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Item Guidelines for ELA/Literacy PARCC Summative Assessment 
 

I.  Background & General Principles for Evidence-Centered Design (ECD) 
A. Background 

 
In the ECD framework, assessment is considered a process of reasoning from imperfect evidence, and as such, is a part of a practical argument using claims and evidence to 
support the inferences we are making about student proficiency.  In other words, an argument is made from what we observe students say, do, or produce (the evidence) in a few 
particular circumstances (the tasks or items) to support our inferences (or claims) about what they know, can do, or have accomplished more generally.  Using ECD for design and 
development helps one clearly articulate assessment arguments.  The ECD process includes identifying potential claims about what constitutes student proficiency; identifying 
evidence (what students might say, do or produce that will constitute evidence for the claims), and identifying the kinds of situations – the tasks or items -- that give students the 
optimal opportunity to produce the desired evidence.   

 
PARCC anticipates that the use of ECD will result in the following benefits: 
• The availability of stronger validity arguments for score interpretation and use.  The use of ECD during assessment design and development makes explicit the existing 

rationales and evidence supporting intended score interpretation and use.  The gaps in evidence are identified for future research. 
• The capture and sharing of the expertise used to construct tasks or items.  The use of ECD instantiates the expertise of experienced and knowledgeable assessment design 

team in design tools including task generation models. 
• In the long run, the reduction of the cost of constructing tasks or items.  The use of ECD produces efficiencies through reusable design tools.  The same design tools that make 

possible the capture and sharing of expertise also make possible more efficient task or item production and purposeful innovation. 
 

B.  The Key Components of Evidence-Centered Design: 
 

B1:  ELA/Literacy Assessment Claims 
 

What follows is an outline of a set of assessment claims and reporting categories for the Mid-Year, Performance-Based, and End-of-Year Assessment components based on the critical 
literacy skills and priorities specified in the CCSS and Model Content Frameworks. The assessment claims call for students to demonstrate their deep understanding of the text under 
review and perform several tasks to ensure the assessment measures the extent to which students are “on track” for college and career readiness.   
 
Within the PARCC Assessment System, there are three types of claims, and each claim will have its own reporting category that will use an appropriate reporting metric (e.g., 
performance level descriptor, scale score, raw score):  

 
• The Master Claim is the overall performance goal for the PARCC ELA/Literacy Assessment System—students must demonstrate that they are “on track” for college and career 

readiness. 
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• Major Claims are designed to elicit sufficient evidence to yield scale scores for making longitudinal comparisons.  

 
• Sub Claims are designed to elicit additional data in support of the Major Claims while providing data that must help educators to focus instruction on key priorities. 

 
A. Master Claim: Students Are “On Track” to College and Career Readiness 

 
This Master Claim reflects the overall goal of the Common Core State Standards and Model Content Frameworks—to prepare students for college and careers, and specifically to 
ensure students have the literacy skills and understandings required for success in multiple disciplines. The measure of progress towards this essential goal will be reflected by a 
student’s overall performance on the summative components (both the Performance-Based Assessment and End-of-Year Assessment) of the PARCC ELA/Literacy Assessment 
System. 
 
For the summative assessment, the extent to which students are “on track” for college and careers means measuring the degree to which students are able to (1) undertake close, 
analytic reading and the comparison and synthesis of ideas that are at the heart of comprehending complex literary works and informational texts; (2) write effectively when using 
and/or analyzing sources; and (3) build and present knowledge through research and the integration, comparison, and synthesis of ideas.  
 
This Master Claim will encompass all the information tracked in Major Claims I and II. The data from all questions and tasks on the summative portions of the PARCC assessment 
will be used to inform the reporting category associated with this claim (the total “ELA/Literacy” score). As a result, this Master Claim will be supported by sufficient evidence to 
provide a valid and reliable measure—scale score—of a student’s annual progress toward college and career ready literacy that may be used to make longitudinal comparisons (for 
groups of students) and provide reliable evidence to meet the design principles outlined above.  
 
This Master Claim will be supported by Performance Level Descriptors (PLDs), providing a description of a student’s overall performance. 
   

B. Major Claim I: Reading Complex Text—Students read and comprehend a range of sufficiently complex texts independently. 
 

This claim represents several of the key requirements of the Common Core State Standards for Reading and the Model Content Frameworks. Students must demonstrate their 
ability to comprehend texts of steadily increasing complexity as they progress through school (Reading Standard 10) as well as the skill with which they are able to draw sufficient 
evidence from a range of complex texts of different types and from different disciplines to support their analyses and conclusions (Reading Standard 1). In addition, students must 
demonstrate facility meeting the expectations articulated in Reading Standards 2-9, which ask students to apply Reading Standard 1 to specific tasks like determining the main idea, 
comparing and contrasting points of view, and parsing the meaning of words and phrases. 
 
The assessment will also measure students’ ability to apply vocabulary knowledge to assist them in comprehending what they read. The Standards and Model Content Frameworks 
focus on several aspects of vocabulary, with a particular focus on academic vocabulary. The PARCC assessment will do the same, and Reading Standard 4 and Language 
Standards 4-6 will be the basis of tasks and items evaluating this competency. 
 
Major Claim I will measure students’ ability to closely analyze a range of sufficiently complex texts, including literature, literary nonfiction, and informational text from several 
disciplines (e.g., history/social studies, science, and technical subjects). Students will have to show they understand the central ideas and the key supporting details of a text, the 
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meanings of individual words and sentences, the order in which sentences unfold, and the development of ideas over the course of the text. Measuring close, analytic reading will 
also entail asking students to make observations about a text and to determine what those observations taken together add up to—from the smallest linguistic matters to larger 
issues of overall understanding and judgment. Reading complex text also encompasses the ability of students to compare and synthesize ideas. On the assessment, students will 
also be asked to make connections among ideas and between texts, consider a wide range of textual evidence, and show they are sensitive to inconsistencies, ambiguities, and 
poor reasoning in texts. 

   
This Major Claim will encompass all the information tracked in the associated Sub Claims for Reading Complex Text. The data from all reading items on the summative portions of 
the PARCC assessment will be used to inform the reporting category associated with this claim (the total “Reading” score). As a result, this Major Claim will be supported by 
sufficient evidence to provide a valid and reliable measure – scale score – that may be used to make longitudinal comparisons. 
 
This Major Claim will be supported by Performance Level Descriptors (PLDs), providing a description of a student’s overall performance. 
 
1. Sub Claims for Major Claim I: Reading Literature, Reading Informational Text, and Vocabulary Interpretation and Use 

 
The Common Core State Standards describe reading instruction as a shared responsibility within the school. The grades K-5 Standards include expectations for literacy 
applicable to a range of subjects. The grades 6-12 Standards are divided into two sections: Standards for English Language Arts and Literacy Standards for History/Social 
Studies, Science and Technical Subjects. This division reflects the unique, time-honored place of ELA teachers in developing students’ literacy skills while at the same time 
recognizing that teachers in other areas must have a role in this development. 
 
Consequently, the PARCC assessments will be a reflection of student achievement in literacy based on comprehending a range of sufficiently complex texts from a variety of 
genres and disciplines.  
 
a. Sub Claim I.1: Reading Literature—Students demonstrate comprehension and draw evidence from readings of grade-level, complex literary text. 

 
• Students will be asked to respond to items that will be designed to elicit evidence of close analytic reading of complex grade-level literary text, while additional items will 
require students to compare and synthesize ideas across multiple texts.  

 
b. Sub Claim I.2: Reading Informational Text—Students demonstrate comprehension and draw evidence from readings of grade-level, complex informational texts. 

 
• As with reading literature, students will be asked to respond to items that will be designed to elicit evidence of close analytic reading of complex grade-level informational 
text, while additional items will require students to compare and synthesize items across multiple texts. The measure of progress towards these goals will be reflected by a 
student’s performance on the summative components of the PARCC ELA/Literacy Assessment System.  

 
c. Sub Claim I.3: Vocabulary Interpretation and Use—Students use context to determine the meaning of words and phrases. 
 



4 
 

• Students will be asked to respond to items that assess students’ ability to interpret words and phrases—with particular emphasis on academic vocabulary1—as they are 
used in a text, including determining their meanings and analyzing how specific word choices shape a text’s meaning or tone. Assessment design will focus on student use of 
context to determine word and phrase meanings. 

 
C. Major Claim II: Writing—Students write effectively when using and/or analyzing sources. 

 
Major Claim II requires students to read and comprehend a complex text, draw evidence from it in support of logical conclusions, and present a clear and coherent analysis of those 
conclusions (through explanation or argument) in writing. The ability to write logical arguments based on substantive claims, sound reasoning and relevant evidence is a cornerstone 
of the Writing Standards, with opinion writing (required in grades 3-5) – a more basic form of argument – extending down into the earliest grades and across the curriculum. In 
addition to the analytic and explanatory writing expected of students, the Common Core State Standards also reflect the need for students to write narratives to reinforce what 
students are learning elsewhere about the importance of organization to the nuance of word choice  

 
The PARCC assessment system will assess all of the Writing Standards, although some are assessed implicitly rather than explicitly. Three writing standards will be assessed 
directly – Writing Standards 1, 2 and 3 – and will guide item development of prose constructed-response items, such that each of these items purposely measures one or more of 
these three standards. For grades 4-11, Writing Standard 9 will be measured directly through each prose constructed-response item. Writing Standard 4 will be measured directly by 
each prose constructed response. The other Writing Standards will be assessed implicitly as they integrate with these direct measures of Writing Standards 1-3 and Writing 
Standard 9 (grades 4-11). In this way, the assessment will ensure that students have ample opportunity to demonstrate the full range of the Common Core State Standards.  
 
The PARCC assessment system, in keeping with the emphases in the Common Core State Standards, allows for prose constructed-responses that elicit student abilities to produce 
analytic writing. Analytic writing places a premium on using evidence while demonstrating logical integration and coherence in order to narrate/describe, inform/explain, convey an 
opinion, advance an argument or simultaneously meet a combination of these purposes. The PARCC assessments are designed to allow for ample opportunities to measure 
analytic writing. 
 
The assessment will also ask students to produce clear and coherent writing using technology, reflecting Writing Standards 4 and 6. Writing Standard 10, which requires students to 
write for a range of discipline-specific tasks, purposes and audiences, is reflected by the requirement that students develop multiple written, constructed-responses (of different 
lengths and in different timeframes) throughout the PARCC Assessment System. Language Standards 1-3 will work in conjunction with Writing Standard 5 to set out the 
expectations for grammar, usage, capitalization, punctuation and spelling, including the ability to make effective style choices.  
 
The data for this claim will be solely derived from scoring of several dimensions for each of the four prose constructed responses This Major Claim will be supported by sufficient 
evidence to provide a valid and reliable measure – scale score – that may be used to make longitudinal comparisons. 
 
This Major Claim will be supported by Performance Level Descriptors (PLDs), providing a description of a student’s overall performance. 
  
• Sub Claims for Major Claim II: Written Expression and Conventions and Knowledge of Language  

 

                                                      
,  
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1. Sub Claim II.1: Written Expression—Students produce clear and coherent writing in which the development, organization, and style are appropriate to the task, purpose, and 
audience. 

 
When evaluating student proficiency on the Writing Standards, the focus is on describing the clarity and coherence required when students compose texts, including their 
ability to support their claims with sufficient evidence when writing analyses of text(s). Most valid measures of written expression require students to compose, therefore no 
discrete items will allow students to demonstrate evidence(s) of written expression. Items designed to elicit student responses scored for Written Expression will include the 
following information in the prompt in order to provide context for a student’s performance: 
 

• Purpose for writing using language from Writing Standard 1, 2, and/or 3 
• Audience for the written product  
• Topic, issue, or idea to be examined 
• References to the source text or texts upon which to draw evidence when developing the written response 
• Expected form or genre of the written response 
 

2. Sub Claim II.2: Conventions and Knowledge of Language—Students demonstrate knowledge of conventions and other important elements of language. 
 

These are the foundational skills that are requisite to compose text using Standard English. These skills are found in Writing Standard 5 and in Language Standards 1, 2, 
and 3. 

 
D. Claim III): Research—Students build and present knowledge through research and the integration, comparison, and synthesis of ideas. 

 
Credit-bearing coursework in college and tasks on the job often require individuals to identify areas for research, narrow those topics and adjust research methodology as necessary, 
and evaluate and synthesize primary and secondary resources as they develop and defend their conclusions and claims. PARCC is committed to having students engage in 
research and in having students demonstrate research capabilities as part of the PARCC assessments. In addition to all the Standards named in Major Claim II for writing, the 
assessment will require students to conduct short, focused research, and in particular, to gather and integrate relevant, credible information from multiple print and media sources in 
response to a specific question or prompt and produce a coherent account of or to take and defend a position on the subject under investigation. The measure of progress towards 
this claim will be reflected by a student’s performance on the Research Simulation Task from the Performance-based component  of the PARCC ELA/Literacy Assessment System 
and used to inform the reporting category associated with this claim (the total “Research” score).  
 
1. In grades 3–11, this claim will be supported by Performance Level Descriptors (PLDs), providing a description of a student’s overall performance on the Performance-Based 

Research Simulation Task. 
 

E. Graphic Representations of Claims and Reporting Categories  
Graphics depicting the relationships between the Common Core State Standards, observable evidence(s) of student performance, sub claims and reporting categories, major claims 
and reporting categories, and the overall “On Track” for college- and career-readiness master claim/reporting category is provided below.  
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7.3.3 Principles for Item Development 

 
The fundamental principle behind item development is a tight alignment with the Standards. Some items and tasks will elicit evidences related to a single Standard, while some will elicit 
evidences related to several Standards or require cumulative mastery of previous work. As much as possible, items/tasks must visibly align with specific Standards; that is, the actual 

Note:  
PARCC has not yet determined if the 
Research Claim will be a scaled major 
claim or a non-scaled sub-claim. 
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language of the Standards must be used in the items/prompts—particularly with respect to the prompts for prose constructed-responses. Doing so will ensure that the actual Standards’ 
language for each grade will guide the assessment and make the relationship between the Standards and the assessment clear for educators, students, and the public. 
  
In addition to fidelity to the Common Core State Standards, the PARCC ELA/Literacy Assessment aims to reflect the instructional shifts inherent in the CCSS. Specifically, the 
assessment will embody three key shifts at the heart of the ELA/literacy Standards: 

• Reading and writing grounded in evidence from text  
• Regular practice with complex text and its academic vocabulary  
• Building knowledge through content-rich nonfiction and informational texts  

 
Each of the aforementioned shifts has implications for the items/tasks built for the assessment.  

 
A. Reading and writing grounded in evidence from text 

 
Beginning with the first Standard in reading, the Common Core State Standards focus on students gaining command of the evidence that supports their analysis of texts. The items 
developed for the PARCC ELA/Literacy Assessment will therefore emphasize students making explicit the evidence on which they base their understanding. In writing, the 
Standards place a new level of emphasis on analytic writing that draws evidence from sources (including research).  
 
The demand for students to ground their reading and writing in evidence has the following significant implications: 
 
1. In both the Performance-Based Assessment and the End-of-Year Assessment, items must be designed to provide students opportunities to make explicit the evidence that 

supports their close analysis of a specific text; they must cultivate students’ ability to evaluate and incorporate evidence. 
2. In research tasks, there will be space for similar innovative item types that check on students’ ability to gather and evaluate evidence from across diverse sources.   
3. Even when writing narratives, prompts will be designed to ensure that the text matters—in other words, students will not be asked to develop responses to de-contextualized 

prompts.  
All items measuring the major claim for reading will measure reading standard 1. 
 

B. Regular practice with complex text and its academic vocabulary 
 
The Common Core State Standards articulate a staircase of text complexity from grades 3–12; accordingly, texts on the assessment each year must align with the relevant text 
complexity requirements of the Standards. Texts selected for use on the Mid-Year Assessment, Performance-Based Assessment, and End-of-Year Assessment must meet the 
quantitative and qualitative criteria outlined in Appendix A of the Common Core State Standards, including the results from recent research that has set clear, common definitions for 
measuring text complexity that are consistent across genres and publishers. 
   
1. Passages must be high quality, worthy of study, and from authentic contexts (i.e., instead of commissioned passages, PARCC intends to use public domain and licensed or 

permissioned pieces).  
2. Students must be given time to read carefully and in some cases to re-read passages, so items (and tasks) will be constructed to give students time for close analysis and study 

of text(s).  
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3. Consistent with the focus of the Standards on mastering academic vocabulary—crucial to gaining access to a range of complex text—vocabulary items on the assessment must 
focus on academic vocabulary.   

 
C. Building knowledge through content-rich nonfiction and informational texts 

 
The Common Core State Standards mark a shift in literacy instruction to emphasize the critical role literacy plays in building knowledge throughout the disciplines in K-12. In grades 
3-5, for example this shift requires that fifty (50) percent of instruction consists of literature and fifty (50) percent consists of informational texts (including texts addressing such areas 
as history, science and the arts). 
   
The priority that students build knowledge from content-rich texts has the following significant implications: 
 
1. The balance of texts on the Performance-Based Assessments and End-of-Year Assessments–cumulatively–will shift by grade band:  

 
a. For grades 3-5, students will read approximately fifty (50) percent literary and fifty (50) percent informational texts (when all texts on the Performance-Based Assessment 

and End-of-Year Assessments are aggregated). 
b. For grades 6-8, students will read approximately forty (40) percent literary and sixty (60) percent informational texts (when all texts on the Performance-Based Assessment 

and End-of-Year Assessments are aggregated). 
c. For grades 9-11, students will read approximately thirty (30) percent literary and seventy (70) percent informational (when all texts on the Performance-Based Assessment 

and End-of-Year Assessments are aggregated). 
 

2. The quality of items/tasks must match the content and rich aspects of the texts being read; the questions must be worth answering and worthy of high quality classroom 
instruction. Good questions will cultivate student mastery of the specific ideas and illuminating particulars of the text, moving beyond what is directly stated to require students to 
make nontrivial inferences based on evidence within the text. Sequences of questions must not be random but coherent, reflecting the commitment to unfolding the meaning of 
complex texts systematically.   

  
 
B2:  Evidence Statements:   
 
 Evidence statements indicate what students must demonstrate in an assessment in support of the claims about the students in that assessment. Evidence statements describe the 

observable student behavior(s) or work product(s) that support claims about students’ mastery of particular standards. In other words, evidence statements describe what one can 
point to, highlight, or underline in a student work product that substantiates that the standard has been mastered by that student. Evidence statements must be aligned with particular 
standards.  

 
The claims that have been provided to the Contractor(s) are supported by evidence statements.  Evidence statements are used:  

• to ground measurement of student performance in observable products elicited by high-quality tasks and items;  
• to integrate standards in ways that demonstrate rigor, depth and logical cohesion;  
• to inform how to distinguish between partial and full expressions of the knowledge and skill(s) embedded in a given standard; and  
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• to develop a wide variety of useful tools for administrators, curriculum developers, classroom educators, and other interested stakeholders.   
 

For the purposes of PARCC ELA/Literacy products, evidence statements describe what observable performance(s) in a student work product can partially or fully demonstrate 
the knowledge and skill(s) demanded by a particular academic standard or parts of that standard. All evidence statements are preceded by the following sentence stem: “The 
student work is characterized by” In other words, evidence statements focus on a student’s work—the observable result of a performance. It is critical to note that for the purpose 
of the PARCC assessments, all evidence statements are aligned, not only to the standards, but also to the claims supported by the assessment. In English Language 
Arts/Literacy, in most cases the evidence statements provide much greater specificity of the observable student performances than the language of any single standard itself, 
though the language of the evidence statements will be derived from the language of the standards.   
 
When developing items to measure the major claim for reading of any of the sub claims for reading, the item developer must ensure that the item is aligned carefully to one or 
more standards and corresponding evidences.   
 
B2.1:  Evidence Tables: 
 
When an item is designed to measure the reading major claim or is designed to measure both the reading major claim and a reading sub claim, the item writer should refer to 
the appropriate evidence tables.  For each grade and for each reading sub-claim, PARCC has developed a unique evidence table.  See Appendix A containing the PARCC 
evidence tables. 
 
Each evidence table contains critical information to help item developers write items to align items with claims, standards, and evidence statements. 
 
Below is an example of an evidence table, with annotations to describe each part of the table.  
 
 
As item writers develop items, they should be able to use and label all items measuring reading claims with the appropriate evidence statement, so that a person reviewing the 
alignment of the item with the standards and evidence statements can see the clear alignment.   
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Grade 

Claim 

Each bullet lists an 
evidence statement 
that is aligned to the 
standard next to it 
and to the claim. 

Each standard may have (1) or more 
evidences.  To refer to the evidences, 
the following “code” is to be used until 
metadata and tagging for these charts is 
completed.  
 
 3. RI5.1 =Grade3, Reading Information 
Standard 5, Evidence (1) 
 
3. RI5.2=Grade 3, Reading Information 
Standard 5, Evidence (2) 

Standards that 
may be 
measured to 
support the 
claim 
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B2.2 Evidence Statements measuring the Writing Claims:  
 
PARCC has not developed evidence tables for the writing claims.  Instead, PARCC has developed a generic writing rubric for each grade (see Appendix B).More information 
about the use of these rubrics is listed below in the section describing Prose Constructed Response items.  The top score points for the dimensions labeled “Written 
Expression” and/or “Knowledge of Language and Conventions” contain the domain of potential evidence statements for writing for that grade.  Note the example below: 
 
Written Expression Claim Evidence Statements (taken from Grade 6-11 Rubric) 
 

 
 

Each sentence in the first box 
(top score point) for Written 
Expression (Development of 
Ideas) is an evidence 
statement that supports the 
Written Expression sub-claim 
(and thus the major claim for 
Writing). 



12 
 

 
 

Additional evidence 
statements for the 
Written Expression 
sub-claim come from 
the sentences in the 
first box from both 
the “organization” 
and “clarity of 
language” 
dimensions. 
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B3 Task Generation Models (TGM) 

 
There are three types of tasks on the Mid Year Assessment and Performance-Based Assessment: 

• A.  Literary Analysis Tasks—[write in description] 
• B.  Research Simulation Task—[write in description] 
• C.  Narrative Writing Task—[write in description] 

 
PARCC has provided the selected contractors) with preliminary task generation models.  (see Appendix C). As the Contractor(s) works to develop item generation models and items to develop 
operational tasks, additional specificity to the provided task generation models may need to evolve.  While PARCC does not anticipate adding additional task models, since ECD is an iterative 
process, PARCC or the contractor may propose the addition of one or more task models.   

 
Each task generation model may be used to create a variety of tasks.  
   
While the grade-level blueprints look similar from year to year, given the many variables that could be expressed within each completed task generation model, it is likely that the 
performance-based tasks developed, both from grade to grade and from the Mid-Year to the Performance-Based Assessment components, will vary widely.  
To understand and use the task generation models, the contractors will need to finalize all aspects of each individual task generation model.  Below are screen shots of an annotated 
task generation model, to indicate how to read and use the task generation models when developing items. 
 
 
 
 

The first box in the 
Knowledge of 
Language and 
Conventions contains 
the evidence 
statements for the 
sub-claim for 
Knowledge of 
Language and 
Conventions. 
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Each task generation model is labeled with the type of 
task (Research Task, Literary Analysis Task, Narrative 
Writing Task) and the model #.  In this case, we see the 
label says “Research Task” and the model # is 11B8.  The 
model # is coded where the first number represents the 
grade (in this instance 11th grade), the letter reinforces 
the type of task (where A=Literary Task, B=Research 
Task, C=Narrative Writing Task, in this instance Research 
Task) and the final number represents the version of the 
task, in this case this is the 8th 11th grade research task 
model developed. 

Each task generation model has a Task Focus.  The task focus 
indicates the purpose for reading and writing that should drive 
item development for that task.  The reading standards 
measured by the final prose constructed response link directly 
to this task focus. The scenario developed for the task must 
align with this task focus. 

There are 
three task 
types, 
Research, 
Literary 
Analysis, 
and 
Narrative 
Writing.  
The 
Grade 
may be 
any grade 
3-11.  

The number and type of texts tells 
how many texts are read by the 
student when the student 
completes the task.  It also tells 
whether the text is a literary text 
or an informational text and 
whether the text is extended 
(close in word count to the 
maximum allowed at a given 
grade).  In the MY and PBA, those 
texts not designated as extended 
are assumed to be short or 
medium in length (may fall 
between the minimum and middle 
of the range of word counts for a 
given grade).  Additional text 
restrictions or considerations are 
also listed in this section of the 
task generation mode (TGM)l.  
Note in this example, the TGM 
requires two informational texts, 
with one that is extended.  A 
restriction/consideration is that 
the text should be science or 
technical texts that allow for 
analysis of an argument and the 
texts need to be on the same 
topic. 
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The task generation model  indicates 
the number and type of Prose 
Constructed Response Items and 
designates for each prose constructed 
response in a task model the reading 
standards that are measured by the 
prose constructed response items.  This 
information is essential for item 
developers for three reasons:  (1) it 
indicates how many PCR items are to be 
written; (2) it indicates the writing focal 
points for the task; (3) the final PCR 
item sets the task focus (purpose for 
reading/writing) and thus the scenario 
for all tasks generated with the task 
generation model.   

The task generation model also includes 
information about the number and type 
of EBSR and TECR items.  The most 
important information in this box are 
the specific reading standards that are 
to be measured by the EBSR and TECR 
items for this task generation model. In 
this example, we see that the EBSR 
and/or TECR items generated from this 
task generation model will elicit 
evidences for student understandings 
of RST 2, 3,5,6, and 8. The information 
in this box is also found on the forms 
specifications document for the grade 
level. 
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Additional Information To Guide Item Development Related to Task Models: 
 

• One guiding principle for assessment design for the PARCC summative assessments is for item and task variety to be included, so that students and their educators are able to 
demonstrate evidence of mastery of the grade level standards in the myriad of ways possible in authentic contexts.   

• To allow for the variety of item and tasks, PARCC has indicated that informational and literary texts may be read sequentially, and to allow for students to compare and synthesize 
information and ideas across these text types.  On the MYA and PBA, this can occur only during the Research Simulation Task wherein the literary texts in question may also be 
considered history texts that allow for measurement of the History/Social Science Literacy standards.   
 

B4 Item Generation Models  
 

Often research on ECD refers to “task models”—a model designed to develop individual items or tasks.  For the PARCC ELA/Literacy Mid-Year and Performance-Based Assessments, 
there is a distinction between tasks (a collection of items) and items (a single question requiring student response). An item generation model is a “task model” designed explicitly to 
generate an operational item that elicits targeted evidence aligned to one or more Standards. Each item generation model has fixed features—the structural elements of the model that 
are common to all operational items developed using this model. Each item generation model can also have variable features—those elements that can vary to create different/unique 
items. The variable features for each model are indicated on the item generation model chart (see below). 
 

The “PARCC Selection Guidelines” explain clearly how PARCC will 
determine text complexity.  The PARCC Complexity Framework 
explains how PARCC determines item and task complexities.  For 
each Task Generation Model developed, the contractor must note 
the complexity of each text, each item, and the complexity of the 
overall task.  This information will all be contained in the metadata 
associated with the tasks developed using the task generation 
model. 

The total number of items and the order of 
student actions for the task generation 
model are listed. 
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Each time the Contractor(s) creates an item, if that item does not yet have an item generation model to which that item may be attributed, the Contractor(s) must develop a 
corresponding item generation model for all items on the Mid-Year Assessment, the Performance-Based Assessment, and the End of Year Assessment. Evidence of this will be 
recorded for each item by completing the item generation chart or through electronic metadata/tagging. 

 

 

Item types 

Grade 

The 
assessment/s 
for which the 
item will be 
used is circled. 

The delivery 
and response 
mode for the 
item is 
indicated in 
these boxes. It 
can be on line 
or paper/pencil 
or both. 
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B5 Forms Specifications (Grade level blueprints):  
 
PARCC provided a preliminary blueprint in its ITN.  In June, 2012, PARCC provided its item contractors with updated blueprints. In June 2012, PARCC also provided the contractors with 
additional clarifications for test construction (specifically, End of Year Specifications). In September 2012, PARCC worked with the item contractors to refine these blueprints by adding specificity 
to the documents and by changing the format of the blueprints.  These grade level specifications now serve as the grade level blueprints. The total set of forms specifications documents can be 
found in Appendix D. The item contractors will maintain these blueprints and work with PARCC to make periodic updates as needed as a result of the item development process.  Below is an 
annotated forms specifications document: 
 

 
 

There are 
three task 
types, 
Research, 
Literary 
Analysis, 
and 
Narrative 
Writing.  
The 
Grade 
may be 
any grade 
3-11. 
Note: 
Only 2 
tasks are 
shown in 
this 
screen 
shot) 
 

Items are to be distributed across the 
reading claims with 25% of the items being 
TECRs and 75% of the items being EBSRs. 

This column contains 
information in regards to: 
1. Grade; Task Model and 
task type. (A – Literary 
Analysis Task Model; B- 
Research Analysis Task 
Model; C- Narrative Task 
Model) For example, “3A1” 
refers to 3- grade; “A”- task 
model (Literary Analysis) 
and “1” refers to the task 
type.  
2. Task Focus: this is the 
overall focus of the task. 
For example, in 3A1 the 
focus of this task is the 
“analysis of the 
contribution of 
illustrations”. 
3. Standards measured: 
the reading and writing 
standards being measured 
on each task model are 
listed. For example, in 3A1, 
“RL 1, 2, 3, 7” is listed. This 
means Reading Literature 
standards 1, 2, 3 and 7 are 
being measured. 

       NOTE- In conjunction with this document, refer to CCSS, task models, evidence tables and generic rubrics for analytic and narrative writing. 

This column 
contains 
information in 
regards to the 
Standards 
measured: the 
reading and writing 
standards being 
measured on each 
task model are 
listed. For example, 
“RL 2, 3, 5” is listed. 
This means Reading 
Literature 
standards 2, 3 and 
5 are being 
measured. 
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Items are to be distributed across the 
reading claims with 25% of the items being 
TECRs and 75% of the items being EBSRs. 

At each grade level, each student will read one 
set of paired texts.  The pairing may be two 
literary texts or two informational texts or one 
literary and one informational text.   

In this column claims and 
sub-claims are listed. Items 
that measure Reading 
Information and Reading 
Literature standards will 
not have points attributed 
to sub-claims, but instead 
the points from these 
items will be attributed to 
the major reading claim.  
This will mean that while 
the points annually for the 
overall major reading claim 
and master claim for CCR 
will remain constant, year 
to year and form to form, 
the number of points in 
the reading sub-claims will 
vary. 
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The final blueprint (grade level form specifications document) developed for each component of the assessment (developed by the Contractor(s) in conjunction with PARCC) must include clear 
designations of each task generation model and each item generation model to be used for the component.). The Mid-Year Assessment blueprint is the same as for the Performance-Based 
Assessment.  
 
B6 Using Evidence Centered Design (ECD) for the End-of-Year (EOY) Assessment Component 

The End-of-Year Assessment component is designed to measure the following sub claims: 
 
• Reading Literature: Students demonstrate comprehension and draw evidence from readings of grade-level, complex literary text.  
• Reading Informational Text: Students demonstrate comprehension and draw evidence from readings of grade-level, complex informational texts. 
• Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 

 
While item generation models must be used to develop items for the EOY assessment, task generation models will not inform the development of items for this component. The Forms 
Specifications for each grade level includes the specific number of passages and items to be developed (along with associated claims).  Additional specifications required for the 
development of these EOY items include: 

 
1. Items will use the same item models and specifications as listed in the section labeled “Item Models and Specifications.”  
2. In grades 6-11, of the items developed measuring the Sub Claim for Reading Informational Text, roughly thirty-three (33) percent of the items must elicit evidences aligned to the 

Literacy Standards for history/social studies, thirty-three (33) percent of the items must elicit evidences aligned to the Literacy Standards for science and technical subjects, and 
thirty-three (33) percent of the items must elicit evidences aligned to the Reading Informational Text Standards. In grades 3-5, such texts must include informational passages from 
history, science and the arts and align to the Reading Informational Text Standards. The Contractor(s) must note that PARCC intends to develop forms that balance items across the 
Mid-Year, Performance-Based and End-of-Year Assessment components such that the full range of Literacy Standards are assessed in any given grade each year. 

3. There are standards that do not appear in the task models for a given grade that appear on the Evidence tables for a claim measured on the End of Year Assessment.  Item 
developers are expected to develop items to allow for the full range of standards and evidences designated on the Evidence tables for all reading claims.  Item development for the 
End of Year Assessment should elicit approximately equal numbers of items allowing students to demonstrate their facility in meeting the full breadth of standards available to be 
measured across a given claim.   

4. Include sequences of questions that are coherent, reflecting the commitment to unfolding the meaning of complex texts systematically.   
 
 
 
C1. Desired Innovations for Items Developed For the PARCC Summative Assessments 

 
 

A. Use of enhanced comprehension reading items to capture evidence of student knowledge and understanding in ways different from many current English Language 
Arts large-scale assessments  
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PARCC places a premium on moving beyond typical selected-response items toward a series of well-designed enhanced comprehension items when measuring reading 
comprehension. These items may be formatted as Evidence-Based Selected Response items or as Technology-Enhanced Constructed-Response items. Such items will have the 
following set of innovations: 

 
1. Grade-appropriate complex reading passages that engage students (See the PARCC Passage Selection Guidelines in Appendix E for clarification). 
2. Well-designed questions for each passage that develop coherently  
3. For the Evidence-Based Selected-Response items, students will be required to cite the evidence that supports their answer (responding to a two part question that requires not 

only selection of an answer [response], but also either a gridding or second selection to indicate the place in the text that allowed the student to determine the answer selected). 
This innovation will allow for better inferences on the relationship between a student’s comprehension of a text and the student’s ability to do close analytic reading. For the 
technology-enhanced constructed-response items, students will still cite the evidence that supports their answers, but this citation of evidence may come in the form of 
highlighting of text, through drag and drop of the text, or through alternate means. PARCC’s emphasis on the ability to cite evidence in support of an answer—including through 
an Evidence-Based Selected-Response or Technology-Enhanced Constructed-Response item—is an expectation that applies across the full continuum of complexity.  Another 
way to understand this innovation is to recognize that all reading comprehension items must allow students to show a demonstration of Reading Standard 1. 
 

Whenever appropriate, items will include actual language of the Standards so that they visibly align. 
 

B. Use of technology enhancements to capture evidence of student knowledge and understanding in ways different from many current English Language Arts large-scale 
assessments that use only paper and pencil testing procedures 
 
Technology-enhanced items developed by the Contractor(s) should allow for students to construct responses that can be machine scored in order to reduce operational costs. 
 
Technology-enhanced items developed by the Contractor(s) should include constructed response tasks that allow for sorting, classifying, categorizing, sequencing and other forms 
of expressing reading comprehension. In this way, students will have additional ways to cite evidence that parallel classroom instructional techniques teachers use to determine 
whether students are able to comprehend grade-level, complex text.  
 
Technology-enhanced items should be developed so that they provide the added benefit of greater accessibility for all students, either with or without additional embedded supports.  
 

C. Creation of innovative writing items that require students to use and analyze texts  
 

Many writing prompts (an item that has been designed to elicit evidence[s] aligned to multiple Writing Standards) typically used on large-scale assessments have required students 
to respond to a quote or brief passage disconnected from reading grade-appropriate complex text(s). The Common Core State Standards for ELA/Literacy, particularly Writing 
Standards 8 and 9, require students to demonstrate their ability to write using and analyzing texts. Consequently, PARCC desires innovative writing prompts that clearly demonstrate 
that students can use what they have read to compose, whether they are composing narrative or analytic writings.   
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D. Creation of scoring innovations  
 

The complex and innovative items to be developed for these next generation assessments must create opportunities for innovations in scoring.  For example, writing prompts to elicit 
analytic writings may require more sophisticated rubrics than current assessments use.  Technology-enhanced items using scoring innovations should be able to allow for partial 
credit.   

