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While this overall portrayal of learning is not encouraging,
there is much variation among students. By asking students
about their college experiences during their sophomore year, we

were able to explore how different factors are related to student

learning, as measured by improvement in CLA scores over the
first two years of college.

InveSTING TIME 15 LEARNING

We find a positive association between hours spent studying
and gains on the CLA: Not surprisingly, the more time students
- spend studying, the more they learn. As much educational re-
search has argued, time on task matters. But college students
today do not spend much time on task..,

Students in our sample reported studymg on average only 12

hours a week during their sophomeore year. Even more alarm-
ing, over 40 percent reported preparing for their courses for less
than ten hours per week, and almost 40 percent dedicated less -
than five hours per week to studying alone. Students also went
to classes and labs for an average of 15 hours a week. Taken
together, this means that students on average spent less than one
ﬁfth (16 percent) of their seven-day week in academic pursmts
This is not an anomaly of our sample or a “sophomore
' -'sl_un_lp * Findings from the National Survey of Student .
Engagement show that almost half (44 percent) of students
from freshmen to seniors spend 10 or fewer hours per week -
- studying. And for those who are tempted to suggest that stu-
dents never spent much time studying, recent work by labor
economists Philip Babcock and Mindy Marks indicates that the
precipitous drop in study time occurred after the 1960s. In the
first half of the 20" century, students spent twice as much time
studying as they do today.

If they are not studying, what are students doing with their
time? Some of it is spent working, volunteering, and participat-
ing in clubs and other organized college activities. However, on
average, students in four-year institutions spend most of their
“free time” (i.c., time outside of class) socializing and recreating.
A recent study of University of California undergraduates by
sociologist Steven Brint reported that while students there spent
thirteen hours 2 week studying, they also spent twelve hours
socializing with friends, eleven using computers for fun, six
watching television, six exercising, five on hobbies, and three
on other forms of entertainment. Students were thus spending

on average 43 hours per week outside of the classroom on these

activities — i.e., over three times more than the time they spent
‘ smdymg :

Crucially, not ali study hours are the same. We find a positive
relationship between learning and time spent studying alene -
but a negative association between learning and time spent .
-studying with peers. This finding holds even after we control
for a host of background characteristics, including academic .

‘ prepadration (students’ high school grades, SAT/ACT scores,

specification, the more time students spend studying alone, the
more they improve their CLA performance. In contrast, the
more time they spend studying with peers, the lower their gains
on the CLA.

This finding appears to coniradict a long research tradition.
The work of Vincent Tinto, Alexander Astin, and others has em-
phasized the importance of social engagement in higher educa-
tion, particularly with respect to persistence. Astin also proposed
that engagement (assessed with a student-student interaction
scale}--by which he meant academic activities such as discuss-
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' specifically on active and collaborative learning,
- - ofthe hterature by George Kuh and hlS coHeagu

'_ may at least in part reﬂect the ﬁndm_g 1 ;
and AP courses) and institutions attended. Regardless of model - i

ing course content w1th other students and Workmg 0 1 g
projects for classes, as well as social activities such as partx
pating in student clubs or organizations—is related fo learnin
(as indicated by GPA and students® self~reports Fo 'us

mark for active and collabora‘uve Ieammg (it eithe
mulﬁvanate forms for the fulf sampie) an, ,__Va

_Ewscnﬂovs AND COURSE REQU

Students may not be spendmg aloto

dents experienced both of these reqmrements the pnor semest
If students are not being asked to meet even thsse modest rea
ing and wntmg requlrements how can we expe tha' they
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" of sophomores in our study reported studymg at least 20 hdu:_

_merely an average or modest amount of cIass preparation

ments in their courses, even at these modest amounts (e, read
ing more than 40 pages a week arid wntmg more than'2( pages
over the course of a semester), students i improve the'
mance on the CLA. Having either readmg or writin,
ments is not sufficient. Only When stud.ents take bo
with reading and courses with writing requu’eme nfs
substantially improve then"cntwal tlnnkmg, analyt1
and writing skﬂls S :

Changmg h:gher education to focusf on. le
_transforrmng students curncular expenen

40 pages of reading 2 week and one that by qmred" ore than 2
pages of writing over the course of the semester - which 2 are
guably pretty modest demands. Moreover fewe;: than 20 percen

per week, and fewer than 10 percent spent that amount of time
studying alone, a level that several-decades ago was. conSIdered
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| _' | Astm A, (1993)' lWlhat maiters in college
B Babcock P, & Marks, M. (fo: c
__Revzew of Economzes and Stazzstzcs
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Purdue University at Indlanapohs made clear chanomg prac—
tices is even more chal]engmg and 1ess prevalent than measur—
ing learning).

Meanwhile, higher educatlon orgamzatmns such as the
Association of American Colleges and Universities (AAC&U),
the American Association of State Colleges and. Umversrtles
(AASCL), and the Association of Public and Land-Grant -
Universities (APLU) have issued statements and orgamzed
activities to encourage institutions to assess and 1mpr0ve un-
dergraduate learning. And organizations such as the National

Institute for Learning Outcomes Assessment have dlssemmated '

information regarding assessment efforts. . "
- But collegiate student culture at four—yem’ institutions”

. continues to be descnbed by sehe]ars sqch as Mary Gngsby

| B Arum, R & Roksa, 1. (2
_Chmago Press

and “Rebekah Nathan” (a psendonym) as focused on social
experiences, not academics. The National Survey of Student
Engagement (NSSE) stiil reports that students dedicate a lim-
ited amount of time to studying and infrequently take rigorons
courses. Pressures for research are not abating, many graduate .
students are earning degrees without having much (if any) train-

" ing in pedagogy, federal money is not making a substantial shift

to focus on learning, and popular institutional rankings are stil]
based largely on who enrolls rather than on what students learn.
Perhaps the multitude of recent activities will gain momen-

_ tum and lead to the slow transformation of higher education.” -
" That will only happen, though, if individuaHy and collectively,
‘we recommit ourselves to the fundamental mission of hlgher
S edueation to educate the next generatmn @ :
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