicate and describe the precise nature of your relationship 
and the nature of the business.  

  

  

[j] I/we do not know any such persons.  D Yes  

  
3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are 

conducting, any business with the school. If so, indicate the precise nature of the business that 

is being or will be conducted.  

[j] I/we do not anticipate conducting any such business  D Yes  

  
4. If the school intends to contract with an Education Service Provider, indicate whether you or 

your spouse knows any employees, officers, owners, directors or agents of that provider. If 

the answer is in the affirmative, please describe any such relationship  

 Iii Not applicable  O I/we do not know any such persons  D Yes  

  
5. If the school contracts with an education service provider, please indicate whether you, your 

spouse or other immediate family members have a direct or indirect ownership, employment, 

contractual or management interest in the provider. For  

any interest indicated, provide a detailed description. · Iii Not 

applicable D I/We have no such interest D Yes  

  
6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse 

or other immediate family member anticipate conducting, or are conducting, any business 

with the provider. If so, indicate the precise nature of the business that is being or will be 

conducted.  

 Iii Not applicable D I/we or my family do not anticipate conducting any such business D Yes  

  
7. Indicate whether you, your spouse or other immediate family members are a director, officer, 

employee, partner or member of, or are otherwise associated with, any organization that is 

partnering with the charter school. To the extent you have provided this information in 

response to prior items, you may so indicate. Iii Does not apply to me, my spouse or family D 
Yes  

  
8. Describe any potential ethical or legal conflicts of interests that would, or are likely to, exist 

should you serve on the school’s board.  

 [i] None  D Yes  
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I, certify to the best of my knowledge and ability that the information I am providing to the Indiana 
Charter School Board as a prospective board member for the above proposed charter school is true 
and correct in every respect.  

 Name and Title    c,      

State Representative 

John Bartlett  

, >  Date 

  
Feb 27, 2018  
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of a public school you are responsible for ensuring the quality of the school program, 

competent stewardship of public funds, and the school’s fulfillment of its public 

obligations and all terms of its charter.  

 
  
As part of the application for a new charter school, the Indiana Charter School Board requests 

that each prospective board member respond individually to this questionnaire. Where 
narrative responses are required, brief responses are sufficient.  

  
The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer 

introduction to the applicant group behind each school proposal in advance of the applicant 

interview, in order to be better prepared for the interview; and 2) to encourage board members 

to reflect individually as well as collectively on their common mission, purposes and 

obligations at the earliest stage of school development.  

  
Background  
1. Name of charter school on whose board of directors you intend to serve:  

HIM By HER Collegiate School for the Arts  
2. Your full name:  

Harry Dunn  
3. Brief educational and employment history (no narrative response is required if your 

resume is attached to the application as part of Attachment 1).  

D Resume is attached. Please do not include a resume in both Attachment #1 and #2.  

4. Describe any previous experiences relevant to serving on the board of a charter 

school (including other board experience, or any experience overseeing start-up or 

entrepreneurial ventures). If you have not had previous board experience, explain 

why you believe that you will be an effective board member.  

  

Help support and development youth and marginalized families"  
  

5. Do you understand the obligations of a charter school's board of directors to comply 

with Indiana’s Public Access laws, including the Open Door Law for Board meetings? 

Ii] Yes D Don't Know/ Unsure  

Disclosures  
1. Indicate whether you or your spouse knows any other prospective board members for the 

proposed school. If so, please indicate the precise nature of your relationship.  

 Ii] I/we do not know any such trustees  D Yes  

  

2. Indicate whether you or your spouse knows anyone who is conducting, or plans to 

conduct, business with the charter school (whether as an individual or as a director, 
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officer, employee or agent of another entity). If so, indicate and describe the precise nature 

of your relationship and the nature of the business  

  

  

  

  
3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are 

conducting, any business with the school. If so, indicate the precise nature of the business that is being 

or will be conducted.  