 
E. Provide opportunities for students to consider a wide range of textual evidence, permitting them to demonstrate their ability to comprehend and navigate 

inconsistencies, ambiguities, and poor reasoning in texts 
 
For Grades 9-11 ELA/Literacy assessments, collections of texts will have unique qualities not expected of collections in other grades. These texts will offer a wide range of textual 
evidence for meaningful analysis while expecting the reader to comprehend and navigate inconsistencies, ambiguities, and/or poor reasoning. Several PARCC tasks will require 
students to compare and synthesize ideas across texts, which requires increased sophistication when one or more of the texts possess inconsistencies, ambiguities, and/or poor 
reasoning. For grades 9–11, some consideration must be given to deliberately selecting texts requiring such nuanced reading, particularly when constructing the research simulation 
task.  

 
F. Engaging Scenarios for Tasks (Establishing an authentic purpose for reading and writing) 

 
Each task on the Mid-Year Assessment and Performance-Based Assessment must present an engaging scenario at the beginning of the task that sets a clear and authentic 
purpose for reading and writing.  This scenario expands the “task focus” for a given task model to structure the response to items such that the order of the items and student 
activities within the task mirror instructional opportunities for literary analysis, research, and/or narrative writing to the largest extent possible. In presenting authentic purposes for 
reading and writing (scenarios), rather than passage sets, PARCC MYA and PBA tasks will afford students the opportunity to demonstrate application of literacy skills in authentic 
contexts.  These scenarios are purpose-setting statements for the task.   
 
o Both purpose-setting statements and scenarios should be written when passages are selected and should be available at passage review (starting after 

October 2012) 
o Scenarios should be associated with the anchor passage and should state what the main objective is of the set (that will culminate in the final prose 

constructed response for the task. 
 

For example, for the 7th grade research simulation task items released, the scenario for the full task could have said something like “The life and disappearance of Amelia 
Earhart has fascinated Americans since Earhart flew her first solo flight.  People have researched and investigated what happened when Earhart’s plane disappeared.  Today, 
you will read an entry from a website devoted to keeping Americans informed about Earhart’s life and history, an article about Earhart’s life and disappearance, and watch a 
video sharing information about Earhart’s biographical details.  As you read these texts, you will gather information to help you evaluate various claims about what happened 
during Earhart’s life and disappearance.  At the end of the task, you will be asked to write an analytical essay.  The prompt for that essay is below [insert prompt].   
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G. Measuring vocabulary 
 

The PARCC ELA/Literacy assessments will focus exclusively on measuring Tier II words—also referred to as academic vocabulary. In addition, items measuring vocabulary 
interpretation and use must provide sufficient context for students to determine the meaning of the word (or phrase). In this way, measuring obscure, discrete definitions of words will 
be avoided. Rather, determining the meaning of an academic word or phrase within the context of a passage is emphasized. Ideally, the targeted word or phrase will be used 
multiple times throughout the text, providing multiple contexts to which students may refer when determining its meaning. Respondent(s) are encouraged to propose innovative 
methods for measuring Tier II vocabulary. Innovations could include, but are not limited to, conceptual/complex cloze, selected responses that also require students to show their 
evidence for how they draw on the context, and sorting words and/or graphically depicting conceptual connections between words. 

 
D. Item Models and Specifications 

 
Operational items for the Mid-Year Assessment, Performance-Based Assessment, and End-of-Year Assessment will be developed using one of the following item models: 
 
• EBSR Reading—Evidence-Based Selected-Response item designed to measure reading; 
• TECR Reading—Technology-Enhanced Constructed-Response item designed to measure reading; or 
• PCR—Prose Constructed-Response item requiring students to produce prose responses designed to measure writing and reading (except when producing narratives).  
 
The section below provides specifications for each of the aforementioned models. Both the fixed and variable elements for each model are outlined. Additionally, if a model may not be 
used to support a given claim about student performance or if its use is prohibited or discouraged on certain assessment components, these limits are noted. The Contractor(s) will be 
required to use these specifications when developing item generation models and operational items for the PARCC ELA/Literacy assessments.  

 
A. Specifications for the Evidence-Based Selected Response (EBSR) Reading Item Model 

 
1. Fixed Elements 

Operational items developed using the EBSR Reading model must possess the following characteristics: 
a. Allow machine scoring. 
b. Award the student two (2) points for full credit.  
c. Have two or three parts that together serve as a single item.  Each part consists of a selected response question with a minimum of four choices.   
d. In the first part, students select the correct answer among a minimum of four choices.  In additional parts, students select among a minimum of four choices to demonstrate 

the ability to locate and/or connect details/evidence from the text that explains or justifies the answer chosen for the first part of the item.. 
e. Ensure the quality of distracters reflects current requirements by state assessment programs in PARCC states. 
f. Provide ample time for students to read carefully and in some cases to re-read passages to give students the time for the close analysis and study of text(s). Each item 

should be designed to take the average student at that grade level no more than 2 minutes to complete the item. 
g. Include sequences of questions that are coherent, reflecting the commitment to unfolding the meaning of complex texts systematically.   
h. Whenever appropriate, use the actual language of the Standards in the items so that they visibly align whenever appropriate (see Appendix B of the CCSS for examples) 
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2.  Variable Elements 
Operational items developed using the EBSR Reading model may possess the following characteristics: 
 
a. Allow for paper and pencil delivery and technology-based delivery. 
b. Allow for paper and pencil response and technology-based response. 
c. For those items with one correct response, four answer choices are requisite.  For those items with two correct responses, six answer choices are requisite.  For those items 

with three correct response (allowed only in grades 6-11), seven answer choices are requisite. 
d.  Partial credit is allowable and desirable.  Items should be designed such that partial credit is granted when students demonstrate evidence of meeting reading standard 1 

and one or more additional reading standards.  
e. For those items with one correct response, in Part A and one correct response in Part B, there is no partial credit. 
f. For those items with one or more correct responses in Part A and  more than one correct response in Part B, there is partial credit.  To receive partial credit, students must 

answer Part A correctly AND select at least one correct response in Part B.  This will earn the student 1 point.  For these items, to receive full credit, students must answer 
both Part A and Part B correctly. 

g. When an item allows for more than one correct choice, each correct choice must be equally defensible. 
 

  
Note: While EBSR items may be developed for paper and pencil delivery and response, PARCC intends to administer items (including both delivery and student response) 
using technology. 
 

3. Claim Limits 
a. This item will be used to elicit evidence(s) supporting the following claim(s): 

• Major Claim:  
o Reading Complex Text 
o Sub Claim: Reading Literature 
o Sub Claim: Reading Informational Text 
o Sub Claim: Vocabulary Interpretation and Use 

 
b. This item model may not be used to elicit evidence(s) supporting the following claim(s): 

• Major Claim: Writing 
o Sub Claim: Written Expression 
o Sub Claim: Conventions and Knowledge of Language 

 
4. Assessment Component Limits 

This item model may be used on all assessment components (Mid-Year Assessment, Performance-Based Assessment, and End-of-Year Assessment).  
 
B. Specifications for the Technology-Enhanced Constructed-Response (TECR) Reading Item Model 
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1. Fixed Elements 
Operational items developed using the TECR Reading model must possess the following characteristics: 

a. Allow machine scoring 
b. Award the student two (2) points for full credit.  
c. Delivered and responded to using technology, allowing for a variety of technology-enhanced student responses, including but not limited to the following:  

i. Drag and drop 
ii. Highlighting the text 
iii. Annotating the text 
iv. Other Negotiated Methods 

d.  Provide ample time for students to read carefully and in some cases to re-read passages to give students the time for the close analysis and study of text(s). Each item 
should be designed to take the average student at that grade level no more than 2 minutes to complete the item. 

 
2. Variable Elements 

Operational items developed using the TEC Reading model may possess the following characteristics: 
a.  When a TECR uses an EBSR structure with Part A (measuring one or more of standards 2-9) and Part B (measuring standard 1), use the same rules as applied for 

EBSR (see Variable elements e and f). 
b. For other TECR items, partial credit may be offered when an item allows for partial comprehension of the texts to be demonstrated.   

 
3.  Claim Limits 

a. This item will be used to elicit evidence(s) supporting the following claim(s): 
• Major Claim: Reading Complex Text 

o Sub Claim: Reading Literature 
o Sub Claim: Reading Informational Text 
o Sub Claim: Vocabulary Interpretation and Use 

 
b. This item model may not be used to elicit evidence(s) supporting the following claim(s): 

Major Claim: Writing 
• Sub Claim: Written Expression 
• Sub Claim: Conventions and Knowledge of Language 

 
 
 

4.  Assessment Component Limits 
The TECR Reading item model may be used to develop operational items for the Mid-Year Assessment, Performance-Based Assessment, and the End-of-Year Assessment. 
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C. Specifications for the Prose Constructed-Response (PCR) Item Model 
 

1.  Fixed Elements 
Operational items developed using the PCR item model must possess the following characteristics: 
a. Provide ample time for students to read carefully and in some cases to re-read passages to give students time for close analysis and study of text(s) 
b. Without exception, visibly align questions/tasks with specific Standards; that is, the actual language of the Standards must be used in the prompts/questions 
c. Elicit evidence(s) supporting the Sub Claim for Written Expression and the Sub Claim for Conventions and Knowledge of Language 
d. Elicit evidence(s) aligned with at least one Reading Standard (even when not scored for a sub claim associated with the Major Claim for Reading Complex Text)Allow 

students to earn partial credit 
e. Establish a means for scoring student performance 
f. Establish a clear purpose for writing, modeling language found in the Writing Standards 
g. Specify the audience to be addressed 
h. State clearly the topic, issue, or idea to be addressed 
i. Reference the source text (or texts) serving as the stimulus (or stimuli) for a student response 
j. Specify the desired form or genre of the student response 

 
In addition, prose constructed-response items must provide all students the opportunity to demonstrate a full range of sophistication and nuance in their responses. In other words, 
prompts must neither be so easy and bland as to elicit superficial writing, nor so challenging that only a small percentage of students is likely to grapple with the prompt effectively. 
Rather, prose constructed-response items must be designed to elicit meaningful responses on aspects of a text that may be discussed tangentially or in great detail and elaboration, 
thereby enabling measurement of the full range of student performance. 

 
2. Variable Elements 

Operational items developed using the PCR item model possess the following characteristics: 
a. Allocate between fifteen (15) and thirty (30) minutes for shorter writings. (Piloting, field testing, and other types of research will inform PARCC’s final decision making regarding 

the duration of shorter writing opportunities.) 
b. Allocate between forty-five (45) and ninety (60) minutes for longer writings. (Piloting, field testing, and other types of research will inform PARCC’s final decision making 

regarding the duration of longer writing opportunities.) 
c. The format for the Narrative Description PCR task is as follows: 

i. The item uses an authentic informational text (can be multimedia, text and/or graphic, hyperlink to text/graphic) 
ii. The item contains a Fact Box (containing list of accurate facts that can be drawn from a variety of texts; the actual list of facts can be 

commissioned) 

3. Student is asked to consider the information and ideas in the fact box and provided by the authentic informational text and then prompted to produce a 
narrative description. 
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Claim Limits 
PARCC intends to use PCR items to elicit evidence(s) supporting the following claim(s): 

a. Major Claim: Writing 
i. Sub Claim: Written Expression 
ii. Sub Claim: Conventions and Knowledge of Language 

b. Major Claim: Reading Complex Text  
i. Sub Claim: Reading Literature 
ii. Sub Claim: Reading Informational Text 
iii. Sub Claim: Vocabulary Interpretation and Use 

 
4.  Assessment Component Limits 

This item model may be used to produce operational items for the Mid-Year Assessment and the Performance-Based Assessment. Since the End-of-Year Assessment will be 
comprised solely of machine-scorable items, the PCR item model may not be used to develop operational items for this assessment component. 

 
5.  Rubrics for Scoring Prose Constructed Response Items 

 
PARCC has developed generic scoring rubrics to score the Prose Constructed Response Items.  There is one generic scoring rubric per grade.  See Appendix B for the grade level rubrics.  
Currently, there are two generic scoring rubric formats (expanded and condensed).  PARCC intends to use the expanded format, but recognizing potential questions regarding the use of the 
format, PARCC intends to do research to determine if this format provides cost effective, valid, and reliable measurement of student responses.  After the contracted research on the two formats 
of the rubric is completed, PARCC may shift to use of the condensed format if the research indicates this format is a better choice for the PARCC summative assessments. 

In addition, after item tryouts and possibly after field testing, it’s likely that seeing student responses will indicate that the rubrics could be expanded or need to be condensed.  Wording changes 
may also need to occur.  For example, it might be that PARCC anticipated only being able to make reliable distinctions in reading performance on a 0-2 scale for third graders.  Student 
performances during item tryouts and/or field testing might indicate that PARCC can get a 0-3 scale to work.  If this were the case, the rubrics would need to be revised.  In another case, it might 
be that PARCC thought PARCC could make distinctions in knowledge of language and conventions on a 0-4 scale, but reliable distinctions can only be made on a 0-3 scale.  In this case, the 
rubric will need to be revised. 

When item developers create prose constructed response items, they should create them with the understanding that the goal is to score these items with the appropriate expanded format 
grade level generic scoring rubric.  Eventually, all prose constructed response items will have an item specific scoring guide that includes the appropriate grade level generic scoring rubric, 
scoring notes, and sample annotated student responses demonstrating each score point on the rubrics and multiple ways to earn that score point.  A prose constructed response item, to be 
considered complete when submitted for review, should contain a set of scoring notes.  The purpose of the scoring notes ar: 

• To indicate clearly potential text-based responses that demonstrate the potential for students to earn the top score point in reading on the appropriate grade level generic rubric 
• To indicate clearly the item specific demands for purpose, audience, etc.  (i.e. to allow for a valid and reliable measure of the student’s ability to demonstrate evidence of meeting Writing 

standard 4) 
The item specific scoring guides for prose constructed response items will be developed after items are field tested (using actual student responses to refine the scoring notes and to develop the 
sample annotated student responses), but item developers should plan to submit preliminary answer cues with each prose constructed response item when the item undergoes all item reviews.   
 



 

Grade: 3 

Claim: Reading Literature: Students read and demonstrate comprehension of grade-level complex literary text. 

Items designed to measure this claim may address the standards and evidences listed below: 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 1: Ask and answer questions to 
demonstrate understanding of a text, 
referring explicitly to the text as the 
basis for the answers. 

 Provides questions and/or answers that show understanding of a text, 
referring explicitly to the text as the basis for the answers. (1)  

 Provides references to details and/or examples in a text when 
explaining when explaining the basis for the answers. (2)  

 

RL 2: Recount stories, including fables, 
folktales, and myths from diverse 
cultures; determine the central 
message, lesson, or moral and explain 
how it is conveyed through key details 
in the text. 

 Provides a recounting of stories, including fables, folktales and myths 
from diverse cultures.  (1)  

 Provides a statement of the central message, lesson or moral in a text.  
(2)  

 Provides an explanation of how a central message, lesson or moral is 
conveyed through details in a text. (3)  

RL 3: Describe characters in a story 
(e.g., their traits, motivations, or 
feelings) and explain how their actions 
contribute to the sequence of events. 

 Provides a description of characters in a story (e.g., their traits, 

motivations, or feelings.  (1)  

 Provides an explanation of how characters’ actions contribute to the 
sequence of events.  (2)  

RL 5: Refer to parts of stories, dramas, 
and poems when writing or speaking 
about a text, using terms such as 
chapter, scene, and stanza; describe 
how each successive part builds on 
earlier sections. 

 Provides references to parts of stories dramas, and poems when 
writing about a text, using terms such as chapter, scene and stanza.(1)  

 Provides a description of how each successive part of a text builds on 
earlier sections.  (2) 

RL 7:  Explain how specific aspects of a 
text’s illustrations contribute to what 
is conveyed by the words in a story 
(e.g., create mood, emphasize aspects 
of a character or setting). 

 Provides an explanation of how a specific aspect of a text’s illustrations 
contribute to what is conveyed by the words in a story (e.g., create 
mood, emphasize an aspect of a character or setting. (1)  

RL 9:  Compare and contrast the 
themes, settings, and plots of stories 
written by the same author about the 
same or similar characters (e.g., in 
books from a series). 

 Provides a comparison and contrast of the themes of stories written by 
the same author about the same or similar characters (e.g., in books 
from a series).  (1)   

 Provides a comparison and contrast of the settings of stories written 
by the same author about the same or similar characters (e.g., in books 
from a series).  (2)   

 Provides a comparison and contrast the plots of stories written by the 
same author about the same or similar characters (e.g., in books from 
a series).  (3) 
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  NOTE- Items may combine standards and evidence statements.  

Grade: 3 

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex 
informational texts. 

Items designed to measure this claim may address the standards and evidences listed below: 

Standards: 
 

Evidences to be measured on the PARCC Summative Assessment  
The student’s response:     

 
 

 
 
 

RI 1: Ask and answer questions to 
demonstrate understanding of a text, 
referring explicitly to the text as the 
basis for the answers. 

 Provides questions and answers that show understanding of a 
text. (1) 

 Provides explicit references to the text as the basis for the 
answers. (2)  

RI 2: Determine the main idea of a 
text; recount the key details and 
explain how they support the main 
idea. 

 Provides a statement of the main idea of a text. (1)  

 Provides a recounting of key details in a text. (2)  

 Provides an explanation of how key details in a text support the 
main idea. (3)  

RI 3: Describe the relationship 
between a series of historical events, 
scientific ideas or concepts, 
or steps in technical procedures in a 
text, using language that pertains to 
time, sequence, and cause/effect. 

 Provides a description of the relationship between a series of 
historical events, using language that pertains to time, 
sequence and/or cause/effect. (1) 

 Provides a description of the relationship between scientific 
ideas or concepts, using language that pertains to time, 
sequence and/or cause/effect. (2)  

 Provides a description of the relationship between steps in 
technical procedures in a text, using language that pertains to 
time, sequence and/or cause/effect. (3)   

RI 5: Use text features and search 
tools (e.g., keywords, sidebars, 
hyperlinks) to locate information 
relevant to a given topic efficiently. 

 Demonstrates use of text features to locate relevant 
information (e.g., key words, sidebars). (1)  

 Demonstrates use of search tools to locate relevant information 
(e.g., key words, sidebars, hyperlinks). (2)  

RI 7: Use information gained from 
illustrations (e.g., maps, photographs) 
and the words in a text to 
demonstrate understanding of the text 
(e.g., where, when, why, and how key 
events occur). 

 Demonstrates use of information gained from illustrations (e.g., 
maps, photographs) and words in a text to show understanding 
of, e.g., where, when, why, and how key events occur.  (1) 

 

RI 8: Describe the logical connection 
between particular sentences and 
paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a 
sequence). 

 Provides a description of the logical connection between 
particular sentences and paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a sequence). (1)  

RI 9: Compare and contrast the most 
important points and key details 
presented in two texts on the same 
topic. 

 Provides a comparison and contrast of the most important 
points and/or key details presented in two texts on the same 
topic. (1)  
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Grade: 3 

Claim: Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 4: Determine the meaning of words and 
phrases as they are used in a text, 
distinguishing literal from nonliteral 
language. 

 Demonstrates the ability to determine the meaning of words 
and phrases as they are used in a text. (1)  

 

RI 4: Determine the meaning of general 
academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic 
or subject area. 

 Demonstrates the ability to determine the meaning of general 
academic words or phrases in a text relevant to a grade 3 topic 
or subject area. (1)  

L 4: Determine or clarify the meaning of 
unknown and multiple-meaning word and 
phrases based on grade 3 reading and 
content, choosing flexibly from a range of 
strategies. 
a. Use sentence-level context as a clue to 
the meaning of a word or phrase. 
b. Determine the meaning of the new word 
formed when a known affix is added to a 
known word (e.g., agreeable/disagreeable, 
comfortable/uncomfortable, care/careless, 
heat/preheat). 
c. Use a known root word as a clue to the 
meaning of an unknown word with the 
same root (e.g., company, companion). 
d. Use glossaries or beginning dictionaries, 
both print and digital, to determine or 
clarify the precise meaning of key words 
and phrases. 

 Demonstrates the ability to determine the meaning of words 
and phrases, using sentence-level context as a clue to the 
meaning of a word or phrase. (1)  

L 5: Demonstrate understanding of word 
relationships and nuances in word 
meanings. 
a. Distinguish the literal and nonliteral 
meanings of words and phrases in context 
(e.g., take steps). 
b. Identify real-life connections between 
words and their use (e.g., describe people 
who are friendly or helpful). 
c. Distinguish shades of meaning among 
related words that describe states of mind 
or degrees of certainty (e.g., knew, 
believed, suspected, heard, wondered). 

 Provides distinctions between the literal and nonliteral 
meanings of words and phrases. (1)  

 Provides distinction(s) between shades of meaning among 
related words that describe states of mind or degrees of 
certainty (e.g. knew, believed, suspected, heard, wondered). (3)  



2 
 

 

L 6: Acquire and use accurately grade-
appropriate conversational, general 
academic, and domain specific words and 
phrases, including those that 
signal spatial and temporal relationships 
(e.g., After dinner that night we went 
looking for them). 

 Provides a statement demonstrating the accurate meaning and 
use of grade-appropriate conversational and general academic 
words and phrases, including those that signal spatial and 
temporal relationships (e.g., After dinner that night we went 
looking for them). (1) 



 

Grade: 4 

Claim: Reading Literature: Students read and demonstrate comprehension of grade-level complex literary text. 

Items designed to measure this claim may address the standards and evidences listed below: 

Standards: Evidences to be measured on the PARCC Summative Assessment  

The student’s response:  

RL 1: Refer to details and examples 
in a text when explaining what the 
text says explicitly and when 
drawing inferences from the text. 

 Provides references to details and/or examples in a text when explaining 
what the text says explicitly. (1)  

 Provides references to details and/or examples in a text when explaining 
inferences drawn from the text. (2)  

 

RL 2: Determine a theme of a story, 
drama, or poem from details in the 
text; summarize the text. 

 Provides a statement of a theme of a text.  (1)  

 Provides a summary of the text.  (2)  

RL 3: Describe in depth a character, 
setting, or event in a story or 
drama, drawing on specific details 
in the text (e.g., a character’s 
thoughts, words, or actions). 

 Provides an in-depth description of a character in a story or drama, 
drawing on specific details in the text (e.g., a character’s thoughts, words, 
or actions). (1)   

  Provides an in-depth description of a setting in a story or drama, drawing 
on specific details in the text. (2)   

 Provides an in-depth description of an event in a story or drama, drawing 
on specific details in the text. (3)  

RL 5: Explain major differences 
between poems, drama, and prose, 
and refer to the structural 
elements of poems (e.g., verse, 
rhythm, meter) and drama (e.g., 
casts of characters, settings, 
descriptions, dialogue, stage 
directions) when writing or 
speaking about a text. 

 Provides an explanation of major differences between poems, drama, and 
prose with references to structural elements of poems (e.g., verse, 
rhythm, meter) and drama (e.g., casts of characters, settings, 
descriptions, dialogue, stage directions) when writing about a text. (1)  

RL 6: Compare and contrast the 
point of view from which 
different stories are narrated, 
including the difference between 
first- and third-person narrations. 

 Provides a comparison and contrast of the point of view from which 
different stories are narrated, including the difference between first- and 
third-person narrations. (1)  

RL 7: Make connections between 
the text of a story or drama and a 
visual or oral presentation of the 
text, identifying where each version 
reflects specific descriptions and 
directions in the text. 

 Provides a connection between the text of a story or drama and a visual 
or oral presentation of the text, identifying where each version reflects 
specific descriptions and/or directions in the text.  (1)       

RL 9:  Compare and contrast the 
treatment of similar themes and 
topics (e.g., opposition of good and 
evil) and patterns of events (e.g., 
the quest) in stories, myths, and 
traditional literature from 
different cultures. 

 Provides a comparison and contrast of the treatment of similar themes 
and/or topics (e.g., opposition of good and evil) in stories, myths, and 
traditional literature from different cultures.  (1) 

  Provides a comparison and contrast of the treatment of similar patterns 
of events (e.g., the quest) in stories, myths, and traditional literature from 
different cultures. (2) 



 

Grade: 4 

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex informational texts. 

Items designed to measure this claim may address the standards and evidences listed below: 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RI 1: Refer to details and examples in a 
text when explaining what the text says 
explicitly and when drawing inferences 
from the text. 

 Provides references to details and/or examples in a text when explaining 
what the text says explicitly. (1)  

 Provides references to details and/or examples in a text when explaining 
inferences drawn from the text. (2)  

 

RI 2: Determine the main idea of a text 
and explain how it is supported by key 
details; summarize the text. 

 Provides a statement of the main idea of a text. (1)  

 Provides an explanation of how the main idea is supported by key details. (2)  

 Provides a summary of the text. (3)  

RI 3: Explain events, procedures, ideas, or 
concepts in a historical, scientific, or 
technical text, including what happened 
and why, based on specific information in 
the text. 

 Provides an explanation of events in a historical, scientific or technical text, 
including what happened and why, based on specific information in the text. 
(1)  

 Provides an explanation of procedures in a historical, scientific or technical 
text, including what happened and why, based on specific information in the 
text. (2)  

 Provides an explanation of ideas or concepts in a historical, scientific or 
technical text, including what happened and why, based on specific 
information in the text. (3)  

RI 5: Describe the overall structure (e.g., 
chronology, comparison, cause/effect, 
problem/solution) of events, ideas, 
concepts, or information in a text or part 
of a text. 

 Provides a description of the overall structure (e.g., chronology, comparison, 
cause/effect, problem/solution) of events, ideas, concepts or information in a 
text or part of a text. (1)  

RI 6: Compare and contrast a firsthand 
and secondhand account of the same 
event or topic; describe the differences in 
focus and the information provided. 

 Provides a comparison and contrast of a first hand and secondhand account 
of the same event or topic. (1)  

 Provides a description of the differences in focus and the information 
presented. (2)  

RI 7:  Interpret information presented 
visually, orally, or quantitatively (e.g., in 
charts, graphs, diagrams, time lines, 
animations, or interactive elements on 
Web pages) and explain how the 
information contributes to an 
understanding of the text in which it 
appears. 

 Provides an interpretation of information presented visually (e.g., in charts, 
graphs, diagrams, time lines, animations, or interactive elements on web 
pages). (1) 

 Provides an interpretation of information presented orally (e.g., animations, 
or interactive elements on web pages). (2)  

 Provides an interpretation of information presented quantitatively (e.g., in 
charts, graphs, diagrams, or interactive elements on web pages). (3)  

 Provides an explanation of how the information presented visually, orally, or 
quantitatively contributes to an understanding of the text in which it appears. 
(4)  

RI 8:  Explain how an author uses reasons 
and evidence to support particular points 
in a text. 

 Provides an explanation of how an author uses reasons to support particular 
points in a text. (1) 

 Provides an explanation of how an author uses evidence to support 
particular points in a text. (2)   

RI 9:  Integrate information from two texts 
on the same topic in order to write or 
speak about the subject knowledgeably. 

 Provides a statement that integrates information from two texts on the same 
topic. (1)  



Grade: 4 

Claim: Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 4: Determine the meaning of words 
and phrases as they are used in a text, 
including those that allude to significant 
characters found in mythology (e.g., 
Herculean). 

 Demonstrates the ability to determine the meaning of words and 
phrases as they are used in a text, including those that allude to 
significant characters found in mythology (e.g., Herculean). (1)  

 

RI 4: Ask and answer questions to help 
determine or clarify the meaning of 
words and phrases in a text. 

 Demonstrates the ability to determine the meaning of general 
academic words or phrases in a text relevant to a grade 4 topic or 
subject area. (1)  

L 4: Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grade 4 reading 
and content, choosing flexibly from a 
range of strategies. 
a. Use context (e.g., definitions, 
examples, or restatements in text) as a 
clue to the meaning of a word or phrase. 
b. Use common, grade-appropriate 
Greek and Latin affixes and roots as 
clues to the meaning of a word (e.g., 
telegraph, photograph, autograph). 
c. Consult reference materials (e.g., 
dictionaries, glossaries, thesauruses), 
both print and digital, to find the 
pronunciation and determine or clarify 
the precise meaning of key words and 
phrases. 

 Demonstrates the ability to determine the meaning of words and 
phrases, using context (e.g., definitions, examples, or restatements 
in text). (1)  

L 5: Demonstrate understanding of 
figurative language, word relationships, 
and nuances in word meanings. 
a. Explain the meaning of simple similes 
and metaphors (e.g., as pretty as a 
picture) in context. 
b. Recognize and explain the meaning of 
common idioms, adages, and proverbs. 
c. Demonstrate understanding of words 
by relating them to their opposites 
(antonyms) and to words with similar 
but not identical meanings (synonyms). 

 Demonstrates the ability to determine meaning of simple similes 
and metaphors (e.g., as pretty as a picture) in context. (1)  

 Demonstrates the ability to explain the meaning of common idioms, 
adages, and proverbs. (2)  

 Demonstrates understanding of words by relating them to their 
opposites and to words with similar but not identical meanings 
(synonyms). (3)  

L 6: Acquire and use accurately grade-
appropriate general academic and 

 Provides a statement demonstrating accurate meaning and use of 
grade-appropriate general academic words and phrases, including 



 

domain-specific words and phrases, 
including those that signal precise 
actions, emotions, or states of being 
(e.g., quizzed, whined, stammered) and 
that are basic to a particular topic (e.g., 
wildlife, conservation, and endangered 
when discussing animal preservation). 

those that signal precise actions, emotions or states of being (e.g., 
quizzed, whined, stammered). (1)   



 

Grade: 5 

Claim: Reading Literature: Students read and demonstrate comprehension of grade-level complex literary text. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 1: Quote accurately from a 
text when explaining what the 
text says explicitly and when 
drawing inferences from the text. 

 Demonstrates student’s ability to quote or reference from a text when 
explaining what the text says explicitly. (1)  

 Demonstrates student’s ability to quote or reference from a text when 
explaining inferences drawn from the text. (2)  

 

RL 2: Determine a theme of a 
story, drama, or poem from 
details in the text, including how 
characters in a story or drama 
respond to challenges or how the 
speaker in a poem reflects upon a 
topic; summarize the text. 

 Provides a statement of a theme of the text including how characters in a 
story or drama respond to challenges or how a speaker in a poem reflects 
upon a topic. (1)  

 Provides a summary of the text. (2)  

RL 3: Compare and contrast two 
or more characters, settings, or 
events in a story or drama, 
drawing on specific details in the 
text (e.g., how characters 
interact). 

 Provides a comparison and contrast of two or more characters in a story or 
drama, drawing on specific details in the text (e.g., how characters interact). 
(1)  

 Provides a comparison and contrast of two or more settings in a story or 
drama, drawing on specific details in the text. (2)  

 Provides a comparison and contrast of two or more events in a story or 
drama, drawing on specific details in the text. (3) 

RL 5: Explain how a series of 
chapters, scenes, or stanzas fits 
together to provide the overall 
structure of a particular story, 
drama, or poem. 

 Provides an explanation of how a series of chapters, scenes, or stanzas fits 
together to provide the overall structure of a particular story, drama or 
poem. (1)   

RL 6:  Describe how a narrator’s 
or speaker’s point of view 
influences how events are 
described. 

 Provides a description of how a narrator or speaker’s point of view 
influences how events are described. (1)  

RL 7:  Analyze how visual and 
multimedia elements contribute 
to the meaning, tone, or beauty 
of a text (e.g., graphic novel, 
multimedia presentation of 
fiction, folktale, myth, poem). 

 Provides an analysis of how visual elements contribute to the meaning, 
tone or beauty of a text (e.g., graphic novel, multimedia presentation of 
fiction, folktale, myth, poem). (1)   

 Provides an analysis of how a multimedia presentation contributes to the 
meaning, tone or beauty of a text (e.g., graphic novel, multimedia 
presentation of fiction, folktale, myth, poem). (2)  

RL 9:  Compare and contrast 
stories in the same genre (e.g., 
mysteries and adventure stories) 
on their approaches to similar 
themes and topics. 

 Provides a comparison and contrast of stories in the same genre (e.g., 
mysteries and adventure stories) in their approaches to similar themes and 
topics. (1)   



 

Grade: 5 

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex informational texts. 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response:  

RI 1: Quote accurately from a text 
when explaining what the text says 
explicitly and when drawing 
inferences from the text. 

 Demonstrates the ability to quote from a text when explaining what the 
text says explicitly. (1)  

 Demonstrates the ability to quote accurately from a text when 
explaining inferences drawn from the text. (2)  

 

RI 2: Determine two or more main 
ideas of a text and explain how they 
are supported by key details; 
summarize the text. 

 Provides a statement of two or more main ideas of a text. (1) 

 Provides an explanation of how two or more main ideas are supported 
by key details. (2)  

 Provides a summary of the text. (3)  

RI 3: Explain the relationships or 
interactions between two or more 
individuals, events, ideas, or concepts 
in a historical, scientific, or technical 
text based on specific information in 
the text. 

 Provides an explanation of the relationships or interactions between 
two or more individuals, in a historical, scientific or technical text. (1)  

 Provides an explanation of the relationships or interactions between 
two or more events in a historical, scientific or technical text. (2) 

 Provides an explanation of the relationships or interactions between 
two or more ideas or concepts in a historical, scientific or technical text. 
(3) 

RI 5: Compare and contrast the 
overall structure (e.g., chronology, 
comparison, cause/effect, 
problem/solution) of events, ideas, 
concepts, or information in two or 
more texts. 

 Provides a comparison and contrast of the overall structure (e.g., 
chronology, comparison, cause/effect, problem/solution) of events, 
ideas, concepts or information in two or more texts. (1)  

RI 6: Analyze multiple accounts of the 
same event or topic, noting 
important similarities and differences 
in the point of view they represent. 

 Provides an analysis of multiple accounts of the same event, noting 
important similarities and/or differences in the point of view they 
represent. (1)  

 Provides an analysis of multiple accounts of the same topic, noting 
important similarities and/or differences in the point of view they 
represent.  (2)  

RI 7: Draw on information from 
multiple print or digital sources, 
demonstrating the ability to locate an 
answer to a question quickly or to 
solve a problem efficiently. 

 Provides an answer to a question or solution to a problem that draws on 
information from multiple print or digital sources. (1)  

RI 8: Explain how an author uses 
reasons and evidence to support 
particular points in a text, identifying 
which reasons and evidence support 
which point(s). 

 Provides an explanation of how an author uses reasons to support 
particular points in a text. (1)  

 Provides an explanation of how an author uses evidence to support 
particular points in a text. (2)  

 Identifies which reasons and/or evidence support which points. (3) 

RI 9:  Integrate information from 
several texts on the same topic in 
order to write or speak about the 
subject knowledgeably. 

 Provides a statement that integrates information from several texts on 
the same topic. (1)  



Grade: 5 

Claim: Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 4: Determine the meaning of words 
and phrases as they are used in a text, 
including figurative language such as 
metaphors and similes. 

 Demonstrates the ability to determine the meaning of words and 
phrases as they are used in a text. (1)  

 Demonstrates the ability to determine the meaning of figurative 
language such as metaphors and similes as they are used in a text. 
(2)  

 

RI 4: Determine the meaning of general 
academic and domain-specific words 
and phrases in a text relevant to a grade 
5 topic or subject area. 

 Demonstrates the ability to determine the meaning of general 
academic words or phrases in a text relevant to a grade 5 topic or 
subject area. (1)  

 Demonstrates the ability to determine the meaning of domain-
specific words or phrases in a text relevant to a grade 5 topic or 
subject area. (2)  

L 4: Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grade 5 reading 
and content, choosing flexibly from a 
range of strategies. 
a. Use context (e.g., cause/effect 
relationships and comparisons in text) as 
a clue to the meaning of a word or 
phrase. 
b. Use common, grade-appropriate 
Greek and Latin affixes and roots as 
clues to the meaning of a word (e.g., 
photograph, photosynthesis). 
c. Consult reference materials (e.g., 
dictionaries, glossaries, thesauruses), 
both print and digital, to find the 
pronunciation and determine or clarify 
the precise meaning of key words and 
phrases. 

 Demonstrates the ability to determine the meaning of words and 
phrases, using context (e.g., cause/effect relationships and 
comparisons in text) as a clue to the meaning of a word or phrase. 
(1)  

L 5: Demonstrate understanding of 
figurative language, word relationships, 
and nuances in word meanings. 
a. Interpret figurative language, 
including similes and metaphors, in 
context. 
b. Recognize and explain the meaning of 
common idioms, adages, and proverbs. 
c. Use the relationship between 
particular words (e.g., synonyms, 
antonyms, homographs) to better 
understand each of the words. 
 
