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Name of proposed charter school:  STEAM Academy of Hammond  
  
 
Proposed charter school location:     Hammond       
 
School district(s) of proposed 
 school location:  School City of Hammond     
 
Legal name of group applying for  
charter:  Frazier Academy Design Team  
 
Names, roles, and current   Robert Steele, Board Member Cook County Commissioner 
employment for all persons on  
applicant team:  James Nagle, Board Member, Pima Holding Co.   
 
  Keith Miller, Board Member, Ineos     
 
  Phil Taillon, Board Member, City of Hammond   
 
Designated applicant representative: Robert Steele 
 
Address:  3936 West Roosevelt Road, 1st Floor   

 Chicago, IL 60624      
 
Office and cell phone: 773-762-3788      
 
Email address:  rbsteeleassociates@yahoo.com   
 
Fax: 773-534-6678      
 

Model or focus of proposed  STEAM (Science, Technology, Engineering,  
school: (e.g., arts, college prep,  Arts and Technology     
dual language, etc.) 
 
 
 
Proposed Grade Levels and Student Enrollment  

Specify the planned year of opening for the charter school, and indicate both the planned and maximum 
number of enrolled students by grade level for each year. 

Academic Year Grade Levels Student Enrollment (Planned/Maximum) 

Year 1 (specify) K-8 525 

Year 2 K-8 575 

Year 3 K-8 625 

Year 4 K-8 650 

Year 5 K-8 675 

At Capacity K-8 675 
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Does the school expect to contract or partner with an Education Service Provider (ESP) or other 

organization for school management/operation?* Yes X No  

If yes, identify the ESP or other partner organization: Mosaica Education, Inc. 

*Note: If the applicant intends to partner with a service provider or partner that has NO previous 
experience in operating a school, the applicant should use the RFP for New Operators. 

Proposed Head of School/Principal Information (If Known) 

Name of proposed candidate:  Unknown 

Current employment: 

Daytime phone: 

Cell phone: 

Email address: 

Will an application for the same charter school be submitted to another authorizer in the near future? Yes   
No  X 

If yes, identify the authorizer(s): N/A ________________________________________________________________  

Planned submission date(s):  N/A 

Please list the number of previous submissions for request to authorize this charter school over the past 
five years, as required under IC § 20-24-3-4. Include the following information:  N/A 

Authorizer(s):   N/A 

Submission date(s)  N/A
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EXECUTIVE SUMMARY 

 
The mission of STEAM (Science, Technology, Engineering, Arts and Mathematics) Academy of Hammond is to 
prepare students to excel in core subjects, develop strong critical thinking and problem solving skills and acquire an 
arts, humanities and technology background. The STEAM Academy of Hammond will maximize student success 
through varied instruction in a rigorous program, placing a strong emphasis on the Arts and STEM instruction. 
 
The STEAM Academy of Hammond will provide a comprehensive program based on two key focus areas:  1) 
Science, Technology, Engineering and Mathematics (STEM) and 2) Mosaica Education‘s acclaimed Paragon® 
curriculum.  With STEM and Paragon programming providing a strong foundation, we will tailor a program combining 
coursework and practical, hands-on experience in Science, Technology, Engineering, Arts, and Mathematics.  The 
school will be lead by a Chief Administrative Officer trained through the Mosaica Leadership Institute (MLI) with a 
strong STEM background.  The teaching staff will be a carefully selected team of highly qualified, innovative 
instructors with extensive training on implementation of Paragon Humanities and STEM instruction. 
 
Hammond is an outstanding community to serve due to the commitment of the families, business community, and 
elected officials to providing a strong education for all students.  There is only one charter school located in 
Hammond and it is thriving as a result of the support of the community.   The public schools in Hammond are 
overcrowded, performing below the state standards, and lacking innovation. Families are looking for alternatives to 
traditional public education.   The Academy‘s assets include strong support from the Chamber of Commerce, the 
Hammond Department of Development, and support to rebuild the business sector where the school will be 
located.   
 
The STEAM Academy of Hammond will serve students and families of Hammond, a community that currently lacks the 
unifying presence of a strong neighborhood school, and an area that is in desperate need of a strong K-8 charter school.  
City Schools of Hammond have been in school improvement for many years and several of the schools in the 
surrounding area failed to make AYP.  Similar schools in the area are composed of over 80% economically 
disadvantaged students with 40% Hispanic and 30% Black students.  The STEAM Academy of Hammond will serve as 
a uniting force in the community, bringing together neighborhood residents and involving them in the education of their 
children and providing stability during this period of change and growth.  The STEAM Academy of Hammond will also 
serve as a strong draw for parents committed to involvement in the school mission and seeking high academic 
achievement for their children. It is our intent to benefit all parties involved: the students would gain from a unique 
program with no need of being transported to other schools further away, and the community gains a unique educational 
program tailored to their needs, and a multi-use facility that can host a number of community-based activities.  STEAM 
Academy of Hammond could become a feeder school for Hammond Academy of Science and Technology.  The 
Academy has not set enrollment priorities; please see the enrollment policy for details. 
 
Through a series of meetings, STEAM Academy of Hammond has established relationships with the Chief of Staff 
of Hammond, members of the Lakeshore Chamber of Commerce, the Hammond Director of Development, Crown 
of Glory International Outreach Ministries, Hammond Innovation Center, and parents of Hammond.  Petitions are 
included in the attachments section of the application.  Additional meetings with the Board of Directors and 
members of the community have been planned for the upcoming months.   
 
STEAM Academy of Hammond has chosen to adopt Mosaica Education‘s AdvancEd accredited model.  The Mosaica 
Model was selected above all others due to their integrated innovative Paragon curriculum, blended learning, and proven 
record of success in similar communities.  The model is delivered through a unique daily schedule, which consists of a core 
morning program and the afternoon humanities program.  The daily schedule permits uninterrupted instruction in a 120-90-
60-90 minute sequence (English/language arts, math, science and humanities/social studies (Paragon)).  The school will 
have a 7 ½ hour extended day and 200 day calendar, providing significantly more time-on-task for students to master 
content and improve skills.  The STEAM Academy of Hammond will offer Spanish, beginning in kindergarten and 
continuing through the elementary and middle school programs. We will also offer the innovative Paragon curriculum, an 
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integrated social studies program that allows students to learn about the history of great ideas and heroes in U.S. and world 
culture in a hands-on approach with integrated art and technology. This innovative curriculum and academic approach has 
successfully increased student achievement at schools across the country. 
 
Unique features of The STEAM Academy of Hammond 

 Integrated STEM curriculum 

 Blended learning 

 Strong Arts education through the Paragon humanities and social studies curriculum which immerses 
students in the exploration of great ideas and great thinkers across the disciplines 

 Spanish instruction beginning in Kindergarten 

 A magnet-like arts program, partnering with local artists and fostering creativity, dedication, self-esteem, and 
a sense of purpose 

 Extended school day by one hour and extended school year by 20 days 

 Personalized Student Achievement Plans (PSAPs) for every student 

STEAM Academy of Hammond represents the first replication by the Frazier Academy Design Team (FADT).  The 
school will open K-8 and will maintain this grade configuration while increasing student enrollment.  Currently only 
Frazier Preparatory Academy (Chicago, Illinois) is managed by the Frazier Academy Design Team.  FADT plans to 
apply for 2-3 additional schools in Indiana in the future.   

6. Leadership and Governance.  

The STEAM Academy of Hammond will be lead by a group of local and national board members with a strong 
interest in the success of education in this area.  The Frazier Academy Design Team along with local board 
members will be responsible for the vision and mission of the Academy.  The Board will contract with the EMO 
Mosaica Education to implement the STEAM model as described in the school‘s charter.   

FOUNDING GROUP & SCHOOL LEADERSHIP 

 
The Founding board was brought together through their common goal of inversing the quality of education in 
Hammond.  The City is one that clearly values education.  There is currently only one charter in Hammond which is 
housed in a 20 million dollar facility funded through assistance from the city.  In addition, students graduating from a 
Hammond high school with a B+ or higher average or a 2.5 with high SAT scores will receive $9,100 towards higher 
education in the state of Indiana.  The dream of the founding board is to improve education for students in grades K-8 
through a high quality charter school.  The transition of the city back to a thriving hub of commerce is dependent 
upon a strong educational system and a high quality school in downtown Hammond.  The members of the board 
come from a variety of backgrounds including lawyers, business people, parents, and public officials.  Through their 
common interest in economic development, the founding members were connected with the Frazier Academy Design 
Team (FADT).  This partnership provided the founding members with a strong mentor in Robert Steele and a history 
of successfully leading an inner city school in Chicago.   

Founding Board Members: 
 
Robert Steele, Board Chairman Robert Steele has served as board chair for Frazier Academy Design Team since 
inception of the Frazier Preparatory Academy.  Mr. Steele is a private business owner and provides local job 
opportunities to local residents. Mr. Steele also serves as the Cook County Commissioner for much of the Westside 
of Chicago. He has been a public servant most of his life and has spent six years in public office. Mr. Steele is a 
college graduate of Morgan State University, Fellow from Leadership of Greater Chicago, and Graduate Studies at 
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UIC. Mr. Steele serves on the boards of Sinai Health Systems, Lawndale Christian Health Center and Neighborhood 
Housing Centers of Chicago. 
 
James Nagle, Board Member is a Hammond Community member who has been active with the city of Hammond for 
several years.  Mr. Nagle received his law degree in 1989 and practiced law for 20 years.  Mr. Nagle brings to the 
board his expertise in the area of real estate and law.   
 
Keith Miller, Board Member is a City of Hammond resident with three grandchildren.  Mr. Miller brings with him strong 
ties to the community, connections within the City of Hammond, and a strong desire to increase the quality of 
education in Hammond. 

Phil Taillon, Board Member is the Executive Director of Planning and Development for the City of Hammond.  Mr. 
Taillon is able to create strong partnerships between STEAM Academy of Hammond and those involved in the 
redevelopment of Hammond as well as the Chamber of Commerce.  Due to a late addition to the board, Mr. 
Taillon‘s forms will be submitted at a later date.  

 
STEAM Academy of Hammond has established relationships with the Chief of Staff of Hammond, members of the 
Lakeshore Chamber of Commerce, the Hammond Director of Development, Crown of Glory International Outreach 
Ministries, Hammond Innovation Center, and parents of Hammond.  These individuals have helped to develop the 
focus of the school, communicated the mission of the school, and started to educate the community.   Petitions 
demonstrating support are included in the attachments section of the application.  Additional meetings with the 
Board of Directors and members of the community have been planned for the upcoming months.  STEAM 
Academy of Hammond has not paid consultants to prepare the application.  The founding board has worked with 
Mosaica Education but a contract has not been signed.  

 

School Leader and Leadership Team 

1. Identify the Principal/Head of School candidate and explain why this individual is well-qualified to lead the 
proposed school in achieving its mission.  

 

The Principal/CAO has yet to be determined.  The job description has been included in Attachment 2.   

2. If the candidate is not yet identified, summarize the Board‘s academic and organizational performance record 
and provide specific data that demonstrates strong evidence of the Board‘s ability to effectively serve the 
proposed target population. 

 
Frazier Academy Design Team operates Frazier Preparatory Academy (FPA).  FPA was recognized by Chicago 
Public Schools for being among the top five largest charter and contract elementary schools, one-year growth on 
2010 Illinois Standards Achievement Test (ISAT) Composite.  According to achievement data, 70.2 percent of 
students met or excelled in the ISAT as compared to 56.4 percent, in 2009. This was a 13.8 percent increase, and 
the second largest percentage increase, or gain, among the all charter and contract elementary schools, in Chicago.   
The school‘s ISAT scores have continued to trend upward towards the state standard all five years.  On February 15, 
2011, Frazier Preparatory Academy earned an Academic Improvement Award from the Illinois State Board of 
Education‘s Honor Roll system for demonstrating significant improvements in state reading and mathematics testing 
results. Only 93 public schools in the state received this recognition. Test Scores reported for 2010 by the Illinois 
Department of Education reflect that Frazier has made great strides in improving student test scores, surpassing 
other schools in District 299 in every subject.   
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3. Who will work on a full-time or nearly full-time basis immediately after approval to lead development of the 
school? How will this person be compensated? 

Frazier Academy Design Team will contract with Mosaica Education to lead the development of the STEAM 
Academy of Hammond.   

4. Describe the responsibilities and qualifications of the school‘s leadership/management team (beyond the 
school leader).  

The Curriculum Implementation Specialist (CIS) and Behavior Intervention Specialist have yet to be determined.  
The job descriptions have been included in Attachment 3.   

Job Responsibilities:   

Curriculum Implementation Specialist (CIS):   To provide teachers with an exemplary ongoing professional 
development program that contributes to their development as knowledgeable, informed, responsible and 
accountable educators and as leaders in their classrooms. Ensure that students receive a first class learning 
experience that maximizes their intellectual, social, emotional, and physical development, including the continuous 
development of their intellect and problem solving skills. 

 

Behavior Intervention Specialist (BIS):  To provide support to teachers and students through the implementation of a 
comprehensive Positive Behavior Support (PBS) program.  A PBS program provides behavioral intervention to 
students on three different levels of support to ensure all students maximize their learning experience.   

 

EDUCATION PLAN 

Curriculum and Instructional Design 
 

The STEAM (Science, Technology, Engineering, Arts, and Mathematics) Academy of Hammond will provide a 
comprehensive program based on two of Mosaica Education‘s key focus areas:  1) Science, Technology, 
Engineering and Mathematics (STEM) and 2) our acclaimed Paragon® curriculum.  With STEM and Paragon® 
programming providing a strong foundation, we will tailor a program combining coursework and practical, hands-on 
experience in Science, Technology, Engineering, Arts, and Mathematics.  The school will be led by a Chief 
Administrative Officer trained through the Mosaica Leadership Institute (MLI) with a strong STEM background.  The 
teaching staff will be a carefully selected team of highly qualified, innovative instructors with extensive training on 
implementation of Paragon® Humanities and STEM instruction. 
 

What is a ―STEAM‖ education?  STEAM combines STEM instruction with an ―A‖ for the Arts.  STEM education 
provides all students with the tools needed in a 21st Century economy. A rigorous and relevant STEM education 
improves student achievement in all subjects and helps teach problem solving, critical thinking and collaborative skills 
to all students.  By adding the Arts to a STEM education, students incorporate their creativity into all of their learning.   

 
The STEAM Academy of Hammond will partner with parents, community organizations and local businesses, creating 
an ideal environment in which students will have the opportunity to strive for academic excellence, explore a diverse 
curriculum, prepare to succeed in a global environment, and develop into lifelong learners.  It is our vision to become the 
preeminent leader in STEAM education in Indiana through our mission of fostering each student‘s innate curiosity and joy 
of discovery, while addressing the growing need for improved science and math education. Through an interdisciplinary 
STEAM curriculum, we will improve student learning, increase learning opportunities for students and encourage the use 
of different and innovative teaching methods. The school will be led by visionary teachers and leaders who are committed 
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to individualized education and a school-wide belief that all children should be given opportunities to learn and succeed. 
Parents will be actively involved in the education of their children - teachers, parents and students will work as a team to 
increase student achievement. 
 
Achievement of the STEAM Academy of Hammond‘s mission is supported by the school‘s unique daily schedule, which 
consists of a core morning program and the afternoon humanities program.  The daily schedule permits uninterrupted 
instruction in a 120-90-60-90 minute sequence (English/language arts, math, science and humanities/social studies 
(Paragon®)).  The school will have a 7 ½ hour extended day and 200 day calendar, providing significantly more time-on-
task for students to master content and improve skills.  The STEAM Academy of Hammond will offer Spanish, beginning in 
kindergarten and continuing through the elementary and middle school programs. We will also offer the innovative 
Paragon® curriculum, an integrated social studies program that allows students to learn about the history of great ideas 
and heroes in U.S. and world culture in a hands-on approach with integrated art and technology. This innovative curriculum 
and academic approach has successfully increased student achievement at schools across the country. 
 
Unique features of The STEAM Academy of Hammond: 

 Integrated STEM curriculum 

 Strong Arts education through the Paragon® humanities and social studies curriculum which immerses 
students in the exploration of great ideas and great thinkers across the disciplines 

 Spanish instruction beginning in Kindergarten 

 A magnet-like arts program, partnering with local artists and fostering creativity, dedication, self-esteem, and 
a sense of purpose 

 Extended school day by one hour and extended school year by 20 days 

 Personalized Student Achievement Plans (PSAPs) for every student 
 
Highlights and features of The STEAM Academy of Hammond‘s proposed educational program follow: 

 Rigorous pre-college preparatory curriculum  

 Intensive study and skill-building in reading, writing and mathematics across the disciplines through a 
Morning Core curriculum featuring Imagine It! Reading, Phonics, and Language Arts; Houghton-Mifflin 
Harcourt Saxton Math; and HMH Science Fusion   

 A 1:3 computer to student ratio in the classroom with teachers fully trained to implement technology 
applications throughout the disciplines 

 Uninterrupted learning sequencing (120-90-60-90: English Language Arts, Math, Science, Paragon®) 

 Intensive staff training of 20 days during year-one and 15 days thereafter  

 Diverse and effective instructional methods focused on the individual student 

 A range of extra-curricular and enrichment activities based on student interest, such as sports teams and 
clubs 

 Before and after-school program 

 Free afterschool tutoring 
 

 
Curriculum Overview: 
 
STEAM Academy of Hammond‘s selected these curricula for the Core morning program because of their compatibility 
with the afternoon Paragon® curriculum, as well as state and national standards.  The curricula are interdisciplinary, 
allowing school staff to design programming with clear connections between the Core morning program and 
afternoon Paragon® sessions.  All curricula have been researched and proven successful at raising academic 
achievement in students from a variety of backgrounds and demographics.   

The reading program, Imagine It! (previously Open Court Reading), was selected because it supports the 
recommendations put forth by the National Reading Panel and is backed by 40 years of research.  The Report of the 
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National Reading Panel  (NIH, DHHS, 2000) summarized several decades of scientific research that clearly showed 
effective reading instruction addresses five critical areas:  Phonemic Awareness, Phonics, Fluency, Vocabulary and 
Comprehension.  Imagine It! Reading addresses each of the five components of reading during a comprehensive 
scope and sequence (Oregon Reading First Center, 2004).  Imagine it! is aligned to the Common Core and Indiana 
State Standards.  A full alignment will be provided upon request.   
 
Saxon Math is a research based program with an experienced author team.  The program was developed one year 
at a time and revised based on field test results to ensure each feature helps students learn to do and enjoy 
mathematics.  Concepts are developed in meaningful contexts to engage and motivate students, and connect the 
‗why‘ with the ‗how.‘  Saxon Math supports the recommendations by the National Research Council (2001) by 
addressing the five strands of proficiency: 1) understanding, 2) computing fluently, 3) applying concepts, 4) reasoning 
logically, and 5) engaging with mathematics.  Saxon Math is aligned to the Common Core and Indiana State 
Standards.  A full alignment will be provided upon request.   
 
The morning program at STEAM Academy of Hammond‘s schedule allows for 90 minutes of uninterrupted math study, 
which is used to increase skill level and mastery of the content strands: Number and Operations, Measurement, 
Geometry, Data Analysis and Probability, and Algebra (grades 3-8).  Building on this knowledge base that is acquired 
through the core program, the afternoon Paragon® program provides the opportunity for critical thinking skills and 
application of the knowledge base. This provides the real world context in which the acquired skills can be used. 
Students collaborate on projects that increase their communication skills and develop their reasoning and problem 
solving skills through hands-on activity. 
 
The school's science program will engage students in scientific inquiry by tapping into their sense of wonder about 
the world around them.  Students will question, and then plan how they will find answers to their questions.  This will 
lead to conducting investigations, which may take form as activities, research, reading or interviews with experts.  
Students will then reflect on what they have learned through their investigations and share the outcomes of their 
discoveries.  We plan to use Science (Harcourt Brace) for our science texts and hands-on kits.  The school‘s science 
program is completely aligned with Indiana and Common Core Standards.  A full alignment will be provided upon 
request.   
 
For Social Studies and Humanities, STEAM Academy of Hammond has adopted Mosaica Education‘s unique 
Paragon® Curriculum which uses literature, drama, music, art, history, geography, and technology to teach the ‗great 
ideas‘ of the world‘s cultures.  Paragon® is an interdisciplinary world history curriculum that follows a student-
centered, personalized approach to learning that combines constructivism with rich content.   Curriculum K - 5 is 
divided into eight five-week units or Human Eras.  Each unit immerses students in a school-wide study of the same 
historical time period, with each grade focused on a unique essential question, geographic location and concentration 
of study.   This structure enables Paragon® to satisfy state content standards by highlighting the areas that students 
are expected to master at a specific grade level and by aligning daily lessons with grade level expected outcomes.   
Paragon provides continuity by maintaining the over-arching chronological order dictated by history, but 
accommodates specific content standards with five-week units based on an essential question that can address skills 
and content knowledge appropriate for different grade levels.  Paragon® Humanities 6 – 8 units in Middle School are 
ten-week long quarters that align in modules with state social studies/ history/economics/civics content standards.  A 
video of our curriculum in action can be found at http://mosaicaeducation.com/paragon/video-paragon-curriculum-k-5/  
 
Science, Technology, Engineering, and Math (STEM) 
 
Science 
The science program engages students in scientific inquiry by tapping into their sense of wonder about the world around 
them.  Students question, and then plan how they find answers to their questions.  This leads to conducting investigations, 
which may take form as activities, research, reading or interviews with experts.  Students reflect on what they have learned 
through their investigations and share the outcomes of their discoveries.  STEAM Academy of Hammond will use Harcourt 

http://mosaicaeducation.com/paragon/video-paragon-curriculum-k-5/
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Brace Science for our science texts and hands-on kits.  The school‘s science program is completely aligned with state and 
national Standards. As mentioned above, STEAM Academy of Hammond will adopt Science Fusion, the new HMH 
blended learning K-8 Science program with STEM.  The program premiered in the fall of 2011 and is being piloted at 
several Mosaica  schools around the country. 
 
Rather than rely exclusively on textbooks and classroom activities, the school will offer special field trips and nature 
studies.  STEAM Academy of Hammond‘s students will visit museums, conduct field research and visit research 
facilities. Working with naturalists and researchers will enhance student appreciation and respect for our ecosystem. 
The design of the facility will enable students to apply science in a laboratory setting and will make science an 
emphasis, particularly in the middle grades.  
 
Mathematics 
Mathematics is taught as a discrete subject in the morning session that is free from interruptions of any kind.  We use 
Saxon Math, a highly regarded edition of the acclaimed program that now features a higher degree of connectivity with 
Open Court Reading/Imagine It! (including, for instance, Imagine It‘s Concept Question Boards).  A review of Saxton Math 
by Mathematically Correct gave it the highest overall rating for elementary programs.  Saxon Math is fully aligned with state 
and national content standards, and now with Common Core standards.  The varied applications of math are integrated 
into the humanities program in the afternoon session for additional practice and application.  Twenty percent of the math 
schedule will be dedicated to STEM activities.  To allow students to fully engage in these activities, one 90 minute math 
period a week will be spent on hands on STEM lessons.   
 
At STEAM Academy of Hammond‘s, math and science innovation will be at the forefront. Through their learning 
experiences, students will gain deep knowledge of the structure and theoretical underpinnings of the disciplines, will 
understand the concepts and use the procedures of mathematicians and scientists, and will explore the history of 
mathematical expression and scientific thought through time and place. In this way, they understand the deep impact 
and lasting legacy of math and science innovation and will see themselves carrying forth this legacy now and into the 
future. 
 
In addition to targeted coursework in mathematics and the sciences, students will explore the history of innovation 
throughout time and in different cultures in Paragon®.  They will study great scientists in the context of their own time 
and culture, and see that these thinkers affected a shift in world view that had and continues to have enormous social 
impact.  Through the innovative Paragon® curriculum, students go beyond merely learning about innovators and 
innovations—they step into the shoes of great thinkers, use the tools and techniques of scientists and 
mathematicians in simulation, and analyze and evaluate their contributions.   
 
STEAM Academy of Hammond‘s will adopt Houghton-Mifflin Harcourt‘s new program, Science Fusion launched in the 
fall of 2011.  This new K-8 Science program has been designed for blended learning and is available in a fully virtual 
delivery format.  The program also features STEM activities at every grade level for cross-curricular connections and 
critical thinking skills.  STEM projects integrate Science, Technology, Engineering and Math into one unified and 
interconnected means of learning. STEM projects complement the content area students explore in the Paragon® 
Curriculum and reinforce the concepts they are exploring in math.  Through STEM, students explore math and 
science in a more personal way and hone their skills in problem solving and critical thinking skills.  Mosaica provides 
highly engaging STEM guides for teachers to use with students in order to frame and support each STEM project.   

In addition, with the Paragon® STEM cross-overs, Science Fusion has been developed with the same backward 
design principles as Paragon®, and uses the same inquiry approach, essential questions, differentiation strategies 
and above and beyond activities. 

Technology 
STEAM Academy of Hammond‘s use of classroom computers and internet resources will offer teachers the ability to 
expand the classroom across the globe. In a secure environment, students and teachers will be able to collaborate 
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with other Mosaica schools throughout the U.S. and abroad giving them an audience and providing a means for 
collaboration, publication and learning through collective intelligence. Maximizing the use of technology, teachers will 
utilize the following resources for effective instruction. 
 

 Blogs: Writing projects including journaling, graphic organizers and role-playing can be shared through web 
logs, or blogs. Not only does the software remove the technical barriers to writing and publishing online, but 
the ‗journal‘ format encourages students to keep a record of their thinking over time. Blogs facilitate 
feedback by letting readers add comments. A blog can be written by a single author, or it can be a result of 
cooperative learning with multiple authors including other students, teachers and mentors, or subject 
specialists. The Mosaica network provides a forum of students who are studying similar content throughout 
the U.S. and abroad—sharing knowledge with students who have a different perspective will increase 
awareness of world cultures and differing points-of-view. 

 

 Podcasts: Podcasts can be recorded as simple digital audio, or may include music tracks and video through 
applications such as GarageBand and iMovie. Special lectures and student produced podcasts can be 
broadcasted and made available to parents and other students through podcast subscriptions. This provides 
students with access to a number of teacher lectures, enables them to replay them as needed, and gives 
them an audience for their own podcast projects. Students are motivated to produce quality work, knowing 
that it will have relevance in the real world. Students who are interested in performing arts such as music 
and film often become highly motivated by the originality and creative process they can contribute using this 
format. 

 

 Media Sharing: Students can publish and share independent film projects and public service 
announcements through safe video sharing sites such as School Tube. Photo-sharing sites provide 
resources for students and educators looking for images to use in presentations and coursework.  

 

 Social Networking: Through the secure Mosaica network, teachers and students can connect with others 
who are studying the same topics, share their knowledge and collaborate on special projects. 

 

 Wikis: A wiki is a page or collection of web pages that 
allows a number of users to contribute or modify content. 
Wikipedia is the best known example. Wikis are another 
tool we will use in the classroom for constructing 
knowledge and collaborating in the learning process. 

 

 Video Performance.  Students will have the opportunity to 
use video to present applications of their new content 
knowledge.  Whether is science, math, or our proprietary 
social sciences curriculum, Paragon®, students can work 
individually or in small groups to create short video 
segments that demonstrate key concepts they explore.  
For example, in science, students video a science project 
they create or document examples of ways in which their 
neighborhood is experiencing erosion.   In math, students 
may film a role-play they‘ve created showing why they 
need to understand percentages in a real-world situation.  
In Paragon®, students video-tape a Paragon® 
performances such as exemplars of daily life in an ancient 
civilization compared to life today.   
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 PowerPoint Presentations.  Students also are guided to create PowerPoint to convey their knowledge of 
particular objectives.  Working individually or in pairs, students create these visual representations of their 
work—creatively including animation, video, narration, music, images and text.   
 

To support the school‘s integrated technology focus, a complete instructional technology plan, including proposed 
acquisition and distribution of technology and inclusion of technology to support the student information system 
provided by CCSD will be prepared. This plan will use as its base, a template technology plan provided by Mosaica 
and tailored to the school‘s specific needs (a copy of that template is available for review upon request). Mosaica‘s 
national technology design and support team is familiar with IN and Common Core standards – a member of that 
team will be assigned as the point of contact and support for STEAM Academy of Hammond. 
 
Engineering 

Engineering is integrated into the Paragon® curriculum as students are encouraged to use their creativity to solve 
problems.  The engineering design process is a series of steps that engineering teams use to guide them as they 
solve problems.  To determine how to build something (skyscraper, amusement park ride, bicycle, music player), 
engineers gather information and conduct research to understand the needs of the challenge to be addressed. Then 
they brainstorm many imaginative possible solutions. They select the most promising idea and embark upon a design 
that includes drawings, and analytical decisions on the materials and construction, manufacturing and fabrication 
technologies to use. They create and test many prototypes, making improvements until the product design is good 
enough to meet their needs.  

Through the Paragon® students explore history through science, technology, engineering, art, and math.  Students 
have the ability to study a particular topic through a variety of subjects.  One student completed a project on The 
Temple of Kukulcan by using science to study the environment of the temple, engineering, art and math to create a 
full scale model of the temple, and technology to create a Power Point presentation analyzing the process.   The 
Paragon® Curriculum is further described in the sections below.   

World Language 
STEAM Academy of Hammond will treat World Languages as an integral part of the core curriculum, providing all 
instruction in the target language to simulate an environment of immersion.  Foreign language instruction starts in 
kindergarten and builds toward proficiency with each successive grade level. We provide instruction in Spanish.  
Communication is lively and animated with vocabulary content tied thematically to the integrated curriculum.  Multimedia 
resources (videos, CDs, CD-ROMs, children‘s books) in the target language convey to students the cultural experiences of 
their peers in Spanish-speaking countries.  The schools cultivate the natural facility of younger students for second 
language acquisition by beginning at an early age with an immersive program.  Students learn the basic distinctions 
between alphabets, numbers and sounds of various languages. 
 
Native Spanish-speaking students STEAM Academy of Hammond are an asset to the Spanish class.  Native speakers 
work with non-Spanish speaking students as ―teachers‖.  This reciprocal-teaching method achieves the highest levels of 
learning for students as students evaluate their own knowledge in their need to teach others.  For our native Spanish 
speaking students, those who are bilingual or LEP students, engaging learning in this structure reinforces their language 
and culture and increases their own native language skills.  
 
The Integrated Humanities Program—“ Curriculum” 
Paragon® is an interdisciplinary world history curriculum that follows a student-centered, personalized approach to 
learning that combines constructivism with core concepts.  The constructivist model views students as the 
architects of their own knowledge. In Paragon, students of all academic levels discover concepts on their own 
through hands-on activities, role-playing, lively readings, artistic creativity, oratory, integrated technology and 
multimedia materials (interactive storyboards, digital images, videos, Internet sites and student handouts).  The 
Paragon® Curriculum "spirals," meaning that students are first introduced to concepts and cultures in early grades, 
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and then revisit those same topics in greater depth later on, having a context and a foundation for deeper study.  
Paragon is divided into eight five-week units. Each unit immerses students in a school-wide study of the same 
historical time period, with each grade focused on a unique essential question, geographic location and focus of 
study.  The focus of study, beginning with questions of self, family and home in kindergarten, spiral in difficulty like 
concentric rings emanating outward until students are studying the ten elements of culture in Grade 3 and the 
defining characteristics of civilizations in Grade 5.  These areas of study align with state and Common Core 
standards and are assessed by the ITBS Social Studies test.  Each unit features a cumulative assessment with an 
assessment rubric, specifying the qualities of an exemplary project or performance.  These project descriptions and 
performance expectations are made explicit to students at the onset of each unit and the rubrics are shared with 
parents at conference time.   
 
Paragon® was converted to a storyboard format for SmartBoard delivery in the classroom and for Collaborate 
(formerly Elluminate) delivery online through Desire 2 Learn.  In the interactive digital version of Paragon® Online, 
all video, web links, Cobblestone magazines and other multimedia resources are integrated with licensing 
permissions and are accessed through links in the slides.  This digital delivery maintains the integrity of the 
multimedia program with a new level of ease of implementation.   
 
Because Paragon teaches cultural literacy, the essential content knowledge that every student should know, and 
aligns that content with national and state standards, the classical education becomes very sophisticated and 
rigorous.  A  unit contains the rationale, teacher background information, lesson plans, materials lists and 
assessment tools needed to implement the curriculum.  Curriculum Implementation Specialists (CIS) provide ongoing 
professional development, pedagogical training and classroom support. In weekly grade group meetings for Paragon, 
teachers engage in collaborative planning with colleagues to tailor the curriculum to the specific needs of students, 
drawing effectively on the talents, passions and resources of teachers, parents and community members.   
 
 
The Paragon® Curriculum 
Elementary Grades 
Mosaica‘s unique Paragon® Curriculum is predicated on the idea that we must impart to all children the content 
knowledge and academic skills that provide them with the necessary intellectual capital to succeed in mainstream 
culture.  Rather than teach history in bits and pieces in an arbitrary sequence, Paragon‘s fully integrated, 
chronological approach demonstrates to students how one idea builds on and evolves into another.  The curriculum 
illustrates how sweeping cycles of conflict and resolution repeat themselves and leads students to understand how 
and why various world cultures have risen to power and prominence, only to be supplanted by new precedents set by 
others.   
 
For older students, studying history across continents depicts the manner in which many ideas develop 
simultaneously in independent cultures, unaware of the other‘s breakthroughs.  In comprehending synchronicity and 
the genealogy of ideas, students develop a larger conceptual picture of history and an enhanced awareness of the 
interrelationships of many areas of knowledge.  Rather than memorize names, dates, and wars in isolation, students 
recall the sequential circumstances surrounding these events and more readily synthesize both factual information 
and conceptual relevance.     
 
The Paragon® Curriculum is designed around eight ages of history or Human Eras that constitute monthly 
conceptual themes: 
 
The Ancient World     40,000 B.C. to 500 B.C. 
The Classical World     499 B.C. to A.D. 500 
The Middle Ages      500 to 1460 
Renaissance & the New World    1460 to 1600 
Kingdoms & Colonies     1600 to 1750 
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Revolution & Independence    1750 to 1825 
Unification & Industrialization    1825 to 1900 
The 20th Century      1900 to 2000 
 
 
Social studies represent the integrated study of the social sciences and humanities to promote civic competence and 
intellectual capital.  Social studies constitute the organizing, chronological core of the Paragon® curriculum precisely 
because it is multidisciplinary and interdisciplinary in nature.  It provides coordinated, systematic study drawing upon 
such disciplines as anthropology, archaeology, economics, geography, history, law, philosophy, political science, 
psychology, religion and sociology, as well as appropriate content from the humanities, mathematics and natural 
sciences. 
 

 Social issues such as poverty, crime, and public health are increasingly understood to transcend the 
boundaries of disciplines, cultures and nations.  As these issues become increasingly complex the work to 
develop solutions demands an increasingly integrated view of scholarly domains and of the world itself. 

 Many scholars now define themselves by the issues and problems they address and use several disciplines 
to inform their work.  Entirely new departments and programs reflect this development.  Academic programs 
in American Studies, African-American Studies, Biotechnology, Comparative Literature, Cultural Studies and 
Medical Ethics, for example, draw on multiple disciplines and their processes to address the needs of 
humanity. 

 Technology provides increasingly easy access to databases that are interdisciplinary and multidisciplinary 
as well as to scholarship in many disciplines. 

 Scholars increasingly consider themselves to be members of the international academic community and 
share findings regularly across intellectual and geographic boundaries. 

 

The Arts 

 
Rather than relegate art, music and foreign language to the periphery of the curriculum, Paragon‘s design integrates 
them into its interdisciplinary center. To truly integrate the arts into the Paragon® Curriculum, Mosaica trains all 
teachers in the visual and performing arts.  Daily Paragon® Lesson Plans are outlined with step-by-step instructions 
to ensure seamless implementation.  Art, drama, music and dance interrelated to the core curriculum draw many 
marginal students into the center of learning.  Acting vicariously (not acting up) enables students to try on different 
roles without compromising their quality of life.  It is no accident that ―playing‖ (as in what children do) and ―playing‖ 
(as in acting and putting on a play) and ―playing‖ (as in playing a musical instrument) are the same word.  Without the 
―play‖ in the process, it loses its validity and vitality. 
 
Paragon‘s purpose is to make the arts a vital component of a child‘s education, while at the same time placing the 
strongest possible emphasis on the basic skills of reading, writing and arithmetic.  The arts offer children 
opportunities to assimilate and apply what they have learned in ways relevant and meaningful to their experience.  
Their enhanced skills of communication, analysis and self-expression enable them to compete far more successfully 
with their traditional learning classmates. 
 
The goal of the school is to form an arts committee composed of board members, parent representatives, students 
and local community artists.  The object is to recruit local artisans as student mentors and as workshop guides.  
Students are engaged in the production of plays based on thematic  units and as student interest and knowledge of 
staging progresses, theater groups are formed to encourage independent staging of plays and other performances.  
Technology is a large component in the adaptation, creation, and implementation of all productions. 
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Music 

According to Plato, ―Music...gives a soul to the universe, wings to the mind, flight to the imagination... and life to 
everything.‖  The impulse to make music is ageless and universal.  Music has the capacity to communicate volumes 
about an era and its people.  The Paragon® Curriculum conveys to students features of the music of different eras 
and composers by having them sing, dance, and perform with rhythm instruments.  Students also learn to listen for 
specific features and to discern how one era or culture often imitates and reinvents the music of another. All 
teachers, including the Spanish, Physical Education and Music Specialists,  receive a  CD to accompany each of the 
eight five-week units and are  trained to integrate their respective fields to Paragon‘s school-wide program.   
 
The music specialist also conducts choral and instrumental instruction.  The music specialist consults with teachers 
on the musical portions of Paragon® Lessons to draw from and extend the Paragon® Curriculum in music class. 
 
Character Education 
Character education is implicitly built into the Paragon® Curriculum.  We begin with the assumption that students are 
capable of determining right from wrong and good from bad.  It is our goal to build character by ―doing,‖ rather than 
by ―saying.‖  Students are taught personal responsibility by constructing their own knowledge and by doing hands-on 
activities.  Sharing, cooperation, and respect are taught through team activities, a demand for classroom 
participation, and exploring content together.  Walking with Giants, the character education component of 
Paragon® makes explicit the profiles of heroes in history, the quotations that have endured the test of time and that 
resonate today more than ever, as well as the leadership and collaboration skills students have experienced through 
their Paragon® journey.   
 
Students learn about character, ethics, empathy and self-esteem implicitly in Paragon® by studying the world‘s 
greatest thinkers, both canonical and unsung, and by stepping into the shoes of great historical figures, both real and 
imaginary. Through content-rich study, children come to understand the expansive potential open to them if they can 
identify with early clarity their individual strengths and sense of purpose.   Students contemplate questions that have 
captivated thinkers for millennia: What makes a ―Hero‖?  What makes me unique? How can we learn from the past? 
How do we apply that knowledge to the future? 
   
By examining individuals who have made their mark on history, students extrapolate qualities that make people stand 
out as exceptional contributors to culture, or as ―heroes.‖  Studying heroes is a developmentally appropriate and fun 
way for students to learn about ethics.  The hero lessons explore the lives of luminaries against the backdrop of 
history.  Students recognize decisions heroes have made for themselves and begin to understand the life skills that 
enable ordinary people to do extraordinary things.  Students identify a characteristic of all exceptional people is their 
perseverance in the face of adversity and their commitment to their goal or art.   
 
In Paragon® character education goes beyond looking at the lives of individuals.  Students also examine indigenous 
cultural groups for character education.  They learn that tribal cultures value the whole group rather than place 
emphasis on individuality.  Students see that indigenous peoples have well defined parameters on what is 
considered to be right behavior and they have a variety of ways to teach and reinforce the ideal such as through 
storytelling, ritual and ceremony.  Students learn about indigenous peoples through their stories, music, myth, art and 
customs. 



 

STEAM Academy of Hammond - 15 
 

Students participate in a daily dialogue on how to become a member of society with integrity.  Through the Walking 
with Giants curriculum, students explore how heroes in our world have approached problems through their journey of 
self-actualization.   Each morning, students are greeted with an interactive storyboard on the classroom SMART 
Board.  In an open dialogue, students are engaged in a problem solving discussion on how to negotiate life‘s daily 
issues with great character.  These discussions do not end once the lesson is over instead they are integrated into 
their coursework throughout the day.  For example, a child may discuss a proverb by Confucius as it relates to 
integrity during Walking with Giants and then learn about Chinese culture during their Paragon lesson that afternoon.  
Lessons are not taught in isolation, but instead are connected for students throughout their studies.  To better 
understand the dialogue students participate in, below is a snapshot of a morning lessons.  Students research the life 
of Marcus Aurelius, discuss the characteristics that make him a great leader, and complete an activity as a class.   

Paragon® Humanities:  Grades 6 – 8 

A Journey with Dual Paths 

As with the K-5 Paragon® program, the visual and performing arts play a vital role in the Middle School Humanities 
program.  The Middle School program provides instruction in the Visual and Performing Arts in two tracks— 
Integration and Specialization.  The curriculum is aligned with national standards in the arts, as outlined in National 
Standards for Arts Education – What Every Young American Should Know and Be Able to Do in the Arts, 
developed by the Consortium of National Arts Education Associations; Content Knowledge, A Compendium of 
Standards and Benchmarks for K-12 Education, by John S. Kendall and Robert J. Marzano (ASCD standards), and 
in the National Assessment for Education Process (NAEP).   
 

2. Present evidence that the proposed educational program is evidence-based and has been or will be rigorous, 
engaging and effective for the anticipated student population. (You may refer to your response in the 
―Portfolio Review & Performance Record‖  section of your application.) 

Frazier Academy Design Team has adopted the Mosaica Education model which has received accreditation 
through AdvancEd.  As demonstrated earlier in School Leader and Leadership Team/Question 2, Frazier 
Preparatory Academy has increased student achievement consistently over the last five years utilizing the model 
described above.   

3. Specify instructional strategies that your school will implement to support the education plan and why they 
are well-suited for your targeted student population. Describe the methods and systems that teachers will 
use to provide differentiated instruction to meet the needs of all students. 

 
 
Innovative & Effective Instructional Methods 

 In cooperative learning, learning occurs as a result of interactions between members of a group (meaning 
two or more individuals).  Cooperative learning promotes all students‘ high achievement through sharing 
their strengths and helping each other to overcome their weaknesses.   

 

 Graphic Organizers are tools that help students to sort, organize, summarize, retain and recall important 
information.  Since most learners are visual, graphic organizers provide a great alternative to print for a 
more conceptual, big picture.  These tools also foster effective group brainstorming techniques.   

 

 In role-plays, students have the opportunity to ―step into the shoes‖ of another person or historical period.  
It allows students to understand another point-of-view experientially, kinesthetically and affectively.  It gives 
them the chance to work out challenges and construct knowledge creatively.  Students in the ―audience‖ of 
a role-play learn from the performance of their peers.   
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 When activating prior knowledge, students use knowledge they already possess in order to construct and 
build further knowledge.  When using prior knowledge, students are more likely to make connections and 
draw analogies.  Students feel confident in learning because they feel that they already possess some of the 
knowledge.  Using prior knowledge empowers students to learn more.   

 

 With personal connection journaling, students are led into a topic by connecting to their personal 
experiences.  Teachers guide them to share family histories, personal and current experiences and 
anecdotal stories to make the content relevant.  It may be used as a lead-in to a lesson, as a means of 
activating prior knowledge or as a comprehension activity for students to understand on a personal level an 
idea or historical event.   

 

 In a Socratic Discussion, the teacher uses logical, incremental questions to arouse interest and guide 
students in using their own insights to explore or decipher a complex idea or topic.  Socratic Discussions 
can elicit excitement in the whole class and help all students to feel empowered so that they can discover 
the answers themselves.   

 
Use of Technology - The national average student-to-computer ratio ranges from 8:1 in low-economic districts to 5:1 in 
affluent districts; our schools have a target ratio of two or three students to one multimedia computer.  In addition, every 
teacher and administrative staff member is assigned a laptop computer.  All of the computers are networked and have 
Internet access.  STEAM Academy of Hammond will feature-rich multimedia to supplement all facets of learning - Math, 
Science, Language Arts and the  curriculum, and infuse technology into our experiential activities.  In-class computer 
usage improves student learning in two main ways.  First, computer software allows frequent monitoring of student 
progress at individual and class levels.  Second, it enables students of different abilities to work at levels that challenge 
them. 
 
STEAM Academy of Hammond will use the Compass Integrated Learning System to supplement teacher instruction 
and track student progress in math and language arts.  Compass Learning aligns with state standards and national 
standardized tests.  It provides detailed reports to help evaluate individual students‘ needs, provides information for 
use in parent conferences, guides instructional decisions, and assesses progress toward critical goals.  The 
software‘s ―adaptive‖ features allow struggling students to experience successes while motivating able learners to 
extend their reach.  
 
Personalized Student Achievement Plans (PSAPs) - In a coordinated analysis of initial base-line test results, 
teacher assessments of student learning style and current learning levels, parent input, student self-analysis, and any 
requirements delineated in existing IEPs, staff at STEAM Academy of Hammond designs personalized learning plans 
for every student.  These plans become the basis for monitoring individual student achievement.  As students grow 
and master skills, the learning plans are modified to reflect increasing levels of challenge or emphasize areas of 
weakness that require intensive focus.  These plans allow the leadership, teachers, parents, and the students to 
consistently document and reflect on learning successes or on-going needs.  The use of Compass Learning software 
tutorial program enhances the ease of modifying student plans by offering ―real- time‖ student assessments in 
Reading / Language Arts, Mathematics, and ESL or Bilingual education.   

4. Identify any key educational features that would differ from your current education model. Explain why you 
would implement these features, any new resources they would require, and how these features would 
improve student achievement. 

STEAM Academy of Hammond will implement the same model as Frazier Preparatory Academy.  See Attachment 
4 for the scope and sequence.   



 

STEAM Academy of Hammond - 17 
 

Pupil Performance Standards 

State your proposed school‘s pupil performance standards, consistent with Indiana‘s Academic Standards and 
the Common Core Standards. In particular: 

1. Attachment 5 the alignment to the Indiana Standards and Common Core Standards for grades 3 and 6.  
The STEAM Academy of Hammond will adopt 8th grade standards as our Exit Standards.   

2. Academic Standards, explain what kinds of standards (content areas, grade levels, etc.) you intend to adopt 
or develop, and describe the adoption or development process that has taken place or will take place. 

STEAM Academy of Hammond will adopt the Indiana and Common Core Standards. 

3. Explain the school‘s policies and standards for promoting students from one grade to the next. How and 
when will promotion and graduation criteria be communicated to parents and students? 

