INDIANA COMMISSION for
HIGHER EDUCATION

AGENDA

Thursday, October 12, 2017

101 West Ohio Street, Suite 300
Indianapolis, IN 46204-4206
Tele: 317-464-4400 | Fax: 317-464-4410

www.che.in.gov







INDIANA COMMISSION for
HIGHER EDUCATION

OCTOBER COMMISSION MEETING
AGENDA

Wednesday, October 11, 2017

INDIANA UNIVERSITY-PURDUE UNIVERSITY FORT WAYNE
2101 East Coliseum Blvd
Fort Wayne, IN 46805
Parking available in Garage 2 (P2) and Lot 14

STUDENT SUCCESS AND COMPLETION COMMITTEE MEETING
2:00 P.M. —-3:30 P.M.
International Ballroom
North Salon

CALL IN INFORMATION:
DIAL: 1 (605) 475-4700
PIN: 230295#

CAMPUS TOUR
4:00 P.M. — 4:45 P.M.
Rhinehart Music Center

RECEPTION AND DINNER
5:45 P.M. —8:00 P.M.
Steel Dynamics Keith E. Busse IPFW Alumni Center
1528 E. California Road
Fort Wayne, IN 46825

HOTEL ACCOMMODATIONS
Holiday Inn Fort Wayne-IPFW & Coliseum
4111 Paul Shaffer Drive
Fort Wayne, IN 46825

All events take place on EASTERN TIME
101 West Ohio Street, Suite 300 ¢ Indianapolis, Indiana 46204-4206  317.464.4400 « www.che.in.gov



Thursday, October 12, 2017

WORKING SESSION TOPICS

Credential Engine
Demand Driven Workforce
Dual Credit

Committee Report Outs

COMMISSION MEETING
Indiana University—Purdue University Fort Wayne
2101 East Coliseum Blvd
Fort Wayne, IN 46805
Parking available in Garage 2 (P2) and Lot 14

COMMISSION MEMBER AND STAFF BREAKFAST
8:00 A.M. —9:00 A.M.
International Ballroom
South Salon

WORKING SESSION
9:00 A.M.—-11:30 A.M.
International Ballroom

North Salon

CALL IN INFORMATION:
DIAL: 1 (605) 475-4700
PIN: 230295#



COMMISSION MEMBER LUNCH
11:45 A.M. —1:00 P.M.
Gates Athletic Center

Room 246

STAFF LUNCH
11:45 A.M. —1:00 P.M.
International Ballroom

South Salon

BUSINESS MEETING
1:00 P.M. — 3:00 P.M.
International Ballroom

North Salon

CALL IN INFORMATION:
DIAL: 1 (605) 475-4700
PIN: 230295#

Call to Order — 1:00 P.M. (EASTERN TIME)
Roll Call of Members and Determination of Quorum

Chair’s Remarks
Commissioner’s Report

Consideration of the Minutes of the September 14, 2017 Commission Meeting..................... 1
Public Square
A. Career Connections and TalENT .......ccivciiiiiiiiiie e e e e e sere e e s raeeee e s 7

1. Secretary Blair Milo

Business Items
F N o= V| I o T o] g =T o | S PO UP T SPPR 15
B. Approval of Fast Track Incentive for Frank O’Bannon Grant.......c.cccccceeeecieeeeecveeescveee e 17
C. Academic Degree Programs for Full Discussion

1. Doctor of Public Health in Population Health to be offered by

Indiana University BlOOMINGtON .......coociiiiiiiiie et eaee e 21

2. Master of Arts in Mental Health Counseling to be offered by
Indiana University East, Kokomo, and Southeast..........ccoeevviiieiiiiiincciiieeee e, 37
D. Academic Degree Programs for Expedited ACtion .......ccccveviiiiieeiiciee e 57

1. Bachelor of Science in Biomedical Informatics to be offered by Indiana University
Purdue University Indianapolis
E. Capital Projects for Expedited Action
1. lvy Tech Community College — Harshman Hall Renovation ..........ccccccveeeiiciieeeiiiieeeens 61



Iv. Information Items
A. Academic Degree Programs AwWaiting ACtioN ........ccuveviiciiiiiiiiiie e
B. Academic Degree Program Actions Taken by Staff.........cccoevieiiiiiiiieicceccee e,
(O \V Yo [T I @0 1Y T - - TSRS

V. Old Business
New Business

VI. Adjournment

3k 3k 3k 3k 3k 3k 3k 3k 3k 3k 3k 3k 3k 3k 3k 3k 3k ok %k 3k sk %k 3k %k %k ok k %k k

The next meeting of the Commission will be on December 14, 2017, in Indianapolis, Indiana.




















































































11. Facilities

The DrPH will not require any renovation of existing facilities, request for new capital projects, or leasing
of new space. The School of Public Health-Bloomington works with the Office of Space Planning and the
Office of the Vice President for Capital Planning and Facilities to address issues related to space
utilization and space allocation. These units maintain the official record of all buildings and rooms at the
University. Table 3.3 includes a summary of space within the School of Public Health-Bloomington.

Table 3.3 Summary of SPH Space by Official IU Space Category Designation

School of Public Health Space Total Square Feet
Lecture Auditorium 4,333
Traditional Classroom 3,759
Classroom Ancillary 1,127
Seminar Rooms 195
Teaching Labs 5,390
Research Labs 16,380
Distance Learning Classroom 727
Faculty Offices 20,913
Administrative Offices 11,742
Support Staff Offices 8,148
Other Offices* 21,822
Office Services** 12,377
Conference Space 5,083
Student Study Space 1,125
Gymnasium 95,643
Swimming Pools 30,597
Dance Studios (to be repurposed) 4,965
Locker Rooms 1,369
Handball/Racquetball Courts 16,131
Tennis Courts 48,036
Recreational/Athletic Activity 116,759
Bradford Woods 94,699
Miscellaneous™** 4,600
Total 526,920

* Other Offices includes centers and institutes located primarily at Showers.** Office Services includes
space like hallways, bathrooms closets, etc.***Miscellaneous allows for rounding errors and space not
otherwise accounted for.

iii. Other Capital Costs (e.g. Equipment)

The new program will not require any new equipment to be purchased.
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b. Support
i. Nature of Support (New, Existing, or Reallocated)
The nature of support for this program is existing. The reallocation of resources took place in 2012 when
the School of Health, Physical Education, and Recreation was transformed into the IU School of Public
Health-Bloomington. The school has the requisite faculty, staff, and facilities to fully implement the
proposed program.

ii. Special Fees above Baseline Tuition

No special fees above baseline tuition are needed to support this program.

4. Similar and Related Programs

a. List of Programs and Degrees Conferred

Currently, there are no other schools at Indiana University offering the DrPH, however we have consulted
with the Fairbanks School of Public Health on the IUPUI campus regarding our mutual support for each
other’s development of DrPH degree programs. Our understanding is that the [UPUI Fairbanks School of
Public Health has submitted a proposal for an online DrPH focused on Global Health Leadership, though
that degree proposal was not shared with our faculty.

Since the DrPH is aimed at preparing professionals for “public health evidence-based leadership and
practice-based research roles,” rather than the narrowly defined areas typical of the PhD programs in
Public Health, the DrPH programs will be unique within IU’s current portfolio of advanced Public Health
offerings (ASPH, 2009). The two Schools of Public Health will further distinguish the programs from
each other by specialization in one of two areas, Population Health (SPH-B) and Global Health
Leadership (Fairbanks).

b. List of Similar Programs Outside Indiana
According to the ASPPH and CEPH websites, there are only three DrPH programs in CEPH-Accredited

universities in the Midwest (University of Illinois at Chicago, University of Kentucky, and East
Tennessee State University). In total, 38 other institutions offer a DrPH degree.

c. Articulation of Associate/Baccalaureate Programs
No articulation agreements currently exist for this program.

d. Collaboration with Similar or Related Programs on Other Campuses
No specific collaborations currently exist with regard to this proposed degree program however the DrPH
is well situated for future collaborations on the IUB campus, particulary with regard to the other health
science schools (e.g., Medicine, Nursing, Social Work, Optometry). No barriers exist which would
prevent regional campus course credits or transferred course credits from counting in this degree program,

as long as the courses are at the 500 level, or above, and the minimum grades required for transferred
courses are achieved.
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5. Quality and Other Aspects of the Program

a. Residency Requirement.

Students are required to meet the SPH “residency” requirement. Doctoral students must document
enrollment for a minimum of two consecutive semesters of full-time course work (minimum 8§ credits per
semester or minimum 6 credits per semester for students with academic appointments) on the
Bloomington campus.

b. Credit Hours Required/Time To Completion
Appendix 7 contains a summary of the requirements for the DrPH degree.