 

 Demonstrates the ability to determine the meaning of simple 
similes and metaphors in context. (1)  
Demonstrates the ability to determine the meaning of common 
idioms, adages, and proverbs. (2) 



 

L 6: Acquire and use accurately grade-
appropriate general academic and 
domain-specific words and phrases, 
including those that signal contrast, 
addition, and other logical relationships 
(e.g., however, although, nevertheless, 
similarly, moreover, in addition). 

 Provides a statement demonstrating accurate meaning and use of 
grade-appropriate general academic words and phrases including 
those that signal contrast, addition and other logical relationships 
(e.g., however, although, nevertheless, similarly, moreover, in 
addition).(1)   



 

Grade: 6 

Claim: Reading Literature: Students read and demonstrate comprehension of grade-level complex literary text. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 1: Cite textual evidence to 
support analysis of what the text 
says explicitly as well an inferences 
drawn from the text. 

 Provides cite textual evidence to support analysis of what the text says 
explicitly. (1)  

 Provides cited textual evidence to support analysis of inferences drawn 
from the text. (2)  

 

RL 2: Determine a theme or central 
idea of a text and how it is 
conveyed through particular 
details; provide a summary of the 
text distinct from personal opinions 
or judgments. 

 Provides a statement of a theme or central idea of a text.  (1)  

 Provides a summary of the text distinct from personal opinions or 
judgments.  (2)  

RL 3: Describe how a particular 
story’s or drama’s plot unfolds in a 
series of episodes as well as how 
the characters respond or change 
as the plot moves toward a 
resolution. 

 Provides a description of how a particular story or drama’s plot unfolds in 
a series of episodes towards a resolution.  (1)  

  Provides a description of how the characters respond or change as the 
plot moves towards a resolution.  (2)  

RL 5: Analyze how a particular 
sentence, chapter, scene, or stanza 
fits into the overall structure of a 
text and contributes to the 
development of the theme, setting, 
or plot. 

 Provides an analysis of how a particular sentence, chapter, scene or 
stanza fits into the overall structure of a text. (1)  

 Provides an analysis of how a particular sentence, chapter, scene or 
stanza contributes to the development of the theme, setting or plot. (2)  

RL 6: Explain how an author 
develops the point of view of the 
narrator or speaker in a text. 

 Provides an explanation of how an author develops the point of view of 
the narrator or speaker in a text. (1)  

RL 7: Compare and contrast the 
experience of reading a story, 
drama, or poem to listening to or 
viewing an audio, video, or live 
version of the text, including 
contrasting what they “see” and 
“hear” when reading the text to 
what they perceive when they 
listen or watch. 

 Provides a comparison and contrast of the experience of reading a story, 
drama or poem to listening to or viewing an audio, video or live version of 
the text, including contrasting what they “see” and “hear” when reading 
the text to what they perceive when they listen or watch. (1)   

RL 9: Compare and contrast texts in 
different forms or genres (e.g., 
stories and poems; historical novels 
and fantasy stories) in terms of 
their approaches to similar themes 
and topics. 

 Provides a comparison and contrast of texts in different forms or genres 
(e.g., stories and poems; historical novels and fantasy stories) in terms of 
their approaches to similar themes and topics.  (1)  



Grade: 6 

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex informational 
texts. 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RI 1: Cite textual evidence to support 
analysis of what the text says explicitly as 
well as inferences drawn from the text. 
RST 1: Cite specific textual evidence to 
support analysis of science and technical 
texts. 
RH 1: Cite specific textual evidence to 
support analysis of primary and secondary 
sources. 

 For RI 1, provides textual evidence to support analysis of what 
the text says explicitly. (1)  

 For RI 1, provides textual evidence to support analysis of 
inferences drawn from the text. (2)  

 For RST and RH, provides textual evidence to support an 
analysis of science and/or technical texts and/or historical 
primary and/or secondary sources. (3)  

 
 

 
 

 
 
  
 
 
 
 

RI 2: Determine a central idea of a text and 
how it is conveyed through particular 
details; provide a summary of the text 
distinct from personal opinions or 
judgments. 
RST 2: Determine the central ideas or 
conclusions of a text; provide an accurate 
summary of the text distinct from prior 
knowledge or opinions. 
RH 2:  Determine the central ideas or 
information of a primary or secondary 
source; provide an accurate summary of 
the source distinct from prior knowledge 
or opinions.  

 Provides a statement of the central idea(s) of a text. (1)  

 For RI 2, provides a statement of how the central idea is 
conveyed through particular details. (2)  

 Provides an objective summary of the text distinct from 
personal opinions or judgments. (3)  

RI 3: Analyze in detail how a key individual, 
event, or idea is introduced, illustrated, 
and elaborated in a text (e.g., through 
examples or anecdotes). 
RST 3: Follow precisely a multistep 
procedure when carrying out experiments, 
taking measurements, or performing 
technical tasks. 
RH 3: Identify key steps in a text’s 
description of a process related to 
history/social studies (e.g., how a bill 
becomes law, how interest rates are raised 
or lowered). 

     For RI 3, provides detailed analysis of how a key individual, 
event or idea is introduced in a text (e.g., through examples 
and anecdotes). (1)  

     For RI 3, provides detailed analysis of how a key individual, 
event or idea is illustrated in a text (e.g., through examples and 
anecdotes). (2)  

     For RI 3, provides detailed analysis of how a key individual, 
event or idea is elaborated in a text (e.g., through examples 
and anecdotes). (3)  

     For RST 3, demonstrates ability to follow a multistep procedure 
when carrying out experiments, taking measurements, or 
performing technical tasks. (4)  

     For RH 3, provides an identification of key steps in a text’s 
description of a process related to history/social studies. (5)  

RI 5: Analyze how a particular sentence, 
paragraph, chapter, or section fits into the 
overall structure of a text and contributes 
to the development of the ideas. 
RST 5: Analyze the structure an author 
uses to organize a text, including how the 

 For RI 5, provides an analysis of how a particular sentence, 
paragraph, chapter or section fits into the overall structure of a 
text. (1)  

 For RI 5, provides an analysis of how a particular sentence, 
paragraph, chapter or section contributes to the development 



major sections contribute to the whole 
and to an understanding of the topic. 
RH 5: Describe how a text presents 
information (e.g., sequentially, 
comparatively, causally). 

of the ideas. (2) 

 For RST 5, provides an analysis of the structure an author uses 
to organize a text, including how major sections contribute to 
the whole and to an understanding of the topic. (3)  

 For RH 5, provides a description of how a text presents 
information (e.g. sequentially, comparatively, casually). (4) 

RI 6: Determine an author’s point of view 
or purpose in a text and explain how it is 
conveyed in the text. 
RST 6: Analyze the author’s purpose in 
providing an explanation, describing a 
procedure, or discussing an experiment in 
a text. 
RH 6: Identify aspects of a text that reveal 
an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of 
particular facts). 

 For RI6, provides a statement of an author’s point of view in a 
text. (1) 

 For RI6, provides a statement of an author’s purpose in a text. 
(2) 

 For RI6, provides an explanation of how the author’s point of 
view or purpose is conveyed in the text. (3)  

 For RST 6, provides an analysis of the author’s purpose in 
providing an explanation, describing a procedure, or discussing 
an experiment in a text. (4)  

 For RH 6, provides an identification of aspects of a text that 
reveal an author’s point of view (e.g. loaded language, 
inclusion or avoidance of particular facts). (5) 

 For RH 6, provides an identification of aspects of a text that 
reveal an author’s purpose (e.g. loaded language, inclusion or 
avoidance of particular facts). (6) 

RI 7: Integrate information presented in 
different media or formats (e.g., visually, 
quantitatively) as well as in words to 
develop a coherent understanding of a 
topic or issue. 
RST 7: Integrate quantitative or technical 
information expressed in words in a text 
with a version of that information 
expressed visually (e.g., in a flowchart, 
diagram, model, graph, or table). 
RH 7: Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or 
maps) with other information in print and 
digital texts. 

 For RI7, demonstrates a coherent understanding of a topic or 
issue that integrates information presented in different media 
or formats (e.g. visually, quantitatively) as well as in words. (1)  

 For RST 7, provides an integration of quantitative or technical 
information expressed in words in a text with a version of that 
information expressed visually (e.g., in a flowchart, diagram, 
model, graph, or table). (2)  

 For RH 7, provides an integration of visual information (e.g., in 
charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. (3) 

RI 8: Trace and evaluate the argument and 
specific claims in a text, distinguishing 
claims that are supported by reasons and 
evidence from claims that are not. 
RST 8:  Distinguish among facts, reasoned 
judgment based on research findings, and 
speculation in a text. 
RH 8: Distinguish among fact, opinion, and 
reasoned judgment in a text. 

 For RI8, provides a tracing of the argument and/or specific 
claims in a text. (1)  

 For RI8, provides an evaluation of the argument and/or specific 
claims in a text. (2)  

 For RI8, provides a statement distinguishing which claims of a 
text are supported by reasons and evidence and which claims 
are not supported. (3)  

 For RST 8, provides distinctions among facts, reasoned 
judgment based on research findings, and/or speculation in a 
text. (4)  

 For RH 8, provides distinctions made among fact, opinion, 
and/or reasoned judgment in a text. (5)     

RI9:  Compare and contrast one author’s 
presentation of events with that of 

 For RI9, provides a comparison and contrast of one author’s 
presentation of events with that of another (e.g., a memoir 



 

another (e.g., a memoir written by and a 
biography on the same person). 
RST 9:  Compare and contrast the 
information gained from experiments, 
simulations, video, or multimedia sources 
with that gained from reading a text on 
the same topic. 
RH9:  Analyze the relationship between a 
primary and secondary source on the 
same topic. 

written by and a biography on the same person). (1)  

 For RST 9, provides a comparison and contrast of the 
information gained from experiments, simulations, video or 
multimedia sources with that gained from reading a text on the 
same topic. (2)  

 For RH 9, provides an analysis of the relationship between a 
primary and secondary source on the same topic. (3)  



Grade: 6 

Claim: Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment (The student’s 
response): 

RL 4: Determine the meaning of 
words and phrases as they are 
used in a text, including figurative 
and connotative meanings; 
analyze the impact of a specific 
word choice on meaning and tone. 

 Demonstrates the ability to determine the meaning of words and phrases 
as they are used in a text. (1) 

 Demonstrates the ability to determine the figurative meaning of words 
and phrases in a text. (2) 

 Demonstrates the ability to determine the connotative meaning of words 
and phrases in a text. (3)  

 Provides an analysis of the impact of specific word choice on meaning. (4)  

 Provides an analysis of the impact of specific word choice on tone. (5)  

 

RI 4: Determine the meaning of 
words and phrases as they are 
used in a text, including figurative, 
connotative, and technical 
meanings. 
RH 4: Determine the meaning of 
words and phrases as they are 
used in a text, including 
vocabulary specific to domains 
related to history/social studies. 
RST 4: Determine the meaning of 
symbols, key terms, and other 
domain-specific words and 
phrases as they are used in a 
specific scientific or technical 
context relevant to grades 6–8 
texts and topics. 

 Demonstrates the ability to determine the figurative meaning of words 
and phrases in a text. (1)  

 Demonstrates the ability to determine the connotative meaning of words 
and phrases in a text. (2)  

 Demonstrates the ability to determine the technical meaning of words 
and phrases in a text. (3)  

 For RST 4, demonstrate the ability to determine the symbols and key 
terms that are used in a specific scientific or technical context relevant to 
grades 6–8 texts and topics. (4)  

L 4: Determine or clarify the 
meaning of unknown and 
multiple-meaning words and 
phrases based on grade 6 reading 
and content, choosing flexibly 
from a range of strategies. 
a. Use context (e.g., the overall 
meaning of a sentence or 
paragraph; a word’s position 
or function in a sentence) as a clue 
to the meaning of a word or 
phrase. 
b. Use common, grade-
appropriate Greek or Latin affixes 
and roots as clues to the meaning 

 Demonstrates the ability to use context (e.g., the overall meaning of a 
sentence or paragraph; a word’s position or function in a sentence) as a 
clue to the meaning of a word or phrase. (1)  



 

of a word (e.g., audience, auditory, 
audible). 
c. Consult reference materials 
(e.g., dictionaries, glossaries, 
thesauruses), both print and 
digital, to find the pronunciation 
of a word or determine or clarify 
its precise meaning or its 
part of speech. 
d. Verify the preliminary 
determination of the meaning of a 
word or phrase (e.g., by checking 
the inferred meaning in context or 
in a dictionary). 

L 5: Demonstrate understanding of 
figurative language, word 
relationships, and nuances in word 
meanings. 
a. Interpret figures of speech 
(e.g.,personification) in context. 
b. Use the relationship between 
particular words (e.g., 
cause/effect, part/whole, 
item/category) to better 
understand each of the words. 
c. Distinguish among the 
connotations (associations) of 
words with similar denotations 
(definitions) (e.g., stingy, 
scrimping, economical, 
unwasteful, thrifty). 

 Demonstrates ability to determine the connotations (associations) of 
words with similar denotations (definitions) (e.g., stingy, scrimping, 
economical, unwasteful, thrifty). (1)  

 Demonstrates ability to interpret figures of speech in context. (2)  

 Demonstrates the ability to determine the relationship between 
particular words. (3)  

L 6: Acquire and use accurately 
grade-appropriate general 
academic and domain-specific 
words and phrases; gather 
vocabulary knowledge when 
considering a word or phrase 
important to comprehension or 
expression. 

 Provides a statement demonstrating accurate meaning and use of grade-
appropriate general academic words and phrases. (1)  



 

Grade: 7 

Claim: Reading Literature: Students read and demonstrate comprehension of grade-level complex literary text. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 1: Cite several pieces of textual 
evidence to support analysis of 
what the text says explicitly as well 
as inferences drawn from the text. 

 Provides citation of several pieces of textual evidence to support analysis 
of what the text says explicitly. (1)  

 Provides citation of several pieces of textual evidence to support analysis 
of inferences drawn from the text. (2)  

 

RL 2: Determine a theme or 
central idea of a text and analyze 
its development over the course of 
the text; provide an objective 
summary of the text. 

 Provides a statement of a theme or central idea of a text. (1)  

 Provides an analysis of the development of the theme or central idea over 
the course of the text. (2)  

 Provides an objective summary of the text. (3)  

RL 3: Analyze how particular 
elements of a story or drama 
interact (e.g., how setting shapes 
the characters or plot). 

 Provides an analysis of how particular elements of a story or drama 
interact. (1)  

RL 5: Analyze how a drama’s or 
poem’s form or structure (e.g., 
soliloquy, sonnet) contributes to 
its meaning. 

 Provides an analysis of how a drama’s or poem’s form or structure 
contributes to meaning. (1)  

RL 6: Analyze how an author 
develops and contrasts the points 
of view of different characters or 
narrators in a text. 

 Provides an analysis of how an author develops and contrasts the points of 
view of different characters or narrators in the text. (1)  

RL 7: Compare and contrast a 
written story, drama, or poem to 
its audio, filmed, staged, or 
multimedia version, analyzing the 
effects of techniques unique to 
each medium (e.g., lighting, 
sound, color, or camera focus and 
angles in a film). 

 Provides a comparison and contrast of a written story, drama or poem to 
its audio, filmed, staged or multimedia version including an analysis of the 
effects of techniques unique to each medium. (1)  

RL 9: Compare and contrast a 
fictional portrayal of a time, place, 
or character and a historical 
account of the same period as a 
means of understanding how 
authors of fiction use or alter 
history. 

 Provides a comparison and contrast of a fictional portrayal of a time and a 
historical account of the same period as a means of understanding how 
authors of fiction use or alter history. (1)  

 Provides a comparison and contrast of a fictional portrayal of a place and a 
historical account of the same period as a means of understanding how 
authors of fiction use or alter history. (2) 

 Provides a comparison and contrast of a fictional portrayal of a character 
and a historical account of the same period as a means of understanding 
how authors of fiction use or alter history. (3) 



Grade: 7 

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex informational texts. 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RI 1: Cite several pieces of textual 
evidence to support analysis of what 
the text says explicitly as well as 
inferences drawn from the text. 
RST 1: Cite specific textual evidence to 
support analysis of science and 
technical texts. 
RH 1: Cite specific textual evidence to 
support analysis of primary and 
secondary sources. 
 

 For RI 1, provides several pieces of textual evidence to support 
analysis of what the text says explicitly. (1)  

 For RI 1, provides several pieces of textual evidence to support 
analysis of inferences drawn from the text. (2)  

 For RST 1 and RH 1, provides textual evidence to support an analysis 
of science and/or technical texts and historical primary and/or 
secondary sources. (3)      

 

RI 2: Determine two or more central 
ideas in a text and analyze their 
development over the course of the 
text; provide an objective summary of 
the text. 
RST 2: Determine the central ideas or 
conclusions of a text; provide an 
accurate summary of the text distinct 
from prior knowledge or opinions. 
RH 2: Determine the central ideas or 
information of a primary or secondary 
source; provide an accurate summary 
of the source distinct from prior 
knowledge or opinions. 

 Provides a statement of central idea(s) of a text. (1)  

 Provides an analysis of the development of central idea(s) over the 
course of the text (2)  

 Provides an objective summary of a text. (3)  

RI 3: Analyze the interactions between 
individuals, events, and ideas in a text 
(e.g., how ideas influence individuals or 
events, or how individuals influence 
ideas or events). 
RST 3: Follow precisely a multistep 
procedure when carrying out 
experiments, taking measurements, or 
performing technical tasks. 
RH 3: Identify key steps in a text’s 
description of a process related to 
history/social studies (e.g., how a bill 
becomes law, how interest rates are 
raised or lowered). 

 For RI 3, provides an analysis of the interactions between individuals, 
events, and/or ideas in a text (e.g., how ideas influence individuals or 
events or how individuals influence idea or events). (1)  

 For RST 3, demonstrates an ability to follow a multistep procedure 
when carrying out experiments, taking measurements, or performing 
technical tasks. (2)  

 For RH 3, provides an identification of key steps in a text’s description 
of a process related to history/social studies. (3)  

RI 5: Analyze the structure an author 
uses to organize a text, including how 
the major sections contribute to the 
whole and to the development of the 
ideas. 
RST 5: Analyze the structure an author 
uses to organize a text, including how 
the major sections contribute to the 

 For RI 5, provides an analysis of the structure an author uses to 
organize a text, including how the major sections contribute to the 
whole and to the development of the ideas. (1)  

 For RST 5, provides an analysis of the structure an author uses to 
organize a text, including how the major sections contribute to the 
whole and to an understanding of the topic. (2)       

 For RH 5, provides a description of how a text presents information 
(e.g. sequentially, comparatively, casually). (3) 



whole and to an understanding of the 
topic. 
RH 5: Describe how a text presents 
information (e.g., sequentially, 
comparatively, causally). 

RI 6: Determine an author’s point of 
view or purpose in a text and analyze 
how the author distinguishes his or her 
position from that of others. 
RST 6: Analyze the author’s purpose in 
providing an explanation, describing a 
procedure, or discussing 
an experiment in a text. 
RH 6: Identify aspects of a text that 
reveal an author’s point of view or 
purpose (e.g., loaded language, 
inclusion or avoidance of particular 
facts). 

 For RI 6, provides a statement of an author’s point of view in a text. 
(1)  

 For RI 6, provides a statement of an author’s purpose in a text. (2)  

 For RI 6, provides an analysis of how the author distinguishes his or 
her position from that of others. (3) 

 For RST 6, provides an analysis of the author’s purpose in providing 
an explanation, describing a procedure, or discussing an experiment 
in a text. (4)  

 For RH 6, provides an identification of aspects of a text that reveal an 
author’s point of view (e.g. loaded language, inclusion or avoidance 
of particular facts). (5)  

 For RH 6, provides an identification of aspects of a text that reveal an 
author’s purpose (e.g. loaded language, inclusion or avoidance of 
particular facts). (6)  

RI 7: Compare and contrast a text to an 
audio, video, or multimedia version of 
the text, analyzing each medium’s 
portrayal of the subject (e.g., how the 
delivery of a speech affects the impact 
of the words). 
RST 7: Integrate quantitative or 
technical information expressed in 
words in a text with a version of that 
information expressed visually (e.g., in 
a flowchart, diagram, model, graph, or 
table). 
RH 7: Integrate visual information (e.g., 
in charts, graphs, photographs, videos, 
or maps) with other information in 
print and digital texts. 

 For RI 7, provides a comparison and contrast of a text to an audio, 
video or, multimedia version of the text. (1) 

 For RI 7, provides an analysis of each medium’s portrayal of the 
subject (e.g., how the delivery of a speech affects the impact of the 
words). (2)  

 For RST 7, provides an integration of quantitative information 
expressed in words in a text with a version of that information 
expressed visually (e.g., in a flowchart, diagram, model, graph, or 
table). (3)  

 For RST 7, demonstrates an integration of technical information 
expressed in words in a text with a version of that information 
expressed visually (e.g., in a flowchart, diagram, model, graph, or 
table). (4)  

 For RH 7, integrates visual information (e.g., in charts, graphs, 
photographs, videos, or maps) with other information in print and 
digital texts. (5) 

RI 8: Trace and evaluate the argument 
and specific claims in a text, assessing 
whether the reasoning is sound and the 
evidence is relevant and sufficient to 
support the claims. 
RST 8: Distinguish among facts, 
reasoned judgment based on research 
findings, and speculation in a text. 
RH 8: Distinguish among fact, opinion, 
and reasoned judgment in a text. 

  For RI 8, demonstrates ability to trace an argument and specific 
claims in a text. (1)  

 For RI 8, provides an evaluation of whether the reasoning is sound in 
an argument.  (2) 

 For RI 8, provides an evaluation of whether the evidence is relevant 
and sufficient to support the claims.  (3)  

 For RST 8, provides distinctions among facts, reasoned judgment 
based on research findings, and/or speculation in a text. (4)  

 For RH 8, provides distinctions made among fact, opinion, and/or 
reasoned judgment in a text. (5)  

RI9: Analyze how two or more authors 
writing about the same topic shape 
their presentations of key information 
by emphasizing different evidence or 
advancing different interpretations of 
facts. 
RST 9: Compare and contrast the 
information gained from experiments, 
simulations, video, or multimedia 

 For RI 9, provides an analysis of how two or more authors writing 
about the same topic shape their presentations of key information by 
emphasizing different evidence. (1)  

 For RI 9, provides an analysis of how two or more authors writing 
about the same topic shape their presentations of key information by 
advancing different interpretations of facts. (2)  

 For RST 9, provides a comparison and contrast of the information 
gained from experiments, simulations, video or multimedia sources 
with that gained from reading a text on the same topic. (3)  



 

sources with that gained from reading a 
text on the same topic. 
RH 9: Analyze the relationship between 
a primary and secondary source on the 
same topic. 

 For RH 9, provides an analysis of the relationship between a primary 
and secondary source on the same topic. (4)  



Grade: 7 

Claim: Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment (The 
student’s response): 

RL 4: Determine the meaning of words 
and phrases as they are used in a text, 
including figurative and connotative 
meanings; analyze the impact of rhymes 
and other repetitions of sounds (e.g., 
alliteration) on a specific verse or stanza 
of a poem or section of a story or drama. 

 Demonstrates the ability to determine the meaning of words and 

phrases as they are used in a text. (1) 

 Demonstrates the ability to determine the figurative meaning of 
words and phrases in a text. (2)  

 Demonstrates the ability to determine the connotative meaning of 
words and phrases in a text. (3)  

 Provides an analysis of the impact of rhymes and other repetitions 
of sounds on a specific verse or stanza of a poem or section of a 
story or drama. (4)  

 

RI 4: Determine the meaning of words 
and phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings; analyze the impact of 
a specific word choice on meaning and 
tone. 
RH4: Determine the meaning of words 
and phrases as they are used in a text, 
including vocabulary specific to domains 
related to history/social studies. 
RST 4: Determine the meaning of 
symbols, key terms, and other domain-
specific words and phrases as they are 
used in a specific scientific or technical 
context relevant to grades 6–8 texts and 
topics. 

 Demonstrates the ability to determine the figurative meaning of 
words and phrases in a text. (1)  

 Demonstrates the ability to determine the connotative meaning of 
words and phrases in a text. (2) 

 Demonstrates the ability to determine the technical meaning of 
words and phrases in a text. (3)  

 Provides an analysis of the impact of specific word choice on 
meaning. (4)  

 Provides an analysis of the impact of specific word choice on tone. 
(5)  

 For RST 4, demonstrate the ability to determine the symbols and 
key terms that are used in a specific scientific or technical context 
relevant to grades 6–8 texts and topics. (6)  

L 4: Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grade 7 reading 
and content, choosing flexibly from a 
range of strategies. 
a. Use context (e.g., the overall meaning 
of a sentence or paragraph; a word’s 
position or function in a sentence) as a 
clue to the meaning of a word or phrase. 
b. Use common, grade-appropriate Greek 
or Latin affixes and roots as clues to the 
meaning of a word (e.g., belligerent, 
bellicose, rebel). 
c. Consult general and specialized 
reference materials (e.g., dictionaries, 

 Demonstrates the ability to use context (e.g., the overall meaning 
of a sentence or paragraph; a word’s position or function in a 
sentence) as a clue to the meaning of a word or phrase. (1)  



 

glossaries, thesauruses), both print and 
digital, to find the pronunciation of a 
word or determine or clarify its precise 
meaning or its part of speech. 
d. Verify the preliminary determination of 
the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context 
or in a dictionary). 

L 5: Demonstrate understanding of 
figurative language, word relationships, 
and nuances in word meanings. 
a. Interpret figures of speech (e.g., 
literary, biblical, and mythological 
allusions) in context. 
b. Use the relationship between 
particular words (e.g., synonym/antonym, 
analogy) to better understand each of the 
words. 
c. Distinguish among the connotations 
(associations) of words with similar 
denotations (definitions) (e.g., refined, 
respectful, polite, diplomatic, 
condescending). 

 Demonstrates the ability to determine the connotations 
(associations) of words with similar denotations (definitions) (e.g., 
refined, respectful, polite, diplomatic, condescending). (1)  

 Demonstrates ability to interpret figures of speech in context. (2)  

 Demonstrates the ability to determine the relationship between 
particular words. (3)  

L 6: Acquire and use accurately grade-
appropriate general academic and 
domain-specific words and phrases; 
gather vocabulary knowledge when 
considering a word or phrase important 
to comprehension or expression. 

 Provides a statement demonstrating accurate meaning and use of 
grade-appropriate general academic words and phrases. (1)  



 

Grade: 8 

Claim: Reading Literature: Students read and demonstrate comprehension of grade-level complex literary text. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment 
  
The student’s response: 

RL 1: Cite the textual evidence that 
most strongly supports an analysis of 
what the text says explicitly as well as 
inferences drawn from the text. 

 Provides textual evidence that most strongly supports analysis of 
what the text says explicitly. (1)  

 Provides textual evidence that most strongly supports analysis of 
inferences drawn from the text. (2)  

 

RL 2: Determine a theme or central 
idea of a text and analyze its 
development over the course of the 
text, including its relationship to the 
characters, setting, and plot; provide 
an objective summary of the text. 

 Provides a statement of a theme or central idea of a text, based on 
textual evidence.  (1)  

 Provides an analysis of the development of the theme or central 
idea over the course of the text. (2) 

 Provides an analysis of how the theme or central idea relates to the 
characters, setting, and/or plot. (3)  

 Provides an objective summary of a text. (4)  

RL 3: Analyze how particular lines of 
dialogue or incidents in a story or 
drama propel the action, reveal 
aspects of a character, or provoke a 
decision. 

 Provides an analysis of how particular lines of dialogue or incidents 
in a story or drama propel the action. (1)  

 Provides an analysis of how particular lines of dialogue or incidents 
in a story or drama provoke a decision. (2) 

 Provides an analysis of how particular lines of dialogue or incidents 
in a story or drama reveal aspects of a character. (3) 

RL 5: Compare and contrast the 
structure of two or more texts and 
analyze how the differing structure of 
each text contributes to its meaning 
and style. 

 Provides a comparison and contrast of the structure of two or more 
texts. (1) 

 Provides an analysis of how the differing structure of each text 
contributes to its meaning and style. (2)  

RL 6: Analyze how differences in the 
points of view of the characters and 
the audience or reader (e.g., created 
through the use of dramatic irony) 
create such effects as suspense or 
humor. 

 Provides an analysis of how one or more differences in the points of 
view of the characters and the audience and/or reader (e.g. through 
the use of dramatic irony) create such effects as suspense or 
humor. (1)   

RL 7: Analyze the extent to which a 
filmed or live production of a story or 
drama stays faithful to or departs from 
the text or script, evaluating the 
choices made by the director or 
actors. 

 Provides an analysis of the extent to which a filmed production of a 
story or drama stays faithful to or departs from the text or script, 
including an evaluation of the choices made by the director or 
actors. (1)  

RL 9: Analyze how a modern work of 
fiction draws on themes, patterns of 
events, or character types from myths, 
traditional stories, or religious works 
such as the Bible, including describing 
how the material is rendered new. 

 Provides an analysis of how a modern work of fiction draws on 
themes, patterns of events, and/or character types, including 
describing how the material is rendered new. (1) 

 Provides a description of how the material is rendered new. (2)   



Grade: 8 

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex informational texts. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RI 1: Cite the textual evidence that 
most strongly supports an analysis of 
what the text says explicitly as well as 
inferences drawn from the text. 
RST 1: Cite specific textual evidence 
to support analysis of science and 
technical texts. 
RH 1: Cite specific textual evidence to 
support analysis of primary and 
secondary sources. 

 For RI 1, provides textual evidence that most strongly supports analysis 
of what the text says explicitly. (1)  

 For RI 1, provides textual evidence that most strongly supports analysis 
of inferences drawn from the text. (2)  

 For RST and RH, provides textual evidence to support an analysis of 
science and/or technical texts or to support analysis of primary and/or 
secondary sources. (3)  

 

RI 2: Determine a central idea of a 
text and analyze its development 
over the course of the text, including 
its relationship to supporting ideas; 
provide an objective summary of the 
text. 
RST 2: Determine the central ideas or 
conclusions of a text; provide an 
accurate summary of the text distinct 
from prior knowledge or opinions. 
RH 2: Determine the central ideas or 
information of a primary or 
secondary source; provide an 
accurate summary of the source 
distinct from prior knowledge or 
opinions. 

 Provides a statement of a central idea of a text. (1)  

 Provides an analysis of the development of a central idea over the 
course of the text including its relationship to supporting ideas. (2)  

 Provides an objective summary of a text. (3)  

RI 3: Analyze how a text makes 
connections among and distinctions 
between individuals, ideas, or events 
(e.g., through comparisons, analogies, 
or categories). 
RST 3: Follow precisely a multistep 
procedure when carrying out 
experiments, taking measurements, 
or performing technical tasks. 
RH 3: Identify key steps in a text’s 
description of a process related to 
history/social studies (e.g., how a bill 
becomes law, how interest rates are 
raised or lowered). 

 For RI 3, provides an analysis of how a text makes connections among 
and distinctions between individuals (e.g., through comparisons, 
analogies, or categories). (1)  

 For RI 3, provides an analysis of how a text makes connections among 
and distinctions between ideas (e.g., through comparisons, analogies, 
or categories). (2)  

 For RI 3, provides an analysis of how a text makes connections among 
and distinctions between events (e.g., through comparisons, analogies, 
or categories). (3)  

 For RST 3, demonstrates ability to follow a multistep procedure when 
carrying out experiments, taking measurements, or performing 
technical tasks. (4)  

 For RH 3, provides an identification of key steps in a text’s description 
of a process related to history/social studies. (5)  

RI 5: Analyze in detail the structure of 
a specific paragraph in a text, 
including the role of particular 
sentences in developing and refining 
a key concept. 
RST 5: Analyze the structure an 

 For RI 5, provides a detailed analysis of the structure of a specific 
paragraph in a text, including the role of particular sentences in 
developing and refining a key concept. (1)  

 For RST 5, provides an analysis of the structure an author uses to 
organize a text, including how the major sections to contribute to the 
whole and to an understanding of the topic. (2)  



author uses to organize a text, 
including how the major sections 
contribute to the whole and to an 
understanding of the topic. 
RH 5: Describe how a text presents 
information (e.g., sequentially, 
comparatively, causally). 

 For RH 5, provides a description of how a text presents information 
(e.g. sequentially, comparatively, casually). (3)  

 

RI 6: Determine an author’s point of 
view or purpose in a text and analyze 
how the author acknowledges and 
responds to conflicting evidence or 
viewpoints. 
RST 6: Analyze the author’s purpose 
in providing an explanation, 
describing a procedure, or discussing 
an experiment in a text. 
RH 6: Identify aspects of a text that 
reveal an author’s point of view or 
purpose (e.g., loaded language, 
inclusion or avoidance of particular 
facts). 

 For RI 6, provides a statement of an author’s point of view in a text. (1) 

 For RI 6, provides a statement of an author’s purpose in a text. (2)   

 For RI 6, provides an analysis of how the author acknowledges and 
responds to conflicting evidence and/or viewpoints. (3)  

 For RST 6, provides an analysis of the author’s purpose in providing an 
explanation, describing a procedure, or discussing an experiment in a 
text. (4) 

 For RH 6, provides an identification of aspects of a text that reveal an 
author’s point of view (e.g. loaded language, inclusion or avoidance of 
particular facts). (5)  

 For RH 6, provides an identification of aspects of a text that reveal an 
author’s purpose (e.g. loaded language, inclusion or avoidance of 
particular facts). (6)  

RI 7: Evaluate the advantages and 
disadvantages of using different 
mediums (e.g., print or digital text, 
video, multimedia) to present a 
particular topic or idea. 
RST 7: Integrate quantitative or 
technical information expressed in 
words in a text with a version of that 
information expressed visually (e.g., 
in a flowchart, diagram, model, 
graph, or table). 
RH 7: Integrate visual information 
(e.g., in charts, graphs, photographs, 
videos, or maps) with other 
information in print and digital texts. 

 For RI 7, provides an evaluation of the advantages and disadvantages of 
using different mediums (e.g. print or digital text, video, multimedia) to 
present a particular topic or idea. (1)  

 For RST 7, provides an integration of quantitative information 
expressed in words in a text with a version of that information 
expressed visually (e.g., in a flowchart, diagram, model, graph, or table). 
(2)  

 For RST 7, provides an integration of technical information expressed in 
words in a text with a version of that information expressed visually 
(e.g., in a flowchart, diagram, model, graph, or table). (3)  

RI 8: Delineate and evaluate the 
argument and specific claims in a 
text, assessing whether the reasoning 
is sound and the evidence is relevant 
and sufficient; recognize when 
irrelevant evidence is introduced. 
RST 8: Distinguish among facts, 
reasoned judgment based on 
research findings, and speculation in 
a text. 
RH 8: Distinguish among fact, 
opinion, and reasoned judgment in a 
text. 

 For RI 8, provides a delineation of the argument and specific claims in a 
text. (1) 

  For RI 8, provides an assessment of whether the reasoning of the 
argument is sound. (2)  

 For RI 8, provides an evaluation of whether the evidence is relevant and 
sufficient to support the claims. (3)  

 For RI 8, demonstrates recognition of when irrelevant evidence is 
introduced. (4)  

 For RST 8, provides distinctions among facts, reasoned judgment based 
on research findings, and/or speculation in a text. (5)  

 For RH 8, provides distinctions made among fact, opinion, and/or 
reasoned judgment in a text. (6)  

RI 9: Analyze a case in which two or 
more texts provide conflicting 
information on the same topic and 
identify where the texts disagree on 
matters of fact or interpretation. 

 For RI 9, provides an analysis of a case in which two or more texts 
provide conflicting information on the same topic and identify where 
the texts disagree on matters of fact or interpretation. (1)  

 For RST 9, provides a comparison and contrast of the information 



 

RST 9: Compare and contrast the 
information gained from 
experiments, simulations, video, or 
multimedia sources with that gained 
from reading a text on the same 
topic. 
RH 9: Analyze the relationship 
between a primary and secondary 
source on the same topic. 

gained from experiments, simulations, video or multimedia sources 
with that gained from reading a text on the same topic. (2)  

 For RH 9, provides an analysis of the relationship between a primary 
and secondary source on the same topic. (3)  



Grade: 8  

Claim: Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 4: Determine the meaning of 
words and phrases as they are used 
in a text, including figurative and 
connotative meanings; analyze the 
impact of specific word choices on 
meaning and tone, including 
analogies or allusions to other texts. 