[j] I/we do not anticipate conducting any such business  D Yes  

  
4. If the school intends to contract with an Education Service Provider, indicate whether you or your 

spouse knows any employees, officers, owners, directors or agents of that provider. If the answer is in 

the affirmative, please describe any such relationship  

[j] Not applicable  D I/we do not know any such persons  D Yes  

  
5. If the school contracts with an education service provider, please indicate whether you, your spouse 

or other immediate family members have a direct or indirect ownership, employment, contractual or 

management interest in the provider. For any interest indicated, provide a detailed description. 

[j] Not applicable  D I/we have no such interest  D Yes  

  
6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other 

immediate family member anticipate conducting, or are conducting any business with the provider. If 

so, indicate the precise nature of the business that is being or will be conducted.  

[j] Not applicable  D I/we or my family do not anticipate conducting any such business  D 
Yes  

  
7. Indicate whether you, your spouse or other immediate family members are a director, officer, 

employee, partner or member of, or are otherwise associated with, any organization that is partnering 

with the charter school. To the extent you have provided this information in response to prior items, 

you may so indicate. [j] Does not apply to me, my spouse or family D Yes  

  
8. Describe any potential ethical or legal conflicts of interests that would, or are likely to, exist should 

you serve on the school's board.  

[j] None  D Yes  
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I, certify to the best of my knowledge and ability that the information I am providing to the Indiana Charter 
School Board as a prospective board member for the above proposed charter school is true and correct in 
every respect.  

 

Name and Title  
Harry Dunn Signature  

Isl Harry Dunn  

Date 02/25/2018   

 a public school, you are responsible for ensuring the quality of the school program, 
competent stewardship of public funds, and the school’s fulfillment of its public obligations 
and all terms of its charter.  

  
As part of the application for a new charter school, the Indiana Charter School Board requests 
that each prospective board member respond individually to this questionnaire. W here 
narrative responses are required brief responses are sufficient. 

  
The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer 

introduction to the applicant group behind each school proposal in advance of the applicant 
interview, in order to be better prepared for the interview; and 2) to encourage board members 
to reflect individually as well as collectively on their common mission, purposes, and 
obligations at the earliest stage of school development.   

Background  
1. Name of charter school on whose board of directors you intend to serve:  

HIM By HER Collegiate School for the Arts  
2. Your full name:  

Michelle Dunn  

3. Brief educational and employment history (no narrative response is required if your 
resume is attached to the application as part of Attachment 1).  

D Resume is attached. Please do not include a resume in both Attachment #1 and #2.  

4. Describe any previous experiences relevant to serving on the board of a charter school 

(including other board experience, or any experience overseeing start-up or 

entrepreneurial ventures). If you have not had previous board experience, explain why 

you believe that you will be an effective board member. 

  

Help support and development youth and marginalized families"  
  

5. Do you understand the obligations of a charter school’s board of directors to comply with 

Indiana’s Public Access laws, including the Open Door Law for Board meetings?  

 [i] Yes  D Don't Know/ Unsure  

Disclosures  
1. Indicate whether you or your spouse knows any other prospective board members for the 

proposed school. If so, please indicate the precise nature of your relationship.  
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 Ii] I/we do not know any such trustees  D Yes  

  
2. Indicate whether you or your spouse knows anyone who is conducting, or plans to 

conduct business with the charter school (whether as an individual or as a director, 
officer, employee or agent of another entity). If so,  

[i] I/we do not know any such persons.  D Yes  

  
3. Indicate if you, your spouse or other immediate family members anticipate conducting, 

or are conducting, any business with the school. If so, indicate the precise nature of the 

business that is being or will be conducted. Iii I/we do not anticipate conducting any 

such business D Yes  

  

4. If the school intends to contract with an Education Service Provider, indicate whether 

you or your spouse knows any employees, officers, owners, directors or agents of that 

provider. If the answer is in the affirmative, please describe any such relationship  

 Iii Not applicable D I/we do not know any such persons  D Yes  

  

5. If the school contracts with an education service provider, please indicate whether you, 

your spouse or other immediate family members have a direct or indirect ownership, 

employment, contractual or management interest in the provider. For any interest 

indicated, provide a detailed description, 

 Iii Not applicable  D I/we have no such interest  D Yes  

  

6. If the school plans to contract with an Education Service Provider, indicate if you, your 

spouse or other immediate family member anticipate conducting, or are conducting, any 

business with the provider. If so, indicate the precise nature of the business that is being 

or will be conducted.  