A minimum of 90 graduate-level credits will be required for this degree, and are individually prescribed
by each student’s faculty advisory committee shortly after each student begins in this program. Program
requirements, as approve by faculty in the SPH-B, and in compliance with accreditation requirements, are
outlined in Appendix A. It is anticipated that completion of the DrPH for students who possess the MPH
degree at time of matriculation, will be approximately three years of full-time study.

c. [Exceeding the Standard Expectation of Credit Hours
The DrPH will not exceed the standard expected credit hours for similar programs.
d. Program Competencies or Learning Outcomes

Foundational Knowledge. The DrPH program will ensure that students attain the foundational public
health knowledge competencies required by the Council on Education for Public Health (CEPH). These
foundational competencies include the following:

Profession & Science of Public Health

1. Explain public health history, philosophy and values.

2. Identify the core functions of public health and the 10 Essential Services.

3. Explain the role of quantitative and qualitative methods and sciences in describing and assessing a
population’s health.

4. List major causes and trends of morbidity and mortality in the US or other community relevant to the
school or program.

5. Discuss the science of primary, secondary and tertiary prevention in population health, including health
promotion, screening, etc.

6. Explain the critical importance of evidence in advancing public health knowledge factors.

Related to Human Health

7. Explain effects of environmental factors on a population’s health.

8. Explain biological and genetic factors that affect a population’s health.

9. Explain behavioral and psychological factors that affect a population’s health.

10. Explain the social, political and economic determinants of health and how they contribute to
population health and health inequities.

11. Explain how globalization affects global burdens of disease.

12. Explain an ecological perspective on the connections among human health, animal health and
ecosystem health.
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Additionally, the DrPH program will ensure student attainment of specific competencies unique to DrPH
programs, including:

Data & Analysis

1. Explain qualitative, quantitative, mixed methods and policy analysis research and evaluation methods
to address health issues at multiple (individual, group, organization, community and population) levels.
2. Design a qualitative, quantitative, mixed methods, policy analysis or evaluation project to address a
public health issue.

3. Explain the use and limitations of surveillance systems and national surveys in assessing, monitoring
and evaluating policies and programs and to address a population’s health.

Leadership, Management & Governance

4. Propose strategies for health improvement and elimination of health inequities by organizing
stakeholders, including researchers, practitioners, community leaders and other partners.

5. Communicate public health science to diverse stakeholders, including individuals at all levels of health
literacy, for purposes of influencing behavior and policies.

6. Integrate knowledge, approaches, methods, values and potential contributions from multiple
professions and systems in addressing public health problems.

7. Create a strategic plan.

8. Facilitate shared decision making through negotiation and consensus-building methods

9. Create organizational change strategies.

10. Propose strategies to promote inclusion and equity within public health programs, policies and
systems.

11. Assess one’s own strengths and weaknesses in leadership capacities, including cultural proficiency.
12. Propose human, fiscal and other resources to achieve a strategic goal.

13. Cultivate new resources and revenue streams to achieve a strategic goal

Policy & Programs

14. Design a system-level intervention to address a public health issue.

15. Integrate knowledge of cultural values and practices in the design of public health policies and
programs.

16. Integrate scientific information, legal and regulatory approaches, ethical frameworks and varied
stakeholder interests in policy development and analysis.

17. Propose interprofessional team approaches to improving public health.

Education & Workforce Development

18. Assess an audience’s knowledge and learning needs.

19. Deliver training or educational experiences that promote learning in academic, organizational or
community settings.

20. Use best practice modalities in pedagogical practices.

Additionally, students will have competencies and learning objectives specific to the coursework that is
selected by the student in collaboration with the doctoral advisory committee.

e. Assessment

The SPH-B maintains a comprehensive plan for the assessment of all student competencies. In
accordance with this plan, the school will validate student competency development by a variety of
means, including verifying the students’ successful completion of a CEPH-accredited bachelor’s program
in public health or MPH degree, providing a test or other assessment tool that address the students’ public
health knowledge, and/or proving a course that incorporates the basic public health knowledge as its

9
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learning objectives. All students will be assessed by faculty or other qualified individuals (preceptors) to
document and validate successful achievement of each competency. Assessment may include group
projects, written documents, simulations, presentations, etc. and occur in required courses common to all
students or in other educational requirements outside of coursework.

Additional competency assessment highly focused on each individual student’s career plans will occur
through a series of field experiences, each of which will require articulated competencies and assessment
of competency assessment by both faculty, students, and field experience personnel. All DrPH programs
require an activity known as the Integrative Learning Experience, during which faculty will assess the
student’s ability to synthesize population health competencies and which must include a high-quality
written product reviewed and accepted by faculty or other qualified individuals.

Consistent with all doctoral programs at Indiana University, all DrPH students will be required to
successfully complete a doctoral comprehensive exam (including both oral and written components) and
to successfully defend a dissertation that demonstrates their ability to individually complete a scholarly
project focused on their unique area of expertise.

f. Licensure and Certification

Graduates with a DrPH may sit for the Certified in Public Health (CPH) exam, offered by the National
Board of Public Health Examiners.

g. Placement of Graduates

In addition to professional mentoring during the DrPH program, the School of Public Health-
Bloomington Office of Career Services offers individualized counseling to students during their search
for employment. The Office also hosts a variety of expos, workshops, employer information sessions, and
networking trips and events each year (http://www.publichealth.indiana.edu/careers/index.shtml). In
addition, Indiana University and SPH-B has a strong alumni network with a variety of opportunities for
personal and professional support after graduation.

The DrPH graduates will contribute to the international, national, state and regional workforce through
leadership roles in:

e State and local health departments, for example the Indiana State Health Department and Monroe,
Marion, or Morgan County Health Department

e Federal government agencies such as the National Institutes of Health, Department of Health and
Human Services, and the Centers for Disease Control and Prevention

e Private companies like Cook, Bristol-Myers Squibb, Chevron Corporation, Dow Corning
Corporation, Dupont, and Eli Lilly and Company

o International agencies such as the World Health Organization and US Agency for International
Development

e Consulting firms; and

e Medical centers and healthcare facilities

10

CHE AGENDA 32



h. Accreditation

In June 2015, the School of Public Health-Bloomington, and all its academic programs, became fully
accredited by the Council on Education for Public Health (CEPH). This accreditation is in place for a
five- year period, and this degree, if approved, would fall under the umbrella of that accreditation. The
proposed program meets all standards required for accreditation.

11
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6. Projected Headcount and FTE Enrollments and Degrees Conferred

e Report headcount and FTE enrollment and degrees conferred data in a manner
consistent with the Commission’s Student Information System

e Report a table for each campus or off-campus location at which the program will
be offered

o If the program is offered at more than one campus or off-campus location, a
summary table, which reports the total headcount and FTE enrollments and
degrees conferred across all locations, should be provided.

e Round the FTE enrollments to the nearest whole number

e Ifthe program will take more than five years to be fully implemented and to
reach steady state, report additional years of projections.

12
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NEW ACADEMIC DEGREE PROGRAM PROPOSAL SUMMARY

Institution/Location: Indiana University Bloomington
Program: Doctor of Public Health
Proposed CIP Code: 51.2208
Base Budget Year: 2015-16
Year 1 Year 2 Year 5
2017-18 2018-19 2019-20 2020-21 2021-22
Enrollment Projections (Headcount)
Full-time Students 4 9 14 15 15
Part-time Students - - - - -
4 9 14 15 15
Enrollment Projections (FTE)
Full-time Students 5 10 15 16 16
Part-time Students - - - - -
5 10 15 16 16
Degree Completion Projection - - 4 5 5

CHE Code:
Campus Code:
County Code:
Degree Level:
CIP Code:
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COMMISSION FOR HIGHER EDUCATION
Thursday, October 12, 2017

BUSINESS ITEM C-2:

Staff Recommendation

Background

Master of Arts in Mental Health Counseling to be offered by
Indiana University East, Kokomo, and Southeast

That the Commission for Higher Education approve the Master
of Arts in Mental Health Counseling, to be offered by Indiana
University East, Kokomo, and Southeast in accordance with the
background discussion in this agenda item and the Program
Description.

Review Process. The Academic Affairs and Quality Committee
discussed this program at its September 18, 2017 meeting and
reacted favorably to the proposal.

Similar Programs in Indiana. In the independent or private non-
profit sector, five institutions offer master’s programs in this
area (Grace College and Theological Seminary, Indiana
Wesleyan University, Marian University, University of Saint
Francis, and Valparaiso University).

In the proprietary or private for-profit sector, there are no
similar programs offered.