 
STEAM Academy of Hammond will have a no social promotion policy, which means that we use various 
assessments to determine the appropriate grade level of a student.  Specific performance goals will be established 
once baseline data is available.  The diagnostic and prescriptive computer software Compass Learning will enable 
STEAM Academy of Hammond to custom-tailor curricular materials to individual student needs and monitor their 
progress.  The program will generate instructional assignments to promote proficiency in areas of weakness.   The 
policy is communicated through the school handbook, see Attachment 8.   

School Calendar and Schedule 

The daily schedule permits uninterrupted instruction in a 120-90-60-90 minute sequence (English/language arts, math, 
science and humanities/social studies (Paragon)).  The school will have a 7 ½ hour extended day (8:00 am-3:30 pm) and 
200 day calendar, providing significantly more time-on-task for students to master content and improve skills.  See 
Attachment 6 for additional details. 

 

The Mosaica Model was selected above all others due to their integrated innovative Paragon curriculum, blended 
learning, and proven record of success in similar communities.  The model is delivered through a unique daily schedule, 
which consists of a core morning program and the afternoon humanities program.  Students will participate in 90,000 
minutes per year (450 minutes per day x 200 days). See Attachment 6 for additional details. 

School Culture 

1. Describe the culture of the proposed school and how this culture will promote a positive academic 
environment and reinforce student intellectual and social development. 

 

2. Explain how you will create and implement this culture for students, teachers, administrators, and parents 
starting from the first day of school. 

3. Explain how the school culture will take account of and serve students with special needs, including students 
receiving special education services, English Language Learners, and any students at risk of academic 
failure. 

4. Summarize, for illustrative purposes, a typical day from the perspective of a student in a grade level of your 
choice. 
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Julie, a fourth-grader at an MTP school, begins her school day at 8:00 a.m. with a friendly greeting from her teacher, 
Ms. Jones, as she and her classmates settle in to their seats.  Julie looks at the Walking with Giants Paragon 
Proverb for the day, and sees that they will write, then discuss, the quote of Winston Churchill, ―We shape our 
buildings; thereafter, they shape us.‖  Julie thinks about this idea for a minute before Ms. Jones initiates a Socratic 
discussion with students to draw out and extend some of their thoughts on Churchill‘s quotation.   The class 
brainstorms connections as to how this idea pertains to their Paragon studies about life in the Middle Ages with 
castles, kingdoms, communities, and the architecture of the time.  Students record their top three discussion points in 
their Walking with Giants Journal. 
 
The academic day begins with English Language Arts.  Julie‘s class has been studying folktales, and today, the 
students will read a Mexican folktale called, ―The Two Marias‖.   Before the reading, Ms. Jones asks her students to 
think about the genre of folktales and what text features make this genre distinctive.  The class seems to come alive, 
as students raise their hands to suggest ideas such as, ―Talking animals!‖ and, ―Simple characters!‖ Ms. Jones 
confirms, or gently corrects, these articulations, and concludes the brief pre-reading exercise with a tantalizing 
question:  ―Does the title refer to two different girls who are both named Maria, or is this one Maria with two different 
sides to her?‖  Julie wants to answer this fascinating question, so she delves right into the story.  While Julie is 
reading, Ms. Jones strolls around the classroom, and stops when students have questions about the reading.  Some 
of the questions have value for the whole class, so Ms. Jones jots down a few idioms, vocabulary words, and one 
cultural explanation.  Julie knows there will be a written reflection and a discussion following the reading, so she 
readies her journal when she has finished the story and copies down the words and terms Ms. Jones has written on 
the board. 
 
Julie knows what‘s coming.  One of the things she appreciates about Ms. Jones is the routine she follows.  Julie and 
her classmates feel confident as students when they know what‘s expected of them throughout the day.  This time, 
Julie is excited for the next step because she knows Ms. Jones will ask students for their opinions about the story 
right after they read.  Julie admires how skillful Ms. Jones is at coaxing students into developing interesting opinions 
and ideas, then guiding those same ideas toward the lesson activity she has planned in advance.  Julie‘s heart beats 
in anticipation:  She can‘t wait to share her observation.  When Ms. Jones asks in her familiar modulation, ―Well, what 
did you think of ‗The Two Marias,‘ my scholars?‖ Julie‘s hand shoots up.  Ms. Jones sees her eagerness and wants 
to build on this for the rest of the class, so she asks Julie to share her thoughts.  Julie beams, ―It‘s like ‗Cinderella‘!  
There are so many similarities!  Did they take ‗Cinderella‘ to Mexico?‖ 
 
Ms. Jones knows a ―teachable moment‖ when she sees one, and she doesn‘t let this one slip by.  She asks Julie to 
consider what they have learned about the oral tradition and how the continual retelling of stories reshapes them with 
each recitation.  Julie thinks about this and wonders who brought Cinderella to whom.  Julie is still imagining ancient 
wanderers, laden with wares and stories, traversing the known world, when Ms. Jones directs the class to write a 
connection to the folktale they just read.  Julie knows what a connection is:  She knows she can write about how the 
story connects to herself, to the real world, or to another story she is familiar with.   
 
Julie‘s mind is crowded with excited ideas about Cinderella, ―The Two Marias,‖ and how folktales travel the globe, but 
the ideas aren‘t coming out as fully-formed thoughts into the journal entry.  Again, Julie knows what to do because 
Ms. Jones has gone through this routine with the class.  Julie begins her writing as a list, first of ideas on her mind, 
then of the associations she has with those ideas, then, BOOM!  Julie‘s writing takes off.  Julie is still penning 
furiously when Ms. Jones announces that they need to wrap up their writing.  She shakes off her hand from the 
intense writing:  Julie had no idea she had so many theories about how the Cinderella tale traveled the world. 
 
Next, Ms. Jones lets the class know that it's time for Workshop.  Julie notes that the "must-do" activities for the class 
are listed on the board, and she sees that today she'll work in a group with four other students to identify examples of 
cause and effect in a literary work.  Julie remembers that this skill was difficult for her last week, and she's happy to 
have some small group time to master it.  A classmate in Julie‘s group admits he had trouble with this concept, too, 
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until he discovered a way to locate such examples on his own.  His group mates listen interestedly as he explains, ―I 
couldn‘t find examples of cause and effect when I looked for them in that order, so I started looking for effects, in 
other words, big events, then I would go back to find the causes.‖  A chorus of, ―Ohhhhs‖ meets the ear of Ms. Jones 
who comes by to congratulate the group on its collaborative efforts and ability to solve problems independently.  For 
the next quarter of an hour, Julie and her group swiftly identify ten examples of cause of effect, using her group 
mate‘s method. 
 
While Julie's group is working on this, her classmates are busy completing independent activities specially 
differentiated to meet their needs.  When Julie's group completes their "must-do" activity, she can choose a "may-do" 
activity.  She loves to read and decides to sit down with her newest book, James and the Giant Peach.   Julie and her 
classmates read while Ms. Jones walks around the room, working with other students and making notes on her 
clipboard.  Students rotate onto classroom computers for 15 minutes each to complete a lesson in English/Language 
Arts at their individualized instructional level in their ILS (Integrated Learning System.)  Some students are 
accelerating up to grade level and will also use the ILS in their tuition-free after-school tutorial session.  Other 
students are working beyond grade level and the ILS engages and challenges them to stretch academically.  
 
At 10:00 a.m., the students transition to math after a short stretch.  Julie hops on one foot as she goes to get out her 
math journal.  Ms. Jones encourages her students to get the most physical activity out of transition time.   When Julie 
and her classmates are seated again, their faces are bright with energy and a few are still giggling with exhilaration.  
Ms. Jones focuses the class‘ re-found energy by projecting an enormous photo of a large pizza.  Julie gasps.  The 
pizza is a mesmerizing focal point, and Ms. Jones begins her lesson.  Ms. Jones believes strongly in the value of 
problem-based learning, which is to say, presenting real-life problems and having students figure out what 
operations, means, or tools one needs to solve them.  Ms. Jones presents her problem:  ―I‘m serving one pizza for 
dinner tonight, and I need your help in dividing it up equally.  With four people to feed, how should I cut the pizza?"  
Several students suggest cutting the pizza into quarters by dividing it in half two times.  Ms. Jones pretends to 
remember something: ―Oh, no!  We‘re having company!  I need to divide this pizza into six equal parts.  Who can 
help?‖ She calls on Julie to make the cuts.  Julie bisects each quarter, creating eight equal pieces.  Julie recognizes 
her error and erases the cut marks.  She thinks about how to create six equal pieces:  Half of six is three, so after I 
cut the pizza in half, I need to sub-divide each half into three equal parts.  Three times two equals six.  Julie draws 
the cut marks accordingly. 
 
Ms. Jones asks the class to work in pairs and divide a number of different shapes into equal parts.  She still has not 
formally introduced the math concept, and the students think they are helping her and having fun solving puzzles with 
each other.  Once students have a grasp of the concept, Ms. Jones tells them what they are doing mathematically, 
why the operation is useful, and how it fits in with other math concepts they have mastered.  Julie knows this routine, 
too:  She writes the term ―fraction‖ on the current page of her math journal, works with her partner on a definition for 
the term, then provides a set of self-generated examples of and uses for fractions.   
 
During Math Workshop time, Julie finds out that she'll be at Center B—the game table!  With four other students, 
Julie plays a game which requires her to identify simple fractions.  She makes careful note of her score in her math 
journal.  Five minutes before math workshop ends, Ms. Jones calls the students together for one more question.  
She's drawn a circle on the board and would like to know if she's created a fraction or not.  Julie and her classmate 
confer on this question.  Julie raises her hand and ventures, ―No.  It‘s not a fraction because there are no smaller 
parts.‖  Ms. Jones draws a smile and two eyes in the circle by way of an answer, then dismisses the class for lunch.   
 
Julie smiles when she reaches the cafeteria and discovers that today is pizza day.  Her pizza is rectangular, and she 
discusses with her friend, Sarah, all the ways she could make equal fractions out of her lunch. 
 
After lunch, Julie heads back to the classroom for her Special.  Today‘s Special is Spanish, and there is a Spanish 
song playing at moderate volume as Senora Morella greets each estudiante at la puerta.  Senora Morella tells the 
class to use all five senses to imagine an experience she will show them on video.  Julie closes her eyes to start the 
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imaginative journey, but Senora Morella intervenes with, ―Abre los ojos, Julie-cita!  Tienes que ver la video no 
solamente imaginar por la mente!”  Julie opens her eyes to watch the short video featuring a Mexican festival day.  
Senora Morella asks students to brainstorm what they saw, heard, and imagined feeling, tasting, and smelling.  The 
interactive whiteboard is full of these impressions, and Senora Morella introduces several new Spanish vocabulary 
words to help students describe the festival.  Julie writes down the words, connecting them with the sensory input 
from the festival video, draws pictures for some of the terms, then practices their pronunciation.  Senora Morella 
shows an excerpt of the same video, and Julie is astounded how much she can understand in Spanish!  Que 
excelente! 
 
At 12:45, Julie knows it is time for Science. Today they are discussing ecosystems.  Ms. Jones assigns each student 
to a group, and tells them they will be making a Powerpoint presentation on an ecosystem, including information on 
the climate of the ecosystem, the plants and animals that live there, and where the ecosystem can be found on earth.  
Julie‘s group is assigned to the Arctic Tundra.  Each group goes to one of the classroom‘s computers to research 
their ecosystem.   Julie and her group find a lot of information on the climate, but not very much on the plants and 
animals.  Ms. Jones visits their group while they are working and asks them why they think that might be.  Adam 
thinks they may just need to work harder, but Rachel suggests that maybe not many animals live there because it is 
so cold.  Julie and Adam agree, and they decide that is something important to include in their PowerPoint. 
 
At 2:00, it's time for Julie's favorite subject, Paragon.   Right now, Julie‘s class is studying the Middle Ages.  Ms. 
Jones says that by studying the literature of a time or place, one can learn a great deal about the people who made 
up and listened to such stories.  Ms. Jones asks if anyone has heard of Robin Hood, and Julie looks up surprised. 
Was Robin Hood real? Julie wonders.  Julie had always imagined Robin Hood as a cartoon and couldn‘t think of this 
image as real.  Julie was about to raise her hand, when Ms. Jones explained, ―This morning some of you were 
thinking about how folktales can travel around the world and change each time their told.  This afternoon, I want you 
to consider how stories say something about the people who tell them.  What can you learn about the values or the 
concerns of a society based on the stories they tell?‖  Julie is lit up again. Paragon always excites her in this way:  
Her thoughts race, her heart beats faster, and she can‘t wait to get her mind around these ideas.  Julie has her first 
Paragon epiphany of the day:  It doesn’t matter if Robin Hood was real or not; the essential thing was that this story 
was how people chose to narrate the events of the Middle Ages. 
 
With this perspective, Julie reads the excerpt from Robin Hood and His Merry Outlaws.  Her reading has been 
shaped by the idea that the story is a primary source for communicating the social values of the era.  Julie makes 
mental notes on fairness, different concepts of justice, exceptions to laws, trickery, survival, and more.  Ms. Jones 
asks students to pick a favorite part of the story and work with a group on role-playing the scene.  After role-playing, 
each group will address the question, ―What does the scene show about the values and concerns of medieval 
society?‖ 
 
Toward the end of the period, Ms. Jones asks students to get out their journals and write a paragraph on whether 
they think Robin Hood was a hero or a villain.  Julie is not sure.  She is worried about writing down the wrong answer, 
but Ms. Jones explains that some questions don‘t have a right answer.  Julie should know this!  Ms. Jones says 
something along those lines nearly every day, as she encourages Julie and her classmates to think for themselves.  
Julie writes that Robin Hood is both a hero and a villain. 
 
At 3:30, the day is drawing to a close.  Julie and her group return to their seats and pack up their things.  At 3:45, 
Julie and her friends leave for the day. 

5. Summarize, for illustrative purposes, a typical day from the perspective of a teacher of any subject or grade 
of your choice. 
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Ms. Jones arrives at school at 7:30 a.m.  She spends the time before the students arrive reviewing her plans for the 
day and preparing the classroom.  Ms. Jones writes the Walking with Giants Paragon Proverb for the day:  It is a 
quote of Winston Churchill, ―We shape our buildings; thereafter, they shape us.‖ Her students are studying the Middle 
Ages in Paragon with the perspective that the buildings people construct tell a great deal about who they are and 
what they believe in.  Ms. Jones plans to draw out her students with this quotation, getting them to take this idea to 
the next level through Socratic discussion.  She has several questions prepared for the discussion, including those 
that ask students to consider how buildings can shape people, which buildings may have shaped them, and which 
buildings they have or would like to shape.  Ms. Jones knows it will be a lively discussion, brought to a close with 
students recording their three best ideas in their Walking with Giants Journals. 
 
The first two hours of the day are focused on literacy development.  Ms. Jones values having this concentrated block 
of time devoted to literacy.  For the first hour, she conducts whole-group instruction, which includes vocabulary 
development, reading comprehension strategies, and guided learning in the language arts.  The second hour is her 
workshop, during which time Ms. Jones differentiates the learning activities by grouping students according to their 
individual needs. She uses a variety of data—from objective measures to her own anecdotal observations as a 
professional--to make up the composition of these groups; and designs the activities with these considerations in 
mind.  During workshop, Ms. Jones works with groups, facilitating and observing progress while making notes on her 
clipboard. Right now, the class is studying folktales, and the students seem to have a lot of questions and creative 
ideas. Ms. Jones uses this time to rotate students onto the classroom computers so they may complete a 
differentiated ELA lesson in their ILS (Integrated Learning System.) This component of in-class differentiation allows 
for specific and focused fine-tuning of skills, and keeps track of students‘ progress at their own pace.   
 
Throughout the day, she uses positive behavior management techniques to reinforce good behavior, complimenting 
students for following directions and doing the right thing.   During ELA, one student drops a pencil box and another 
student helps to pick up the pencils.  Ms. Jones compliments the student who decided to help out. 
 
During Math, Ms. Jones presents today‘s lesson to the entire class, and then divides the students into three groups 
based on the results of yesterday‘s pretest on the current unit.  One group is selected to work with Ms. Jones.  These 
students need reinforcement and will work with fraction tiles to learn more about the concept of fractions. The more 
advanced students will work together to solve a word problem and will prepare a proof to share with the class.  The 
last group is playing a fraction game to reinforce the concept today. Because she has a full 90 minutes to focus on 
math, she also has time to visit the other two workgroups and address their questions.   
When the class heads to the cafeteria for lunch, Ms. Jones joins her colleagues.  The three fourth grade classes 
have the same schedule for lunch and Specials, so Ms. Jones and the other two fourth grade teachers have time to 
share lunch and then spend their planning period designing the schedule for the next Paragon Night. 
 
After the common prep, Ms. Jones teaches Science. Today she introduces a new project:  ecosystem PowerPoint 
presentations.  She reviews with the students a rubric that outlines what needs to be included in the PowerPoint and 
how they will be evaluated.  Then she divides the students into groups of three and assigns each group a different 
ecosystem.  Each group then goes to one of the classroom computers to begin their research.  At this point in the 
school year, the students are all familiar with the basic technique for conducting a computer search, and Ms. Jones 
just has to remind the students of the lists of helpful websites that are posted next to each computer.  She is grateful 
that her school has sufficient computer resources to allow students to begin their research without leaving the 
classroom as it saves valuable time, and allows her to supervise their research by walking around, listening, and 
answering questions. 
 
After Science, Ms. Jones teaches Paragon.  Ms. Jones appreciates that the Paragon curriculum is designed to 
engage different types of learners in different ways.  Today‘s lesson on the people of the Middle Ages features a 
discussion of Robin Hood, and how stories allow readers to see how people from another time and place thought.  
Ms. Jones sees how many of the multiple intelligences come into use in this lesson:  the linguistic intelligence of 
reading and discussion; the interpersonal, kinesthetic, artistic, and spatial intelligences at work during the role-play; 
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and the linguistic, quantitative, intrapersonal and artistic intelligences required for the journal reflection.   Lessons like 
these reach all of her students. 
 
All the forethought and careful planning that goes into creating the Paragon curriculum has great benefits for her 
students, such as demonstrating the interdisciplinary nature of learning.  Ms. Jones finds the Paragon STEM on 
Fridays an important part of teaching this idea.  Today, students will engineer a medieval-era catapult for the 
Paragon STEM activity, joining the study of the Middle Ages to math and science by building the hands-on project.  
Students gather the meter stick, a trimmed Styrofoam cup, scissors, tape, and wadded paper for launching.  The 
lesson includes understanding the three basic parts of a lever:  the fulcrum, the resistance arm, and the effort arm.  
Students build the catapult and record their launch distances in the STEM journals. 
 
Following a lively Paragon session, the class goes out for a fifteen-minute recess.  Ms. Jones joins them outdoors 
and enjoys observing the students interact socially.    At 3:30, it is time for the students to return to their desks, and at 
3:45, the students depart.  Ms. Jones remains in her classroom until 4:30, reviewing lessons plans for the following 
day and assessing student work.  One student returns to school with his mother to ask for extra help on fractions.  
Ms. Jones answers his question and also tells him and his mother about an online math game he can play at home 
that reinforces basic fraction skills.  At 4:30, Ms. Jones locks her room and heads for home. 

Supplemental Programming 

1. Will you offer summer school? If so, describe the program(s) to be offered. How many students are expected 
to attend summer school, and how will they be selected for participation? How many hours and weeks of 
summer school will you provide, and how will it be funded? 

 

Summer school will be dependent on Title I funding.  Students not meeting the state standards will be given the 
opportunity to attend 2-3 weeks of additional instruction.  As the school will offer a 200 day school year, the 
school year has already been extended.   

2. Describe the extra- or co-curricular activities or programming the school will offer; how often they will occur; 
and how they will be funded. 

 

Extracurricular activities will, in large part, be driven by student interest and available facilities and resources; therefore, 
we will shape our extracurricular programming with those inputs. Club and/or team activities may include chess, 
debate, science and math programs, and/or young business leaders programs. The following are examples of some 
of the types of programs that we will propose:  

 

Arts Chorus, Drama, Dance, Drawing/Painting/Sculpture 

Sports Baseball, Basketball, Soccer 

Math/Science-based Activities Chess, Math Counts, Science Olympiad, Whiz Kids Science Experiments Club, 
―Green‖ Club (environmental concerns/activities), Debate (math/science focused), 
rocketry club 

 

Clubs: In addition to after school tutoring for academic support, student clubs like ―The Divas‖ and ―Boys to Men‖ 
allow students gender specific, safe groups in which to process issues and questions that arise.  All of the efforts 
provided (school-wide, classroom based, small group or individual supports) are designed to help students feel safe 
at school and to promote a school environment that is truly an emotionally and physically safe space where students 
are able to let down their defenses.  Once they do so, we see the students engage in exploring questions and ideas 
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that are important to them, opening them up to taking chances, experiencing success and growing into developing 
their full potential.  

3. Describe the school‘s programs or strategies to address student mental, emotional, and social development 
and health. 

All students will participate in the character development program ―Walking with Giants.‖  Health and prevention 
programs will be integrated into the schools daily activities.  Planning after year 1, will include the addition of a 
school counselor depending on budget constraints.   

 

Special Populations and At-Risk Students 

 
Response to Intervention Model 
 
 The gap in achievement between students from different socioeconomic and racial/ethnic backgrounds is one of the 
most persistent challenges facing educators, a challenge that has become increasingly imperative for schools to 
conquer as they struggle to meet AYP goals stipulated by NCLB.  The Response to Intervention (RTI) model is used 
as a vehicle for closing the achievement gap between different subgroups of students. The RTI model identifies three 
distinct tiers of service delivery. The majority of students will need only Tier 1 services, the least expensive and most 
broadly available options for serving needs. A smaller percentage of people, however, will need more specialized 
assistance, or greater ―dosages‖ of intervention: Tier 2. The third tier is reserved for those people who need the most 
intense assistance. The success of this intervention model hinges on teachers‘ and administrators‘ ability to keep as 
many students in the primary and secondary intervention as possible, thereby concentrating resources on those 
students most in need of intensive aid, those in Tier 3. In applying the RTI model on a schoolwide basis, schools are 
expected to change the allocation of resources and reengineer their design and delivery of instruction in keeping with 
the tenets of the three-tier approach. Such reallocation of resources is projected to boost the academic performance 
of all students, not just those undergoing screening for possible entry into special education programs. 
 
This model will be applied at the STEAM Academy of Hammond through the following methods: 
 
Screening:  Placement tests, used in conjunction with any other assessment portfolio information we have on the 
student and placement according to that screening (of course we never use one data point – and it does not apply to 
certain populations such as students with IEPs or ELL). 
 
Progress Monitoring:  STEAM Academy of Hammond will use the Performance Series from Scantron to progress 
monitor students against national standards quarterly.  In addition, teachers will use Scantron Achievement Series to 
monitor progress on specific strands via curriculum based measures (weekly is the goal).  Students with IEPs have 
goals and objectives with skills that are directly linked to state standards and benchmarks, and weekly probes are 
taken to progress monitor students toward the annual goals and objectives.   
 

 For students who are making progress, we consider them ―responding to the intervention‖.  These are 
school-wide supports (correspond to the green below) 

 For students not responding to the school-wide supports, we move to the next level. 

Intervention: 

 This first level of secondary support (identified in the yellow below) would be to use the progress 
monitoring and achievement data to identify students at risk (this is the same process the school will go 
through to identify target groups for Title 1). 
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 Group interventions (The STEAM Academy of Hammond will utilize Title 1 teachers, after school 
tutoring, etc) are usually done for a period of ―X‖ weeks, and the students re-assessed.  Student 
responding to this intervention are either continued or removed from the intervention, depending on 
progress. Students not making progress are considered ―Not responding to the intervention‖ and are 
moved to an Intervention Assistance Team.  This is part of the red part of the triangle below. 

 IAT is broken down into a series of 1-3 interventions over time that are developed very individually for 
the student based on the area of concern (by this time, we have a great deal of data to support what 
this area of concern is). Approx 4 week interventions are put in place and progress 
monitored.  Students that respond to the intervention and make progress are often faded back to 
secondary levels of support, and hopefully faded back completely to independence.  Students not 
responding to the interventions (with at least 12 weekly data points over time to support this) are then 
referred for additional evaluations (full and individual multidisciplinary evaluation).  An intervention is put 
in place and we continue to attempt during the time of evaluation. After all of the data from the 
evaluation is in, the team meets again to determine the most appropriate course of intervention: 

o Continued general education interventions 

o Long term intervention through a qualifying condition via special education. 

 
 

Special Education 
 
 
Students with Disabilities: 
STEAM Academy of Hammond shall provide state and federally mandated services for students with disabilities. The 
STEAM Academy of Hammond will implement a series of effective practices that seek to identify at-risk students at 
the point of enrollment and prescribe the necessary instructional interventions that will meet the needs of individual 
students.   
 

SchoolSchool--Wide Support Systems for Wide Support Systems for 

Student SuccessStudent Success

ReadingBehavior

Universal Intervention

Core Instruction, 

all students

Preventive

Targeted Intervention

Supplemental, some

students, reduce risk

Intensive Intervention

Individualized, functional 

assessment, highly specific 

80%

7-15%

1-5%
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One such model is the Teacher Support Team Program (TSTP) developed by Chuck Stockwell, a long-time educator 
and school founder.  TSTP meets recommendations issued by the President’s Commission on Excellence in 
Education Report in 2001 and requirements under NCLB.  TSTP is a general education service delivery approach 
that ensures compliance with special education legislation.  A trainer will work with school staff to organize teams of 
expertise, train staff on the process of screening all students for foundational skill readiness (spoken language, 
motor, ocular motor, and reading) and design 10-week interventions to build skills in these areas.  This process 
correctly identifies students that merely lack foundation skills and need quick training and greatly reduces the number 
of students who are misplaced in special education.  It also permits students who require more long-term services to 
receive appropriate attention.  This is a model, therefore, designed to prevent learning failure. 
 
Research shows that successful programs for at-risk students have low student-to-teacher ratios, provide supportive 
services, and emphasize flexibility by tailoring the curriculum to the learning needs of the individual students.  
Successful programs are often innovative, providing alternatives to traditional promotion policies, and structuring 
curriculum in nontraditional ways1. The STEAM Academy of Hammond program will implement these strategies as 
well as provide Personalized Student Achievement Plans (PSAPs) to help at-risk students improve self-esteem 
issues while providing a supportive system in which they can achieve positive learning experiences.  And, by 
engaging the multiple intelligences, our integrated humanities program will help all students succeed and find 
learning paths.  Students will be taught through a variety of hands-on learning methods that speak to multiple 
intelligences and draw-out learners who need sensory teaching.   
 
In addition, we note that five social factors associated with ―at risk‖ youth --- poverty, race and ethnicity, family 
composition, mother‘s education, and language background --- need specific consideration when working to improve 
student performance and parent participation.  While these factors do not automatically condemn a youth to school 
failure, the presence of one or more increases its possibility.  According to research, children growing up in single-
parent households frequently spend much of their childhood in poverty 2 and often score lower on academic tests 
than do children living in two-parent homes3.  Students who are both low income and minority status are at an even 
higher risk. 
  
Another advantage to the STEAM Academy of Hammond‘s proposed program is our extended school day and school 
year.  Additional instruction time provides students with needed time to master content.  For students requiring 
additional assistance, we will offer after-school tutorials.  By not tracking students academically, we avoid labeling 
and lowering expectations for some students at a young age; the philosophy of the School is that all students work on 
an equal playing field, with systems in place that foster an individualized learning pace, with high, yet appropriate 
expectations for all.  The long-term relationships students and families build with school staff will help identify and 
nurture students who might otherwise slip through the cracks in a more institutional school environment. 
 
In addition to the TSTP model described above, which aims to identify students requiring pre-requisite skill-building and 
lowers the prevalence of unnecessary special needs placements, STEAM Academy of Hammond will have a 
comprehensive special needs program which operates within an immersion environment. 
 
In addition to the process listed above, STEAM Academy of Hammond will follow the procedures listed below to ensure 
all students receive a high quality education. 

                                                   
1 Druian, Greg. "Effective Schooling and At-Risk Youth: What the Research Shows." Portland, OR: Northwest 

Regional Educational Laboratory, Goal Based Education Program, September, 1986. ED 275 926. 
Green, Brenda Z. "Lower the Risk for 'At-Risk' Students." Alexandria, VA: National School Boards Association, 

Educational Policies Service.   
2 Ellwood, D.T.   “Poor support: Poverty in the American family.”  New York: Basic Books, 1988. 
3 Natriello, McDill, & Pallas, “Schooling disadvantaged children: Racing against catastrophe.”   New York: 

Teachers College Press. 
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Child Find and Communication 
 
STEAM Academy of Hammond recognizes its responsibility to locate, identify and evaluate all incoming and enrolled 
students in the school who are suspected of having, or known to have a disability so that a free appropriate public 
education can be made available to all these children.  To ensure compliance with these Child Find provisions of 
IDEA, the school will put in place the following processes: 
 

 When a parent/guardian is informed via a letter that his/her child has a place on the school‘s roster, that 
parent/guardian will be advised that any child who has an IEP or may be suspected of having a disability is 
entitled to special services and that the school‘s CAO should be made aware of the child‘s circumstances. 

 
 The letter will include: 

 Records Release Form to authorize the school to obtain the student‘s records from his/her prior 
school 

 Request for a copy of the IEP 
 

 The school will contact the appropriate school district administration to obtain records for each enrolled 
student. 

 
 The school will also send to the appropriate school district‘s Committee on Special Education a list of the 

enrolled students from that district to determine if there are any students with IEPs or suspected of having 
disabilities to ensure that no student ―falls between the cracks.‖ 

 
 The school will include, in its professional development training in the weeks prior to the school‘s opening, 

explicit instruction on Child Find provisions including guidelines and instructions for early identification of 
children who might be suspected of having a disability. 

 
 The charter school will take steps to ensure that students are given opportunities to use all aspects of the 

school‘s curriculum to enhance their unique skills and interests.  Given the engaging nature of the Paragon 
Curriculum it is hoped that students who are interested in music, drama or art might find that success in 
those disciplines will boost their confidence and help them overcome or compensate for difficulties or 
disabilities in other subject areas. 

 
Evaluations and IEPs 

Students can be referred to special education by either the Student Support Team (SST) or by the parents.  Such 
referrals will result in a review of all current data regarding that child and the evaluation review team will determine if 
any further data is needed to determine if the student has a disabling condition that is serviceable under IDEA. This 
review will take place no later than 10 days after the referral.  The evaluation review team will consist of: an 
administrative representative; the parent; a general education teacher that services the student; a special education 
teacher or provider and a potential evaluator (such as a psychologist or social worker).  Other members as deemed 
appropriate by the school or the parent may be involved in the review.  If the team determines that additional data is 
needed to determine if there is a presence of a disability, an evaluation plan will be developed.  In order for the 
school to carry out such a plan, the parent will need to consent to the plan in writing in accordance with IDEA.   The 
school will contract for psychological or other services to carry out the evaluation plan.  Copies of the evaluation 
results will be provided to the parents prior to an IEP meeting.  An IEP team will convene to determine the status of 
eligibility for services under IDEA (using state and federal guidelines updated in 2007) and will take place no more 
than 60 days following the parental consent to evaluate.   
 
Any student eligible for services under IDEA will undergo a review of current and past data at least every three years.  
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If the team (including the parent) determines appropriate (or if requested by the parent), the school will re-determine 
eligibility in an IEP team meeting.  If the team (including the parents) determines that enough data exists to determine 
that a student continues to have a disability under IDEA and continues to be eligible under IDEA, an agreement will 
be entered into that no evaluations are necessary (for at least three years or until a determination is made that they 
are needed).  Reevaluations will also be conducted to determine if a student is no longer eligible for services or for 
the purposes of exiting a student from special education programs or services in accordance with IDEA. 
 
Any student identified with a disability that meets eligibility requirements under the Individuals with Disabilities Act 
and the administrative rules for special education for the state of Indiana (including the requirement that the disability 
have an adverse impact on progress or participation in the general curriculum), will receive appropriate programs and 
services as set forth in the student‘s Individualized Education Plan (IEP).  An IEP will be developed when the IEP 
team determines that a student is eligible for special education services under IDEA (as outlined in the 
aforementioned section). The IEP team will consist at a minimum:  an administrative representative (who has 
authority to commit the resources of the school/district/LEA); the parent; a general education teacher that services 
the student; a special education teacher, and the student if transitions to adult services are to be considered. Current 
data is reviewed and a statement expressing present levels of academic achievement and functional performance 
will be developed, with corresponding observable and measurable goals set for the student.  These goals will be 
carried out using a variety of service delivery options.  A full continuum of programs and services will be considered 
with a placement decision to carry out the IEP in the least restrictive environment (LRE) that is appropriate for the 
student. Highly qualified special education teachers will be hired to facilitate the implementation of the IEPs, with the 
provision of such programming taking place either in the general education classroom or in a separate special 
education classroom, depending on LRE determination from the IEP team. The SST will determine the need for the 
provision of iterant special education services such as: speech language impairments, hearing impairments, 
orthopedic impairments, vision impairments, as well as assistive technology and/or other related/supportive services, 
e.g., orientation and mobility, physical and /or occupational therapy, etc. 
 
Progress on IEP goals will be provided to parents at least as often as progress is reported to parents of students 
without disabilities.  IEP teams will meet to revise and update IEPs at least annually, but may also meet more often in 
order to modify the provision of programs and services or measurable goals when any member of the team indicates 
such a review is necessary. 
 
STEAM Academy of Hammond views parents as vital members of the IEP team and will make every attempt to come 
to an agreement on the provision of special education programming and services to students with disabilities, 
however, we recognize that there are times when disagreement may occur. Upon receipt of a due process complaint, 
the academy will respond to the complaint within ten (10) days.  Within fifteen (15) days of receiving notice of the due 
process complaint and prior to the scheduled due process hearing, the academy will convene a meeting with the 
parents in attempt to resolve the situation (resolution session). Mediation may be sought to facilitate a successful 
resolution to the complaint. If a resolution cannot be reached within thirty (30) days of the complaint, a due process 
hearing will take place in accordance with IDEA, state regulations and Henry and Griffin-Spalding District guidelines. 
 
Family Educational Rights and Privacy Act 
STEAM Academy of Hammond will ensure compliance with the Family Educational Rights and Privacy Act by 
following the steps noted below: 
 

 Parents or guardians (or any student over the age of 18) who request to inspect or review a student‘s 
educational records will be asked to put the request in writing to the CAO specifying the record or records 
they want to review.  All office staff will be advised of the process at the professional development training 
prior to the school‘s opening.  Within 15 days of receiving the request, the CAO will make arrangements for 
access and notify the parents/guardians/student of the time and place where the records may be inspected. 
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 If a parent/guardian or eligible student requests that notations be added to student‘s records, they will be 
asked write a letter of request to the CAO, clearly identifying the nature of the additions.  In addition, they 
will be asked to specify in their letter why they believe the information should be included in the student‘s 
file.   

 
 All office staff will be advised of this procedure at professional development training prior to the school‘s 

opening.   
 

 Parents/guardians and eligible students will be provided their right to consent to any disclosures of 
personally identifiable information contained in a student‘s educational record except if the disclosure is to 
school officials who need the information for legitimate and sound educational reasons.  The charter school 
considers such ―school officials‖ to be one or more of the following:   

 

 CAO  

 The student‘s classroom teacher/paraprofessional  

 Learning specialist/therapist  

 School nurse  

 Board member  

 Board attorney  

 Designated MEI employee 

 Parent/guardian serving on an official committee such as the Grievance Committee    
 

 A school official must be fulfilling his/her professional responsibility to have a legitimate educational interest 
to review a student‘s educational record. 

 

Communication 

Parents/guardians of students with disabilities will be advised of student progress through 
parent conferences, report cards, updated personalized learning plans and by grade updates that will be provided via 
―back pack express‖ just as parents/guardians of students without disabilities.  These communications will occur 
periodically throughout the school year as noted below: 
 

Conferences – required meetings in which the student‘s progress is discussed and 
samples of work provided 

4 times per year 

 
Report Cards – distributed at the parent conference (only mailed home on exception 
basis) 

4 times per year 

 
Personalized Learning Plans – either mailed home, given to parent or guardian when 
child is picked up, or sent home via back pack 

4 times per year 

 
Grade Level Updates – although not specific to the achievement of an individual child, 
provides parents and guardians with curriculum updates 

 
2 times per year 

 
Paragon Night Performances  - the culminating event after each Paragon unit that 
allows parents and guardians to see student portfolios and performances and 
provides for informal conversations between teachers and parents/guardians 

 
  8 times a year 
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The School believes that the school and the family must be working in concert to have the maximum impact on the 
child‘s development and, therefore, will strive to ensure that parents/guardians are in attendance at meetings, 
throughout the process, regarding their child so that their understanding of the child and his/her needs are discussed 
as a critical contribution to the development of the IEP.  Meetings involving discussion of the needs of the individual 
student with disabilities will be scheduled so that parents/guardians will be able to attend.  Parents/guardians will be 
involved in the following: 
 

 Initial review and discussion about the individual student with the Home Study Team; 
 Monthly meetings with the district‘s committee on special education when their child‘s IEP is being 

developed and/or progress discussed;   
 Monthly personalized learning plan will also provide valuable information to parents/guardians as to how the 

student is progressing in meeting academic goals in each subject as well as achieving goals that are unique 
to their special needs. 

 

Parent Satisfaction Surveys  
STEAM Academy of Hammond intends to use Parent Satisfaction Surveys specific to special needs students in order 
for parents/guardians to have an opportunity to evaluate the quality of services provided to their child.  The survey 
includes questions regarding the level of satisfaction concerning: 
 

 The degree of involvement in the development of the IEP; 

 The extent to which the parent/guardian‘s opinions have helped shape the special services their 
child is receiving; 

 The quality of communication with the school and Special Education teacher; 

 The progress being made in carrying out the special education plan for their child.   
 
Although the survey is confidential, parents/guardians are provided with the opportunity to give their name and phone 
number if they want the CAO/Principal or another individual to contact them to discuss their comments. 
 

School Site Procedures 

STEAM Academy of Hammond will provide quality education to all students, including students with disabilities. The 
school will provide the services necessary for students with disabilities, offering a full range of potential programs and 
services.  While the school is committed to educating students in the Least Restrictive Environment to the fullest 
extent possible, we also recognize that some students require programs and services that require specialized 
attention. The school will operate special education programming (such as Resource Rooms or other educational 
programming) that meets requirements set forth by the state. Ancillary services will be provided to students based on 
need as outlined on their Individualized Education Plan (IEP). 
  
At STEAM Academy of Hammond, all students with disabilities will be assessed at the same intervals as students 
without disabilities.  How students are assessed is determined at the IEP team meeting.  Testing on a state level will 
take place by either taking the state assessments with accommodations (as specifically determined by the IEP team 
and specified on the student's IEP). In addition, students will be assessed on a district level, using a standardized 
test such as the ITBS. Students with disabilities are often assessed using these measures as well, and some are 
provided standard accommodations based on their disability as discussed by the IEP team and specified on their 
IEP. Oversight of the administration of the assessments is provided on site by the school's assessment 
coordinator.  Additionally, reporting is provided regionally to MEI staff such as the Regional Directors of Curriculum 
Implementation and the Regional Director of Behavior and Special Education.  

  
The Chief Administrative Officer is responsible for the implementation of each student's IEP (including designation of 
instructional staff for general education and special education instruction). In addition, MEI provides additional 
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regional oversight in the area of special education.  The Director of Behavior and Special Education provides 
oversight and review of special education compliance and programming, assists the schools in setting up and 
implementing a school-wide program of Positive Behavior Support, and provides for professional development in the 
region in both disciplines (special education and behavioral support).  The SST will act as a pre-referral intervention 
team, reviewing cases of students who need academic or behavioral intervention in the general education 
setting.  Special Education staff will serve as consultants to the SST. Often such interventions can provide the 
support needed for a student to be successful in the general education setting without special education 
intervention.  Students are, however, identified as needing referral to special education evaluations from this 
committee as part of the Child Find process.  Other Child Find activities to locate and identify students needing 
special education services include parent referral, notices to parents of students enrolled as to the services available 
(full spectrum of services based on need), educational screenings and review of educational files and history. 
  
The school‘s CAO and regional Director of Behavior and Special Education ensure that all Special Needs staff hold 
the required certifications and receive ongoing training and that the necessary data collection and student reporting 
processes are in place prior to school‘s opening. 
 
 
Students with Limited English Proficiency 
 
STEAM Academy of Hammond shall provide state and federally mandated services for English Language Learners. 
We will strictly adhere to all state and federal guidelines for services for ELL/LEP students and families, including but 
not limited to provision of communications in their primary language, working with parents to determine what support 
they need to be highly involved in their child‘s education, providing access to needed supplemental services, and 
reporting to state and federal agencies as required. 

STEAM Academy of Hammond has decided to opt to use an inclusion approach that incorporates elements of 
immersion and sheltered content. This approach will challenge students to quickly acquire English-language skills 
and will do so in a manner that keeps them closely involved in regular classroom life.  Mosaica Education serves a 
number of schools with significant ELL populations and has developed a professional development program 
specifically designed to prepare foreign-language specialists to work effectively with English language learners using 
an inclusion approach.  

The pre-service training program explores six effective teaching strategies for language teachers: 

 Immersion 
 Total Physical Response (TPR) 

 Cross-Curricular Connections 
 Reinforcing Parts of Speech 

 Writing in a Foreign Language 
 Listening in a Foreign Language 

In addition to delving in depth into these strategies, this program also addresses the particular classroom-
management challenges that arise in a classroom with various levels of ELL and native English speaking students, 
and it includes a discussion of how to effectively implement these six strategies. The ELL instructor and the 
Curriculum Implementation Specialist will coordinate with classroom teachers to see that strategies are being 
implemented effectively. 

Teachers at STEAM Academy of Hammond will be expected to tailor the content and vocabulary they use with their 
given classes to a level appropriate to the students they are teaching.  Methods for doing so, and for 
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including/involving ELL students in classroom exchanges, are important components of STEAM Academy of 
Hammond‘s planned teacher professional development.   

Whole-group response opportunities incorporated in Imagine It! will also help to provide a comfort level for ELL 
students, encouraging them to begin to participate in spoken English.   

A Mosaica Education language specialist versed in effective teaching strategies for ELL instruction will provide this 
professional development instruction.  ELL instructors will be certified and will comply with the qualification for their 
specialty as set forth by the State DOE.   

ACCESS for ELLs will be administered annually to all English language learners. ACCESS for ELLs will be used to 
determine the English language proficiency levels and progress of ELLs in the domains of speaking, listening, 
reading, and writing. Students attaining proficiency on ACCESS for ELLs will be exited from services.  
 
Students exited from the ELL program will continue to be monitored. Analysis of classroom performance through 
classwork and standards-based assessments will be conducted by the classroom teacher to ensure students are 
maintaining proficiency levels and demonstrating the ability to learn commensurate with other grade level students. 
Students that are struggling will be identified for additional intervention instruction and/or tutoring to address identified 
skills. Non-native English-speaking students at STEAM Academy of Hammond will encounter a focused first-year 
"Portal Program" that builds English vocabulary and cultivates an understanding of U.S. customs and culture as a 
special extension of their morning Core program. This program utilizes total immersion to help students speak in the 
target language through meaningful communications rather than relegating them to a group of non-native speakers in 
an alternative program.   
 

The "Portal Program" consists of ESL instruction, Core content instruction in English supported by ESL 
methodologies, and English language immersion.  During the morning Language Arts session Portal 
Program students will be pulled out to receive intensive ESL instruction with an introduction to Core content 
in Math and Science through an ESL approach.  Portal Program students will further build their language 
arts and math skills during two sessions each week with a software tutorial.  The software is individualized 
to the needs of each student and also provides tools for ongoing evaluation. 
 
The immersion environment will continue each afternoon as Portal Program students work together with mainstream 
students to learn social studies content during the hands-on, interdisciplinary Paragon® Curriculum sessions.  During 
the two afternoon sessions of Spanish instruction for mainstream students, Portal Program students will be pulled out 
to receive instruction in Core social studies content through an ESL approach and a specialized acculturation 
curriculum featuring US customs, cultures, and related language.  These social studies topics will draw from and 
extend the afternoon Paragon® Curriculum, building LEP students‘ vocabulary and conversation practice, and 
providing them with the linguistic tools to take full advantage of the learning opportunities afforded by Paragon®.   
 
The social studies pull-out sessions for English Language Learners are designed according to SDAIE (specialized 
delivery of academic instruction in English) pedagogy and best practices.  The goals of this specialized program are 
to 1) reinforce content and vocabulary from Paragon to ensure the academic success of language learners, 2) build 
academic vocabulary in English by teaching the terms and strategies explicitly and recursively, and 3) help 
acclimatize language learners to the customs of and expectations for students in the United States. 
 
What this might look like in a pull-out session:  A teacher may select a key reading from the current Paragon unit that 
poses comprehension challenges to language learners, identify the main challenges of the reading (such as idiomatic 
expression, complex syntax or unfamiliar text structure) and teach a mini-lesson addressing these.  The teacher may 
also work with a set of key terms from the current Paragon unit to cultivate students‘ academic vocabulary.  This is an 
essential piece of the program—and a notorious challenge for language learners—because academic vocabulary 
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has a linguistic component (i.e. the definition) as well as a functional component (i.e. how one uses it to learn).  
Terms such as government and civilization, for instance, have vast histories, associations and examples that go 
along with them.  Helping language learners expand their academic vocabulary involves teaching them explicit 
strategies, such as questioning:  What are the features of a government?  What kinds of governments are there?  
How is this term being used here?  Students internalize these strategies over time. 
 
The acculturation aspect of the program helps language learners adjust to the new school environment of the United 
States.  Culturally, the U.S. is a diverse place, and Paragon‘s multicultural approach reflects this.  Not only will 
language learners find their own cultures valued and respected by their new school and its curriculum, they will be 
introduced to a variety of other cultures which thrive in the U.S. and make up our vital cultural life as Americans.  
Students new to the United States are often surprised at the different educational customs here, for example, the 
amount of individual expression expected among American school children. Language learners are taught to cultivate 
personal opinion, develop an individual voice and connect their school achievement with future success.  These are 
ideas American children are accustomed to, but often need to be taught explicitly to language learners. 
  
In order to correctly identify potential LEP students, all parents and guardians will be required to complete a home 
language questionnaire at the time of enrollment.  This questionnaire is designed to determine whether the dominant 
language at home is a language other than English and whether the child is bilingual.  Bilingual, licensed ESL 
teachers will conduct evaluations to identify and plan for students with limited English proficiency (LEP).  For 
enrolled, non-native speaking families, school communications with parents about their child‘s education and 
opportunities for community resources will be available in the parents‘ native language.  The licensed ESL teachers 
that will evaluate LEP children will meet state licensure requirements. Fluency in a second language will be 
considered a strong asset when hiring all teaching, professional, and support staff members.   