 Iii Not applicable D I/we or my family do not anticipate conducting any such business 

 D Yes  

  

7. Indicate whether you, your spouse or other immediate family members are a director, 

officer, employee, partner or member of, or are otherwise associated with, any 

organization that is partnering with the charter school. To the extent you have provided 

this information in response to prior items, you may so indicate. [j] Does not apply to 

me, my spouse or family D Yes  

  

8. Describe any potential ethical or legal conflicts of interests that would, or are likely to, 

exist should you serve on the school’s board.  
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[j] None  D Yes  

  

  

  

I, certify to the best of my knowledge and ability that the information I am providing to the Indiana 
Charter School Board as a prospective board member for the above proposed charter school is true and 
correct in every respect.  
Name and Title    Date  

Michelle Dunn  
Signature 

/s/ Michelle Dunn  

02/25/2018   
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Serving on a public charter school board is a position of public trust and fiduciary 

responsibility. As a board member of a public school, you are responsible for ensuring the 

quality of the school program, competent stewardship of public funds, and the school's 

fulfillment of its public obligations and all terms of its charter.  

  
As part of the application for a new charter school, the Indiana Charter School Board requests 

that each prospective board member respond individually to this questionnaire. Where 

narrative responses are required, brief responses are sufficient.  

  
The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer 

introduction to the applicant group behind each school proposal in advance of the applicant 

interview, in order to be better prepared for the interview; and 2) to encourage board members 

to reflect individually as well as collectively on their common mission, purposes, and 

obligations at the earliest stage of school development.  

  

Background  

1. Name of charter school on whose board of directors you intend to serve:  

HIM By HER Collegiate School for the Arts  
2. Your full name:  

Gregory Gadson  
3. Brief educational and employment history (no narrative response is required if your 

resume is attached to the application as part of Attachment 1).  

[j] Resume is attached. Please do not include a resume in both Attachment #1 and #2.  

  
4. Describe any previous experiences relevant to serving on the board of a charter school 

(including other board experience, or any experience overseeing start-up or 

entrepreneurial ventures). If you have not had previous board experience. explain why 

you believe that you will be an effective board member.  

  

Help support and development youth and marginalized families"  
  

5. Do you understand the obligations of a charter school's board of directors to comply with 

Indiana's Public Access laws, including the Open Door Law for Board meetings?  

 [j] Yes  D Don't Know/ Unsure  
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Disclosures  

1. Indicate whether you or your spouse knows any other prospective board members for the 

proposed school. If so, please indicate the precise nature of your relationship.  

 [j] I/we do not know any such trustees  D Yes  

  

2. Indicate whether you or your spouse knows anyone who is conducting, or plans to 

conduct, business with the charter school (whether as an individual or as a director, 

officer, employee or agent of another entity). If so,  

 Ii] I/we do not know any such persons.  D Yes  

  
3. Indicate if you, your spouse or other immediate family members anticipate conducting, or are 

conducting, any business with the school. If so, indicate the precise nature of the business that is being 

or will be conducted. Ii] I/we do not anticipate conducting any such business D Yes  

  
4. If the school intends to contract with an Education Service Provider, indicate whether you or your 

spouse knows any employees, officers, owners, directors or agents of that provider. If the answer is in 

the affirmative, please describe any such relationship  

 [i] Not applicable  D I/we do not know any such persons  D Yes  

  
5. If the school contracts with an education service provider, please indicate whether you, your spouse 

or other immediate family members have a direct or indirect ownership, employment, contractual or 

management interest in the provider.  For any interest indicated, provide a detailed description.  