Within the public sector, there are three institutions that offer
master’s degrees in Mental Health Counseling (Indiana State
University, Indiana University Purdue University Indianapolis,
and Indiana University Bloomington). In addition, there are two
other institutions (Indiana University South Bend and Purdue
University Northwest) that offer an M.S.Ed. in Counseling and
Human Services, which include specializations that allow one to
become a Licensed Mental Health Counselor Associate.

Related programs at Indiana University. The proposed program
would be offered through the Department of Psychology at
each campus. Each of the three campuses offers a
baccalaureate program in Psychology; in FY2016, the three
campuses together enrolled a total of 1,117 headcount or 758
FTE Psychology students and conferred a total of 191 degrees.
IU East offers Social Work degrees at the baccalaureate and
master’s levels and in March 2016, the Commission authorized
IU Southeast to offer a Master of Social Work degree. 1U
Southeast also offers an M.S.Ed. in Counseling, which in FY2016
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Supporting Document

enrolled 71 headcount or 36 FTE students and had nine
students.

Collaborative Nature of the Program. Each of the three
campuses will offer one-half of the required courses to students
attending their campus. The remaining half of the courses will
be offered through distance education in a coordinated,
collaborative fashion, i.e. faculty on each campus will offer
sufficient online courses so that together enough remaining
courses will be offered for students to complete the program.
There are currently no master’s programs in Mental Health
Counseling being offered in a fully hybrid manner.

Regional campuses offering programs in a coordinated,
collaborative manner is precisely what the Commission called
for when in December 2013 it approved the Policy on Regional
Campus Roles and Missions, which included the following
statement: “regional campuses should embrace a
comprehensive and collaborative strategy for utilizing online
and blended courses to provide more degree opportunities for
students.”

Licensure. Because the proposed M.A. in Mental Health
Counseling includes 1,000 hours of practicum and internship
experience, it will prepare students to become Licensed Mental
Health Counselor Associates through the Indiana Behavioral
Health and Human Services Licensing Board. An additional
3,000 hours of post-graduate internship experience will allow
graduates to become Licensed Mental Health Counselors.

Program Description — Indiana University East, Indiana

University Kokomo, and Indiana University Southeast Master of
Arts in Mental Health Counseling
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Program Description

Master of Arts in Mental Health Counseling
Indiana University East, Indiana University Kokomo, Indiana University Southeast

1. Characteristics of the Program

a.

b.

Campus(es) Offering Program: Indiana University East, Indiana University Kokomo,
Indiana University Southeast

Scope of Delivery (Specific Sites or Statewide): Each campus (UK, IUE, 1US) will host
its face-to-face (F2F) courses for its cohort of students. The online courses will be shared
across campuses so that students from each campus will enroll in one of two online
sections being delivered.

Mode of Delivery (Classroom, Blended, or Online): This program is a multicampus,
collaborative hybrid degree program. This means approximately half of the degree
credits will be offered in an online format, and half will be offered in F2F courses from
each campus.

Other Delivery Aspects (Co-ops, Internships, Clinicals, Practica, etc.): Students are
required to complete practicum (1) and internships (3) and an advanced internship (1) in
addition to their coursework. This clinical training allows them to meet the state
requirements for licensure upon completion of their degrees.

Academic Unit(s) Offering Program: Indiana University East Department of Psychology,
Indiana University Kokomo Department of Psychology, Indiana University Southeast
Department of Psychology

This program meets the first stage of the two stage licensure process in the state of
Indiana for licensed mental health counselors. Namely it meets the educational and pre-
degree clinical experience that will prepare students to sit for the licensure exam
(National Counselor Examination as administered by the National Board for Certified
Counselors) to enter the status of Licensed Mental Health Counselor Associate. After
entering status as a LMHC-A students will need to complete a post degree work
experience (full or part-time employment) to obtain the 3000 hours to become a Licensed
Mental Health Counselor. This process is similar to licensing standards for social work
and psychologists who often complete certain pre-degree requirements along with a set
amount of post degree clinical experience to become fully vetted by their licensing board.
More information about the licensing process for the LMHC title can be found with the
Indiana Professional Licensing Agency via the Behavioral Health and Human Services
Board at http://www.in.gov/pla/3032.htm.

2. Rationale for the Program

a.

Institutional Rationale (Alignment with Institutional Mission and Strengths)

Indiana University East: The degree program is compatible with the Mission, Vision and

Initiatives of Indiana University East, as endorsed by the Faculty Senate. Two Faculty Senate
Resolutions, passed 05/04 and 11/09, endorse graduate education as an appropriate component of
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the mission of Indiana University East. Indiana University East has the mission of offering
bachelor’s degrees and selected master’s degrees. The mission statement of Indiana University
East is as follows: “Indiana University East, a regional campus of Indiana University, offers
residents of eastern Indiana, western Ohio and beyond a broad range of bachelor’s degrees and
selected master’s degrees and certificates through its traditional main campus in Richmond, off-
campus sites, and online program options.” [UE Mission Statement can be found at
http://www.iue.edu/chancellor/mission.php

Providing opportunities for advancing graduate level work in Mental Health Counseling
is crucial to the Indiana University East mission. A Counseling graduate program in the region
offers a practical means for ongoing professional development for area secondary teachers in
Psychology and an impetus for increasing aspirations for educators possibly changing to a
counseling career. An M.A. in Counseling at Indiana University East would mean students
would no longer be required to travel great distances in order to acquire a graduate degree.
Without an Indiana University East M.A. in Counseling, students are deprived of a regionally
accessible educational community that is engaged in research and practical learning and that has
resources to support educational excellence.

Indiana University Kokomo: The Mission of Indiana University Kokomo reads:

The mission of Indiana University Kokomo, a regional campus of Indiana University, is
to enhance the educational and professional attainment of the residents of North Central Indiana
by providing a wide range of bachelor's degrees, and a limited number of master's and associate
degrees. Indiana University Kokomo is further dedicated to enhancing research, creative work,
and other scholarly activity and to strengthening the economic and cultural vitality of the region
through a variety of partnerships and programs.

A Master of Arts in Mental Health Counseling degree accords with this mission in
enhancing educational attainment of North Central Indiana residents, enhancing professional
attainment of those we serve, and strengthening the region through economic development and
community partnership. Many North Central Indiana residents who have come through the
psychology and related programs at IlU Kokomo have noted that a Master’s level education in
counseling, and/or licensure in counseling, would be beneficial to their professional
advancement. Mental health service organizations in our region have also expressed a desire to
see IU Kokomo develop and initiate this program (see Appendix 4: Employer Survey). Master’s
level education will also allow program graduates to teach at the undergraduate level in
psychology, which benefits both our institution and the employment opportunities of those
graduates.

Finally, our region, like many in the state, is seeking increased availability of mental
health services to residents. Helping to support the well-being of the community through this
program is very much in keeping with the institutional mission.

Indiana University Southeast: The Mission of IU Southeast reads:

Indiana University Southeast is the regional campus of Indiana University that serves
Southern Indiana and the Greater Louisville metropolitan area. As a public comprehensive
university, its mission is to provide high-quality educational programs and services that promote
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student learning and prepare students for productive citizenship in a diverse society, and to
contribute to the intellectual, cultural, and economic development of the region. Its academic
programs include a comprehensive array of baccalaureate degrees and a selected set of master’s
programs.

The campus is committed to offering educational programs and services which promote
and support diversity in all its aspects. The faculty engage in research and creative activities
which strengthen teaching and learning through inquiry into both the content and the pedagogy
of the disciplines and create opportunities for students to engage in applied learning. Finally,
members of the campus community are committed to using their professional and personal
expertise to address the intellectual, cultural, and economic development needs of the campus’s
service region.

Appendix 1: Institutional Rationale, Detail (This appendix should contain links to the
institution’s strategic and/or academic plan or the plans themselves.)

b. State Rationale

e How does this program address state priorities as reflected in Reaching Higher,
Achieving More?

This program will allow the introduction of more trained mental health professionals to
address the growing number of needs citizens of Indiana are presenting within medical
and legal settings. Licensed mental health workers are in great demand throughout the
state, from community mental health agencies to the Veteran’s Administration. It will
also allow our graduates to achieve a higher standard of living and provide more
opportunities for themselves and their families.

c. Evidence of Labor Market Need
i. National, State, or Regional Need

e Isthe program serving a national, state, or regional labor market need?

0 The program is serving primarily a state/regional labor market need in
each of our respective areas. However, as students are being trained to
meet the standards of the major accreditation body, students can fill
national labor needs if they pursue employment outside of the state of
Indiana.

ii. Preparation for Graduate Programs or Other Benefits
e Does the program prepare students for graduate programs or provide other
benefits to students besides preparation for entry into the labor market?

o0 Students who would like to pursue a doctoral degree would have the
foundational degree that most doctoral level programs require before
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entering. Students will also be able to pursue licensure and/or
certification upon graduation.

ili. Summary of Indiana DWD and/or U.S. Department of Labor Data

e Summarize the evidence of labor market demand for graduates of the program
as gleaned from employment projections made by the Indiana Department of
Workforce Development and/or the U.S. Department of Labor?