 
No LEP\ELL student will be assigned to a program for disabled students based upon his or her lack of 
facility with the English language.  Likewise, no students will be excluded from curricular or extra-curricular 
activity participation due to language barriers.  To the contrary, STEAM Academy of Hammond will 
encourage participation from all students in these activities.  For students with limited English abilities, full 
participation with their English speaking peers will encourage English skills development, provide a forum 
for cultural sharing, and develop overall positive student relationships.  
 
Placement in Special Education programs will only be made to address a specific learning disability in 
accordance with procedures outlined below.  The STEAM Academy of Hammond will conduct its LEP 
programs in compliance with state and federal regulations, including Title VI of the Civil Rights Act of 1964 
and the Equal Educational Opportunities Act of 1974. 
 
Section 504 
 
Under Section 504 and Title II, students with disabilities enrolled in public schools, including charter schools, are 
entitled to a free appropriate public education (FAPE).  The Section 504 regulation includes several substantive and 
procedural requirements regarding the provision of FAPE.  Among these requirements is that a student with a 
disability must receive appropriate regular or special education and related aids and services.  The requirement is 
designed so that the individual educational needs of the disabled student are met as adequately as the needs of non-
disabled students.  
 

STEAM Academy of Hammond will establish a Section 504 team in accordance with state guidelines and 
will use DCSS forms for Section 504. STEAM Academy of Hammond staff will participate in workshops, in-
service and/or training offered by DCSS for persons serving as SST/Section 504 chairpersons and 
Exceptional Children staff.  
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STEAM Academy of Hammond recognizes its responsibility to locate, identify and evaluate all incoming 
and enrolled students in the school who are suspected of having, or known to have a disability so that a 
free appropriate public education can be made available to all these children.  To ensure compliance with 
these Child Find provisions of IDEA, the charter school will put in place the following processes: 
 

 When a parent/guardian is informed via a letter that his/her child has a place on the school‘s roster, that 
parent/guardian will be advised that any child who has an IEP or may be suspected of having a disability is 
entitled to special services and that the school‘s CAO should be made aware of the child‘s circumstances 

 
 The letter will include: 

 Records Release Form to authorize the school to obtain the student‘s records from his/her prior 
school 

 Request for a copy of the IEP 
 

 The school will contact the appropriate school district administration to obtain records for each enrolled 
student. 

 
 The school will also send to the appropriate school district‘s Committee on Special Education a list of the 

enrolled students from that district to determine if there are any students with IEPs or suspected of having 
disabilities to ensure that no student ―falls between the cracks.‖ 

 
 The school will include in its professional development training in the weeks prior to the school‘s opening, 

explicit instruction on Child Find provisions including guidelines and instructions for early identification of 
children who might be suspected of having a disability 

 
 The charter school will take steps to ensure that students are given opportunities to use all aspects of the 

school‘s curriculum to enhance their unique skills and interests.  Given the engaging nature of the Paragon® 
Curriculum it is hoped that students who are interested in music, drama or art might find that success in 
those disciplines will boost their confidence and help them overcome or compensate for difficulties or 
disabilities in other subject areas. 

 
Gifted and Talented Students 
 
The majority of GT students spend a high percentage of their time in the regular education classroom.  Therefore, it‘s 
essential that teachers and other school personnel are familiar with the characteristics of giftedness and possess an 
array of strategies to address and meet the students‘ learning differences and needs. 
 
Only a small number of universities offer programs that prepare teachers specifically for working with gifted and 
talented learners; only a handful of states require all teachers to receive pre-service training in gifted and talented 
education and 36 states do not require general education teachers to have training on the nature and needs of gifted 
and talented students at any point in their careers.  As a result, responsibility for improving teaching and learning of 
gifted students rests with school district personnel who hire teachers and ensure their competence through required 
licensure or certification, professional development, collaboration with colleagues, and assessment of teacher 
practice. 
 
Gifted and talented students learn differently than other students.  Teachers trained to recognize these differences 
and who can adapt instruction using an array of strategies that are well researched can help children soar.  Because 
gifted and talented students are served in a range of settings, including the regular classroom, it's crucial that all 
teachers have a basic understanding of how to work with gifted students.  These understandings are also critical for 
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student referrals for gifted education programs and services.  Unfortunately, the majority of teachers have not been 
trained on the nature and needs of gifted students.   
 
STEAM Academy of Hammond teachers will receive ongoing training on how to use differentiated instruction to 
challenge all students.  The Paragon Curriculum allows for a high degree of differentiation and use of the multiple 
intelligences such that a student‘s unique talents and gifts are accentuated through implementation of this curriculum. 
A student identified as Gifted is easily afforded the opportunity for enrichment and acceleration in the flexibility 
offered through Paragon. The Paragon® curriculum treats all students as gifted students. Each lesson features an 
―Above and Beyond‖ segment that provides supplementary materials and suggestions for further study, allowing a 
continuum of learning possibilities. Teachers will guide students to the appropriate materials based on their individual 
learning plans and goals and will help students challenge themselves and exceed their goals at every step.   The 
computerized Integrated Learning System available on classroom computers throughout the school will allow for 
accelerated individual work in Language Arts and Mathematics.  The school will also have the ability to contract with 
Mercury Online for additional classes for gifted students. 

 

Student Recruitment and Enrollment 
 
In Year 1, classrooms will not exceed 25 students and the maximum enrollment for the school will be 525.  The 
unique and promising programming at the STEAM Academy of Hammond will offer an intriguing and unprecedented 
choice in the district.  Board members and Mosaica staff will work to bring a network of community-based education 
opportunities to the doors of the school.  These learning partnerships – with museums, businesses, science labs, etc. 
- will play an additional role in our marketing plan.  To recruit students and educate parents, community members, 
and businesses, we plan to implement the following strategies: 

 Hosting a series of well-advertised public informational sessions or ―Open Houses.‖  These will be 
scheduled on a three-part basis, with some repeats if warranted: 

 Session One: the first ―Open House‖ will provide information to interested community members on 
the premise of charter schools.  This will be followed by a question and answer session in order for 
participants to develop an accurate picture of how charter schools operate in Indiana.  This open 
house will highlight information on the school‘s mission and offerings.  Session One will occur in 
late winter/early spring. 

 Session Two: The second ―Open House‖ will provide detailed information on the school‘s curricula 
and programs, giving parents and community members the opportunity to learn and ask questions 
about particular aspects of what will be taught and how it will be taught (pedagogy). School Board 
members have found this to be a missing link for many parents searching for educational options.  
We want our parents to make informed decisions.  Session Two will occur within two weeks of 
Session One. 

 The final sequence in Open Houses will be an open ―Question and Answer‖ forum.  We will offer a 
public forum for interested parents to provide feedback on the design and implementation process 
of the school.  This will also be a large push for enrollment as well as a time for early recruitment of 
parent volunteers.  Session Three will occur within two weeks of Session Two.  This series of Open 
Houses may be held several times. 

 Publicizing in the community (including ethnic and foreign-language) newspapers and area 
newsletters, and taking advantage of public notice opportunities and low-cost airtime from local 
radio and television stations (including cable); 

 Widely distributing informational flyers at locales such as libraries; coffee shops; public 
announcement boards in apartment complexes; social clubs; houses of worship; and area 
businesses (e.g., supermarkets, hair salons, laundromats, etc.); 



 

STEAM Academy of Hammond - 35 
 

 Sending announcements to local support organizations; 

 Contacting the families and other individuals who expressed interest and provided us with contact 
information; 

 Mailing letters of introduction to local publicly elected officials, government agencies with area 
offices, and local social services and cultural arts organizations and asking them to post an 
informational flyer; and 

 Making announcements at community meetings 

See Attachment 7 for the school‘s Enrollment Policy. 

Student Discipline 
 

STEAM Academy of Hammond  recognizes that effective instruction requires an orderly environment focused on 
learning, and that schools have an important role to play in supporting parents‘ efforts to teach basic values to their 
children.  The School‘s Code of Civility clearly defines expectations for student conduct, focusing on ten character 
virtues:  responsibility, perseverance, respect, kindness, truth, citizenship, courage, self-discipline, fairness, and true 
friendship.  These ―Keys for Success‖ are the cornerstone of the School‘s character education curriculum, and 
students focus on each in turn throughout the school year.  Students are encouraged to model the character virtues 
in their every action and thereby to develop the habits that characterize a civil society.  Parents help reinforce such 
lessons by talking about the virtues and encouraging students to model them at home. 
 
The Code of Civility will be sent home with students each fall.  Students and parents will be asked to discuss the 
Code together and to sign a form indicating that they understand and agree to the school‘s rules and expectations.  
The Code will thus serve as a contract among students, parents, and school staff, involving the parent at the most 
fundamental level in their children‘s character development.  The Chief Administrative Officer will make appointments 
to discuss the Code of Civility with any parents who do not return signed copies of the form indicating their approval 
of the Code. 

The Student Handbook is included in Attachment 8 and outlines the school‘s discipline policy. 
 

PERFORMANCE MANAGEMENT 

Student Achievement 
 
Goal 1:  All students at the STEAM Academy of Hammond will become proficient readers and writers, and become 
mathematically numerate. 
 
Objectives:  The number of third through fifth grade students attending the STEAM Academy of Hammond for the 
first full year and each subsequent full year who perform at the proficient or higher on the state assessment in 
Reading/Language Arts and in Math will increase by 10% in the aggregate by grade by year. These percentage goals 
will be cumulative – in the event that a goal is not reached, the percentage will still increase by a full 10% from the 
targeted goal. 
 
Goal 2:  All students at the STEAM Academy of Hammond will make strong yearly progress in reading/ELA, math, 
science, and social science. 
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Objectives:   

 Kindergarten and first grade students attending the STEAM Academy of Hammond for the first full year and 
each subsequent full year will make 2.5 NCEs of growth in the aggregate by grade on the Reading and Math portions 
of the Iowa Test of Basic Skills (ITBS) between the beginning and the end of that first full year. 

 Second through fifth grade students attending the STEAM Academy of Hammond for the first full year and 
each subsequent full year will make 2.5 NCEs of growth in the aggregate by grade on the Reading/ELA, Math, 
Science, and Social Science portions of the Iowa Test of Basic Skills between the beginning and the end of that first 
full year. 

 Sixth, seventh and eighth grade students attending the STEAM Academy of Hammond for the full year 
beginning 2013, 2014, and 2015 respectively and each subsequent full year will make 2.5 NCEs of growth in the 
aggregate by grade on the Reading, Math, Science, and  Social Science portions of the Iowa Test of Basic Skills. 
 
Financial Goals   
Goal 3.  The STEAM Academy of Hammond will be fiscally viable each year of operations, beginning in the first year 
of its operations. 
 
Objectives:   

 The school‘s Operating Balance will be positive throughout the life of its charter. 

 By opening year of operations the Board will have developed a set of Board policies that meet Indiana state 
requirements and reflect the operational goals of the school. 
 
Organizational Goals 
 
Goal 4.  Parent involvement will be at high levels so as to increase student academic and social success by involving 
parents in the education of their children. 
 
Objectives:   

 Eighty-five (85%) of parents shall attend parent-teacher conferences at least once per academic year. 

 Eighty percent (80%) of parents will volunteer a minimum of 2 hours per parent per month to the school.  

 Four (4) Parent Orientation sessions will be held throughout the year to provide information to parents on 
specific ways their parent involvement can lead to increased academic achievement, including workshops on helping 
children study at home and on test preparation. 
 
Goal 5.  The STEAM Academy of Hammond student attendance rate will exceed that of the surrounding school 
district according to grade level. 
 
Objectives:   

 Within three years, the student attendance rate shall be at or above that of the surrounding schools 
according to grade level. 
 
Goal 6.  Parent satisfaction will be at high levels beginning in the first year of operations and improve in subsequent 
years. 
 
Objectives:   

 The school will achieve an average satisfaction rating on parent surveys of 8.0 or better on a scale of one to 
ten in its first two years. 

 The school will achieve an average satisfaction rating on parent surveys of 8.5 or better out of 10 by year 
three and each year thereafter. 
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STEAM Academy of Hammond leaders will use both the Riverside (ITBS) RADARS program, which allows school 
leaders to disaggregate and group students by strengths, weaknesses, or special program enrollments (Title I, 
Special Education, etc.).  This allows both teachers and administrators to begin to analyze patterns of student 
strengths and weaknesses and to use the data to make classroom grouping decisions to further differentiate and 
personalize instruction within the classroom.  STEAM Academy of Hammond  will also use other ongoing 
assessments such as Imagine It! Reading Online Assessment, DIBELS, and the Scantron Performance and 
Achievement Series to provide additional ongoing data for use by teachers to ensure that students are receiving 
instruction modified to meet their individual needs. 
 
STEAM Academy of Hammond will use PowerSchool to track longitudinal data from ITBS and Scantron results 
alongside RADARS software for results analysis.  Additional forms for data collection are being developed for 
DIBELS and Compass Learning which allows the entry of student assessment data onto the school‘s network for 
further analysis and review by teachers and school leaders. 
 
STEAM Academy of Hammond will incorporate results analyses, from both longitudinal school-wide performance and 
comparisons with similar schools tested, into its School Improvement Plan for school-wide shifts in curriculum and 
instruction on a yearly basis. This sets the tone for teacher training.  Mosaica curriculum and accountability staff 
works with school leadership and teachers in trainings to focus instruction, further align standards in weak areas, shift 
pedagogical practices and analyze class and student groupings.  On an individual level, PSAPs document the history 
of students‘ performances along with indicators of goals met and areas of continued or new weakness. 
 
The CAO and Curriculum Implementation Specialist (CIS) are responsible for conducting and monitoring site-based 
data collection, entry and disaggregation.  The CIS is responsible for data interpretation and delivery for teachers as 
well as integration with professional development trainings.  School staff will also take advantage of assessment and 
evaluation trainings offered by the district or state by using state assessment data to gauge program delivery.  All 
data is presented to the Board of Directors to monitor the schools progress towards the goals and objectives our 
charter application.  
 

 

GOVERNANCE & MANAGEMENT 

Legal Status and Governing Documents 

Frazier Academy Design Team is a 501(c)3 non-profit organization responsible for Frazier Preparatory Academy. 

 Attachment 9 includes the By-laws, Letter of Determination, and Articles of Incorporation.  
 Attachment 10 includes the completed and signed Statement of Assurances. 

 

Organizational Charts 

 Attachment 11 includes the organizational charts, 

Governing Board 

1. Governance Structure and Composition.  
 
The ability of the STEAM Academy of Hammond to carry out our mission and vision depends on the strength of our 
organizational foundation.  Our board members carry the mission of the school into the community and bring the 
views of the community into the school.  The Board of Directors supports the mission and vision by:   
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 Fulfilling a legal responsibility by ensuring the fiscal responsibility of the school. 
 Providing oversight functions. 
 Promoting the school's mission and advocating for the charter school and its educational philosophy. 
 Helping to raise funds by building an active group of financial supporters who regularly donate money to the 

charter school will increase the resources available to implement the educational program, making it easier 
for the charter school to fulfill its mission and achieve its goals.  

 

Length of Term 
The term of each of the Board of Directors shall be three (3) years, with the exception of the members first appointed, 
one third shall be appointed for a term of three years, one third shall be appointed for a term of two years, and the 
remainder shall be appointed for a term of one year. 
 

Number of Directors 
The number of members of the Board of Directors of the school shall not be fewer than three (3) or more than seven 
(7). 
 
Removal of Board Members 
Board members may be removed by a majority vote of the existing Board. 
 

 

2. Roles and Responsibilities. Describe the primary roles and responsibilities of the governing board, 
including the relationship between governance and school leadership. List all currently-identified board 
members and their intended roles. Summarize their interests in and qualifications for serving on the board. 
Explain how the proposed governance structure and composition will help ensure that there will be active 
and effective representation of key stakeholders. 

 
The primary function of the Board of Directors is to oversee the education of students enrolled at STEAM Academy of 
Hammond by setting policy.  The responsibility of the Board is to pass the necessary resolutions to create policies 
and guidelines necessary for the effective operation of the school.  Board members will rely on school staff and MEI 
for information but will also be required to visit the school on a routine basis and participate in school events. These 
policies and guidelines include, but are not limited to the following: 

 Educate students 

 Ensure the safety and welfare of the students on campus 

 Acquire and dispose of school property 

 Determine matters relating to school employees and contractors 

 Control the expenditure and receipt of school funds 

 Make joining arrangements and cooperative arrangements 

 Set the curricula and course for educating students 

 Employ an education service provider responsible for management 

 Coordinate decisions on daily operational issues 
  
Primary Functions and Duties of the Board 
 
1) Planning 

 Define the Academy‘s mission. 
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 Ensure that action steps are measurable and monitored for progress. 
 
2) Financial Management 

 A Budget and Finance Committee consisting of selected Board members, Mosaica representatives, and the 
school‘s CAO will develop the annual budget.  The Board of Directors will approve and monitor the annual 
budget, ensuring a balanced budget. 

 Obtain and approve an annual audit 

 Periodically review insurance coverage to ensure assets are protected 
 
3) Human Resources 

 Ensure compliance with laws regarding employers and assist staff in policy development 

 Oversee MEI‘s employee hiring procedures 

 Approve personnel policies 

 Approve employment contracts 

 Oversee MEI‘s management of employee matters and functions 
 
The governing board will work with MEI to ensure that CAO performance exceeds expectations each year. They will 
do this by reviewing student achievement scores, reviewing teacher performance in the classroom, reviewing parent-
satisfaction forms and by speaking with the CAO directly about the direction and leadership provided. This 
information will then be shared with MEI and a decision reached about CAO compensation, training, and future 
employment.  
 
4) Information and Technical Support 

 Mosaica Education, Inc. will assist the Board in establishing a management information system with the 
technological and software support to ensure its effectiveness and compliance with Indiana requirements. 

 Assist staff in determining a needs assessment to make quality decisions. 
 
5) Board Affairs 

 Define the Board‘s composition and mission. 

 Ensure Board continuity 

 Institute Board governance training to help guide policy making and monitor effectiveness. 

 Require Board members to be prepared for each meeting. 
 
Rules for defining delegable and non-delegable powers: 
 
The Management Agreement will set forth certain decisions that have to be made or approved by the Board and 
those that can be made by MEI as manager. In particular, the Board must approve budgets, significant school 
policies and other important matters. The bylaws also set forth certain actions that require Board and/or officer action, 
including the authority of officers to sign significant contracts.   

Board Members: 
 
Robert Steele, Board Chairman Robert Steele has served as board chair for Frazier Academy Design Team since 
inception of the school. Mr. Steele is a private business owner and provides local job opportunities to local residents. 
Mr. Steele also serves as the Cook County Commissioner for much of the Westside of Chicago. He has been a 
public servant most of his life and has spent six years in public office. Mr. Steele is a college graduate of Morgan 
State University, Fellow from Leadership of Greater Chicago, and Graduate Studies at UIC. Mr. Steele serves on the 
boards of Sinai Health Systems, Lawndale Christian Health Center and Neighborhood Housing Centers of Chicago. 
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James Nagle, Board Member is a Hammond Community member who has been active with the city of Hammond for 
several years.  Mr. Nagle received his law degree in 1989 and practiced law for 20 years.  Mr. Nagle brings to the 
board his expertise in the area of real estate and law.   
 
Keith Miller, Board Member is a City of Hammond resident with three grandchildren.  Mr. Miller brings with him strong 
ties to the community, connections within the City of Hammond, and a strong desire to increase the quality of 
education in Hammond. 

Phil Taillon, Board Member is the Executive Director of Planning and Development for the City of Hammond.  Mr. 
Taillon is able to create strong partnerships between STEAM Academy of Hammond and those involved in the 
redevelopment of Hammond as well as the Chamber of Commerce.  Due to a late addition to the board, Mr. 
Taillon‘s forms will be submitted at a later date.  

3. Board Creation/Transition.  

The board of STEAM Academy of Hammond is made up of Frazier Academy Design Team members as 
well as local board members.  The founding group will continue to add new local members with a full board 
expected by January 15, 2012.   

Attachment 12 contains the completed and signed Board Member Information Sheets for each proposed Board 
member.  

4.  Pre-Existing Nonprofit Organization. If this application is being submitted by an existing nonprofit 
organization or institution other than a charter school governing board: 

 

All of the original Frazier Academy Design Team board members will not serve on the local Hammond board as 
many are based in Chicago.  FADT will continue to operate as the nonprofit board and charter holder.  The FADT 
board will review the board membership, mission and bylaws annually to ensure they support the charter school 
expansion/replication.  While the details need to be worked out with the Charter School Board eventually the local 
Hammond based board will be responsible for governing the school with input from the full FADT board.   
 

5. Procedures.  
 

The Board shall meet a minimum of ten times per year.  The Board shall decide, by majority vote, the number of 
additional meetings required to conduct STEAM Academy of Hammond business.  Public notice of all Board 
meetings shall be posted on the school‘s front door and bulletin board not less than 48-hours prior to scheduled 
meetings.  Notices shall state the date, time, and place of meetings and shall include the following language: 
―This meeting is open to all members of the public.‖  Subcommittees will be determined at a later date but could 
include finance, fundraising, community outreach, and facilities.   

6. Ethics and Conflicts of Interest.  
 

The STEAM Academy of Hammond board will pass a Conflict of Interest Policy which can be provided upon request.  
Board members are aware they must disclose any conflict of interest that arises during the time they are serving on 
the school‘s board. No petitioner and no member of the governing board of the petitioner or the charter school shall 
sell, lease, or receive payment for providing textbooks, supplies, services, equipment, facilities, or land to the school.   
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The board will receive training in principles of governance and ethics, including the following standards of 
conduct regarding conflict of interest: 

1. Board members will disclose when they have a financial, organizational, or personal interest in a matter before 
the Board. 

2. Board members will abstain from voting on matters in which they may have a financial, organizational, or 
personal interest. 

3. No trustee, officer, individual, or employee of a for-profit corporation, limited liability company, or partnership 
having a business relationship with the community school involving the provision of educational management 
services to the community school shall serve as a voting member of the Board 

 
STEAM Academy of Hammond board members do not and will not constitute a voting majority on any other charter 
school board. The charter will maintain a board that is voluntary and does not receive payment for services as board 
members. 

See Attachment 13 for the board‘s draft Code of Ethics and Conflict of Interest policy. 

7. Advisory Bodies. Describe any network- or school-level advisory bodies or councils to be formed, including 
the roles and duties of that body. Describe the planned composition of the advisory body; the strategy for 
achieving that composition; the role of parents, students, and teachers (if applicable); and the reporting 
structure as it relates to the governing board and leadership. 

In addition the grievance process below, the school will form a NCLB/School Improvement Team to make school 
level decisions on school data, grants, parent policies, and to advise the board.  The team will include 
administrators, teachers, parents, and community members if available.   

8. Board Expansion, Development and Succession.  
 
All Board of Trustee Members will undergo board training after the application‘s approval, but before school opening.  
Incoming members of the governance board will be required to attend the annual training for new charter school 
leaders offered by Indiana DOE. On-going trainings will be offered as the school transitions from a founding to an 
operational board and new board members are added.  Board training topics include, but are not limited to: 
requirements of the Open Meetings and Open Records law, Robert‘s Rules of Order, community relations, school 
business issues, budget development, charter school law, policy development, and state accountability requirements.  
Mosaica Education will provide the board with extensive and objective ―getting started‖ literature and training will 
occur with a reputable third party.  A third party training organization will help the board develop policies and 
evaluation processes.  New board members will continue to be recruited from the community of Hammond and the 
surrounding areas.  The board will be at full capacity by January 15, 2012.  As founding member drop off, new 
members will be added who are aligned with the school‘s mission.   

9. Grievance Process. 
 

The School will convene an Advisory Grievance Committee consisting of one parent per grade and one teacher per 
―Small Learning Community.‖  Parents and teachers will nominate members from their peer groups to serve on the 
Advisory Grievance Committee.  Parents will be directed to consult with their child‘s teacher if they have a concern or 
complaint.  If the problem is not resolved at this level, they will consult with the school Principal.  If the conflict 
persists, they will contact the Grievance Committee. Grievances brought from any faculty or staff member, as well as 
any other citizen of Hammond, will be directed first to the CAO.  If the conflict remains unresolved to the satisfaction 
of the party, the complaint will be presented to the Board of Directors.  The Board will act in accordance with local 
regulations and state law, and adhere to the Bylaws of the Board. The decision of the Board of Directors will be final. 
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Parents will have access to all documents under NCLB and the Sunshine Laws.  Parents will need to make a 
request in writing.   

School Management Contracts 

a. An explanation of how and why the ESP or CMO was selected. 

 

Mosaica Education was selected due to their ability to implement a STEAM model, their innovative Paragon 
curriculum, history of success in inner city schools, and the variety of services they are able to provide.  The founding 
board has begun working with Mosaica Education but a contract has not been signed.  Upon approval of the charter, 
STEAM Academy of Hammond will comply with Public School Contract Guidelines prior to signing a management 
contract.  The school will seek the support of the EMO, Mosaica Education, Inc. (MEI).  MEI‘s typical  fee for school 
management is 12.5%.   

 

See Attachment 14 for a list of services provided and draft management agreement.   

 

b. A term sheet setting forth the proposed duration of the contract; roles and responsibilities of the school 
governing board, the school staff, and the service provider; scope of services and resources to be 
provided by the service provider; performance evaluation measures and mechanisms; detailed 
explanation of compensation to be paid to the provider; financial controls and oversight; methods of 
contract oversight and enforcement; investment disclosure; and conditions for renewal and termination of 
the contract; 

See Attachment 14 for a list of services provided and draft management agreement.   

 

c. A draft of the proposed management contract detailing all of the above terms; 

 

See Attachment 14 for a list of services provided and draft management agreement.   

 

d. Explanation of the relationship between the school governing board and the ESP or CMO. 

 

Frazier Academy Design Team will contract with Mosaica Education (EMO) for a length of five years through a 
mutually agreed upon contract.  FADT will be responsible for holding Mosaica accountable for the terms of the 
contract including student achievement.  FADT will hold fiduciary responsibility for the financial health of the school.  
Mosaica Education will provide monthly updates to the Board during scheduled board meetings.  Reporting will be 
documented in the board minutes. 
 

e. Disclosure and explanation of any existing or potential conflicts of interest. 

 

The EMO and Board will be required to disclose any conflicts of interest in a timely manner.   

 

f. Evidence that the service provider is authorized to do business in Indiana. 

 

Mosaica is in the process of filing for a good standing. 

 

NETWORK MANAGEMENT 

1. Identify the network organization‘s leadership team and their specific roles and responsibilities. Explain the 
network-level positions that will provide services and support to the school. (The network organization chart 
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requested in the above section should clearly illustrate these positions and how they relate to the proposed 
school.) 

Frazier Academy Design Team will provide support to the STEAM Academy of Hammond‘s local board.  The 
EMO will provide a leadership team to assist in the overall management of the school.  A complete list can be 
found in Attachment 14. 

2. Explain any shared or centralized support services the network organization will provide.  

A complete list can be found in Attachment 14. 

3. Using the table below, define school- and organization-level decision-making authority as it relates to key 
functions, including curriculum, professional development, culture, staffing, etc. 

Function 
Network/ Management  
Organization Decision-Making School Decision-Making 

Performance Goals EMO will provide guidance to the school and 
report back to the FADT. 

School based team will monitor ongoing 
progress.   

Curriculum EMO will determine curriculum and discuss 
any changes with FADT. 

School based team will provide input on all 
changes using performance data. 

Professional Development EMO will provide research based PD for the 
school. 

School based IPDP‘s will provide data to 
inform decision on PD. 

Data Management 
and Interim 
Assessments 

EMO will establish an annual assessment 
calendar and provide data assessment 
support. 

School will implement the assessment 
calendar and analyze data at the school, 
grade, class, and individual student level. 

Promotion Criteria The school will adopt the EMO‘s Promotion 
Criteria 

The school will provide data to inform 
decisions on this topic. 

Culture Overall culture will be established by the 
Mosaica Model. 

The school based staff will put their own spin 
on positive school culture. 

Budgeting, Finance, and 
Accounting 

FADT will approve all budgets and ensure 
fiduciary responsibility. 

CAO will be responsible for staying on budget 
and helping to build the budget. 

Student Recruitment EMO will launch a student recruitment 
campaign. 

School based personnel will personalize the 
campaign to Hammond. 

 

School Staff Recruitment 
and Hiring 

EMO will conduct national talent searches to 
support the school‘s needs.   

CAO will be responsible for hiring decisions. 

H/R Services 
(payroll, benefits, 
etc.) 

EMO will provide all services. CAO will be responsible for the accuracy of 
personnel documents submitted for 
processing. 

Development Fundraising and grant writing will be completed 
by the EMO. 

The CAO will partner with the Director of 
Development to prepare grants. 

Community Relations The Board of Directors will be the face of the 
community. 

The CAO will work with the community to 
increase support. 
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IT EMO will provide all IT services. The CAO will be responsible for ensuring 
technology is integrated. 

Facilities 
Management 

EMO will provide facilities management. The CAO will be responsible for the day to day 
reporting of facilities issues. 

Vendor Management / 
Procurement 

EMO will support vendor procurement but the 
Board will have final approval. 

The CAO will provide input on vendor 
selection. 

Other operational services, 
if applicable 

  

 

SCHOOL STAFFING 

See Attachment 15 for the Staffing list.  All classrooms will have at most a 1:25 teacher to student ratio 
and in year 1 the school will have a 1:12 adult to child ratio.   

See Attachment 16 for the Employee Manual.  The Academy will adopt Mosaica Education’s manual. 
 
 
Organization Chart:  The Chief Administrative Officer (CAO) will supervise the Curriculum Implementation Specialist 
(CIS), Behavior Implementation Specialist (BIS), Teachers, Instructional Assistants, and Secretary, and other support 
services that may be provided through Mosaica‘s own employees or through service contracts for such services as 
social services, psychological services, Special Education resource services, custodial care, maintenance, and food 
service.  The CAO and Academy staff will have continual access to regional Mosaica resources on day-to-day 
instructional, curricular, and financial issues. 
 
Recruitment Plans:  Mosaica Education, Inc. (MEI) has a National Staff Recruiter that will work with the local MEI 
Regional Vice President and the Academy Board to implement a rigorous staff recruitment campaign to attract high 
qualified staff.   Academy staff members will be at-will employees. Contracts will be used by the school.  A complete 
list of projected staffing needs, including non-instructional staff is listed below.  The Academy will implement a CAO 
search first.  Once hired, the Chief Administrative Officer will manage the staff hiring process.  The CAO will 
interview, recommend for hiring, assign, manage, review, and recommend staff dismissals as necessary, working 
with the Mosaica Human Resources Department.  
 
We will advertise locally, regionally and nationally to attract the best staff, using Internet resources as well as local 
and regional newspapers forums and national periodicals.  We will also host local job fairs an attend area 
college/university job fairs. Teachers will be required to hold a degree in education or related discipline (i.e. social 
science, humanities), hold the appropriate certification, demonstrate competence in all areas of content responsibility, 
demonstrate computer literacy, be respected as a professional educator and as an individual, and exhibit excellent 
verbal and written expression as well as strong interpersonal skills.  Additionally, thorough background screenings 
will be performed on all staff at the school. 
 
Based on community support and readiness for the Academy‘s program, the Academy is confident that the school 
will be able to attract a qualified, enthusiastic staff that embraces the school‘s mission.  The charter school 
mechanism allows for schools that are schools of choice for teachers as well as for students and parents.  We 
believe that the likelihood of employee satisfaction is higher when teachers affirmatively decide to teach at schools 
with specific curricular models or teaching methodologies.  The Academy will offer teachers opportunities for 
professional growth and bonuses for outstanding job performance. 
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Performance Feedback:  Teacher job performance is determined by classroom observations conducted by the CAO.   
Evaluations are based upon the fidelity of the implementation of the curriculum and use of research based 
instructional strategies.  Performance is also determined by student performance on the ITBS from fall to spring 
administration.  Finally, parent satisfaction survey results influence a teachers overall evaluation.  The evaluations 
are conducted by the CAO and compensation is determined by performance in classroom evaluations, student 
achievement, and parent satisfaction survey results.  Compensation is determined by annual evaluations, salaries in 
the surrounding school districts and the financial status of the school.   
 
STEAM Academy of Hammond will not use a standard salary schedule.  Final salaries will be competitive with other 
educational opportunities in public, private and charter schools in Indiana.  The Board will develop and adopt the 
personnel policies (hiring and dismissal policies) for our employees of our management company. 
 
Mosaica Education (MEI) has a National Staff Recruiter that will work with the local MEI Regional Vice President and 
the Academy Board to implement a rigorous staff recruitment campaign to attract high qualified staff.   Academy staff 
members will be at-will employees. Contracts will be used by the school.  A complete list of projected staffing needs, 
including non-instructional staff is listed below.  The Academy will implement a CAO search first.  Once hired, the 
Chief Administrative Officer will manage the staff hiring process.  The CAO will interview, recommend for hiring, 
assign, manage, review, and recommend staff dismissals as necessary, working with the Mosaica Human Resources 
Department.  

Outline the school‘s procedures for hiring and dismissing school personnel, including conducting national criminal 
background checks as required by the ICSB. 

See Attachment 16 
 
Administrator Evaluation 
 
The CAO will be evaluated by the Regional Vice President for Mosaica Education and the Board of Trustees.  
Administrators will be evaluated based on the following at a minimum: 
 

 Ability to maintain a balanced budget 

 Student achievement 

 Compliance with state requirements to maintain the charter 

 Progress towards the state targets 

 Ability to make AYP 

 Ability to manage the daily operations of the school 
 
Teacher Evaluation 

MEI‘s Performance Evaluation Packet for Instructional Staff/Administrators contains observational and evaluative 
tools used by the CAO to obtain and record critical performance data for instructional staff. Performance appraisals 
are used to: 
 

 Clarify job responsibilities and performance expectations 

 Identify strengths as well as areas that need improvement 

 Set goals for improvement 

 Provide a regular system of feedback 

 Reinforce best practices and correct sub-standard practices 

 Motivate staff to perform at a higher level 

 Validate reasons for merit increases, bonuses and other employment decisions 
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 Document personnel actions 

 Document staff accomplishments 

 Assist in human resource strategic planning (e.g. training needs) 
 
Prior to the beginning of each school year instructional staff members and their supervisor will identify goals for the 
upcoming school year. Supervisors arrange a classroom observation and schedule a performance review on new 
hires as early as possible and within 90 days of their date of hire. The Performance Evaluation Packet contains 
classroom observation forms, checklists and rubrics, and is available upon request. 
 
The law requires public school elementary and secondary teachers to meet their state‘s definition of highly qualified 
teacher for each core academic subject they teach (English, reading or language arts, mathematics, science, history, 
civics and government, geography, economics, the arts and foreign language).  Special Education teachers and 
teachers of English language learners must be highly qualified if they teach core academic subjects to their students. 
Qualified teachers must have: a bachelor‘s degree; full state certification, demonstrated competency, as defined by 
the state, in each core academic subject taught.  
 
New elementary school teachers who are new to the profession must demonstrate competency by passing a rigorous 
state test on subject knowledge and teaching skills in reading and language arts, writing, math and other areas of the 
basic elementary school curriculum. The percentage of non-certified staff in core academics in the charter school will 
not exceed the percent of non-certified staff in the system as a whole. 
 
Staff Evaluation: 
 
Non-teaching staff will be evaluated annually by the CAO using Mosaica Education forms.   All staff will receive a 
comprehensive evaluation based on the goals set forth in their initial offer letter.  Future employment will be 
contingent on their progress towards these goals.   

As STEAM Academy of Hammond will be an at-will employment school, teachers and administrators not meeting 
expectations will be released if a plan for correction is not possible.  If correction is possible, an Individualized 
Professional Development Plan will be implemented and monitored to improve the quality of the services they are 
providing. 

See Attachment 17 for further information and evaluation tools 

Professional Development 

 
Our approach to teacher professional development is based on the work of Robert Marzano (Marzano, Pickering, & 
Pollock, 2001.) Marzano et al identified nine specific instructional techniques that have a significant impact on student 
achievement, and these techniques form the core of our PD curriculum. In terms of intensity, programs including at 
least 49 hours of PD a year have been shown to boost student achievement by approximately 21 percentile points, a 
significant increase over lesser amounts (Darling-Hammond, Wei, Andree, Richardson, & Orphanos, 2009).  The 
STEAM Academy of Hammond program exceeds this standard, providing teachers with 20 days (more than 100 
hours) of concentrated professional development in the first year.  STEAM Academy of Hammond will provide 
teachers with ongoing training and devote at least 20 days the first year and 15 days each additional year towards 
professional development.   
 
Teachers and principals receive on-going mentoring from seasoned professionals to guide their development.  In our 
PD programming, we model the instructional approaches that we want to see school personnel use as educators. We 
work with personnel, existing and new, to establish Individual Professional Development Plans (IPDPs) that provide a 
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roadmap for their expected development activities. We create growth paths, provide positive mentoring, establish 
teacher and leader networks within and across schools, and engage in extensive team-building. 
 
STEAM Academy of Hammond understands the incredible impact of strong relevant professional development.  In 
addition to our robust, differentiated learning opportunities for teachers, our on-site curriculum specialists, or 
coaches, provide meaningful, personalized mentorship through pre and post observation conferencing, individualized 
professional development plans, modeling and co-teaching and providing peer observation partnerships.  We are 
thrilled to begin harnessing many digital coaching avenues including live and recorded webinars lead by our national 
curriculum team tailored to meet the pedagogical and content needs of small groups and grade level teams.  We are 
working to bring real-time lesson-imbedded coaching to the classroom through the use of headsets and ear buds 
allowing curriculum specialists to cue teachers while the lesson is in progress.   
 
STEAM Academy of Hammond has adopted the professional development practices of our EMO Mosaica Education.  
Beginning in 2009, Mosaica introduced the Tier system to individualize professional development for our teachers.  In 
2010 this process was refined to provide greater opportunity for differentiation and more detailed guidance for CAOs 
and teachers in determining those individual needs.  It continues to allow for customization of Weeks 2 and 3 
professional development opportunities to address the needs of all teachers.  Using the Teacher Tier Identification 
Form, CAOs meet with teachers to determine tier levels in three main areas of teaching: Implementation of 
Curriculum, Instructional Practices, and Classroom Management.   

 
The Mosaica Leadership Institute (MLI) is a unique, research-based, year-long leadership development program 
designed to prepare school leaders to become catalysts for the transformational change needed to drive significant 
student achievement gains.  The Mosaica Leadership Institute provides new school leaders with extraordinary 
professional development in key content areas and school operations.  The coursework provides opportunities for 
participants to understand the vision for education reform in order to successfully create world-class school 
environments for optimum teacher and student achievement. Participants receive training in identifying, recruiting, 
developing, placing, rewarding, and retaining highly effective teachers.   
 

PARENT & COMMUNITY INVOLVEMENT 
 
Many residents of the surrounding community are in support of the school and have volunteered their efforts to bring 
it to realization.  Founding board members and developers have met with numerous parent groups, neighborhood 
associations and developers to gauge interest in establishing a vital community school in this area.  We have held a 
well-attended informational sessions, and have seen strong evidence of support for a school choice option in this 
neighborhood from community members who see the need for a neighborhood school as the area continues to 
develop.  Residents are seeking to establish and maintain a community network, which decidedly includes a vibrant, 
neighborhood school based on excellence.  
 
Increased parental involvement in a child‘s education directly impacts student achievement rates. The founding board 
shares common goals towards the involvement of parents in their students‘ education. The founding board seeks to 
increase opportunities for whole families by empowering parents with confidence and trust in the educational setting.  
Therefore, school leaders, teachers and board members will personally invite and encourage parent participation in 
all facets of the school‘s operation.   
 
The founding members and MEI have been in contact with pastors, community leaders and parents in the Hammond 
area.  During face-to-face conversations with parents and community members, founding members and other 
individuals discussed their hopes and dreams for the future of education in Hammond.  Petitions supporting the 
STEAM Academy of Hammond can be found in Attachment 18.  The founding board and MEI will continue to hold 
parent meetings at churches and other gathering places in the community. These meetings will follow several direct 
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mail and personal campaigns in both English and Spanish are targeted to the immediate area surrounding the school 
location.   
 
Increased parental involvement in a child‘s education directly impacts student achievement rates. The founding board 
shares common goals towards the involvement of parents in their students‘ education. The Academy seeks to 
increase opportunities for whole families by empowering parents with confidence and trust in the educational setting.  
Therefore, school leaders, teachers and board members will personally invite and encourage parent participation in 
all facets of the Academy‘s operation.   
 
The STEAM Academy of Hammond will conduct parent meetings in churches and other gathering places in the 
community. These meetings will follow several direct mail and personal campaigns in both English and Spanish are 
targeted to the immediate area surrounding the school location.   
 
The unique and promising programming at the Academy will offer an intriguing and unprecedented choice in the 
district.  Board members and Mosaica staff will work to bring a network of community-based education opportunities 
to the doors of the school.  These learning partnerships – with museums, businesses, science labs, etc. - will play an 
additional role in our marketing plan.  To recruit students and educate parents, community members, and 
businesses, we plan to implement the following strategies: 

Hammond is an outstanding community to serve due to the commitment of the families, business community, and 
elected officials to providing a strong education for all students.  There is only one charter school located in 
Hammond and it is thriving as a result of the support of the community.   The public schools in Hammond are 
overcrowded, performing below the state standards, and lacking innovation. Families are looking for alternatives to 
traditional public education.   The Academy‘s assets include strong support from the Chamber of Commerce, the 
Hammond Department of Development, and support to rebuild the business sector where the school will be 
located.  As stated previously, we have also started a partnership with the local theater and we will be able to use it 
for all of our large performances.   

 

START-UP & OPERATIONS 

1. Start-Up Plan.  

 Attachment 19 includes a detailed start-up timeline  
 Attachment 21 includes the Financial Plan Workbook  
 Attachment 22 includes the Budget Narrative 

2. Transportation.  

At this time, STEAM Academy of Hammond will not provide transportation except in the event of a student with 
disabilities or to comply with the McKinney-Vento Homeless Assistance Act.  Busses will be contracted in the 
event they are needed for field trips.  STEAM Academy will operate in accordance with Indiana law to ensure that 
transportation is not an obstacle for any student seeking enrollment at our school.  Transportation will be 
provided for any and all students with disabilities requiring special transportation.  Once the school‘s enrollment 
period is completed, the school administration and the governing board will determine how to arrange 
transportation through carpool and whether or not bussing will be offered. Any vehicles or drivers used for 
transporting students will meet the same safety standards applicable to Indiana‘s public schools. 
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3. Safety and Security. Provide the school plan for safety and security for students, the facility, and property. 
Explain the types of security personnel, technology, equipment, and policies that the school will employ. 

Mosaica Education has provisions in place to ensure schools meet all local requirements for health and safety.  To 
comply with state requirements, all schools use the Injury and Illness Prevention Program which can be provided 
upon request.   All schools are required to implement and maintain a written Injury and Illness Prevention (IIP) 
Program.  Our guideline for establishing, implementing and maintaining an effective written Injury and Illness 
Prevention Program consists of the following eight elements:  

 Responsibility  
 Compliance  
 Communication  
 Hazard Assessment  
 Accident/Exposure Investigation  
 Hazard Correction  
 Training and Instruction  
 Recordkeeping  

Mosaica Education provides support to the schools to help CAO‘s to carefully review the requirements for each of the 
eight IIP Program elements found in this model program; fill in the appropriate blank spaces and check all items that 
are applicable. The CAO/ IIP Program administrator receives training to assure the all necessary record keeping is 
completed correctly. Sample forms for hazard assessment and correction, accident/exposure investigation, and 
worker training and instruction are provided to all schools model.  

5. Insurance Coverage.  

 Attachment 20 includes a sample policy from a reputable provider.  The policy will be adapted to meet 
the requirements listed below.   
 

The STEAM Academy of Hammond will obtain at least the following coverage: 

 Commercial General Liability: $1,000,000 per occurrence; $2,000,000 aggregate. NOTE: Such 
comprehensive general liability insurance must expressly cover corporal punishment liability and 
athletic participation medical coverage. 

 Directors‘ and Officers‘ Liability/Educators‘ Legal Liability/Employment Practices Liability: $1,000,000 
per occurrence; $3,000,000 aggregate. 

 Sexual Abuse Liability: $1,000,000. NOTE: Such Sexual Abuse Liability must be a separate policy or a 
separate coverage part with limits independent of other coverage parts in the general liability policy. 

 Automobile Liability: $1,000,000 combined single limit. 

 Umbrella (Excess Liability): $2,000,000 per occurrence; $2,000,000 aggregate. NOTE: Umbrella policy 
must include: commercial general liability, directors‘ and officers‘ liability/educators‘ legal 
liability/employment practices liability, automobile liability and sexual abuse liability. 

 Workers‘ Compensation Liability: As required by Indiana law. 
 
The STEAM Academy of Hammond will likely obtain insurance from the following agent, but will ensure the policy 
includes the coverage above at the lowest cost to the school. 
Mary Ann Swain 
Brown & Brown of New Jersey, Inc. 
1314 South Shore Road 
Marmora, N.J. 08223 
P- 609-390-3360 ext 3311 
F- 609-390-323 
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FACILITIES 

 
STEAM Academy of Hammond will be located in the downtown Hammond area in the City Schools of Hammond 
district.  The school address will be 219 Russell Street, Hammond IN 46320.  The location was chosen due to its 
proximity to Hammond‘s successful secondary charter high school.  Hammond is in the midst of a downtown 
revitalization spearheaded by the Chamber of Commerce and Department of Commerce.  The location is essential 
to developing additional partnerships with local businesses and community members.   STEAM Academy of 
Hammond has already received permission to use the Towle Theater free of charge for our eight Paragon Nights 
as well as additional community outreach nights.  The facility will allow the school to design the classrooms and 
school layout to align with our school model.  Currently many of the walls have been removed allowing the building 
to be adapted to meet the needs of all students.  The building will be ADA compliant.  The facility has plenty of 
parking and a space available for outside play.   
 
The renovation of the existing school building 
structure and ongoing rent compose a large 
portion of the remainder of the budget. The 
lease for the building will be lowered from the 
advertised $12 per square foot if Mosaica 
provides $200k for the renovation which 
Mosaica has built into the Year One budget. 
Furniture and the construction of workstations 
within the facility will be leased on terms of 
2.1% for the life of the five year lease. 
Security cameras will be set up at the facility 
to safeguard the property and the students. A 
host of other services ranging from grounds 
keeping, waste disposal, utilities, general 
maintenance, water and sewer, and custodial 
services in addition to our on-staff custodial 
resources. Copier leases will be signed for the life of the five year lease.  
 
The Board has yet to finalize plans for a facility.  The proposed charter school facility will be a renovated building with 
sufficient acreage to support extracurricular activities. The   Building features and renovation costs have yet to be 
finalized, but plans include: 

 Administrative office space (CAO, CIS, BIS, Counseling etc.) 

 27 regular classrooms  

 1 art room, 1 music room, 1 drama room, 1 Spanish room 

 A cafeteria that integrates the lunchroom and stage/performance area 

 Kitchen 

 Special Needs Room 

 Wellness room 

 Library/Resource Center 

 1 computer for every three students per classroom 

 ADA compliant restrooms for students and staff. 