 Ii] Not applicable  D I/we have no such interest  D Yes  

  
6. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other 

immediate family member anticipate conducting, or are conducting, any business with the provider. If 

so, indicate the precise nature of the business that is being or will be conducted. 

 Ii] Not applicable  D I/we or my family do not anticipate conducting any such business  D Yes  

  
7. Indicate whether you, your spouse or other immediate family members are a director, officer, 

employee, partner or member of, or are otherwise associated with, any organization that is partnering 

with the charter school. To the extent you have provided this information in response to prior items, 

you may so indicate. [i] Does not apply to me, my spouse or family D Yes  

  
8. Describe any potential ethical or legal conflicts of interests that would, or are likely to, exist should 

you serve on the school's board.  

 Ii]  None  D Yes  
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I, certify to the best of my knowledge and ability that the information I am providing to the Indiana Charter 
School Board as a prospective board member for the above proposed charter school is true and correct in 
every respect.  

Name and Title     Date  

Gregory Gadson  
Signature  

Isl Gregory Gadson  

02/25/2018   
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ATTACHMENT 3 

 

Exhibit D 
 

Governance and Operational Structure 

 

Function Governing Board** ESP School 

Performance Goals Approves the School 

performance goals as 

part of the School 

Accountability Plan.  

Receives 

performance data 

from the School and 

issues corrective 

action and 

commendation edicts 

to the School in 

response. 

N/A. Management 

develops the School 

performance goals.  

The School Principal 

is responsible for at 

least meeting the 

performance goals 

and providing 

progress data reports 

to the Governing 

Board. 

Curriculum Allocates sufficient 

resources for the 

development or 

purchase of a 

compliant school 

curriculum aligned 

with the School's 

mission, and for 

revisions as needed. 

N/A. Management ensures 

that curriculum 

comports with 

federal, state and any 

local standards, and 

revises the curriculum 

revises the curriculum 

as needed to meet 

school expansion and 

evolution in 

accordance with the 

School mission. 

Professional 

Development 

Governing Board 

allocates sufficient 

resources in the 

School's budget for 

School Management 

to carry out 

Professional 

Development. 

N/A. Management plans, 

monitors and oversees 

appropriate and 

compliant 

Professional 

Development (PD) of 

the School as a whole, 

and all School staff, 

and establishes and 

monitors weekly, 

monthly and yearly 

PD goals. 

Data Management 

and Interim Student 

Assessments 

Receives and reviews 

monthly student 

assessment data, and 

N/A. Management 

responsible for 

supporting teachers in 
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reviews action plans 

to address academic 

underperformance. 

collecting and 

analyzing student 

assessment data, and 

creating action plans 

from student under 

performance for 

monthly presentation 

to the Governing 

Board. 

Grade Level 

Promotion Criteria 

Approves student 

grade promotion and 

retention criteria for 

promotion and 

retention as outlined 

in the Student and 

Family Handbook.  

Receives monthly 

update from the 

School Principal of 

projected student 

promotions and 

retentions.  Approves 

the Student and 

Family Handbook. 

N/A. Management 

develops student 

promotion criteria for 

inclusion in the 

Student and Family 

Handbook.  Supports 

teachers towards 

leading students 

towards end-of-year 

promotion goals.  The 

School Principal, with 

input from teachers, 

makes the final 

student grade 

promotion and 

retention decisions.  

Provides monthly 

updates to Governing 

Board of projected 

student promotions 

and retentions. 

Culture Receives monthly 

behavior issue 

documentation 

(including student 

suspensions) from the 

School Principal, 

including cumulative 

numbers. 

N/A. Management trains 

staff regarding 

cultural and student 

behavioral 

expectations, and 

maintains 

documentation of 

student behavioral 

issues and infractions.  