0 According to the Indiana DWD, there are an average of 85 annual
openings for Mental Health Counselors in the state. The projected
growth rate is 850 jobs to be filled by 2024 — with a total employment
of Mental Health Counselors in the state to be 2,325 by 2024. This
represents a 24.7% 10 year growth rate.

Appendix 2: Summary of Indiana DWD and/or U.S. Department of Labor Data, Detail (This
appendix should contain the detailed tables, upon which the summary of the labor market
demand is based.)

iv. National, State, or Regional Studies

e Summarize any national, state, or regional studies that address the labor market
need for the program.
0 The projected growth rate in this field throughout both the state and the

nation meets or exceeds twenty-five percent during the next five years.
Per the report generated by Indiana University offices in preparation for
the program proposal (see Appendix 3). Our report states that there will
likely be at least 60 open positions annually throughout the state of
Indiana but does not reflect the open and difficult to fill positions
currently throughout the state. This number is lower than point iii
(supported in Appendix 2) above likely because of the time lapse
between the reports being generated.

Appendix 3: National, State, or Regional Studies, Detail (This appendix should contain links to
the studies cited or the studies themselves.)

v. Surveys of Employers or Students and Analyses of Job Postings

e Summarize the results of any surveys of employers or students and analyses of
job postings relevant to the program.

0 Both the student populations of our respective campuses and local
employers that we contacted indicated high interest in the program due
to a number of factors. Students are regionally bound and need a more
cost effective option to pursue graduate training than online programs
or relocation. They also indicated they would prefer to remain with
professors they already knew and trusted to educate them. Employers
indicated they are having trouble attracting licensed practitioners from
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other areas and often have multiple positions open for mental health
staff. Several have met with us to discuss these ongoing staffing needs
and some have provided letters of support attesting to those issues and
program need.

Appendix 4: Surveys of Employers or Students and Analyses of Job Postings, Detail (This
appendix should contain links to the surveys or analyses cited, or the documents themselves.)

vi. Letters of Support

e Summarize, by source, the letters received in support of the program.
O Letters of support primarily came from community mental health
agencies who are in our respective areas and are aware of staffing
shortages in their agencies and local communities.

Appendix 5: Letters of Support, Detail (This appendix should contain the letters of support for
the program.)

3. Cost of and Support for the Program
a. Costs
i. Faculty and Staff

e Of the faculty and staff required to offer this program, how many are in place
now and how many will need to be added (express both in terms of number of
full- and part-time faculty and staff, as well as FTE faculty and staff)?

o0 While each campus will need to hire additional faculty to teach the
program to our desired standards, we are staffed currently at levels to
begin the program. Each campus additionally has supporting staff that
would teach classes in the program but whose primary responsibilities
would remain undergraduate teaching.

= U East currently has two of the three faculty they would like to
focus on the program.

= U Kokomo currently has two of the three faculty they would
like to focus on the program.

= |U Southeast currently has three of the four faculty they would
like to focus on the program.

Appendix 6: Faculty and Staff, Detail (This appendix should contain a list of faculty with
appointments to teach in the program and a brief description of new faculty positions yet to be
filled.)

ii. Facilities
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e Summarize any impact offering this program will have on renovations of
existing facilities, requests for new capital projects (including a reference to the
institution’s capital plan), or the leasing of new space.

0 There should be no impact on renovations or existing facilities outside
of normal classroom usage.

Appendix 7: Facilities, Detail (This appendix should contain additional
information on major impacts on facilities caused by this program.). NONE
required

iii. Other Capital Costs (e.g. Equipment)

e Summarize any impact offering this program will have on other capital costs,
including purchase of equipment needed for the program.
0 We are unaware of any capital costs, including purchase of equipment,
needed for this program.
Appendix 8: Other Capital Costs, Detail (This appendix should contain
additional information on other capital costs associated with the program.)
NONE required

b. Support
I.  Nature of Support (New, Existing, or Reallocated)

e Summarize what reallocation of resources has taken place to support this
program.
o0 No reallocation of resources has taken place beyond new faculty lines
that either have been requested or will be requested.

e What programs, if any, have been eliminated or downsized in order to provide
resources for this program?
o0 No programs have been impacted by the development of this program.

ii. Special Fees above Baseline Tuition

e Summarize any special fees above baseline tuition that are needed to support
this program.
0 No special fees above baseline tuition have been proposed to support
this program.

4. Similar and Related Programs

a. List of Programs and Degrees Conferred

i. Similar Programs at Other Institutions
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Campuses offering (on-campus or distance education) programs that are similar:

There are currently no fully hybrid programs being offered in the state of Indiana.
There are three schools in the Indiana university system that offer campus based
Master’s degrees that lead to licensure.

The regional campuses of Indiana University noted in this proposal are the only
public comprehensive universities in their respective service regions. Currently,
there are no graduate level options that include any face-to-face instructional
component available to students seeking advanced degrees in Mental Health
Counseling at a public institution in our geographic area. Most students on these
campuses live within commuting distance of the university and depend upon the
comparatively low cost and convenient location of each regional campus.

IUPUI, 1U Columbus. IU South Bend, and Ball State University offer the closest
existing public university in-state programs to these campuses, but require
minimally an hour commute, one way from each region. The nearest out-of-state
programs include Miami University, The University of Dayton, the University of
Louisville, Wright State University, and several private universities in the
Louisville area. These institutions offer programs that would be significantly more
expensive and require extensive travel time. There has been a consistent request
from students, alumni, and area Psychology graduates for a master’s degree in
Mental Health Counseling to be offered at these regional campuses. This has been
both from students, staff, and local community partners who are having staffing
shortages of trained mental health workers. Some of that information is displayed
in the survey that each of the three campuses distributed and can be viewed in
Appendix 4.

Other students turn to low residency programs (for example, fully-online
programs). However, through our needs assessment and interaction with potential
students, we find that low residency programs are not a viable alternative for all.
One particular challenge for students with such programs is that while they do
meet Indiana licensure requirements for Mental Health Counseling, students often
struggle to find placement sites locally as their programs are unknown to local
employers which can create more expense and significant delays to degree
completion. Additionally, required clinical and practicum hours vary by state so
unless the student is aware of the licensing standards of Indiana they may not meet
the stage one prerequisites to become licensed. These issues significantly reduce
their employment prospects (as noted in our Needs Assessment Study and
Analysis, Appendix 4).

e CHE staff will summarize data from the Commission’s Program Review
Database on headcount, FTE, and degrees conferred for similar programs in the
public sector, as well as information on programs in the non-profit and
proprietary sectors, to the extent possible. CHE Appendix A: Similar Programs
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at Other Institutions, Detail (This appendix will contain back-up tables for the
summary.)

e Institutions may want to supplement this data with supplementary contextual
information, such as relevant options or specializations or whether or not
programs at other institutions are accredited or lead to licensure or certification.

ii. Related Programs at the Proposing Institution

e CHE staff will summarize data from the Commission’s Program Review
Database on headcount, FTE, and degrees conferred for related programs at the
proposing institution. CHE Appendix B: Related Programs at the Proposing
Institution, Detail (This appendix will contain back-up tables for the summary.)

b. List of Similar Programs Outside Indiana

e |If relevant, institutions outside Indiana (in contiguous states, MHEC states, or the
nation, depending upon the nature of the proposed program) offering (on-campus or
distance education) programs that are similar:

0 There are 165 institutions throughout the nation that offer programs that are
similar to this program and 14 that are fully online.

5. Quality and Other Aspects of the Program

a. Credit Hours Required/Time To Completion

e Credit hours required for the program and how long a full-time student will need to
complete the program
0 The program is sixty (60) credit hours and should take two full years, six
semesters, to complete.

Appendix 10: Credit Hours Required/Time To Completion, Detail (This appendix
should contain the semester-by-semester, course-level detail on the program
curriculum, including how long it will take to complete the program, assuming full-
time study.)

b. Exceeding the Standard Expectation of Credit Hours
e |f the associate or baccalaureate degree program exceeds 60 or 120 semester credit
hours, respectively, summarize the reason for exceeding this standard expectation.

o N/A

Appendix 11: Exceeding the Standard Expectation of Credit Hours, Detail (This
appendix should contain detailed information on why it is necessary to exceed the
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standard credit hour expectation, such as links to relevant licensure and/or
accreditation standards the standards themselves.)