 Playground and recreation space 

 Later renovations will include middle school science labs.   
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BUDGET & FINANCE 

See Attachments 21 and 22  

 

REPLICATION CAPACITY 

Provide the following information about the organization‘s capacity to carry out the proposed school replication 
with quality and integrity. 

1. Identify any other jurisdictions or markets (in Indiana or other states) where the organization is currently 
operating, developing, planning, or planning to apply for a charter school. If the organization‘s existing 
portfolio or growth plan includes schools in other states, explain how Indiana fits into the larger growth plan 
and how the organization will support and ensure quality in the proposed school. 

 
FADT currently only operates in Illinois.  Founded in 1997, Mosaica Education, Inc. has 14 years of national and 
international experience  operating schools and training school leaders and educators. The company currently 
operates 90 programs in 50 schools in nine states (Ohio, Michigan, Illinois, Pennsylvania, California, North Carolina, 
Georgia, Arizona, & Colorado), the District of Columbia and in the Middle East.   Our overarching objective is to 
provide outstanding education to communities that are currently educationally underserved. Mosaica Education has 
demonstrated the ability to provide excellence in education to a wide range of communities across the country, 
succeeding where others have fallen short.   Mosaica has been cited as an ―Education Innovator‖ by the U.S. 
Department of Education; and, over the last decade has been recognized four times by Inc. magazine and The 
Initiative for a Competitive Inner City as one of the fastest growing companies serving urban communities.  A pioneer 
in education reform, Mosaica has a wealth of hands-on experience in developing, managing, and turning around 
schools to generate significant academic improvement.  

2. Summarize the organization‘s capacity to support and ensure the quality and long-term success of the new 
school proposed. Outline specific tasks and timelines for building or deploying organizational capacity to 
support the proposed school. 

Frazier Academy Design Team brings five years of successful experience operating a Frazier Preparatory 
Academy.  Mosaica Education provides exceptional professional development (PD), mentoring, and 
coaching focused on leadership and educational excellence.  Programs are built on effective research-
based, data-focused instructional improvement systems and are designed to develop, in an interactive, 
hands-on manner, student, family and community engagement.  Each of Mosaica‘s programs is customized 
to the specific needs of the schools we serve as well as the specific needs of their teachers and draws on 
the national and international expertise of our personnel. Our onsite support and mentoring for 
implementation of standards-aligned curriculum and our use of high-quality formative and summative 
assessments promote teacher excellence and accelerated academic achievement. 

PORTFOLIO REVIEW & PERFORMANCE RECORD 

1. Provide, as Attachment 23, a summary of all of the schools in the operator's portfolio. 
 

Frazier Preparatory Academy was opened in Chicago, IL in 2006 and currently serves over 486 students in grade 
K-8.  The majority of the students served are Black, 95% are economically disadvantaged based on their 
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free/reduced lunch status and 8% receive special education services.  Chicago Public Schools office of New 
Schools approved the school‘s contract.   
 
Office of New Schools 

125 South Clark Street 5th Floor Chicago, Illinois 60603 
Phone: (773) 553-1530 Fax: (773) 553-1559 
Email: NewSchools@cps.k12.il.us 
 
Data on Mosaica Education schools will be provided upon request.   
 

2. Select one or more of the consistently high-performing schools that the organization operates and discuss 
the school‘s performance. 

 
Attachment 23 includes a description of Frazier Preparatory Academy. 

 
  

3. Select one or more of the organization‘s schools whose performance is relatively low or not satisfactory and 
discuss the school‘s performance. 

 
Not Applicable – Frazier Preparatory Academy is FADT’s only school and is a high performing school. 
4. For any and all schools operating in the State of Indiana, provide the following as Attachment 24. 

 
Not Applicable – Frazier Preparatory Academy is the only school operated by FADT and it is in Chicago, IL. 
 
5. For the organization as a whole and any related business entities, provide the following as Attachment 

25. 
 

See Attachment 25 for the latest audited financials for FADT.   
 
6. List any contracts with charter schools that have been terminated by either the organization or the school, 

including the reason(s) for such termination and whether the termination was for ―material breach. 
 

Not Applicable – Frazier Preparatory Academy is the only school operated by FADT. 
 
7. List any and all charter revocations, non-renewals, shortened or conditional renewals, or withdrawals/non-

openings of schools operated by the organization and explain. 
 

Not Applicable – Frazier Preparatory Academy is the only school operated by FADT. 
 
8. Explain any performance deficiencies or compliance violations that have led to formal authorizer 

intervention with any school operated by the organization in the last three years, and how such 
deficiencies or violations were resolved. 
 

Not Applicable – Frazier Preparatory Academy remains in good standing with Chicago Public Schools. 
 

9. Identify any current or past litigation, including arbitration proceedings, by school, that has involved the 
organization or any charter schools it operates. Not Applicable – Frazier Academy Design Team is not involved 
in any current or past litigation. 

 

mailto:NewSchools@cps.k12.il.us


Commissioner Robert Steele 2nd District, Cook County, Chicago, D1inois 

Robert Steele is Commissioner for the 2nd District of Cook County (Chicago), IL. He has more 

than 30 years of experience as a public servant of Chicago and Cook County. Steele is a results

driven County Board Commissioner who is focusing on making meaningful and measurable 

contributions to the residents of his district and for all of Cook County. 

At the Board, Commissioner Steele serves on several vital committees including construction, 

contract compliance, environmental control, real estate and economic development finance, 

health and hospitals, human relations, rules and administration and information technology. 


Nationally, Commissioner Steele is a member of the . _"_~.' ~ \~11 ~ l.!!llrl 'field 

(NACo) and serves as a member of the Defened Compensation Committee which is a program 

that allows cOlmty employees a valuable savings option that will supplement their retirement 

income. Additionally, he is a member of' a lor" 1~llj, liln n 8hd Cm!J!.L ( 1I1ll:ih 


(NABCO) where he is President and took office in July of2009. NABCO was formed in 1975 to 

provide an organizational structure for black county officials to review, share and develop 

responses to local and national issues. 


Commissioner Steele's dedication to his community goes beyond the board room. He is a 

passionate and outstanding community leader with a history of designing and implementing 

programs within Chicago communities which benefit local residents and businesses. A true 

community leader, one of his strategies for improving his county is through service. His focus 

has been on community development, health care, education and leadership. 


Community Development: 

Since 1998- Present, Commissioner Steele has served as President of the Board for the 
]\;~_.hlJtlrh lQ ~ III:!. .;; .__1' · ,fCh£11.. ~ (NBS) in the Lawndale Community. NHS is a 
non-for-profit organization dedicated to real estate development, homeownership education and 
neighborhood lending. NHS's mission is to create opportunities for people to live in affordable 
homes, improve their lives, and strengthen their neighborhoods. NHS's focus of keeping people 
in their homes through education and foreclosure prevention has been especially useful for local 
residents. Additionally, Commissioner Steele serves as a member of the Corporate Board of 
NHS which serves various neighborhoods in Chicago. 

Health Care: 

Since 2000 - present he has served as President of the I J ~", _'_1 ~IJ )-lea. (~J 
(LCHC). LCHC is a community-based nonprofit organization, dedicated to improving the health 
of Chicago's Lawndale and Garfield communities. LCHC provides quality primary care services 
regardless of the patient's financial situation. With a staff of300 people LCHC provides 
approximately 192,000 patient care visits annual. Over 50% ofLCHC patients are uninsured. 



Education: 

In 2006 Commissioner Steele joined forces with ~... ,~ll tl r to open r:- Lkl r ~ 1~ 11 ]I . r: : 
~_'ld '1}]..L in the Lawndale Community. Frazier Prep is a Chicago Public School Charter School 
with an innovative curriculum designed to help students achieve their academic goals while in 
school, and their life goals after graduation. Mosaica Education is one ofthe nation ' s largest 
private operators of public schools. Mosaica's rigorous curriculum and innovative operational 
methodologies has translated to superior student achievement based on sound fiscal practices. 
Frazier Prep is proud to be the home of the DC 24. The DC 24 is a group of24 4th, 5th and 6th 
graders that were chosen to attend the Presidential Inauguration in Washington DC on January 
20, 2009. These students excelled in academics, citizenship and submitted extraordinary essays 
to be chosen to be a pmt of history. 2.l!1!_ ~ I. 

Leadership: 

Commissioner Steele is Secretary of the Westside Black Elected Caucus (WBEC). The WBEC is 
a coalition of federal, state, county and city officials dedicated to the betterment of the Westside 
of Chicago. Commissioner Steele also serves as a Board Member with I',; 11 f3 nill ...._111 1- ,~1 

and volunteers with the Chicago Public Schools for Principal for a Day and Proud to Read Aloud 
Program. 

Steele graduated with a B.S . in Business Administration and Computer Science from Morgan 
State University in Baltimore, MD. He holds certifications from Neighbor Works America, 
Washington D.C. and San Francisco, CA; he is also a graduate and Fellow ofLeadership Greater 
Chicago. 

He enjoys spending time with his family, golf and travel. 



CURRICULUM V I T A E 

JAMES NAG 
1 Oakbrook Club Dr. # A311 


Oakbrook, I L 60523 

Work: (708) 474-0930 

Cell: (630) 

PERSONAL: 
• of birth 3/13/62; 
• 	 One twenty-one year old son 

EDUCATION: 
• 	 University Illinois Champaign/Urbana; Finance 1984. 
• 	 Mobil Oil Corporation completed month marketing program in Chicago and 

Philadelphia 
• 	 liT Chicago-Kent College of Chicago; Juris Doctorate 1 

LICENSES: 
• 	 Licensed to practice law in Illinois, Arizona. 
• 	 Member of U. District Court Trial 

PROFESSIONAL EXPERIENCE: 
• 	 Chicago Transit Authority. Worked way through college as a laborer and bus 

driver the 

• 	 1984 -1986: Mobil Oil Corporation. Marketing Los 

Responsible for $25 million marketing territory. 


• 	 1986 - 1989: Worked way through law school at law firms 
the U.S. Attorney's office the Northern District of Illinois 

• 	 1989 - 2009: practice of law. Have represented over one thousand 
including individuals, fortune 500 corporations and 

governmental agencies before the Illinois trial, appellate and supreme 
courts along with the court. trial lawyer in over one hundred 
jury, bench arbitration cases that have gone to verdict. These trials have 
included employment, and personal injury law. I also 
represented clients the National Labor Relations Board. I have authored 

of court Have as arbitrator/mediator 
in over several dozen civil lawsuits. 

• 	 1995 - Present: Managing partner/shareholder Siobomir Holding Company, 
opportunity as pro bono case where 

attorney and I drafted and presented Constitution to Bosnian President and 



Cabinet during Bosnian war in 1992. My partner and I started Holding Company 
from Company now of bank (45 branches), private university 
with, two locations and over 1,300 students (first graduating class October of 
2007 university four years is now recognized as one of top 
private universities in the former Yugoslavia) grain company, printing company, 
brick company, TV. and radio stations and outdoor advertising company. 
Petitioned Bosnian government and later designed and constructed trade 

started construction of brand new city (Slobomir - the city of 
is the first city in the world which will be heated 

energy. Many of our companies are involved in joint 
venture projects with other individuals and corporations. Siobomir currently 
employs over 1000 employees. The creation and management of these 

I\;;:;:',:>\;;:;:' and public have created a close working arrangement with 
several U.S. Department ambassadors situated in Brcko, Bosnia. Much of 
the work with the State Department has been conflict resolution of property 
disputes following war. 

• 	 2000 Present: Pima Holding Company 
Illinois/Indiana. Real Estate Firm which was stated by myself and three partners 
in Chicago. The firm now owns and over $50,000,000 in retail, 
industrial, office and multi-family real estate. managing partner I was 
responsible for building and growing sales and management organization. 
Organization includes car auction largest tractor/trailer 
in Chicago. 

OTHER ACCOMPLISHMENTS: 
., 2006-2007: Solely implemented program to privately structure, finance and 

construct in Chicago Hispanics. is first in 
country to financed with no tax dollars or government support. Construction 
included build-out of over 50,000 feet of former Bill 
Melinda foundation donated $1,200,000 to school operator tour of 
building 

ASSOCIATIONS: 
• DuPage County Bar Association 

., Illinois State 

., Arizona State Bar 

• 	 Illinois Trial Lawyers Association 
• 	 International Council Shopping 
• 	 U.S. District Court Trial 

BANKING 
• 	 American Metro Bank 
• International Bank of Chicago 

., Banco Popular 

• 	 Charter Bank 



E-mail KUlIlIlIeLU"'JOtWValluu.t'Ulll 

6842 Ohio Avenue Phone 
Hammond, IN 46323 

Keith D. Miller 

a nr.c,r',r.n in the area of 

on team settm;g, s~~lt-·<11:recnoln and communication. 


Objective 

2007 Present Ineos Whiting, IN 
Chemical Board Operator 

.. Implementation of the optimization 
System to monitor and control process 

conditions. 

.. 	 Perform routine check of normaloper2ltlcms 

.. 

.. 

and the unit using 

.. 	 Supports the Shift Supervisor in Operations Team 
during abnormal conditions 

.. Recognizes and responds to process unit upsets 

.. Assists with control and instrument maintenance as 
Maintenance Vvl'""VllU"" 

Chemical Outside Operator (COO) 

ror""')""',~r1 by 

.. gauges, CRT screens, on-line computer displays 

.. 	 Adjusts valves and moves controls to regulate temperatures 
pressures and of and heavy hydrocarbons, chemicals 
catalysts, natural gas, heating medium, air 

other nV·-Tl'·"fl to maximize on-specification production 

.. draws/delivers for laboratory 

.. 	 Moves inbound and outbound or trailers using switching 
equipment 

.. 	 Produces blended products for shipments by truck or rail 

and Polymers Lemont,IL2000 2007 

Process Teclmician 



.. of necessary 	 for production 
processes and equipment efficiencies. Assist in layout 

development and installation of production lines. Perform time 
studies. Support maintenance in troubleshooting. 
pn)dtlCblon equipment of such as 
LCALll""', ammunition, 

.. 

.. 	 Feed raw into plant machinery 

.. 

.. and equipment to make sure of correct operation, or 
to any abnormal operating conditions 

.. samples for test products and record process 

1991 2000 Chemical a1l11UVUU, IN 
Chemical Operator 

.. 	 Responsible for Chemical Operations four ,,"',"'""+"'''' 
in the processing/packing of fuel additive prodUCts. 
decanting, distillation, batch batch 
flow 

.. 	 Other duties include of new department 
handling of raw materials, inventor initiating work for 
'-'''<'UF,'--, cion(1uc:tIng of in process and 

Education 	 1990 Purdue Calumet HU.UH,evuu, IN 
Business Management 

1988 - Vincennes University IN 
Business Management 

Training .. OSHA Hazardous Waste and Emergency 
Certifications Training .. OSA Hazard Communications Training .. EPA 40 CFR Resource Conservation <>Pi"l''''"' Act .. HAZMAT t'..rrler~ienl::y l'\.""'IJ'VU"'" .. 
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Head of School/Principal Candidate Information 
 



 
Mosaica Education, Inc. 
 

Chief Administrative Officer Position Description 
 

 
 
 

 

 
 
 
 
 
 
 
 
Position Summary: To serve as the Principal/Chief Administrative Officer of the Charter School.  
Provide school leadership that ensures excellence in teaching and student learning while 
promoting community support and maintaining efficiency in operation. To insure compliance with 
all aspects of: state and federal law; board policies and procedures; and compliance requirements 
of the authorizer. 
 
Primary Tasks1: 
 

1. Create a school culture that focuses on student and adult learning. 
2. Set high expectations and standards for the academic and social development of all 

students and the performance of adults. 
3. Demand content and instruction that ensures student achievement of academic standards 

as outlined in the charter agreement. 
4. Create a school philosophy that values continuous learning for adults tied into student 

learning and other school goals. 
5. Use multiple sources of data collection to analyze barriers to achievement and to access, 

identify and apply instructional improvement. 
6. Actively engage the community to create shared responsibility for student and school 

success. 
 

Characteristic Duties and Performance Standards: (Essential) 

1. Articulate a clear vision of the goals, objectives and commitment of the charter school to all 
stakeholders.  Communicate effectively with parents, students, faculty, the board, state 
authorizer, MEI and community.  Communicate board actions to faculty, staff, students, and 

parents. 

2. Recruit, interview and select qualified teachers and other staff.  Insure that all new hire 

documentation is submitted to the appropriate parties in a timely manner. 

3. Provide instructional and learning leadership that focuses on the four basic elements of: 
curriculum, instruction, performance and evaluation.   

4. Share responsibility for the development and implementation of the school’s strategic plan 
to insure that educational goals, assessment standards and benchmarks are met according 

to the charter agreement.   

                                                
1 NAESP in partnership with Collaborative Communications Group, Leading Learning Communities: Standards for What Principals 

Should Know and Be Able to Do 

Position:  Principal/Chief Administrative Officer (CAO) Last Revision: 12-21-06 

 
Employment Type: Administration/At-Will/Exempt Reports to: MEI Regional Vice President 
 
Accountable To: MEI and School Board of Trustees 
 
Supervisory Responsibilities:  Responsible for the supervision and training of all school staff.  
Responsible for performing all supervisory responsibilities in accordance with applicable laws and the 

school’s charter and outlined policies and procedures.   

 
 
 



 
5. Insure and oversee the accurate maintenance of administrative records meeting all state 

and regulatory requirements. 

6. Set job performance standards, and evaluate faculty and staff. 

7. Institute a mentoring program for teachers within the school. 

8. Oversee and insure meaningful parental involvement in the school and their child’s 

learning. 

9. Generate public support for the school’s program and education in general as the public 
information officer of the school and supervisor of the overall public relations program.   

10. Oversee the development and implementation of marketing plans to attract students to the 

charter school. 

11. Monitor the school curriculum and the Paragon Curriculum to insure proper implementation 

and assessment and to insure that it is updated annually.   

12. Develop and implement a school budget, analyze and control expenditures with an 
understanding of the relationship between the instructional program and the budgeting 
process.  Supervise and insure that financial reports are completed and submitted to the 

board in a timely manner.   

13. Write proposals for grants and/or oversee grant writing. 

14. Supervise and insure the accuracy and completion of the School Improvement Plan, Annual 
Report, and annual school calendar and submit them to the board in a timely manner.  File 
all required reports with local, state and federal education agencies, Board of Trustees and 

authorizer. 

15. Work with the appropriate staff to develop schedules and staff assignments and to insure 

the effective and efficient use of time to protect academic subject blocks from disruptions. 

16. Communicate policy recommendations for the Board’s consideration and action.  

17. Serve as chairperson for faculty meetings, academic committees, school improvement 

committees and administrative committees and attend other committees as needed. 

18. Direct and serve as a model to insure the safety, security and attractiveness of the school 
building and grounds.  Oversee the development of a Code of Student Conduct that defines 
the responsibilities of administrators, teachers, parents, and students in supporting a safe, 

secure learning environment. 

19. Develop, with the school leadership team, the Emergency Response Plan and insure its 
effective implementation by all staff and students. 

20. Provide effective staff and professional development programs that are tied to student 
learning and match school goals to model continuous professional growth and improved 

student and teacher performance. 

21. Use multiple sources of data collection including standardized tests, portfolios, 
observations, conferences and grades to access student performance and to plan 
instruction.  

22. Use technology effectively for administrative, instructional and communications functions. 



 
23. Attend local, state, and national events as much as possible and participate in local and 

state CAO/principals’ associations and the Association of Public School Charter Schools. 

24. Be familiar with school law, including the implications on the educational program and on 
liability. Keep abreast of developments and consult with the board members in times of 

uncertainty. 

25. Adhere to all procedures and policies as outlined in the Employee Manual. 
 

Performance Standards:(Marginal) 

1. Perform various assigned responsibilities, as allowed by state and federal law; of other 
employees in their absence to the extent other responsibilities permit. 

Required Education/Skills: Master’s Degree in education, management or related field. A minimum 
of three years demonstrated work experience as a CAO/principal, assistant CAO/assistant principal 
or related professional field.  State law may require administrator’s certificate. 
 Needs to demonstrate the ability to: 

 Communicate through superior written and oral communications skills. 
 Work on multiple projects and adhere to deadlines. 
 Respond to requests by the board, authorizer and parents in a positive and timely 

manner. 
 Make sound decisions within the parameters of authority. 
 Be courteous, professional and tactful at all times. 
 Maintain a positive working relationship with faculty, staff, board members, 

parents, students, authorizer and community. 
 Motivate and create a shared vision within the school community. 
 Serve as a role model who acknowledges through actions and behaviors the 

critical value of human relationships in achieving personal and professional goals 

and organizational purpose. 

Required Qualifications:  To perform this job successfully, an individual must be able to perform 
each essential duty satisfactorily.  The requirements listed in this position description are 
representative of the knowledge, skill, and/or ability required.  Reasonable accommodations may 
be made to enable individuals with disabilities to perform the essential functions. 
 

Disclaimer:  This description is intended to indicate the kinds of tasks and levels of work difficulty 
that will be required of this position.  It is not intended to limit, or in any way to modify the right of 
any supervisor to assign, direct or reassign duties and responsibilities of this job at any time.  The 
use of a particular illustration shall not be used to exclude non-listed duties of similar kind or level 
of difficulty. 
 

Addendums:  
 



 
 

 

ATTACHMENT 3 - School Administrator Information  



 

Position:  Curriculum Implementation Specialist Date of Last Revision: 3-29-08 
 

Employment Type: Professional/Exempt/At-Will Reports To: Chief Administrative Officer 
 

Accountable To: Chief Administrative Officer; MEI Regional Vice President of Curriculum and 
Operations; and MEI Regional Curriculum Implementation Specialist 

Supervisory Responsibilities: The CIS is responsible for supervising and providing expertise in 

instructional program implementation of all curriculum areas and providing professional development. 

Curriculum Implementation Specialist Position Description 

 

 

Position Summary:  To serve as the Instructional Specialist for all areas of the curriculum and 
facilitator for all academic programs for the Charter School.  Monitor curriculum implementation and 
instruction to ensure excellence in teaching that supports student achievement.  Provide teachers with 
an exemplary ongoing professional development program that contributes to their development as 
knowledgeable, informed, responsible and accountable educators and as leaders in their classrooms. 
Ensure that students receive a first-class learning experience that maximizes their intellectual, social, 
emotional, and physical development, including the continuous development of their intellect and 
problem solving skills. 
 

Primary Tasks:  
 

1. Share a commitment to the success of the mission, goals, and objectives of the charter school.  
2. Provide leadership and fully participate in a school culture that focuses on student and adult 

learning. 
3. Provide leadership in implementing the Mosaica Educational Model to maximize student 

academic achievement by: 
a. demonstrating knowledge of the curricular foundation and implementation of the 120-

60-60-90 instructional time allocation for literacy, math, science and Paragon and 
assuring implementation of the curricula and related MEI initiatives in these areas, and 

b. clearly understanding and communicating to all constituents the Paragon vision and 
the power of Paragon in increasing student achievement. 

4. Set high expectations and standards for the achievement of instructional staff, students and 
own personal performance. 

5. Offer continuous and targeted professional development that directly supports the school 
curriculum and instruction that ensures continuous student achievement of the school’s 
academic standards. 

6. Model effective instructional practices, including delivery of instruction using effective teaching 
strategies, and provide effective feedback, professional development and coaching for 
teachers in mastering these practices. 

7. Provide in-class support through modeling, team teaching or observing each teacher at least 
twice per month. 

8. Exhibit leadership and support for a school philosophy that values continuous learning for 
adults tied into student learning and other school goals. 

9. Use multiple sources of data collection to analyze barriers to student achievement and to 
access, identify and apply to instructional improvement. 

10. Provide opportunities for the community to be involved in student and school success. 
11. Work collaboratively with the Regional Curriculum Implementation Specialist (RCIS) to provide 

curriculum and instructional support and professional development for staff. 
 
Characteristic Duties and Performance Standards: (Essential) 

 



 
Curriculum and Instruction 

1.  Accept responsibility for the successful implementation of the Charter School’s academic 

programs and for the achievement of students. 

2.  Support and monitor the models of 120-60-60-90 uninterrupted blocks of time for teaching 
Literacy, Math, Science and Paragon and provide teachers with strategies for maximizing 

instruction in these blocks. 

3.  Provide leadership in curriculum mapping and lesson planning, in alignment with state standards 
and grade level expectations. 

 
4.  Monitor curriculum implementation and effective instruction, providing feedback, coaching, and 

training in targeted areas of need.  
 
5.  Lead grade level and/or content area meetings on topics of curriculum, instruction, and 

assessment; and provide leadership in curriculum and instruction during staff meetings, and on an 
individual basis.  

 
6.  Monitor the use of student achievement data from multiple sources (including standardized tests, 

ILS data, curriculum-based assessments, classroom assessments and other data) to inform 
instruction.  

 
7.  Provide support for intervention programs based on Personalized Student Achievement Plans and 

monitor program effectiveness based on data. 
 
8.  Assume responsibility for coordinating and reporting monthly teacher feedback surveys on 

Paragon Curriculum to the Regional Curriculum Implementation Specialist. 

9.  Serve as resource specialist for the Paragon multimedia materials.  

10. Guide and support teachers in the creation of multimedia displays for each Paragon Unit, 
including but not limited to ensuring that all applicable multi-media pieces for each unit are on 
display in the Paragon Out of the Box suitcase.  

11. Provide leadership for Paragon Nights held at the end of each Paragon Unit in order to maximize 

parent, staff, student, and community participation.  

12. Select appropriate, approved materials for implementation of the Paragon Curriculum and guide 
teachers in the effective use of multimedia resources and technology for full Paragon 
implementation. 

13. Guide teachers in the effective use of instructional and support materials for full implementation of 

all areas of the curriculum. 

14. Guide teachers in adapting materials and methods across the curriculum to the learning styles 
and instructional levels of individual students, using multiple appropriate differentiation strategies, 

including but not limited to instructional grouping. 

Professional Development  
1. Guide teachers’ learning process towards achievement of curriculum and instruction goals to 

maximize student achievement. 
 
2. Guide teachers’ learning process towards the creation and updating of Personalized Student 

Achievement Plans and their use to maximize student achievement. 
 



 
3. Guide teachers’ learning process in the use of student achievement data from multiple sources 

(including standardized tests, ILS data, curriculum-based assessments, classroom 
assessments and other data) to inform instruction. 

 
4. Lead teachers in effective planning, curriculum mapping and organization for instruction, in 

alignment with state standards. 
 

5. Motivate teachers to achieve their highest level of ability and potential through classroom 
activities, assignments, relationships, participation and feedback. 

 
6.  Hold high expectations for all students and demonstrate sensitivity to different learning styles. 

 
7. Demonstrate exceptional classroom techniques which include:  the art of questioning, clarity of 

assignments, communication in large and small groups and with individual students, an 
atmosphere of mutual respect, independent thought and expression, and student and teacher 
experiences. 

 
8. Use Mosaica Leadership Tool Kit observation tools effectively to monitor effective instruction 

and provide feedback, support, and coaching for improvement of instruction. 
 

9. Monitor individual progress toward the achievement of goals via the Individualized 
Professional Development Plan (IPDP) and provide professional development and 
support/coaching/mentoring as appropriate. 

 
10. Support teachers in the creation of a Paragon portfolio that chronicles their journey as 

teachers and provides reflection on professional practice. 
 

Leadership 

1. Assume responsibility for Parent Education at Paragon Programs.  Provide the script for 
transitions between student performances to include the narrative historical context and a 
review of what the students have learned during the time period studied. 

 

2. Model creative instructional methods and procedures that adapt effectively to unusual 
situations. 

 

3. Organize resources effectively to support learning activities in the classroom, the school, and 
the community.   

 

4. Work cooperatively with parents to generate parents’ confidence in the teacher and 
instructional program. 

 

5. Demonstrate genuine concern for students in a climate characterized by high personal and 
student expectations. 

 

6. Promote good citizenship through actions as role model.  Display personal qualities that reflect 
favorably upon the individual, the group, and the school. 

 

7. Promote a school culture based on the principles of firm, fair, and consistent practices, respect 
for individual children, and development of responsible citizenship. 

 

8. Participate in the development of policies and regulations that affect instruction and conditions 
for success.   

 
9. Provide leadership and expertise as a member of the School Improvement Team, including 

but not limited to compilation and analysis of needs assessment data and use of the data to 
set goals, develop plans, and monitor progress toward goals throughout the school 
improvement process. 

 



 

 

10. Identify and participate in professional development opportunities. 
 

11. Use technology effectively for instruction, record keeping and other administrative tasks, and 
communications. 

 

12. Share responsibility for professional, cooperative staff relations and for out-of-class activities 
important to operation of school. 

 

13. Conduct one’s self according to professional, ethical principles. Continually strive to improve 
classroom methods, teaching techniques, and interpersonal relationships.  Adhere to all 
school policies for both students and personnel. 

 

14. Share responsibility for marketing the Charter School in the community. 
 

15. Display pride in being a member of the Charter School Leadership Team.  
 

16. Be familiar with and support school administration in the effective implementation of the school’s 
Emergency Response Plan. 

 

17. Adhere to all procedures and policies as outlined in the Employee Manual. 
 
Performance Standards: (Marginal) 
 

1.  Perform various assigned responsibilities, as allowed by state and federal law, of other employees 
in their absence to the extent other responsibilities permit. 

Required Education/Skills:  Bachelor’s Degree in Social Sciences or Humanities, Masters Degree in 

Curriculum and Instruction or comparable educational attainment; valid teacher certificate (as 
appropriate, per state requirements) , meeting federal guidelines for highly qualified teacher in at least 
one content area; demonstrated competence with a minimum of 4 years of classroom teaching 
experience as a Reading and Language Arts teacher, Social Science and Humanities teacher, and/or 
media resource specialist and teacher trainer; demonstrated experience as a leader in Curriculum and 
Instruction or related field.   Experience with oral history or the performing arts preferred.  Must 
demonstrate competency in all areas of content responsibility and be computer literate.  
 
 Needs to demonstrate the ability to: 
 

 Communicate through superior written and oral communications skills. 
 Demonstrate superior facilitation and expert presentation skills. 
 Exhibit a high caliber of expertise in core subject areas.   
 Work on multiple projects and respond to requests and deadlines in an accurate, timely 

manner. 
 Research effectively, including Internet research proficiency, working knowledge of MS 

Word and educational software. 
 Map and implement curriculum, in alignment with state standards and grade level 

expectations. 
 Analyze achievement data, communicate results, and develop plans for improvement 

based on the data. 
 Demonstrate knowledge and understanding of adult learning theories and the practice 

of coaching teachers in the area of instruction. 
 Make sound decisions within the parameters of authority. 
 Be courteous, professional and tactful at all times. 
 Maintain a positive working relationship with faculty, staff, board members, parents, 

students, authorizer and community. 
 Work collaboratively with members of the school leadership team, teachers, MEI 

regional team members, and others to support the Mosaica Educational Model. 



 

 

 Motivate and create a shared vision within the school community. 
 Be respected as an adult learner and as an individual.  
 Serve as a role model who acknowledges through actions and behaviors the critical 

value of human relationships in achieving personal and professional goals and 

organizational purpose. 

Required Qualifications:  To perform this job successfully, an individual must be able to perform 

each essential duty satisfactorily.  The requirements listed in this position description are 
representative of the knowledge, skill, and/or ability required.  Reasonable accommodations may be 
made to enable individuals with disabilities to perform the essential functions.  
 
Disclaimer:  This description is intended to indicate the kinds of tasks and levels of work difficulty that 
will be required of this position.  It is not intended to limit, or in any way to modify, the right of any 
supervisor to assign, direct or reassign duties and responsibilities to this job at any time.  The use of a 
particular illustration shall not be used to exclude non-listed duties of similar kind or level of difficulty. 



 

 

 
 

Behavior Intervention Specialist  
Position Description 

 
 
 
 
 
 

Position Summary: To provide the school community, parents, student and teachers with an exemplary, 
ongoing professional student behavior management program.  Provide initial and ongoing training to staff on the 
implementation of the Behavior Model. Coach classroom teachers and Instructional Assistants on the 
implementation of the behavior model and general classroom management. Create and maintain a school-wide 
system of communication to insure a healthy classroom environment.   
 

Primary Tasks: 
 

12. Share a commitment to the success of the mission, goals, and objectives of the school.. 

13. Support and fully participate in a school culture that focuses on student and adult learning. 

14. Set high expectations and standards for the achievement of students and own personal performance. 

15. Offer resources, professional expertise and coaching that supports student achievement of school’s 
academic standards. 

16. Support a school philosophy that values continuous learning for adults tied into student learning and 
other school goals. 

17. Use multiple sources of data collection to analyze barriers to student achievement and to access, 
identify and apply to the improvement of the behavior management program. 

18. Offer opportunities for the community to be involved in student and school success. 

 
Characteristic Duties and Performance Standards Proactive Practices: (Essential) 
 

15. Accept responsibility for the successful implementation of school’s program and for the achievement of 
students. 

16. Provide training, both initial and ongoing, to staff on the implementation of the Behavior Model. 

17. Coach classroom teachers and Instructional Assistants on the implementation of the behavior model and 
general classroom management. Work with students, parents and staff in a compassionate and productive 
manner. 

18. Create school-wide systems of reinforcement to promote a positive and healthy school environment (and 
fade systems as necessary). 

19. Help teachers to develop class-wide systems of reinforcement to promote a healthy class environment 
(including assisting with the achievement of the 4:1 positive to negative ratio.  Assist teachers in effective 
planning, organization and implementation of strategies for optimum behavior management. 

20. Create/maintain a system of communicating positives to the school community (daily bulletin) 

21. Create and maintain celebrations for student and staff success in both meeting expectations and promoting 
a positive, nurturing environment, but also celebrations for student academic achievement. 

22. Train students and teachers to be well- versed in the "Code of Civility"/Code of Conduct. 

Characteristic Duties and Performance Standards Behavior Facilitator: (Essential) 
 

Position: Behavior Intervention Specialist  Date of Last Revision: 06-12-06 
 
Employment Type: Professional/Exempt/At Will  Reports To:  CAO 
 

Accountable to: The Board of Trustees   Supervisory Responsibilities: As assigned 



 

 

1.  Serve as a filter for all office referrals, and make recommendations to the school CAO on consequences 
based on the student's history and the school's Code of Civility/Conduct. 

2.  Set up and conduct re-entry meetings on students who have been suspended, and as appropriate develop 
intervention plans involving instruction of expected behaviors. 

3.  Set up and Conduct Intervention Planning Team meetings as necessary that culminates in the development 
of intervention plans involving instruction of expected behaviors. 

4.  Meet with students whose behavior data warrants intervention, to prevent behavior from escalating to where 
an office referral is warranted, and develop behavior tracking and intervention programs. 

5.  Track student discipline and report to the director monthly on school climate. 

6.  Serve on IEP teams and assist with Manifestation Determination meetings as necessary. 

7.  Work with the special education personnel and Regional Director for Behavior and Special Education 
Programs on issues of student behavior. 

8.  Assist with/Facilitate Functional Behavioral Assessments as needed. 

23. Utilize excellent research and communication skills, including Internet research, MS Word and educational 
software to support the behavior program. 

24. Guide the teacher learning process toward working with student behavior and classroom management in 
order to better implement the personal learning plans of students. 

25. Organize resources effectively to support student learning in the classroom, the school, and the community. 

26. Demonstrate exceptional accountability techniques including documentation and student tracking. 

27. Work cooperatively with parents and generate parents’ confidence in the teacher and the school community 
at large. 

28. Demonstrate genuine concern for students and teachers in a climate characterized by high personal and 
student expectations. 

29. Promote good citizenship through actions as a positive role model. 

30. Provide a school culture based on the principles of firm, fair, and consistent practices, respect for individual 
students, and development of responsible citizenship. 

31. Participate in the development of policies and regulations that affect student development and conditions for 
success. 

32. Use technology effectively for instruction, record keeping and other administrative tasks, and 
communications. 

33. Conduct one-self according to professional, ethical principles. 

34. Display personal qualities that reflect favorably upon the individual, the group, and the school. 

35. Display pride in being a member of the school’s Leadership Team.  

36. Be familiar with and support school administration in the effective implementation of the school’s 
Emergency Response Plan. 

37. Adhere to all procedures and policies as outlined in the Employee Manual. 
 

Performance Standards: (Marginal) 

1. Perform various assigned responsibilities, as allowed by state and federal law, of other employees in 
their absence to the extent other responsibilities permit. 



 

 

 

Required Education/Skills: Bachelors Degree in Education, Social Work, Counseling or related field as 

required; experience in implementing or managing systems of positive behavior support in the classroom and 
consulting using proven methods is strongly preferred.  Must possess appropriate certification or licensing as 
required by State law. 
 
 Needs to demonstrate the ability to: 
 

 Communicate through superior written and oral communications skills. 

 Exhibit a high caliber of expertise in counseling and student and family support.   

 Work on multiple projects and respond to requests and deadlines in an accurate, timely manner. 

 Make sound decisions within the parameters of authority. 

 Be courteous, professional and tactful at all times. 

 Maintain a positive working relationship with faculty, staff, board members, parents, students, 
authorizer and community. 

 Motivate and create a shared vision within the school community. 

 Be respected as an adult learner and as an individual.  

 Serve as a role model who acknowledges through actions and behaviors the critical value of 
human relationships in achieving personal and professional goals and organizational purpose. 

 
Required Qualifications:  To perform this job successfully, an individual must be able to perform each 
essential duty satisfactorily.  The requirements listed in this position description are representative of the 
knowledge, skill, and/or ability required.  Reasonable accommodations may be made to enable individuals with 
disabilities to perform the essential functions.  

 
Disclaimer:  This description is intended to indicate the kinds of tasks and levels of work difficulty that will be 
required of this position.  It is not intended to limit, or in any way to modify, the right of any supervisor to assign, 
direct or reassign duties and responsibilities to this job at any time.  The use of a particular illustration shall not 
be used to exclude non-listed duties of similar kind or level of difficulty. 
 
Addendums: 
 



Attachment 4 
 

Scope and Sequence 

 

Subject Curriculum Scope and Sequence  Summary 

English/ 

Language 

Arts (K-6) 

Imagine It! 

(Formerly 

Open Court 

Reading)  

See Below 

English/ 

Language 

Arts (7-8) 

Prentice 

Hall 

UNIT 1: Independence and Identity 

UNIT 2: Common Threads 

UNIT 3: What Matters 

UNIT 4: Meeting Challenges 

UNIT 5: Just for Fun 

UNIT 6: Short Stories 

UNIT 7: Nonfiction 

UNIT 8: Drama 

UNIT 9: Poetry 

UNIT 10: Legends, Folk Tales,and Myths 

Mathematics 

(K-8) 

Saxon 

Math 

K-8 topics are grouped into nine strands: 

 

1. Numbers and Operations 

2. Algebra 

3. Geometry 

4. Measurement 

5. Data Analysis and Probability 

6. Problem Solving 

7. Communication 

8. Mathematical Reasoning 

9. Connections 

 

The locators in the Scope and Sequence identify lessons in which direct 

instruction of a topic is presented. Once a topic is presented, students are 

continually exposed to the topic in the daily problem sets that follow. 

Because of space considerations, the daily problem sets are not referenced 

in the Scope and Sequence. 

 

Science  

(K-8) 

Science 

Fusion  
Grade K 

Unit 1: Doing 

Science 

Unit 2: Animals 

Unit 3: Plants 

Unit 4: Habitats 

Unit 5: Day and 

Night 

Unit 6: Earth’s 

Grade 1 

Unit 1: How Scientists 

Work 

Unit 2: Technology All 

Around Us 

Unit 3: Animals 

Unit 4: Plants 

Unit 5: Environments 

Unit 6: Earth’s 

Grade 2 

Unit 1: Work Like a 

Scientist 

Unit 2: Technology and 

Our World 

Unit 3: All About Animals 

Unit 4: All About Plants 

Unit 5: Environments for 

Living Things 



Resources 

Unit 7: Weather and 

the Seasons 

Unit 8: Matter 

Unit 9: Energy 

Unit 10: Motion 

 

Resources 

Unit 7: Weather and 

Seasons 

Unit 8: Objects in the 

Sky 

Unit 9: All About 

Matter 

Unit 10: Forces and 

Energy 

Unit 6: Earth and Its 

Resources 

Unit 7: All About Weather 

Unit 8: The Solar System 

Unit 9: Changes in Matter 

Unit 10: Energy and 

Magnets 

 

Grade 3 

Unit 1: Investigating 

Questions 

Unit 2: The 

Engineering Process 

Unit 3: Plants and 

Animals 

Unit 4: Ecosystems 

and 

Interactions 

Unit 5: Changes to 

Earth’s Surface 

Unit 6: People and 

Resources 

Unit 7: Water and 

Weather 

Unit 8: Earth and Its 

Moon 

Unit 9: Matter 

Unit 10: Simple and 

Compound 

Machines 

 

Grade 4 

Unit 1: Studying 

Science 

Unit 2: The 

Engineering Process 

Unit 3: Plants and 

Animals 

Unit 4: Energy and 

Ecosystems 

Unit 5: Weather 

Unit 6: Earth and Space 

Unit 7: Properties of 

Matter 

Unit 8: Changes in 

Matter 

Unit 9: Energy 

Unit 10: Electricity 

Unit 11: Motion 

 

Grade 5 

Unit 1: How Scientists 

Work 

Unit 2: The Engineering 

Process 

Unit 3: Cells to Body 

Systems 

Unit 4: Living Things 

Grow 

and Reproduce 

Unit 5: Ecosystems 

Unit 6: Energy and 

Ecosystems 

Unit 7: Natural Resources 

Unit 8: Changes to Earth’s 

Surface 

Unit 9: The Rock Cycle 

Unit 10: Fossils 

Unit 11: Earth’s Oceans 

Unit 12: The Solar System 

and 

the Universe 

Unit 13: Matter 

Unit 14: Light and Sound 

Unit 15: Forces and Motion 
 

Humanities/

Social 

Studies  

(K-8) 

Paragon The Paragon® Curriculum is designed around eight ages of history or 

Human Eras that constitute monthly conceptual themes: 

 

The Ancient World - 40,000 B.C. to 500 B.C. 