 Demonstrates the ability to determine the meaning of words and 

phrases as they are used in a text. (1) 

 Demonstrates the ability to determine the figurative meaning of words 
and phrases in a text. (2)  

 Demonstrates the ability to determine the connotative meaning of 
words and phrases in a text. (3)  

 Provides an analysis of the impact of specific word choice on meaning, 
including analogies or allusions. (4)  

 Provides an analysis of the impact of specific word choice on tone, 
including analogies or allusions.(5) 

 

RI 4: Determine the meaning of 
words and phrases as they are used 
in a text, including figurative, 
connotative, and technical meanings; 
analyze the impact of specific word 
choices on meaning and tone, 
including analogies or allusions to 
other texts. 
RH 4: Determine the meaning of 
words and phrases as they are used 
in a text, including analyzing how an 
author uses and refines the meaning 
of a key term over the course of a 
text (e.g., how Madison defines 
faction in Federalist No. 10). 
RST 4: Determine the meaning of 
symbols, key terms, and other 
domain-specific words and phrases as 
they are used in a specific scientific or 
technical context relevant to grades 
6-8 texts and topics. 

 Demonstrates the ability to determine the figurative meaning of words 
and phrases in a text. (1)  

 Demonstrates the ability to determine the connotative meaning of 
words and phrases in a text. (2)  

 Demonstrates the ability to determine the technical meaning of words 
and phrases in a text. (3) 

 Provides an analysis of the impact of specific word choice on meaning, 
including analogies or allusions. (4)  

 Provides an analysis of the impact of specific word choice on tone, 
including analogies or allusions. (5)  

 For RST 4, demonstrate the ability to determine the symbols and key 
terms that are used in a specific scientific or technical context relevant 
to grades 6–8 texts and topics. (6)  

L 4: Determine or clarify the meaning 
of unknown and multiple-meaning 
words or phrases based on grade 8 
reading and content, choosing flexibly 
from a range of strategies. 
a. Use context (e.g., the overall 
meaning of a sentence or paragraph; 
a word’s position or function in a 
sentence) as a clue to the meaning of 

 Demonstrates the ability to use context (e.g., the overall meaning of a 
sentence or paragraph; a word’s position or function in a sentence) as a 
clue to the meaning of a word or phrase. (1) 



 

a word or phrase. 
b. Use common, grade-appropriate 
Greek or Latin affixes and roots as 
clues to the meaning of a word (e.g., 
precede, recede, secede). 
c. Consult general and specialized 
reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print 
and digital, to find the pronunciation 
of a word or determine or clarify its 
precise meaning or its part of speech. 
d. Verify the preliminary 
determination of the meaning of a 
word or phrase (e.g., by checking the 
inferred meaning in context or in a 
dictionary). 

L 5: Demonstrate understanding of 
figurative language, word 
relationships, and nuances in word 
meanings. 
a. Interpret figures of speech (e.g. 
verbal irony, puns) in context. 
b. Use the relationship between 
particular words to better understand 
each of the words. 
c. Distinguish among the 
connotations (associations) of words 
with similar denotations (definitions) 
(e.g., bullheaded, willful, firm, 
persistent, resolute). 

 Demonstrates the ability to determine the connotations (associations) 
of words with similar denotations (definitions) (e.g., bullheaded, willful, 
firm, persistent, resolute). (1)  

 Demonstrates ability to interpret figures of speech in context. (2)  

 Demonstrates the ability to determine the relationship between 
particular words. (3)  

L 6: Acquire and use accurately grade-
appropriate general academic and 
domain-specific words and phrases; 
gather vocabulary knowledge when 
considering a word or phrase 
important to comprehension or 
expression. 

 Provides a statement demonstrating accurate meaning and use of 
grade-appropriate general academic words and phrases. (1)  



Grades: 9-10 

Claim: Reading Literature: Students read and demonstrate comprehension of grade-level complex literary text. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 1: Cite strong and thorough 
textual evidence to support 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text. 

 Provides strong and thorough textual evidence to support analysis of what 
the text says explicitly. (1)  

 Provides strong and thorough textual evidence to support analysis of 
inferences drawn from the text. (2)  

 

RL 2: Determine a theme or 
central idea of a text and analyze 
in detail its development over the 
course of the text, including how 
it emerges and is shaped and 
refined by specific details; 
provide an objective summary of 
the text. 

 Provides a statement of a theme or central idea of a text. (1)  

 Provides an analysis of how a theme or central idea emerges and is shaped 
and refined by specific details over the course of the text. (2)  

 Provides an objective summary of a text. (3)  

RL 3: Analyze how complex 
characters (e.g., those with 
multiple or conflicting 
motivations) develop over the 
course of a text, interact with 
other characters, and advance 
the plot or develop the theme. 

 Provides an analysis of how complex characters (those with multiple or 
conflicting motivations) develop over the course of a text. (1)  

 Provides an analysis of how complex characters (those with multiple or 
conflicting motivations) interact with other characters over the course of the 
text. (2)  

 Provides an analysis of how complex characters (those with multiple or 
conflicting motivations) advance the plot over the course of the text. (3)  

 Provides an analysis of how complex characters (those with multiple or 
conflicting motivations) develop the theme over the course of the text. (4)  

RL 5: Analyze how an author’s 
choices concerning how to 
structure a text, order events 
within it (e.g., parallel plots), and 
manipulate time (e.g., pacing, 
flashbacks) create such effects as 
mystery, tension, or surprise. 

 Provides an analysis of how an author’s choices concerning how to structure 
a text, order events within it (e.g., parallel plots), and manipulate time (e.g., 
pacing, flashbacks) create such effects as mystery, tension, or surprise. (1) 

RL 6: Analyze a particular point of 
view or cultural experience 
reflected in a work of literature 
from outside the United States, 
drawing on a wide reading of 
world literature. 

 Provides an analysis of a particular point of view or cultural experience 
reflected in a work of literature from outside the United States. (1)  

RL 7: Analyze the representation 
of a subject or a key scene in two 
different artistic mediums, 
including what is emphasized or 
absent in each treatment (e.g., 
Auden’s “Musée des Beaux Arts” 
and Breughel’s Landscape with 
the Fall of Icarus). 

 Provides an analysis of the representation of a subject or a key scene in two 
different artistic mediums. (1)  

RL 9: Analyze how an author 
draws on and transforms source 
material in a specific work (e.g., 

 Provides an analysis of how an author draws on or transforms source 
material in a specific work.  (1)   



 

 

how Shakespeare treats a theme 
or topic from Ovid or the Bible or 
how a later author draws on a 
play by Shakespeare). 



Grades: 9-10 

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex informational texts. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences  to be measured on the PARCC Summative Assessment  
The student’s response: 

RI 1: Cite strong and thorough textual 
evidence to support analysis of what the text 
says explicitly as well as inferences drawn from 
the text. 
RST 1: Cite specific textual evidence to support 
analysis of science and technical texts, 
attending to the precise details of explanations 
or descriptions. 
RH 1: Cite specific textual evidence to support 
analysis of primary and secondary sources, 
attending to such features as the date and 
origin of the information. 

 For RI 1, provides strong and thorough textual evidence to 
support analysis of what the text says explicitly. (1)  

 For RI 1, provides strong and thorough textual evidence to 
support analysis of inferences drawn from the text. (2)  

 For RST 1, provides textual evidence to support an analysis of 
science and/or technical texts, attending to the precise details 
of explanations or descriptions. (3)  

 For RH 1, provides textual evidence to support an analysis of 
primary and/or secondary sources, attending to such features 
as the date and origin of the information. (4)  

 

RI 2: Determine a central idea of a text and 
analyze its development over the course of the 
text, including how it emerges and is shaped 
and refined by specific details; provide an 
objective summary of the text. 
RST 2: Determine the central ideas or 
conclusions of a text; trace the text’s 
explanation or depiction of a complex process, 
phenomenon, or concept; provide an accurate 
summary of the text. 
RH 2: Determine the central ideas or 
information of a primary or secondary source; 
provide an accurate summary of how key 
events or ideas develop over the course of the 
text. 

 Provides a statement of central idea(s) of a text. (1)  

 Provides an analysis of the development of central idea(s) over 
the course of the text, including how the central idea emerges 
and is shaped and refined by specific details. (2)  

 For RI/RST 2, provides an objective summary of a text. (3)  

 For RST 2, provides a statement of the conclusions of a text. 
(4)  

 For RST 2, demonstrates ability to trace the text’s explanation 
or depiction of a complex process, phenomenon, or concept. 
(5)  

 For RH 2, provides an accurate summary of how key events or 
ideas develop over the course of the text. (6) 

RI 3: Analyze how the author unfolds an 
analysis or series of ideas or events, 
including the order in which the points are 
made, how they are introduced and 
developed, and the connections that are 
drawn between them. 
RST 3: Follow precisely a complex multistep 
procedure when carrying out experiments, 
taking measurements, or performing technical 
tasks, attending to special cases or exceptions 
defined in the text. 
RH 3: Analyze in detail a series of events 
described in a text; determine whether earlier 
events caused later ones or simply preceded 
them. 

 For RI 3, provides an analysis of how the author unfolds an 
analysis or series of ideas or events, including the order in 
which points are made. (1)  

 For RI 3, provides an analysis of how the author unfolds an 
analysis or series of ideas or events, including how they are 
introduced and developed. (2)  

 For RI 3, provides an analysis of how the author unfolds an 
analysis or series of ideas or events, including the connections 
that are drawn between them. (3)  

 For RST 3, demonstrates the ability to follow a multistep 
procedure when carrying out experiments, taking 
measurements, or performing technical tasks, attending to 
special cases or exceptions defined in the text. (4)  

 For RH3, provides a detailed analysis of a series of events, 
including whether earlier events caused later ones or simply 
preceded them. (5)  

RI 5: Analyze in detail how an author’s ideas or 
claims are developed and refined by 
particular sentences, paragraphs, or larger 

 For RI 5, provides a detailed analysis of how an author’s ideas 
or claims are developed and refined by particular sentences, 
paragraphs or larger portions of a text (e.g., a section or 



portions of a text (e.g., a section or chapter). 
RST 5: Analyze the structure of the 
relationships among concepts in a text, 
including relationships among key terms (e.g., 
force, friction, reaction force, energy). 
RH 5: Analyze how a text uses structure to 
emphasize key points or advance an 
explanation or analysis. 

chapter). (1)  

 For RST5, provides an analysis of the structure of the 
relationships among concepts in a text, including relationships 
among key terms (e.g., force, friction, reaction force, energy). 
(2)      

 For RH5, provides an analysis of how a text uses structure to 
emphasize key points or advance an explanation or analysis. 
(3)  

RI 6: Determine an author’s point of view or 
purpose in a text and analyze how an author 
uses rhetoric to advance that point of view or 
purpose. 
RST 6: Analyze the author’s purpose in 
providing an explanation, describing a 
procedure, or discussing an experiment in a 
text, defining the question the author seeks to 
address. 
RH 6: Compare the point of view of two or 
more authors for how they treat the same or 
similar topics, including which details they 
include and emphasize in their respective 
accounts. 

 For RI 6, provides a statement of an author’s point of view in a 
text. (1) 

 For RI 6, provides a statement of an author’s purpose in a 
text. (2)   

 For RI 6, provides an analysis of how the author uses rhetoric 
to advance his or her point of view or purpose. (3)  

 For RST 6, provides an analysis of the author’s purpose in 
providing an explanation, describing a procedure, or discussing 
an experiment in a text, defining the question the author seeks 
to address. (4)  

 For RH 6, provides a comparison of the points of view of two 
or more authors for how they treat the same or similar topics, 
including which details they include and emphasize in their 
respective accounts. (5)  

RI 7: Analyze various accounts of a subject told 
in different mediums (e.g., a person’s life story 
in both print and multimedia), determining 
which details are emphasized in each account. 
RST 7: Translate quantitative or technical 
information expressed in words in a text into 
visual form (e.g., a table or chart) and translate 
information expressed visually or 
mathematically (e.g., in an equation) into 
words. 
RH 7: Integrate quantitative or technical 
analysis (e.g., charts, research data) with 
qualitative analysis in print or digital text. 

 For RI 7, provides an analysis of various accounts of a subject 
told in different mediums (e.g. a person’s life story in both 
print and multimedia), including which details are emphasized 
in each account. (1)  

 For RST7, provides a translation of quantitative or technical 
information expressed in words in a text into visual form.(2)  

 For RST7, provides a translation of quantitative or technical 
information expressed visually (e.g., in a table or chart) or 
mathematically (e.g., in an equation) into words. (3)  

 For RH7, provides an integration of quantitative or technical 
analysis (e.g., charts, research data) with qualitative analysis in 
print or digital text. (4)  

RI 8: Delineate and evaluate the argument and 
specific claims in a text, assessing 
whether the reasoning is valid and the 
evidence is relevant and sufficient; identify 
false statements and fallacious reasoning. 
RST 8: Assess the extent to which the 
reasoning and evidence in a text support the 
author’s claim or a recommendation for 
solving a scientific or technical problem. 
RH 8: Assess the extent to which the reasoning 
and evidence in a text support the author’s 
claims. 

 For RI 8, provides a delineation of the argument and specific 
claims in a text. (1)  

 For RI 8, provides an assessment of whether the reasoning in 
the argument is valid. (2)  

 For RI 8, provides an assessment of whether the evidence is 
relevant and sufficient to support the claims. (3)  

 For RI 8, provides identification of false statements and 
fallacious reasoning. (4)  

 For RH8, provides an assessment of the extent to which the 
reasoning and/or evidence in a text support the author’s 
claim. (5)  

 For RST8, provides an assessment of the extent to which the 
reasoning and/or evidence in a text supports the author’s 
recommendation for solving a scientific or technical problem. 
(6) 

  

RI 9: Analyze seminal U.S. documents of 
historical and literary significance (e.g., 

 For RI 9, provides an analysis of  seminal U.S. documents of 
historical and literary significance (e.g., Washington’s Farewell 



 

Washington’s Farewell Address, the 
Gettysburg Address, Roosevelt’s Four 
Freedoms speech, King’s “Letter from 
Birmingham Jail”), including how they address 
related themes and concepts. 
RST 9: Compare and contrast findings 
presented in a text to those from other 
sources (including their own experiments), 
noting when the findings support or contradict 
previous explanations or accounts.  
RH 9: Compare and contrast treatments of the 
same topic in several primary and secondary 
sources. 

Address, the Gettysburg Address, Roosevelt’s Four Freedom’s 
speech, King’s “Letter from Birmingham Jail”), including how 
they address related themes and concepts. (1)  

 For RH 9, provides a comparison and contrast of treatments 
several primary and secondary sources on the same topic. (2)     

 For RST 9, provides a comparison and contrast of information 
gained from experiments, simulations, video or multimedia 
sources with that gained from reading a text on the same 
topic. (3) 



Grade: 9-10 

Claim: Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences  to be measured on the PARCC Summative Assessment  
The student’s response: 

RL 4: Determine the meaning of words 
and phrases as they are used in the text, 
including figurative and connotative 
meanings; analyze the cumulative 
impact of specific word choices on 
meaning and tone (e.g., how the 
language evokes a sense of time and 
place; how it sets a formal or informal 
tone). 

 Demonstrates the ability to determine the meaning of words and 

phrases as they are used in a text. (1) 

 Demonstrates the ability to determine the figurative meaning of 
words and phrases in a text. (2)  

 Demonstrates the ability to determine the connotative meaning of 
words and phrases in a text. (3)  

 Provides an analysis of the cumulative impact of specific word choice 
on meaning. (4)  

 Provides an analysis of the cumulative impact of specific word choice 
on tone. (5)  

 

RI 4: Determine the meaning of words 
and phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings; analyze the 
cumulative impact of specific word 
choices on meaning and tone (e.g., how 
the language of a court opinion differs 
from that of a newspaper). 
RH 4: Determine the meaning of words 
and phrases as they are used in a text, 
including vocabulary describing political, 
social, or economic aspects of 
history/social studies. 
RST 4: Determine the meaning of 
symbols, key terms, and other domain-
specific words and phrases as they are 
used in a specific scientific or technical 
context relevant to grades 9–10 texts 
and topics. 

 Demonstrates the ability to determine the figurative meaning of 
words and phrases in a text. (1)  

 Demonstrates the ability to determine the connotative meaning of 
words and phrases in a text. (2)  

 Demonstrates the ability to determine the technical meaning of 
words and phrases in a text. (3)  

 Provides an analysis of the cumulative impact of specific word choice 
on meaning. (4)  

 Provides an analysis of the cumulative impact of specific word choice 
on tone. (5)  

 For RH4, demonstrates the ability to determine the meaning of 
words and phrases in a text, including words and phrases describing 
political, social, or economic aspects. (6)  

 For RST4, demonstrates the ability to determine the meaning of 
symbols and key terms in a specific scientific or technical context 
relevant to grades 9-10 texts and topics. (7) 

L 4: Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grades 9–10 
reading and content, choosing flexibly 
from a range of strategies. 
a. Use context (e.g., the overall meaning 
of a sentence, paragraph, or text; a 
word’s position or function in a 
sentence) as a clue to the meaning of a 
word or phrase. 
b. Identify and correctly use patterns of 

 Demonstrates the ability to use context (e.g., the overall meaning of 
a sentence or paragraph; a word’s position or function in a sentence) 
as a clue to the meaning of a word or phrase. (1)  

 



 

word changes that indicate different 
meanings or parts of speech (e.g., 
analyze, analysis, analytical; advocate, 
advocacy). 
c. Consult general and specialized 
reference materials (e.g. dictionaries, 
glossaries, thesauruses), both print and 
digital, to find the pronunciation of a 
word or determine or clarify its precise 
meaning, its part of speech, or its 
etymology. 
d. Verify the preliminary determination 
of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in 
context or in a dictionary). 

L 5: Demonstrate understanding of 
figurative language, word relationships, 
and nuances in word meanings. 
a. Interpret figures of speech (e.g., 
euphemism, oxymoron) in context and 
analyze their role in the text. 
b. Analyze nuances in the meaning of 
words with similar denotations. 

 Demonstrates ability to interpret figures of speech in context. (1)  
 

  

L 6: Acquire and use accurately general 
academic and domain-specific words 
and phrases, sufficient for reading, 
writing, speaking, and listening at the 
college and career readiness level; 
demonstrate independence in gathering 
vocabulary knowledge when considering 
a word or phrase important to 
comprehension or expression. 

 Provides a statement demonstrating accurate meaning and use of 
grade-appropriate general academic words and phrases. (1)  



 

 

Grade: 11 

Claim: Reading Literature: Students read and demonstrate comprehension of grade-level complex literary text. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards:  Evidences to be measured on the PARCC Summative Assessment  
 The student’s response: 

RL 1: Cite strong and thorough textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text, including 
determining where the text leaves 
matters uncertain. 

 Provides strong and thorough textual evidence to support analysis of 
what the text says explicitly. (1)  

 Provides strong and thorough textual evidence to support analysis of 
inferences drawn from the text. (2)  

 Provides a determination of where the text leaves matters 
uncertain. (3)   

 

RL 2: Determine two or more themes or 
central ideas of a text and analyze their 
development over the course of the 
text, including how they interact and 
build on one another to produce a 
complex account; provide an objective 
summary of the text. 

 Provides a statement of two or more themes or central ideas of a 
text. (1) 

 Provides an analysis of how two or more themes or central ideas 
interact and build on one another to produce a complex account over 
the course of the text. (2)  

 Provides an objective summary of a text. (3)  

RL 3: Analyze the impact of the author’s 
choices regarding how to develop and 
relate elements of a story or drama (e.g., 
where a story is set, how the action is 
ordered, how the characters are 
introduced and developed). 

 Provides an analysis of the impact of an author’s choices regarding 
how to develop and relate elements of a story or drama (e.g. where a 
story is set, how the action is ordered, how the characters are 
introduced and developed).  (1)  

RL 5: Analyze how an author’s choices 
concerning how to structure specific 
parts of a text (e.g., the choice of where 
to begin or end a story, the choice to 
provide a comedic or tragic resolution) 
contribute to its overall structure and 
meaning as well as its aesthetic impact. 

 Provides an analysis of how an author’s choices concerning how to 
structure specific parts of a text (e.g. the choice of where to begin or 
end a story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning. (1) 

RL 6: Analyze a case in which grasping 
point of view requires distinguishing 
what is directly stated in a text from 
what is really meant (e.g., satire, 
sarcasm, irony, or understatement). 

 Provides an analysis of a case in which grasping a point of view 
requires distinguishing what is stated in a text from what is really 
meant (e.g. satire, sarcasm, irony, or understatement). (1)  

RL 9: Demonstrate knowledge of 
eighteenth-, nineteenth- and early-
twentieth-century foundational works of 
American literature, including how two 
or more texts from the same period 
treat similar themes or topics. 

 Provides an expression of knowledge of how two eighteenth-
century foundational works of American literature, two 
nineteenth-century foundational works of American literature, and 
two early-twentieth-century foundational works of American 
literature treat similar themes or topics. (1)  



Grade: 11 

Claim: Reading Information: Students read and demonstrate comprehension of grade-level complex informational texts. 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards: Evidences to be measured on the PARCC Summative Assessment  
The student’s response: 

RI 1: Cite strong and thorough textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text, including 
determining where the text leaves 
matters uncertain. 
RST 1: Cite specific textual evidence to 
support analysis of science and technical 
texts, attending to important 
distinctions the author makes and to any 
gaps or inconsistencies in the account. 
RH 1: Cite specific textual evidence to 
support analysis of primary and 
secondary sources, connecting insights 
gained from specific details to an 
understanding of the text as a whole. 

 For RI 1, provides strong and thorough textual evidence to 
support analysis of what the text says explicitly. (1)  

 For RI 1, provides strong and thorough textual evidence to 
support analysis of inferences drawn from the text. (2)  

 For RI 1, provides strong and through textual evidence with a 
determination of where the text leaves matters uncertain. (3)  

 For RST 1, provides textual evidence to support an analysis of 
science and/or technical texts, attending to important distinctions 
the author makes. (4)  

 For RST 1, provides textual evidence to support an analysis of 
science and/or technical texts, attending to any gaps or 
inconsistencies in the account. (5)  

 For RH 1, provides textual evidence to support an analysis of 
primary and/or secondary sources connecting insights gained from 
specific details to an understanding of the text as a whole. (6)  

 

RI 2: Determine two or more central 
ideas of a text and analyze their 
development over the course of the 
text, including how they interact and 
build on one another to provide a 
complex analysis; provide an objective 
summary of the text. 
RST 2: Determine the central ideas or 
conclusions of a text; summarize 
complex concepts, processes, or 
information presented in a text by 
paraphrasing them in simpler but still 
accurate terms. 
RH 2: Determine the central ideas or 
information of a primary or secondary 
source; provide an accurate summary 
that makes clear the relationships 
among the key details and ideas. 

 Provides a statement of two or more central ideas of a text. (1)  

 Provides an analysis of the development over the course of the 
text of how two or more central ideas interact and build on one 
another to produce a complex account. (2)  

 Provides an objective summary of a text. (3)  

 Determine the central ideas or conclusions of a text; summarize 
complex concepts, processes, or information presented in a text by 
paraphrasing them in simpler but still accurate terms. (4) 

 For RST 2, provides a statement of the central ideas or 
conclusions of a text. (5)  

 For RST 2, demonstrates ability to trace the text’s explanation or 
depiction of a complex process, phenomenon, or concept. (6)  

RI 3: Analyze a complex set of ideas or 
sequence of events and explain how 
specific individuals, ideas, or events 
interact and develop over the course of 
the text. 
RST 3: Follow precisely a complex 
multistep procedure when carrying out 
experiments, taking measurements, or 
performing technical tasks; analyze the 

 For RI 3, provides an analysis of a complex set of ideas. (1)  

 For RI 3, provides an analysis of a sequence of events. (2)  

 For RI 3, provides an explanation of how specific individuals 
interact and develop over the course of the text. (3)  

 For RI 3, provides an explanation of how specific ideas interact 
and develop over the course of the text. (4)  

 For RI 3, provides an explanation of how specific events interact 
and develop over the course of the text. (5)  



specific results based on explanations in 
the text. 
RH 3: Evaluate various explanations for 
actions or events and determine which 
explanation best accords with textual 
evidence, acknowledging where the text 
leaves matters uncertain. 

 For RST 3, demonstrates ability to follow a multistep procedure 
when carrying out experiments, taking measurements, or performing 
technical tasks, based on explanations in the text. (6)   

 For RST 3, provides an analysis of the specific results of carrying 
out experiments, taking measurements, or performing technical tasks, 
based on explanations in the text. (7)  

 For RH3, provides an evaluation of various explanations for 
actions or events designating which explanation best accords. (8)  

 For RH3, provides an evaluation of various explanations for 
actions or events where the text leaves the explanation for an action 
or event uncertain. (9)  

RI 5: Analyze and evaluate the 
effectiveness of the structure an author 
uses in his or her exposition or 
argument, including whether the 
structure makes points clear, convincing, 
and engaging. 
RST 5: Analyze how the text structures 
information or ideas into categories or 
hierarchies, demonstrating 
understanding of the information or 
ideas. 
RH 5: Analyze in detail how a complex 
primary source is structured, including 
how key sentences, paragraphs, and 
larger portions of the text contribute to 
the whole. 

 For RI 5, provides an evaluation of the effectiveness of the 
structure an author uses in his or her exposition or argument that 
includes whether the structure makes points clear, convincing and 
engaging. (1)  

 For RST5, provides an analysis of how the text structures 
information or ideas into categories, hierarchies, demonstrating 
understanding of the information or ideas. (2)  

 For RH5, provides a detailed analysis of how a complex primary 
source is structured, including how key sentences, paragraphs, or 
larger portions of the text contribute to the whole. (3)  

 

RI 6: Determine an author’s point of 
view or purpose in a text in which the 
rhetoric is particularly effective, 
analyzing how style and content 
contribute to the power, persuasiveness, 
or beauty of the text. 
RST 6: Analyze the author’s purpose in 
providing an explanation, describing a 
procedure, or discussing an experiment 
in a text, identifying important issues 
that remain unresolved. 
RH 6: Evaluate authors’ differing points 
of view on the same historical event or 
issue by assessing the authors’ claims, 
reasoning, and evidence. 

 For RI 6, provides a determination of an author’s point of view or 
purpose in a text in which the rhetoric is particularly effective. (1)  

 For RI 6, provides an analysis of how style and content contribute to 
the power, persuasiveness or beauty of the text. (2)  

 For RST 6, provides an analysis of the author’s purpose in providing 
an explanation, describing a procedure, or discussing an experiment 
in a text, identifying important issues that remained unresolved. (3)  

 For RH 6, provides an evaluation of the authors’ differing points of 
view on the same historical event or issue by assessing the author’s 
claims, reasoning or evidence.  (4)  

RI 7: Integrate and evaluate multiple 
sources of information presented in 
different media or formats (e.g., visually, 
quantitatively) as well as in words in 
order to address a question or solve a 
problem. 
RST 7: Integrate and evaluate multiple 

 For RI 7, provides an evaluation of multiple sources of information 
presented in different media or formats (e.g., visually, quantitatively) 
as well as in words in order to address a question or solve a problem. 
(1)  

 For RST7 and RH7, provides an integration of multiple sources of 
information presented in diverse formats and media (e.g., 
quantitative data, video, multimedia) in order to address a question 



sources of information presented in 
diverse formats and media (e.g., 
quantitative data, video, multimedia) in 
order to address a question or solve a 
problem. 
RH 7: Integrate and evaluate multiple 
sources of information presented in 
diverse formats and media (e.g., visually, 
quantitatively, as well as in words) in 
order to address a question or solve a 
problem. 

or solve a problem. (2)  

 For RST7 and RH7, provides an evaluation of multiple sources of 
information presented in diverse formats and media (e.g., 
quantitative data, video, multimedia) in order to address a question 
or solve a problem. (3)  

RI 8: Delineate and evaluate the 
reasoning in seminal U.S. texts, including 
the application of constitutional 
principles and use of legal reasoning 
(e.g., in U.S. Supreme Court majority 
opinions and dissents) and the premises, 
purposes, and arguments in works of 
public advocacy (e.g., The Federalist, 
presidential addresses). 
RST 8: Evaluate the hypotheses, data, 
analysis, and conclusions in a science or 
technical text, verifying the data when 
possible and corroborating or 
challenging conclusions with other 
sources of information. 
RH 8: Evaluate an author’s premises, 
claims, and evidence by corroborating or 
challenging them with other 
information. 

 For RI 8, provides a delineation of the reasoning in seminal U.S. texts, 
including the application of constitutional principles and use of legal 
reasoning (e.g., in U.S. Supreme Court majority opinions and 
dissents), including the premises, purposes and arguments in works 
of public advocacy (e.g., The Federalist, presidential addresses).  (1) 

 For RI 8, provides an evaluation of the reasoning in seminal U.S. 
texts, including the application of constitutional principles and use of 
legal reasoning (e.g., in U.S. Supreme Court majority opinions and 
dissents), including the premises, purposes and arguments in works 
of public advocacy (e.g., The Federalist, presidential addresses).  (2) 

 For RST8, provides an evaluation of the hypotheses, data, analysis, 
and conclusions in a science or technical text, including verification of 
the data when possible and corroboration or challenging of 
conclusions with other sources of information. (3) 

 For RH8, provides an evaluation of an author’s premises, claims, and 
evidence by corroborating or challenging them with other 
information. (4)  

RI 9: Analyze seventeenth-, eighteenth-, 
and nineteenth-century foundational 
U.S. documents of historical and literary 
significance (including The Declaration of 
Independence, the Preamble to the 
Constitution, the Bill of Rights, and 
Lincoln’s Second Inaugural Address) for 
their themes, purposes, and rhetorical 
features. 
RST 9: Synthesize information from a 
range of sources (e.g., texts, 
experiments, simulations) into a 
coherent understanding of a process, 
phenomenon, or concept, resolving 
conflicting information when possible. 
RH 9: Integrate information from diverse 
sources, both primary and secondary, 
into a coherent understanding of an idea 
or event, noting discrepancies among 
sources. 

 For RI 9, provides an analysis of themes in seventeenth-, eighteenth- 
and nineteenth- century foundational U.S. documents of historical 
and literary significance (including The Declaration of Independence, 
the Preamble to the Constitution, the Bill of Rights and Lincoln’s 
Second Inaugural Address). (1)  

 For RI 9, provides an analysis of the purposes of seventeenth-, 
eighteenth- and nineteenth- century foundational U.S. documents of 
historical and literary significance (including The Declaration of 
Independence, the Preamble to the Constitution, the Bill of Rights 
and Lincoln’s Second Inaugural Address). (2)  

 For RI 9, provides an analysis of rhetorical features in seventeenth-, 
eighteenth- and nineteenth- century foundational U.S. documents of 
historical and literary significance (including The Declaration of 
Independence, the Preamble to the Constitution, the Bill of Rights 
and Lincoln’s Second Inaugural Address). (3)  

 For RST9, provides a synthesis of information from a range of sources 
(e.g., texts, experiments, simulations) into a coherent understanding 
of a process, phenomenon, or concept, including the resolution of 
conflicting information when possible. (4)  



 

 For RH9, provides an integration of information from diverse sources, 
both primary and secondary, into a coherent understanding of an 
idea or event, noting discrepancies among sources. (5) 

 



Grade: 11 

Claim: Vocabulary Interpretation and Use: Students use context to determine the meaning of words and phrases. 
 

Items designed to measure this claim may address the standards and evidences listed below: 
 

Standards:  Evidences  to be measured on the PARCC Summative Assessment 
 The student’s response: 

RL 4: Determine the meaning of words and 
phrases as they are used in the text, including 
figurative and connotative meanings; analyze 
the impact of specific word choices on 
meaning and tone, including words with 
multiple meanings or language that is 
particularly fresh, engaging, or beautiful. 
(Include Shakespeare as well as other 
authors.) 

 Demonstrates the ability to determine the meaning of words 

and phrases as they are used in a text. (1) 

 Demonstrates the ability to determine the figurative meaning 
of words and phrases in a text. (2)  

 Demonstrates the ability to determine the connotative 
meaning of words and phrases in a text. (3)  

 Provides an analysis of the impact of specific word choices on 
meaning and tone, including words with multiple meanings or 
language that is particularly fresh, engaging, or beautiful. (4)  

 

RI 4: Determine the meaning of words and 
phrases as they are used in a text, including 
figurative, connotative, and technical 
meanings; analyze the impact of specific word 
choices on meaning and tone, including 
analogies or allusions to other texts. 
RH 4: Determine the meaning of words and 
phrases as they are used in a text, including 
analyzing how an author uses and refines the 
meaning of a key term over the course of a 
text (e.g., how Madison defines faction in 
Federalist No. 10). 
RST 4: Determine the meaning of symbols, 
key terms, and other domain-specific words 
and phrases as they are used in a specific 
scientific or technical context relevant to 
grades 11–12 texts and topics. 

 Demonstrates the ability to determine the figurative meaning 
of words and phrases in a text. (1)  

 Demonstrates the ability to determine the connotative 
meaning of words and phrases in a text. (2)  

 Demonstrates the ability to determine the technical meaning 
of words and phrases in a text. (3)  

 For RH 4 and RST 4, provides an analysis of how an author uses 
or refines a key term or terms over the course of a text. (4)  

 For RST4, demonstrates the ability to determine the meaning 

of symbols, key terms in a specific scientific or technical 

context relevant to grade 11 texts and topics. (5) 

L 4: Determine or clarify the meaning of 
unknown and multiple-meaning words and 
phrases based on grades 11–12 reading and 
content, choosing flexibly from a range of 
strategies. 
a. Use context (e.g., the overall meaning of a 
sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to 
the meaning of a word or phrase. 
b. Identify and correctly use patterns of word 
changes that indicate different meanings or 
parts of speech (e.g., conceive, conception, 
conceivable). 
c. Consult general and specialized reference 

 Demonstrates the ability to use context (e.g., the overall 
meaning of a sentence or paragraph; a word’s position or 
function in a sentence) as a clue to the meaning of a word or 
phrase. (1)  



 

materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find 
the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, 
its etymology, or its standard usage. 
d. Verify the preliminary determination of the 
meaning of a word or phrase 
(e.g., by checking the inferred meaning in 
context or in a dictionary). 

L 5: Demonstrate understanding of figurative 
language, word relationships, and nuances in 
word meanings. 
a. Interpret figures of speech (e.g., hyperbole, 
paradox) in context and analyze their role in 
the text. 
b. Analyze nuances in the meaning of words 
with similar denotations. 

 Demonstrates ability to interpret figures of speech in context. 
(1)  

  

L 6: Acquire and use accurately general 
academic and domain-specific words and 
phrases, sufficient for reading, writing, 
speaking, and listening at the college and 
career readiness level; demonstrate 
independence in gathering vocabulary 
knowledge when considering a word or 
phrase important to comprehension or 
expression. 

 Provides a statement demonstrating accurate meaning and use 
of grade-appropriate general academic words and phrases. (1)   

  



GRADE 3  
EXPANDED SCORING RUBRIC FOR ANALYTIC AND NARRATIVE WRITING 

 
Construct 
Measured Score Point 4 Score Point 3 Score Point 2  Score Point 1 Score Point 0 

Reading 

Comprehension 
of Key Ideas 
and Details 

 
*Notes: Type of 
textual evidence 
required is grade 
and prompt specific 
and included in the 
scoring guide 

 

  The student response 
demonstrates accurate 
comprehension of the 
central ideas expressed 
in the text(s) and 
references the text 
explicitly 

The student response 
may reference the text 
explicitly, but 
demonstrates limited 
comprehension of the 
central ideas 
expressed in the 
text(s). 

The student response 
does not demonstrate 
comprehension of the 
ideas expressed in the 
text(s). 

Writing 

Written 
Expression 

Development of 
Ideas 

 

 The student response 
addresses the prompt 
and shows effective 
development of the 
topic and/or narrative 
elements1 by using 
reasoning, details, 
text-based evidence, 
and/or description; the 
development is largely 
appropriate to the task 
and purpose.  