School Principal 

regularly supplies the 

Governing Board 

with related 

documentation. 

Budgeting, Finance, 

and Accounting 

Approves School 

budgets and fiscal 

N/A. Supplies monthly 

School financial 
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policies, and oversees 

and ensures the 

ongoing financial 

viability of the 

School.  Collaborates 

with School 

Management to 

ensure the School's 

required financial 

documents are filed. 

reports to the 

Governing Board.  

Develops, with 

outside support if 

needed, proposed 

periodic School 

budgets (e.g., annual) 

for School operation. 

Student Recruitment Oversees, and 

supports the School 

Principal in revising 

and implementing the 

Student Recruitment 

Plan. 

N/A. Develops, revises and 

implements the 

Student Recruitment 

Plan. 

School Staff 

Recruitment and 

Hiring 

Recruits, evaluates 

and hires School 

executive staff, 

including the School 

Principal, and 

establishes 

compensation for all 

School executives and 

staff., with the 

exception of the 

School Director, who 

is hired by the 

Governing Board.  

Allocates sufficient 

resources to 

compensate School 

personnel.  Approves 

personnel policies and 

handbooks, and 

approves personnel 

organization and re-

organization. 

N/A. The School Principal 

recruits, evaluates and 

hires teachers and 

staff. 

HR Services (payroll, 

benefits, etc.) 

Approves contracts 

for outside Human 

Resource (HR) 

service providers as 

recommended by 

Management. 

N/A. Management assesses 

whether to contract 

out certain HR 

services, such as 

payroll, benefits, etc., 

makes 

recommendations to 

the Governing Board 
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if outside services are 

needed and supports 

the outside service 

providers. 

Development With input from 

School Principal, 

identifies annual 

fund-raising goals, 

and maintains a 

Development 

Committee to 

collaborate with the 

School Principal to 

identify donors and 

grants. 

N/A. The School Principal 

develops fundraising 

plans to support 

academic expansion 

and expansion of 

other School 

programs where 

feasible. 

Community Relations Supports the School 

Principal in 

community relation 

endeavors. 

N/A. The School Principal 

creates, revises as 

needed, and 

implements a 

Community 

Engagement Plan. 

Information 

Technology 

Approves the 

Information 

Technology (IT) 

resource requests of 

the School and 

approves IT vendors, 

IT vendor contracts 

and Requests for 

Proposals (RFPs). 

N/A. Determines the IT 

needs of the School 

consistent with the 

Technology Plan, 

makes 

recommendations to 

the Governing Board, 

seeks IT vendors as 

needed, and 

collaborates with 

approved IT vendors 

to carry out the IT 

function. 

Facilities 

Management 

Allocates sufficient 

resources for routine 

facility security, 

upkeep and 

maintenance, and 

works with 

Management to 

develop facility 

security plans, and 

major facility 

improvements and 

repairs. 

N/A. Management is 

responsible for the 

day-to-day security, 

upkeep and 

maintenance of the 

School facilities and 

brings to the 

Governing Board's 

attention, the need or 

desire for major 

facility improvements 

and/or repairs. 
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Vendor Management 

/ Procurement 

Approves contracts 

either requiring 

Requests for 

Proposals (RFPs) or 

those required 

because of the dollar 

amount. 

N/A. Management 

identifies the need for 

vendor goods and 

services, and 

monitors deliverables 

supplied by vendors 

to ensure compliance 

with vendor contracts. 