Program Competencies or Learning Outcomes

e List the significant competencies or learning outcomes that students completing this
program are expected to master.

This program will prepare students to work as licensed mental health counselors in the
State of Indiana. Learning outcomes of this program will be consistent with the licensure
requirements within the state and are:

01. Human growth and development
a. Explain the developmental changes in physical, mental, emotional, and social
functioning from birth to death.
b. Demonstrate understanding of the appropriateness of various counseling
interventions for clients at various developmental levels.
c. Tailor interventions according to developmental needs.
02. Social and cultural foundations of mental health counseling
a. Describe how social and cultural issues influence counseling.
b. Work positively and productively with people from diverse backgrounds.
c. Integrate awareness of one’s own social and cultural biases into counseling
practice.
03. Helping relationships
a. Adjust one’s interpersonal style as needed to support positive client change in
counseling.
b. Utilize effective counseling skills to facilitate client growth.
c. Demonstrate counseling techniques appropriate for use with individuals,
couples, and groups of various ages and with diverse problems.
d. Evaluate client progress toward treatment goals.
04. Group dynamics, processes, counseling, and consultation
a. Explain the theoretical bases of counseling approaches used for groups.
b. Describe presenting issues that are and are not appropriate for intervention
using group-based techniques.
c. Intervene with groups, to create dynamics and patterns of communication that
promote growth of group members.
05. Career and lifestyle development
a. Describe how educational, career, and lifestyle choices of clients promote or
impede mental health in individuals, families, and social groups.
b. Apply counseling techniques to career and lifestyle-related challenges of
clients.
06. Assessment and appraisal of individuals
a. Explain the theoretical and empirical foundations of mental health appraisal in
relation to counseling.
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b. Apply skills in assessing individuals, couples, and groups of diverse
backgrounds and developmental levels.
07. Research and program evaluation
a. Identify professional practice issues requiring research support and/or
quantitative or qualitative evaluation.
b. Apply research findings to professional practice.
c. Read, critique, evaluate, and contribute to professional research literature.
08. Professional orientation and ethics
a. Describe key features and issues within the counseling profession.
b. Describe one’s own strengths, weaknesses, and biases as a helping
professional.
c. Demonstrate knowledge of ethical principles and guidelines relevant to mental
health counseling.
d. Provide counseling services within the ethical guidelines of the counseling
profession.
09. Foundations of mental health counseling
a. Explain major counseling theories in the context of individual, couples, and
group counseling with clients from diverse backgrounds and developmental
levels.
b. Identify one’s own theoretical orientation as a guide for counseling practice
c. Apply this knowledge to the actual counseling process.
10. Contextual dimensions of mental health counseling
a. Demonstrate understanding of major social and community factors impacting
the mental health of clients and communities.
b. Describe community factors impacting the mission and function of institutions
providing mental health services.
c. Appropriately consult with and outreach to community members as part of
one’s professional practice as a mental health counselor.
11. Knowledge and skills for practice of mental health counseling
a. Demonstrate integrated knowledge of counseling through supervised mental
health counseling practice.
b. Demonstrate theoretically, empirically, and ethically sound practice in mental
health service settings.

Assessment

e Summarize how the institution intends to assess students with respect to mastery of
program competencies or learning outcomes.

To graduate from the program, progress toward degree completion will be monitored in a
number of ways:

A. Students must maintain a minimum grade point average of 3.0 (B) with no more than

two grades of C throughout their coursework. A third C may result in probation or
dismissal from the program.
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B. Student papers and exams will be evaluated for the performance-based knowledge
and skills outlined above as Program Learning Outcomes at key points in the program.

1. Examinations (ethics and comprehensive exams)

a. Ethics examination must be completed by the end of the first semester of the
program and is meant to assess student understanding of ethical practice, the
ethics codes for licensed mental health counselors, and guidelines set by the State
of Indiana for mental health professionals. Passing this exam with a score of at
least 80% is required for students to participate in their initial practicum
experience. It is expected that students will achieve a passing score on their first
attempt, but there will be two attempts allowed to pass the exam (second
administration may be alternative form of first administration) prior to beginning
practicum. If students are unable to pass the second time, the program faculty
will discuss the possibility of remediation versus dismissal from the program.

b. Comprehensive exams will be administered during the final semester of study
for students. Students must demonstrate a thorough understanding of the
curriculum including, but not limited to, theories of counseling, ethics, treatment
planning, specialty practice (children/drug and alcohol), and current issues within
the field. This will be administered as a multiple-choice exam for the cohort. A
score of 80% on each domain is required to pass the exam. If students score
between 60-80% on two or fewer domains of the exam, but have passed all other
domains, they will be given a chance to remediate the unpassed sections through
research papers. Scores below 60% on more than two domains means a student
must retake the exam in order to complete requirements for graduation.

2. Skills assessment

a. Students will be allowed to sit for their skills assessment as early as after
completion of their second practicum experience and must complete it prior to
graduation. The skills assessment will involve students creating a portfolio for
the campus committee to review. It will contain at least two detailed case
histories of clients that were seen for more than four sessions, one transcript of a
session that has either been videotaped or audio recorded, the recorded session for
review, and a report that shares the student’s theoretical orientation, session
management strategies, evaluation methods for a mock client that will be
provided to them, a selection of case notes, and at least one paper from their
courses to be reviewed.

C. Annual review of progress through meeting of campus faculty to assess coursework,
practicum placement evaluations, involvement in (campus, regional and national)
trainings or events that are beneficial to their professional development, feedback from
their supervisors and other factors as they are relevant to the student. Feedback from
these meetings will be shared with students so that they are able to make improvements
as necessary and to allow them the opportunity to expand their knowledge and skills to
become a competent, well-trained practitioner. Rubrics for these checkpoints will be
established by a committee with representation from all campuses.

CHE AGENDA 49



Licensure and Certification
Graduates of this program will be prepared to earn the following:

e State License: Graduates will be eligible to apply for licensure as a Licensed Mental
Health Counselor in the state of Indiana. Their degree requirements should meet
licensure in other states as well.

e National Professional Certifications (including the bodies issuing the certification):
Students may qualify for the National Counselor Certification if they choose to apply,
but it would be superseded by state licensure which allows them to legally practice in
each state.

e Third-Party Industry Certifications (including the bodies issuing the certification):
o N/A

Placement of Graduates

e Please describe the principle occupations and industries, in which the majority of
graduates are expected to find employment.

0 Most graduates would likely be employed in counseling settings either in private
practice, community agencies, hospitals or schools. Some graduates may work in
non-profit agencies and others may seek careers in academia as lecturers or
adjuncts.

e |f the program is primarily a feeder for graduate programs, please describe the
principle kinds of graduate programs, in which the majority of graduates are expected
to be admitted.

0 The program is not primarily a feeder program for doctoral programs. The vast
majority of students will stop with the terminal master’s degree which will allow
them to practice independently. However, some students may seek admissions in
doctoral programs in the future.

Accreditation

e Accrediting body from which accreditation will be sought and the timetable for
achieving accreditation.
o We will not be seeking accreditation with CACREP at this time. Regional
accreditation will be sought through the Higher Learning Commission after
program requirements have been met.

e Reason for seeking accreditation.

0 To vet the educational and training opportunities of the proposed program. This
will allow us to continue to refine the program and provide additional confidence
for future students that their training has been evaluated by outside standard
bearers.
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6. Projected Headcount and FTE Enrollments and Degrees Conferred

e Report headcount and FTE enrollment and degrees conferred data in a manner
consistent with the Commission’s Student Information System

e Report a table for each campus or off-campus location at which the program will be
offered

e |f the program is offered at more than one campus or off-campus location, a summary
table, which reports the total headcount and FTE enrollments and degrees conferred
across all locations, should be provided.

e Round the FTE enrollments to the nearest whole number

e |f the program will take more than five years to be fully implemented and to reach
steady state, report additional years of projections.

See below.
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COMMISSION FOR HIGHER EDUCATION
Thursday, October 12, 2017

BUSINESS ITEM D:

Staff Recommendation

Background

Supporting Document

Academic Degree Programs for Expedited Action

That the Commission for Higher Education approve the
following degree programs, in accordance with the background
information provided in this agenda item:

e Bachelor of Science in Biomedical Informatics to be offered
by Indiana University at Indiana University Purdue
University Indianapolis

The Academic Affairs and Quality Committee discussed this
program at its September 18, 2017 meeting and concluded that
the proposed program could be placed on the October 12, 2017
agenda for action by the Commission as an expedited action
item.