The student response 
addresses the prompt 
and shows some 
development of the 
topic and/or narrative 
elements1 by using 
some reasoning, 
details, text-based 
evidence, and/or 
description; the 
development is 
somewhat appropriate 
to the task and 
purpose.   

The student response 
makes reference to the 
topic of the prompt and 
develops the topic 
and/or narrative 
elements1 minimally by 
using limited 
reasoning, details, 
text-based-evidence, 
and/or description; the 
development is limited 
in its appropriateness 
to the task and 
purpose. 

The student response 
may not address the 
prompt, does not 
develop the topic or 
narrative elements, 
and is therefore 
inappropriate to the 
task and purpose.  

Writing 

Written 
Expression 

Organization  

  The student response 
consistently 
demonstrates 
purposeful and 
controlled organization2 

and includes an 
introduction and 
conclusion. 

 

The student response 
demonstrates 
purposeful 
organization2 that 
sometimes is not 
controlled and may or 
may not include an 
introduction and/or 
conclusion.  

The student response 
demonstrates little or 
no organization2.  

  



   

1 Per the CCSS, narrative elements include development of characters, sequencing of events, and development of a sense of closure.  The elements to be assessed are expressed in 
grade-level standards 3 for writing and elucidated in the scoring guide for each PCR. 

2 The elements of organization to be assessed are expressed in the grade-level standards 1-3 for writing and elucidated in the scoring guide for each PCR. 

Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or piloting of tasks 

Writing 

Written 
Expression 

Clarity of  
Language 

 

  The student response 
uses linking words and 
phrases, descriptive 
words, and/or temporal 
words to express ideas 
with clarity. 

The student response 
uses linking words and 
phrases, descriptive 
words, and/or temporal 
words to express ideas 
with limited clarity. 

The student response 
does not use linking 
words and phrases, 
descriptive words, 
and/or temporal words 
to express ideas with 
clarity. 

Writing 

Knowledge of 
Language and 
Conventions 

 

The student 
response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with 
effectively edited 
writing. Though there 
may be a few minor 
errors in grammar 
and usage, meaning 
is clear throughout 
the response. 

The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with edited 
writing. There may be 
a few distracting errors 
in grammar and 
usage, but meaning is 
clear. 

The student response 
demonstrates 
inconsistent command 
of the conventions of 
standard English. There 
are a few patterns of 
errors in grammar and 
usage that may 
occasionally impede 
understanding. 

The student response 
demonstrates limited 
command of the 
conventions of 
standard English. 
There are multiple 
distracting errors in 
grammar and usage 
that sometimes 
impede understanding. 

The student response 
demonstrates little to 
no command of the 
conventions of 
standard English. 
There are frequent 
distracting errors in 
grammar and usage 
that often impede 
understanding. 



GRADES 4 AND 5 
 EXPANDED SCORING RUBRIC FORANALYTIC AND NARRATIVE WRITING 

 
Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of 
Key Ideas and 

Details 

*Notes: Type of textual 
evidence required is 
grade and prompt 
specific and included in 
the scoring guide 

 

 

 

 The student response 
provides an accurate 
analysis of what the 
text says explicitly and 
inferentially and 
references the text 
explicitly to support the 
analysis, showing full 
comprehension of 
complex ideas 
expressed in the 
text(s). 

The student 
response provides a 
mostly accurate 
analysis of what the 
text says explicitly 
and inferentially and 
references the text to 
support the analysis, 
showing 
comprehension of 
ideas expressed in 
the text(s). 

The student 
response provides a 
minimally accurate 
analysis of what the 
text says and may 
reference the text 
showing limited 
comprehension of 
ideas expressed in 
the text(s). 

The student response 
provides an 
inaccurate analysis or 
no analysis of the 
text, showing little to 
no comprehension of 
ideas expressed in 
the text(s).  

Writing 

Written Expression 

Development of Ideas 

 

 The student response 
addresses the prompt 
and provides effective 
and comprehensive 
development of the 
topic and/or narrative 
elements1 by using 
clear reasoning, 
details, and/or 
description; the 
development is 
consistently 
appropriate to the task, 
purpose, and 
audience. 

The student 
response addresses 
the prompt and 
provides effective 
development of the 
topic and/or narrative 
elements1 by using 
reasoning, details, 
and/or description; 
the development is 
largely appropriate to 
the task, purpose, 
and audience. 

The student 
response addresses 
the prompt and 
develops the topic 
and/or narrative 
elements1 minimally 
by using limited 
reasoning, details, 
and/or description; 
the development is 
limited in its 
appropriateness to 
the task, purpose, 
and/or audience.  

The student response 
is underdeveloped 
and therefore 
inappropriate to the 
task, purpose, and/or 
audience. 

Writing 

Written Expression 

Organization  

 The student response 
demonstrates effective 
coherence, clarity, and 
cohesion and includes 
a strong introduction 
and conclusion. 

The student 
response 
demonstrates 
coherence, clarity, 
and cohesion2, and 
includes an 
introduction and 
conclusion.  

The student 
response 
demonstrates limited 
coherence, clarity, 
and/or cohesion2, 
and may or may not 
include a clear 
introduction and/or 
conclusion. 

 

The student response 
demonstrates a lack 
of coherence, clarity 
and cohesion.2  

  



 

 

 

Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or piloting of tasks 

 

Writing 

Written Expression 

 Clarity of Language 

 

. The student response 
uses language well to 
attend to the norms 
and conventions of the 
discipline.  The 
response includes 
concrete words and 
phrases, sensory 
details, linking and 
transitional words, 
and/or domain-specific 
vocabulary effectively 
to clarify ideas. 

The student 
response attends to 
the norms and 
conventions of the 
discipline.  The 
response includes 
concrete words and 
phrases, sensory 
details, linking and 
transitional words, 
and/or domain-
specific vocabulary to 
clarify ideas. 

The student 
response shows 
limited awareness of 
the norms of the 
discipline.  The 
response includes 
limited descriptions, 
sensory details, 
linking and 
transitional words, or 
domain-specific 
vocabulary to clarify 
ideas. 

The student response 
shows little to no 
awareness of the 
norms of the 
discipline. The 
student response 
lacks the 
descriptions, sensory 
details, linking and 
transitional words, or 
domain-specific 
vocabulary needed to 
clarify ideas.  

Writing 

Knowledge of 
Language and 
Conventions 

 

The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with 
effectively edited 
writing. Though there 
may be a few minor 
errors in grammar 
and usage, meaning 
is clear throughout 
the response.  

The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with edited 
writing. There may be 
a few distracting errors 
in grammar and usage, 
but meaning is clear.  
 

The student 
response 
demonstrates 
inconsistent 
command of the 
conventions of 
standard English. 
There are a few 
patterns of errors in 
grammar and usage 
that may occasionally 
impede 
understanding. 

The student 
response 
demonstrates limited 
command of the 
conventions of 
standard English. 
There are multiple 
errors in grammar 
and usage 
demonstrating 
minimal control over 
language. There are 
multiple distracting 
errors in grammar 
and usage that 
sometimes impede 
understanding.  

The student response 
demonstrates little to 
no command of the 
conventions of 
standard English. 
There are frequent 
and varied errors in 
grammar and usage, 
demonstrating little or 
no control over 
language. There are 
frequent distracting 
errors in grammar 
and usage that often 
impede 
understanding.  



GRADES 6 -11 
EXPANDED SCORING RUBRIC FOR ANALYTIC AND NARRATIVE WRITING 

 
Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of 
Key Ideas and 

Details 

*Notes The type of 
textual evidence required 
is grade and prompt 
specific and included in 
the scoring guide. 

 

 

The student response 
provides an accurate 
analysis of what the 
text says explicitly 
and inferentially and 
cites convincing 
textual evidence to 
support the analysis, 
showing full  
comprehension of 
complex ideas 
expressed in the 
text(s). 

The student response 
provides an accurate 
analysis of what the 
text says explicitly and 
inferentially and cites 
textual evidence to 
support the analysis, 
showing extensive 
comprehension of 
ideas expressed in the 
text(s). 

The student 
response provides a 
mostly accurate 
analysis of what the 
text says explicitly or 
inferentially and cited 
textual evidence, 
shows a basic 
comprehension of 
ideas expressed in 
the text(s). 

The student 
response provides a 
minimally accurate 
analysis of what the 
text says and cited  
textual evidence, 
shows limited 
comprehension of 
ideas expressed in 
the text(s). 

The student response 
provides an 
inaccurate analysis or 
no analysis of the 
text, showing little to 
no comprehension of 
ideas expressed in 
the text(s).  

Writing 

Written Expression 

Development of Ideas 

 

The student response 
addresses the prompt 
and provides 
effective and 
comprehensive 
development of the 
claim, topic and/or 
narrative elements1 
by using clear and 
convincing reasoning, 
details, text-based 
evidence, and/or 
description; the 
development is 
consistently 
appropriate to the 
task, purpose, and 
audience. 

The student response 
addresses the prompt 
and provides effective 
development of the 
claim, topic and/or 
narrative elements1 by 
using clear reasoning, 
details, text-based 
evidence, and/or 
description; the 
development is largely 
appropriate to the task, 
purpose, and 
audience. 

The student 
response addresses 
the prompt and 
provides some 
development of the 
claim, topic and/or 
narrative elements1 
by using some 
reasoning, details, 
text-based evidence, 
and/or description; 
the development is 
somewhat 
appropriate to the 
task, purpose, and 
audience.  

The student 
response addresses 
the prompt and 
develops the claim, 
topic and/or narrative 
elements1 minimally 
by using limited 
reasoning, details, 
text-based evidence 
and/or description; 
the development is 
limited in its 
appropriateness to 
the task, purpose, 
and/or audience.  

The student response 
is underdeveloped 
and therefore 
inappropriate to the 
task, purpose, and/or 
audience. 

  

                                                             
1 Per the CCSS, narrative elements in grades 3-5 may include:  establishing a situation, organizing a logical event sequence, describing scenes, objects or 
people, developing characters personalities, and using dialogue as appropriate.  In grades 6-8, narrative elements may include, in addition to the grades 3-5 
elements, establishing a context, situating events in a time and place, developing a point of view, developing characters’ motives.  In grades 9-11, narrative 
elements may include, in addition to the grades 3-8 elements, outlining step-by-step procedures, creating one or more points of view, and constructing event 
models of what happened.  The elements to be assessed are expressed in grade-level standards 3 for writing and elucidated in the scoring guide for each PCR. 



 

 

                                                             
2 The elements of coherence, clarity, and cohesion to be assessed are expressed in the grade-level standards 1-4 for writing and elucidated in the scoring guide 
for each PCR.  
3 Tone is not assessed in grade 6. 

Writing 

Written Expression 

Organization  

The student response 
demonstrates 
purposeful 
coherence, clarity, 
and cohesion2 and 
includes a strong 
introduction, 
conclusion, and a 
logical, well-executed 
progression of ideas, 
making it easy to 
follow the writer’s 
progression of ideas. 
 

The student response 
demonstrates a great 
deal of coherence, 
clarity, and cohesion2, 
and includes an 
introduction, 
conclusion, and a 
logical progression of 
ideas, making it fairly 
easy to follow the 
writer’s progression of 
ideas. 
 

The student 
response 
demonstrates some 
coherence, clarity, 
and/or cohesion2, 
and includes an 
introduction, 
conclusion, and 
logically grouped 
ideas, making the 
writer’s progression 
of ideas usually 
discernible but not 
obvious. 

The student 
response 
demonstrates limited 
coherence, clarity, 
and/or cohesion2, 
making the writer’s 
progression of ideas 
somewhat unclear. 

 

The student response 
demonstrates a lack 
of coherence, clarity 
and cohesion.2  

Writing 

Written Expression 

 Clarity of Language 

 

The student response 
establishes and 
maintains an effective 
style, while attending 
to the norms and 
conventions of the 
discipline.  The 
response uses 
precise language 
consistently, 
including descriptive 
words and phrases, 
sensory details, 
linking and 
transitional words, 
words to indicate 
tone3, and/or domain-
specific vocabulary. 

The student response 
establishes and 
maintains an effective 
style, while attending to 
the norms and 
conventions of the 
discipline.  The 
response uses mostly 
precise language, 
including descriptive 
words and phrases, 
sensory details, linking 
and transitional words, 
words to indicate tone3, 
and/or domain-specific 
vocabulary.  

The student 
response establishes 
and maintains a 
mostly effective style, 
while attending to the 
norms and 
conventions of the 
discipline.  The 
response uses some 
precise language, 
including descriptive 
words and phrases, 
sensory details, 
linking and 
transitional words, 
words to indicate 
tone3 and/or domain-
specific vocabulary. 

The student 
response has a style 
that has limited 
effectiveness, with 
limited awareness of 
the norms of the 
discipline.  The 
response includes 
limited descriptions, 
sensory details, 
linking or transitional 
words, words to 
indicate tone3, or 
domain-specific 
vocabulary. 

The student response 
has an inappropriate 
style.  The student 
writing shows little to 
no awareness of the 
norms of the 
discipline.  The 
response includes 
little to no precise 
language. 

Writing 

Knowledge of 
Language and 
Conventions 

 

The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with 
effectively edited 
writing. Though there 
may be a few minor 
errors in grammar 
and usage, meaning 
is clear throughout 
the response.  

The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with edited 
writing. There may be 
a few distracting errors 
in grammar and usage, 
but meaning is clear.  
 

The student 
response 
demonstrates 
inconsistent 
command of the 
conventions of 
standard English. 
There are a few 
patterns of errors in 
grammar and usage 
that may occasionally 
impede 
understanding. 

The student 
response 
demonstrates limited 
command of the 
conventions of 
standard English. 
There are multiple 
errors in grammar 
and usage 
demonstrating 
minimal control over 
language. There are 
multiple distracting 
errors in grammar 
and usage that 
sometimes impede 
understanding.  

The student response 
demonstrates little to 
no command of the 
conventions of 
standard English. 
There are frequent 
and varied errors in 
grammar and usage, 
demonstrating little or 
no control over 
language. There are 
frequent distracting 
errors in grammar 
and usage that often 
impede 
understanding.  



Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or piloting of tasks 

 



 
GRADE 3  

CONDENSED SCORING RUBRIC FOR ANALYTIC AND NARRATIVE WRITING 
 

Construct Measured Score Point 4 Score Point 3 Score Point 2  Score Point 1 Score Point 0 

Reading 

Comprehension of Key 
Ideas 

and Details 
 

*Notes: Type of textual 
evidence required is grade 

and prompt specific and 
included in the scoring 

guide 

 

  

The student response 
demonstrates accurate 
comprehension of the central 
ideas expressed in the text(s) 
and references the text 
explicitly 

The student response may 
reference the text explicitly, 
but demonstrates limited 
comprehension of the 
central ideas expressed in 
the text(s). 

The student response does 
not demonstrate 
comprehension of the ideas 
expressed in the text(s). 

Writing 

Written Expression 

 

 

--The student response 
addresses the prompt and 
shows effective 
development of the topic 
and/or narrative elements1 
by using reasoning, 
details, text-based 
evidence, and/or 
description; the 
development is largely 
appropriate to the task and 
purpose. 

--The student response 
addresses the prompt and 
shows some development of 
the topic and/or narrative 
elements1 by using some 
reasoning, details, text-based 
evidence, and/or description; 
the development is somewhat 
appropriate to the task and 
purpose. 

--The student response 
consistently demonstrates 
purposeful and controlled 
organization.2 and includes an 
introduction and conclusion. 

--The student response uses 
linking words and phrases, 
descriptive words, and/or 
temporal words to express 
ideas with clarity. 

--The student response 
makes reference to the topic 
of the prompt and develops 
the topic and/or narrative 
elements1 minimally by 
using limited reasoning, 
details, text-based-evidence, 
and/or description; the 
development is limited in its 
appropriateness to the task 
and purpose. 

--The student response 
demonstrates purposeful 
organization.2 that 
sometimes is not controlled 
and may or may not include 
an introduction and/or 
conclusion. 

--The student response uses 
linking words and phrases, 
descriptive words, and/or 
temporal words to express 
ideas with limited clarity. 

--The student response may 
not address the prompt, 
does not develop the topic or 
narrative elements, and is 
therefore inappropriate to the 
task and purpose. 

--The student response 
demonstrates little or no 
organization.2. 

--The student response does 
not use linking words and 
phrases, descriptive words, 
and/or temporal words to 
express ideas with clarity. 

Writing 

Knowledge of Language 
and Conventions 

 

The student response 
demonstrates 
command of the 
conventions of standard 
English consistent with 
effectively edited 
writing. Though there 
may be a few minor 
errors in grammar and 
usage, meaning is clear 
throughout the 
response. 

The student response 
demonstrates command of 
the conventions of 
standard English 
consistent with edited 
writing. There may be a 
few distracting errors in 
grammar and usage, but 
meaning is clear. 

The student response 
demonstrates inconsistent 
command of the conventions 
of standard English. There 
are a few patterns of errors in 
grammar and usage that may 
occasionally impede 
understanding. 

The student response 
demonstrates limited 
command of the conventions 
of standard English. There 
are multiple distracting 
errors in grammar and 
usage that sometimes 
impede understanding. 

The student response 
demonstrates little to no 
command of the conventions 
of standard English. There 
are frequent distracting 
errors in grammar and usage 
that often impede 
understanding. 

 

1 Per er the CCSS, narrative elements include development of characters, sequencing of events, and development of a sense of closure.  The elements to be assessed are expressed in 
grade-level standards 3 for writing and elucidated in the scoring guide for each PCR. 



 
2 The elements of organization to be assessed are expressed in the grade-level standards 1-3 for writing and elucidated in the scoring guide for each PCR. 

Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or piloting of tasks  



GRADES 4 AND 5  
CONDENSED SCORING RUBRIC FORANALYTIC AND NARRATIVE WRITING 

 
 

Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of Key 
Ideas and Details 

*Notes The type of textual 
evidence required is grade 

and prompt specific and 
included in the scoring 

guide. 

  

 

The student response 
provides an accurate 
analysis of what the text says 
explicitly and inferentially and 
references the text explicitly 
to support the analysis, 
showing full comprehension 
of complex ideas expressed 
in the text(s). 

The student response 
provides a mostly accurate 
analysis of what the text 
says explicitly and 
inferentially and references 
the text to support the 
analysis, showing 
extensive comprehension 
of ideas expressed in the 
text(s). 

The student response 
provides a minimally 
accurate analysis of what 
the text says and may 
reference the text showing 
limited comprehension of 
ideas expressed in the 
text(s). 

The student response 
provides an inaccurate 
analysis or no analysis of 
the text, showing little to no 
comprehension of ideas 
expressed in the text(s). 

Writing 

Written Expression 

 

. 

--The student response 
addresses the prompt and 
provides effective and 
comprehensive development 
of the topic and/or narrative 
elements1 by using clear 
reasoning, details, and/or 
description; the development 
is consistently appropriate to 
the task, purpose, and 
audience. 

--The student response 
demonstrates effective 
coherence, clarity, and 
cohesion and includes a 
strong introduction and 
conclusion. 
--The student response uses 
language well to attend to 
the norms and conventions 
of the discipline.  The 
response includes concrete 
words and phrases, sensory 
details, linking and 
transitional words, and/or 
domain-specific vocabulary 
effectively to clarify ideas.. 

--The student response 
addresses the prompt and 
provides effective 
development of the topic 
and/or narrative elements1 
by using reasoning, 
details, and/or description; 
the development is largely 
appropriate to the task, 
purpose, and audience. 

--The student response 
demonstrates coherence, 
clarity, and cohesion2, and 
includes an introduction 
and conclusion. 

--The student response 
attends to the norms and 
conventions of the 
discipline.  The response 
includes concrete words 
and phrases, sensory 
details, linking and 
transitional words, and/or 
domain-specific vocabulary 
to clarify ideas. 

--The student response 
addresses the prompt and 
develops the topic and/or 
narrative elements1 
minimally by using limited 
reasoning, details, and/or 
description; the 
development is limited in 
its appropriateness to the 
task, purpose, and/or 
audience. 

--The student response 
demonstrates limited 
coherence, clarity, and/or 
cohesion2, and may or may 
not include a clear 
introduction and/or 
conclusion.. 

-The student response 
shows limited awareness 
of the norms of the 
discipline.  The response 
includes limited 
descriptions, sensory 
details, linking and 
transitional words, or 
domain-specific vocabulary 
to clarify ideas. 

--The student response is 
underdeveloped and 
therefore inappropriate to 
the task, purpose, and/or 
audience. 

--The student response 
demonstrates a lack of 
coherence, clarity and 
cohesion.2 

--The student response 
shows little to no 
awareness of the norms of 
the discipline. The student 
response lacks the 
descriptions, sensory 
details, linking and 
transitional words, or 
domain-specific vocabulary 
needed to clarify ideas. 

Writing 

Knowledge of Language 
and Conventions 

 

The student response 
demonstrates command of 
the conventions of 
standard English 
consistent with effectively 
edited writing. Though 
there may be a few minor 
errors in grammar and 
usage, meaning is clear 
throughout the response. 

The student response 
demonstrates command of 
the conventions of standard 
English consistent with 
edited writing. There may be 
a few distracting errors in 
grammar and usage, but 
meaning is clear. 
 

The student response 
demonstrates inconsistent 
command of the 
conventions of standard 
English. There are a few 
patterns of errors in 
grammar and usage that 
may occasionally impede 
understanding. 

The student response 
demonstrates limited 
command of the 
conventions of standard 
English. There are multiple 
errors in grammar and 
usage demonstrating 
minimal control over 
language. There are 
multiple distracting errors 
in grammar and usage that 
sometimes impede 
understanding. 

The student response 
demonstrates little to no 
command of the 
conventions of standard 
English. There are frequent 
and varied errors in 
grammar and usage, 
demonstrating little or no 
control over language. 
There are frequent 
distracting errors in 
grammar and usage that 
often impede 
understanding. 

  



Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or piloting of tasks 

 



GRADES 6 -11 
 CONDENSED SCORING RUBRIC FOR ANALYTIC AND NARRATIVE WRITING 

 
Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of Key 
Ideas and Details 

*Notes The type of textual 
evidence required is grade 

and prompt specific and 
included in the scoring guide. 

 

The student response 
provides an accurate 
analysis of what the text 
says explicitly and 
inferentially and cites 
convincing textual 
evidence to support the 
analysis, showing full  
comprehension of complex 
ideas expressed in the 
text(s). 

The student response 
provides an accurate 
analysis of what the text 
says explicitly and 
inferentially and cites textual 
evidence to support the 
analysis, showing extensive 
comprehension of ideas 
expressed in the text(s). 

The student response 
provides a mostly accurate 
analysis of what the text 
says explicitly or 
inferentially and cited 
textual evidence, shows a 
basic comprehension of 
ideas expressed in the 
text(s). 

The student response 
provides a minimally 
accurate analysis of what 
the text says and cited  
textual evidence, shows 
limited comprehension of 
ideas expressed in the 
text(s). 

The student response 
provides an inaccurate 
analysis or no analysis of 
the text, showing little to no 
comprehension of ideas 
expressed in the text(s). 

Writing 

Written Expression 

 

--The student response 
addresses the prompt and 
provides effective and 
comprehensive 
development of the claim, 
topic and/or narrative 
elements1 by using clear 
and convincing reasoning, 
details, text-based 
evidence, and/or 
description; the 
development is 
consistently appropriate to 
the task, purpose, and 
audience. 

--The student response 
demonstrates purposeful 
coherence, clarity, and 
cohesion1 and includes a 
strong introduction, 
conclusion, and a logical, 
well-executed progression 
of ideas, making it easy to 
follow the writer’s 
progression of ideas. 
 
--The student response 
establishes and maintains 
an effective style, while 
attending to the norms and 
conventions of the 
discipline.  The response 
uses precise language 
consistently, including 
descriptive words and 
phrases, sensory details, 
linking and transitional 
words, words to indicate 
tone2, and/or domain-
specific vocabulary. 

--The student response 
addresses the prompt and 
provides effective 
development of the claim, 
topic and/or narrative 
elements3 by using clear 
reasoning, details, text-
based evidence, and/or 
description; the 
development is largely 
appropriate to the task, 
purpose, and audience. 

--The student response 
demonstrates a great deal of 
coherence, clarity, and 
cohesion2, and includes an 
introduction, conclusion, and 
a logical progression of 
ideas, making it fairly easy 
to follow the writer’s 
progression of ideas. 
 

--The student response 
establishes and maintains 
an effective style, while 
attending to the norms and 
conventions of the 
discipline.  The response 
uses mostly precise 
language, including 
descriptive words and 
phrases, sensory details, 
linking and transitional 
words, words to indicate 
tone3, and/or domain-
specific vocabulary. 

--The student response 
addresses the prompt and 
provides some 
development of the claim, 
topic and/or narrative 
elements1 by using some 
reasoning, details, text-
based evidence, and/or 
description; the 
development is somewhat 
appropriate to the task, 
purpose, and audience. 

--The student response 
demonstrates some 
coherence, clarity, and/or 
cohesion2, and includes an 
introduction, conclusion, 
and logically grouped 
ideas, making the writer’s 
progression of ideas 
usually discernible but not 
obvious. 

--The student response 
establishes and maintains 
a mostly effective style, 
while attending to the 
norms and conventions of 
the discipline.  The 
response uses some 
precise language, 
including descriptive words 
and phrases, sensory 
details, linking and 
transitional words, words 
to indicate tone3 and/or 
domain-specific 
vocabulary. 

--The student response 
addresses the prompt and 
develops the claim, topic 
and/or narrative elements1 
minimally by using limited 
reasoning, details, text-
based evidence and/or 
description; the 
development is limited in 
its appropriateness to the 
task, purpose, and/or 
audience. 

--The student response 
demonstrates limited 
coherence, clarity, and/or 
cohesion2, making the 
writer’s progression of 
ideas somewhat unclear. 

--The student response 
has a style that has limited 
effectiveness, with limited 
awareness of the norms of 
the discipline.  The 
response includes limited 
descriptions, sensory 
details, linking or 
transitional words, words 
to indicate tone3, or 
domain-specific 
vocabulary. 

--The student response is 
underdeveloped and 
therefore inappropriate to 
the task, purpose, and/or 
audience. 

--The student response 
demonstrates a lack of 
coherence, clarity and 
cohesion.2 

--The student response has 
an inappropriate style.  The 
student writing shows little to 
no awareness of the norms 
of the discipline.  The 
response includes little to no 
precise language. 

                                                             
1 The elements of coherence, clarity, and cohesion to be assessed are expressed in the grade-level standards 1-4 for writing and elucidated in the scoring guide 
for each PCR.  
2 Tone is not assessed in grade 6. 
3 Per the CCSS, narrative elements in grades 3-5 may include:  establishing a situation, organizing a logical event sequence, describing scenes, objects or 
people, developing characters personalities, and using dialogue as appropriate.  In grades 6-8, narrative elements may include, in addition to the grades 3-5 
elements, establishing a context, situating events in a time and place, developing a point of view, developing characters’ motives.  In grades 9-11, narrative 
elements may include, in addition to the grades 3-8 elements, outlining step-by-step procedures, creating one or more points of view, and constructing event 
models of what happened.  The elements to be assessed are expressed in grade-level standards 3 for writing and elucidated in the scoring guide for each PCR. 



Writing 

Knowledge of Language 
and Conventions 

 

The student response 
demonstrates command of 
the conventions of 
standard English 
consistent with effectively 
edited writing. Though 
there may be a few minor 
errors in grammar and 
usage, meaning is clear 
throughout the response. 

The student response 
demonstrates command of 
the conventions of standard 
English consistent with 
edited writing. There may be 
a few distracting errors in 
grammar and usage, but 
meaning is clear. 
 

The student response 
demonstrates inconsistent 
command of the 
conventions of standard 
English. There are a few 
patterns of errors in 
grammar and usage that 
may occasionally impede 
understanding. 

The student response 
demonstrates limited 
command of the 
conventions of standard 
English. There are multiple 
errors in grammar and 
usage demonstrating 
minimal control over 
language. There are 
multiple distracting errors 
in grammar and usage that 
sometimes impede 
understanding. 

The student response 
demonstrates little to no 
command of the 
conventions of standard 
English. There are frequent 
and varied errors in 
grammar and usage, 
demonstrating little or no 
control over language. 
There are frequent 
distracting errors in 
grammar and usage that 
often impede understanding. 

Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or piloting of tasks 

 

 

 



ELA Task Generation Model for Narrative Type 1 
Task Focus:  Narrative Story 

Task Type Narrative Prose Constructed Response 
Grades  3 - 11   

This task model is appropriate for all grades—specific items written 
to match the grade-level standards/analytic rubric 

 
Text Type and Number 1 Short Text 
Number and type of Prose 
Constructed Response Items 

1 PCR  • Measures all writing 
claims 

• Measures master 
reading claim (no data to 
be attributed to reading 
sub-claims)  

Standards/Evidences • Writing standards 3 and 4  
• Written Expression: Evidence to be demonstrated is 

conveyed in the language of the grade-appropriate analytic 
rubric and the grade-appropriate language of writing 
standards 1-4. 

• Conventions and the Knowledge of Language: Evidence to 
be demonstrated is conveyed in the language of the grade-
appropriate analytic rubric and the grade-appropriate 
language of writing standards 1-3. 

• Reading standards for RL 1-10—evidences to be chosen from 
those applicable for the text 

Task Complexity (including 
stimulus and item complexity) 

To be determined1 

Number of EBSR/TECR items 5 
Total # of Items for the Task 
Model: 

 6 (1 PCR and 5 EBSR or TECR items) 

Order of Student Actions: • Students read a literary text. 
• Students answer  EBSR or TECR items 
• Students write a narrative story (PCR) 

 

Note: For Forms Construction the number of items to develop using this task model should be as 
follows: Grades 3 – 5 50%; Grades 6 – 8 40%; and Grade 9 – 11 20 %.  

 

                                                           
1 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 
used to determine stimulus and , item complexity.  Each item will be tagged to identify complexity conditions to 
enable effective forms construction.   



ELA Task Generation Model for Narrative Type 2 
Task Focus:  Narrative Description 

Task Type Narrative Prose Constructed Response 
Grades  3 - 11   

This task model is appropriate for all grades—specific items written 
to match the grade-level standards/analytic rubric 

Text Type and Number 1 Short Text 
Number and type of Prose 
Constructed Response Items 

1 PCR  • Measures all writing 
claims 

• Measures master 
reading claim (no data to 
be attributed to reading 
sub-claims)  

Standards/Evidences • Writing standards 3 and 4  
• Written Expression: Evidence to be demonstrated is 

conveyed in the language of the grade-appropriate analytic 
rubric and the grade-appropriate language of writing 
standards 1-4. 

• Conventions and the Knowledge of Language: Evidence to 
be demonstrated is conveyed in the language of the grade-
appropriate analytic rubric and the grade-appropriate 
language of writing standards 1-3. 

• Reading standards for RI or RH or RST  1-10—evidences to 
be chosen from those applicable for the text, with literacy 
standards used only for grades 6-11 

Task Complexity (including 
stimulus and item complexity) 

To be determined1 

Number of EBSR/TECR items 5 
Total # of Items for the Task 
Model: 

 6 (1 PCR and 5 EBSR or TECR items) 

Order of Student Actions: • Students read a non-fiction text. 
• Students answer  EBSR or TECR items 
• Students write a narrative description (PCR) 

 

Note: For Forms Construction the number of items to develop using this task model should be as 
follows: Grades 3 – 5 50%; Grades 6 – 8 60%; and Grade 9 – 11 70 %.  

 

                                                           
1 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 
used to determine stimulus and , item complexity.  Each item will be tagged to identify complexity conditions to 
enable effective forms construction.   



ELA Task Generation Model 3A.1 
Task Focus:  Analysis of the contribution of illustrations 

Task Type Literary Analysis 

Grade 3 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Both texts must be stories and each must contain at least one 
illustration. 

Number and type of Prose 
Constructed Response Items 

1  PCR   Measures reading 
literature sub-claim 
using standards 1 and 7 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6 items (8 points) 
measuring standards RL 
2 and 3  

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 3A.2 
Task Focus:  Central Idea/Lesson of literature from diverse cultures 

 

Task Type Literary Analysis 

Grade 3 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Both texts must be stories; one or both may be in the genre of fable, 
folktale, or myth. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 2 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)  to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 4 of 6 items(8 points)  

measuring standards RL 

2 and 3 

 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 3A.3 
Task Focus:  Characterization in a story 

 

Task Type Literary Analysis 

Grade 3 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Both texts must be stories; one or both may be in the genre of fable, 
folktale, or myth from cultures around the world; one must have an 
illustration.  
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 4 of 6  items (8 points) 

measuring standards RL 

2, 3 and 7 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



 



ELA Task Generation Model 3A.4 
Task Focus:  Author’s study including analysis of illustration 

 

Task Type Literary Analysis 

Grade 3 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Both texts must be stories written by the same author, with at least 
one text containing an illustration. 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items(8 points)  
measuring standards RL 
2, 3 and 7 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 3B1 
Task Focus:  Analyzing the relationship between a series of concepts 

 

Task Type Research 

Grade 3 

Number and type of Texts 1 Extended Informational Text 
1 Additional Informational Text 
 
Both texts may be on the same topic in science, history/social 
studies, or the arts. Each must describe the relationship among a 
series of concepts, and include text features that allow for 
assessment of standard 5. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1 
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items(8 points)  
measuring standards RI 
2, 3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

8 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 3B2 
Task Focus:  Analyzing the role of illustrations 

 

Task Type Research 

Grade 3 

Number and type of Texts 1 Extended Informational Text 
1 Additional Informational Text 
 
Both texts may be on the same topic in science, history/social 
studies, or the arts. Each must describe the relationship among a 
series of concepts, and include text features that allow for 
assessment of standard 5. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1 
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items(8 points)  
measuring standards RI 
2, 3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

8 

Order of Student Actions: Session 1: 

  Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 4A.1 
Task Focus:  Analysis of structural elements 

 

Task Type Literary Analysis 

Grade 4 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
The text(s) serving as the stimulus for the PCR must be a poem or 
drama. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 5 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2 and 3 

 
 
 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 4A.2 
Task Focus:  Central Idea/Lesson of literature  

 

Task Type Literary Analysis 

Grade 4 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be story, poem or drama. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 2 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)  to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 4 of 6  items (8 points) 

measuring standards RL 

2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 4A.3 
Task Focus:  Character(s), setting(s) or event (s) 

 

Task Type Literary Analysis 

Grade 4 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be a story or drama. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items 8 points) 
measuring standards RL 
2, 3 and 5 

  

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 4A.4 
Task Focus:  Authors’ study 

 

Task Type Literary Analysis 

Grade 4 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Both texts must have similar themes and topics and patterns of 
events in stories, myths, and traditional literature from different 
cultures. 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 4A.5 
            Task Focus:  Connecting a text and a companion visual or oral presentation of that text 

  

 
 

Task Type Literary Analysis 

Grade 4 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text  
 
One text must be a story or drama.  The other must be a visual or 
oral presentation of that same story or drama; this text must be a 
multimedia text. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 7 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items 8 points) 
measuring standards RL 
2, 3 and 7 

  

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 
 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 4B1 
Task Focus:  Analyzing the relationship between a series of concepts 

Task Type Research 

Grade 4 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts may be on the same topic in science, history/social 
studies, or the arts. Each must describe the relationship among a 
series of concepts, and include text features that allow for 
assessment of standard 5. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1 
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points) 
measuring standards RI 
2,3,5, 6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task  Generation Model 4B2 
Task Focus:  Analyzing the role of illustrations 

Task Type Research 

Grade 4 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts may be on the same topic in science, history/social 
studies, or the arts. Each must describe the relationship among a 
series of concepts, and include text features that allow for 
assessment of standard 5. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1 
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items(12 points)  
measuring standards RI 
2,3,5, 6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 5A.1 
Task Focus:  Influence of narrator’s or speaker’s point of view 

 

Task Type Literary Analysis 

Grade 5 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
The text(s) serving as the stimulus for the PCR must have a narrator 
or speaker with a clearly delineated point of view. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 6 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 5A.2 
Task Focus:  Central Idea/Lesson of literature  

 

Task Type Literary Analysis 

Grade 5 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be story, poem or drama 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 2 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 5A.3 
Task Focus:  Comparison of character(s), setting(s) or event (s) 

 

Task Type Literary Analysis 

Grade 5 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be a story or drama. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3. 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 5A.4 
Task Focus:  Comparing themes and topics  

 

Task Type Literary Analysis 

Grade 5 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Both texts must be stories from the same genre (e.g., mysteries and 
adventure stories) with similar themes and topics. 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points) to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 5A.5 

                                Task Focus:  Analysis of visual and multimedia elements 
 

Task Type Literary Analysis 

Grade 5 

Number and type of Texts 1 Extended Literature Text  
1 Additional Literature Text 
 
One text must be a multimedia text 
 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 7 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points) to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 7 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 5B1 
Task Focus:  Analyzing the relationship between a series of concepts 

Task Type Research 

Grade 5 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts may be on the same topic in science, history/social 
studies, or the arts. Each must describe the relationship among a 
series of concepts, and include text features that allow for 
assessment of standard 5. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1 
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points) 
measuring standards RI 
2,3,5, 6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 5B2 
Task Focus:  Analyzing the role of illustrations 

Task Type Research 

Grade 5 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts may be on the same topic in science, history/social 
studies, or the arts. Each must describe the relationship among a 
series of concepts, and include text features that allow for 
assessment of standard 5. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR  (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1 
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points) 
measuring standards RI 
2,3,5, 6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a  PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 6A.1 
Task Focus:  Contribution of one section to theme, setting or plot 

 

Task Type Literary Analysis 

Grade 6 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 5 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 6A.2 
Task Focus:  Central Idea/Lesson of literature  

 

Task Type Literary Analysis 

Grade 6 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 2 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items(8 points)   
measuring standards RL 
2,3 and 5 

 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 6A.3 
Task Focus:  Analysis of Plot and Characterization 

 

Task Type Literary Analysis 

Grade 6 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be a story or drama. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3. 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items(8 points)   
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 6A.4 
Task Focus:  Comparing themes and topics  

 

Task Type Literary Analysis 

Grade 6 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Both texts must be in different forms or genres (e.g., stories and 
poems) with similar themes and topics. 