The Classical World - 499 B.C. to A.D. 500 

The Middle Ages - 500 to 1460 

Renaissance & the New World - 1460 to 1600 

Kingdoms & Colonies - 1600 to 1750 

Revolution & Independence - 1750 to 1825 

Unification & Industrialization -1825 to 1900 

The 20
th

 Century - 1900 to 2000 

 



Scope and Sequence Summary

Scope.and.Sequence.Summary �

Pre-K K 1 2 3 4 5 6
Print/Book Awareness (Recognize and  
Understand the Conventions of Print and Books)
Capitalization. X X X
Constancy.of.Words X
Differentiate.between.Letter.and.Word X X
Differentiate.between.Word.and.Sentence X
End.Punctuation X X X
Follow.Left-to-Right,.Top-to-Bottom X X X
Letter.Recognition.and.Formation X X X
Page.Numbering X X X
Parts.of.a.Book X X X
Picture/Text.Relationship X X X
Punctuation X X
Quotation.Marks X X
Relationship.between.Spoken.and.Printed.Language. X X X
Sentence.Recognition X X X
Spacing.between.Sentences X X
Spacing.between.Words X X X
Table.of.Contents X X X
Text.Features X
Text.Relationships X
Word.Length X X X
Word.Boundaries X X X
Write.Left-to-Right,.Top-to-Bottom X X X

Phonemic Awareness (Recognize Discrete Sounds in Words)
Oral.Blending:.Words/Word.Parts X X X
Oral.Blending:.Onset.and.Rime X X X
Oral.Blending:.Syllables X X X
Oral.(Phoneme).Blending:.Initial.Sounds X X X
Oral.(Phoneme).Blending:.Final.Sounds X X X
Oral.Blending:.Initial.Vowels X
Oral.Blending:.Vowel.Replacement X
Rhyming X X X
Phoneme.Matching:.Initial.Sounds X X X
Phoneme.Matching:.Final.Sounds X X
Phoneme.Matching:.Medial.Sounds X X
Phoneme.Manipulation:.Initial.Sounds X X
Phoneme.Manipulation:.Final.Sounds X X
Phoneme.Manipulation:.Medial.Sounds X X
Segmentation:.Final.Consonants X X X
Segmentation:.Initial.Consonants/Blends X X
Segmentation:.Words/Word.Parts X X X
Segmentation:.Syllables X X X
Segmentation:.Identifying.the.Number.and.Order.of.Sounds..
in.Words

X X

Reading



Scope.and.Sequence.Summary �

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
How the Alphabet Works
Letter.Knowledge.(Alphabetic.Knowledge) X X X
Letter.Order.(Alphabetic.Order) X X X
Letter.Sounds X X X
Sounds.in.Words X X X

Phonics (Associate Sounds and Spellings to Read Words)
Blending.Sounds.into.Words X X X X
Consonant.Clusters X X X
Consonant.Digraphs X X X
Phonograms X X X
Silent.Consonants X X
Syllables X X X
Vowel.Diphthongs X X X
Vowels:.L-controlled X
Vowels:.Long-Vowel.Sounds.and.Spellings X X X X
Vowels:.R-controlled X X X
Vowels:.Short-Vowel.Sounds.and.Spellings X X X X

Comprehension Strategies
Adjusting.Reading.Speed X X X X X
Asking.Questions/Answering.Questions X X X X X X X X
Clarifying X X X X X X X
Making.Connections X X X X X X X X
Predicting/Confirming.Predictions X X X X X X X X
Summarizing X X X X X X
Visualizing X X X X X X X X

Comprehension Skills
Author’s.Point.of.View X X X X X
Author’s.Purpose X X X X X
Cause.and.Effect X X X X X X X X
Classify.and.Categorize X X X X X X X X
Compare.and.Contrast X X X X X X X X
Drawing.Conclusions X X X X X X X X
Fact.and.Opinion X X X X X
Main.Idea.and.Details X X X X X X X X
Making.Inferences X X X X X X

Reality.and.Fantasy X X X X X
Sequence X X X X X X X X

Vocabulary
Apposition X X X X X X
Concept.Words X X X X X X
Context.Clues X X X X X X
Expanding.Vocabulary X X X X X X
High-Frequency.Words X X X X X
Idioms X X X X
Multiple-Meaning.Words X X X X X X
Selection.Vocabulary X X X X X X X X
Time.and.Order.Words.(Creating.Sequence) X X X X X X X X
Utility.Words.(Colors,.Classroom.Objects,.and.so.on) X X X

Reading (continued)



Scope.and.Sequence.Summary �

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
Reading with a Writer’s Eye
Author’s.Purpose X X X X X
Alliteration X X
Captions.and.Headings X X X X
Characterization X X X X X X X
Choosing.Good.Examples X X
Description X X X X X X
Diagrams X
Dialect X
Dialogue X X X X X X
Effective.Beginnings X X
Effective.Endings X
Event.Sequence X X X X X
Expository.Writing.Techniques X X
Fable.Characteristics X
Figurative.Language X X X X X X
Flashback X
Genre.Knowledge X X X X X X
Idiom X X
Irony X
Language.Use X X X X X X
Mood.and.Tone X X X X
Onomatopoeia X X X X
Personification X X X X
Persuasive.Techniques X X
Plot.(Problem/Solution) X X X X X X X
Point.of.View X X
Punctuation X X
Quoting.Sources X
Rhyme X X X X
Sensory.Details X X X
Sentence.Variety X
Setting X X X X X X X
Sidebars X
Similes.and.Metaphors X X
Stage.Directions X
Style X
Suspense.and.Surprise X X
Text.Structure X X X X X X
Theme X X X X X X
Transitions X X
Using.Comparisons X X X X
Voice X X X
Word.Choice X X

Word Structure
Antonyms X X X X X
Comparatives/Superlatives X X X X
Compound.Words X X X X X X X X

Reading (continued)



Scope.and.Sequence.Summary �

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
Word Structure (continued)
Contractions X X X X
Connotation.and.Denotation X
Content/Concept.Words X
Foreign.Words.and.Phrases X X
Gerunds X
Greek.and.Latin.Roots X X X X
Homographs X X X X X
Homonyms/Homophones X X X X X
Inflectional.Endings X X X X X
Irregular.Plurals X X X X
Multiple-Meaning.Words X X X
Multisyllabic.Words X X X X
Plurals X X X X
Position.Words X X
Prefixes X X X X X
Root.or.Base.Words X X X X X
Shades.of.Meaning/Levels.of.Specificity X X
Suffixes X X X X X
Synonyms X X X X X
Word.Families X X X X X
Word.Origins X X X

Reading (continued)

Pre-K K 1 2 3 4 5 6
Study Skills
Comparing.Information.across.Sources X X X
Charts,.Graphs,.and.Diagrams/Visual.Aids X X X X X X X X
Collaborative.Inquiry X X X X X X X
Communicating.Research.Progress.Results X X X X X X
Compile.Notes X X X X
Conducting.an.Interview X X X X X X
Finding.Needed.Information X X X X X X X
Follow.Directions X X X X X X
Formulate.Questions.for.Inquiry.and.Research X X X X X X X
Give.Reports X X X X X X
Make.Outlines X X X X X
Making.Conjectures X X X X X X X
Maps X X X X X X X
Note.Taking X X X X X X
Parts.of.a.Book X X X X X X
Planning.Inquiry X X X X X X
Recognizing.Information.Needs X X X X X X
Revising.Questions.and.Conjectures X X X X X X X
Summarize.and.Organize.Information X X X X X X
Time.Lines X X X X
Use.Appropriate.Resources.(Media.Sources,.Reference.Books,.
Experts,.Internet)

X X X X X X

Inquiry and Study Skills



Scope.and.Sequence.Summary �

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
Study Skills (continued)
Using.a.Dictionary/Glossary X X X X
Using.a.Media.Center/Library X X X X
Using.a.Thesaurus X X X X
Using.an.Encyclopedia X X X X
Using.Newspapers.and.Magazines X X X X
Using.Technology X X X X X X X X

Inquiry and Study Skills (continued)

Pre-K K 1 2 3 4 5 6
Approaches
Collaborative.Writing X X X X X X X X
Individual.Writing X X X X X X X X

Writing Process
Brainstorming/Prewriting X X X X X X X X
Drafting X X X X X X X X
Revising X X X X X X X X
Editing X X X X X X X
Proofreading X X X X X X X
Publishing X X X X X X X X

Writing Genres
Action.Tale X
Autobiography/Biography X X X X X X X
Book.Review X X X X
Business.Letter X X X X
Describe.a.Process X X X X X X
Descriptive.Writing X X X X X X X
Expository/Informational.Text X X X X X X X
Fantasy X X X
Folklore.(Folktales,.Fairy.Tales,.Tall.Tales,.Legends,.Myths) X X X X X
Friendly.Letter X X X X X X X
Historical.Fiction X X
Invitation X X X
Journal.Writing X X X
Magazine.Article X X
Making.a.List X X X X X X X
Mystery X
Narrative X X X X X X X
News.Story X X X X
Personal.Writing X X X X X X X
Persuasive.Writing X X X X X X X
Play/Dramatization X X X X X
Poetry X X X X X X X
Realistic.Fiction X X X X X X
Summary X X X X X X
Timed.Writing X X X X X X

Language Arts
Writing/Composition



Scope.and.Sequence.Summary �

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
Writing Traits
Audience X X X X X X
Conventions X X X X X X X
Elaboration X X X X X X
Focus X X X X X X
Ideas/Content X X X X X X X
Organization X X X X X X
Presentation X X X X X X X
Purpose X X X X X X
Sentence.Fluency X X X X X X X
Sentence.Variety X X X X
Vocabulary X X X X X X
Voice X X X X X X X
Word.Choice X X X X X X X

Writing Strategies
Action.and.Describing.Words X X X X
Adding.Details X X X X X X X
Addressing.Audience.Needs X X X X X X
Brainstorming X X X X X X X X
Categorizing.Ideas X
Cause.and.Effect X X X
Character.Sketch X X
Choosing.a.Topic X X X X X X X
Compare.and.Contrast X X X
Conveying.a.General.Mood X X X
Creating.Suspense X X
Creating.Vivid.Images X X X X
Dialogue X X X X X X X
Effective.Beginnings X X X
Elements.of.a.Letter X X X X X X X
Elements.of.Persuasion X X X X
Eliminating.Irrelevant.Information X X X X X X X
Eliminating.Wordiness X X X X X
Evaluate.Personal.Growth.as.a.Writer X X X X
Explanatory.Paragraphs X
Figurative.Language X X X X X
Formality.of.Language X X X X X
Format X X X X
Generate.Additional.Ideas X X X X X
Highlight.a.Memorable.Event X X X
Identifying.Best.Feature.of.Something.Written X X
Illustrations.and.Drawings X X X X X
Information.from.Multiple.Sources X X X X
Main.Idea.and.Details X X
Making.Connections X
Organizing.a.Multi-Paragraph.Composition X X X
Planning X X X X

Language Arts
Writing/Composition (continued)



Scope.and.Sequence.Summary �

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
Writing Strategies (continued)
Plot.Structure—Beginning,.Middle,.Climax,.and.End X X X X X
Point.of.View X X
Presenting.Facts.and.Examples.Objectively X X X X
Proofreading X X X X X X X
Purpose. X X X X X X
Realism X X X
Referencing.a.Source X X
Revising. X X X X X X X X
Rhythm.and.Rhyme X X X
Sensory.Details X X X X
Sentence.Combining X X X X X
Sequence X X X X X X
Setting X X X X X X
Story.Elements X X X X X
Style X
Summary X X X X X
Taking.Notes X X X X X X
Timed.Writing X X X X X X
Time.Line X X X
Transition.Words/Devices. X X X X X
Using.a.Checklist X X X X X
Using.a.Graphic.Organizer X X X X X X
Using.a.Model.as.a.Guide.to.Writing X X X
Using.Outlines.to.Organize.Information X X X X
Using.Multimedia.Sources X X X X X
Vary.Sentence.Beginnings X X X X
Vary.Sentence.Length X X X
Vary.Sentence.Types X X X X X X
Voice X X
Voicing.an.Opinion X X X
Word.Choice X X X X X X
Working.Collaboratively X X
Writing.Coherent.Paragraphs X X X X X X

Language Arts
Writing/Composition (continued)

Pre-K K 1 2 3 4 5 6
Parts of Speech
Adjectives.(Describing.Words) X X X X X X X
Adverbs X X X X X
Conjunctions X X X X X
Nouns. X X X X X X X
Prepositions. X X X X
Pronouns X X X X X X X
Verbs X X X X X X X

Language Arts
Grammar



Scope.and.Sequence.Summary 10

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
Sentences
Complete.and.Incomplete.Sentences X X X X X X
Fragments X X X X X
Independent.and.Dependent.Clauses X
Parts.(Subjects.and.Predicates) X X X X X
Run-on.Sentences X
Sentence.Combining X X X X X
Structure.(Simple,.Compound,.Complex,.Compound-Complex) X X X X X
Subject/Verb.Agreement X X X X X X
Types.(Declarative,.Interrogative,.Exclamatory,.Imperative) X X X X X X X

Usage
Adjectives X X X X X X
Adverbs X X X X X
Antonyms X X
Articles X X X X
Contractions X X
Nouns X X X X X X
Pronouns X X X X X X
Regular.and.Irregular.Plurals X X X
Synonyms X X
Verb.Tenses X X X X X X
Verbs.(Action,.Helping,.Linking,.Regular/Irregular) X X X X X X

Mechanics
Capitalization.(Sentence,.Proper.Nouns,.Titles,.Direct.Address,.
Pronoun.“I”)

X X X X X X X

Punctuation.(End.Punctuation,.Comma.Use,.Quotation.Marks,.
Apostrophe,.Colon,.Semicolon,.Hyphen,.Parentheses)

X X X X X X X

Spelling
Antonyms X X X
Base.or.Root.Words X X
Comparatives/Superlatives X X X X
Compound.Words X X X
Connotation.and.Denotation X
Content/Concept.Words X
Contractions X X X
Foreign.Words.and.Phrases X
Gerunds X
Greek.and.Latin.Roots X X X X
Homographs X X X X
Homonyms/Homophones X X X X
Inflectional.Endings X X X X X
Irregular.Plurals X X X X
Irregular.Verbs X
Long-Vowel.Patterns X X X X
Multiple-Meaning.Words X X
Multisyllabic.Words X X X X X
Phonograms X

Language Arts
Grammar (continued)



Scope.and.Sequence.Summary 11

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
Spelling (continued)
Prefixes X X X X
R-Controlled.Vowel.Spellings X X
Shades.of.Meaning X
Short-Vowel.Spellings X X X X
Silent.Letters X X X
Sound/Letter.Relationships X X X
Special.Spellings.Patterns/Rules X X X X X
Special.Vowel.Spellings X X X
Suffixes X X X X X
Synonyms X X
Word.Families X X X X

Language Arts
Grammar (continued)

Pre-K K 1 2 3 4 5 6
Listening
Analyze/Evaluate.Intent.and.Content.of.Speaker’s.Message X X X X X
Ask.Questions X X X X X X
Determine.Purposes.for.Listening X X X X X X
Drawing.Conclusions.and.Making.Inferences X
Follow.Directions X X X X X X X
Learn.about.Different.Cultures.through.Discussion X X
Listen.for.Poetic.Language.(Rhythm/Rhyme) X X X X X
Listening.for.Details X X X
Listening.for.Information X X
Participate.in.Group.Discussions X X X X X X X X
Recalling.What.Was.Heard X
Recognizing.Fact.and.Opinion X
Respond.to.Speaker X X X X X X X X
Use.Nonverbal.Communication.Techniques X X X X X

Speaking
Answer.Questions X X X X X X X X
Asking.Questions. X X X X X
Describe.Ideas.and.Feelings X X X X X
Effective.Word.Choice/Voice X X X X
Engaging.the.Audience X X
Give.Directions X X X X
Learn.about.Different.Cultures.through.Discussion X X X
Listen.and.Respond X X X X X
Making.Announcements.and.Introductions X
Organizing.Presentations X X X X
Paraphrasing X X
Participate.in.Group.Discussion X X X X X X X X
Present.Oral.Reports X X X X X X
Purposes.of.Speech X

Listening/Speaking/Viewing 



Scope.and.Sequence.Summary 1�

Scope and Sequence Summary, continued

Pre-K K 1 2 3 4 5 6
Speaking (continued)
Read.Fluently.with.Expression,.Phrasing,.and.Intonation X X X X X X
Read.Orally X X X X X X X X
Share.Information X X X X X X
Small.Group.Discussion X X X X X
Speak.Clearly.at.Appropriate.Volume X X X X X X
Speaking.Strategies X X
Staying.on.Topic X
Summarize/Retell.Stories X X X X X X X X
Understand.Formal.and.Informal.Language X X X X X X
Use.Appropriate.Language.for.Audience X X X X X
Use.Nonverbal.Communication.Techniques X X X X X X

Viewing
Analyze.Purposes.and.Techniques.of.the.Media X X X X X
Appreciate/Interpret.Artist’s.Techniques X
Compare.Visual.and.Written.Material.on.the.Same.Subject X X
Culture.in.Media X X X
Describe.Pictures X
Gather.Information.from.Visual.Images X X X X X X
Interpreting.Media X X
Language.Development X
Literary.Devices X X
Relating.to.Content X X
Understanding.Gestures X X
Using.Multimedia X X X
View.Critically X X X X X

Penmanship
Cursive.Letters X X
Manuscript.Letters X X
Numbers X X

Listening/Speaking/Viewing   
(continued)



Grades K-6
Aligned with Common Core State Standards 

 
For English Language Arts and Literacy in  

History/Social Studies, Science & Technical Subjects



Common Core State Standards  •  GRADE 3
College and Career Readiness Anchor Standards for Reading

Key Ideas and Details

1.  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support 
conclusions drawn from the text.

2.  Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

3.  Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4.  Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.

5.  Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other 
and the whole.

6.  Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7.  Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.

8.  Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence.

9.  Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

KEY

CCSLH 
Common Core State Standards Literacy eHandbook
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Reading Standards for Literature

Key Ideas and Details

1.  Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as 
the basis for the answers.

Unit 1: T52-T53, T63, T64, T129, T130-T131,T140, T142, T158, 
T297, T298-T299, T308

Unit 2: T128-T129, T284, T286-T287, T297, T298 
Unit 6: T359, T360-T361, T370-T371

CCSLH: 1.1.A

2.  Recount stories, including fables, folktales, and myths from diverse cultures; determine the central 
message, lesson, or moral and explain how it is conveyed through key details in the text.

Unit 1: T66, T120, T144, T146, T169, T180-T181, T228 
Unit 2: T140, T300, T386, T413  
Unit 3: T138, T222, T378 
Unit 4: T114, T138, T140-T141, T163, T174-T175 
Unit 5: T64, T292, T376 
Unit 6: T62, T136, T294, T374

CCSLH: 1.1.B, 1.1.C

3.  Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the sequence of events.

Unit 1: T68, T81, T83, T146, T155, T156, T166, T168, T169, T253 
Unit 2: T139, T142, T388, T413 
Unit 3: T148, T221, T224, T245, T311, T401 
Unit 4: T123, T149, T161, T163 
Unit 5: T317,T360, T363, T374, T378 
Unit 6: T51, T61, T73, T77, T397, T399

CCSLH: 1.1.D

Craft and Structure

4.  Determine the meaning of words and phrases as they are used in a text, distinguishing literal from 
nonliteral language.

Unit 1: T55, T65, T77, T81, T131, T143 
Unit 2: T129, T138, T150, T151, T372, T385  
Unit 3: T209, T220, T233, T243, T245, T364 
Unit 4: T124, T137, T149, T150, T161 
Unit 5: T53, T63, T79, T279, T304, T315 
Unit 6: T52, T61, T73, T74, T122, T135, T372

CCSLH: 1.2.A, 1.2.B
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5.  Refer to parts of stories, dramas, and poems when writing or speaking about a text, using terms 
such as chapter, scene, and stanza; describe how each successive part builds on earlier sections.

Unit 1: T36, T54, T66, T120, T124, T126, T440-T441 
Unit 2: T313, T436-T439 
Unit 3: T243, T424-T427 
Unit 4: T424-T427 
Unit 5: T75, T79, T336, T380, T426-T429 
Unit 6: T75, T422-T425

CCSLH: 1.2.C, 1.2.D, 1.2.E

6.  Distinguish their own point of view from that of the narrator or those of the characters. CCSLH: 1.2.F

Integration of Knowledge and Ideas

7.  Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in 
a story (e.g., create mood, emphasize aspects of a character or setting).

Unit 1: T345 
Unit 3: T162 
Unit 5: T359

CCSLH: 1.3.A

8.  (Not applicable to literature)  

9.  Compare and contrast the themes, settings, and plots of stories written by the same author about 
the same or similar characters (e.g., in books from a series).

CCSLH: 1.3.B

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at 
the high end of the grades 2–3 text complexity band independently and proficiently.

Unit 1: T76-T83, T154-T157, T166-T169, T440-T441 
Unit 2: T150-T151, T160-T161, T436-T439 
Unit 3: T232-T233, T242-T245, T388-T389, T389-T401, T424-T427 
Unit 4: T148-T151, T160-T163, T424-T427 
Unit 5: T74-T81, T302-T305, T314-T317, T426-T429 
Unit 6: T72-T77, T146-T149, T158-T161, T422-T425

Reading selections in the Grade 3 Student Anthology and Leveled 
Readers in SRA Imagine It! fall within the recommended Lexile 
range 450-790 required by the Common Core State Standards for 
grades 2-3.
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Reading Standards for Informational Text

Key Ideas and Details

1.  Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as 
the basis for the answers.

Unit 2: T52, T54, T62, T64 
Unit 4: T282-T283, T285, T294

CCSLH: 2.1.A

2.  Determine the main idea of a text; recount the key details and explain how they support the main 
idea.

Unit 1: T312, T404, T406, T414-T416 
Unit 2: T66, T218 
Unit 3: T62, T138, T222, T300 
Unit 4: T64, T218, T296, T308, T376 
Unit 5: T136, T212 
Unit 6: T216

CCSLH: 2.1.B

3.  Describe the relationship between a series of historical events, scientific ideas or concepts, or steps 
in technical procedures in a text, using language that pertains to time, sequence, and cause/effect.

Unit 1: T434-T435 
Unit 2: T86-T87 
Unit 3: T148, T150, T152, T154, T162, T164 
Unit 4: T82-T83, T204-T207, T216-T217, T228-T231, T240-T241 
Unit 5: T224 
Unit 6: T162-T163

CCSLH: 2.1.C, 2.1.D, 2.1.E

Craft and Structure

4.  Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area.

Unit 1: T381, T392, T405 
Unit 2: T52, T65, T78, T205, T217, T229 
Unit 3: T73, T74, T288, T299, T311, T321 
Unit 4: T52, T63, T75-T77, T206, T217, T229 
Unit 5: T124, T135, T147, T157, T201, T211 
Unit 6: T201, T215, T227, T228, T239

CCSLH: 2.2.A, 2.2.B
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5.  Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.

Unit 1: T86, T170, T338 
Unit 2: T86, T242 
Unit 3: T78, T166, T322, T418 
Unit 4: T82, T242, T320, T418 
Unit 5: T70, T84, T158, T318 
Unit 6: T162, T240, T318, T416

CCSLH: 2.2.C

6.  Distinguish their own point of view from that of the author of a text. CCSLH: 2.2.D

Integration of Knowledge and Ideas

7.  Use information gained from illustrations (e.g., maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events occur).

Unit 1: T63, T83, T169, T253, T337, T417 
Unit 2: T83, T161, T162, T241, T325, T326, T413, T430 
Unit 3: T75, T164, T165, T245, T246, T321 
Unit 4: T79, T163, T164, T229, T241, T319 
Unit 5: T81, T84, T157, T199, T225, T235, T305, T420 
Unit 6: T77, T161, T239, T317

CCSLH: 2.3.A

8.  Describe the logical connection between particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a sequence).

Unit 2: T78, T80, T82 
Unit 3: T148, T150, T152, T154, T162, T164 
Unit 4: T204-T207, T216-T217, T228-T231, T240-T241 
Unit 5: T224

CCSLH: 2.3.B

9.  Compare and contrast the most important points and key details presented in two texts on the same 
topic.

CCSLH: 2.3.C
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Range of Reading and Level of Text Complexity

10. By the end of the year, read and coprehend informational texts, including history/social studies, 
science, and technical texts, at the high end of the grades 2–3 text complexity band independently 
and proficiently.

Unit 1: T76-T83, T86-T87, T170-T171, T254-T255, T404-T405 
Unit 2: T86-T87, T162-T163, T228-T231, T240-T241, T242-T243 
Unit 3: T78-T79, T166-T167, T310-T311 
Unit 4: T74-T79, T82-T83, T164-T165 
Unit 5: T146-T147, T156-T157, T158-T159 
Unit 6: T226-T229, T238-T239, T240-T241

Reading selections in the Grade 3 Student Anthology and Leveled 
Readers in SRA Imagine It! fall within the recommended Lexile 
range 450-790 required by the Common Core State Standards for 
grades 2-3.

Reading Standards: Foundational Skills

Phonics and Word Recognition

3.  Know and apply grade-level phonics and word analysis skills in decoding words. Unit 1: T117, T138, T152, T165, T201, T285 
Unit 2: T26, T41, T42, T60, T117, T149, T159, T170 
Unit 3: T58, T109, T132, T58, T73, T112, T146, T161, T197 
Unit 4: T26-T27, T41, T58-T59, T73, T112-T113, T194-T195
Unit 5: T26-T27, T41, T58-T59, T73, T114-T115, T188 
Unit 6: T26, T41, T58, T110, T131, T192, T270-T271, T291, 

T302-T303, T315, T348-T349, T369

CCSLH: 3.1.A

a.   Identify and know the meaning of the most common prefixes and derivational suffixes. Unit 4: T26-T27, T41, T58-T59, T73, T112-T113, T194-T195 
Unit 5: T26-T27, T41, T58-T59, T73, T114-T115 
Unit 6: T270-T271, T291, T302-T303, T315, T348-T349, T369

CCSLH: 3.1.A

b.   Decode words with common Latin suffixes. CCSLH: 3.1.A
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c.  Decode multisyllable words. Unit 1: T117, T138, T152, T165, T201, T285 
Unit 2: T42, T60, T117, T149, T159 
Unit 3: T58, T109, T132, T146, T161, T197 
Unit 4: T26, T41, T58, T73, T112, T194 
Unit 5: T26, T41, T58, T73, T114, T188 
Unit 6: T26, T41, T58, T110, T131, T192

CCSLH: 3.1.A

d.  Read grade-appropriate irregularly spelled words. Unit 2: T149, T159, T170

CCSLH: 3.1.A

Fluency

4.  Read with sufficient accuracy and fluency to support comprehension. Unit 1: T26, T85, T159, T243, T327, T407, T440 
Unit 2: T26, T85, T153, T233, T315, T403, T436, T438 
Unit 3: T26, T77, T155, T235, T313, T391, T424, T426-T427 
Unit 4: T26, T81, T153, T233, T311, T391, T424, T426 
Unit 5: T26, T83, T149, T227, T307, T393, T426-T427, T428 
Unit 6: T26, T79, T151, T231, T309, T389, T422, T424

CCSLH: 3.2.A

a.  Read on-level text with purpose and understanding. Unit 1: T85, T159, T243, T327, T407 
Unit 2: T85, T153, T233, T315, T403 
Unit 3: T77, T155, T235, T313, T391 
Unit 4: T81, T153, T233, T311, T391 
Unit 5: T83, T149, T227, T307, T393 
Unit 6: T79, T151, T231, T309, T389

CCSLH: 3.2.A
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b.  Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on 
successive readings.

Unit 1: T85, T159, T243, T327, T407, T440 
Unit 2: T85, T153, T233, T315, T403, T436, T438 
Unit 3: T77, T155, T235, T313, T391, T424, T426-T427 
Unit 4: T81, T153, T233, T311, T391, T424, T426 
Unit 5: T83, T149, T227, T307, T393, T426-T427, T428 
Unit 6: T79, T151, T231, T309, T389, T422, T424

CCSLH: 3.2.A

c.  Use context to confirm or self-correct word recognition and understanding, rereading as necessary. Unit 1: T26 
Unit 2: T26 
Unit 3: T26 
Unit 4: T26 
Unit 5: T26

CCSLH: 3.2.A
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College and Career Readiness Anchor Standards for Writing

Text Types and Purposes

1.  Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

2.  Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and 
analysis of content.

3.  Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

Production and Distribution of Writing

4.  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

5.  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6.  Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

7.  Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject under investigation.

8.  Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding 
plagiarism.

9.  Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, 
purposes, and audiences.
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Writing Standards

Text Types and Purposes

1.  Write opinion pieces on topics or texts, supporting a point of view with reasons. Unit 2: T132-T133, T144, T424 
Unit 6: T286-T287

CCSLH: 4.1.A

a.  Introduce the topic or text they are writing about, state an opinion, and create an organizational 
structure that lists reasons.

Unit 2: T132-T133, T144 
Unit 6: T286-T287

CCSLH: 4.1.A

b. Provide reasons that support the opinion. Unit 2: T132-T133 
Unit 6: T286-T287

CCSLH: 4.1.A

c.  Use linking words and phrases (e.g., because, therefore, since, for example) to connect opinion and 
reasons.

Unit 2: T424

CCSLH: 4.1.A

d.  Provide a concluding statement or section. Unit 2: T144 
Unit 6: T286-T287

CCSLH: 4.1.A

2.  Write informative/explanatory texts to examine a topic and convey ideas and information clearly. Unit 1: T38-T39, T70, T210-T211, T404 
Unit 2: T234, T376-T377, T424, T434 
Unit 3: T128-T129 
Unit 5: T282-T283, T296, T300, T308

CCSLH: 4.1.B
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a.  Introduce a topic and group related information together; include illustrations when useful to 
aiding comprehension.

Unit 1: T38-T39, T70, T210-T211 
Unit 2: T234, T376-T377 
Unit 3: T128-T129 
Unit 5: T282-T283, T296, T300

CCSLH: 4.1.B

b.  Develop the topic with facts, definitions, and details. Unit 1: T38-T39 
Unit 2: T424, T376-T377, T390-T391 
Unit 3: T128-T129 
Unit 5: T308

CCSLH: 4.1.B

c.  Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within 
categories of information.

Unit 2: T234, T424, T434 
Unit 5: T308

CCSLH: 4.1.B

d.  Provide a concluding statement or section. Unit 1: T38-T39, T404 
Unit 2: T376-T377 
Unit 3: T128-T129

CCSLH: 4.1.B

3.  Write narratives to develop real or imagined experiences or events using effective technique, 
descriptive details, and clear event sequences.

Unit 1: T218-T219, T266, T290-T291, T302-T303, T304 
Unit 2: T304-T305, T316, T330
Unit 3: T404 
Unit 4: T128-T129, T142, T154

CCSLH: 4.1.C

a.  Establish a situation and introduce a narrator and/or characters; organize an event sequence that 
unfolds naturally.

Unit 1: T218-T219, T290-T291 
Unit 4: T128-T129

CCSLH: 4.1.C
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b.  Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and 
events or show the response of characters to situations.

Unit 1: T266, T304 
Unit 2: T304-T305, T316, T330 
Unit 4: T142, T154

CCSLH: 4.1.C

c.  Use temporal words and phrases to signal event order. Unit 1: T302 
Unit 3: T404

CCSLH: 4.1.C

d.  Provide a sense of closure. Unit 1: T290-T291, T302-T303 
Unit 4: T128-T129

CCSLH: 4.1.C

Production and Distribution of Writing

4.  With guidance and support from adults, produce writing in which the development and organization 
are appropriate to task and purpose.  (Grade-specific expectations for writing types are defined in 
standards 1–3 above.)

Unit 1: T70, T98, T160, T182 
Unit 2: T70, T98, T234, T254 
Unit 3: T142, T178, T226, T258 
Unit 4: T54, T94, T142, T176 
Unit 5: T54, T96, T140, T170 
Unit 6: T298, T330, T402, T410

CCSLH: 4.2.A

5.  With guidance and support from peers and adults, develop and strengthen writing as needed by 
planning, revising, and editing.  (Editing for conventions should demonstrate command of Language 
standards 1–3 up to and including grade 3 on pages 28 and 29.)

Unit 1: T218-T219, T302, T328 
Unit 2: T210-T211, T246 
Unit 3: T212-T213, T236, T250 
Unit 4: T210, T234, T246 
Unit 5: T204, T228, T240 
Unit 6: T286-T287, T310, T322

CCSLH: 4.2.A

89

Common Core State Standards • Grade 3 Page References



6.  With guidance and support from adults, use technology to produce and publish writing (using 
keyboarding skills) as well as to interact and collaborate with others.

Unit 1: T98, T182, T448 
Unit 2: T98, T174, T254, T338 
Unit 3: T178, T258 
Unit 4: T94, T254 
Unit 5: T170, T248, T325, T330, T436 
Unit 6: T174, T252, T432-T434

CCSLH: 4.2.A

Research to Build and Present Knowledge

7.  Conduct short research projects that build knowledge about a topic. Unit 1: T36-T37, T88-T89, T256-T257 
Unit 2: T88-T89, T130-T131, T164-T165 
Unit 3: T168-T169, T210-T211, T428-T429 
Unit 4: T34-T35, T126-T127, T286-T287 
Unit 5: T34-T35, T86-T87, T126-T127 
Unit 6: T34-T35, T82-T83, T125-T126

CCSLH: 4.3.A

8.  Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories.

Unit 2: T72, T92, T169, T244-T245, T288-T289, T333 
Unit 3: T156, T168, T248-T249, T290-T291, T318, T332 
Unit 4: T249, T286-T287, T314, T326 
Unit 5: T70, T90

CCSLH: 4.3.A

9.  (Begins in grade 4)  

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter 
time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and 
audiences.

Unit 1: T70, T160, T258-T259 
Unit 2: T70, T144, T234, T305-T305, T416 
Unit 3: T54-T55, T66, T82-T83, T142-T143, T226-T227 
Unit 4: T54, T142, T222, T380, T392, T405, T422-T423 
Unit 5: T54, T140, T216, T296, T406 
Unit 6: T54, T140, T220, T298, T410

CCSLH: 4.1.A, 4.1.B, 4.1.C, 4.3.A, 4.4.A
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College and Career Readiness Anchor Standards for Speaking and Listening

Comprehension and Collaboration

1.  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively.

2.  Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.

3.  Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4.  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization, development, and style are appropriate to 
task, purpose, and audience.

5.  Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations.

6.  Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate.

Speaking and Listening Standards

Comprehension and Collaboration

1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own 
clearly.

Unit 1: T66, T144, T228, T312, T394 
Unit 2: T66, T140, T218, T300, T386 
Unit 3: T62, T138, T222, T300, T378 
Unit 4: T64, T138, T218, T296, T376 
Unit 5: T64, T136, T212, T292, T376 
Unit 6: T62, T136, T216, T294, T374

CCSLH: 5.1.A
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a.  Come to discussions prepared, having read or studied required material; explicitly draw on that 
preparation and other information known about the topic to explore ideas under discussion.

Unit 1: T66, T144, T228, T312, T394 
Unit 2: T66, T140, T218, T300, T386 
Unit 3: T62, T138, T222, T300, T378 
Unit 4: T64, T138, T218, T296, T376 
Unit 5: T64, T136, T212, T292, T376 
Unit 6: T62, T136, T216, T294, T374

CCSLH: 5.1.A

b.  Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to 
others with care, speaking one at a time about the topics and texts under discussion).

Unit 1: T66, T144, T228, T312, T394 
Unit 2: T66, T140, T218, T300, T386 
Unit 3: T62, T138, T222, T300, T378 
Unit 4: T64, T138, T218, T296, T376 
Unit 5: T64, T136, T212, T292, T376 
Unit 6: T62, T136, T216, T294, T374

CCSLH: 5.1.A

c.  Ask questions to check understanding of information presented, stay on topic, and link their 
comments to the remarks of others.

Unit 1: T66, T144, T228, T312, T394 
Unit 2: T66, T140, T218, T300, T386 
Unit 3: T62, T138, T222, T300, T378 
Unit 4: T64, T138, T218, T296, T376 
Unit 5: T64, T136, T212, T292, T376 
Unit 6: T62, T136, T216, T294, T374

CCSLH: 5.1.A

d.  Explain their own ideas and understanding in light of the discussion. Unit 1: T66, T144, T228, T312, T394 
Unit 2: T66, T140, T218, T300, T386 
Unit 3: T62, T138, T222, T300, T378 
Unit 4: T64, T138, T218, T296, T376 
Unit 5: T64, T136, T212, T292, T376 
Unit 6: T62, T136, T216, T294, T374

CCSLH: 5.1.A
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2.  Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.

Unit 1: T2, T34, T345 
Unit 2: T2, T34
Unit 3: T2, T34
Unit 4: T2, T33
Unit 5: T2, T32 
Unit 6: T2, T32

CCSLH: 5.1.B

3.  Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.

Unit 1: T66, T144, T228, T312, T394 
Unit 2: T66, T140, T218, T300, T386 
Unit 3: T62, T138, T222, T300, T378 
Unit 4: T64, T138, T218, T296, T376 
Unit 5: T64, T136, T212, T292, T376 
Unit 6: T62, T136, T216, T294, T374

CCSLH: 5.1.C

Presentation of Knowledge and Ideas

4.  Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, 
descriptive details, speaking clearly at an understandable pace.

Unit 1: T177, T350 
Unit 2: T169, T254, T338, T419 
Unit 3: T434 
Unit 4: T89 
Unit 5: T330, T409 
Unit 6: T325

CCSLH: 5.2.A, 5.2.B, 5.2.C

5.  Create engaging audio recordings of stories or poems that demonstrate fluid reading at an 
understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or 
details.

Unit 2: T249, T254 
Unit 3: T434 
Unit 5: T96, T325, T330, T436

CCSLH: 5.2.D

6.  Speak in complete sentences when appropriate to task and situation in order to provide requested 
detail or clarification.  (See grade 3 Language standards 1 and 3 on pages 28 and 29 for specific 
expectations.)

Unit 1: T177, T261 
Unit 5: T243

CCSLH: 5.2.A, 5.2.B, 5.2.C
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College and Career Readiness Anchor Standards for Language

Conventions of Standard English

1.  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

2.  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language

3.  Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully 
when reading or listening.

Vocabulary Acquisition and Use

4.  Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general 
and specialized reference materials, as appropriate.

5.  Demonstrate understanding of word relationships and nuances in word meanings.

6.  Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing, speaking, and listening at the college and 
career readiness level; demonstrate independence in gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression.

Language Standards

Conventions of Standard English

1.  Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking.

Unit 1: T58-T59, T73, T150-T151, T163, T318-T319, T331 
Unit 2: T146-T147, T157, T392-T393, T407
Unit 3: T56-T57, T69, T144-T145, T159, T230-T231, T241, 

T308-T309, T319 
Unit 3: T144-T145, T159 
Unit 4: T224-T225, T237, T382-T383, T395
Unit 5: T298-T299, T311, T382-T383, T397

CCSLH: 6.1.A, 6.1.B, 6.1.C, 6.1.D, 6.1.E, 6.1.F, 6.1.G
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a.  Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and their 
functions in particular sentences.

Unit 1: T58-T59, T73 
Unit 2: T392-T393, T407 
Unit 3: T144-T145, T159 
Unit 4: T224-T225, T237

CCSLH: 6.1.A, 6.1.B, 6.1.C, 6.1.D, 6.1.E, 6.1.F

b.  Form and use regular and irregular plural nouns. Unit 1: T58-T59, T73 
Unit 2: T146-T147, T157

CCSLH: 6.1.B

c.  Use abstract nouns (e.g., childhood). CCSLH: 6.1.C

d.  Form and use regular and irregular verbs. Unit 1: T150-T151, T163 
Unit 5: T298-T299, T311

CCSLH: 6.1.C

e.  Form and use the simple (e.g., I walked; I walk; I will walk) verb tenses. Unit 5: T56-T57, T71

CCSLH: 6.1.C

f.  Ensure subject-verb and pronoun-antecedent agreement. Unit 4: T382-T383, T395

CCSLH: 6.1.C, 6.1.D

g.  Form and use comparative and superlative adjectives and adverbs, and choose between them 
depending on what is to be modified.

Unit 3: T144-T145, T159, T230-T231, T241, T308-T309, T319

CCSLH: 6.1.E, 6.1.F

h.  Use coordinating and subordinating conjunctions. Unit 3: T56-T57, T69

CCSLH: 6.1.G
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i.  Produce simple, compound, and complex sentences. Unit 1: T318-T319, T331 
Unit 3: T56-T57, T69 
Unit 5: T382-T383, T397

CCSLH: 6.1.A

2.  Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.

Unit 1: T27, T117, T174-T175, T201, T285, T328, T369, T400-T401, 
T411 

Unit 2: T27, T117, T193, T273, T357, T304-T305, T316, T330-T331 
Unit 3: T27, T67, T109, T157, T197, T228-T229, T239, T277, T353 
Unit 4: T69, T87, T155, T235, T247
Unit 5: T162-T163, T229, T309

CCSLH: 6.1.H, 6.1.I, 6.1.J

a.  Capitalize appropriate words in titles. Unit 3: T228-T229, T239

CCSLH: 6.1.H

b. Use commas in addresses. Unit 1: T174-T175 
Unit 5: T162-T163

CCSLH: 6.1.I

c. Use commas and quotation marks in dialogue. Unit 1: T400-T401, T411 
Unit 2: T304-T305, T316, T330-T331

CCSLH: 6.1.I

d. Form and use possessives. Unit 2: T58-T59, T73

CCSLH: 6.1.I

e. Use conventional spelling for high-frequency and other studied words and for adding suffixes to 
base words (e.g., sitting, smiled, cries, happiness).

Unit 1: T27, T117, T201, T285, T369 
Unit 2: T27, T117, T193, T273, T357 
Unit 3: T27, T109, T197, T277, T353 
Unit 4: T69, T87, T155, T235, T247

CCSLH: 6.1.J
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f. Use spelling patterns and generalizations (e.g., word families, position-based spellings, syllable 
patterns, ending rules, meaningful word parts) in writing words.

Unit 1: T71, T161, T245 
Unit 2: T91 
Unit 3: T67, T157, T237, T245 
Unit 5: T229, T309

CCSLH: 6.1.J

g. Consult reference materials, including beginning dictionaries, as needed to check and correct 
spellings.

Unit 1: T174, T328

CCSLH: 6.1.J

Knowledge of Language

3.  Use knowledge of language and its conventions when writing, speaking, reading, or listening. Unit 1: T177, T261
Unit 4: T89 
Unit 5: T243 
Unit 6: T325

CCSLH: 6.2.A, 6.2.B

a. Choose words and phrases for effect.* Unit 1: T177 
Unit 5: T243 
Unit 6: T325

CCSLH: 6.2.A

b. Recognize and observe differences between the conventions of spoken and written standard 
English.

Unit 1: T261 
Unit 4: T89

CCSLH: 6.2.B
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Vocabulary Acquisition and Use

4.  Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on 
grade 3 reading and content, choosing flexibly from a range of strategies.

Unit 1: T46-T47, T122-T123, T162, T176, T206-T207 
Unit 2: T46-T47, T278-T279, T362-T363 
Unit 3: T158, T202-T203, T238, T282-T283, T358-T359 
Unit 4: T26-T27, T44-T45, T58-T59, T116-T117, T194-T195, 

T198-T199, T226-T227, T272-T273, T293, T304-T305, T317 
Unit 5: T44-T45, T114-T115, T133, T144-T145, T155, T192-T193 
Unit 6: T114-T115, T196-T197

CCSLH: 6.3.A, 6.3.B, 6.3.C

a. Use sentence-level context as a clue to the meaning of a word or phrase. Unit 1: T46-T47, T122-T123, T206-T207 
Unit 2: T46-T47, T278-T279, T362-T363 
Unit 3: T202-T203, T282-T283, T358-T359 
Unit 4: T44-T45, T116-T117, T198-T199 
Unit 5: T44-T45, T192-T193 
Unit 6: T114-T115, T196-T197

CCSLH: 6.3.B

b. Determine the meaning of the new word formed when a known affix is added to a known word 
(e.g., agreeable/disagreeable, comfortable/uncomfortable, care/careless, heat/preheat).

Unit 4: T26-T27, T58-T59, T194-T195, T226-T227 
Unit 5: T114-T115, T133, T144-T145, T155

CCSLH: 6.3.C

c. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., 
company, companion).

Unit 4: T272-T273, T293, T304-T305, T317

CCSLH: 6.3.C

d. Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise 
meaning of key words and phrases.

Unit 1: T162, T176 
Unit 3: T158, T238 
Unit 4: T317

CCSLH: 6.3.D
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5.  Demonstrate understanding of word relationships and nuances in word meanings. Unit 1: T47, T75, T122, T206, T291, T375, T413 
Unit 2: T47, T122, T199 
Unit 3: T114, T202, T283, T359 
Unit 4: T45, T116, T199, T276 
Unit 5: T45, T119, T193, T270, T353 
Unit 6: T45, T115, T197, T372

CCSLH: 6.3.E, 6.3.F

a. Distinguish the literal and nonliteral meanings of words and phrases in context (e.g., take steps). Unit 6: T372

CCSLH: 6.3.E

b. Identify real-life connections between words and their use (e.g., describe people who are friendly 
or helpful).

Unit 1: T47, T122, T206, T291, T375 
Unit 2: T47, T122, T199 
Unit 3: T114, T202, T283, T359 
Unit 4: T45, T116, T199, T276 
Unit 5: T45, T119, T193, T270, T353 
Unit 6: T45, T115, T197

CCSLH: 6.3.F

c. Distinguish shades of meaning among related words that describe states of mind or degrees of 
certainty (e.g., knew, believed, suspected, heard, wondered).

Unit 1: T75, T413

CCSLH: 6.3.F

6.  Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific 
words and phrases, including those that signal spatial and temporal relationships (e.g., After dinner 
that night we went looking for them).

Unit 1: T46-T47, T122, T155, T156, T166, T168, T206, T291, T375 
Unit 2: T46-T47, T122, T198-T199, T419 
Unit 3: T114-T115, T148, T150, T152, T154, T202, T282-T283, T359 
Unit 4: T44-T45, T116, T198-T199, T276 
Unit 5: T44-T45, T119, T193, T270, T353 
Unit 6: T44-T45, T115, T197

CCSLH: 6.3.G
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SAXON PUBLISHERS Math 3: An Incremental Development  2004 
correlated to 

Indiana Academic Standards for Mathematics 
 

Grade 3 
 

1 

Standard 1 
Number Sense 
 
Students understand the relationships among numbers, quantities, and place value in whole 
numbers*  up to 1,000. They understand the relationship among whole numbers, simple 
fractions, and decimals. 
 
•  Count, read, and write whole numbers up to 1,000. 
 

Read numbers 
Incremental Instruction 
Lessons: 24, 27, 34, 103, 134 
 
Use words to write numbers to the 10,000's 
Incremental Instruction 
Lessons: 68, 78, 103, 104, 106 
 
Continual Practice and Review 
Guided Practice: 68, 69, 71, 73, 78, 79, 82, 83, 85–1, 105–1, 106, 107, 109, 112, 115–1, 

123 
Homework: 68, 69, 71, 73, 78, 79, 82, 83, 85–1, 105–1, 106, 107, 109, 112, 115–1, 

123 
 
Write numbers 
Incremental Instruction 
Lessons: 3, 24, 25–1, 25–2, 26, 27, 34, 40–1, 41, 61, 64, 68, 74, 78, 93, 94, 98, 

103, 104, 112, 119, 131 
 
Continual Practice and Review 
Guided Practice: 29, 31, 36, 39, 41, 44, 45–1, 48, 57, 61, 65–1, 67, 68, 76, 103, 115–1, 

123, 124, 127, 134 
Homework: 29, 31, 36, 39, 41, 44, 45–1, 48, 57, 61, 65–1, 67, 68, 76, 103, 115–1, 

123, 124, 127, 134 
 
(continued on next page)  
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Write numbers in expanded form 
Incremental Instruction 
Lessons: 41, 104, 112 
 
Continual Practice and Review 
Guided Practice: 41, 42, 47, 51, 53, 62 
Homework: 41, 42, 47, 51, 53, 62 
 
Count on 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 19, 20–1, 

20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 31, 32, 33, 
34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 44, 45–1, 45–2, 
46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–
1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 71, 72, 
73, 74, 75–1, 75–2, 76, 77, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 85–1, 
85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 
99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 
110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 
120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 128, 129, 
130–1, 130–2, 131, 132, 133, 134, 135 

 
Count back 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 44, 45–
1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 
58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–
2, 71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 
85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 
97, 98, 99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 105–2, 106, 107, 
108, 109, 110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 
118, 119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 
128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 

(continued on next page)  



SAXON PUBLISHERS Math 3: An Incremental Development  2004 
correlated to 

Indiana Academic Standards for Mathematics 
 

Grade 3 
 

3 

(continued from previous page)  
Skip count 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 44, 45–
1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 
59, 60–1, 60–2, 61, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 71, 
72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 85–1, 
85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 
99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 
110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 
120–1, 120–2 

 
•  Identify and interpret place value in whole numbers up to 1,000. 
 

Place value, 10's 
Incremental Instruction 
Lessons: 3, 9, 14, 22, 25–1, 27, 28, 34, 41, 52, 53, 64, 76, 82, 89, 92, 96, 109, 112, 

124, 134 
 
Continual Practice and Review 
Guided Practice: 5, 7, 41, 42, 44, 46, 57, 62, 95–1 
Homework: 5, 7, 41, 42, 46, 47, 55–1, 57, 95–1, 112, 118 
 
Place value, 100's 
Incremental Instruction 
Lessons: 27, 34, 41, 64, 76, 92, 96, 103, 109, 134 
 
Continual Practice and Review 
Guided Practice: 41, 55–1, 57, 112, 118, 
Homework: 41, 44, 46, 55–1, 62 
 
Place value, 1000's or more 
Incremental Instruction 
Lessons: 134 
 
Continual Practice and Review 
Guided Practice: 133, 134 
Homework: 133, 134 
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•  Use words, models, and expanded form to represent numbers up to 1,000. 
 