Other Operational 

Functions, if any 

   

 

** The Governing Board of HIM By HER Collegiate School for the Arts is the Board of Directors 

of HIM By HER Foundation, Inc. 
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ATTACHMENT 4 

 

COURSE SCOPE AND SEQUENCE 
 

General Academic Curriculum Plan 

 

 HIM By HER Collegiate School for the Arts (HBHCSA will provide all of its students 

(beginning with Kindergarten through 5th Grade in Year 1 (2020-21), and reaching Kindergarten 

through 8th Grated at full capacity in Year 5) with a safe, supportive and intellectually challenging 

educational environment.  Every student will be provided with the necessary skills needed to attend 

and graduate from the college of their choice.   The foundation of our instructional program is built 

upon a culture of high academic and behavior expectations for all students.  Our instructional 

framework is informed by and aligned with the Indiana Academic Standards, the unique needs of 

students, and proven best practices that have yielded significant student achievement results at 

charter schools across the country serving a similar population of students.  Our school model is 

based on the design of proven instructional models at other high performing schools across the 

country, implementing the following design element:  Supportive Educational Environment, Rich, 

Rigorous, and Engaging Curriculum aligned to the Indiana State Standards, Extended Learning 

Opportunities, Authentic Family Involvement, Data Informed Instruction, Focused Professional 

Development and School Culture. 

 

Focus on Literacy and Mathematics 

 HBHCSA will implement the EngageNY Curriculum, which is aligned with the Indiana 

State Standards and Common Core Learning Standards for ELA and Math.  

 

Rationale for using EngageNY 

 1. EngageNY offers differentiated instruction to meet various student needs that will 

be appropriate for their individual levels of instruction and reading and/or English language 

abilities. 

• EngageNY offers an equitable access to a safe and inclusive learning environment 

where the language and cultures of all students are valued and used as bridges from prior 

knowledge to new knowledge. 

• Integrated language and content instruction to support language development is 

offered through scaffolding and learning ladders for all students, including special 

populations that includes G & T, ELL and MLL students. 

• EngageNY has bilingual instructional models in Spanish/English and the four other 

most spoken foreign languages.  Translated modules in Spanish for Language Arts and 

Math are available, especially appropriate for the rapidly-growing Latino population in 

Indianapolis. 

 

 2. EngageNY supports the federal and state laws ensuring that students with 

disabilities receive the same general education curriculum and content as all other students and 

provides appropriate services and supports, including accommodations, modifications, and 

scaffolding. 

• Students are assisted in engaging in self-advocacy and are involved in determining 

their own educational goals and plans. 
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• Parents and family members are engaged as meaningful partners. 

• Significant changes have been made in the last year to the mathematics standards 

instruction in order to ensure students can successfully transition to post-secondary 

education and the workforce, including 

i. Maintaining the rigor of the standards by balancing the need for conceptual 

understanding, procedural skill and application; and, 

ii. Creating a glossary of verbs associated with the math standards, such as 

“explore” rather than “master” --to allow for first year acquaintance with building 

a foundation--toward mastering the concept in subsequent grade levels. 

 

 3. EngageNY provides appropriate instructional curriculum for all students in career 

development and opportunities to participate in work-based learning. 

• Citizenship concepts are woven throughout their K-8 Social Studies curriculum, 

including such topics as slavery/Civil Rights, women’s rights, and corporate and social 

responsibility that match the HBHCSA character development/citizenship class to be taken 

by all students. 

 

 4. EngageNY is an evidence-based curriculum utilized in schools across the country 

and specifically shown to be successful with students struggling with more textbook-oriented 

traditional, pedantic classrooms. 

 

 5. The Engage NY curriculum has processes for each grade level. “There is a 

summary for the year, the rationale for the module sequence, the major emphasis clusters, and an 

alignment chart which provides the length of each module and the associated standards (Engage 

NY).”  

 

 6. EngageNY recommends the principles of Universal Design for Learning (UDL) to 

promote equal opportunities to learn. 

• UDL incorporates flexibility in the classroom design, instructional methodology, 

and instructional materials. 

• UDL supports a variety of learning styles and reduces traditional barriers to 

learning. 

• UDL fits with the varying instructional strategies that will be utilized at HBHCSA. 