Number and type of Prose 
Constructed Response Items 

1  Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 6A.5 

               Task Focus:  Comparing a print text to a multimedia version of that text 

 

Task Type Literary Analysis 

Grade 6 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
One text is a print story, drama, or poem.  The other text is a 
multimedia text, an audio or video version of the print text. 

Number and type of Prose 
Constructed Response Items 

1  Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 7 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 7 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B1 
Task Focus:  Focus on Point of View and Purpose 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction, all three on the same topic, and 
each expressing a strong point of view. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)  to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 6 of 9  items (12 points) 
measuring standards RI 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B2 
Task Focus:  Focus on Point of View and Purpose  

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, 
geography, economics, or government, and should express different 
points of view or provide different information on the topic. 
Examples may include primary and secondary sources (e.g., memoirs 
and biographies, contemporaneous accounts or images and later 
interpretations). 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points) 
measuring standards RH 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B3 
Task Focus:  Point of View and Purpose  

Task Focus:  Point of View and 
Purpose Task Type 

Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should express different points of view or provide different 
information on a topic. Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 6 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points) 
measuring standards RST 
2,3 and 5 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B4 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction, all on the same topic, and each 
should include an illustration, graph, photograph, or other visual 
components.  

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points) 
measuring standards RI 
3,5,6,7 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a  PCR (Writing 2) 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B5 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, 
geography, economics, or government, and should express different 
points of view or provide different information on the topic. Examples 
may include primary and secondary sources (e.g., memoirs and 
biographies, contemporaneous accounts or images and later 
interpretations). 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 7 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)  to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 6 of 9  items (12 points) 
measuring standards RH 
3,5,6,7 and 8 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a  PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B6 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should include an illustration, graph, photograph, or other 
visual components. All texts must have authors and dates of 
publication or broadcast identified. 
 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 7 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points) 
measuring standards RST 
3,5,6,7 and 8 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a  PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B7 
Task Focus:  Analysis of Argument 

 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts that allow for analysis of an 
argument and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items(12 points)  
measuring standards RI 
2,3,5,6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a  PCR (Writing 2) 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B8 
Task Focus:  Analysis of Argument 

 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, geography, 
economics, or government, and should express different points of view or provide 
different information on the topic. Examples may include primary and secondary 
sources (e.g., memoirs and biographies, contemporaneous accounts or images 
and later interpretations). 
 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 8 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6points)  to measure 
the reading sub-claim for 
vocabulary (one per text) 

 6 of 9  items (12 points) 
measuring standards RH 2,3,5,6 
and 8 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading information 
sub-claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task  Generation Model 6B9 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, and 
should express different points of view or provide different information on a 
topic.” Examples include explanations of scientific phenomena from different 
time periods, reports of investigations or observations, or conflicting 
interpretations of evidence. All texts must have authors and dates of 
publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 8 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading sub-claim 
for vocabulary (one per text) 

 6 of 9  items (12 points) 
measuring standards RST 2,3,5,6 
and 8 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a  PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B10 
Task Focus:  Relationship of Ideas 

 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts and need to be on the same topic. 

Number and type of Prose 
Constructed Response 
Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)  to measure 
the reading sub-claim for vocabulary 
(one per text) 

 6 of 9  items(12 points)  measuring 
standards RI 2, 3,5,6 and 9 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the 
Task Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

  Students answer 2 EBSR or TECR questions 

  Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be used to 

determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to identify 
complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B11 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, geography, 
economics, or government, and should express different points of view or 
provide different information on the topic. Examples may include primary 
and secondary sources (e.g., memoirs and biographies, contemporaneous 
accounts or images and later interpretations). 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)  to 
measure the reading sub-claim 
for vocabulary (one per text) 

 6 of 9  items(12 points)  
measuring standards RH 
2,3,5,6 and 9 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

  Students answer 2 EBSR or TECR questions 

  Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 6B12 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 6 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must have 
authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)  to 
measure the reading sub-claim 
for vocabulary (one per text) 

 6 of 9  items(12 points)  
measuring standards RST 
2,3,5,6 and 9 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

  Students answer 2 EBSR or TECR questions 

  Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



 



ELA Task Generation Model 7A.1 
Task Focus:  Contribution of one section to the theme, setting or plot 

 

Task Type Literary Analysis 

Grade 7 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
The text(s) serving as the stimulus for the PCR must have a clear and 
discernible point of view. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 6 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 7A.2 
Task Focus:  Central Idea/Lesson of literature  

 

Task Type Literary Analysis 

Grade 7 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 2 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 5 

 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 7A.3 
Task Focus:  Interaction of story elements 

 

Task Type Literary Analysis 

Grade 7 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be a story or drama. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3. 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items(8 points)   
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 7A.4 
Task Focus:  Comparison of techniques in print text and multimedia 

 

Task Type Literary Analysis 

Grade 7 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 

One text must be a written story, drama, or poem.  The other text 
must be an audio, filmed, or multimedia version of that same 
story, drama, or poem.  The texts must allow for analysis of the 
techniques unique to each medium.  
 

 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 7. 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items(8 points)   
measuring standards RL 
2,3 and 7 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B1 
Task Focus:  Focus on Point of View and Purpose 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction, all three on the same topic, and 
each expressing a strong point of view. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RI 
2, 3 and 5. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B2 
Task Focus:  Focus on Point of View and Purpose  

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, geography, 
economics, or government, and should express different points of view or 
provide different information on the topic. Examples may include primary and 
secondary sources (e.g., memoirs and biographies, contemporaneous 
accounts or images and later interpretations). 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to measure 
the reading sub-claim for 
vocabulary (one per text) 

 6 of 9 items (12 points) measuring 
standards RH 2, 3 and 5. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 

 Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B3 
Task Focus:  Point of View and Purpose  

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 6 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RST 
2, 3 and 5. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B4 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts should be literary non-fiction with one or more visuals, a 
strong point of view and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points)  
measuring standards RI 
3,5,6,7 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B5 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, 
geography, economics, or government, and should express different 
points of view or provide different information on the topic. Examples 
may include primary and secondary sources (e.g., memoirs and 
biographies, contemporaneous accounts or images and later 
interpretations).” 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 7 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points)  
measuring standards RH 
3,5,6,7 and 8 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B6 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should include an illustration, graph, photograph, or other 
visual components. All texts must have authors and dates of 
publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items(12 points)   
measuring standards RST 
3,5,6,7 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B7 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts that allow for analysis of an 
argument and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items(12 points)   
measuring standards RI 
2,3,5,6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 
 
 

Total # of Items for the Task 
Model: 

11 
 
 

Order of Student Actions: Session 1: 
• Students read anchor text 
• Students answer 1 vocabulary question 
• Students answer 2 EBSR or TECR questions 
• Students write a PCR (Writing 1) 
Session 2: 
•  Students read additional text (may be multi-media with 

transcript) 
• Students answer 1 vocabulary question 
• Students answer 2 EBSR or TECR questions 
• Students read additional text (may be multi-media with 
transcript) 
• Students answer 1 vocabulary question 
• Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B8 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be History/SS texts that allow for analysis of an 
argument and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items(12 points)   
measuring standards RH 
2,3,5,6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B9 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 8 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points)  
measuring standards RST 
2,3,5,6 and 8 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B10 
Task Focus:  Relationship of Ideas 

 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts and need to be on the same 
topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points)  
measuring standards RI 
2,3,5,6 and 9 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 7B11 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, 
geography, economics, or government, and should express different 
points of view or provide different information on the topic. Examples 
may include primary and secondary sources (e.g., memoirs and 
biographies, contemporaneous accounts or images and later 
interpretations). 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1   and 2 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 3 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)  to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 6 of 9  items (12 points)  
measuring standards RH 
2,3,5,6 and 9 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



 



ELA Research Task Generation Model 7B12 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 7 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1)  
1  PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 3 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9  items (12 points)  
measuring standards RST 
2,3,5,6 and 9 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 8A.1 
Task Focus:  Differences in point of views of characters  

 

Task Type Literary Analysis 

Grade 8 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
The text(s) serving as the stimulus for the PCR must have differences 
in the points of view that create effects like suspense or humor. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 6 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 8A.2 
Task Focus:  Central Idea/Lesson of literature  

 

Task Type Literary Analysis 

Grade 8 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 2 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 8A.3 
Task Focus:  Effect of dialogue or events 

 

Task Type Literary Analysis 

Grade 8 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be a story or drama. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3. 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 8A.4 
Task Focus:  Analysis of themes, patterns of events or character types 

 

Task Type Literary Analysis 

Grade 8 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be a myths, traditional stories or religious works. 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

• Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 8A.5 
Task Focus:  Analysis of  a filmed production 

 

Task Type Literary Analysis 

Grade 8 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 

One text is a print story or drama.  The other text is a filmed 
production of that same story or drama.  The two texts must allow 
for analysis of the extent to which a filmed production of the print 
story or drama stays faithful to or departs from the print text or 
script, including an evaluation of the choices made by the director 
or actors.  

  

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 7 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 7 

• Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 8B1 
Task Focus:  Focus on Point of View and Purpose 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction, all three on the same topic, and 
each expressing a strong point of view. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)  

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)  to 

measure the reading 

sub-claim for vocabulary 

(one per text) 

 6 of 9 items (12 points)  
measuring standards RI 
2, 3 and 5. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 8B2 
Task Focus:  Focus on Point of View and Purpose  

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be history/SS texts with a strong point of view and 
need to be on the same topic in which two or more texts provide 
conflicting information. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points)   
measuring standards RH 
2, 3 and 5. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 8B3 
Task Focus:  Point of View and Purpose  

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 6 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points)   
measuring standards RST 
2, 3 and 5. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 8B4 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts should be literary non-fiction with one or more visuals, a 
strong point of view and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items(12 points)   
measuring standards RI 
3,5,6,7 and 8. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 8B5 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, geography, 
economics, or government, and should provide conflicting information 
through text or visual materials. (Examples may include primary and 
secondary sources, graphs, illustrations, advertisements, cartoons, or 
media reports.) All texts must have authors and dates of publication or 
broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 7 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading sub-
claim for vocabulary (one 
per text) 

 6 of 9 items (12 points)   
measuring standards RH 
3,5,6,7 and 8. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



 



ELA Research Task Generation Model 8B6 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should include an illustration, graph, photograph, or other 
visual components. All texts must have authors and dates of 
publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points)   
measuring standards RST 
3,5,6,7 and 8. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 8B7 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts that allow for analysis of an 
argument and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items(12 points)   
measuring standards RI 
2,3,5,6 and 8. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation  Model 8B8 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, 
geography, economics, or government, and should provide conflicting 
information through text or visual materials. (Examples may include 
primary and secondary sources, graphs, illustrations, advertisements, 
cartoons, or media reports.) All texts must have authors and dates of 
publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 8 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points)   
measuring standards RH 
2,3,5,6 and 8. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation  Model 8B9 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should express different points of view or provide different information 
on a topic.” Examples include explanations of scientific phenomena from 
different time periods,  reports of investigations or observations, or 
conflicting interpretations of evidence. All texts must have authors and 
dates of publication or broadcast identified.  
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 8 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading sub-
claim for vocabulary (one 
per text) 

 6 of 9 items (12 points) 
measuring standards RST 
2,3,5,6 and 8. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading information 
sub-claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



 



ELA Research Task Generation  Model 8B10 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts and need to be on the same 
topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points)   
measuring standards RI 
2,3,5,6 and 9. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

  Students answer 2 EBSR or TECR questions 

  Students write a PCR (Writing 1)  
      Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 8B11 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from political, cultural, or social history, 
geography, economics, or government, and should provide conflicting 
information through text or visual materials. (Examples may include 
primary and secondary sources, graphs, illustrations, advertisements, 
cartoons, or media reports.) All texts must have authors and dates of 
publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 3 
and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)   to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items(12 points)   
measuring standards RH 
2,3,5,6 and 9. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

  Students answer 2 EBSR or TECR questions 

  Students write a PCR (Writing 1)  
       Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 8B12 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 8 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 3 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items to measure 
the reading sub-claim for 
vocabulary (one per text) 

 6 of 9 items measuring 
standards RST 2,3,5,6 
and 9. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

  Students answer 2 EBSR or TECR questions 

  Students write a PCR (Writing 1)  
      Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 9A.1 
Task Focus:  Analysis of non- U.S.Literature  

 

Task Type Literary Analysis 

Grade 9 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
The text(s) serving as the stimulus for the PCR must be from outside 
the United States and must also have manipulation of time to create 
effects like mystery, tension or suspense. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 6 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items(4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 9A.2 
Task Focus:  Text structure/manipulation of time  

 

Task Type Literary Analysis 

Grade 9 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Texts should have strong structural features. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 5 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 5 

 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 9A.3 
Task Focus:  Complex characterization 

 

Task Type Literary Analysis 

Grade 9 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must have complex characters. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3. 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 9A.4 
Task Focus:  Analysis of how author draws on or transforms source material  

 

Task Type Literary Analysis 

Grade 9 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Texts must allow for analysis of how author draws on or transforms 
source material. 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 9A.5 
Task Focus:  Analysis of a subject or scene 

 

Task Type Literary Analysis 

Grade 9 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 

Texts must allow for analysis of a subject or a key scene in two 
different artistic mediums  
 

 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 7 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 7 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B1 
Task Focus:  Focus on Point of View and Purpose 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction, all three on the same topic, and 
each expressing a strong point of view. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RI 
2, 3 and 5. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2)  

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B2 
Task Focus:  Focus on Point of View and Purpose  

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be seminal US documents of historical significance (e.g., 
Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four 
Freedoms speech, King’s “Letter from Birmingham Jail”) related primary 
sources, or secondary sources on the same topic. All must express a 
strong point of view. All texts must have authors and dates of publication 
or broadcast identified. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 6 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RH 
2, 3 and 5. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading information 
sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B3 
Task Focus:  Point of View and Purpose  

 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, and 
should express different points of view or provide different information on a 
topic.” Examples include explanations of scientific phenomena from 
different time periods, reports of investigations or observations, or 
conflicting interpretations of evidence. All texts must have authors and dates 
of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 6 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading sub-
claim for vocabulary (one per 
text) 

 6 of 9 items (12 points) 
measuring standards RST 2, 3 
and 5. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B4 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts should be literary non-fiction with one or more visuals, a 
strong point of view and need to be on the same topic. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RI 
3,5,6,7 and 8. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B5 
Task Focus:  Use of Illustrations and Other Visuals 

 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should include one or more visual components. All texts must have 
authors and dates of publication or broadcast identified. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 7 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RST 
3,5,6,7 and 8. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B6 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts that allow for analysis of an 
argument and need to be on the same topic. 
 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RI 
2,3,5,6 and 8. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B7 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be seminal U.S. documents of historical and literary 
significance (e.g., Washington’s Farewell Address, the Gettysburg 
Address, Roosevelt’s Four Freedoms speech, King’s “Letter from 
Birmingham Jail”) that allow for analysis of an argument and are on the 
same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 8 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RH 
2,3,5,6 and 8. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B8 
Task Focus:  Analysis of Argument 

 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be science or technical texts that allow for analysis of 
an argument and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RST 
2,3,5,6 and 8. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B9 

Task Focus:  Relationship of Ideas 

 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts and need to be on the same 
topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RI 
2,3,5,6 and 9. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B10 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be seminal U.S. documents of historical and literary 
significance (e.g., Washington’s Farewell Address, the Gettysburg 
Address, Roosevelt’s Four Freedoms speech, King’s “Letter from 
Birmingham Jail”) on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RH 
2,3,5,6 and 9. 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 9B11 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 9 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2)   

 Writing 1 : Measures reading 
information sub-claim using 
standards 1   and 2 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 3 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RST 
2,3,5,6 and 9. 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading information 
sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1)  
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 10A.1 
Task Focus:  Impact of Word Choice  

 

Task Type Literary Analysis 

Grade 10 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
The text(s) serving as the stimulus for the PCR must be from outside 
the United States that has language that evokes a sense of time and 
place. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 4 

 Measures all writing 
claims  

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 10A.2 
Task Focus:  Structural Analysis  

 

Task Type Literary Analysis 

Grade 10 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Texts must have strong textual elements. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 5 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 10A.3 
Task Focus:  Complex Characterization  

 

Task Type Literary Analysis 

Grade 10 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must have complex characters. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3. 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 10A.4 
Task Focus:  Analysis of how author draws on or transforms source material  

 

Task Type Literary Analysis 

Grade 10 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Texts must allow for analysis of how an author draws on or 
transforms source material.  

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 10A.5 
Task Focus:  Analysis of a subject or scene 

 

Task Type Literary Analysis 

Grade 10 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 

Texts must allow for analysis of a subject or a key scene in two 
different artistic mediums  
 

 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 7 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points)  
measuring standards RL 
2,3 and 7 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B1 
Task Focus:  Focus on Point of View and Purpose 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction, all three on the same topic, and 
each expressing a strong point of view. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RI 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 

Session 2: 

  Students read additional text (may be multi-media with 

transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 

transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B2 
Task Focus:  Focus on Point of View and Purpose  

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be seminal US documents of historical significance (e.g., 
Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s 
Four Freedoms speech, King’s “Letter from Birmingham Jail”) related 
primary sources, or secondary sources on the same topic. All must 
express a strong point of view. All texts must have authors and dates of 
publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 6 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RH 
2,3 and 5 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B3 
Task Focus:  Point of View and Purpose  

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 6 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RST 
2,3 and 5 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B4 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts should be literary non-fiction with one or more visuals, a 
strong point of view and need to be on the same topic. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RI3,5,6,7 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B5 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should include one or more visual components. All texts 
must have authors and dates of publication or broadcast identified. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RST3,5,6,7 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B6 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts that allow for analysis of an 
argument and are on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points)  to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RI2,3,5,6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B7 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be seminal U.S. documents of historical and literary 
significance (e.g., Washington’s Farewell Address, the Gettysburg 
Address, Roosevelt’s Four Freedoms speech, King’s “Letter from 
Birmingham Jail”) which allow for analysis of an argument and are on 
the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 8 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RH2,3,5,6 and 8 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B8 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be science or technical texts that allow for analysis of 
an argument and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 summary PCR 
1 CSI PCR  

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RST2,3,5,6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B9 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts and need to be on the same 
topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards RI 
2,3,5,6 and 9 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B10 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
Texts should be seminal U.S. documents of historical and literary 
significance (e.g., Washington’s Farewell Address, the Gettysburg 
Address, Roosevelt’s Four Freedoms speech, King’s “Letter from 
Birmingham Jail”) on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RH2,3,5,6 and 9 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 10B11 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 10 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1   and 2 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 3 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RST2,3,5,6 and 9 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading information 
sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR(Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 11A.1 
Task Focus:  Text structure  

 

Task Type Literary Analysis 

Grade 11 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text should have strong textual elements. 

Number and type of Prose 
Constructed Response Items 

1  PCR   Measures reading 
literature sub-claim 
using standards 1 and 5 

 Measures all writing 
claims  

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 11A.2 
Task Focus:  Analysis of two or more themes/central ideas  

 

Task Type Literary Analysis 

Grade 11 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Texts must have more than one theme or central idea. 
 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 2 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items ( 8 points) 
measuring standards RL 
2,3 and 5 

 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 11A.3 
Task Focus:  Analysis of story elements/structure 

 

Task Type Literary Analysis 

Grade 11 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Text(s) must be a story or drama. 

Number and type of Prose 
Constructed Response Items 

1 PCR   Measures reading 
literature sub-claim 
using standards 1 and 3. 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8  points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 PCR 

 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Task Generation Model 11A.4 
Task Focus:  Expression of knowledge of eighteenth, nineteenth, and 

early-twentieth century treatment of similar themes and topics   

 

Task Type Literary Analysis 

Grade 11 

Number and type of Texts 1 Extended Literature Text 
1 Additional Literature Text 
 
Both texts must be eighteenth, nineteenth, or early-twentieth 
century works of American literature from the same period with 
similar themes or topics. 
 

Number and type of Prose 
Constructed Response Items 

1 Analytic PCR   Measures reading 
literature sub-claim 
using standards 1 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 

 6 total items = 12 points 

 2 of 6 items (4 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 4 of 6  items (8 points) 
measuring standards RL 
2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading literature sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

7 

Order of Student Actions:  Students read extended literature text 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students read 1 additional literature texts 

 Students respond to 1 item to measure the reading sub-
claim for vocabulary 

 Students respond to 2 EBSR or TECR items 

 Students respond to 1 Analytic PCR 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B1 
Task Focus:  Focus on Point of View and Purpose 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
Texts should be literary non-fiction, all three on the same topic, and 
each expressing a strong point of view. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
6 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items(6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RI2,3 and 5 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B2 
Task Focus:  Focus on Point of View and Purpose  

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be  seventeenth-, eighteenth-, or nineteenth-century 
foundational U.S. documents of historical and literary significance 
(including The Declaration of Independence, the Preamble to the 
Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address), 
related primary sources, or secondary sources on the same topic.  All 
texts must have authors and dates of publication or broadcast identified.  
 
  

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR  (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 6 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RH2,3 and 5 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading information 
sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B3 
Task Focus:  Point of View and Purpose  

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1,  2 and 3 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 6 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RST2,3 and 5 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B4 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Both texts should be literary non-fiction with one or more visuals, a 
strong point of view and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RI3,5,6,7 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B5 
Task Focus:  Use of Illustrations and Other Visuals 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same 
topic, and should include one or more visual components. All texts 
must have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
7 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RST2,3,5,6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B6 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts that allow for analysis of an 
argument and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RI2,3,5,6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B7 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be  seventeenth-, eighteenth-, or nineteenth-century 
foundational U.S. documents of historical and literary significance 
(including The Declaration of Independence, the Preamble to the 
Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) 
that allow for analysis of an argument and need to be on the same 
topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  2 
and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 8 
and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items(12 points)  
measuring standards 
RH2,3,5,6 and 8 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B8 
Task Focus:  Analysis of Argument 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be science or technical texts that allow for analysis of 
an argument and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1,  
2 and 3 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
8 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points)  
measuring standards 
RST2,3,5,6 and 8 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B9 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be literary non-fiction texts and need to be on the same 
topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures 
reading information sub-
claim using standards 1   
and 2 

 Writing 2: Measures 
reading information sub-
claim using standards 1, 
3 and 9 

 Measures all writing 
claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points)to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RI2,3,5,6 and 9 

 Items that do not 
measure reading sub-
claim for vocabulary are 
designed to measure 
reading information sub-
claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B10 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be  seventeenth-, eighteenth-, or nineteenth-century 
foundational U.S. documents of historical and literary significance 
(including The Declaration of Independence, the Preamble to the 
Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) 
and need to be on the same topic. 

Number and type of Prose 
Constructed Response Items 

1 PCR (Writing 1) 
1 PCR (Writing 2) 

 Writing 1 : Measures reading 
information sub-claim using 
standards 1   and 2 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 3 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading sub-
claim for vocabulary (one 
per text) 

 6 of 9 items (12 
points)measuring 
standards RH2,3,5,6 and 9 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including 
text, item, and task 
complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



ELA Research Task Generation Model 11B11 
Task Focus:  Relationship of Ideas 

Task Type Research 

Grade 11 

Number and type of Texts 1 Extended Informational Text 
2 Additional Informational Text 
 
Texts should be drawn from science or technical texts on the same topic, 
and should express different points of view or provide different 
information on a topic.” Examples include explanations of scientific 
phenomena from different time periods, reports of investigations or 
observations, or conflicting interpretations of evidence. All texts must 
have authors and dates of publication or broadcast identified. 

Number and type of Prose 
Constructed Response Items 

1 summary PCR 
1 CSI PCR  

 Writing 1 : Measures reading 
information sub-claim using 
standards 1   and 2 

 Writing 2: Measures reading 
information sub-claim using 
standards 1, 3 and 9 

 Measures all writing claims 

Number and type of EBSR 
and/or TECR reading items 
 
 

 9 total items = 18 points 

 3 of 9 items (6 points) to 
measure the reading 
sub-claim for vocabulary 
(one per text) 

 6 of 9 items (12 points) 
measuring standards 
RST2,3,5,6 and 9 

 Items that do not measure 
reading sub-claim for 
vocabulary are designed to 
measure reading 
information sub-claim 

Task Complexity (including text, 
item, and task complexity) 

To be determined1 

Total # of Items for the Task 
Model: 

11 

Order of Student Actions: Session 1: 

 Students read anchor text 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write PCR (Writing 1) 
Session 2: 

  Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students read additional text (may be multi-media with 
transcript) 

 Students answer 1 vocabulary question 

 Students answer 2 EBSR or TECR questions 

 Students write a PCR (Writing 2) 

 

                                                           
1
 Immediately following contract award, the two contractors and PARCC will determine the methodology to be 

used to determine text complexity, item complexity, and task complexity.  Texts, items, and tasks will be tagged to 
identify complexity conditions to enable effective forms construction.   



Grade 3 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages 

Claims/Sub-
Claims 

Item Types 

Maximum  
# of Points 
from PCRs1 

Task Models Applicable: Standards measured  

# of each 
task model 

to be 
developed 

# of items/ points 
for each level of 
complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total points) 

*in LA Task 
 2 items are TECRs 

* in RS Task  
2 items are TECRs 

*in NW Task 
 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
 

*1 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading  
Literature 4(8) 

1 

2 

3A1: Analysis of the contribution of illustrations. RL 1, 2, 3,7   
3A2: Central idea/lesson of literature from diverse cultures. RL1, 2, 3  
3A3: Characterization in a story. RL 1,2,3,7  
3A4: Author’s study including analysis of illustration. RL 1,2,3,7 ,9 

3A1: 6 
3A2: 5 
3A3: 6 
3A4: 6 

 

Reading 
Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  

Writing Written 
Expression 0 7 W1 and/or W2 

W4,5,6,7,8,10 
 

Writing 
Knowledge 

Language and 
Conventions 

0 4 L1,2,3,6 

 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

2 
*1 short  

text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading 
 Information 4(8) 

2 

4 3B1: Analyzing the relationship between a series of concepts. RI 1,2,3,,5,9   
3B2: Analyzing the role of illustrations.  RI 1,2,3,5, 7 , 9 

3B1:  12 
3B2: 11 

 

Reading 
Vocabulary 2 (4) 0 RI 4 and L4,5,6 (any combination)  

Writing 
Written 

Expression 
0 14 W1 and/or W2 focus 

W4,5,6,7,8,10 

 

Writing 
Knowledge 

Language and 
Conventions 

0 8 L1,2,3,6 

 

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing.                                                                                                                               1 
 



C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
* short  

text 
 

*See table 
for word 

count 
guidelines 

Reading 
 (major claim) 5(10) 

1 

2 3C1: Narrative Story:  Any combination of RL standards 1,2,3, 5,7,9 
3C2: Narrative description:  Any combination of RI standards1, 2,3, 5,7,9 

C1:12 
C2: 11 

 

Reading 
Vocabulary 0 0 NA  

Writing Written 
Expression 0 7 W3 and/or W2  focus 

W4,5,6,7,8,10 
 

Writing 
Knowledge 

Language and 
Conventions 

0 4 L1,2,3,6 

 

Totals 5 NA 17(34) Reading 
 4 

8 Reading 
44 Writing 

52 CCR 

NA 
 

8 Task 
Models 

 

 

Word Count Guidelines1 

 
                                                                                    PARCC has established the following word count guidelines for each grade span to inform passage selection. 

 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text 
selected for the first session of the Research Simulation Task and one of the literary texts selected for 
the Literary Analysis Task should be closer to the end of the word count range2 listed for the grade band 
than to the beginning of the range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an 
extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a 
short text. 



 
                                  2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary.                                                                                                                                                     

                             
         

3 

 

# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
200-400 words 

 

Literary 

RL 2,3,5  
(any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

4 (8) 
 

1 (2) 

 
1 medium/long length  text 

400-800 words 
*may be substituted with two paired 

texts1 

 

Literary 

RL 2,3,5,9 
(any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

7 (14) 
 

1 (2) 

 
1 short/medium text 

200-400 words 
Informational 

 
RI 2,3,5  

(any combination) 
 

RI 4 and L4,5,6 (any combination) 
 

 
Reading/Reading Information 

 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 medium/long length text 

400-800 words 
*may be substituted with two paired 

texts1 

 

Informational 

 
RI 2,3,5,9    

(any combination) 
 

RI 4 and L4,5,6 (any combination) 
 

 
Reading/Reading Information 

 
Reading/Reading Vocabulary 

7 (14) 
 

1 (2) 

Totals   NA NA                      26 (52) 



 
                    

 
Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 25 38 23 86 52 138 

Reading Claim 
14 16 12 42 52 94 

Reading Literature Sub-
Claim 10 0 0 10 18 28 

Reading Information Sub-
Claim 0 12 0 12 22 34 

Reading Vocabulary Sub-
Claim 4 4 0 8 12 20 

Writing Claim 
11 22 11 44 0 44 

Written Expression Sub-
Claim 7 14 7 28 0 28 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 38 0 38 0 38 

                                                                                    4 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



Grade 4 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages Claims/Sub-Claims 

Item Types 

Maximum 
# of 

Points 
from 
PCRs1 

Task Models Applicable: Standards measured  

# of each 
task model 

to be 
developed 

# of items/ points for 
each level of 

complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total points) 

*in LA Task 
 2 items are TECRs 

* in RS Task  
2 items are TECRs 

*in NW Task 
 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
*1 short  

text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Literature 4(8) 

1 

3 

4A1: Analysis of structural elements. RL 1, 2, 3,5 
4A2: Central idea/lesson. RL1, 2, 3,5  
4A3: Character(s), setting(s), or event(s) RL 1,2,3,5  
4A4: Author’s study. RL 1,2,3,5,9 
4A5: Connecting a text and a companion visual or oral presentation of that 
text RL 1,2,3,7 

4A1: 6 
4A2: 5 
4A3:5 
4A4: 6 
4A5:1 

 

 

Reading Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  
Writing Written 

Expression 0 9 W1 and/or W2 
W4,5,6,7,8,9,10 

 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

3 
*2 short  

text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Information 6(12) 

2 

6 
4B1: Analyzing the relationship between a series of concepts.  
 RI 1,2,3,,5,6,8,9    
4B2: Analyzing the role of illustrations.  RI 1,2,3,,5,6,7,8,9 

4B1:  12 
4B2: 11 

 

Reading Vocabulary 3 (6) 0 RI 4 and L4,5,6 (any combination)  
Writing 

Written Expression 0 18 W1 and/or W2 focus 
W4,5,6,7,8,9,10 

 

Writing Knowledge 
Language and 
Conventions 

 
 

0 8 L1,2,3,6 

 

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing. 

 

 
1 



C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
* short  

text 
 

*See table for 
word count 
guidelines 

Reading (major 
claim) 5(10) 

1 

3 4C1: Narrative Story:  Any combination of RL standards 1, 2,3, 5,7,9 
4C2: Narrative description:  Any combination of RI standards  1, 2,3, 5,7,9 

C1:12 
C2: 11 

 

Reading Vocabulary 0 0 NA  
     

Writing Written 
Expression 0 9 W3 and/or W2 focus 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

Totals 6 NA 20(40) Reading 
 4 

12 
Reading 

52 Writing 
64 CCR 

NA 
 

9 Task 
Models 

 

Word Count Guidelines1 

 
                                                                                    PARCC has established the following word count guidelines for each grade span to inform passage selection. 

 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text 
selected for the first session of the Research Simulation Task and one of the literary texts selected for 
the Literary Analysis Task should be closer to the end of the word count range2 listed for the grade band 
than to the beginning of the range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an 
extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a 
short text. 

 
2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary. 

 
 
 

3 

 

# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
200-400 words 

 

Literary 

RL 2,3,  
(any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

4 (8) 
 

1 (2) 

 
1 medium/long length  text 

400-800 words 
*may be substituted with two paired 

texts1 

 

Literary 

RL 2,3,5,6,9 
(any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

7 (14) 
 

1 (2) 

 
1 short/medium text 

200-400 words 
Informational 

 
RI 2,3,5  

(any combination) 
 

RI 4 and L4,5,6 (any combination) 
 

Reading/Reading Information 
 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 medium/long length text 

400-800 words 
*may be substituted with two paired 

texts1 

 

Informational 

 
RI 2,3,5,6,9    

(any combination) 
 

RI 4 and L4,5,6 (any combination) 
 

Reading/Reading Information 
 
 

Reading/Reading Vocabulary 

7 (14) 
 

1 (2) 

Totals   NA NA                      26 (52) 



 
 
 

Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 22 50 26 104 52 156 

Reading Claim 
15 24 13 52 52 104 

Reading Literature Sub-
Claim 11 0 0 11 18 29 

Reading Information Sub-
Claim 0 18 0 18 22 40 

Reading Vocabulary Sub-
Claim 4 6 0 10 12 22 

Writing Claim 
13 26 13 52 0 52 

Written Expression Sub-
Claim 9 18 9 36 0 36 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 50 0 50 0 50 

  
 

4 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



Grade 5 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages Claims/Sub-Claims 

Item Types 

Maximum 
# of 

Points 
from 
PCRs1 

Task Models Applicable: Standards measured  

# of each 
task model 

to be 
developed 

# of items/ points 
for each level of 
complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total points) 

*in LA Task 
 2 items are TECRs 

* in RS Task  
2 items are TECRs 

*in NW Task 
 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
 

*1 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Literature 4(8) 

1 

3 

5A1: Influence of narrator’s or speaker’s point of view. RL 1, 2, 3,5,6 
5A2: Central idea/lesson of literature.   RL 1, 2, 3,5  
5A3: Comparison of character(s), setting(s), or event(s). RL 1,2,3,5 
5A4: Comparing themes and topics. RL 1,2,3,5,9 
5A5: Analysis of visual and multimedia elements RL 1,2,3,7 

5A1: 6 
5A2: 5 
5A3:5 
5A4: 6 
5A%:1 

 

Reading Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  
Writing Written 

Expression 0 9 W1 and/or W2 
W4,5,6,7,8,9,10 

 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

3 
 

*2 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Information 6(12) 

2 

6 5B1: Analyzing the relationship between a series of concepts. RI 1,2,3,,5,6,8,9    
5B2: Analyzing the role of illustrations.  RI 1,2,3,,5,6,7,8,9 

5B1:  12 
5B2: 11 

 

Reading Vocabulary 3 (6) 0 RI 4 and L4,5,6 (any combination)  
Writing 

Written Expression 0 18 W1 and/or W2 focus 
W4,5,6,7,8,9,10 

 

 
 

Writing Knowledge 
Language and 
Conventions 

 
 
 
 

0 8 L1,2,3,6 

 

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing. 