Use words to write numbers to the 10,000's 
Incremental Instruction 
Lessons: 68, 78, 103, 104, 106 
 
Continual Practice and Review 
Guided Practice: 68, 69, 71, 73, 78, 79, 82, 83, 85–1, 105–1, 106, 107, 109, 112, 115–1, 

123 
Homework: 68, 69, 71, 73, 78, 79, 82, 83, 85–1, 105–1, 106, 107, 109, 112, 115–1, 

123 
 
Write numbers in expanded form 
Incremental Instruction 
Lessons: 41, 104, 112 
 
Continual Practice and Review 
Guided Practice: 41, 42, 47, 51, 53, 62 
Homework: 41, 42, 47, 51, 53, 62 
 
(continued on next page)  
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Missing numbers and number sentences 
Incremental Instruction 
Lessons: 5, 11, 15–1, 20–1, 25–1, 30–1, 40–1, 50–1, 60–1, 65–1, 66, 67, 75–1, 80–

1, 93, 101, 102, 126 
 
Continual Practice and Review 
Meetings: 12, 15–1, 15–2, 16, 17, 18, 19, 21, 22, 23, 24, 26, 28, 31, 32, 33, 35–1, 

35–2, 36, 38, 39, 40–1, 43, 45–1, 47, 51, 53, 54, 55–2, 56, 58, 59, 61, 62, 
63, 64, 65–1, 65–2, 66, 67, 68, 69, 71, 72, 73, 74, 75–1, 77, 78, 79, 80–1, 
81, 83, 84, 85–1, 87, 88, 89, 92, 94, 95–2, 96, 97, 98, 99, 100–1, 100–2, 
101, 102, 103, 104, 105–1, 106, 107, 108, 109, 110–1, 111, 112, 113, 
114, 115–1, 116, 117, 118, 119, 122, 123, 124, 125–1, 128, 129, 130–1, 
130–2, 131, 132, 133, 134, 135 

Fact Practice: 7, 8, 11, 15–1, 66 
Guided Practice: 11, 12, 15–1, 15–2, 16, 17, 19, 21, 22, 23, 31, 32, 33, 35–1, 36, 38, 39, 

41, 42, 43, 45–1, 47, 49, 51, 53, 54, 55–1, 56, 58, 59, 61, 62, 63, 64, 65–
1, 66, 67, 68, 69, 71, 72, 74, 75–1, 76, 77, 78, 79, 81, 83, 84, 85–1, 86, 
87, 88, 89, 91, 92, 93, 94, 95–1, 96, 97, 98, 99, 101, 102, 103, 104, 105–
1, 106, 107, 109, 111, 112, 113, 114, 115–1, 116, 117, 118, 119, 122, 
124, 125–1, 126, 128, 129, 132, 133, 134, 135 

Homework: 11, 12, 15–1, 15–2, 16, 17, 19, 21, 22, 23, 31, 32, 33, 35–1, 36, 38, 39, 
41, 42, 43, 45–1, 47, 49, 51, 53, 54, 55–1, 56, 58, 59, 61, 62, 63, 64, 65–
1, 66, 67, 68, 69, 71, 72, 74, 75–1, 76, 77, 78, 79, 81, 83, 84, 85–1, 86, 
87, 88, 89, 91, 92, 93, 94, 95–1, 96, 97, 98, 99, 101, 102, 103, 104, 105–
1, 106, 107, 109, 111, 112, 113, 114, 115–1, 116, 117, 118, 119, 122, 
124, 125–1, 126, 128, 129, 132, 133, 134, 135 

 
Round numbers on a number line 
Incremental Instruction 
Lessons: 18, 19 
 
Continual Practice and Review 
Guided Practice: 18, 19, 21, 23, 25–1 
Homework: 18, 19, 21, 23, 25–1 
 
(continued on next page)  
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Use a number line 
Incremental Instruction 
Lessons: 10–1, 18, 19, 51, 54, 55–2, 99, 123, 126, 128 
 
Continual Practice and Review 
Guided Practice: 52, 53, 55–1, 57, 59, 61, 125–1, 127, 129, 131, 133, 134 
Homework: 52, 53, 55–1, 57, 59, 61, 125–1, 127, 129, 131, 133, 134 
 
Locate number on a number line 
Incremental Instruction 
Lessons: 55–2, 128 
 
Continual Practice and Review 
Guided Practice: 55–1, 57, 59, 61, 123, 125–1, 126, 127, 128, 129, 131, 133, 134 
Homework: 55–1, 57, 59, 61, 123, 125–1, 126, 127, 128, 129, 131, 133, 134 
 
Make a number line 
Incremental Instruction 
Lessons: 18, 51, 54, 55–2, 123, 126, 128 
 
Continual Practice and Review 
Guided Practice: 52, 53, 55–1, 57, 59, 61, 125–1, 127, 129, 131, 133, 134 
Homework: 52, 53, 55–1, 57, 59, 61, 125–1, 127, 129, 131, 133, 134 

 
•  Identify any number up to 1,000 in various combinations of hundreds, tens, and ones. 
 

Place value, 10's 
Incremental Instruction 
Lessons: 3, 9, 14, 22, 25–1, 27, 28, 34, 41, 52, 53, 64, 76, 82, 89, 92, 96, 109, 112, 

124, 134 
 
Continual Practice and Review 
Guided Practice: 5, 7, 41, 42, 44, 46, 57, 62, 95–1 
Homework: 5, 7, 41, 42, 46, 47, 55–1, 57, 95–1, 112, 118 
 
(continued on next page)  
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Place value, 100's 
Incremental Instruction 
Lessons: 27, 34, 41, 64, 76, 92, 96, 103, 109, 134 
 
Continual Practice and Review 
Guided Practice: 41, 55–1, 57, 112, 118, 
Homework: 41, 44, 46, 55–1, 62 
 
Place value, 1000's or more 
Incremental Instruction 
Lessons: 134 
 
Continual Practice and Review 
Guided Practice: 133, 134 
Homework: 133, 134 
 
Write numbers in expanded form 
Incremental Instruction 
Lessons: 41, 104, 112 
 
Continual Practice and Review 
Guided Practice: 41, 42, 47, 51, 53, 62 
Homework: 41, 42, 47, 51, 53, 62 

 
•  Compare whole numbers up to 1,000 and arrange them in numerical order. 
 

Compare numbers 
Incremental Instruction 
Lessons: 3, 8, 13, 34, 47, 51, 130–2 
 
Continual Practice and Review 
Guided Practice: 8, 9, 13, 14, 16, 24, 37, 38, 43, 44, 47, 48, 55–1, 61, 64, 67, 69, 76, 78, 

107, 114, 133, 134 
Homework: 8, 9, 13, 14, 16, 24, 37, 38, 43, 44, 47, 48, 55–1, 61, 64, 67, 69, 76, 78, 

107, 114, 133, 134 
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Order numbers 
Incremental Instruction 
Lessons: 8, 13, 34, 47, 51, 111, 120–1, 126, 130–2 
 
Continual Practice and Review 
Guided Practice: 8, 9, 13, 14, 16, 24, 37, 38, 43, 44, 47, 48, 55–1, 61, 64, 67, 69, 76, 78, 

107, 114, 133, 134 
Homework: 8, 9, 13, 14, 16, 24, 37, 38, 43, 44, 47, 48, 55–1, 61, 64, 67, 69, 76, 78, 

107, 114, 133, 134 
 
•  Round numbers less than 1,000 to the nearest ten and the nearest hundred. 
 

Round whole numbers 
Incremental Instruction 
Lessons: 18, 19, 29, 52, 53, 62, 72, 130–2 
 
Continual Practice and Review 
Guided Practice: 31, 40–1, 73, 75–1 
Homework: 31, 40–1, 73, 75–1 
 
Round to the nearest 1,000 
Incremental Instruction 
Lessons: 130–2 
 
Continual Practice and Review 
Guided Practice: 133, 134 
Homework: 133, 134 
 
Rounding 
Incremental Instruction 
Lessons: 18, 19, 31, 52, 53, 62, 72, 130–2, 135 
 
Continual Practice and Review 
Guided Practice: 18, 19, 21, 23, 25–1, 31, 35–1, 36, 38, 40–1, 57, 59, 73, 78, 133, 134 
Homework: 18, 19, 21, 23, 25–1, 31, 35–1, 36, 38, 40–1, 57, 59, 73, 78, 133, 134 
 
Round numbers on a number line 
Incremental Instruction 
Lessons: 18, 19 
 
Continual Practice and Review 
Guided Practice: 18, 19, 21, 23, 25–1 
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•  Identify odd and even numbers up to 1,000 and describe their characteristics. 
 

Odd numbers 
Incremental Instruction 
Lessons: 9, 37, 77 
 
Continual Practice and Review 
Meetings: 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 19, 20–1, 20–2, 21, 

22, 23, 24, 26, 28, 30–1, 30–2, 31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 
40–1, 40–2, 41, 42, 43, 44, 45–1, 45–2, 46, 47, 49, 50–1, 50–2, 51, 52, 
53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–
2, 66, 67, 68, 69, 70–1, 70–2 

Guided Practice: 9, 13, 24, 95–1 
Homework: 9, 13, 22, 95–1 
 
Even numbers 
Incremental Instruction 
Lessons: 9, 37, 77 
 
Continual Practice and Review 
Meetings: 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 19, 20–1, 20–2, 21, 

22, 23, 24, 25–1, 25–2, 27, 29, 31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 
40–1, 40–2, 41, 42, 43, 44, 45–1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 
52, 53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 
65–2, 66, 67, 68, 69, 70–1, 70–2, 90–2, 91 

Guided Practice: 9, 12, 16, 22, 95–1 
Homework: 9, 12, 16, 24, 95–1 

 
•  Show equivalent fractions* using equal parts. 
 

Equivalent fractions 
Incremental Instruction 
Lessons: 94, 131 
 
(continued on next page)  
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Compare fractions 
Incremental Instruction 
Lessons: 26, 60–2, 73, 74, 93, 94, 131 
 
Continual Practice and Review 
Guided Practice: 71, 74, 94, 95–1 
Homework: 71, 74, 94, 95–1 
 
Fractions, as part of a set 
Incremental Instruction 
Lessons: 26, 37, 61, 111 
 
Continual Practice and Review 
Guided Practice: 43 
Homework: 43 
 
Fractions, as part of a whole 
Incremental Instruction 
Lessons: 17, 21, 131 
 

•  Identify and use correct names for numerators and denominators. 
 

Add fractions with like denominators 
Incremental Instruction 
Lessons: 25–2, 60–2, 61, 73, 74, 93, 94 
 
Continual Practice and Review 
Guided Practice: 76, 84, 86, 93, 104 
Homework: 76, 84, 86, 93, 104 
 
Subtract fractions with like denominators 
Incremental Instruction 
Lessons: 73, 74, 93, 94 
 
Continual Practice and Review 
Guided Practice: 74, 75–1, 81, 84, 86, 93, 104 
Homework: 74, 75–1, 81, 84, 86, 93, 104 
(continued on next page)  
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Write fractions 
Incremental Instruction 
Lessons: 24, 25–2, 26, 54, 61, 74, 93, 94, 111, 119, 131 
 
Continual Practice and Review 
Guided Practice: 24, 25–1, 29, 31, 32, 35–1, 38, 74, 94, 95–1, 125–1, 126, 131, 132 
Homework: 24, 25–1, 29, 31, 32, 35–1, 38, 74, 94, 95–1, 125–1, 126, 131, 132 
 
Fractions, as part of a set 
Incremental Instruction 
Lessons: 26, 37, 61, 111 
 
Continual Practice and Review 
Guided Practice: 43 
Homework: 43 
 
Fractions, as part of a whole 
Incremental Instruction 
Lessons: 17, 21, 131 
 

•  Given a pair of fractions, decide which is larger or smaller by using objects or pictures. 
 

Compare fractions 
Incremental Instruction 
Lessons: 26, 60–2, 73, 74, 93, 94, 131 
 
Continual Practice and Review 
Guided Practice: 71, 74, 94, 95–1 
Homework: 71, 74, 94, 95–1 
 
Order fractions 
Incremental Instruction 
Lessons: 60–2, 93, 94 
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Problem solving with fractions 
Incremental Instruction 
Lessons: 61, 127 
 
Use objects to solve problems 
Incremental Instruction 
Lessons: 2, 10–2, 12, 15–2, 17, 25–2, 26, 29, 37, 45–2, 51, 55–2, 58, 63, 64, 65–2, 

70–2, 73, 74, 76, 80–2, 85–2, 86, 87, 88, 90–2, 93, 98, 99, 103, 107, 110–
2, 111, 121, 122, 123, 124 

 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 17, 20–2, 21, 

22, 25–2, 26, 27, 34, 36, 37, 39, 41, 43, 45–2, 48, 49, 50–2, 51, 54, 55–2, 
58, 60–2, 63, 64, 65–1, 70–2, 71, 72, 73, 74, 75–1, 76, 77, 79, 80–1, 80–
2, 82, 85–2, 88, 90–2, 93, 95–2, 97, 99, 102, 105–2, 106, 107, 110–2, 
111, 112, 113, 114, 115–2, 119, 120–1, 120–2, 121, 122, 123, 124, 127 

 
Use symbols (<, >, =) 
Incremental Instruction 
Lessons: 47, 130–2 
 
Continual Practice and Review 
Guided Practice: 47, 48, 52, 55–1, 61, 64, 67, 69, 76, 78, 87, 95–1, 106, 107, 114 
Homework: 47, 48, 52, 55–1, 61, 64, 67, 69, 76, 78, 87, 95–1, 106, 107, 114 
 
Draw or use a picture 
Incremental Instruction 
Lessons: 11, 12, 20–2, 21, 23, 24, 26, 43, 49, 51, 56, 57, 64, 67, 86, 88, 94, 98, 99, 

107, 110–2, 113, 114, 115–2, 119, 123, 125–1, 125–2, 130–1, 131, 134, 
135 

 
Continual Practice and Review 
Guided Practice: 20–1, 57, 59, 64, 65–1, 68, 72, 79, 90–1, 93, 95–1, 97, 99, 108, 115–1, 

131, 134 
Homework: 20–1, 57, 59, 64, 65–1, 68, 72, 79, 90–1, 93, 95–1, 97, 99, 108, 115–1, 

131, 134 
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•  Given a set* of objects or a picture, name and write a decimal to represent tenths and 
hundredths. 

 
Use objects to solve problems 
Incremental Instruction 
Lessons: 2, 10–2, 12, 15–2, 17, 25–2, 26, 29, 37, 45–2, 51, 55–2, 58, 63, 64, 65–2, 

70–2, 73, 74, 76, 80–2, 85–2, 86, 87, 88, 90–2, 93, 98, 99, 103, 107, 110–
2, 111, 121, 122, 123, 124 

 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 17, 20–2, 21, 

22, 25–2, 26, 27, 34, 36, 37, 39, 41, 43, 45–2, 48, 49, 50–2, 51, 54, 55–2, 
58, 60–2, 63, 64, 65–1, 70–2, 71, 72, 73, 74, 75–1, 76, 77, 79, 80–1, 80–
2, 82, 85–2, 88, 90–2, 93, 95–2, 97, 99, 102, 105–2, 106, 107, 110–2, 
111, 112, 113, 114, 115–2, 119, 120–1, 120–2, 121, 122, 123, 124, 127 

 
Draw or use a picture 
Incremental Instruction 
Lessons: 11, 12, 20–2, 21, 23, 24, 26, 43, 49, 51, 56, 57, 64, 67, 86, 88, 94, 98, 99, 

107, 110–2, 113, 114, 115–2, 119, 123, 125–1, 125–2, 130–1, 131, 134, 
135 

 
Continual Practice and Review 
Guided Practice: 20–1, 57, 59, 64, 65–1, 68, 72, 79, 90–1, 93, 95–1, 97, 99, 108, 115–1, 

131, 134 
Homework: 20–1, 57, 59, 64, 65–1, 68, 72, 79, 90–1, 93, 95–1, 97, 99, 108, 115–1, 

131, 134 
 
Decimal concepts, tenths 
Incremental Instruction 
Lessons: 131 
 
(continued on next page)  
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Decimal concepts, hundredths 
Incremental Instruction 
Lessons: 131 
 
Continual Practice and Review 
Meetings: 29, 30–2, 33, 42, 44, 45–1, 45–2, 49, 51, 52, 53, 54, 55–1, 55–2, 57, 58, 

59, 60–1, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 70–2, 71, 72, 73, 74, 75–1, 
75–2, 76, 77, 78, 79 

Guided Practice: 36, 39, 67, 78, 82, 85–1, 86, 89, 91, 93, 96, 106, 107, 109, 115–1, 123, 
127, 128, 129, 132, 135 

Homework: 36, 39, 67, 78, 82, 85–1, 86, 89, 91, 93, 96, 106, 107, 109, 115–1, 123, 
127, 128, 129, 132, 135 

 
Meaning of decimals 
Incremental Instruction 
Lessons: 28, 82, 119, 131 
 
Continual Practice and Review 
Guided Practice: 131 
Homework: 131 
 

 
•  Given a decimal for tenths, show it as a fraction using a place-value model. 
 

Meaning of decimals 
Incremental Instruction 
Lessons: 28, 82, 119, 131 
 
Continual Practice and Review 
Guided Practice: 131 
Homework: 131 
 
Relate fractions to decimals 
Incremental Instruction 
Lessons: 119, 131 
 
Continual Practice and Review 
Guided Practice: 119, 122, 125–1, 126, 131, 132 
Homework: 119, 122, 125–1, 126, 131, 132 
 
(continued on next page)  
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Decimal concepts, tenths 
Incremental Instruction 
Lessons: 131 
 

•  Interpret data displayed in a circle graph and answer questions about the situation. 
 

Make or use a graph 
Incremental Instruction 
Lessons: 2, 40–2, 55–2, 70–2, 80–2 
 
Continual Practice and Review 
Meetings: 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82 
Guided Practice: 3, 4, 5, 13, 14, 15–1, 24, 33, 36, 37, 45–1, 47, 54, 56, 59, 63, 64, 74, 75–

1, 77, 79, 81, 96, 99, 105–1, 112 
Homework: 3, 4, 5, 13, 14, 15–1, 24, 33, 36, 37, 45–1, 47, 54, 56, 59, 63, 64, 74, 75–

1, 77, 79, 81, 96, 99, 105–1, 112 
 
Make predictions from information in graphs 
Incremental Instruction 
Lessons: 80–2 
 

•  Identify whether everyday events are certain, likely, unlikely, or impossible. 
 

Describe the likelihood of an event 
Incremental Instruction 
Lessons: 80–2, 90–2 
 
Continual Practice and Review 
Guided Practice: 95–1, 97 
Homework: 95–1, 97 
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•  Record the possible outcomes for a simple probability experiment. 
 

Describe the likelihood of an event 
Incremental Instruction 
Lessons: 80–2, 90–2 
 
Continual Practice and Review 
Guided Practice: 95–1, 97 
Homework: 95–1, 97 

 
* whole numbers: 0, 1, 2, 3, etc. 

* equivalent fractions: fractions with the same value (e.g., 2
1 , 4

2 , 6
3 , etc.) 

* set: collection of objects, numbers, etc. 
 
Standard 2 
Computation 
 
Students solve problems involving addition and subtraction of whole numbers. They model and 
solve simple problems involving multiplication and division. 
 
•  Add and subtract whole numbers up to 1,000 with or without regrouping, using relevant 

properties of the number system. 
 

Write addition story problems 
Incremental Instruction 
Lessons: 66 
 
Continual Practice and Review 
Meetings: 40–2, 44, 48, 82 
Guided Practice: 44, 48, 82 
Homework: 44, 48, 82 
 
(continued on next page)  
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Write addition sentences 
Incremental Instruction 
Lessons: 5, 11, 15–1, 35–2, 49, 101, 126, 128 
 
Continual Practice and Review 
Meetings: 12, 15–1, 16, 17, 21, 22, 24, 28, 31, 32, 33, 36, 38, 39, 40–1, 41, 42, 43, 

47, 51, 53, 55–1, 55–2, 56, 59, 60–2, 61, 66, 67, 68, 69, 71, 73, 74, 78, 
79, 80–1, 82, 84, 85–1, 90–2, 92, 94, 96, 98, 99, 100–2, 110–2, 115–2, 
135 

Guided Practice: 12, 16, 17, 21, 22, 23, 32, 35–1, 36, 43, 47, 49, 51, 52, 53, 54, 55–1, 61, 
65–1, 67, 68, 71, 73, 74, 75–1, 76, 78, 79, 84, 85–1, 86, 91, 92, 96, 98, 
105–1 

Homework: 12, 16, 17, 21, 22, 23, 32, 35–1, 36, 43, 47, 49, 51, 52, 53, 54, 55–1, 61, 
65–1, 67, 68, 71, 73, 74, 75–1, 76, 78, 79, 84, 85–1, 86, 91, 92, 96, 98, 
105–1 

 
Show addition on a number line 
Incremental Instruction 
Lessons: 126, 128 
 
Continual Practice and Review 
Guided Practice: 127, 128, 131, 133, 134 
Homework: 126, 127, 128, 131, 133, 134 
 
Add and subtract negative numbers 
Incremental Instruction 
Lessons: 128 
 
Continual Practice and Review 
Guided Practice: 126, 128, 131, 133, 134 
Homework: 126, 128, 131, 133, 134 
 
Add or subtract multiples of 100 
Incremental Instruction 
Lessons: 69, 72 
 
Continual Practice and Review 
Meetings: 72, 73 
Guided Practice: 73, 75–1 
Homework: 73, 75–1 
 
(continued on next page)  



SAXON PUBLISHERS Math 3: An Incremental Development  2004 
correlated to 

Indiana Academic Standards for Mathematics 
 

Grade 3 
 

18 

(continued from previous page)  
Add 2-digit numbers 
Incremental Instruction 
Lessons: 14, 31, 33, 42, 52, 53, 101 
 
Continual Practice and Review 
Meetings: 32, 35–2, 36, 38, 40–1, 41, 43, 47, 49, 53, 56, 57, 59, 60–1, 61, 67, 68, 

69, 71, 74, 78, 80–1, 85–1, 88, 94, 99, 100–2, 116 
Guided Practice: 14, 15–1, 16, 17, 19, 31, 33, 35–1, 36, 38, 39, 40–1, 41, 43, 44, 46, 47, 

48, 49, 53, 54, 55–1, 56, 57, 58, 59, 60–1, 66, 67, 68, 69, 71, 74, 78, 79, 
80–1, 85–1, 86, 88, 91, 92, 102, 104, 105–1, 109, 128 

Homework: 14, 15–1, 16, 17, 19, 31, 32, 33, 35–1, 36, 38, 39, 40–1, 41, 43, 44, 46, 
47, 49, 53, 54, 55–1, 56, 57, 58, 59, 60–1, 66, 67, 68, 69, 71, 74, 78, 79, 
80–1, 85–1, 86, 88, 91, 92, 102, 104, 105–1, 109, 128 

 
Add with doubles 
Incremental Instruction 
Lessons: 5 
 
Add with regrouping 
Incremental Instruction 
Lessons: 52, 53, 76, 82, 89, 106 
 
Continual Practice and Review 
Meetings: 45–2, 47, 49, 53, 57, 60–1, 61, 80–1, 84, 85–1, 98, 99, 100–2, 135 
Guided Practice: 40–1, 42, 43, 44, 46, 49, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–1, 

61, 65–1, 66, 69, 73, 76, 77, 79, 82, 84, 85–1, 86, 89, 91, 92, 93, 97, 98, 
101, 102, 103, 104, 105–1, 109, 113, 135 

Homework: 40–1, 42, 43, 44, 46, 49, 51, 52, 53, 54, 55–1, 56, 57, 58, 59, 60–1, 61, 
65–1, 66, 69, 73, 76, 77, 79, 82, 84, 85–1, 86, 89, 91, 92, 93, 97, 98, 101, 
102, 103, 104, 105–1, 109, 113, 135 

 
(continued on next page)  



SAXON PUBLISHERS Math 3: An Incremental Development  2004 
correlated to 

Indiana Academic Standards for Mathematics 
 

Grade 3 
 

19 

(continued from previous page)  
Add without regrouping 
Incremental Instruction 
Lessons: 11, 14, 31, 33, 35–1, 42, 66, 76, 82, 93, 126 
 
Continual Practice and Review 
Meetings: 12, 15–1, 16, 17, 21, 22, 24, 31, 32, 33, 36, 38, 41, 43, 51, 56, 59, 72, 75–

1, 78, 92, 96 
Guided Practice: 5, 14, 15–1, 16, 17, 18, 19, 21, 22, 27, 29, 31, 32, 33, 35–1, 36, 37, 38, 

39, 41, 42, 43, 44, 46, 48, 49, 51, 54, 58, 59, 66, 69, 73, 74, 86, 92, 105–1 
Homework: 5, 14, 15–1, 16, 17, 18, 19, 21, 22, 27, 29, 31, 32, 33, 35–1, 36, 37, 38, 

39, 41, 42, 43, 44, 46, 48, 49, 51, 54, 58, 59, 66, 69, 73, 74, 86, 92, 105–1 
 
Addition expressions, sentences, equations 
Incremental Instruction 
Lessons: 38, 49, 50–2 
 
Continual Practice and Review 
Meetings: 12, 16, 17, 21, 22, 24, 31, 32, 33, 36, 38, 41, 43, 45–2, 47, 51, 53, 55–1, 

55–1, 59, 61, 67, 68, 69, 71, 74, 75–1, 78, 80–1, 84, 85–1, 99, 100–2, 135 
Guided Practice: 12, 16, 17, 21, 22, 27, 28, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 41, 42, 43, 

44, 46, 49, 51, 52, 53, 54, 55–1, 59, 61, 65–1, 66, 67, 68, 69, 71, 73, 74, 
76, 78, 79, 84, 86, 92, 98, 99, 101, 102, 105–1, 109, 131, 133, 135 

Homework: 12, 16, 17, 21, 22, 27, 28, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 41, 42, 43, 
44, 46, 49, 51, 52, 53, 54, 55–1, 59, 61, 65–1, 66, 67, 68, 69, 71, 73, 74, 
76, 78, 79, 84, 86, 92, 98, 99, 101, 102, 105–1, 109, 131, 133, 135 

 
Addition facts 
Incremental Instruction 
Lessons: 5, 15–1, 25–1, 30–1, 38, 40–1 
 
Continual Practice and Review 
Fact Practice: 11, 16, 18, 21, 23, 26, 30–1, 36, 38, 40–1, 45–1, 75–2 
Guided Practice: 18, 21, 25–1, 31, 35–1, 41 
Homework: 18, 21, 25–1, 31, 35–1, 41 
 
(continued on next page)  
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Addition fact strategies 
Incremental Instruction 
Lessons: 20–1, 25–1, 30–1, 35–1, 40–1 
 
Continual Practice and Review 
Fact Practice: 20–1, 33, 35–1, 40–1 
Guided Practice: 18, 21, 25–1, 31, 35–1, 41 
Homework: 18, 21, 25–1, 31, 35–1, 41 
 
Identify addends and sums 
Incremental Instruction 
Lessons: 5, 15–1, 20–1, 25–1, 35–1, 40–1, 66, 101 
 
Meaning of addition 
Incremental Instruction 
Lessons: 66 
 
Add with three or more addends 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 51, 55–1, 91, 98 
Guided Practice: 39, 43, 46, 51, 52, 54, 56, 58, 59, 65–1, 66, 86, 89, 91, 93, 98, 105–1, 

113, 114, 115–1 
Homework: 39, 43, 46, 51, 52, 54, 56, 58, 59, 65–1, 66, 86, 89, 91, 93, 98, 105–1, 

113, 114, 115–1 
 
Addition fact families 
Incremental Instruction 
Lessons: 15–1, 20–1, 25–1, 30–1, 35–1, 40–1 
 
Continual Practice and Review 
Guided Practice: 18, 21, 31, 41, 35–1 
Homework: 18, 21, 31, 41, 35–1 
 
(continued on next page)  
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Associative property of addition 
Incremental Instruction 
Lessons: 38 
 
Identity property of addition 
Incremental Instruction 
Lessons: 5 
 
Commutative property of addition 
Incremental Instruction 
Lessons: 5 
 
Continual Practice and Review 
Guided Practice: 5, 9, 16, 18 
Homework: 5, 9, 16, 18 
 
Add or subtract multiples of 100 
Incremental Instruction 
Lessons: 69, 72 
 
Continual Practice and Review 
Meetings: 72, 73 
Guided Practice: 73, 75–1 
Homework: 73, 75–1 
 
Write subtraction story problems 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 46, 52 
Guided Practice: 46, 52 
Homework: 46, 52 
 
(continued on next page)  
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Larger-smaller-difference problems (compare and subtract) 
Incremental Instruction 
Lessons: 86 
 
Continual Practice and Review 
Meetings: 87, 88, 89, 92, 94, 95–1, 95–2, 99, 100–2, 101, 103, 106, 116 
Guided Practice: 87, 89, 92, 94, 95–1, 99, 101, 103 
Homework: 87, 89, 92, 94, 95–1, 99, 101, 103 
 
Write subtraction sentences 
Incremental Instruction 
Lessons: 11, 14, 35–2, 62, 86, 126 
 
Continual Practice and Review 
Meetings: 19, 23, 33, 35–1, 35–2, 39, 45–1, 54, 64, 65–1, 65–2, 75–2, 87, 88, 89, 

93, 94, 95–1, 95–2, 101, 102, 103, 106, 110–1, 110–2, 114, 116, 119, 
122, 124, 126 

Guided Practice: 16, 19, 21, 25–1, 31, 33, 35–1, 45–1, 54, 65–1, 87, 88, 89, 93, 94, 95–1, 
99, 102, 103, 106, 114, 116, 119, 124 

Homework: 19, 21, 23, 25–1, 3, 33, 35–1, 45–1, 54, 65–1, 87, 88, 89, 93, 94, 95–1, 
99, 102, 103, 106, 114, 116, 119, 124 

 
Show subtraction on a number line 
Incremental Instruction 
Lessons: 126, 128 
 
Continual Practice and Review 
Guided Practice: 126, 127 
Homework: 127 
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Add and subtract money 
Incremental Instruction 
Lessons: 82, 89, 96, 102, 106 
 
Continual Practice and Review 
Meetings: 28, 29, 30–2, 34, 35–1, 35–2, 39, 40–1, 41, 49, 53, 57, 60–1, 64, 65–1, 

65–2, 67, 68, 69, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 110–1, 
110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 
120–2, 130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 13, 15–1, 16, 17, 22, 23, 25–1, 35–1, 39, 40–1, 41, 49, 53, 57, 60–1, 64, 
67, 68, 69, 71, 74, 77, 82, 86, 87, 89, 91, 92, 93, 96, 97, 98, 102, 105–1, 
106, 107, 108, 109, 110–1, 111, 113, 114, 115–1, 123, 135 

Homework: 13, 15–1, 16, 17, 22, 23, 25–1, 35–1, 39, 40–1, 41, 49, 53, 57, 60–1, 64, 
67, 68, 69, 71, 74, 77, 82, 86, 87, 89, 91, 92, 93, 96, 97, 98, 102, 105–1, 
106, 107, 108, 109, 110–1, 111, 113, 114, 115–1, 123, 135 

 
Subtraction fact families 
Incremental Instruction 
Lessons: 20–1, 25–1, 30–1, 35–1, 40–1 
 
Continual Practice and Review 
Fact Practice: 13, 15–1, 53, 61, 63, 65–1, 66, 68, 70–1, 76, 78, 80–1, 81, 83, 85–1 
Guided Practice: 21, 25–1, 31, 35–1, 41 
Homework: 21, 25–1, 31, 35–1, 41 
 
Subtraction facts 
Incremental Instruction 
Lessons: 10–1, 20–1, 25–1, 30–1, 35–2, 40–1, 60–1, 65–1, 75–1, 80–1 
 
Continual Practice and Review 
Fact Practice: 13, 15–1, 53, 61, 63, 65–1, 66, 68, 70–1, 76, 78, 80–1, 81, 83, 85–1 
Guided Practice: 21, 25–1, 31, 35–1, 41 
Homework: 21, 25–1, 31, 35–1, 41 
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Subtraction fact strategies 
Incremental Instruction 
Lessons: 10–1, 20–1, 25–1, 30–1, 35–2, 40–1, 60–1, 65–1, 75–1, 80–1 
 
Continual Practice and Review 
Fact Practice: 13, 15–1, 53, 61, 63, 65–1, 66, 68, 70–1, 76, 78, 80–1, 81, 83, 85–1 
 
Guided Practice: 21, 25–1, 31, 35–1, 41 
Homework: 21, 25–1, 31, 35–1, 41 
 
Subtraction, problem solving 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Guided Practice: 19 
Homework: 19 
 
Relate subtraction to addition 
Incremental Instruction 
Lessons: 80–1 
 
Subtract 2-digit numbers 
Incremental Instruction 
Lessons: 14, 67, 91, 92, 96 
 
Continual Practice and Review 
Meetings: 45–1, 54, 64, 65–1, 65–2, 87, 88, 89, 93, 94, 95–1, 95–2, 101, 102, 106, 

110–1, 116, 119, 126 
Guided Practice: 21, 46, 66, 67, 68, 71, 72, 76, 78, 81, 85–1, 86, 88, 93, 94, 95–1, 97, 99, 

104, 111, 116, 119 
Homework: 21, 46, 66, 67, 68, 71, 72, 76, 78, 81, 85–1, 86, 88, 93, 94, 95–1, 97, 99, 

104, 111, 116, 119 
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Subtract 3-digit numbers 
Incremental Instruction 
Lessons: 72, 91, 96 
 
Continual Practice and Review 
Meetings: 114 
Guided Practice: 69, 92, 94, 96, 97, 98, 102, 103, 104, 106, 111, 113, 114, 126 
Homework: 69, 92, 94, 96, 97, 98, 102, 103, 104, 106, 111, 113, 114, 126 
 
Subtract with regrouping 
Incremental Instruction 
Lessons: 67, 91, 92, 96 
 
Continual Practice and Review 
Meetings: 87, 88, 93, 94, 95–1, 95–2, 101, 102, 110–1, 114, 119 
Guided Practice: 67, 68, 71, 72, 76, 78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 96, 97, 98, 99, 

102, 103, 104, 106, 111, 113, 114, 116, 119, 126 
Homework: 67, 68, 71, 72, 76, 78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 96, 97, 98, 99, 

102, 103, 104, 106, 111, 113, 114, 116, 119, 126 
 
Subtract without regrouping 
Incremental Instruction 
Lessons: 14, 62, 69, 91 
 
Continual Practice and Review 
Meetings: 45–1, 54, 64, 65–1, 65–2, 89, 101, 110–2, 116, 126 
Guided Practice: 66, 68, 69, 71, 72, 78, 92 
Homework: 66, 68, 69, 71, 72, 78, 92 
 
Subtraction expressions, sentences, and equations 
Incremental Instruction 
Lessons: 11, 35–2, 126 
 
Continual Practice and Review 
Meetings: 19, 23, 39, 45–1, 54, 64, 65–1, 65–2, 75–2, 87, 88, 89, 93, 94, 95–1, 101, 

102, 103, 106, 110–1, 110–2, 114, 116, 119, 126 
Guided Practice: 11, 19, 23, 31, 33, 45–1, 51, 54, 55–1, 59, 64, 65–1, 66, 68, 69, 71, 72, 

76, 78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 101, 102, 
103, 106, 111, 113, 114, 115–1, 116, 119, 122, 124, 126 

Homework: 11, 19, 23, 31, 45–1, 51, 54, 55–1, 59, 64, 65–1, 66, 68, 69, 71, 72, 76, 
78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 101, 102, 
103, 106, 111, 113, 114, 115–1, 116, 119, 122, 124, 126 
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•  Represent the concept of multiplication as repeated addition. 
 

Relate multiplication to addition 
Incremental Instruction 
Lessons: 109 
 

•  Represent the concept of division as repeated subtraction, equal sharing, and forming equal 
groups. 

 
Relate multiplication to addition 
Incremental Instruction 
Lessons: 109 
 
Division as inverse of multiplication 
Incremental Instruction 
Lessons: 59, 90–1, 105–1, 122, 124, 125–1, 132 
 
Continual Practice and Review 
Guided Practice: 37, 38, 39, 41, 42, 59, 61, 62, 63, 66, 107, 108, 109, 111, 112, 122, 123, 

124, 125–1, 126, 127, 128, 132, 133, 134, 135 
Homework: 37, 38, 39, 41, 42, 59, 61, 62, 63, 66, 107, 108, 109, 111, 112, 122, 123, 

124, 125–1, 126, 127, 128, 132, 133, 134, 135 
 
•  Know and use the inverse relationship between multiplication and division facts, such as 6 × 

7 = 42, 42 ÷ 7 = 6, 7 × 6 = 42, 42 ÷ 6 = 7. 
 

Division as inverse of multiplication 
Incremental Instruction 
Lessons: 59, 90–1, 105–1, 122, 124, 125–1, 132 
 
Continual Practice and Review 
Guided Practice: 37, 38, 39, 41, 42, 59, 61, 62, 63, 66, 107, 108, 109, 111, 112, 122, 123, 

124, 125–1, 126, 127, 128, 132, 133, 134, 135 
Homework: 37, 38, 39, 41, 42, 59, 61, 62, 63, 66, 107, 108, 109, 111, 112, 122, 123, 

124, 125–1, 126, 127, 128, 132, 133, 134, 135 
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Division fact families 
Incremental Instruction 
Lessons: 105–1, 125–1 
 
Multiplication facts 
Incremental Instruction 
Lessons: 19, 31, 33, 45–1, 55–1, 62, 70–1, 85–1, 95–1, 100–1, 104, 105–1, 109, 

110–1, 115–1, 117, 120–1 
 
Continual Practice and Review 
Fact Practice: 47, 49, 56, 58, 60–1, 71, 73, 75–1, 86, 88, 90–1, 96, 98, 100–1, 101, 103, 

105–1, 105–2, 111, 113, 115–1, 115–2, 116, 118, 120–1, 121, 123, 125–
2, 131, 132, 133, 134, 135 

 
•  Show mastery of multiplication facts for 2, 5, and 10. 
 

Multiplication facts 
Incremental Instruction 
Lessons: 19, 31, 33, 45–1, 55–1, 62, 70–1, 85–1, 95–1, 100–1, 104, 105–1, 109, 

110–1, 115–1, 117, 120–1 
 
Continual Practice and Review 
Fact Practice: 47, 49, 56, 58, 60–1, 71, 73, 75–1, 86, 88, 90–1, 96, 98, 100–1, 101, 103, 

105–1, 105–2, 111, 113, 115–1, 115–2, 116, 118, 120–1, 121, 123, 125–
2, 131, 132, 133, 134, 135 

 
Multiplication fact families 
Incremental Instruction 
Lessons: 105–1, 125–1 
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•  Add and subtract simple fractions with the same denominator. 
 

Add fractions with like denominators 
Incremental Instruction 
Lessons: 25–2, 60–2, 61, 73, 74, 93, 94 
 
Continual Practice and Review 
Guided Practice: 76, 84, 86, 93, 104 
Homework: 76, 84, 86, 93, 104 
 
Subtract fractions with like denominators 
Incremental Instruction 
Lessons: 73, 74, 93, 94 
 
Continual Practice and Review 
Guided Practice: 74, 75–1, 81, 84, 86, 93, 104 
Homework: 74, 75–1, 81, 84, 86, 93, 104 
 
Problem solving with fractions 
Incremental Instruction 
Lessons: 61, 127 
 

•  Use estimation to decide whether answers are reasonable in addition and subtraction 
problems. 

 
Estimate sums, mental math 
Incremental Instruction 
Lessons: 14, 31, 33, 42, 52, 53, 69, 72, 106 
 
Continual Practice and Review 
Guided Practice: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 42, 43, 

46, 52, 57, 62, 73, 86, 88, 89, 97, 101 
Homework: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 42, 43, 

46, 52, 57, 62, 73, 86, 88, 89, 97, 101 
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Estimate differences, mental math 
Incremental Instruction 
Lessons: 62, 72 
 
Continual Practice and Review 
Guided Practice: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 35–1, 46, 62, 73, 78 
Homework: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 35–1, 46, 62, 73, 78 

 
•  Use mental arithmetic to add or subtract with numbers less than 100. 
 

Estimate sums, mental math 
Incremental Instruction 
Lessons: 14, 31, 33, 42, 52, 53, 69, 72, 106 
 
Continual Practice and Review 
Guided Practice: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 42, 43, 

46, 52, 57, 62, 73, 86, 88, 89, 97, 101 
Homework: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 42, 43, 

46, 52, 57, 62, 73, 86, 88, 89, 97, 101 
 
Estimate differences, mental math 
Incremental Instruction 
Lessons: 62, 72 
 
Continual Practice and Review 
Guided Practice: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 35–1, 46, 62, 73, 78 
Homework: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 35–1, 46, 62, 73, 78 
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Standard 3 
Algebra and Functions 
 
Students select appropriate symbols, operations, and properties to represent, describe, simplify, 
and solve simple number and functional relationships. 
 
•  Represent relationships of quantities in the form of a numeric expression or equation. 
 

Addition expressions, sentences, equations 
Incremental Instruction 
Lessons: 38, 49, 50–2 
 
Continual Practice and Review 
Meetings: 12, 16, 17, 21, 22, 24, 31, 32, 33, 36, 38, 41, 43, 45–2, 47, 51, 53, 55–1, 

55–1, 59, 61, 67, 68, 69, 71, 74, 75–1, 78, 80–1, 84, 85–1, 99, 100–2, 135 
Guided Practice: 12, 16, 17, 21, 22, 27, 28, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 41, 42, 43, 

44, 46, 49, 51, 52, 53, 54, 55–1, 59, 61, 65–1, 66, 67, 68, 69, 71, 73, 74, 
76, 78, 79, 84, 86, 92, 98, 99, 101, 102, 105–1, 109, 131, 133, 135 

Homework: 12, 16, 17, 21, 22, 27, 28, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 41, 42, 43, 
44, 46, 49, 51, 52, 53, 54, 55–1, 59, 61, 65–1, 66, 67, 68, 69, 71, 73, 74, 
76, 78, 79, 84, 86, 92, 98, 99, 101, 102, 105–1, 109, 131, 133, 135 

 
Division expressions, sentences, equations 
Incremental Instruction 
Lessons: 59, 107, 108, 132 
 
Continual Practice and Review 
Meetings: 108, 109, 112, 115–1, 125–1, 128, 134 
Guided Practice: 59, 61, 63, 68, 106, 107, 109, 112, 114, 115–1, 123, 124, 125–1, 126, 

127, 128, 129, 131, 132, 133, 134, 135 
Homework: 59, 61, 63, 68, 106, 107, 109, 112, 114, 115–1, 123, 124, 125–1, 126, 

127, 128, 129, 131, 132, 133, 134, 135 
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Multiplication expressions, sentences, and equations 
Incremental Instruction 
Lessons: 63, 70–1, 87, 95–1, 100–1, 105–1, 110–1, 115–1, 118, 122 
 
Continual Practice and Review 
Meetings: 58, 62, 63, 66, 70–2, 72, 75–2, 77, 81, 83, 97, 100–1, 104, 105–1, 105–2, 

107, 110–1, 111, 113, 117, 118, 122, 124, 129, 130–1, 132 
Fact Practice: 66, 75–1, 100–1, 104, 105–1, 113, 118 
Guided Practice: 46, 55–1, 56, 58, 61, 62, 63, 64, 66, 68, 72, 77, 81, 83, 87, 88, 95–1, 97, 

104, 105–1, 107, 108, 109, 110–1, 111, 112, 113, 116, 117, 118, 119, 
121, 122, 123, 124, 125–1, 126, 127, 128, 129, 131, 132, 133, 134, 135 

Homework: 46, 55–1, 56, 58, 61, 62, 63, 64, 66, 68, 72, 76, 77, 81, 83, 87, 88, 95–1, 
97, 104, 105–1, 107, 108, 109, 110–1, 111, 112, 113, 116, 117, 118, 119, 
121, 122, 123, 124, 125–1, 126, 127, 128, 129, 131, 132, 133, 134, 135 

 
Subtraction expressions, sentences, and equations 
Incremental Instruction 
Lessons: 11, 35–2, 126 
 
Continual Practice and Review 
Meetings: 19, 23, 39, 45–1, 54, 64, 65–1, 65–2, 75–2, 87, 88, 89, 93, 94, 95–1, 101, 

102, 103, 106, 110–1, 110–2, 114, 116, 119, 126 
Guided Practice: 11, 19, 23, 31, 33, 45–1, 51, 54, 55–1, 59, 64, 65–1, 66, 68, 69, 71, 72, 

76, 78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 101, 102, 
103, 106, 111, 113, 114, 115–1, 116, 119, 122, 124, 126 

Homework: 11, 19, 23, 31, 45–1, 51, 54, 55–1, 59, 64, 65–1, 66, 68, 69, 71, 72, 76, 
78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 101, 102, 
103, 106, 111, 113, 114, 115–1, 116, 119, 122, 124, 126 
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•  Solve problems involving numeric equations. 
 

Addition expressions, sentences, equations 
Incremental Instruction 
Lessons: 38, 49, 50–2 
 
Continual Practice and Review 
Meetings: 12, 16, 17, 21, 22, 24, 31, 32, 33, 36, 38, 41, 43, 45–2, 47, 51, 53, 55–1, 

55–1, 59, 61, 67, 68, 69, 71, 74, 75–1, 78, 80–1, 84, 85–1, 99, 100–2, 135 
Guided Practice: 12, 16, 17, 21, 22, 27, 28, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 41, 42, 43, 

44, 46, 49, 51, 52, 53, 54, 55–1, 59, 61, 65–1, 66, 67, 68, 69, 71, 73, 74, 
76, 78, 79, 84, 86, 92, 98, 99, 101, 102, 105–1, 109, 131, 133, 135 

Homework: 12, 16, 17, 21, 22, 27, 28, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 41, 42, 43, 
44, 46, 49, 51, 52, 53, 54, 55–1, 59, 61, 65–1, 66, 67, 68, 69, 71, 73, 74, 
76, 78, 79, 84, 86, 92, 98, 99, 101, 102, 105–1, 109, 131, 133, 135 

 
Division expressions, sentences, equations 
Incremental Instruction 
Lessons: 59, 107, 108, 132 
 
Continual Practice and Review 
Meetings: 108, 109, 112, 115–1, 125–1, 128, 134 
Guided Practice: 59, 61, 63, 68, 106, 107, 109, 112, 114, 115–1, 123, 124, 125–1, 126, 

127, 128, 129, 131, 132, 133, 134, 135 
Homework: 59, 61, 63, 68, 106, 107, 109, 112, 114, 115–1, 123, 124, 125–1, 126, 

127, 128, 129, 131, 132, 133, 134, 135 
 
Multiplication expressions, sentences, and equations 
Incremental Instruction 
Lessons: 63, 70–1, 87, 95–1, 100–1, 105–1, 110–1, 115–1, 118, 122 
 
Continual Practice and Review 
Meetings: 58, 62, 63, 66, 70–2, 72, 75–2, 77, 81, 83, 97, 100–1, 104, 105–1, 105–2, 

107, 110–1, 111, 113, 117, 118, 122, 124, 129, 130–1, 132 
Fact Practice: 66, 75–1, 100–1, 104, 105–1, 113, 118 
Guided Practice: 46, 55–1, 56, 58, 61, 62, 63, 64, 66, 68, 72, 77, 81, 83, 87, 88, 95–1, 97, 

104, 105–1, 107, 108, 109, 110–1, 111, 112, 113, 116, 117, 118, 119, 
121, 122, 123, 124, 125–1, 126, 127, 128, 129, 131, 132, 133, 134, 135 

Homework: 46, 55–1, 56, 58, 61, 62, 63, 64, 66, 68, 72, 76, 77, 81, 83, 87, 88, 95–1, 
97, 104, 105–1, 107, 108, 109, 110–1, 111, 112, 113, 116, 117, 118, 119, 
121, 122, 123, 124, 125–1, 126, 127, 128, 129, 131, 132, 133, 134, 135 
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Subtraction expressions, sentences, and equations 
Incremental Instruction 
Lessons: 11, 35–2, 126 
 
Continual Practice and Review 
Meetings: 19, 23, 39, 45–1, 54, 64, 65–1, 65–2, 75–2, 87, 88, 89, 93, 94, 95–1, 101, 

102, 103, 106, 110–1, 110–2, 114, 116, 119, 126 
Guided Practice: 11, 19, 23, 31, 33, 45–1, 51, 54, 55–1, 59, 64, 65–1, 66, 68, 69, 71, 72, 

76, 78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 101, 102, 
103, 106, 111, 113, 114, 115–1, 116, 119, 122, 124, 126 

Homework: 11, 19, 23, 31, 45–1, 51, 54, 55–1, 59, 64, 65–1, 66, 68, 69, 71, 72, 76, 
78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 101, 102, 
103, 106, 111, 113, 114, 115–1, 116, 119, 122, 124, 126 
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•  Choose appropriate symbols for operations and relations to make a number sentence true. 
 