 

Curricular Development Timeline 

 If authorized, the School Principal will work during the planning year (Summer 2019-Fall 

2020) to (1) develop, purchase, and adapt K-5 curriculum and (2) build our Course Scope and 

Sequence aligned to Indiana Academic Standards, for each content area. In subsequent years, the 

Leadership team will begin building the new grade level scope and sequence the winter of the 

previous year (i.e. 6th Grade Scope and Sequence would start being built in the winter of 2020-21 

school year in preparation for 2021-22 school year). This team will include members of the 

academic leadership team, teachers, and external curriculum experts. Each summer the Academic 

Leadership team will engage in a two-day retreat to evaluate the previous year’s scope and 

sequence and make revisions as needed.  The Table below provides a timeline for curriculum 

development for Year 1.  For any purchased or open source curriculum not directly aligned to the 

Indiana Academic Standards, HBHCSA will create an alignment guide to the Indiana Academic 
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Standards, ensuring all Scope and Sequence, Unit Plan, and Daily Lesson Planning Documents are 

in alignment with the Indiana Academic Standards. 

 

Proposed Curriculum Development Guideline 

 

Time Action 

June-September 

2019 
 School Principal recruits and develops curriculum development team 

to provide consultation on curriculum throughout the year. 

 School Principal takes Indiana Academic Standards and college 

readiness standards and groups them by grade and subject along the 

K-8 grade continuum. 

October, 2019  Curricular Review Team hired, as teachers are hired for Y1, and are 

encouraged to participate.  3,200 is proposed for allocation in the 

planning year for the Curricular Review Team as consultants, 

consisting of proven elementary school instructional leaders. 

November, 2019  Curricular Review Team reviews standards School Principal has 

created and provided input. 

 School Principal finalizes K -5 standards. 

 Curricular Review Team members distribute subjects, ELA, Math, 

Science, and Social Studies, and create pacing guides for K-5. 

December, 2019  Curricular Review Team creates assessment bank, which illustrates 

types of questions appropriate and to what depth for each grade 

level/subject. They draw on criterion and norm referenced tests and 

work from most successful college preparatory schools. 

 Pacing Guides Completed, K-5. 

January, 2020  Curricular Review Team continues assessment bank work and create 

sample interim 1 assessment for K - 5: ELA, Math, Science, Social 

Studies. 

 Curricular Review Team creates writing rubrics for grades K - 5. 

 School Principal finalizes curricular choices. 

February-March, 

2020 
 Curricular Review Team creates remaining interim assessments for 

Math, ELA, Science, and Social Studies for K-5. 

 School Principal drafts enrichment standards and exit requirements for 

K-8. 

 School Operations Manager orders upcoming pre-created curriculum 

such as Reading Mastery. School Operations Manager purchases all 

external assessments, such as NWEAMAP testing and STEP. 

 School Principal creates Unit Plan template and accompanying PD 
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 School Principal vets and approves interim assessments. 

April-June, 2020  Curricular Review Team creates Unit 1 plans and scripted Unit 1 

lesson plans for instructional blocks. Read Aloud, Guided Reading, 

Independent practice (ELA), Writing, Problem Solving, Calendar 

Math, Math Block, Science, and Social Studies. 

 School Principal vets and approves Unit Plans and corresponding lesson 

plans. 

July-August, 2020  Teachers work with standards and interim assessments to create Unit 2 

plans for assigned subjects for K - 5. 

 School Principal provides feedback and approval. 

 School Principal leads teacher training in execution of Math, Science, 

Social Studies, CGI, phonics, and guided reading. Teachers are trained 

in STEP execution and grading. 

Winter, 2020-21  School Principal with 1-2 teachers create pacing guides for 6th grade, 

and collects assessment pool for ELA, Math, Science, and Social 

Studies. 

 

 The Table below is a sample content scope and sequence for our Lower and Upper 

Academy that was created from curricular materials used and recommended by high-performing 

Building Excellent Schools including Nashville Classical and Great Lakes Academy.  We will 

align Indiana Academic Standards to the academic needs of students in and around the 46218 zip 

code area.  We will evaluate the success of our curriculum and instructional materials on an annual 

basis and make necessary adjustments to ensure the needs of our students are being met. 