Academic Degree Programs on Which Staff Propose Expedited
Action, September 18, 2017.
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CHE 17-26

Academic Degree Programs on Which Staff Propose Expedited Action
September 18, 2017

Bachelor of Science in Biomedical Informatics to be offered by Indiana University at
Indiana University Purdue University Indianapolis

Proposal received on September 5, 2017

CIP Code: 51.2706

Fifth Year Projected Enrollment: Headcount — 52, FTE — 40
Fifth Year Projected Degrees Conferred: 10

The proposed Bachelor of Science in Biomedical Informatics, an Indiana University
program with three Specializations, would be offered through the School of Informatics
and Computing. One of these Specializations, Bioinformatics, focuses on the storing,
managing, retrieving, analyzing, and visualizing biological data. A second Specialization,
Health Informatics, focuses on applying informatics theories and methods to real-life
situations to improve health outcomes; for example, health informatics has improved
medical care by standardizing medical records and making them electronically accessible
to physicians and by better organizing clinical trials and identifying potential subjects.
The third Specialization in the proposed degree is Premedical Bioinformatics.

The Bachelor of Science in Biomedical Informatics (IU) requires 120 semester hours of
credit, thus meeting the standard credit hour expectation for baccalaureate degrees.
While there is no Transfer Single Articulation Pathway (TSAP) in Biomedical Informatics,
the TSAP in Biology will work for the Premedical Bioinformatics Specialization. For the
Bioinformatics Specialization, a full customized articulation has been developed, while for
the Health Bioinformatics Specialization, a customized articulation is under development.
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COMMISSION FOR HIGHER EDUCATION

Thursday, October 12, 2017

BUSINESS ITEM E:

Staff Recommendation

Background

Supporting Document

Capital Projects for Expedited Action

That the Commission for Higher Education recommends
approval to the State Budget Agency and the State Budget
Committee of the following project:

e vy Tech Community College — Harshman Hall Renovation

Staff recommends approval to the State Budget Agency and the
State Budget Committee of the following capital projects in
accordance with the expedited action category originated by
the Commission for Higher Education in May 2006. Institutional
staff will be available to answer questions about these projects,
but the staff does not envision formal presentations.

Background Information on Capital Projects on Which Staff
Proposes Expedited Action, October 12, 2017
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F-0-17-2-04

Capital Projects for Expedited Action
October 12, 2017

lvy Tech Community College — Harshman Hall Renovation

The Trustees of lvy Tech Community College request to proceed with the renovation of
Harshman Hall. The renovation of Harshman Hall was Ivy Tech’s Priority 4 capital
request for the 2017-2019 biennium in the amount of $16,942,880. The legislature
appropriated $3M in cash for urgent repairs to the facility. Harshman Hall was originally
constructed in 1965 as part of the State of Indiana’s Fort Wayne Hospital and Training
Center campus. lvy Tech acquired the building in 2007 from the State of Indiana as part
of the State’s closure of the Fort Wayne State Developmental Center campus. The funds
for this project will be used for repairs, revisions, and replacements required to replace
the mechanical, electrical and plumbing systems that have currently been identified as
critical based on physical condition and impact on operations. Project costs also include
immediately needed short term repairs to exterior window panels, piping supports in
the existing steam tunnel and roofing. A portion of the funds will also be used to
conduct planning work to establish the masterplan for building-wide space
restructuring, to plan for the relocation of support services from other campus
locations, and to give guidance for these initial critical repairs so that the current work
will be in coordination with the renovation masterplan for the building.
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COMMISSION FOR HIGHER EDUCATION
Thursday, October 12, 2017

INFORMATION ITEM C: Media Coverage

Staff has selected a compilation of recent media coverage related to the Commission for the October
meeting. Please see the following pages for details.
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Indianapolis Business Journal
'Reverse transfer' could be potent tool to bolster Indiana's college-attainment rate

Hayleigh Colombo
August 19, 2017

Ivy Tech Community College has a new focus on transfer students in its latest quest to arm more
Hoosiers with college degrees.

President Sue Ellspermann says she sees potential in expanding in Indiana what’s known in the higher
education world as “reverse transfer.”

That’s what happens when students are awarded associate degrees after combining credits they earned
from both the community college where they started attending classes and the four-year college they
transferred to—even if they hadn’t completed enough credits at either institution individually to earn a
degree.

Proponents, including Ellspermann, say the tactic could help college dropouts increase their pay or get
better jobs because they’d have an associate degree on their resumes. Too often, she said, “life gets in
the way” for people on their way to earning four-year degrees.

“Having an associate degree has value to your career,” Ellspermann said. “They earn more than
someone with just some college. At least if they have the associate degree, they can get a better job
until life settles down enough that they can go back and finish that [bachelor’s] degree.”

Though it's more widely deployed in more than a dozen other states, reverse transfer is happening in
Indiana on a small scale, typically at the request of individual students who want to use credits from

multiple institutions to earn associate degrees or through agreements inked out among some
institutions.

Ivy Tech has awarded 270 associate degrees to students over the last two years using the method.
Meanwhile, more than 20,000 students each year transfer credits from Ivy Tech to another institution.
And the college says it has relationships with eight Indiana four-year institutions that make reverse
transfer easier.

But Ellspermann said if the transfers happened automatically for Indiana students, more than 1,000
former lvy Tech students each year could be awarded degrees.

“We know there are thousands of students who are not getting this opportunity because they don’t
know about it and don’t understand how easy it really could be,” Ellspermann said. “It’s in the student’s
best interest. They have earned it. They deserve it, regardless of if they’ve moved on.”

And there’s a benefit for the state as well. Awarding degrees through reverse transfers would help

increase the state’s college-attainment rate—the number of people with college degrees or high-quality
certificates. That rate currently stands at 41 percent; the state’s goal is 60 percent by 2025.
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“Several thousand additional associate degrees would measurably move and impact the 60 percent
goal,” Ellspermann said.

The state is currently studying the issue at the behest of the Indiana General Assembly—and some four-
year institutions have already endorsed the idea. But some issues still must be hashed out between two-
year and four-year colleges, including how state funding for the schools would be affected.

House Bill 1281, passed this spring, charges the Indiana Commission for Higher Education to, by Nov. 1,
“study and make recommendations regarding the benefits of a reverse transfer policy for Indiana
students.”

Sean Tierney, the agency’s associate commissioner for policy and planning, told IBJ the study will
“attempt to determine practices that best serve Indiana students while balancing costs and other
constraints.”

“These are complicated processes that require audits of various data systems and strict protocols to
ensure that student information is protected,” Tierney told IBJ in an email.

It’s trending

Currently, the state has 750,000 residents with some college education but no degree. Tierney said the
potential of helping those former students makes studying the idea worthwhile.

“Many Hoosiers may have all the skills and knowledge they need for workforce success, but without that
piece of paper, they often cannot get their foot in the door or are passed over for promotions,” Tierney
said.

Rep. Holli Sullivan, R-Evansville, who authored the bill calling for the study, said state lawmakers have
“curiosity and the desire to fully understand” the issue.

“We’ve heard that there is a very strong potential to help Indiana increase educational attainment,”
Sullivan said. “We need to put some more data behind” the proposal.

Nationwide, 16 states have adopted reverse transfer programs—some through state law and some
through board policy, according to the national Education Commission of the States, a nonpartisan

group that provides policy analysis and education research for all 50 states.

There was a big push for the expansion of reverse transfer in 2012 and 2013, according to Lexi
Anderson, a policy analyst at the organization.

The National Student Clearinghouse estimates that some 2 million students nationwide could benefit
from such policies.

In states that have uniformly implemented reverse transfer, the results are positive, but not usually
dramatic.
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A 2015 report from Credit When It's Due—a multistate initiative that supports reverse-transfer
policies—found that programs in Arkansas, Maryland, North Carolina and Ohio contributed to an
increase of 1 percent to 3 percent in the number of associate degrees awarded. In Minnesota, the
average number of annual associate degrees increased 5 percent; in Hawaii, the increase was 18
percent.

“Folks looked at it as a way to help reach attainment goals and help students find a path forward,”
Anderson said.

“It's sort of like a stepping stone. Reverse transfer can work and I think it can be helpful, but you have to
make sure you set it up for success for your state.

“There needs to be really good collaboration between the two-years and the four-years,” she said.

“Technology can always be an issue, depending on what'’s available. Those are some hiccups that can
make this difficult.”

Cooperation is key
For Indiana, questions remain about how an expansion of reverse transfer would affect higher education
funding. Colleges in Indiana are funded in part using a performance system, number of degrees
conferred being one of the metrics.

Ellspermann said that’s the major hurdle in the reverse-transfer discussions.

“If lvy Tech and Vincennes [University] were to claim hundreds or thousands more associate degrees,
that would shift the performance funding pie so that less of the pie is left for the four-year institutions,”
she said.