1 
 



C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
 

* short  
text 

 
*See table for 

word count 
guidelines 

Reading  
(major claim) 5(10) 

1 

3 5C1: Narrative Story:  Any combination of RL standards 1,2,3, 5,7,9 
5C2: Narrative description:  Any combination of RI standards 1,2,3, 5,7,9 

C1:12 
C2: 11 

 

Reading Vocabulary 0 0 NA  
Writing Written 

Expression 0 9 W3 and/or W2 focus 
W4,5,6,7,8,9,10 

 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

Totals 6 NA 20 (40) Reading 
 4 

12 
Reading 

52 Writing 
64 CCR 

NA 
 

9 Task 
Models 

 

 

Word Count Guidelines1 

 
                                                                                    PARCC has established the following word count guidelines for each grade span to inform passage selection. 

 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text 
selected for the first session of the Research Simulation Task and one of the literary texts selected for 
the Literary Analysis Task should be closer to the end of the word count range2 listed for the grade band 
than to the beginning of the range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an 
extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a 
short text. 

2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary. 
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# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
200-400 words 

 

Literary 

RL 2,3,5,6     
(any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

4 (8) 
 

1 (2) 

 
1 medium/long length  text 

400-800 words 
*may be substituted with two paired 

texts1 

 

Literary 
RL 2,3,9 

(any combination) 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

7 (14) 
 

1 (2) 

 
1 short/medium text 

200-400 words 
Informational 

 
RI 2,3,5  

(any combination) 
 

RI 4 and L4,5,6 (any combination) 
 

 
Reading/Reading Information 

 
Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 medium/long length text 

400-800 words 
*may be substituted with two paired 

texts1 

 

Informational 

 
RI 2,3,5,6,9    

(any combination) 
 

RI 4 and L4,5,6 (any combination) 
 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

7 (14) 
 

1 (2) 

Totals   NA NA                      26 (52) 



 
 
 

Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 22 50 26 104 52 156 

Reading Claim 
15 24 13 52 52 104 

Reading Literature Sub-
Claim 11 0 0 11 18 29 

Reading Information Sub-
Claim 0 18 0 18 22 40 

Reading Vocabulary Sub-
Claim 4 6 0 10 12 22 

Writing Claim 
13 26 13 52 0 52 

Written Expression Sub-
Claim 9 18 9 36 0 36 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 50 0 50 0 50 

 
4 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



Grade 6 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages Claims/Sub-Claims 

Item Types 

Maximum # 
of Points from 

PCRs1 
Task Models Applicable: Standards measured  

# of each 
task model 

to be 
developed 

# of items/ points 
for each level of 
complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total 

points) 
*in LA Task 

 2 items are TECRs 
* in RS Task  

2 items are TECRs 
*in NW Task 

 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
*1 short  

text 
*1 

extended 
text 

 
*See table 
for word 

count 
guidelines 

Reading Literature 4(8) 

1 

4 

6A1: Contribution of one section to theme, setting or plot RL 1, 2, 3,5  
6A2: Central idea/lesson of literature   RL1, 2, 3,5  
6A3: Analysis of plot and characterization. RL 1,2,3,5  
6A4: Comparing themes and topics. RL 1,2,3,5,9 
6A5:Comparing a print text to a multimedia version of that text RL 1,2,3,7 6A1: 6 

6A2: 5 
6A3: 5 
6A4: 6 
6A5: 1 

 

Reading 
Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  

Writing Written 
Expression 0 12 W1 and/or W2 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

3 
*2 short  

text 
*1 

extended 
text 

 
*See table 
for word 

count 
guidelines 

Reading 
Information 6(12) 2 8 

6B1: Focus on point of view and purpose. RI 1,2,3,,5,6,9 
6B2: Focus on point of view and purpose. RH 1,2,3,5,6,9 
6B3: Focus on point of view and purpose. RST 1,2,3,5,6,9 
6B4: Use of illustrations and other visuals. RI1,3,5,6,7,8,9 
6B5: Use of illustrations and other visuals. RH 1,3,5,6,7,8,9 
6B6: Use of illustrations and other visuals. RST1,3,5,6,7,8,9 
6B7: Analysis of argument. RI 1,2,3,5,6,8,9 
6B8: Analysis of argument. RH 1,2,3,5,6,8,9 
6B9: Analysis of argument. RST 1,2,3,5,6,8,9 
6B10: Relationship of ideas. RI 1,2,3,5,6,9  
6B11: Relationship of ideas. RH 1,2,3,5,6,9  
6B12: Relationship of ideas. RST 1,2,3,5,6,9 

6B1:  2 
6B2: 2 
6B3:2 
6B4:2 
6B5:2 
6B6:2 
6B7:2 
6B8:2 
6B9:2 

6B10:1 
6B11:2 
6B12:2 

 

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing. 

1 
 



Reading 
Vocabulary 3 (6) 0 RI 4 and L4,5,6 (any combination)   

Writing 
Written Expression 0 24 W1 and/or W2 focus 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 8 L1,2,3,6 
 

C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
* short  

text 
 

*See table 
for word 

count 
guidelines 

Reading  
(major claim) 5(10) 

1 

4 6C1: Narrative Story:  Any combination of RL standards 1,2,3, 5,7,9 
6C2: Narrative description:  Any combination of RI standards 1,2,3, 5,7,9 

C1:10 
C2: 13 

 

Reading 
Vocabulary 0 0 NA  

Writing Written 
Expression 0 12 W3 and/or W2 focus 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

Totals 6 NA 20 (40) Reading 
 4 

16 Reading 
 62 Writing 

78 CCR 

NA 
 

19  Task 
Models 

 

 

        Word Count Guidelines1 

                                                                      PARCC has established the following word count guidelines for each grade span to inform passage selection. 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text selected 
for the first session of the Research Simulation Task and one of the literary texts selected for the Literary Analysis 
Task should be closer to the end of the word count range2 listed for the grade band than to the beginning of the 
range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a short text. 

2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary. 

3 

 

# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
400-600 words 

 

Literary 
RL 2,3,5,6 (any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

3 (6) 
 

1 (2) 

 
1 medium/long length  text 

600-1000 words 
*may be substituted with two paired texts1 

 

Literary 

RL 2,3,5, 6,9 (any combination)  
 
 

RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

 
1 short/medium text 

400-600 words 
 

Informational 
 

1 that is Literary 
Nonfiction 

 (RI focused) 
 

1 that is History/SS 
(RH focused) 

1 that is 
Science/Technical 

 (RST focused) 
 

1 that is RI OR RH or 
RST focused 

 

RI 2,3,5,8 (any combination)    
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 short/medium text 

400-600 words 
 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 medium/long length  text 

600-1000 words 
*may be substituted with two paired texts1 

 

RI 2,3,5,6,8,9 (any combination)  
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

Totals   NA NA                           26 (52) 



 
 

Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 32 58 30 120 52 172 

Reading Claim 
16 26 14 56 52 108 

Reading Literature Sub-
Claim 12 0 0 12 18 36 

Reading Information Sub-
Claim 0 20 0 20 22 42 

Reading Vocabulary Sub-
Claim 4 6 0 10 12 22 

Writing Claim 
16 32 16 64 0 64 

Written Expression Sub-
Claim 12 24 12 48 0 48 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 58 0 58 0 58 

 
 

4 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



Grade 7 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages Claims/Sub-Claims 

Item Types 

Maximum # 
of Points 

from PCRs1 
Task Models Applicable: Standards measured 

# of each 
task model 

to be 
developed 

# of items/ points 
for each level of 
complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total 

points) 
*in LA Task 

 2 items are TECRs 
* in RS Task  

2 items are TECRs 
*in NW Task 

 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
 

*1 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Literature 4(8) 

1 

4 

7A1: Contribution of one section to theme, setting or plot RL 1, 2, 3,5,6 
7A2: Central idea/lesson of literature   RL 1, 2, 3,5  
7A3: Interaction of story elements RL 1,2,3,5  
7A4: Comparison of techniques in print text and multimedia RL 1,2,3,7 7A1: 8 

7A2: 7 
7A3: 7 
7A4: 1 

 

 

Reading Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  
Writing Written 

Expression 0 12 W1 and/or W2 
W4,5,6,7,8,9,10 

 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

3 
 

*2 short  
text 
*1  

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Information 6(12) 

2 

8 

7B1: Focus on point of view and purpose RI 1,2,3,,5,6,9 
7B2: Focus on point of view and purpose. RH 1,2,3,5,6,9 
7B3: Focus on point of view and purpose. RST 1,2,3,5,6,9 
7B4: Use of illustrations and other visuals. RI1,3,5,6,7,8,9 
7B5: Use of illustrations and other visuals. RH 1,3,5,6,7,8,9 
7B6: Use of illustrations and other visuals. RST 1,3,5,6,7,8,9 
7B7: Analysis of argument. RI 1,2,3,5,6,8,9 
7B8: Analysis of argument. RHI 1,2,3,5,6,8,9 
7B9: Analysis of argument. RSTI 1,2,3,5,6,8,9 
7B10: Relationship of ideas. RI 1,2,3,5,6,9 
7B11: Relationship of ideas. RHI 1,2,3,5,6,9 
7B12: Relationship of ideas. RSTI 1,2,3,5,6,9 

7B1:  1 
7B2: 2 
7B3:2 
7B4:2 
7B5:2 
7B6:2 
7B7:2 
7B8:2 
7B9:2 

7B10:2 
7B11:2 
7B12:2 

 

Reading Vocabulary 3 (6) 0 RI 4 and L4,5,6 (any combination)  
Writing 

Written Expression 0 24 W1 and/or W2 focus 
W4,5,6,7,8,9,10 

 

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing. 

1 



Writing Knowledge 
Language and 
Conventions 

0 8 L1,2,3,6 
 

C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
 

* short  
text 

  
 

*See table for 
word count 
guidelines 

Reading 
 (major claim) 5(10) 

1 

4 7C1: Narrative Story:  Any combination of RL standards 1, 2,3, 5,7,9 
7C2: Narrative description:  Any combination of RI standards 1, 2,3, 5,7,9 

C1:10 
C2: 13 

 

Reading Vocabulary 0 0 NA  
Writing Written 

Expression 0 12 W3 and/or W2 focus 
W4,5,6,7,8,9,10 

 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

Totals 6 NA 20 (40) Reading 
 4 

16 Reading 
 62 Writing 

78 CCR 

NA 
 

18  Task 
Models 

 

 

Word Count Guidelines1 

 
                                                                                    PARCC has established the following word count guidelines for each grade span to inform passage selection. 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text 
selected for the first session of the Research Simulation Task and one of the literary texts selected for 
the Literary Analysis Task should be closer to the end of the word count range2 listed for the grade band 
than to the beginning of the range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an 
extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a 
short text. 

                                                                                                                                      2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary.                                                                                                                                                             
 

3 

 

# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
400-600 words 

 

Literary 
RL 2,3,5,6 (any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

3 (6) 
 

1 (2) 

 
1 medium/long length  text 

600-1000 words 
*may be substituted with two paired texts1 

 

Literary 

 
RL 2,3,5,6,9 (any combination)  

 
RL and L4,5,6 (any combination) 

 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

 
1 short/medium text 

400-600 words 
 

Informational 
 

1 that is Literary 
Nonfiction 

 (RI focused) 
 

1 that is History/SS 
(RH focused) 

1 that is 
Science/Technical 

 (RST focused) 
 

1 that is RI OR RH or 
RST focused 

 

RI 2,3,5,8 (any combination)    
 

RI 4 and L4,5,6 (any combination) 

 
Reading/Reading Information 

 
Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 short/medium text 

400-600 words 
 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

 
Reading/Reading Information 

 
Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 medium/long length  text 

600-1000 words 
*may be substituted with two paired texts1 

RI 2,3,5,6,8,9 (any combination)  
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

Totals   NA NA                        26 (52) 



 
 

Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 32 58 30 120 52 172 

Reading Claim 
16 26 14 56 52 108 

Reading Literature Sub-
Claim 12 0 0 12 18 36 

Reading Information Sub-
Claim 0 20 0 20 22 42 

Reading Vocabulary Sub-
Claim 4 6 0 10 12 22 

Writing Claim 
16 32 16 64 0 64 

Written Expression Sub-
Claim 12 24 12 48 0 48 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 58 0 58 0 58 

 
 
 

4 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



Grade 8 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages Claims/Sub-Claims 

Item Types 

Maximum # 
of Points 

from PCRs1 
Task Models Applicable: Standards measured  

# of each 
task model 

to be 
developed 

# of items/ points for 
each level of 

complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total points) 

*in LA Task 
 2 items are TECRs 

* in RS Task  
2 items are TECRs 

*in NW Task 
 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
*1 short  

text 
*1 

extende
d text 

 
*See table 
for word 

count 
guidelines 

Reading Literature 4(8) 

1 

4 

8A1: Differences in point of view of characters RL 1, 2, 3,5,6   
8A2: Central idea/lesson of literature   RL 1, 2, 3,5  
8A3: Effect of dialogue on events. RL 1,2,3,5  
8A4: Analysis of themes, patterns of events or character types RL 1,2,3,5,9 
8A5: Analysis of  a filmed production RL 1,2,3,7 8A1: 6 

8A2: 5 
8A3: 5 
8A4: 6 
8A5:1 

 

Reading 
Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  

Writing Written 
Expression 0 12 W1 and/or W2 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

3 
*2 short  

text 
*1 

extende
d text 

 
*See table 
for word 

count 
guidelines 

Reading 
Information 6(12) 

2 
8 

8B1: Focus on point of view and purpose RI 1,2,3,,5,6,9 
8B2: Focus on point of view and purpose. RH 1,2,3,5,6,9 
8B3: Focus on point of view and purpose. RST 1,2,3,5,6,9 
 8B4: Use of illustrations and other visuals. RI1,3,5,6,7,8,9  
8B5: Use of illustrations and other visuals. RH 1,3,5,6,7,8,9 
8B6: Use of illustrations and other visuals. RST 1,3,5,6,7,8,9 
8B7: Analysis of argument. RI 1,2,3,5,6,8,9  
8B8: Analysis of argument. RH 1,2,3,5,6,8,9  
8B9: Analysis of argument. RST 1,2,3,5,6,8,9  
8B10: Relationship of ideas. RI 1,2,3,5,6,9  
8B11: Relationship of ideas. RH 1,2,3,5,6,9 
8B12: Relationship of ideas. RST 1,2,3,5,6,9  

8B1:  2 
8B2: 2 
8B3:2 
8B4:2 
8B5:2 
8B6:2 
8B7:1 
8B8:2 
8B9:2 

8B10:2 
8B11:2 
8B12:2 

 

Reading 
Vocabulary 3 (6) 0 RI 4 and L4,5,6 (any combination)  

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing. 

1 



Writing 
Written Expression 0 24 W1 and/or W2 focus 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 8 L1,2,3,6 
 

C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
* short  

text 
 

*See table 
for word 

count 
guidelines 

Reading  
(major claim) 5(10) 

1 

4 8C1: Narrative Story:  Any combination of RL standards 1,2,3, 5,7,9 
8C2: Narrative description:  Any combination of RI standards1, 2,3, 5,7,9 

C1:10 
C2: 13 

 

Reading 
Vocabulary 0 0 NA  

Writing Written 
Expression 0 12 W3 and/or W2 focus 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

Totals 6 NA 20 (40) Reading 
 4 

16 Reading 
 62 Writing 

78 CCR 

NA 
 

19Task 
Models 

 

Word Count Guidelines1 

 
                                                                                    PARCC has established the following word count guidelines for each grade span to inform passage selection. 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text 
selected for the first session of the Research Simulation Task and one of the literary texts selected for 
the Literary Analysis Task should be closer to the end of the word count range2 listed for the grade band 
than to the beginning of the range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an 
extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a 
short text.    2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary. 

3 

 

# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
400-600 words 

 

Literary 
RL 2,3,6 (any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

3 (6) 
 

1 (2) 

 
1 medium/long length  text 

600-1000 words 
*may be substituted with two paired texts1 

 

Literary 
RL 2,3,5,6,9 (any combination)  

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

 
1 short/medium text 

400-600 words 
 

Informational 
 

1 that is Literary 
Nonfiction 

 (RI focused) 
 

1 that is History/SS 
(RH focused) 

1 that is 
Science/Technical 

 (RST focused) 
 

1 that is RI OR RH or 
RST focused 

 

RI 2,3,5,8 (any combination)    
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 short/medium text 

400-600 words 
 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 medium/long length  text 

600-1000 words 
*may be substituted with two paired texts1 

 

RI 2,3,5,6,8,9 (any combination)  
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

Totals   NA NA                        26 (52) 



 
 
 
 
 

Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 32 58 30 120 52 172 

Reading Claim 
16 26 14 56 52 108 

Reading Literature Sub-
Claim 12 0 0 12 18 36 

Reading Information Sub-
Claim 0 20 0 20 22 42 

Reading Vocabulary Sub-
Claim 4 6 0 10 12 22 

Writing Claim 
16 32 16 64 0 64 

Written Expression Sub-
Claim 12 24 12 48 0 48 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 58 0 58 0 58 

 
4 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



Grade 9 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages Claims/Sub-Claims 

Item Types 

Maximum 
# of Points 
from PCRs1 

Task Models Applicable: Standards measured 

# of each 
task model 

to be 
developed 

# of items/ points 
for each level of 
complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total points) 

*in LA Task 
 2 items are TECRs 

* in RS Task  
2 items are TECRs 

*in NW Task 
 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
 

*1 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Literature 4(8) 

1 

4 

9A1: Analysis of non-U.S. literature. RL 1, 2, 3,5,6   
9A2: Text structure/manipulation of time   RL 1, 2, 3,5  
9A3: Complex characterization. RL 1,2,3,5  
9A4: Analysis of how author draws on or transforms source material.  
RL 1,2,3,5,9  
9A5: Analysis of a subject or scene RL 1,2,3,7 

9A1: 6 
9A2: 5 
9A3: 5 
9A4: 6 
9A5:1 

 

Reading 
Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  

Writing Written 
Expression 0 12 W1 and/or W2 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

3 
 

*2 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading 
Information 6(12) 2 8 

9B1: Focus on point of view and purpose RI 1,2,3,5 ,6,9 
9B2: Focus on point of view and purpose. RH 1,2,3,5,6,9  
9B3: Focus on point of view and purpose. RST 1,2,3,5,6,9  
9B4: Use of illustrations and other visuals. RI1,3,5,6,7,8,9  
9B5: Use of illustrations and other visuals. RST 1,3,5,6,7,8,9  
9B6: Analysis of argument. RI 1,2,3,5,6,8,9  
9B7: Analysis of argument. RH 1,2,3,5,6,8,9  
9B8: Analysis of argument. RST 1,2,3,5,6,8,9  
9B9: Relationship of ideas. RI 1,2,3,5,6,9  
9B10: Relationship of ideas. RH 1,2,3,5,6,9  
9B11: Relationship of ideas. RST 1,2,3,5,6,9 (1/3/9) 

9B1:  2 
9B2: 2 
9B3:2 
9B4:2 
9B5:2 
9B6:2 
9B7:2 
9B8:2 
9B9:2 

9B10:2 
9B11:2 

 

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing. 

1 

 



Reading 
Vocabulary 3 (6) 0 RI 4 and L4,5,6 (any combination) +1 

additional 
task—any 
task model 

 

Writing 
Written Expression 0 24 W1 and/or W2 focus 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 8 L1,2,3,6 
 

C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
* short  

text 
 

*See table for 
word count 
guidelines 

Reading  
(major claim) 5(10) 

1 

4 9C1: Narrative Story:  Any combination of RL standards 1,2,3, 5,7,9 
9C2: Narrative description:  Any combination of RI standards 1,2,3, 5,7,9 

C1:7 
C2: 16 

 

Reading 
Vocabulary 0 0 NA  

Writing Written 
Expression 0 12 W3 and/or W2 focus 

W4,5,6,7,8,9,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 

 

Totals 6 NA 20 (40) Reading 
 4 

16 Reading 
 62 Writing 

78 CCR 

NA 
 

18Task 
Models 

 

Word Count Guidelines1 

 
                                                                                    PARCC has established the following word count guidelines for each grade span to inform passage selection. 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text selected for the first session 
of the Research Simulation Task and one of the literary texts selected for the Literary Analysis Task should be closer to the end of the 
word count range2 listed for the grade band than to the beginning of the range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a short text. 

2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary.                                                                                                                                                                                                                                                                                                                                            3                                                                                                         
 
 

 

# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
500-800 words 

 

Literary 
RL 2,3,5,6, (any combination)  

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

3 (6) 
 

1 (2) 

1 medium/long length  text 
800-1,500 words 

*may be substituted with two paired texts1 

 

Literary 
RL 2,3,5,6,9 (any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

 
1 short/medium text 

500-800 words 
 

Informational 
 

1 that is Literary 
Nonfiction 

 (RI focused) 
 

1 that is History/SS 
(RH focused) 

1 that is 
Science/Technical 

 (RST focused) 
 

1 that is RI OR RH or 
RST focused 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 short/medium text 

500-800 words 
 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 medium/long length  text 

800-1,500 words 
*may be substituted with two paired texts1 

 

RI 2,3,5,6,8,9 (any combination) 
 

RI 4 and L4,5,6 (any combination) 
 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

Totals   NA NA                        26 (52) 



 
 

Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 32 58 30 120 52 172 

Reading Claim 
16 26 14 56 52 108 

Reading Literature Sub-
Claim 12 0 0 12 14 26 

Reading Information Sub-
Claim 0 20 0 20 26 46 

Reading Vocabulary Sub-
Claim 4 6 0 10 12 22 

Writing Claim 
16 32 16 64 0 64 

Written Expression Sub-
Claim 12 24 12 48 0 48 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 58 0 58 0 58 

 
 

4 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



Grade 10 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages Claims/Sub-Claims 

Item Types 

Maximum 
# of Points 
from PCRs1 

Task Models Applicable: Standards measured  

# of each 
task model 

to be 
developed 

# of items/ points 
for each level of 
complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total points) 

*in LA Task 
 2 items are TECRs 

* in RS Task  
2 items are TECRs 

*in NW Task 
 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
 

*1 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Literature 4(8) 

1 

4 

10A1: Impact of word choice. RL 1, 2, 3,4,5   
10A2: Structural analysis.   RL 1, 2, 3,5  
10A3: Complex characterization. RL 1,2,3,5  
10A4: Analysis of how author draws on or transforms source material.  
RL 1,2,3,5,9  
10A5: Analysis of a subject or scene L 1,2,3,7 

10A1: 6 
10A2: 5 
10A3: 5 
10A4: 6 
10A5:1 

 

Reading 
Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  

Writing Written 
Expression 0 12 W1 and/or W2 

W4,5,6,7,8,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

3 
 

*2 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading 
Information 6(12) 2 8 

10B1: Focus on point of view and purpose RI 1,2,3,5,6,9  
10B2: Focus on point of view and purpose. RH 1,2,3,5,6,9  
10B3: Focus on point of view and purpose. RST 1,2,3,5,6,9  
10B4: Use of illustrations and other visuals. RI1,3,5,6,7,8 ,9 
10B5: Use of illustrations and other visuals. RST 1,3,5,6, 7,8,9  
10B6: Analysis of argument. RI 1,2,3,5,6,8,9  
10B7: Analysis of argument. RH 1,2,3,5,6,8,9  
10B8: Analysis of argument. RST 1,2,3,5,6,8,9  
10B9: Relationship of ideas. RI 1,2,3,5,6,9  
10B10: Relationship of ideas. RH 1,2,3,5,6,9  
10B11: Relationship of ideas. RST 1,2,3,5,6,9  

10B1:  2 
10B2: 2 
10B3:2 
10B4:2 
10B5:2 
10B6:2 
10B7:2 
10B8:2 
10B9:2 

10B10:2 
10B11:2  

 

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing. 

. 

1 



Reading 
Vocabulary 3 (6) 0 RI 4 and L4,5,6 (any combination) +1 

additional 
task—any 
task model 

 

 

Writing 
Written Expression 0 24 W1 and/or W2 focus 

W4,5,6,7,8,10 
 

Writing Knowledge 
Language and 
Conventions 

0 8 L1,2,3,6 
 

C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
 

* short  
text 

 
*See table for 

word count 
guidelines 

Reading 
 (major claim) 5(10) 

1 

4 10C1: Narrative Story:  Any combination of RL standards 1,2,3, 5,7,9 
10C2: Narrative description:  Any combination of RI standards 1,2,3, 5,7,9 

C1:7 
C2: 16 

 

Reading 
Vocabulary 0 0 NA  

Writing Written 
Expression 0 12 W3 and/or W2 focus 

W4,5,6,7,8,10 
 

Writing Knowledge 
Language and 
Conventions 

0 4 L1,2,3,6 
 

Totals 6 NA 20 (40) Reading 
 4 

16 Reading 
 62 Writing 

78 CCR 

NA 
 

18 Task 
Models 

 

Word Count Guidelines1 

 
                                                                                    PARCC has established the following word count guidelines for each grade span to inform passage selection. 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text selected for the first session of 
the Research Simulation Task and one of the literary texts selected for the Literary Analysis Task should be closer to the end of the word 
count range2 listed for the grade band than to the beginning of the range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a short text.                                                                                                    2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary. 
.                                                                                                                                                                               
 

3 

 

# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
500-800 words 

 

Literary 
RL 2,3,5,6, (any combination)  

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

3 (6) 
 

1 (2) 

 
1 medium/long length  text 

800-1,500 words 
*may be substituted with two paired texts1 

 

Literary 
RL 2,3,5,6,9 (any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

 
1 short/medium text 

500-800 words 
 

Informational 
 

1 that is Literary 
Nonfiction 

 (RI focused) 
 

1 that is History/SS 
(RH focused) 

1 that is 
Science/Technical 

 (RST focused) 
 

1 that is RI OR RH or 
RST focused 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 short/medium text 

500-800 words 
 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 medium/long length  text 

800-1,500 words 
*may be substituted with two paired texts1 

 

RI 2,3,5,6,8,9 (any combination) 
 

RI 4 and L4,5,6 (any combination) 
 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

Totals   NA NA                        26 (52) 



 
 

Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 32 58 30 120 52 172 

Reading Claim 
16 26 14 56 52 108 

Reading Literature Sub-
Claim 12 0 0 12 14 26 

Reading Information Sub-
Claim 0 20 0 20 26 46 

Reading Vocabulary Sub-
Claim 4 6 0 10 12 22 

Writing Claim 
16 32 16 64 0 64 

Written Expression Sub-
Claim 12 24 12 48 0 48 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 58 0 58 0 58 

4 
 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



Grade 11 Common Form Specifications (MY + PBA): 
 

Task Type # of 
Passages 

Claims/Sub-
Claims 

Item Types 

Maximum # 
of Points 

from PCRs1 
Task Models Applicable: Standards measured  

# of each 
task model 

to be 
developed 

# of items/ points 
for each level of 
complexity from 
EBSR/TECR items 

# of   EBSR/TECR 
items (total points) 

*in LA Task 
 2 items are TECRs 

* in RS Task  
2 items are TECRs 

*in NW Task 
 1 item is a TECR 

# of 
PCRS 

A 
Literature 
Analysis 

Task—for a 
given form, 
choose only 

one task 
model 

2 
 

*1 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading Literature 4(8) 

1 

4 

11A1: Text structure. RL 1, 2, 3,5   
11A2: Analysis of two or more themes/central ideas.   RL 1, 2, 3,5  
11A3: Analysis of story elements/structure. RL 1,2,3,5 
11A4: Expression of knowledge of eighteenth, nineteenth and early-
twentieth century treatment of similar themes and topics. RL 1,2,3,5,9 

11A1: 6 
11A2: 5 
11A3: 6 
11A4: 6 

 

Reading 
Vocabulary 2(4) 0 RL 4 and L4,5,6 (any combination)  

Writing Written 
Expression 0 12 W1 and/or W2 

W4,5,6,7,8,9,10 
 

Writing 
Knowledge 

Language and 
Conventions 

0 4 L1,2,3,6 

 

B 
Research 

Simulation 
Task—for a 
given form, 
choose only 

one task 
model 

3 
 

*2 short  
text 
*1 

extended 
text 

 
*See table for 

word count 
guidelines 

Reading 
Information 6(12) 

2 
8 

11B1: Focus on point of view and purpose RI 1,2,3,5,6,9 
11B2: Focus on point of view and purpose. RH 1,2,3,5,6,9 
11B3: Focus on point of view and purpose. RST 1,2,3,5,6,9 
11B4: Use of illustrations and other visuals. RI1,3,5,6,7,8,9 
11B5: Use of illustrations and other visuals. RST 1,3,5,6,7,8,9 
11B6: Analysis of argument. RI 1,2,3,5,6,8,9  
11B7: Analysis of argument. RH 1,2,3,5,6,8,9 
11B8: Analysis of argument. RST 1,2,3,5,6,8,9 
11B9: Relationship of ideas. RI 1,2,3,5,6,9  
11B10: Relationship of ideas. RH 1,2,3,5,6,9 
11B11: Relationship of ideas. RST 1,2,3,5,6,9 

11B1:  2 
11B2: 2 
11B3:2 
11B4:2 
11B5:2 
11B6:2 
11B7:2 
11B8:2 
11B9:2 

11B10:2 
11B11:2 

+1 
additional 

 

Reading 
Vocabulary 3 (6) 0 RI 4 and L4,5,6 (any combination)  

                                                           

1NOTE -The maximum number of points is dependent on finalizing the rubric score point ranges which cannot be done until after field testing. 
1 



Writing 
Written 

Expression 
0 24 W1 and/or W2 focus 

W4,5,6,7,8,9,10 

task—any 
task model 

 

 

Writing 
Knowledge 

Language and 
Conventions 

0 8 L1,2,3,6 

 

C 
Narrative 
Writing 

Task—for a 
given form, 
choose only 

one task 
model 

1 
 

* short  
text 

 
*See table for 

word count 
guidelines 

Reading  
(major claim) 5(10) 

1 

4 11C1: Narrative Story:  Any combination of RL standards 1,2,3, 5,7,9 
11C2: Narrative description:  Any combination of RI standards 1,2,3, 5,7,9 

C1:7 
C2: 16 

 

Reading 
Vocabulary 0 0 NA  

Writing Written 
Expression 0 12 W3 and/or W2 focus 

W4,5,6,7,8,9,10 
 

Writing 
Knowledge 

Language and 
Conventions 

0 4 L1,2,3,6 

 

Totals 6 NA 20 (40) Reading 
 4 

16 Reading 
 62 Writing 

78 CCR 

NA 
 

17  Task 
Models 

 

Word Count Guidelines1 

 
                                                                                    PARCC has established the following word count guidelines for each grade span to inform passage selection. 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the text selected for the first session of 
the Research Simulation Task and one of the literary texts selected for the Literary Analysis Task should be closer to the end of the word 
count range2 listed for the grade band than to the beginning of the range3 for that grade band. 
1 Passage Selection Guidelines for Assessing CCSS ELA 
2 A text that is closer to the end of the word count range for a listed grade band is considered an extended text.  
3 A text that is closer to the beginning of the word count range for a listed grade band is considered a short text.                                                                                                                                                                              2 
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1Note- See Text Selection Guidelines for Assessing CCSS ELA for more information about pairing passages.  At each grade level, each student will read one set of paired texts.  The pairing may be two literary texts or two 
informational texts or one literary and one informational text.  Note, those items that measure Reading Information and Reading Literature standards will not have points attributed to sub-claims, but instead the points from these 
items will be attributed to the major reading claim.  This will mean that while the points annually for the overall major reading claim and master claim for CCR will remain constant, year to year and form to form, the number of 
points in the reading sub-claims will vary.                                                                                                                                         
 

3 

 

# of Texts Type of Text Standards to Measure Claims/Sub-Claims 

Item Types 
#  EBSR/TECR items 

 (total points) 
*8 items are TECRs  
*18 items are  EBSRs 

  

 

1 short/medium text 
500-800 words 

 

Literary 
RL 2,3,5,6, (any combination)  

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

3 (6) 
 

1 (2) 

1 medium/long length  text 
800-1,500 words 

*may be substituted with two paired texts1 

 

Literary 
RL 2,3,5,6,9 (any combination) 

 
RL 4 and L4,5,6 (any combination) 

Reading/Reading Literature 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

 
1 short/medium text 

500-800 words 
 

Informational 
 

1 that is Literary 
Nonfiction 

 (RI focused) 
 

1 that is History/SS 
(RH focused) 

1 that is 
Science/Technical 

 (RST focused) 
 

1 that is RI OR RH or 
RST focused 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

 
1 short/medium text 

500-800 words 
 

RI 2,3,5,8 (any combination) 
 

RI 4 and L4,5,6 (any combination) 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

4 (8) 
 

1(2) 

1 medium/long length  text 
800-1,500 words 

*may be substituted with two paired texts1 

 

 
RI 2,3,5,6,8,9 (any combination) 

 
RI 4 and L4,5,6 (any combination) 

 

Reading/Reading Information 
 

Reading/Reading Vocabulary 

5 (10) 
 

1 (2) 

Totals   NA NA                        26 (52) 



 
 

Point Distribution for PARCC Summative Assessment 
by component (PBA & EOY) and Claim and Sub-Claim2 

 
 

 

Performance-Based 
Assessment 

Literary Analysis Task 

Performance-Based 
Assessment 

 Research Simulation Task 

Performance-Based 
Assessment 

 Narrative Task 

Total Performance-Based 
Assessment End Of Year Assessment Total for PARCC 

Summative Assessment 

College and Career 
Readiness Claim 32 58 30 120 52 172 

Reading Claim 
16 26 14 56 52 108 

Reading Literature Sub-
Claim 12 0 0 12 14 26 

Reading Information Sub-
Claim 0 20 0 20 26 46 

Reading Vocabulary Sub-
Claim 4 6 0 10 12 22 

Writing Claim 
16 32 16 64 0 64 

Written Expression Sub-
Claim 12 24 12 48 0 48 

Knowledge of Language 
and Conventions Sub-Claim 4 8 4 16 0 16 

Research Claim 
0 58 0 58 0 58 

 
4 

                                                           
2 These totals reflect a literary to literary or informational to informational pairing on the EOY.  For a form with  the pairing on the EOY literary to informational, there will be fewer points in one or more of the reading sub-claims, 
but the overall points in the major reading claim will remain the same. 



1 
 

Passage Selection Guidelines for Assessing CCSS ELA1 
 

Along with instructional materials and teacher training, assessment development is essential to the 
successful implementation of the Common Core State Standards (CCSS).  The Standards devote 
considerable attention to the types and nature of texts to be used in instruction and assessment, and 
this document outlines specific implications for the PARCC ELA/Literacy assessments. It is crucial that 
passages selected for the assessments meet the requirements of the CCSS, as these texts will shape both 
the nature and the quality of the questions students can be asked.  

One key requirement is text complexity. The foundation for preparing students for the linguistic rigors of 
college and the workplace lies in the texts with which students interact.  By the time they graduate, 
students should be prepared to successfully read and analyze the types of complex texts they will 
encounter after high school.  Selecting passages of appropriate type and complexity for use in 
assessment is integral to this preparation.   

One of the major shifts of the CCSS is an emphasis on developing skills for comprehending and analyzing 
informational texts.  Increased exposure to informational texts better prepares students for the various 
types of texts they will encounter in college and the workplace.  The array of passages selected for 
assessment from K-12 should support the development of the necessary skills to handle this range of 
informational texts. 

Another shift is an increased emphasis on analysis across multiple texts, often of texts representing 
varied genres and media.  Several standards, especially for reading literature, require intertextual and 
multimedia analysis.  These expectations require special attention to selection of related passages, 
chosen specifically to support assessment of the full range of expectations.   