Missing numbers and number sentences 
Incremental Instruction 
Lessons: 5, 11, 15–1, 20–1, 25–1, 30–1, 40–1, 50–1, 60–1, 65–1, 66, 67, 75–1, 80–

1, 93, 101, 102, 126 
 
Continual Practice and Review 
Meetings: 12, 15–1, 15–2, 16, 17, 18, 19, 21, 22, 23, 24, 26, 28, 31, 32, 33, 35–1, 

35–2, 36, 38, 39, 40–1, 43, 45–1, 47, 51, 53, 54, 55–2, 56, 58, 59, 61, 62, 
63, 64, 65–1, 65–2, 66, 67, 68, 69, 71, 72, 73, 74, 75–1, 77, 78, 79, 80–1, 
81, 83, 84, 85–1, 87, 88, 89, 92, 94, 95–2, 96, 97, 98, 99, 100–1, 100–2, 
101, 102, 103, 104, 105–1, 106, 107, 108, 109, 110–1, 111, 112, 113, 
114, 115–1, 116, 117, 118, 119, 122, 123, 124, 125–1, 128, 129, 130–1, 
130–2, 131, 132, 133, 134, 135 

Fact Practice: 7, 8, 11, 15–1, 66 
Guided Practice: 11, 12, 15–1, 15–2, 16, 17, 19, 21, 22, 23, 31, 32, 33, 35–1, 36, 38, 39, 

41, 42, 43, 45–1, 47, 49, 51, 53, 54, 55–1, 56, 58, 59, 61, 62, 63, 64, 65–
1, 66, 67, 68, 69, 71, 72, 74, 75–1, 76, 77, 78, 79, 81, 83, 84, 85–1, 86, 
87, 88, 89, 91, 92, 93, 94, 95–1, 96, 97, 98, 99, 101, 102, 103, 104, 105–
1, 106, 107, 109, 111, 112, 113, 114, 115–1, 116, 117, 118, 119, 122, 
124, 125–1, 126, 128, 129, 132, 133, 134, 135 

Homework: 11, 12, 15–1, 15–2, 16, 17, 19, 21, 22, 23, 31, 32, 33, 35–1, 36, 38, 39, 
41, 42, 43, 45–1, 47, 49, 51, 53, 54, 55–1, 56, 58, 59, 61, 62, 63, 64, 65–
1, 66, 67, 68, 69, 71, 72, 74, 75–1, 76, 77, 78, 79, 81, 83, 84, 85–1, 86, 
87, 88, 89, 91, 92, 93, 94, 95–1, 96, 97, 98, 99, 101, 102, 103, 104, 105–
1, 106, 107, 109, 111, 112, 113, 114, 115–1, 116, 117, 118, 119, 122, 
124, 125–1, 126, 128, 129, 132, 133, 134, 135 

 
Addition expressions, sentences, equations 
Incremental Instruction 
Lessons: 38, 49, 50–2 
 
Continual Practice and Review 
Meetings: 12, 16, 17, 21, 22, 24, 31, 32, 33, 36, 38, 41, 43, 45–2, 47, 51, 53, 55–1, 

55–1, 59, 61, 67, 68, 69, 71, 74, 75–1, 78, 80–1, 84, 85–1, 99, 100–2, 135 
Guided Practice: 12, 16, 17, 21, 22, 27, 28, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 41, 42, 43, 

44, 46, 49, 51, 52, 53, 54, 55–1, 59, 61, 65–1, 66, 67, 68, 69, 71, 73, 74, 
76, 78, 79, 84, 86, 92, 98, 99, 101, 102, 105–1, 109, 131, 133, 135 

Homework: 12, 16, 17, 21, 22, 27, 28, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 41, 42, 43, 
44, 46, 49, 51, 52, 53, 54, 55–1, 59, 61, 65–1, 66, 67, 68, 69, 71, 73, 74, 
76, 78, 79, 84, 86, 92, 98, 99, 101, 102, 105–1, 109, 131, 133, 135 
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Division expressions, sentences, equations 
Incremental Instruction 
Lessons: 59, 107, 108, 132 
 
Continual Practice and Review 
Meetings: 108, 109, 112, 115–1, 125–1, 128, 134 
Guided Practice: 59, 61, 63, 68, 106, 107, 109, 112, 114, 115–1, 123, 124, 125–1, 126, 

127, 128, 129, 131, 132, 133, 134, 135 
Homework: 59, 61, 63, 68, 106, 107, 109, 112, 114, 115–1, 123, 124, 125–1, 126, 

127, 128, 129, 131, 132, 133, 134, 135 
 
Multiplication expressions, sentences, and equations 
Incremental Instruction 
Lessons: 63, 70–1, 87, 95–1, 100–1, 105–1, 110–1, 115–1, 118, 122 
 
Continual Practice and Review 
Meetings: 58, 62, 63, 66, 70–2, 72, 75–2, 77, 81, 83, 97, 100–1, 104, 105–1, 105–2, 

107, 110–1, 111, 113, 117, 118, 122, 124, 129, 130–1, 132 
Fact Practice: 66, 75–1, 100–1, 104, 105–1, 113, 118 
Guided Practice: 46, 55–1, 56, 58, 61, 62, 63, 64, 66, 68, 72, 77, 81, 83, 87, 88, 95–1, 97, 

104, 105–1, 107, 108, 109, 110–1, 111, 112, 113, 116, 117, 118, 119, 
121, 122, 123, 124, 125–1, 126, 127, 128, 129, 131, 132, 133, 134, 135 

Homework: 46, 55–1, 56, 58, 61, 62, 63, 64, 66, 68, 72, 76, 77, 81, 83, 87, 88, 95–1, 
97, 104, 105–1, 107, 108, 109, 110–1, 111, 112, 113, 116, 117, 118, 119, 
121, 122, 123, 124, 125–1, 126, 127, 128, 129, 131, 132, 133, 134, 135 

 
Subtraction expressions, sentences, and equations 
Incremental Instruction 
Lessons: 11, 35–2, 126 
 
Continual Practice and Review 
Meetings: 19, 23, 39, 45–1, 54, 64, 65–1, 65–2, 75–2, 87, 88, 89, 93, 94, 95–1, 101, 

102, 103, 106, 110–1, 110–2, 114, 116, 119, 126 
Guided Practice: 11, 19, 23, 31, 33, 45–1, 51, 54, 55–1, 59, 64, 65–1, 66, 68, 69, 71, 72, 

76, 78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 101, 102, 
103, 106, 111, 113, 114, 115–1, 116, 119, 122, 124, 126 

Homework: 11, 19, 23, 31, 45–1, 51, 54, 55–1, 59, 64, 65–1, 66, 68, 69, 71, 72, 76, 
78, 81, 85–1, 86, 88, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 101, 102, 
103, 106, 111, 113, 114, 115–1, 116, 119, 122, 124, 126 
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Write addition sentences 
Incremental Instruction 
Lessons: 5, 11, 15–1, 35–2, 49, 101, 126, 128 
 
Continual Practice and Review 
Meetings: 12, 15–1, 16, 17, 21, 22, 24, 28, 31, 32, 33, 36, 38, 39, 40–1, 41, 42, 43, 

47, 51, 53, 55–1, 55–2, 56, 59, 60–2, 61, 66, 67, 68, 69, 71, 73, 74, 78, 
79, 80–1, 82, 84, 85–1, 90–2, 92, 94, 96, 98, 99, 100–2, 110–2, 115–2, 
135 

Guided Practice: 12, 16, 17, 21, 22, 23, 32, 35–1, 36, 43, 47, 49, 51, 52, 53, 54, 55–1, 61, 
65–1, 67, 68, 71, 73, 74, 75–1, 76, 78, 79, 84, 85–1, 86, 91, 92, 96, 98, 
105–1 

Homework: 12, 16, 17, 21, 22, 23, 32, 35–1, 36, 43, 47, 49, 51, 52, 53, 54, 55–1, 61, 
65–1, 67, 68, 71, 73, 74, 75–1, 76, 78, 79, 84, 85–1, 86, 91, 92, 96, 98, 
105–1 

 
Write subtraction sentences 
Incremental Instruction 
Lessons: 11, 14, 35–2, 62, 86, 126 
 
Continual Practice and Review 
Meetings: 19, 23, 33, 35–1, 35–2, 39, 45–1, 54, 64, 65–1, 65–2, 75–2, 87, 88, 89, 

93, 94, 95–1, 95–2, 101, 102, 103, 106, 110–1, 110–2, 114, 116, 119, 
122, 124, 126 

Guided Practice: 16, 19, 21, 25–1, 31, 33, 35–1, 45–1, 54, 65–1, 87, 88, 89, 93, 94, 95–1, 
99, 102, 103, 106, 114, 116, 119, 124 

Homework: 19, 21, 23, 25–1, 3, 33, 35–1, 45–1, 54, 65–1, 87, 88, 89, 93, 94, 95–1, 
99, 102, 103, 106, 114, 116, 119, 124 

 
Write multiplication sentences 
Incremental Instruction 
Lessons: 57, 70–1, 85–1, 95–1, 100–1, 109, 110–1, 112, 118, 125–1, 126 
 
Continual Practice and Review 
Meetings: 58, 62, 63, 66, 70–2, 72, 75–2, 77, 81, 83, 90–2, 97, 100–1, 104, 105–1, 

106, 107, 110–1, 111, 113, 117, 118, 122, 124, 129, 130–1, 134 
Guided Practice: 58, 63, 64, 66, 72, 77, 81, 83, 87, 88, 90–1, 94, 97, 104, 107, 110–1, 111, 

113, 117, 118, 124, 129, 130–1, 132 
Homework: 58, 63, 64, 66, 72, 77, 81, 83, 87, 88, 90–1, 94, 97, 104, 107, 110–1, 111, 

113, 117, 118, 124, 129, 130–1, 132 
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Write division sentences 
Incremental Instruction 
Lessons: 59, 105–1, 107, 108, 122, 125–1 
 
Continual Practice and Review 
Meetings: 108, 109, 112, 115–1, 115–2, 125–1, 125–2, 128, 129, 130–2, 132, 133, 

134 
Guided Practice: 109, 112, 115–1 
Homework: 109, 112, 115–1 

 
•  Understand and use the commutative* and associative* rules of multiplication. 
 

Commutative property of multiplication 
Incremental Instruction 
Lessons: 85–1, 115–1, 120–1 
 
Continual Practice and Review 
Guided Practice: 5, 9, 16, 18 
Homework: 5, 9, 16, 18 
 
Associative property of multiplication 
Incremental Instruction 
Lessons: 118 
 

•  Create, describe, and extend number patterns using multiplication. 
 

Extend a number pattern 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 15–1, 15–2, 16, 17, 18, 19, 20–1, 20–2, 21, 31, 32, 33, 34, 36, 37, 38, 39, 

40–1, 40–2, 41, 42, 43, 44, 45–1, 45–2, 47, 53, 54, 55–1, 55–2, 56, 57, 
58, 62, 63, 66, 67, 68, 69, 70–1, 70–2, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 
79, 80–1, 80–2, 84, 124, 125–1, 125–2, 126, 127, 128, 129, 130–1, 130–
2, 131, 132, 133, 134, 135 

Guided Practice: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 26, 34, 41, 56, 78, 92, 93, 98, 119, 121 
Homework: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 26, 34, 35, 41, 56, 78, 92, 93, 98, 119, 121 
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Find number patterns 
Incremental Instruction 
Lessons: 117 
 
Continual Practice and Review 
Meetings: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 44, 45–
1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 
58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–
2, 71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79 80–1, 80–2, 81, 82, 83, 84, 
85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 
97, 98, 99, 100–1, 100–2, 118, 119, 120–1, 120–2, 121, 122, 123, 124, 
125–1, 125–2, 126, 127, 128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 78, 92, 93, 98, 119, 121 
Homework: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 78, 92, 93, 98, 119, 121 
 
Use manipulatives to create patterns 
Incremental Instruction 
Lessons: 15–2 
 
Use pattern blocks 
Incremental Instruction 
Lessons: 10–2, 15–2, 50–2, 73, 74, 98, 100–2 
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Look for a pattern 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 44, 45–1, 
45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 
59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 
71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 85–
1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 
98, 99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 106, 107, 108, 109, 
110–1, 110–2, 111, 112, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 
120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 128, 129, 130–1, 
130–2, 131, 132, 133, 134, 135 

Guided Practice: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 72, 78, 92, 93, 98, 117, 
119, 121 

Homework: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 72, 41, 56, 26, 34, 78, 92, 93, 98, 117, 
119, 121 

 
•  Solve simple problems involving a functional relationship between two quantities. 
 

Function tables 
Incremental Instruction 
Lessons: 117 
 
Continual Practice and Review 
Meetings: 118, 119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 

128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 
Guided Practice: 117, 119, 121, 123, 126, 127, 135 
Homework: 117, 119, 121, 123, 126, 127, 135 
 
Function rule 
Incremental Instruction 
Lessons: 117 
 
Continual Practice and Review 
Meetings: 118, 119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 

128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 
Guided Practice: 119, 121, 123, 126, 127, 135 
Homework: 119, 121, 123, 126, 127, 135 
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•  Plot and label whole numbers on a number line up to 10. 
 

Locate number on a number line 
Incremental Instruction 
Lessons: 55–2, 128 
 
Continual Practice and Review 
Guided Practice: 55–1, 57, 59, 61, 123, 125–1, 126, 127, 128, 129, 131, 133, 134 
Homework: 55–1, 57, 59, 61, 123, 125–1, 126, 127, 128, 129, 131, 133, 134 
 
Find negative numbers on a number line 
Incremental Instruction 
Lessons: 123, 128, 129 
 
Continual Practice and Review 
Guided Practice: 123, 125–1, 126, 127, 128, 129, 131, 133, 134 
Homework: 123, 125–1, 126, 127, 128, 129, 131, 133, 134 
 
Show addition on a number line 
Incremental Instruction 
Lessons: 126, 128 
 
Continual Practice and Review 
Guided Practice: 127, 128, 131, 133, 134 
Homework: 126, 127, 128, 131, 133, 134 
 
Show subtraction on a number line 
Incremental Instruction 
Lessons: 126, 128 
 
Continual Practice and Review 
Guided Practice: 126, 127 
Homework: 127 
 
Show multiplication on a number line 
Incremental Instruction 
Lessons: 126 
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Make a number line 
Incremental Instruction 
Lessons: 18, 51, 54, 55–2, 123, 126, 128 
 
Continual Practice and Review 
Guided Practice: 52, 53, 55–1, 57, 59, 61, 125–1, 127, 129, 131, 133, 134 
Homework: 52, 53, 55–1, 57, 59, 61, 125–1, 127, 129, 131, 133, 134 
 
Use a number line 
Incremental Instruction 
Lessons: 10–1, 18, 19, 51, 54, 55–2, 99, 123, 126, 128 
 
Continual Practice and Review 
Guided Practice: 52, 53, 55–1, 57, 59, 61, 125–1, 127, 129, 131, 133, 134 
Homework: 52, 53, 55–1, 57, 59, 61, 125–1, 127, 129, 131, 133, 134 
 
Round numbers on a number line 
Incremental Instruction 
Lessons: 18, 19 
 
Continual Practice and Review 
Guided Practice: 18, 19, 21, 23, 25–1 
Homework: 18, 19, 21, 23, 25–1 

 
* commutative rule: the order when multiplying numbers makes no difference (e.g., 5 × 3 = 3 × 

5), but note that this rule is not true for division 
* associative rule: the grouping when multiplying numbers makes no difference (e.g., in 5 × 3 × 

2, multiplying 5 and 3 and then multiplying by 2 is the same as 5 multiplied by 3 × 2), but note 
that this rule is not true for division 
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Standard 4 
Geometry 
 
Students describe and compare the attributes of plane and solid geometric shapes and use their 
understanding to show relationships and solve problems. 
 
•  Identify quadrilaterals* as four-sided shapes. 
 

Quadrilaterals 
Incremental Instruction 
Lessons: 7, 10–2, 12, 15–2, 17, 20–2, 21, 24, 32, 49, 58, 63, 100–2 
 
Continual Practice and Review 
Guided Practice: 28 
 
Sides and corners 
Incremental Instruction 
Lessons: 7, 20–2, 100–2, 115–2 
 
Continual Practice and Review 
Guided Practice: 28 
Homework: 28 
 
Geometric solids 
Incremental Instruction 
Lessons: 115–2, 121, 125–1 
 
Continual Practice and Review 
Guided Practice: 117, 125–1 
Homework: 117, 125–1 

 
•  Identify right angles in shapes and objects and decide whether other angles are greater or less 

than a right angle. 
 

Right angles 
Incremental Instruction 
Lessons: 100–2, 113 
 
Continual Practice and Review 
Guided Practice: 113, 114, 115–1, 119 
Homework: 113, 114, 115–1, 119 
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Acute and obtuse angles 
Incremental Instruction 
Lessons: 113 
 
Continual Practice and Review 
Guided Practice: 113, 114, 115–1, 119, 122 
Homework: 113, 114, 115–1, 119, 122 
 
Acute and obtuse triangles 
Incremental Instruction 
Lessons: 113 
 
Continual Practice and Review 
Guided Practice: 122 

 
•  Identify, describe, and classify: cube, sphere*, prism*, pyramid, cone, cylinder. 
 

Spatial reasoning 
Incremental Instruction 
Lessons: 10–2, 12, 15–2, 20–2, 50–2, 64, 90–2, 95–2, 100–2, 105–2, 110–2, 115–

2, 129, 130–1 
 
Draw/construct plane shapes 
Incremental Instruction 
Lessons: 20–2, 21, 50–2, 63 
 
Continual Practice and Review 
Guided Practice: 23, 25–1, 72 
Homework: 23, 25–1, 72 
 
Visual thinking 
Incremental Instruction 
Lessons: 10–2, 15–2, 20–2, 24, 50–2, 100–2, 110–2, 125–2 
 
(continued on next page)  
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Sides and corners 
Incremental Instruction 
Lessons: 7, 20–2, 100–2, 115–2 
 
Continual Practice and Review 
Guided Practice: 28 
Homework: 28 
 
Vertices 
Incremental Instruction 
Lessons: 115–2 
 
Continual Practice and Review 
Guided Practice: 117, 125–1 
Homework: 117, 125–1 
 
Right angles 
Incremental Instruction 
Lessons: 100–2, 113 
 
Continual Practice and Review 
Guided Practice: 113, 114, 115–1, 119 
Homework: 113, 114, 115–1, 119 
 
Acute and obtuse angles 
Incremental Instruction 
Lessons: 113 
 
Continual Practice and Review 
Guided Practice: 113, 114, 115–1, 119, 122 
Homework: 113, 114, 115–1, 119, 122 
 
Edges 
Incremental Instruction 
Lessons: 115–2 
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•  Identify common solid objects that are the parts needed to make a more complex solid object. 
 

Geometric shapes, dividing to make new shapes 
Incremental Instruction 
Lessons: 12, 25–2 
 
Geometric solids 
Incremental Instruction 
Lessons: 115–2, 121, 125–1 
 
Continual Practice and Review 
Guided Practice: 117, 125–1 
Homework: 117, 125–1 
 
Visual thinking 
Incremental Instruction 
Lessons: 10–2, 15–2, 20–2, 24, 50–2, 100–2, 110–2, 125–2 
 
Polygons 
Incremental Instruction 
Lessons: 1, 7, 10–2, 20–2, 32, 100–2 
 
Continual Practice and Review 
Guided Practice: 25–1, 28, 34, 35–1, 81, 83 
Homework: 25–1, 28, 34, 35–1, 81, 83 
 
Quadrilaterals 
Incremental Instruction 
Lessons: 7, 10–2, 12, 15–2, 17, 20–2, 21, 24, 32, 49, 58, 63, 100–2 
 
Continual Practice and Review 
Guided Practice: 28 
 
Triangles 
Incremental Instruction 
Lessons: 10–2, 12, 20–2, 113 
 
Continual Practice and Review 
Homework: 25–1, 28, 122 
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•  Draw a shape that is congruent* to another shape. 
 

Congruent figures 
Incremental Instruction 
Lessons: 6, 12, 17, 32 
 
Continual Practice and Review 
Guided Practice: 12, 16 
Homework: 12, 16 
 
Draw/construct plane shapes 
Incremental Instruction 
Lessons: 20–2, 21, 50–2, 63 
 
Continual Practice and Review 
Guided Practice: 23, 25–1, 72 
Homework: 23, 25–1, 72 

 
•  Use the terms point, line, and line segment in describing two-dimensional shapes. 
 

Line segments 
Incremental Instruction 
Lessons: 6, 20–2, 32, 43, 48, 99, 100–2, 105–2 
 
Continual Practice and Review 
Guided Practice: 48, 49, 51, 54, 104, 109, 111, 115–1, 132 
Homework: 48, 49, 51, 54, 104, 109, 111, 115–1, 132 
 
Pairs of lines 
Incremental Instruction 
Lessons: 105–2, 113 
 
Continual Practice and Review 
Guided Practice: 103, 104, 109, 111, 132 
Homework: 103, 104, 109, 111, 132 
 
(continued on next page)  
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Draw line segments 
Incremental Instruction 
Lessons: 6, 20–2, 32, 43, 51, 54, 99, 114, 119, 123, 126 
 
Continual Practice and Review 
Guided Practice: 7, 12, 103, 115–1 
Homework: 12, 103, 115–1 
 
Sides and corners 
Incremental Instruction 
Lessons: 7, 20–2, 100–2, 115–2 
 
Continual Practice and Review 
Guided Practice: 28 
Homework: 28 
 
Vertices 
Incremental Instruction 
Lessons: 115–2 
 
Continual Practice and Review 
Guided Practice: 117, 125–1 
Homework: 117, 125–1 
 
Horizontal, vertical, and oblique line segments 
Incremental Instruction 
Lessons: 43, 48, 70–2, 105–2, 123, 129, 130–1 
 
Continual Practice and Review 
Guided Practice: 48, 49, 51, 54 
Homework: 48, 49, 51, 54 
 
Parallel lines 
Incremental Instruction 
Lessons: 100–2, 105–2 
 
Continual Practice and Review 
Guided Practice: 103, 104, 111, 132 
Homework: 103, 104, 111, 132 
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Perpendicular lines 
Incremental Instruction 
Lessons: 105–2, 129 
 
Continual Practice and Review 
Guided Practice: 111 
Homework: 111 

 
•  Draw line segments and lines. 

 
Line segments 
Incremental Instruction 
Lessons: 6, 20–2, 32, 43, 48, 99, 100–2, 105–2 
 
Continual Practice and Review 
Guided Practice: 48, 49, 51, 54, 104, 109, 111, 115–1, 132 
Homework: 48, 49, 51, 54, 104, 109, 111, 115–1, 132 
 
Pairs of lines 
Incremental Instruction 
Lessons: 105–2, 113 
 
Continual Practice and Review 
Guided Practice: 103, 104, 109, 111, 132 
Homework: 103, 104, 109, 111, 132 
 
Draw line segments 
Incremental Instruction 
Lessons: 6, 20–2, 32, 43, 51, 54, 99, 114, 119, 123, 126 
 
Continual Practice and Review 
Guided Practice: 7, 12, 103, 115–1 
Homework: 12, 103, 115–1 
 
Horizontal, vertical, and oblique line segments 
Incremental Instruction 
Lessons: 43, 48, 70–2, 105–2, 123, 129, 130–1 
 
Continual Practice and Review 
Guided Practice: 48, 49, 51, 54 
Homework: 48, 49, 51, 54 
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Parallel lines 
Incremental Instruction 
Lessons: 100–2, 105–2 
 
Continual Practice and Review 
Guided Practice: 103, 104, 111, 132 
Homework: 103, 104, 111, 132 
 
Perpendicular lines 
Incremental Instruction 
Lessons: 105–2, 129 
 
Continual Practice and Review 
Guided Practice: 111 
Homework: 111 
 

 
•  Identify and draw lines of symmetry in geometric shapes (by hand or using technology). 
 

Symmetry 
Incremental Instruction 
Lessons: 58 
 
Continual Practice and Review 
Guided Practice: 61, 62, 64, 66, 69 
Homework: 61, 62, 64, 66, 69 
Draw line segments 
Incremental Instruction 
Lessons: 6, 20–2, 32, 43, 51, 54, 99, 114, 119, 123, 126 
 
Continual Practice and Review 
Guided Practice: 7, 12, 103, 115–1 
Homework: 12, 103, 115–1 
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•  Sketch the mirror image reflections of shapes. 
 

Transformations 
Incremental Instruction 
Lessons: 110–2 
 
Continual Practice and Review 
Guided Practice: 118, 127 
Homework: 118, 127 
 
Symmetry 
Incremental Instruction 
Lessons: 58 
 
Continual Practice and Review 
Guided Practice: 61, 62, 64, 66, 69 
Homework: 61, 62, 64, 66, 69 

 
•  Recognize geometric shapes and their properties in the environment and specify their 

locations. 
 

Geometric solids 
Incremental Instruction 
Lessons: 115–2, 121, 125–1 
 
Continual Practice and Review 
Guided Practice: 117, 125–1 
Homework: 117, 125–1 
 
Polygons 
Incremental Instruction 
Lessons: 1, 7, 10–2, 20–2, 32, 100–2 
 
Continual Practice and Review 
Guided Practice: 25–1, 28, 34, 35–1, 81, 83 
Homework: 25–1, 28, 34, 35–1, 81, 83 
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Quadrilaterals 
Incremental Instruction 
Lessons: 7, 10–2, 12, 15–2, 17, 20–2, 21, 24, 32, 49, 58, 63, 100–2 
 
Continual Practice and Review 
Guided Practice: 28 
 
Triangles 
Incremental Instruction 
Lessons: 10–2, 12, 20–2, 113 
 
Continual Practice and Review 
Homework: 25–1, 28, 122 
 
Visual thinking 
Incremental Instruction 
Lessons: 10–2, 15–2, 20–2, 24, 50–2, 100–2, 110–2, 125–2 
 
Geometric shapes, dividing to make new shapes 
Incremental Instruction 
Lessons: 12, 25–2 
 

* quadrilateral: a two-dimensional figure with four sides  

* sphere: round ball like a baseball 

* prism: solid shape with fixed cross-section (a right prism is a solid shape with two 

parallel faces that are polygons and other faces that are rectangles) 
* congruent: two figures that are the same shape and size 
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Standard 5 
Measurement 
 
Students choose and use appropriate units and measurement tools for length, capacity, weight, 
temperature, time, and money. 
 
•  Measure line segments to the nearest half-inch. 
 

Measure to nearest half inch 
Incremental Instruction 
Lessons: 54 
 
Customary units of length 
Incremental Instruction 
Lessons: 6, 7, 49, 50–2, 54, 85–2, 88, 99, 127 
 
Continual Practice and Review 
Meetings: 51, 55–1, 80–1, 90–1 
Guided Practice: 6, 7, 8, 9, 11, 12, 43, 45–1, 48, 49, 65–1, 73, 80–1, 88, 89, 90–1, 91, 92 
Homework: 6, 7, 8, 9, 11, 12, 43, 45–1, 48, 49, 65–1, 73, 80–1, 88, 89, 90–1, 91, 92 
 
Metric units of length 
Incremental Instruction 
Lessons: 49 
 
Continual Practice and Review 
Guided Practice: 43, 45–1, 48, 52, 54, 73, 85–1, 115–1, 134 
Homework: 43, 45–1, 48, 52, 54, 73, 85–1, 115–1, 134 
 
Line segments 
Incremental Instruction 
Lessons: 6, 20–2, 32, 43, 48, 99, 100–2, 105–2 
 
Continual Practice and Review 
Guided Practice: 48, 49, 51, 54, 104, 109, 111, 115–1, 132 
Homework: 48, 49, 51, 54, 104, 109, 111, 115–1, 132 
 
(continued on next page)  
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Horizontal, vertical, and oblique line segments 
Incremental Instruction 
Lessons: 43, 48, 70–2, 105–2, 123, 129, 130–1 
 
Continual Practice and Review 
Guided Practice: 48, 49, 51, 54 
Homework: 48, 49, 51, 54 
 
Draw line segments 
Incremental Instruction 
Lessons: 6, 20–2, 32, 43, 51, 54, 99, 114, 119, 123, 126 
 
Continual Practice and Review 
Guided Practice: 7, 12, 103, 115–1 
Homework: 12, 103, 115–1 

 
•  Add units of length that may require regrouping of inches to feet or centimeters to meters. 
 

Convert customary units to other customary units 
Incremental Instruction 
Lessons: 85–2, 95–2, 127 
 
Add with regrouping 
Incremental Instruction 
Lessons: 52, 53, 76, 82, 89, 106 
 
Continual Practice and Review 
Meetings: 45–2, 47, 49, 53, 57, 60–1, 61, 80–1, 84, 85–1, 98, 99, 100–2, 135 
Guided Practice: 40–1, 42, 43, 44, 46, 49, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–1, 

61, 65–1, 66, 69, 73, 76, 77, 79, 82, 84, 85–1, 86, 89, 91, 92, 93, 97, 98, 
101, 102, 103, 104, 105–1, 109, 113, 135 

Homework: 40–1, 42, 43, 44, 46, 49, 51, 52, 53, 54, 55–1, 56, 57, 58, 59, 60–1, 61, 
65–1, 66, 69, 73, 76, 77, 79, 82, 84, 85–1, 86, 89, 91, 92, 93, 97, 98, 101, 
102, 103, 104, 105–1, 109, 113, 135 
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•  Find the perimeter of a polygon*. 
 

Measuring perimeter 
Incremental Instruction 
Lessons: 49, 50–2 
 
Continual Practice and Review 
Guided Practice: 51, 55–1, 115–1 
Homework: 51, 55–1, 115–1 
 
Polygons 
Incremental Instruction 
Lessons: 1, 7, 10–2, 20–2, 32, 100–2 
 
Continual Practice and Review 
Guided Practice: 25–1, 28, 34, 35–1, 81, 83 
Homework: 25–1, 28, 34, 35–1, 81, 83 

 
•  Estimate or find the area of shapes by covering them with squares. 
 

Formula for area 
Incremental Instruction 
Lessons: 88 
 
Continual Practice and Review 
Guided Practice: 88, 89, 92, 93, 97 
Homework: 88, 89, 92, 93, 97 
 
Estimate area 
Incremental Instruction 
Lessons: 88 
 
Estimate area 
Incremental Instruction 
Lessons: 88 
 



SAXON PUBLISHERS Math 3: An Incremental Development  2004 
correlated to 

Indiana Academic Standards for Mathematics 
 

Grade 3 
 

55 

•  Estimate or find the volume of objects by counting the number of cubes that would fill them. 
 

Formula for volume 
Incremental Instruction 
Lessons: 121 
 
Continual Practice and Review 
Guided Practice: 121, 125–1, 129 
Homework: 121, 125–1, 129 

 
•  Estimate and measure capacity using quarts, gallons, and liters. 
 

Customary units of capacity 
Incremental Instruction 
Lessons: 45–2, 60–2, 65–2 
 
Continual Practice and Review 
Guided Practice: 51, 63, 66, 68, 71 
Homework: 51, 63, 66, 68, 71 
 
Identify cup, pint, quart, half gallon, and gallon 
Incremental Instruction 
Lessons: 45–2, 60–2 
 
Abbreviate cup, pint, quart, and gallon 
Incremental Instruction 
Lessons: 45–2 
 
Compare capacity 
Incremental Instruction 
Lessons: 45–2, 60–2 
 
Continual Practice and Review 
Guided Practice: 51, 71 
Homework: 51, 60–2, 71 
 
(continued on next page)  
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Metric units of capacity 
Incremental Instruction 
Lessons: 45–2 
 

•  Estimate and measure weight using pounds and kilograms. 
 

Compare weight and mass 
Incremental Instruction 
Lessons: 95–2 
 
Metric units of weight and mass 
Incremental Instruction 
Lessons: 95–2 
 
Customary units of weight or mass 
Incremental Instruction 
Lessons: 95–2 
 
Estimate weight or mass 
Incremental Instruction 
Lessons: 95–2 
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•  Compare temperatures in Celsius and Fahrenheit. 
 

Celsius, centigrade 
Incremental Instruction 
Lessons: 83 
 
Continual Practice and Review 
Meetings: 84, 85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 

96, 97, 98, 99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 105–2, 106, 
107, 108, 109, 110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 
117, 118, 119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 
127, 128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 84, 87, 88, 91, 94 
Homework: 84, 87, 88, 91, 94 
 
Identify body temperature 
Incremental Instruction 
Lessons: 46 
 
Continual Practice and Review 
Meetings: 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–1, 60–2, 

61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 71, 72, 73, 74, 75–
1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83 

Guided Practice: 46, 48 
Homework: 46, 48 
 
Identify boiling and freezing points of water 
Incremental Instruction 
Lessons: 46, 83 
 
Continual Practice and Review 
Meetings: 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–1, 60–2, 

61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 71, 72, 73, 74, 75–
1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 85–1, 85–2, 86, 87, 
88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 100–1, 
100–2, 101, 102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 110–1, 
110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 
120–2, 121, 122, 123, 124 , 125–1, 125–2, 126, 127, 128, 129, 130–1, 
130–2, 131, 132, 133, 134, 135 

Guided Practice: 46, 48, 51, 52, 87, 88 
Homework: 46, 48, 52, 87, 88 
 
(continued on next page)  
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Measure temperature 
Incremental Instruction 
Lessons: 18, 29, 46, 83 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–1, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 44, 45–
1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 
58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–
2, 71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 
85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 
97, 98, 99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 105–2, 106, 107, 
108, 109, 110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 
118, 119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 
128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 18, 19, 21, 23, 25–1, 29, 32, 33, 35–1, 46, 48, 51, 52, 58, 83, 84, 87, 88, 
91, 94 

Homework: 18, 19, 21, 23, 25–1, 29, 32, 33, 35–1, 46, 48, 51, 52, 58, 83, 84, 87, 88, 
91, 94 

 
Read thermometer to nearest 2º 
Incremental Instruction 
Lessons: 29 
 
Continual Practice and Review 
Meetings: 30–2, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39 
 
Read thermometer to nearest degree 
Incremental Instruction 
Lessons: 46 
 
Continual Practice and Review 
Meetings: 47, 51, 52, 53, 54 
Guided Practice: 46 
Homework: 46 
 
(continued on next page)  
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Fahrenheit 
Incremental Instruction 
Lessons: 18, 29, 46, 83 
 
Continual Practice and Review 
Meetings: 30–1, 30–2, 31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 

42, 43, 44, 45–1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 
55–2, 56, 57, 58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 
69, 70–1, 70–2, 71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 
81, 82, 83, 84, 85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–
1, 95–2, 96, 97, 98, 99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 105–2, 
106, 107, 108, 109, 110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 
116, 117, 118, 119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 
126, 127, 128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 18, 19, 21, 23, 25, 29, 32, 33, 35–1, 46, 48, 51, 52, 58 
Homework: 18, 19, 21, 23, 25, 29, 32, 33, 35–1, 46, 48, 51, 52, 58 

 
•  Tell time to the nearest minute and find how much time has elapsed. 

 
Tell time to the nearest minute 
Incremental Instruction 
Lessons: 71 
 
Elapsed time 
Incremental Instruction 
Lessons: 1, 4 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10-1, 10-2, 11, 12, 13, 14, 15-1, 15-2, 16, 17, 18, 19, 

20-1, 20-2, 21, 22, 23, 24, 25-1, 25-2, 26, 27, 28, 29, 30-1, 30-2, 31, 32, 
33, 34, 35-1, 35-2, 36, 37, 38, 39, 40-1, 40-2, 41, 42, 43, 44, 45-1, 45-2, 
46, 47, 48, 49, 50-1, 50-2, 51, 52, 53, 54, 55-1, 55-2, 56, 57, 58, 59, 60-1, 
60-2, 61, 62, 63, 64, 65-1, 65-2, 66, 67, 68, 69, 70-1, 70-2, 71, 72, 73, 74, 
75-1, 75-2, 76, 77, 78, 79, 80-1, 80-2, 81, 82, 83, 84, 85-1, 85-2, 86, 87, 
88, 89, 90-1, 90-2, 91, 92, 93, 94, 95-1, 96, 97, 98, 99, 100-1, 100-2, 101, 
102, 103, 104, 105-1, 105-2, 106, 107, 108, 109, 110-1, 110-2, 111, 112, 
113, 114, 115-1, 115-2, 116, 117, 118, 119, 120-1, 120-2, 121, 122, 123, 
124, 125-1, 125-2, 126, 127, 128, 129, 130-1, 130-2, 131, 132, 133, 134, 
135 

Fact Practice:  
Guided Practice: 2, 4, 6, 8, 14, 17, 46, 55-1, 58, 73, 75-1, 76, 78, 85-1, 106, 109, 127, 129 
Homework: 2, 4, 6, 8, 14, 17, 46, 55-1, 58, 73, 75-1, 76, 78, 85-1, 104, 106, 127, 129 
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•  Find the value of any collection of coins and bills. Write amounts less than a dollar using the 

¢ symbol and write larger amounts in decimal notation using the $ symbol. 
 

Compare money amounts 
Incremental Instruction 
Lessons: 13, 23, 96, 106 
 
Continual Practice and Review 
Meetings: 40–1, 60–1, 60–2, 80–1, 80–2, 106 
Guided Practice: 8, 37, 40–1, 60–1 
Homework: 8, 37, 40–1, 60–1 
 
Identify coins and bills 
Incremental Instruction 
Lessons: 36, 79 
 
Continual Practice and Review 
Meetings: 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 19, 20–1, 

20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 31, 32, 33, 
34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 45–1, 45–2, 46, 
47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–1, 
60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 71, 72, 73, 
74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 85–1, 85–2, 
86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 
100–1, 100–2, 101, 102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 
110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 
120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 128, 129, 
130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 15–1, 16, 17, 18, 21, 22, 23, 24, 25–1, 26, 27, 28, 29, 33, 34, 36, 39, 41, 
42, 43, 74, 114 

Homework: 15–1, 16, 17, 18, 21, 22, 23, 24, 25–1, 26, 27, 28, 29, 33, 34, 36, 39, 41, 
42, 43, 74, 114 

 
(continued on next page)  



SAXON PUBLISHERS Math 3: An Incremental Development  2004 
correlated to 

Indiana Academic Standards for Mathematics 
 

Grade 3 
 

61 

(continued from previous page)  
Write amounts using ¢ and $ 
Incremental Instruction 
Lessons: 28, 36, 52, 67, 78, 82, 96, 102, 106 
 
Continual Practice and Review 
Meetings: 8, 11, 12, 13, 14, 15–1, 15–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 

30–1, 30–2, 31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 
42, 43, 44, 45–1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 
55–2, 56, 57, 58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 
69, 70–1, 70–2, 71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 
81, 82, 83, 84, 85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–
1, 95–2, 96, 97, 98, 99, 100–1, 100–2, 101, 102, 103, 104, 106, 107, 108, 
109, 110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 
119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 128, 
129, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 8, 13, 15–1, 16, 17, 18, 21, 22, 23, 24, 26, 27, 28, 29, 31, 33, 34, 35–1, 
36, 39, 41, 42, 43, 44, 46, 49, 53, 64, 65–1, 67, 68, 69, 71, 78, 81, 84, 86, 
87, 97, 98, 102, 105–1, 107, 109, 110–1, 111, 115–1, 123, 127, 128, 129, 
130–1, 132, 135 

Homework: 8, 13, 15–1, 16, 17, 18, 21, 22, 23, 24, 26, 27, 28, 29, 31, 33, 34, 35–1, 
36, 39, 41, 42, 43, 44, 46, 49, 53, 64, 65–1, 67, 68, 69, 71, 78, 81, 84, 86, 
87, 97, 98, 102, 105–1, 107, 109, 110–1, 111, 115–1, 123, 127, 128, 129, 
130–1, 132, 135 

 
Count and show money amounts 
Incremental Instruction 
Lessons: 13, 23, 28, 36, 41, 79, 102 
 
Continual Practice and Review 
Guided Practice: 15–1, 16, 17, 18, 21, 22, 23, 24, 26, 27, 28, 29, 33, 34, 36, 39, 41, 42, 43, 

46, 74, 114 
Homework: 15–1, 16, 17, 18, 21, 22, 23, 24, 26, 27, 28, 29, 33, 34, 36, 39, 41, 42, 43, 

46, 74, 114 
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•  Use play or real money to decide whether there is enough money to make a purchase. 
 

Add and subtract money 
Incremental Instruction 
Lessons: 82, 89, 96, 102, 106 
 
Continual Practice and Review 
Meetings: 28, 29, 30–2, 34, 35–1, 35–2, 39, 40–1, 41, 49, 53, 57, 60–1, 64, 65–1, 

65–2, 67, 68, 69, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 110–1, 
110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 
120–2, 130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 13, 15–1, 16, 17, 22, 23, 25–1, 35–1, 39, 40–1, 41, 49, 53, 57, 60–1, 64, 
67, 68, 69, 71, 74, 77, 82, 86, 87, 89, 91, 92, 93, 96, 97, 98, 102, 105–1, 
106, 107, 108, 109, 110–1, 111, 113, 114, 115–1, 123, 135 

Homework: 13, 15–1, 16, 17, 22, 23, 25–1, 35–1, 39, 40–1, 41, 49, 53, 57, 60–1, 64, 
67, 68, 69, 71, 74, 77, 82, 86, 87, 89, 91, 92, 93, 96, 97, 98, 102, 105–1, 
106, 107, 108, 109, 110–1, 111, 113, 114, 115–1, 123, 135 

 
Make change 
Incremental Instruction 
Lessons: 102 
 
Continual Practice and Review 
Meetings: 103, 104, 105–1, 105–2, 106, 107, 108, 109, 110–1, 110–2, 111, 112, 

113, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 120–2, 121, 122, 
123, 124 ,125–1, 125–2, 126, 127, 128, 129, 130–1, 130–2, 131, 132, 
133, 134, 135 

Guided Practice: 102, 105–1, 107, 109, 128, 129 
Homework: 102, 105–1, 107, 109, 128, 129 
 
Multiply and divide money 
Incremental Instruction 
Lessons: 122, 124 
 
Continual Practice and Review 
Meetings: 81, 105–1, 105–2, 110–1, 117, 132 
Guided Practice: 81, 110–1, 117, 129, 130–1, 132 
Homework: 81, 110–1, 117, 129, 130–1, 132 
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•  Carry out simple unit conversions within a measurement system (e.g., centimeters to meters, 
hours to minutes). 

 
Compare money amounts 
Incremental Instruction 
Lessons: 13, 23, 96, 106 
 
Continual Practice and Review 
Meetings: 40–1, 60–1, 60–2, 80–1, 80–2, 106 
Guided Practice: 8, 37, 40–1, 60–1 
Homework: 8, 37, 40–1, 60–1 
 
Identify coins and bills 
Incremental Instruction 
Lessons: 36, 79 
 
Continual Practice and Review 
Meetings: 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 19, 20–1, 

20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 31, 32, 33, 
34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 45–1, 45–2, 46, 
47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 59, 60–1, 
60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 71, 72, 73, 
74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 85–1, 85–2, 
86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 
100–1, 100–2, 101, 102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 
110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 
120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 128, 129, 
130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 15–1, 16, 17, 18, 21, 22, 23, 24, 25–1, 26, 27, 28, 29, 33, 34, 36, 39, 41, 
42, 43, 74, 114 

Homework: 15–1, 16, 17, 18, 21, 22, 23, 24, 25–1, 26, 27, 28, 29, 33, 34, 36, 39, 41, 
42, 43, 74, 114 
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Write amounts using ¢ and $ 
Incremental Instruction 
Lessons: 28, 36, 52, 67, 78, 82, 96, 102, 106 
 
Continual Practice and Review 
Meetings: 8, 11, 12, 13, 14, 15–1, 15–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 

30–1, 30–2, 31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 
42, 43, 44, 45–1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 
55–2, 56, 57, 58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 
69, 70–1, 70–2, 71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 
81, 82, 83, 84, 85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–
1, 95–2, 96, 97, 98, 99, 100–1, 100–2, 101, 102, 103, 104, 106, 107, 108, 
109, 110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 116, 117, 118, 
119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 128, 
129, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 8, 13, 15–1, 16, 17, 18, 21, 22, 23, 24, 26, 27, 28, 29, 31, 33, 34, 35–1, 
36, 39, 41, 42, 43, 44, 46, 49, 53, 64, 65–1, 67, 68, 69, 71, 78, 81, 84, 86, 
87, 97, 98, 102, 105–1, 107, 109, 110–1, 111, 115–1, 123, 127, 128, 129, 
130–1, 132, 135 

Homework: 8, 13, 15–1, 16, 17, 18, 21, 22, 23, 24, 26, 27, 28, 29, 31, 33, 34, 35–1, 
36, 39, 41, 42, 43, 44, 46, 49, 53, 64, 65–1, 67, 68, 69, 71, 78, 81, 84, 86, 
87, 97, 98, 102, 105–1, 107, 109, 110–1, 111, 115–1, 123, 127, 128, 129, 
130–1, 132, 135 

 
Count and show money amounts 
Incremental Instruction 
Lessons: 13, 23, 28, 36, 41, 79, 102 
 
Continual Practice and Review 
Guided Practice: 15–1, 16, 17, 18, 21, 22, 23, 24, 26, 27, 28, 29, 33, 34, 36, 39, 41, 42, 43, 

46, 74, 114 
Homework: 15–1, 16, 17, 18, 21, 22, 23, 24, 26, 27, 28, 29, 33, 34, 36, 39, 41, 42, 43, 

46, 74, 114 
 
* polygon: two-dimensional shape with straight sides (e.g., triangle, rectangle, pentagon) 
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Standard 6 
Problem Solving 
 
Students make decisions about how to approach problems and communicate their ideas. 
 
•  Analyze problems by identifying relationships, telling relevant from irrelevant information, 

sequencing and prioritizing information, and observing patterns. 
 