But Ellspermann is so sold on the idea of helping former students that she said vy Tech is willing to split
credit for an associate degree “50-50” between the two institutions involved—or not claim any extra
money at all.

“We’re not pushing reverse transfer for the money,” she said. “It’s the right thing to do for the student.”

The state’s four-year institutions also have to be on board.

Purdue University spokesman Brian Zink said Purdue has a long history of collaborating with lvy Tech
and Vincennes. Most of the time, when students transfer to Purdue, it is to achieve a bachelor’s degree.

“We are happy, however, to work with a student, at their request, to arrange appropriate transfers for
them to receive an associate degree—if the requirements have been met and that is their desire,” Zink

told IBJ in an email.

Indiana University spokeswoman Margie Smith-Simmons told IBJ the university looks forward to seeing
the commission’s recommendations.
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“We do support the reverse transfer process and have been deeply engaged with the commission and
Ivy Tech on this issue,” Smith-Simmons said in an email.

John Beacon, senior vice president of enrollment management, marketing and communications for
Indiana State University, said that, since 2011, 190 Ivy Tech students who eventually transferred to
Indiana State have opted in to be considered for reverse transfer.

“It’s not a huge program, but if it’s going to encourage citizens to continue their education and complete
bachelor’s degrees and earn associate degrees along that path, absolutely I'm in favor of it,” Beacon

said. “It’s really a win- win situation.”

The Elkhart Truth

State of Indiana, Elkhart schools aim to close skills gap through education, grant program September
7,2017

Gov. Eric Holcomb has made closing the skills gap one of his main legislative agendas through programs
like the recently announced Workforce Ready Grant.

Meanwhile, the Elkhart community has also tried on a local level to train both students and adults to
meet the demands of an evolving workforce.

Holcomb’s Workforce Ready Grant program was announced last month and provides tuition assistance
for adult learners who wish to go back to school at Vincennes University or lvy Tech University for a
degree in specific fields—namely, advanced manufacturing, IT and business services, building and
construction, health and life sciences and transportation and logistics.

The program is designed to close the skills gap that is present across the state of Indiana, said
Department of Workforce Development chief strategy officer Nick Goodwin. For example, there are an
estimated 9,210 job openings in Elkhart and surrounding counties, according to data provided by the
Department of Workforce Development.

“This is not an Indianapolis or Evansville or Fort Wayne problem, it’s a statewide problem, and Elkhart is
not exempt,” Goodwin said.

This problem, Goodwin said, requires a shift in how the public views education. Similar to the state’s
Workforce Ready Grant, Goodwin said education should be thought of as a lifelong pursuit, as adult
learners may need to return to school to gain new skills to adapt.

“We're going to have to focus on lifelong learning and there could be different types of post-secondary
education or getting certificates while in high school,” Goodwin said. “’It's not a one-sized fits all

approach.”

In Elkhart County, for example, Elkhart Community Schools Community Education provides several
courses for adult learners, including HVAC, welding, AutoCAD and basic electricity courses.
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Program manager for community education Darcey Mitschelen, who is responsible for overseeing the
adult education program, said a lot of times adult learners have had negative experiences with
education in the past, which makes them reluctant to return for schooling.

But Mitschelen said adults should have the ability to resume their education wherever they left off in
order to gain the skills they need in today’s workforce, and it’s about shifting mindsets to accommodate
adult learners.

“Learning is lifelong, it doesn’t just stop—bam and we’re done,” Mitschelen said. “How do we in Elkhart
County, how do we change that mindset—that once you’re done, you’re done?”

Mitschelen said the mission of Community Education is reconnecting adult learners to their dreams that
they might have had when they were younger.

“If we can keep people connected to those dreams and tell them ‘you can do it’ regardless of what
someone else says, if it’s your passion and what’s in your heart, we’re here to support you to do that,
we’ll help you find those ways,” she said.

Commissioner for higher education Teresa Lubbers said several things, like the Workforce Ready Grant,
are being done to ensure employers’ needs are being taught in the classroom. The Workforce Ready
Grant, for example, was developed after conversations with employers.

“We have the jobs, but we don’t have enough people who can meet the workforce needs for these
jobs,” Lubbers said. “Hearing from employers, we know that we had adults in the workforce who didn’t
have credentials.”

Unsurprisingly, manufacturing is by far the most popular industry in the Elkhart area with 63,747 jobs in
that sector in 2017. That number is expected to climb by 3 percent in the next ten years, according to
data provided by the Indiana Department of Workforce Development.

Applications open for teaching scholarship
Greensburg Daily News

Makenna Mays
September 12, 2017

When Meghan Yencer found out she had been awarded the Next Generation Hoosier Educators
Scholarship, she was filled with gratitude.

“It is a lifted weight to know that you don’t have to be responsible for paying that amount of money to
go to school,” said Yencer, a secondary English education major at Franklin College. “It makes things
easier.”

Yencer, of Bluffton, is one of 200 students who received a scholarship during its first year. Applications
are now being accepted for the second year of the scholarship that provides $7,500 each year, up to
$30,000. Students who receive the scholarship must commit to teaching in Indiana for five consecutive
years after graduation.
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During the first year, 642 students from 274 Indiana high schools applied. The General Assembly created
the scholarship in 2016 with bipartisan support.

“This scholarship reflects our statewide goal of encouraging more high-achieving students to pursue a
worthwhile and fulfilling career in the classroom,” House Speaker Brian Bosma, who authored the
legislation, said in a statement.

The program is designed to attract top students. Applicants are required to have either scored in the top
20th percentile on the ACT or SAT, or graduated in the top 20 percent of their class. Applicants must be
nominated by a teacher and submit a nomination form with their application.

“These scholarships have the potential to improve education around the state for generations to come,”
Indiana Commissioner for Higher Education Teresa Lubbers said in a statement.

Yencer heard about the scholarship through her high school principal, who also happens to be her dad.
She has been passionate about teaching since her senior year at Southern Wells Jr.-Sr. High School. She

is thankful to see the state is helping future Hoosier teachers.

“I was really glad to see that the state is doing something like that to pull more kids in to get into
education, because | think it’s really important,” said Yencer.

Students can apply at ScholarTrack.IN.gov until Nov. 30. Finalists will be interviewed early next year.
Students are encouraged to complete the nomination form before starting the application.

“Highlight your best qualities,” Yencer said, “and let your talents shine.”

Inside Indiana Business
State Strategizes STEM Teacher Growth

Kylie Veleta
September 13, 2017

Indiana education leaders acknowledge the state’s teacher shortage, and the vacancies are perhaps
even more acute in STEM classrooms, says Indiana Commissioner for Higher Education Teresa Lubbers.
She notes that growing the number of STEM teachers is a critical stepping stone for the state to bridge
the skills gap, or lack of qualified middle-skill workers, which manufacturing leaders say is a top concern
for the industry. With back to school season in full swing, a newly-formed statewide STEM council is
meeting for the first time this month, and filling STEM teacher vacancies is a top assignment.

“We're looking at what to do for students to have a stronger STEM-based curriculum, but this really
hinges on the preparation of our teachers,” says Lubbers. “STEM careers are increasingly necessary for a
strong economy. It benefits the state and the individual; STEM wages are double general occupation
wages. The average wage for all STEM occupations is more than $85,000, compared to $47,000 outside
of STEM.”

While the state is on a mission to grow the number of students taking STEM classes and pursuing such
careers, Lubbers says ensuring Indiana has enough teachers to support that effort is a challenge.
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“Because of the STEM teacher shortage, we’ve tried to figure out what we can do to recruit more people
to teach in these fields and to actually retain them,” says Lubbers. “Part of the challenge in keeping
STEM teachers, many times, is that these folks can sometimes make significantly more money working
at other places. We have to find a way to recruit people who really have a commitment to education.”

During the 2017 session, the Indiana General Assembly created a STEM council, supported by $2 million
over a two-year period. The Commission for Higher Education, the Indiana Department of Education and
other stakeholders comprise the council, which aims to build a K-12 statewide strategy to more
comprehensively and equitably fund STEM education throughout the state.

“This is especially a challenge in rural areas of the state and poor urban areas, where we have a more
difficult time recruiting and retaining teachers,” says Lubbers. “This is really a problem for rural Indiana,
and we’ll be looking at strategies to address that.”

Lubbers believes one grant program in Indiana is evidence of progress. The STEM Teacher Recruitment
Fund, a $10 million grant program created by the General Assembly to recruit more people to teach in
STEM fields, is seeing an increasing number of applicants. Lubbers says 16 organizations applied during
the first year, but the number grew to 25 the second year.

“I remember, many years ago when | was still in the legislature, | think we licensed eight chemistry
teachers in the state in one year and two physics teachers,” says Lubbers. “I’'m sure that has changed,
but it shows that this is a longstanding problem.”