 

Proposed K-8 Core Academic Curriculum 

Grades Literacy Mathematics Science Social Studies 

K-4 Reading: Core 

Knowledge, 

Literacy Centers, 

Guided 

Reading/Reading 

Comprehension 

(internally 

developed) 

Phonemic 

Awareness: 

Reading Mastery 

Writing: Lucy 

CalkinsOnline 

Learning: Lexia 

Every Day 

Counts Math 

(Calendar Math 

K-2), 

EngageNY 

(Number 

sense, 

computation, 

algebraic 

thinking, 

geometry, 

measurement), 

CGI 

(problem 

solving) 

Core Knowledge Core Knowledge 



 

129  Course Scope and Sequence 

5-8 Every Day 

Counts Math 

(Calendar Math 

K-2), 

EngageNY 

(Number 

sense, 

computation, 

algebraic 

thinking, 

geometry, 

measurement), 

CGI 

(problem 

solving) 

Procedures 

(computation) 

and 

Problem 

Solving, both 

internally 

created 

Internally 

created 

Internally 

created 
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ATTACHMENT 5 

 

ACADEMIC AND EXIT STANDARDS 
 

 All 8th graders will have to master/pass the exit Indiana State Standards, which are listed 

on the following pages. 
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ATTACHMENT 6 

 

SCHOOL CALENDAR AND SCHEDULE 
 

HIM BY HER COLLEGIATE SCHOOL FOR THE ARTS CALENDAR 2020 

 
DATE DAY EVENT ATTENDANCE 

INFORMATION 

August 3-5 Monday-Wednesday Professional Development  No School for Students 

August 6 Thursday  First Day of School 
(Full Day, First Semester) 
 

 Late Start School day 

August 7 Friday Teacher PLC Regular School day 

August 10-September 2 Monday-Friday Regular school day Students and Staff 

September 3 Thursday Late Start- PLC First period begins later time 

September 4 Friday Regular School Day  

September 7 Monday Labor Day  No School 

September 25 Friday Welcome back to School 
Night 

 

September 28- October 1 Friday-Friday Regular School Day Regular School Day 

October 2 Friday Parents in Touch 8 am—p.m. 

October 5-October 15 Monday-Friday Fall Break No School Students and Staff 

October 19  Monday Professional Development No Students 

October 24 Friday Parent Teacher Conferences   No School for Students 
Parent Teacher conferences 
during the day 

October 120-30 Tuesday-Friday Regular School Days Students and Staff 

November 2-November 24 Monday -Friday & 
Monday-Tuesday 

Regular School  Students and Staff 

November 25, 26, 27 Wednesday - Friday Thanksgiving Break No School 
 

December 1-18 Tuesday-Friday 3 
weeks 

Regular School Days Students and Staff 
 

December 21 – Jan 1 Monday–Friday Winter Break No School 

January 4-5 Monday-Tuesday Professional Development No School for Students 

January 6 Wednesday School Resumes  
2nd Semester 

Students and Staff 

January 18 Monday M.L. King’s Birthday No School 

February 1-February 26 Monday-Friday Regular School Students and Staff 
 

March 1- March 17 
 

Monday-Thursday Regular School Students and Staff 

March 18 Friday School Improvement Day and 
Parent Teacher Conferences   

No School for Students 
Parent Teacher Conferences 
in the evening 

March 22 – April 2 Monday–Friday Spring Break No School 

April 5 Monday School Resumes   
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April 8 & 9 Thursday, Friday Professional Development No School-Students 

May 31 Monday Memorial Day No School 

June 1-11 Monday-Friday Regular School Day Students and Staff 

June 14-18 5 Snow days Snow Days = 5  

*All 2nd semester days of attendance dependent upon snow days. Additional calendar years will be added 

 

 

  