This document offers guidelines for selecting passages based on five considerations.  These guidelines 
should inform the training of passage finders in order to ensure the development of a pool of 
acceptable passages that can support assessment of the CCSS for the PARCC summative assessments.  
These guidelines will also underlie the work of form assemblers as they construct forms that will assess 
the full continuum of standards.  In choosing passages, passage finders should consider: 

A. Using the framework for determining text complexity 
B.  Selecting a variety of texts (including different types of texts, a balance of authors by gender 

and ethnicity, and texts that appeal to a diverse student population) 
C.  Selecting authentic passages that allow for a range of standards and evidences to be 

demonstrated to meet the PARCC claims 

                                                           
1 Throughout this document, the words “passage” and “text” are used synonymously.  For the purposes of this 
document, a passage or a text is defined as a stimulus that allows for the measurement of the PARCC summative 
assessment claims in reading.  It should be noted too that a passage or text may contain art work, photographs, 
graphics or other visuals.  In addition, a passage or text may be print or multimedia. 



2 
 

D. Pairing passages effectively  
E. Meeting demands of bias and sensitivity guidelines 

A. Using the framework for determining text complexity 
 
Selecting passages of appropriate complexity is essential for assessing the comprehension skills at each 
developmental level.  Passages, too basic for a given level, will not possess the necessary vocabulary, 
syntax, structures, and content development to assess the grade-level skills.  Passages too complex for a 
given level will contain characteristics that interfere with the assessment of the grade-level skills.  

PARCC has agreed upon a framework for determining text complexity, which passage selectors will 
utilize.   The details of the framework are described below. 

PARCC will use two components for determining text complexity for all passages proposed: 
 
1. Three quantitative text complexity measures (i.e., Reading Maturity Metric, SourceRater, and 

Lexiles) will be used to analyze all reading passages to determine an initial recommendation for 
grade level.  
 
When the complexity measures do not place the text in the same grade level, passage selectors 
should note the potential grade levels given for the text and document their grade level or grade-
level span recommendation. 
 

2. Complexity Analysis Worksheets, one for informational text and one for literary text, will be used as 
qualitative measures. The results will be used to determine a recommendation for qualitative text 
complexity within the grade level, or grade-level span, and will result in a categorization of each text 
as readily accessible, moderately complex, or highly complex.  

For multimedia texts, qualitative judgments from one or both of the “optional” categories in the 
Complexity Analysis Worksheet will be combined with judgments in the other categories to make a 
holistic determination of the complexity of the material.  

For each text, including multimedia text, the complexity level will be determined by the traits it 
exhibits that are classified as readily accessible, moderately complex, or highly complex.  In many 
instances, a text will demonstrate fairly uniform complexity across categories, as demonstrated by 
the completed rubric (see Appendix A of this document).  However, because texts may not be 
uniform across the complexity categories, an overall determination must be made based on the 
preponderance of complexity ratings.  

 

As part of the passage selection process, the passage selector should record a rationale to describe 
how both the quantitative and qualitative analyses were considered and used to inform the final 
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grade level or grade-level span and the text complexity determinations. The rationale will be 
presented along with the passage to assist in the passage review process. 

 
A Note about Length of Texts 

PARCC has established the following word count guidelines for each grade span to inform passage 
selection of print texts. 

 

Table 1. Minimum/Maximum Passage Lengths by Grade Band 

Grade Band Minimum/Maximum Passage Length for Literary and Informational 
Text/Literary Nonfiction 

3 – 5 200 – 800 words 
6 – 8 400 – 1,000 words 

9 – 11  500 – 1,500 words 
 

It should be noted too that for the Mid-Year Assessment and Performance-Based Assessments, the 
text selected for the first session of the Research Simulation Task and one of the literary texts 
selected for the Literary Analysis Task should be closer to the end of the word count range listed for 
the grade band rather than to the beginning of the range for that grade band.   

PARCC recognizes that it is the overall appropriateness of texts, rather than merely text length that 
should guide text selection. In considering length of both print and multimedia texts, form 
assemblers must consider overall testing time when deciding which texts to place together in a 
single form.   

Multimedia texts are not measured in word counts.  The average time allocated for reading a print 
text is assumed to be approximately ten (10) minutes, with shorter passages taking a bit less and 
longer passages taking a bit more.  This includes time for selective rereading.  The length of 
multimedia texts should allow for similar student processing time as print texts. 

For those Research Simulation Tasks where the student will read three texts, it is feasible to split an 
authentic text of high quality into two sections.  The sectioning of the text should be done in a way 
that maintains the authenticity of the organization of the original text (e.g. where a natural break in 
the text occurs).  A single, long text may not be broken into two sections and “count” as two texts 
for a Research Simulation Task where the student is required to read only two texts, or for the 
Literary Analysis Task, or on the End of Year Assessment. 
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B.  Selecting a variety of texts (including different types of texts, a balance of authors 
by gender and ethnicity, and texts that appeal to a diverse student population)  
 

Since the CCSS call for students to comprehend a range of complex texts, it is important that passage 
finders and form assemblers select texts for the PARCC assessments that represent a range of texts.  
In developing this range, one important consideration is a need to balance texts written by authors 
with diverse backgrounds, including a balance of authors by gender and ethnicity.  In addition, since 
the students taking the PARCC assessments are themselves a diverse population, texts selected 
should appeal to a wide range of student audiences.  Form assemblers should create forms that 
demonstrate this diversity as well. 

Although each text has unique characteristics, texts can be grouped by general similarities in 
structure and purpose.  Passage finders and form assemblers will focus on a variety of text types in 
locating texts and in putting together forms so that the PARCC assessments allow students to 
demonstrate their ability to read and comprehend a range of complex texts.  Multimedia texts 
without corresponding print and some forms of functional informational texts (e.g. agendas, recipes, 
correspondence) will require careful consideration prior to inclusion on the PARCC assessments to 
ensure that these texts meet the rigorous standards of passages used to measure the CCSS and 
PARCC’s reading claims.   

1.  Literary Text Types:  There are many literary genres, but for the purpose of helping passage 
finders and form assemblers select a variety of text types, literature text types will be grouped 
into four categories: 
a. Poetry 
b. Drama 
c. Fiction 
d. Multimedia (e.g. film, radio play) 
 

2.  Informational Text Types:  There are many informational text types, but for the purposes of 
helping passage finders and form assemblers select a variety of text types, informational text 
types will be grouped into four categories: 
a. Literary Nonfiction 
b. History/Social Science Texts 
c. Science/Technical Texts 
d. Multimedia (e.g. texts that have both words and audio or video) 

It will also be helpful for passage finders and form assemblers to consider the many types of texts 
within these various text categories that could serve as authentic source materials for the PARCC 
assessments, particularly when selecting informational texts.  The following types of informational 
texts may be considered appropriate for the PARCC assessments: 

• Advertisements 
• Agendas 
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• Autobiographies 
• Biographies 
• Company profiles 
• Contracts 
• Correspondence 
• Essays 
• Feature articles 
• Government documents 
• Histories 
• Interviews 
• Journal articles 
• Legal documents 
• Magazine articles 
• Memoirs 
• News articles 
• Opinion/editorial pieces 
• Political cartoons 
• Product specifications 
• Product/service descriptions 
• Recipes 
• Reports 
• Reviews 
• Science investigations 
• Speeches 
• Textbooks 
• Tourism guides 
• Training manuals 
• User guides/manuals 

C.  Selecting authentic passages that allow for a range of standards and evidences to 
be demonstrated to meet the PARCC claims 

 
Authenticity of Texts 

The texts students encounter on tests should be worthy of careful attention, be content rich and 
challenging, and exhibit professional published quality. In short, materials on CCSS assessments should 
be of sufficient quality and complexity that students can demonstrate that they are the path to achieve 
college and career readiness.  
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Generally, texts used for assessment should be drawn from previously published materials because 
these materials have undergone professional review and editing in the publication process.  

Informational texts that have been commissioned specifically for a test typically lack the quality and 
complexity required to meet the expectations of the Common Core: often they demonstrate poor use of 
evidence, possess weak organizational structure, lack density, and/or have questionable content 
accuracy. Also, commissioned texts are often simplistic, failing to provide sufficient information for 
students to gain important knowledge.  

Similarly, literary texts that have been commissioned for a test often fail to demonstrate the deft 
character development, plotting, and thematic relevance that are hallmarks of the fiction writer’s craft. 
Commissioned literary nonfiction also often fails to exhibit the professional qualities expected in this 
rich genre.  

Consequently, passage finders should plan to locate authentic texts for the PARCC summative 
assessments for English Language Arts/Literacy. 

Graphics, photographs and other visual images (artwork) that were published with an authentic text 
should accompany the text on the PARCC Summative Assessment, to maintain the authenticity of the 
text.  The artwork is not to be replaced by commissioned artwork without prior PARCC approval to do 
so; approval to do so will be rare. 

Similarly, just as PARCC does not want to use commissioned print texts, a rerecording of an audio clip 
would constitute changing an authentic text into a commissioned text, and PARCC does not wish to use 
commissioned texts.  Consequently, passage selectors should seek audio clips with appropriate pacing, 
tone, etc. 

 
Evidence Tables 

In grades K through 12, the Common Core State Standards for reading contain a set of standards for 
literary texts and a set for informational texts. In grades 6 through 12, there are two additional sets of 
standards, one for the science/technical domain and one for the history/social studies domain. After a 
text has been designated for use within a specific grade, the passage selector must consider how the 
content and structure of the passage supports the claims and evidence to be elicited by the assessment.  
If the text is literary, the passage selector should use the appropriate grade level evidence tables aligned 
to the reading literature and reading vocabulary sub-claims.  If the passage is informational, the passage 
selector should use the appropriate grade level evidence tables aligned to the reading information and 
reading vocabulary sub-claims.  The evidence tables are attached in Appendix B. 
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D. Pairing passages effectively 

Within each grade, there are several standards that call for students to use more than one text in order 
to demonstrate achievement of the standard.  

 

The standard codes for the paired or multiple text standards in the CCSS are listed by grade in the table 
below. The table illustrates that the numbers of these standards vary, not only by grade level, but also 
by domain [Reading Literary Text (RL), Reading Informational Text (RI), Reading History/Social Studies 
Text (RH), and Reading Scientific and Technical Text (RST).]  

 

Table 2. Standards Requiring Paired or Multiple Texts 

Grade 

Number of RL, RI, RH, and RST 
standards requiring more than 
one stimulus (stimulus may be 
text, art, graphic, quantitative 
info, multimedia)  

Standard Codes 

3 4 RL.7, 9; RI.7, 9 
4 6 RL.5, 6, 7, 9; RI.6, 7, 9 
5 6 RL.7, 9; RI.5, 6, 7, 9 
6 8 RL.7,9; RI.7,9; RH.7,9; RST.7,9 
7 8 RL.7,9; RI.7,9; RH.7,9; RST.7,9 
8 9 RL.5, 7,9; RI.7,9; RH.7,9; RST.7,9 

9-10 9 RL.7,9; RI.7,9; RH.6,7,9; RST.7,9 
11 8 RL.7,9; RI.7; RH.6,7,9; RST.7,9 

 
 
Criteria for Selection of Paired or Multiple Texts 

Paired or multiple texts used to assess the standards shown in the table above should be selected with 
the same care as all texts used on CCSS assessments. Exposing students to grade-level texts of 
appropriate complexity—including texts from the domains of ELA, science, history/social studies, 
technical subjects, and the arts—lies at the heart of common core assessment. The assessment should 
require the careful gathering of observations about a text and careful consideration about what those 
observations taken together add up to—from the smallest linguistic matters to larger issues of overall 
understanding and judgment.  

There are several additional criteria for selecting the passages for the standards that require more than 
one text. These criteria are based on the language of the standard and depend on the explicit purpose of 
the standard—what it is that students are being asked to do with the text. The standards in Table 1 can 
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be sorted into several general categories based on their purposes. Listed below are the general 
purposes and the requirements for the texts that will assess each purpose. 

1.  Compare literary elements, including theme 

The two or more literary texts selected to assess standards that call for comparison and analysis of 
literary elements (including theme) must contain literary elements that  

• Are readily discernible to students (e.g., identifiable themes supported by textual evidence, 
clearly delineated points of view) 

• Are meaningful (e.g., a setting that contributes to the plot or theme)  
• Have significant points of comparisons (e.g., themes that have a recognizable relationship to 

each other, similar settings that have differing but related impacts in the literary texts, plots 
with similar elements).  

For standard RL.4.5, the texts must be poems, drama, or prose. 

For standards RL.3.9, RL.4.6, and RL.5.9, the texts must be fiction. 

For standard RL.6.9, more than one different literary genre must be used.  

For standard RL.11-12.9, texts must be chosen from foundational works from the same period in 
American literature.  

Table 3: Standards Whose Primary Focus Is Comparison of Literary Elements 
RL.3.9 Compare and contrast the themes, settings, and plots of stories written by the same author 

about the same or similar characters (e.g., in books from a series). 
RL.4.5 Explain major differences between poems, drama, and prose, and refer to the structural 

elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters, 
settings, descriptions, dialogue, stage directions) when writing or speaking about a text. 

RL.4.6 Compare and contrast the point of view from which different stories are narrated, including 
the difference between first- and third-person narrations. 

RL.4.9 Compare and contrast the treatment of similar themes and topics (e.g., opposition of good 
and evil) and patterns of events (e.g., the quest) in stories, myths, and traditional literature 
from different cultures. 

RL.5.9 Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on 
their approaches to similar themes and topics. 

RL.6.9 Compare and contrast texts in different forms or genres (e.g., stories and poems; historical 
novels and fantasy stories) in terms of their approaches to similar themes and topics. 

RL.11-
12.9 

Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century 
foundational works of American literature, including how two or more texts from the same 
period treat similar themes or topics. 
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2.  Compare central ideas, topics (including same event and point of view) in two or more 
informational texts 

The two or more informational texts selected to assess standards that call for comparison and analysis 
of central ideas, topics, or events must  

• Not only treat the same general topic but also both contain more focused ideas related to the 
broader topic (e.g., not two texts simply about bees but texts that treat ideas like beneficial 
effects of bees or signals among bees).  

• Have discernible points of comparison in terms of such aspects as author’s point of view or 
focus, amount and quality of evidence, differences in emphasis, significant omissions and/or 
inclusions of ideas.  

• Have points of comparison that invite questions beyond superficial observations (e.g., “which 
text has more detail about [idea]?” or “which text mentions [topic]?}” 

For standard RI3.9, there must be two texts on the same topic. 

For standard RI4.6, the texts must be a firsthand and a secondhand account of the same event or 
topic. 

For standards RI5.6, RH9-10.6, and RH11-12.6, texts must be on the same topic with discernible 
points of view that can be compared. 

For standard RI.8.9, the texts must provide conflicting information.  

For standard RI.9-10.9, the texts must be selected from seminal U.S. documents of historical and 
literary significance. 

Table 4: Standards Whose Primary Focus Is Comparison of Central Ideas, Topics, Points of View 
RI.3.9 Compare and contrast the most important points and key details presented in two texts on 

the same topic. 
RI.4.6 Compare and contrast a firsthand and secondhand account of the same event or topic; 

describe the differences in focus and the information provided. 
RI.5.6 Analyze multiple accounts of the same event or topic, noting important similarities and 

differences in the point of view they represent. 
RI.7.9 Analyze how two or more authors writing about the same topic shape their presentations of 

key information by emphasizing different evidence or advancing different interpretations of 
facts. 

RI.8.9 Analyze a case in which two or more texts provide conflicting information on the same topic 
and identify where the texts disagree on matters of fact or interpretation. 

RI.9-10.9 Analyze seminal U.S. documents of historical and literary significance (e.g., Washington's 
Farewell Address, the Gettysburg Address, Roosevelt's Four Freedoms speech, King's "Letter 
from Birmingham Jail"), including how they address related themes and concepts. 

RH.9-10.6 Compare the point of view of two or more authors for how they treat the same or similar 
topics, including which details they include and emphasize in their respective accounts.  

RH.11- Evaluate authors’ differing points of view on the same historical event or issue by assessing 
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12.6 the authors’ claims, reasoning, and evidence.  
RST.9-
10.9 

Compare and contrast findings presented in a text to those from other sources (including 
their own experiments), noting when the findings support or contradict previous 
explanations or accounts.  

 

3. Compare and/or analyze different versions of the same text (literature or informational texts) 

Items that assess the standards in this category are based on a text and a second version of that text, 
with the second version either an audio or a video presentation. Students are asked to make 
comparisons between the two versions. Texts chosen to assess this category of standards must  

• Be a copy of the written text accompanied by an audio or video rendition of the text so that the 
aspects affected by delivery in a different medium can be discerned.  

• If there are minor variations in words between the written version and the audio or video 
version, the script of the media version should be provided for ease of comparison.  
 
For standards RL.4.7 and R.L8.7, the written text must be a story or drama. 
For standards RL.6.7, RL7.7, and RL.11-12.7, the written text must be a story, drama, or poem. 
For standard RI.7.7, the written text may be a speech or other informational text.  
 

Table 5: Standards Whose Primary Focus Is Comparing Different Versions of the Same Text 

RL.4.7 Make connections between the text of a story or drama and a visual or oral presentation of 
the text, identifying where each version reflects specific descriptions and directions in the 
text. 

RL.6.7 Compare and contrast the experience of reading a story, drama, or poem to listening to or 
viewing an audio, video, or live version of the text, including contrasting what they “see” 
and “hear” when reading the text to what they perceive when they listen or watch. 

RL.7.7 Compare and contrast a written story, drama, or poem to its audio, filmed, staged, or 
multimedia version, analyzing the effects of techniques unique to each medium (e.g., 
lighting, sound, color, or camera focus and angles in a film). 

RI.7.7 Compare and contrast a text to an audio, video, or multimedia version of the text, analyzing 
each medium’s portrayal of the subject (e.g., how the delivery of a speech affects the impact 
of the words). 

RL.8.7 Analyze the extent to which a filmed or live production of a story or drama stays faithful to 
or departs from the text or script, evaluating the choices made by the director or actors. 

RL.11-
12.7 

Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live 
production of a play or recorded novel or poetry), evaluating how each version interprets 
the source text. (Include at least one play by Shakespeare and one play by an American 
dramatist.) 
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4. Analyze how ideas are transformed from one text to another literature or informational text 

Standards in this category require more than the comparison of literary elements (purpose 1) or the 
comparison of ideas, topics, events, or points of view in informational texts (purpose 2). They also are 
different from the standards in the purpose 3 category, where comparisons are required between a 
written text and another version of that same text.  

Standards in the purpose 4 category require an analysis of how ideas or events have been transformed 
from one text to another. The transformation can be from one genre to another or from one work to 
another. Because the focus is transformation of ideas,  

• The texts must contain ideas or events that have been reused and changed in discernible ways 
from an original text to a derivative text; the student must be provided with both the original 
text and the derivative text. 

• The texts may be primary and secondary sources—historical or scientific/technical—with the 
same topics or events may be used. 

• The texts may be classic works (e.g., mythology, Shakespeare) where one text transforms the 
other, or a classical text may be paired with a newer text that incorporates material from that 
classical text.  

• Care must be taken to select texts that allow for meaningful analysis.  
 
For standard RI.6.9, the same event(s) must be presented in different texts. 
For standard RL.7.9, the texts must consist of a fictional portrayal and a historical account of the 
same time, place, or character. 
For standards RL.8.9 and RL.9-10.9, the texts must consist of an original source text and a new 
text that transforms material in the original. For the grade 8 standard, the new work must be 
modern fiction.  
For standards RI.8.7, RL.9-10.7, RI.9-10.7, and RST.6-8.9, the texts must be different mediums 
(e.g., art and text, text and multimedia).  
For standards RH.6-8.9 and RH.9-10.9, primary and secondary sources on the same topic should 
be provided.  
For standards RST.6-8.7 and RST.9-10.7, the set of texts should include quantitative or technical 
information that can be translated from words into visual form and vice-versa.  
 

Table 6: Standards Whose Primary Focus Is the Transformation of Ideas 

RI.6.9 Compare and contrast one author's presentation of events with that of another (e.g., a 
memoir written by and a biography on the same person). 

RL.7.9 Compare and contrast a fictional portrayal of a time, place, or character and a historical 
account of the same period as a means of understanding how authors of fiction use or alter 
history. 

RI.8.7 Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital 
text, video, multimedia) to present a particular topic or idea. 

RL.8.9 Analyze how a modern work of fiction draws on themes, patterns of events, or character 



12 
 

types from myths, traditional stories, or religious works such as the Bible, including 
describing how the material is rendered new. 

RL.9-10.7 Analyze the representation of a subject or a key scene in two different artistic mediums, 
including what is emphasized or absent in each treatment (e.g., Auden’s “Musée des Beaux 
Arts” and Breughel’s Landscape with the Fall of Icarus). 

RL.9-10.9 Analyze how an author draws on and transforms source material in a specific work (e.g., 
how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws 
on a play by Shakespeare). 

RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in 
both print and multimedia), determining which details are emphasized in each account. 

RH.6-8.9 Analyze the relationship between a primary and secondary source on the same topic. 
RH.9-10.9 Compare and contrast treatments of the same topic in several primary and secondary 

sources.  
RST.6-8.7 Integrate quantitative or technical information expressed in words in a text with a version of 

that information expressed visually (e.g., in a flowchart, diagram, model, graph, or table). 
RST.6-8.9 Compare and contrast the information gained from experiments, simulations, video, or 

multimedia sources with that gained from reading a text on the same topic.  
RST.9-
10.7 

Translate quantitative or technical information expressed in words in a text into visual form 
(e.g., a table or chart) and translate information expressed visually or mathematically (e.g., 
in an equation) into words.  

 

5. Integrate information for a purpose  

The standards in this category are less focused on comparison of texts and more focused on synthesis of 
ideas from texts, usually for a specific purpose. The texts selected to assess these standards must 
therefore 

• Lend themselves to synthesis of ideas so that students can develop a coherent understanding of 
the topic (e.g., sufficient information about the Emancipation Proclamation that students gain 
an understanding of most of the key ideas and details on this topic).   

• Represent a range of different kinds of texts, including those with visual and quantitative 
representations of information.  

For standard RI.4.9, there must be two texts on same topic. 

For standard RI.5.7, there must be two or more texts that invite and permit students to answer 
a question or solve a problem. 

For standard RI.5.9, several texts on the same topic must be used.  

For standards RH.11-12.9 and RST.11-12.9, there must be multiple texts on same topic that can 
yield a coherent understanding of that topic.  

For standards RI.6.7, RI.11-12.7, RH.6-8.7, RH.9-10.7, RH.11-12.7, and RST.11-12.7, two or more 
texts must be used, one of which is in a different medium from the other; this medium can 
include a visual or quantitative presentation of information.  



13 
 

Table 7: Standards Whose Primary Focus Is the Integration of Information 
RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the 

subject knowledgeably. 
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the ability to 

locate an answer to a question quickly or to solve a problem efficiently. 
RI.5.9 Integrate information from several texts on the same topic in order to write or speak about 

the subject knowledgeably. 
RI.6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) 

as well as in words to develop a coherent understanding of a topic or issue. 
RI.11-
12.7 

Integrate and evaluate multiple sources of information presented in different media or 
formats (e.g., visually, quantitatively) as well as in words in order to address a question or 
solve a problem. 

RH.6-8.7 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with 
other information in print and digital texts. 

RH.9-10.7 Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative 
analysis in print or digital text.  

RH.11-
12.7 

Integrate and evaluate multiple sources of information presented in diverse formats and 
media (e.g., visually, quantitatively, as well as in words) in order to address a question or 
solve a problem.  

RH.11-
12.9 

Integrate information from diverse sources, both primary and secondary, into a coherent 
understanding of an idea or event, noting discrepancies among sources.  

RST.11-
12.7 

Integrate and evaluate multiple sources of information presented in diverse formats and 
media (e.g., quantitative data, video, multimedia) in order to address a question or solve a 
problem. 

RST.11-
12.9 

Synthesize information from a range of sources (e.g., texts, experiments, simulations) into a 
coherent understanding of a process, phenomenon, or concept, resolving conflicting 
information when possible.  

 

6. Compare structures of texts (informational) 

This category is smaller than the others but has been kept separate in this document because the 
textual requirements are very specific. Texts selected for this purpose must 

• Have clearly discernible structures that are used consistently throughout most of the texts (e.g., 
a comparison structure used as the basis for an entire article rather than in a single paragraph).  

• Rarely have structures that are simply chronological; a comparison of chronology-based texts 
usually is not fruitful. When two or more texts with a chronological structure are to be 
compared, there should be specific similarities and/or differences that lend themselves to 
meaningful analysis in terms of the authors’ purposes or viewpoints.  
 
For standards RI5.5 (informational) and RL8.5 (literary), texts of any appropriate genre may be 
used.  
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Table 8: Standards Whose Primary Focus Analysis of Text Structure 

RI.5.5 Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, 
problem/solution) of events, ideas, concepts, or information in two or more texts. 

RL.8.5 Compare and contrast the structure of two or more texts and analyze how the differing 
structure of each text contributes to its meaning and style. 

 

7. Analyze supplemental elements  

The final category contains standards that call for supplemental elements. Two separate texts are not 
required, but a second element—visual, oral, multimedia, or quantitative—must be attached to the text 
to be assessed.  Students are therefore not asked for comparison or synthesis of texts, as in the 
categories of standards discussed earlier, but they are asked to analyze the contribution of the 
supplemental element or the means of presentation of the element. Guidelines for selection of the 
element include:  

• The additional visual, oral, multimedia, or quantitative element should provide information that 
is essential for understanding the text.  

• The additional element should rise organically from the ideas in the text and not be “added on” 
simply for the purposes of testing (e.g., a chart of general statistics about which nations have 
won the most gold medals should not be artificially attached to an account of an Olympic 
hockey game). 

For standards RL.3.7 and RI.3.7, one or more illustrations are required. 

For standards RI.4.7 and RI.5.7, supplemental information presented visually, orally, or 
quantitatively is required. 

Table 9: Standards Whose Primary Focus Is Analysis of Supplemental Elements 
RL.3.7 Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the 

words in a story (e.g., create mood, emphasize aspects of a character or setting). 
RI.3.7 Use information gained from illustrations (e.g., maps, photographs) and the words in a text 

to demonstrate understanding of the text (e.g., where, when, why, and how key events 
occur). 

RI.4.7 Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, 
diagrams, time lines, animations, or interactive elements on Web pages) and explain how 
the information contributes to an understanding of the text in which it appears. 

RL.5.7 Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of 
a text (e.g., graphic novel, multimedia presentation of fiction, folktale, myth, poem). 

 

Using Texts to Assess More Than One Purpose 

The preceding discussion of purposes for paired or multiple texts show that for many of the Common 
Core Standards the requirements for text selection can be specific and stringent. Consequently, when 
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selecting paired or multiple texts, it is important first to determine which category of standards the texts 
will be measuring and then to determine which other standards in that grade level need to be measured 
with the same texts. There may be instances in which the requirements for one standard preclude or 
challenge the requirements for another. For example, in grades 9-10, paired informational texts that will 
be assessing RI.9-10.9 (“Analyze seminal U.S. documents of historical and literary significance (e.g., 
Washington's Farewell Address, the Gettysburg Address, Roosevelt's Four Freedoms speech, King's 
‘Letter from Birmingham Jail,’ including how they address related themes and concepts”) may not be 
useful for also assessing RI.9-10.8 (“Delineate and evaluate the argument and specific claims in a text, 
assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false 
statements and fallacious reasoning”). In general, taking care to understand the focus of the standards 
during the text selection process will make item development go more smoothly and will result in higher 
quality items.  

E. Meeting the demands of bias and sensitivity guidelines 
 
Passage finders should become familiar with the bias and sensitivity guidelines for PARCC and use these 
guidelines to help determine which texts are appropriate for use on PARCC summative assessments.  

PUT IN LINK TO BIAS AND SENSITIVITY GUIDELINES 



CCSS Grade Bands

Stimulus Title Stimulus Author Lexile SR RMM

2-3 420-820 0.36-5.62 3.53-6.13
Lexile 4-5 740-1010 3.97-8.40 5.42-7.92
Source Rater 6-8 925-1185 5.85-10.87 7.04-9.57

Reading Maturity Metric 9-10 1050-1335 8.41-12.26 8.41-10.81

11-CCR 1185-1385 9.62-13.47 9.57-12.00

Criteria Very Complex Mark 
(if present)

Moderately Complex Mark 
(if present)

Readily Accessible Mark 
(if present)

MEANING

Multiple levels of meaning that may be difficult 
to identify, separate, and interpret; theme is 
implicit, subtle, or ambiguous and may be 
revealed over the entirety of the text

Multiple levels of meaning that are relatively easy 
to identify; theme is clear but may be conveyed 
with some subtlety

One level of meaning; theme is obvious and 
revealed early in the text

TEXT STRUCTURE 

Prose or poetry includes more intricate 
elements such as subplots, shifts in point-of-
view, shifts in time, or non-standard text 
structures

Prose includes two or more storylines or has a plot 
that is somewhat difficult to predict (e.g.; in the 
case of a non-linear plot); poetry has some implicit 
or unpredictable structural elements

Prose or poetry is organized clearly and/or 
chronologically; the events in a prose work are 
easy to predict because the plot is linear; poetry 
has explicit and predictable structural elements

LANGUAGE FEATURES

Language is generally complex, with abstract, 
ironic, and/or figurative language, and regularly 
includes archaic, unfamiliar, and academic 
words; text uses a variety of sentence 
structures, including complex sentences with 
subordinate phrases and clauses

Language is often explicit and literal but includes 
academic, archaic, or other words with complex 
meaning (e.g; figurative language); text uses a 
variety of sentence structures

Language is explicit and literal, with mostly 
contemporary and familiar vocabulary; text uses 
mostly simple sentences 

KNOWLEDGE DEMANDS

The text explores complex, sophisticated, or 
abstract themes; text is dependent on allusions 
to other texts or cultural elements; allusions or 
references have no context and require 
inference and evaluation

The text explores several themes; text makes few 
references or allusions to other texts or cultural 
elements; the meaning of references or allusions 
may be partially explained in context

The text explores a single theme; if there are 
any references or allusions, they are fully 
explained in the text

USE OF GRAPHICS
(Optional)

When graphics are present, the connection 
between the text and graphics is subtle and 
requires interpretation

Graphics support interpretation of selected parts of 
the corresponding written text; they may introduce 
some new and relevant information 

Graphics support and assist in interpreting text 
by directly representing important concepts from 
the corresponding written text

AUDIO STIMULUS
(Optional)

Spoken language is academic, abstract, and/ 
or archaic, and the dialogue establishes 
meaning that is often implicit; the content 
seldom overlaps with the content in the text 
with which it is paired, and the relationship 
between the two texts is subtle and intricate

Spoken language includes some archaic and 
academic vocabulary, and the dialogue  
establishes meaning that is sometimes implicit; the 
content introduces some ideas not present in the 
text with which it is paired

Spoken language is simple, conversational, 
and/or familiar, and the dialogue establishes 
meaning that is highly explicit, straightforward, 
and easy to understand; the content bears a 
clear relationship to content in the text with 
which it is paired and may even repeat the 
same language

VISUAL/VIDEO STIMULUS
(Optional)

The visual presentation is essential for gaining 
a deeper understanding of the text with which it 
is paired; it may provide additional information 
not otherwise conveyed in the text

The visual presentation is mainly supplemental to 
understanding the text with which it is paired; it is 
fairly easy to understand but not entirely predictable

The visual presentation is easy to understand; it 
engages the reader more than it enhances 
understanding of the text with which it is paired

Grade Level 

Complexity Level

Briefly explain recommended placement based on your consideration of the Quantitative 
and Qualitative results recorded above. Final Placement Recommendation

Literary Complexity Analysis Worksheet

Qualitative Analysis: rubric to analyze text complexity and place a text within a specific grade

Quantitative Analysis: Computer-based quantitative tools used to analyze text complexity and recommend placement of a text within a grade band.

Text-Analysis Tools

*Texts such as poetry, drama, transcripts, and those depicting step-
by-step processes will be assigned a grade level based on a 
qualitative evaluation

NOTES

Notes



CCSS Grade Bands

Stimulus Title Stimulus Author Lexile SR RMM

2-3 420-820 0.36-5.62 3.53-6.13
Lexile 4-5 740-1010 3.97-8.40 5.42-7.92

Source Rater 6-8 925-1185 5.85-10.87 7.04-9.57

Reading Maturity Metric 9-10 1050-1335 8.41-12.26 8.41-10.81

11-CCR 1185-1385 9.62-13.47 9.57-12.00

Criteria Very Complex Mark 
(if present)

Moderately Complex Mark 
(if present)

Readily Accessible Mark 
(if present)

PURPOSE

The text contains multiple purposes, and the 
primary purpose is subtle, intricate, and/or 
abstract

The primary purpose of the text is not stated 
explicitly but is easy to infer based upon 
context or source; the text may include 
multiple perspectives

The primary purpose of the text is clear, 
concrete, narrowly focused, and explicitly 
stated; the text has a singular perspective

TEXT STRUCTURE  

Connections among an expanded range of 
ideas, processes, or events are often implicit, 
subtle, or ambiguous; organization exhibits 
some discipline-specific traits; any text 
features are essential to comprehension of 
content

Connections between some ideas, 
processes, or events are implicit or subtle; 
organization is generally evident and 
sequential; any text features help facilitate 
comprehension of content

Connections between ideas, processes, and 
events are explicit and clear; organization is 
chronological, sequential, or easy to predict 
because it is linear; any text features help 
readers navigate content but are not essential 
to understanding content

LANGUAGE FEATURES

Language is generally complex, with abstract, 
ironic, and/or figurative language, and archaic 
and academic vocabulary and domain-
specific words that are not otherwise defined; 
text uses many complex sentences with 
subordinate phrases and clauses

Language is often explicit and literal but 
includes some academic, archaic, or other 
words with complex meaning; text uses some 
complex sentences with subordinate phrases 
or clauses

Language is explicit and literal, with mostly 
contemporary and familiar vocabulary; text 
uses mostly simple sentences 

KNOWLEDGE DEMANDS

The subject matter of the text relies on 
specialized, discipline-specific knowledge; the 
text makes many references or allusions to 
other texts or outside areas; allusions or 
references have no context and require 
inference

The subject matter of the text involves some 
discipline-specific knowledge; the text makes 
some references or allusions to other texts or 
outside ideas; the meaning of references or 
allusions may be partially explained in context

The subject matter of the text relies on little or 
no discipline-specific knowledge; if there are 
any references or allusions, they are fully 
explained in the text

USE of GRAPHICS
(Optional)

Graphics are essential to understanding the 
text; they may clarify or expand information in 
the text and may require close reading and 
thoughtful analysis in relation to the text

Graphics are mainly supplementary to 
understanding the text; they generally contain 
or reinforce information found in the text

Graphics are simple and may be unnecessary 
to understanding the text

AUDIO STIMULUS
(Optional)

Spoken language is highly academic and 
technical, and the points made are often 
implicit; the content seldom overlaps with the 
content in the text with which it is paired, and 
the relationship between the two texts is 
subtle and intricate 

Spoken language includes some academic 
vocabulary and/or some technical language, 
and the points made are sometimes implicit; 
the content introduces some ideas or points 
not present in the text with which it is paired

Spoken language is non-technical, and the 
points made are highly explicit and coherent; 
the content bears a clear relationship to the 
text with which it is paired and may even 
repeat the same points

VISUAL/VIDEO STIMULUS
(Optional)

The visual presentation is essential to 
understanding the text with which it is paired; 
it may clarify or expand information in the text 
and requires close reading or thoughtful 
analysis in relation to the text 

The visual presentation is mainly 
supplemental to understanding the text with 
which it is paired; it is fairly easy to 
understand and generally reinforces 
information found in the text

The visual presentation is simple and only 
slightly reinforces understanding of the text 
with which it is paired; it is easy to understand 
and engages the reader more than it provides 
information   

Grade Level 

Complexity Level

Briefly explain recommended placement based on your consideration of the 
Quantitative and Qualitative results recorded above. Final Placement Recommendation

Quantitative Analysis: Computer - based quantitative tools used to analyze text complexity and recommend placement of a text within a grade band

*Texts such as poetry, drama, transcripts, and those depicting step-by-
step processes will be assigned a grade level based on a qualitative 
evaluation

Informational Complexity Analysis Worksheet

Qualitative Analysis:  rubric to analyze text complexity and place a text within a specific grade

Text-Analysis Tools

NOTES

Notes
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