The Commission for Higher Education, which is responsible for financial aid distribution in Indiana, has
also created a student teaching stipend for high-need areas, which include math and science for both
middle schools and high schools. Student teachers can earn a stipend of up to $5,000.

Lubbers says the state is analyzing STEM strategies at every grade level in K-12, but underscores the
importance of establishing a solid foundation.

“If you don’t get a good grounding in the early grades in science and math, you’re disadvantaged going
forward,” says Lubbers. “Part of the problem we have in those early grades is a lot of elementary
teachers haven't, traditionally, been strong in math. We’ve talked about perhaps needing to have math
specialists in those early grades; we expect our elementary teachers to teach it all.”

She believes the state also needs to increase its accountability metrics for science, which “haven’t had
as much focus.” In middle school, she believes there should be opportunities for career exploration, in
addition to academic preparation, and says high school is the time to “double down.”

“We need to make sure those who are moving into the world of work have some sort of industry
certification in a high-need area, or if they’re going to college, they’re prepared to go there and not
need remediation—and the subject they’re most likely to need remediation in is math,” says Lubbers.
“We may have different challenges at elementary, middle and high school, but we don’t have the liberty
of focusing on just one of the three.”
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Lubbers says, in addition to growing the number of STEM teachers preparing the pipeline, the state and
employers need to focus on “skilling up” working adults.

Your browser does not support the element.

Lubbers expects the Commission for Higher Education’s redesign of its former work-study program to
increase the number of students pursuing STEM internships.

The Flyer Group
Teachers heading back to school?

By 2022, dual-credit instructors must have master's degree
Sue Loughlin
September 23, 2017

In During her fifth-hour anatomy and physiology class, teacher Katie Miller quizzed her Terre Haute
South Vigo High School students on skull bones and bone markings.

“What is the name for the ridge under the eyebrow?” she asked. Students answered, “The supraorbital
margin.” What about the eye cavities, she asked. “Orbits,” they responded.

Students used plastic skull models as they learned vocabulary terms, and she reinforced they will have
to learn about 300 vocabulary terms in 12 days for the human skeleton, a chapter they had just begun.

It is Miller’s fourth-year to teach the dual credit class, in which students receive both high school and
college credit through Indiana State University’s College Challenge program.

She enjoys working with students on the challenging content. “I think it’s fun to have students who want
to work hard and learn more advanced material,” she said. “It makes me work harder as a teacher.”
Many of the students have goals of entering the medical profession.

She recently finished her master’s in biology at Indiana State, and her coursework was funded through a
math/science partnership grant and tuition assistance from ISU.

Miller’s tuition was fully covered, and she’ll also receive an increase in salary because of her advanced
degree. It took her three years to complete her master’s. Without the financial support, “It would have
taken a lot longer,” she said.

New requirements
In obtaining her master’s in biology, Miller has already met credentialing requirements that take effect
in September 2022 that will require all teachers of dual credit classes in Indiana to either have a

master’s degree in the content area being taught, or a master’s in a related area with 18 graduate credit
hours in the content area.
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If they don’t have the credentials at that time, they will no longer be allowed to teach the dual credit
courses.

The requirement comes from the Higher Learning Commission, a regional organization that accredits
Indiana colleges. The HLC requirements apply to any high school -- public or private -- that partners with
accredited college/universities for dual credit programs. The requirements apply to liberal arts courses,
but not to career/technical education courses.

The requirement was to take effect this year, but Indiana asked for, and received, a five-year extension
because in fall 2016, a survey indicated that about 2,000 dual credit teachers didn’t meet those
requirements, according to the Indiana Commission for Higher Education.

“Everybody in the state realizes this is an issue and are looking for different solutions,” said John
Johansson, Commission for Higher Education spokesman. “Currently we don’t have one comprehensive
program or package that would cover the cost, but we do see most of our colleges and universities
offering incentives.”

It's especially important for students and families, because dual credit courses can save money that
would be spent on college tuition and also can shorten the time it takes to earn a college degree, he
said.

“We have found that an additional year in college costs up to $50,000 in tuition, fees and lost work
opportunities,” Johansson said. By taking dual credit coursework while in high school, students can
potentially earn a bachelor’s degree in three years and an associate degree in one year.

Indiana high schools are required to offer at least two dual credit courses under state law. Dual credit
coursework “has proven benefits on Indiana students’ college going rates, grades and likelihood to
persist in college,” Johansson said.

The Indiana Department of Education is aware of the issue and working to help address it, said Adam
Baker, IDOE spokesman. “Our goal is to help find a solution” and help ease challenges teachers might
face in meeting the requirements.

The state DOE will soon issue a request for proposals to colleges with the goal of offering an online “dual
credit academy,” in which teachers could take graduate-level courses to meet credentialing
requirements. Potentially, federal Title 2 funds could be used to help pay for tuition and fees, he said.
Jennifer McCormick, state superintendent of public instruction, has said the department is working on a
plan that brings together state universities and other partners to devise a solution that can get teachers
the extra credits they need while keeping cost and time to a minimum, according to an article in
Chalkbeat, a nonprofit news organization that covers education. “It is not something we are being
stagnant on, McCormick said.

Ivy tech also impacted

It’s not just universities paying attention.
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As of this fall, lvy Tech-Terre Haute reports 500 students taking dual credit classes at 28 high school
schools in the area it serves. It is a concern, especially for smaller school districts in rural areas that may
have a limited number of dual credit teachers, said Deanna King, vice chancellor of academic affairs at
the Terre Haute campus.

This past spring, the college sent letters to all of its high school dual credit teachers informing them
whether they would be credentialed under the new requirements. Those who won’t meet the
requirements were asked to sign a letter and to consult with Ivy Tech faculty before enrolling in
coursework, King said.

Ivy Tech will review progress annually, but if teachers don’t have the credentials by September 2022, “It
would result in cancelling of the dual credit agreement” with the teacher, King said.

Statewide, lvy Tech had 59,000 students taking dual credit courses at 434 high schools and career
centers last year; those high school students earned 365,250 credits, which translates into $50 million in
savings for students and families, said Sue Ellspermann, Ivy Tech president. The savings is based on lvy
Tech’s credit hour cost, while its dual credit courses for high school students are free.

Ivy Tech accounts for about 60 percent of the state’s dual credit enrollment, Ellspermann said, although
about 60 percent of that is career-technology education.

Progress must be made in ensuring dual credit teachers have credentials or “it would absolutely impact
the number of students who have access to dual credit,” Ellspermann said. To this point, the state has
not passed a comprehensive approach to address the challenge, she said.

Lawmakers passed a bill in 2016 that created a “dual credit teaching” fund to help support teachers pay
for more credentials, but when the budget was created in 2017, the fund received no money, Chalkbeat
reported.

Dual credit and accountability

Dual credit classes are important for high schools to meet state accountability requirements and are one
of the measures they can use to meet college and career ready requirements.

The dual credit measure enables Vigo County high schools to earn the maximum points available for
college and career readiness, which is a factor in a school’s A to F grade, said Karen Goeller, Vigo County
schools deputy superintendent.

As early as 2013, the Vigo County School Corp. and ISU saw the writing on the wall and took action. The
school district has partnered with ISU through the College Challenge program to ensure its dual credit

teachers have what’s required or are working toward it.

“We worked together on an innovation grant when we realized dual credit credentialing was going to be
a problem,” Goeller said. In 2013-14, the district received a $360,000 state innovation grant.
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The grant “allowed us to bring existing College Challenge [dual credit] teachers up to speed with regard
to the credentialing piece, if they were lacking in the area of graduate courses,” said Jill Blunk, ISU’s
College Challenge [dual credit] director.

The district also received two state math/science partnership grants totaling $590,000 to help math and
science teachers achieve the necessary credentials.

In addition, ISU has contributed funds to provide tuition assistance for teachers to help them meet
credentialing requirements; in return, the teachers commit to teaching College Challenge courses for at
least three years.

The partnership with ISU has helped put the school district “very much ahead of the curve,” Blunk said.
Ensuring dual credit teachers meet the new requirements “is a huge problem statewide, but it is not a
problem in Vigo County.”

According to Blunk, the HLC requirements did not actually change in 2015. “They were really just
communicated in a stronger manner, with greater accountability placed on the part of the high schools
and colleges/universities to align to the master’s level credential requirements,” she said.

ISU works with 26 high schools in other communities as well through its “College Challenge” program;
nearly all ISU dual credit courses transfer to the state’s other public institutions. High school students

pay $25 per credit hour.

At this point, the Vigo County School Corp. has 40 College Challenge teachers, and all but two are
credentialed — and those two are working on the required coursework, Blunk said.
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