Identify dividends, divisors, and quotients 
Incremental Instruction 
Lessons: 59, 90–1 
 
Continual Practice and Review 
Guided Practice: 66, 68 
Homework: 66, 68 
 
Determine what you know 
Incremental Instruction 
Lessons: 2, 3, 7, 9, 10–2, 11, 12, 13, 14, 16, 17, 19, 20–2, 31, 35–2, 40–2, 60–2, 

66, 86, 90–2, 125–2 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 41, 42, 43, 45–1, 45–2, 
47, 49, 50–1, 50–2, 51, 53, 54, 55–1, 55–2, 56, 58, 59, 60–1, 60–2, 61, 
62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 71, 72, 73, 74, 75–1, 
75–2, 76, 77, 78, 79, 80–1, 80–2, 83, 84, 85–1, 85–2, 86, 87, 88, 89, 90–
1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 100–1, 100–2, 101, 
102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 110–1, 110–2, 111, 
112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 120–2, 121, 
123, 124, 125–1, 125–2, 126, 127, 128, 129, 130–1, 130–2, 131, 133, 
134, 135 

 
Identify extraneous information 
Incremental Instruction 
Lessons: 35–2, 40–1, 56 
 
Continual Practice and Review 
Meetings: 12, 15–2, 16, 19, 21, 22, 32, 40–2, 45–1, 47, 49, 53, 54, 55–2, 56, 59, 61, 

65–2, 76, 79, 81, 84, 93, 94, 98, 102, 104, 105–1, 105–2, 108, 116, 119, 
132 
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Identify a missing addend 
Incremental Instruction 
Lessons: 5, 15–1, 25–1, 30–1, 35–1, 44, 60–1, 65–1, 66, 75–1, 101 
 
Continual Practice and Review 
Fact Practice: 53, 55–1, 61, 63, 66, 70–1, 76, 78, 80–1, 81, 83, 85–1 
Guided Practice: 18, 53, 67, 68, 69, 71, 74, 78, 80–1, 85–1, 102 
Homework: 18, 53, 67, 68, 69, 71, 74, 78, 80–1, 85–1, 102 
 
Choose an operation 
Incremental Instruction 
Lessons: 1 
 
Continual Practice and Review 
Guided Practice: 10–1, 13, 14, 17, 19, 20–1, 21, 22, 23, 24, 30–1, 33, 34, 35–1, 36, 38, 39, 

40–1, 41, 43, 45–1, 47, 49, 50–1, 53, 54, 55–1, 56, 62, 63, 64, 65–1, 66, 
67, 68, 69, 71, 72, 76, 77, 78, 79, 80–1, 81, 83, 84, 85–1, 86, 87, 88, 89, 
92, 93, 94, 95–1, 96, 97, 98, 99, 101, 102, 103, 104, 105–1, 106, 107, 
108, 109, 111, 112, 113, 114, 115–1, 116, 117, 118, 119, 121, 122, 124, 
128, 129, 132, 133, 134, 135 

Homework: 17, 19, 20–1, 21, 22, 23, 24, 30–1, 33, 34, 35–1, 36, 38, 39, 40–1, 41, 43, 
45–1, 47, 49, 50–1, 53, 54, 55–1, 56, 62, 63, 64, 65–1, 66, 67, 68, 69, 71, 
72, 76, 77, 78, 79, 80–1, 81, 83, 84, 85–1, 86, 87, 88, 89, 92, 93, 94, 95–
1, 96, 97, 98, 99, 101, 102, 103, 104, 105–1, 106, 107, 108, 109, 111, 
112, 113, 114, 115–1, 116, 117, 118, 119, 121, 122, 124, 128, 129, 132, 
133, 134, 135 

 
Choose strategies 
Incremental Instruction 
Lessons: 10–1, 20–1, 30–1, 38, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–

1, 120–1, 130–1 
 
Continual Practice and Review 
Guided Practice: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
Homework: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
 
(continued on next page)  
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Find geometric patterns 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 101, 102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 110–1, 110–2, 

111, 112, 113, 114, 115–1, 115–2, 116, 117 
Guided Practice: 117 
Homework: 117 
 
Find number patterns 
Incremental Instruction 
Lessons: 117 
 
Continual Practice and Review 
Meetings: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 44, 45–
1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 
58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–
2, 71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79 80–1, 80–2, 81, 82, 83, 84, 
85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 
97, 98, 99, 100–1, 100–2, 118, 119, 120–1, 120–2, 121, 122, 123, 124, 
125–1, 125–2, 126, 127, 128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 78, 92, 93, 98, 119, 121 
Homework: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 78, 92, 93, 98, 119, 121 
 
Patterns in tables, charts, and graphs 
Incremental Instruction 
Lessons: 3, 9, 14 
 
(continued on next page)  
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Look for a pattern 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 44, 45–1, 
45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 
59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 
71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 85–
1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 
98, 99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 106, 107, 108, 109, 
110–1, 110–2, 111, 112, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 
120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 128, 129, 130–1, 
130–2, 131, 132, 133, 134, 135 

Guided Practice: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 72, 78, 92, 93, 98, 117, 
119, 121 

Homework: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 72, 41, 56, 26, 34, 78, 92, 93, 98, 117, 
119, 121 

 
Make an organized list 
Incremental Instruction 
Lessons: 15–1, 22, 63, 79, 120–2 
 

•  Decide when and how to break a problem into simpler parts. 
 
Choose strategies 
Incremental Instruction 
Lessons: 10–1, 20–1, 30–1, 38, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–

1, 120–1, 130–1 
 
Continual Practice and Review 
Guided Practice: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
Homework: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
 
(continued on next page)  
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Multiple-step problems 
Incremental Instruction 
Lessons: 38, 47, 124 
 
Continual Practice and Review 
Guided Practice: 10–1, 20–1, 34, 60–1, 70–1, 100–1, 110–1, 130–1 
Homework: 10–1, 20–1, 34, 60–1, 70–1, 100–1, 110–1, 130–1 

 
Students use strategies, skills, and concepts in finding and communicating solutions to problems. 
 
•  Apply strategies and results from simpler problems to solve more complex problems. 

 
Choose strategies 
Incremental Instruction 
Lessons: 10–1, 20–1, 30–1, 38, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–

1, 120–1, 130–1 
 
Continual Practice and Review 
Guided Practice: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
Homework: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
 
Multiple-step problems 
Incremental Instruction 
Lessons: 38, 47, 124 
 
Continual Practice and Review 
Guided Practice: 10–1, 20–1, 34, 60–1, 70–1, 100–1, 110–1, 130–1 
Homework: 10–1, 20–1, 34, 60–1, 70–1, 100–1, 110–1, 130–1 
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•  Express the solution clearly and logically by using the appropriate mathematical terms and 
notation. Support solutions with evidence in both verbal and symbolic work. 

 
Explain your answer 
Incremental Instruction 
Lessons: 66, 80–2 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 7, 8, 9, 10–2, 11, 13, 14, 15–1, 15–2, 23, 24, 25–1, 25–2, 35–1, 

35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 46, 47, 50–1, 50–2, 60–1, 
60–2, 70–1, 82, 83, 84, 85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 
94, 95–1, 95–2, 96, 97, 98, 99, 100–1, 100–2, 103, 104, 105–1, 105–2, 
106, 107, 108, 109, 110–1, 110–2, 111, 112, 113, 114, 115–1, 115–2, 
116, 121, 122, 124, 125–1, 125–2, 126, 127, 128, 129, 130–1, 130–2, 
133, 134, 135 

Guided Practice: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 94, 100–1, 110–
1, 120–1, 130–1 

Homework: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 94, 100–1, 110–
1, 120–1, 130–1 

 
Write addition story problems 
Incremental Instruction 
Lessons: 66 
 
Continual Practice and Review 
Meetings: 40–2, 44, 48, 82 
Guided Practice: 44, 48, 82 
Homework: 44, 48, 82 
 
Write subtraction story problems 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 46, 52 
Guided Practice: 46, 52 
Homework: 46, 52 
 
(continued on next page)  
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Check reasonableness of answer 
Incremental Instruction 
Lessons: 31, 52, 53, 106, 128, 130–2, 135 
 
Determine what you know 
Incremental Instruction 
Lessons: 2, 3, 7, 9, 10–2, 11, 12, 13, 14, 16, 17, 19, 20–2, 31, 35–2, 40–2, 60–2, 

66, 86, 90–2, 125–2 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 41, 42, 43, 45–1, 45–2, 
47, 49, 50–1, 50–2, 51, 53, 54, 55–1, 55–2, 56, 58, 59, 60–1, 60–2, 61, 
62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 71, 72, 73, 74, 75–1, 
75–2, 76, 77, 78, 79, 80–1, 80–2, 83, 84, 85–1, 85–2, 86, 87, 88, 89, 90–
1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 98, 99, 100–1, 100–2, 101, 
102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 110–1, 110–2, 111, 
112, 113, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 120–2, 121, 
123, 124, 125–1, 125–2, 126, 127, 128, 129, 130–1, 130–2, 131, 133, 
134, 135 

 
•  Recognize the relative advantages of exact and approximate solutions to problems and give 

answers to a specified degree of accuracy. 
 

Estimate amounts 
Incremental Instruction 
Lessons: 31, 52, 62, 72, 76, 85–2, 130–2, 135 
 
Continual Practice and Review 
Guided Practice: 31, 33, 35–1, 36, 38, 57, 73, 75–1, 78, 86, 89, 97, 101 
Homework: 31, 33, 35–1, 36, 38, 57, 73, 75–1, 78, 86, 89, 97, 101 
 
(continued on next page)  
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Choose strategies 
Incremental Instruction 
Lessons: 10–1, 20–1, 30–1, 38, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–

1, 120–1, 130–1 
 
Continual Practice and Review 
Guided Practice: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
Homework: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
 
•  Know and use strategies for estimating results of whole-number addition and subtraction. 
 

Estimate sums, mental math 
Incremental Instruction 
Lessons: 14, 31, 33, 42, 52, 53, 69, 72, 106 
 
Continual Practice and Review 
Guided Practice: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 42, 43, 

46, 52, 57, 62, 73, 86, 88, 89, 97, 101 
Homework: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 32, 33, 35–1, 36, 37, 38, 39, 42, 43, 

46, 52, 57, 62, 73, 86, 88, 89, 97, 101 
 
Estimate differences, mental math 
Incremental Instruction 
Lessons: 62, 72 
 
Continual Practice and Review 
Guided Practice: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 35–1, 46, 62, 73, 78 
Homework: 14, 15–1, 16, 17, 21, 24, 27, 29, 31, 35–1, 46, 62, 73, 78 
 
Estimate amounts 
Incremental Instruction 
Lessons: 31, 52, 62, 72, 76, 85–2, 130–2, 135 
 
Continual Practice and Review 
Guided Practice: 31, 33, 35–1, 36, 38, 57, 73, 75–1, 78, 86, 89, 97, 101 
Homework: 31, 33, 35–1, 36, 38, 57, 73, 75–1, 78, 86, 89, 97, 101 
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•  Make precise calculations and check the validity of the results in the context of the problem. 
 
Check reasonableness of answer 
Incremental Instruction 
Lessons: 31, 52, 53, 106, 128, 130–2, 135 
 
Guess and check 
Incremental Instruction 
Lessons: 70–1, 80–2, 85–2, 121, 128, 130–2, 135 
 
Check your work 
Incremental Instruction 
Lessons: 10–1, 25–1, 45–1, 52, 53, 55–1, 59, 65–1, 67, 70–1, 80–1, 85–1, 85–2, 

92, 96, 122, 124, 132 
 
Continual Practice and Review 
Guided Practice: 74, 76, 79, 93, 98, 102, 103, 104, 108, 113, 122, 123, 126, 127, 128, 129, 

131, 132, 133, 134 
Homework: 74, 76, 79, 93, 98, 102, 103, 104, 108, 113, 122, 123, 126, 127, 128, 129, 

131, 132, 133, 134 
 

Students determine when a solution is complete and reasonable and move beyond a particular 
problem 
by generalizing to other situations. 
 
•  Decide whether a solution is reasonable in the context of the original situation. 
 

Check reasonableness of answer 
Incremental Instruction 
Lessons: 31, 52, 53, 106, 128, 130–2, 135 
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Explain reasoning 
Incremental Instruction 
Lessons: 10–1, 20–1, 30–1, 38, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–

1, 120–1, 130–1 
 
Continual Practice and Review 
Guided Practice: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
Homework: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
 
•  Note the method of finding the solution and show a conceptual understanding of the method 

by solving similar problems. 
 

Choose strategies 
Incremental Instruction 
Lessons: 10–1, 20–1, 30–1, 38, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–

1, 120–1, 130–1 
 
Continual Practice and Review 
Guided Practice: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
Homework: 10–1, 20–1, 30–1, 40–1, 50–1, 60–1, 70–1, 80–1, 90–1, 100–1, 110–1, 

120–1, 130–1 
 
Choose an operation 
Incremental Instruction 
Lessons: 1 
 
Continual Practice and Review 
Guided Practice: 10–1, 13, 14, 17, 19, 20–1, 21, 22, 23, 24, 30–1, 33, 34, 35–1, 36, 38, 39, 

40–1, 41, 43, 45–1, 47, 49, 50–1, 53, 54, 55–1, 56, 62, 63, 64, 65–1, 66, 
67, 68, 69, 71, 72, 76, 77, 78, 79, 80–1, 81, 83, 84, 85–1, 86, 87, 88, 89, 
92, 93, 94, 95–1, 96, 97, 98, 99, 101, 102, 103, 104, 105–1, 106, 107, 
108, 109, 111, 112, 113, 114, 115–1, 116, 117, 118, 119, 121, 122, 124, 
128, 129, 132, 133, 134, 135 

Homework: 17, 19, 20–1, 21, 22, 23, 24, 30–1, 33, 34, 35–1, 36, 38, 39, 40–1, 41, 43, 
45–1, 47, 49, 50–1, 53, 54, 55–1, 56, 62, 63, 64, 65–1, 66, 67, 68, 69, 71, 
72, 76, 77, 78, 79, 80–1, 81, 83, 84, 85–1, 86, 87, 88, 89, 92, 93, 94, 95–
1, 96, 97, 98, 99, 101, 102, 103, 104, 105–1, 106, 107, 108, 109, 111, 
112, 113, 114, 115–1, 116, 117, 118, 119, 121, 122, 124, 128, 129, 132, 
133, 134, 135 
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Order of operations 
Incremental Instruction 
Lessons: 38, 118, 133 
 
Continual Practice and Review 
Guided Practice: 118, 119, 121, 134, 135 
Homework: 118, 119, 121, 134, 135 
 
Addition fact strategies 
Incremental Instruction 
Lessons: 20–1, 25–1, 30–1, 35–1, 40–1 
 
Continual Practice and Review 
Fact Practice: 20–1, 33, 35–1, 40–1 
Guided Practice: 18, 21, 25–1, 31, 35–1, 41 
Homework: 18, 21, 25–1, 31, 35–1, 41 
 
Subtraction fact strategies 
Incremental Instruction 
Lessons: 10–1, 20–1, 25–1, 30–1, 35–2, 40–1, 60–1, 65–1, 75–1, 80–1 
 
Continual Practice and Review 
Fact Practice: 13, 15–1, 53, 61, 63, 65–1, 66, 68, 70–1, 76, 78, 80–1, 81, 83, 85–1 
 
Guided Practice: 21, 25–1, 31, 35–1, 41 
Homework: 21, 25–1, 31, 35–1, 41 
 
Function rule 
Incremental Instruction 
Lessons: 117 
 
Continual Practice and Review 
Meetings: 118, 119, 120–1, 120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 

128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 
Guided Practice: 119, 121, 123, 126, 127, 135 
Homework: 119, 121, 123, 126, 127, 135 
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76 

Extend a number pattern 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 15–1, 15–2, 16, 17, 18, 19, 20–1, 20–2, 21, 31, 32, 33, 34, 36, 37, 38, 39, 

40–1, 40–2, 41, 42, 43, 44, 45–1, 45–2, 47, 53, 54, 55–1, 55–2, 56, 57, 
58, 62, 63, 66, 67, 68, 69, 70–1, 70–2, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 
79, 80–1, 80–2, 84, 124, 125–1, 125–2, 126, 127, 128, 129, 130–1, 130–
2, 131, 132, 133, 134, 135 

Guided Practice: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 26, 34, 41, 56, 78, 92, 93, 98, 119, 121 
Homework: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 26, 34, 35, 41, 56, 78, 92, 93, 98, 119, 121 
 
Extend a geometric pattern 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 101, 102, 103, 104, 105–1, 105–2, 106, 112, 113, 114, 115–1, 115–2, 

116, 117 
Guided Practice: 117 
Homework: 117 
 
Find geometric patterns 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 101, 102, 103, 104, 105–1, 105–2, 106, 107, 108, 109, 110–1, 110–2, 

111, 112, 113, 114, 115–1, 115–2, 116, 117 
Guided Practice: 117 
Homework: 117 
 
(continued on next page)  
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Find number patterns 
Incremental Instruction 
Lessons: 117 
 
Continual Practice and Review 
Meetings: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 43, 44, 45–
1, 45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 
58, 59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–
2, 71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79 80–1, 80–2, 81, 82, 83, 84, 
85–1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 
97, 98, 99, 100–1, 100–2, 118, 119, 120–1, 120–2, 121, 122, 123, 124, 
125–1, 125–2, 126, 127, 128, 129, 130–1, 130–2, 131, 132, 133, 134, 135 

Guided Practice: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 78, 92, 93, 98, 119, 121 
Homework: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 78, 92, 93, 98, 119, 121 
 
Patterns in tables, charts, and graphs 
Incremental Instruction 
Lessons: 3, 9, 14 
 
(continued on next page)  
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Look for a pattern 
Incremental Instruction 
Lessons: 
 
Continual Practice and Review 
Meetings: 2, 3, 4, 5, 6, 7, 8, 9, 10–1, 10–2, 11, 12, 13, 14, 15–1, 15–2, 16, 17, 18, 

19, 20–1, 20–2, 21, 22, 23, 24, 25–1, 25–2, 26, 27, 28, 29, 30–1, 30–2, 
31, 32, 33, 34, 35–1, 35–2, 36, 37, 38, 39, 40–1, 40–2, 41, 42, 44, 45–1, 
45–2, 46, 47, 48, 49, 50–1, 50–2, 51, 52, 53, 54, 55–1, 55–2, 56, 57, 58, 
59, 60–1, 60–2, 61, 62, 63, 64, 65–1, 65–2, 66, 67, 68, 69, 70–1, 70–2, 
71, 72, 73, 74, 75–1, 75–2, 76, 77, 78, 79, 80–1, 80–2, 81, 82, 83, 84, 85–
1, 85–2, 86, 87, 88, 89, 90–1, 90–2, 91, 92, 93, 94, 95–1, 95–2, 96, 97, 
98, 99, 100–1, 100–2, 101, 102, 103, 104, 105–1, 106, 107, 108, 109, 
110–1, 110–2, 111, 112, 114, 115–1, 115–2, 116, 117, 118, 119, 120–1, 
120–2, 121, 122, 123, 124, 125–1, 125–2, 126, 127, 128, 129, 130–1, 
130–2, 131, 132, 133, 134, 135 

Guided Practice: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 26, 34, 41, 56, 72, 78, 92, 93, 98, 117, 
119, 121 

Homework: 2, 4, 6, 7, 8, 9, 11, 12, 18, 19, 22, 72, 41, 56, 26, 34, 78, 92, 93, 98, 117, 
119, 121 

 
Use manipulatives to create patterns 
Incremental Instruction 
Lessons: 15–2 
 
Use pattern blocks 
Incremental Instruction 
Lessons: 10–2, 15–2, 50–2, 73, 74, 98, 100–2 
 

 



Paragon Curriculum 
 

Paragon Topic Map  Grades K – 5  Indiana Edition 

 

 
 

Topic Map 

State History 

Unit 1 

40,000 BC – 500 BC 

The Ancient World 

Unit 2 

500 BC – 500 AD 

The Classical World 

Unit 3 

500 – 1460 

The Middle Ages 

Unit 4 

1460 – 1600 

Renaissance & the New 

World 

Grade K 
Myself; my world; 

family; basic 

needs; globalism; 

geography. 

Who am I? 
 
Self, identity, name, likes 

and dislikes, place; children 

of Ancient Egypt. 

Egypt  

What is a family? 
 

Family members, 

relationship with others, 

household; families of 

Ancient Rome. 

 

Rome  

What is a home? 
 

Houses and homes, 

activities in homes; homes 

in Africa, climate, plants 

and animals. 

Africa 

What do clothes teach us 
about people? 
Personal clothing, clothing & 

culture, basic needs, 

markets, exchange of 

goods, Renaissance. 

Europe 

Grade 1  

Community; jobs; 

making dreams 

come true; 

heroes; basic 

needs; geography. 

What do people need? 
 

Basic needs - food, shelter, 

warmth, prehistoric life, 

hunters and gatherers, the 

Upper Paleolithic.  

Europe 

What is a community? 
 

Community, connections 

between families in a place, 

working together, sharing 

responsibility. 

 

Greece  

How do people help their 
communities? 
Medieval life, caste 

society, lords, ladies, 

knights, peasants, Robin 

Hood. 

 

Europe 

How do people make their 
dreams come true? 
Renaissance explorers and 

artists; da Vinci, 

Michelangelo, Columbus, 

Magellan.  

 

Europe 

Grade 2 

Environment; 

natural 

resources; 

community; multi-

culturalism; 

geography. 

Why did people start to 
farm? 
Early farmers, natural 

resources of the Fertile 

Crescent, water, 

environment, beliefs, 

temples, stories. 

Mesopotamia  

How do people live in a 
rainforest? 
 

The Maya - environment, 

natural resources, myth, 

temples, art, literature. 

 

 

Meso-America 

How do people live in a 

desert environment? 

 

Pueblo tribes, the Anazasi, 

cliff dwellers, farming in a 

desert, pottery, art, and 

stories. 

 

North America 

How do communities 
connect with each other? 
Inca, Andes Mountains, 

building an Empire, 

communication, runners, art, 

beliefs, Machu Picchu. 

 

 

South America 
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Grade 3  

Culture; art; myth 

and stories; 

travel and trade, 

exploration; 

geography. 

How does culture flow 
from a river? 
 

The Indus River and Indus 

Valley.  Rivers; farming, 

irrigation, the elements of 

culture, and the interaction 

between geography and 

culture. 

 

India 

How does a culture 
expand? 
 

 

The Silk Road, Shi 

Huangdi's tomb, rulers, 

artifacts and what they 

tell us about the past, 

folktales. 

 

China 

How do cultures share 
goods and ideas? 
 

The Silk Road into the 

Middle East.  Arabian 

Nights, spread of Islam, 

trade, interaction with 

North Africa, salt trade. 

 

Middle East, Spain, 

Portugal  

How do explorers connect 
cultures? 
 

Exploration, Cortes, Pizarro, 

Magellan, Columbus, etc.  

 

 

 

 

Old World and “New 

World”  

Grade 4  

Civilization; 

spread of people 

and ideas; belief, 

technology; 

geography.   

What is our state's 
prehistory?    
Geographic features, 

environment, natural 

resources, American 

Indians, culture and 

economics. 

State Specific 

(prehistory–1600) 

What was our state like 
during the Early Republic? 
European settlement, 

contact & conflict; 

technology, civics and 

government; trade and 

economics.  

State Specific 

(1600 – 1865) 

What is our state like in 
the Modern era?    
 

Environment, economy, 

civics, government, 

technology, changes over 

time, modernity.  

State Specific 

(1865 – today) 

What can we learn about 
a civilization from its 
great thinkers? 

Italian Renaissance, art, 

science, inventions, 

Leonardo, Copernicus, and 

Galileo.  

Italy 

Grade 5  

Western 

civilization; 

government; 

philosophy; 

religion; ideas; 

technology; 

geography. 

How do we unlock the 
mysteries of a civilization? 
Archaeology, inference, King 

Tut's tomb, artifacts, burial 

rites, beliefs. 

Egypt 

What do we learn from 
the ruins of an Empire? 

Archaeology, origins of 

Rome, philosophy, art, 

architecture, Empire, 

government, military 

Pompeii. 

 

Rome 

How do we piece 
together a vanished 
culture? 
The Vikings, archaeology, 

seafaring culture, 

conquest, government, 

runes, myth, and daily life.   

Europe 

What was the cultural 
landscape of the Pre-
Columbian World?   
Pre-contact West Africa 

and North America; daily 

life, family structure, 

tribes, economics, trade 

interaction w/environment.  

West Africa, North 

America 
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Essential 

Questions/ 

Topic Map 

Unit 5 

Kingdoms & Colonies 

1600 - 1750 

Unit 6 

Revolution & Independence 

1750 - 1825 

Unit 7 

Unification & 

Industrialization 

1825 – 1900  

Unit 8 

The 20th Century 

1900 – 2000 

Grade K 

Myself; my world; 

family; basic 

needs; globalism; 

geography. 

How do people 
celebrate? 
Types of celebrations 

here & around the world; 

celebrations in India, 

daily life, community, 

song, music, & dance. 

India 

Why do people create art? 
 

Types of art; Balinese daily 

life, community, folklore, 

stories, music, dance, art, 

fabric. 

 

 

South East Asia 

How do people “live off 
the land?” 
Geography, environment, 

daily life of aborigines, 

song, dance, storytelling, 

art, plants, and animals. 

 

 

Australia 

How do people live today? 
 

Modern American life; 

changes in daily life in the 

20th Century; technology, 

innovations, transportation. 

 

 

USA 

Grade 1  

Community; jobs; 

making dreams 

come true; 

heroes; basic 

needs; geography. 

How do people create 
communities? 
Woodland Indians, 

Pilgrims, Plymouth, 

creating a new community. 

   

Europe/America 

How do dreamers lead the 
way? 
 

Plains Indians, going west, 

Lewis and Clark, wagon 

trains, pioneers. 

 

Early America 

Why are people drawn to 

cities? 

 

Bustling cities, new 

inventions, and 

entertainment.  

 

USA 

How do people 
communicate? 
 

Communication, pony 

express, post office, 

stamps, letter writing. 

 

USA 

Grade 2 

Environment; 

natural 

resources; 

community; 

multicultural; 

geography. 

How do people live on an 
island? 
Islands, geography, 

animals, samurai warriors, 

ritual, art, kabuki, martial 

arts.  

Shogun Japan 

How do people live on the 
coast? 
Coastal living, daily life, 

houses, canoes, totem poles, 

folklore, masks, dances.   

 

Northwest Coast Indians 

How do people live in an 
icy land? 
Arctic environments, 

working with the 

environment, celebrations, 

innovation. 

The Arctic 

How do we live in the 
United States of America? 
20th century, environment, 

diversity, technology, 

celebration.  

 

USA 
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Grade 3  

Culture; art; myth 

and stories; 

travel and trade, 

exploration; 

geography. 

How do different 
cultures inhabit the 
same land? 
Exchange of goods and 

ideas, food, farming 

techniques, daily life, 

colonists & Indians.  

America 

How do individuals shape 
culture? 
 

Icons of the Revolutionary 

War and beyond, symbols, 

founders of our country.  

 

USA 

How do new discoveries 
change culture? 
Westward expansion, Gold 

Rush, pioneers, 

transcontinental railroads, 

the Indian wars, the Trail 

of Tears. 

USA 

How do cultures interact 
and stay unique? 
 

Harlem Renaissance, movies, 

TV, music, popular culture, 

sub-culture, art.  

 

USA 

Grade 4  

Civilization; 

spread of people 

and ideas; belief, 

technology; 

geography. 

How do people plant the 
seeds of a new 
civilization? 
The process of settling in 

a new land, Jamestown, 

puritans, pilgrims, Salem 

Witch Trials, organizing a 

group of people, colonial 

homes and plantations. 

America 

How do ideas found a new 
civilization? 
Revolutionary War and early 

United States, government, 

writing, George Washington, 

Constitution, Declaration of 

Independence, Thomas 

Jefferson.   

 

 

USA 

How do people use ideas 
to justify action? 
 

Slavery, the Civil War, and 

Reconstruction, Abraham 

Lincoln, social stratification.  

 

 

 

 

USA 

What ideas will people 
struggle for? 
 

Civil Rights and Women’s 

Rights, social stratification, 

Eleanor Roosevelt, Amelia 

Earhart, Martin Luther 

King, Jr.  

 

 

USA 

Grade 5  

Civilization; 

government; 

philosophy; 

religion; ideas; 

technology; 

geography. 

How did three worlds 
converge? 
European exploration, 

British colonization of 

America, slavery, 

plantations, indentured 

servitude, Native 

Americans, daily life, 

economics, policy.  

Europe & North America 

How have ideas ignited 
revolutions? 
French Revolution, 

connection to the American 

Revolution; people and arts 

of the time; Napoleon, 

Toussaint L’Overture, Simón 

Bolívar.    

France 

How can technology change 
life? 

Industrial Revolution, 

technology; factory towns; 

child labor; scientific 

discoveries; inventions; 

change over time.   

 

USA  

Who are we? 
 

Decade by decade 

exploration of the 20th 

century; American cultural 

identity; cultural change 

over time. 

 

USA 

 



Grades K-6
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Common Core State Standards  •  GRADE 6
College and Career Readiness Anchor Standards for Reading

Key Ideas and Details

1.  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support 
conclusions drawn from the text.

2.  Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4.  Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.

5.  Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other 
and the whole.

6.  Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7.  Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as in words.

8.  Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence.

9.  Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

KEY

CCSLH 
Common Core State Standards Literacy eHandbook
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Reading for Literature

Key Ideas and Details

1.  Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn 
from the text.    

UNIT 1: 24, 26, 28, 30, 34, 43 
UNIT 2: 168, 170, 172, 175  
UNIT 3: 339, 343, 354, 356, 364, 365  
UNIT 4: 384, 388, 395, 444, 448, 451  
UNIT 5: 542, 544, 549, 578, 580, 585  
UNIT 6: 690, 692, 694, 695, 696, 697

CCSLH: 1.1.A

2.  Determine a theme or central idea of a text and how it is conveyed through particular details; 
provide a summary of the text distinct from personal opinions or judgments.    

UNIT 1: 38, 42, 43, 44–45  
UNIT 2: 169, 174, 175, 176–177  
UNIT 3: 340, 342, 360, 364, 366–367  
UNIT 4: 395, 396–397, 444, 449, 450  
UNIT 5: 549, 550–551, 580, 586–587  
UNIT 6: 697, 698–699

CCSLH: 1.1.B, 1.1.C

3.  Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the 
characters respond or change as the plot moves toward a resolution.    

UNIT 1: 27, 31, 35, 43 
UNIT 2: 171, 173, 175  
UNIT 3: 337, 343, 353, 361, 363 
UNIT 4: 387, 389, 451  
UNIT 5: 543, 549  
UNIT 6: 693

CCSLH: 1.1.D

Craft and Structure

4.  Determine the meaning of words and phrases as they are used in a text, including figurative and 
connotative meanings; analyze the impact of a specific word choice on meaning and tone.    

UNIT 1: 29, 37  
UNIT 2: 170, 258–259  
UNIT 3: 335, 341, 355, 359  
UNIT 4: 443  
UNIT 5: 543, 547, 579, 580  
UNIT 6: 702–703

CCSLH: 1.2.A, 1.2.B
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5.  Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text 
and contributes to the development of the theme, setting, or plot.

UNIT 1: 37, 136–137  
UNIT 2: 171, 174, 258–259  
UNIT 3: 339, 363, 370/371–372/373  
UNIT 4: 389, 394, 445, 449, 486–487  
UNIT 5: 547, 581, 590–591  
UNIT 6: 695, 702–703

CCSLH: 1.2.C, 1.2.D, 1.2.E

6.  Explain how an author develops the point of view of the narrator or speaker in a text.    UNIT 1: 33  
UNIT 4: 385, 441, 443  
UNIT 6: 691, 697

CCSLH: 1.2.F

Integration of Knowledge and Ideas

7.  Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing 
an audio, video, or live version of the text, including contrasting what they “see” and “hear” when 
reading the text to what they perceive when they listen or watch.    

UNIT 1: 22 
UNIT 2: 166 
UNIT 3: 333, 350 
UNIT 4: 383, 438, 486–487  
UNIT 5: 540, 577, 590–591  
UNIT 6: 688, 702–703

CCSLH: 1.3.A

8.  (Not applicable to literature)  

9.  Compare and contrast texts in different forms or genres (e.g., stories and poems; historical novels 
and fantasy stories) in terms of their approaches to similar themes and topics.    

UNIT 4: 452, 486–487 

CCSLH: 1.3.B
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Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend literature, including stories, dramas, and poems, in 
the grades 6–8 text complexity band proficiently, with scaffolding as needed at the high end of the 
range.

UNIT 1: 22–45, 136–137  
UNIT 2: 166–177, 258–259  
UNIT 3: 332–345, 350–367, 370/371–372/373  
UNIT 4: 382–397, 438–453, 486–487  
UNIT 5: 540–551, 576–580, 590–591  
UNIT 6: 688–699, 702–703

Reading selections in the Grade 6 Student Anthology and Leveled 
Readers in SRA Imagine It! fall within the recommended Lexile 
range 955–1155 required by the Common Core State Standards for 
grades 6–8.

Reading Standards for Informational Text

Key Ideas and Details

1.  Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn 
from the text.

UNIT 1: 54, 71, 91, 107, 111, 131 
UNIT 2: 149, 153, 159, 207, 231, 253 
UNIT 3: 272, 281, 299, 320, 324, 325 
UNIT 4: 417, 427, 431, 468, 476, 481 
UNIT 5: 506, 507, 526, 533, 562, 569 
UNIT 6: 613, 635, 657, 675, 679, 681

CCSLH: 2.1.A

2.  Determine a central idea of a text and how it is conveyed through particular details; provide a 
summary of the text distinct from personal opinions or judgments.   

UNIT 1: 65, 67, 71
UNIT 2: 150, 158, 188, 245, 247, 251 
UNIT 3: 291, 292, 293, 298, 309, 311 
UNIT 4: 406, 411, 416 
UNIT 5: 505, 518, 526, 532, 562 
UNIT 6: 604, 609, 610, 668, 674, 680

CCSLH: 2.1.B, 2.1.C

149

Common Core State Standards • Grade 6 Page References



3.  Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a 
text (e.g., through examples or anecdotes).   

UNIT 1: 103, 109, 125, 129 
UNIT 2: 185, 191, 193 
UNIT 3: 271, 319 
UNIT 4: 407, 413, 429, 465, 467, 473 
UNIT 5: 525, 527, 531, 561, 563, 583 
UNIT 6: 603, 611, 623, 653, 655

CCSLH: 2.1.D

Craft and Structure

4.  Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings.   

UNIT 1: 81, 89 
UNIT 2: 187, 229–230 
UNIT 3: 295, 313, 315, 321, 323 
UNIT 4: 431 
UNIT 5: 519, 523, 529, 585 
UNIT 6: 605, 607, 649, 669, 671, 677

CCSLH: 2.2.A, 2.2.B

5.  Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a 
text and contributes to the development of the ideas.   

UNIT 1: 54, 63, 69, 130, 134–135 
UNIT 2: 151, 223, 243, 249 
UNIT 3: 271, 273, 328–329, 346–347 
UNIT 4: 407, 413, 463, 477 
UNIT 5: 503, 507, 510–511, 562, 564–565 
UNIT 6: 627, 633, 645, 660–661, 700–701

CCSLH: 2.2.C

6.  Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.   UNIT 1: 55, 61, 85, 87, 91, 127 
UNIT 2: 241 
UNIT 3: 297 
UNIT 5: 581

CCSLH: 2.2.D
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Integration of Knowledge and Ideas

7.  Integrate information presented in different media or formats (e.g., visually, quantitatively) as well 
as in words to develop a coherent understanding of a topic or issue.

UNIT 1: 63, 69, 134–135 
UNIT 2: 162–163, 199, 205, 243, 249 
UNIT 3: 275, 284–285, 302–303, 346–347 
UNIT 4: 398–399, 415, 420–421, 434–435, 472–473, 484–485 
UNIT 5: 517, 530, 552–553, 562, 572–573, 588–589 
UNIT 6: 614–615, 630–631, 638–639, 684–685

CCSLH: 2.3.A

8.  Trace and evaluate the argument and specific claims in a text, distinguishing claims that are 
supported by reasons and evidence from claims that are not.   

UNIT 1: 134–135 
UNIT 2: 157, 227, 229, 234–235 
UNIT 3: 277, 279 
UNIT 4: 398–399 
UNIT 6: 673 

CCSLH: 2.3.B

9.  Compare and contrast one author’s presentation of events with that of another (e.g., a memoir 
written by and a biography on the same person).   

UNIT 6: 654–657, 660–661

CCSLH: 2.3.C

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend literary nonfiction in the grades 6–8 text complexity 
band proficiently, with scaffolding as needed at the high end of the range.

UNIT 1: 52–73, 78–93, 98–113, 118–133 
UNIT 2: 146–161, 182–209, 214–233, 238–255 
UNIT 3: 268–283, 288–301, 306–327 
UNIT 4: 402–419, 424–433, 458–483 
UNIT 5: 496–509, 514–535, 556–571, 581–587 
UNIT 6: 600–613, 618–637, 642–659, 664–683

Reading selections in the Grade 6 Student Anthology and Leveled 
Readers in SRA Imagine It! fall within the recommended Lexile 
range 955–1155 required by the Common Core State Standards for 
grades 6–8. 
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College and Career Readiness Anchor Standards for Writing

Text Types and Purposes

1.  Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

2.  Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and 
analysis of content.

3.  Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

Production and Distribution of Writing

4.  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

5.  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6.  Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

7.  Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject under investigation.

8.  Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding 
plagiarism.

9.  Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, 
purposes, and audiences.
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Writing Standards

Text Types and Purposes

1.  Write arguments to support claims with clear reasons and relevant evidence. UNIT 4: 399F–399G, 421F–421H, 435E–435G

CCSLH: 5.1.A

a.  Introduce claim(s) and organize the reasons and evidence clearly.   UNIT 4: 399F, 421H, 435E–435F

CCSLH: 5.1.A

b.  Support claim(s) with clear reasons and relevant evidence, using credible sources and 
demonstrating an understanding of the topic or text.   

UNIT 4: 399F, 421F–421G, 435E–435F

CCSLH: 5.1.A

c.  Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.   UNIT 4: 399G, 435E–435G 

CCSLH: 5.1.A

d.  Establish and maintain a formal style.   UNIT 4: 399F, 399H, 435G

CCSLH: 5.1.A

e.  Provide a concluding statement or section that follows from the argument presented.   UNIT 4: 399F, 421H, 435G

CCSLH: 5.1.A

2.  Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information 
through the selection, organization, and analysis of relevant content.   

UNIT 1: 75E–75H, 95E–95F, 133I–133J, 141A
UNIT 2: 163E–163H, 179E–179G
UNIT 3: 285E–285F, 285H, 303E–303G, 329E–329G, 347G
UNIT 5: 511E–511H, 537E–537G, 553F, 587G–587I, 595A
UNIT 6: 615E–615H, 639E–639F

CCSLH: 5.1.B
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a.  Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, 
classification, comparison/contrast, and cause/effect; include formatting (e.g., headings), 
graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.   

UNIT 1: 75E–75H, 133I
UNIT 2: 163E–163H
UNIT 3: 285E–285F, 303E–303G, 329E–329G
UNIT 5: 511E–511H, 587G–587I, 595A
UNIT 6: 615E–615H

CCSLH: 5.1.B

b.  Develop the topic with relevant facts, definitions, concrete details, quotations, or other 
information and examples.

UNIT 1: 75H, 95E, 133J
UNIT 2: 179E–179F
UNIT 3: 285H, 303G, 329G, 347G
UNIT 5: 537E–537G, 587I, 595A
UNIT 6: 615H, 639E–639F

CCSLH: 5.1.B

c.  Use appropriate transitions to clarify the relationships among ideas and concepts.   UNIT 1: 95E–95F, 133J
UNIT 2: 176G
UNIT 3: 285H, 329G, 347G
UNIT 5: 511E–511H, 537G, 553F
UNIT 6: 639E–639F

CCSLH: 5.1.B

d.  Use precise language and domain-specific vocabulary to inform about or explain the topic. UNIT 1: 133J
UNIT 2: 163H, 179G
UNIT 3: 285H,303G, 329G
UNIT 5: 537G, 587I
UNIT 6: 639E–639F

CCSLH: 5.1.B
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e.  Establish and maintain a formal style.   UNIT 1: 75H, 95E, 133J
UNIT 2: 179E–179F
UNIT 3: 285H, 303G, 329G, 347G
UNIT 5: 537E–537G, 587I, 595ª
UNIT 6: 615H, 639E–639F

CCSLH: 5.1.B

f.  Provide a concluding statement or section that follows from the information or explanation 
presented.

UNIT 1: 95F, 141A
UNIT 2: 179F
UNIT 3: 285H, 303G, 329G, 347G
UNIT 5: 537G, 587I, 595A 
UNIT 6: 639E–639F

CCSLH: 5.1.B

3.  Write narratives to develop real or imagined experiences or events using effective technique, 
relevant descriptive details, and well-structured event sequences.

UNIT 2: 211F–211H, 235E–235F
UNIT 3: 367J, 377A 
UNIT 4: 455G–455H, 483G

CCSLH: 5.1.C

a.  Engage and orient the reader by establishing a context and introducing a narrator and/or 
characters; organize an event sequence that unfolds naturally and logically.   

UNIT 2: 211F, 211G, 211H
UNIT 3: 367J 
UNIT 4: 455G

CCSLH: 5.1.C

b.  Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, 
events, and/or characters.

UNIT 2: 235E, 235F 
UNIT 3: 367J, 377A 
UNIT 4: 455H, 483G

CCSLH: 5.1.C

c.  Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from 
one time frame or setting to another.

UNIT 2: 235E 
UNIT 3: 367J, 377A 
UNIT 4: 455H, 483G

CCSLH: 5.1.C
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d.  Use precise words and phrases, relevant descriptive details, and sensory language to convey 
experiences and events.

UNIT 2: 235E 
UNIT 3: 367J, 377A 
UNIT 4: 455H, 483G

CCSLH: 5.1.C

e.  Provide a conclusion that follows from the narrated experiences or events. UNIT 2: 235E 
UNIT 4: 483G

CCSLH: 5.1.C

Production and Distribution of Writing

4.  Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience.  (Grade-specific expectations for writing types are 
defined in standards 1–3 above.)

UNIT 1: 49G–49H, 95E–95H, 115G–115H, 133J, 141B
UNIT 2: 163H, 179G, 235E–235F, 235H, 255I–255J
UNIT 3: 285H, 303G–303H, 329G–329H, 347G–347H, 367I, 377B
UNIT 4: 399F–399H, 421H, 435E–435F, 455H, 483J
UNIT 5: 537E–537G, 573F, 587I–587J, 595A–595B
UNIT 6: 615H, 639H, 661G, 685G–685H, 699I–699J, 707A

CCSLH: 5.2.A

5.  With some guidance and support from peers and adults, develop and strengthen writing as needed 
by planning, revising, editing, rewriting, or trying a new approach.  (Editing for conventions should 
demonstrate command of Language standards 1–3 up to and including grade 6 on page 52.)

UNIT 1: 49G–49H, 75E–75H, 95F–95G, 115E–115H, 141A–141B
UNIT 2: 179G–179H, 211E–211H, 235G–235H
UNIT 3: 285E–285H, 303E, 303H, 329E–329F, 329H, 377A–377B
UNIT 4: 399G–399H, 421E–421G, 435G–435H, 455E–455G, 

483G–483I
UNIT 5: 511E–511H, 537H, 553E–553G, 573G–573H, 595B
UNIT 6: 615E–615G, 639G, 661E–661H, 685E–685H, 699G-699J, 

707A–707B

CCSLH: 5.2.A
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6.  Use technology, including the Internet, to produce and publish writing as well as to interact and 
collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of 
three pages in a single sitting.   

UNIT 1: 49H, 95H, 115H, 141B
UNIT 2: 179G, 235G, 263B
UNIT 3: 285H, 303H, 329H, 347H, 377B
UNIT 4: 399H, 435H, 483J, 491B
UNIT 5: 553H, 573H, 587J, 595B
UNIT 6: 639H, 661H, 685H, 699J, 707B

CCSLH: 5.2.A

Research to Build and Present Knowledge

7.  Conduct short research projects to answer a question, drawing on several sources and refocusing the 
inquiry when appropriate.   

UNIT 1: 49A–49D, 75A–75D, 95A–95D, 115A–115D, 133C–133F, 
135A–135D

UNIT 2: 163A–163D, 179A–179D, 211A–211D, 235A–235D, 
255C–255F, 257A–257D 

UNIT 3: 285A–285D, 303A–303D, 329A–329D, 347A–347D, 
367C–367F, 369A–369D

UNIT 4: 399A–399D, 421A–421D, 435A–435D, 455A–455D, 
483C–483F, 485A–485D

UNIT 5: 511A–511D, 537A–537D, 553A–553D, 573A–573D, 
587C–587F, 589A–589D

UNIT 6: 615A–615D, 639A–639D, 661A–661D, 685A–685D, 
699C–699F, 701A–701D

CCSLH: 5.3.A

8.  Gather relevant information from multiple print and digital sources; assess the credibility of each 
source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and 
providing basic bibliographic information for sources.   

UNIT 1: 115M, 115S, 133O, 133U
UNIT 2: 163E–163H, 211E–211H
UNIT 3: 303E–303G
UNIT 4: 421E–421H
UNIT 5: 511E–511H, 537E–537G, 587G–587I
UNIT 6: 615E–615H, 639E

CCSLH: 5.3.A
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9.  Draw evidence from literary or informational texts to support analysis, reflection, and research. UNIT 2: 163G–163H, 179E–179F
UNIT 3: 367I–367J, 377A
UNIT 5: 587G–587H, 587I, 595A
UNIT 6: 615H, 639E

CCSLH: 5.3.B

a.  Apply grade 6 Reading standards to literature (e.g., “Compare and contrast texts in different 
forms or genres [e.g., stories and poems; historical novels and fantasy stories] in terms of their 
approaches to similar themes and topics”).   

UNIT 3: 367I–367J, 377A
UNIT 5: 587G–587H, 587I

CCSLH: 5.3.B

b.  Apply grade 6 Reading standards to literary nonfiction (e.g., “Trace and evaluate the argument and 
specific claims in a text, distinguishing claims that are supported by reasons and evidence from 
claims that are not”).   

UNIT 2: 163G–163H, 179E–179F
UNIT 5: 587G–587H, 595A
UNIT 6: 615H, 639E

CCSLH: 5.3.B

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter 
time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and 
audiences.

UNIT 1: 49G, 75H, 95F–95G, 115E–115H, 133J
UNIT 2: 163H, 179E–179F, 211H, 235E–235F, 255I–255J
UNIT 3: 285H, 303G, 339G, 347G, 367J
UNIT 4: 399F, 421H, 435E–435F, 455H
UNIT 5: 537E–537F, 573F, 587I, 595A
UNIT 6: 615H, 639E, 661G, 685G, 699I, 707A

CCSLH: 5.1.A, 5.1.B, 5.1.C, 5.3.A, 5.4.A
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College and Career Readiness Anchor Standards for Speaking and Listening

Comprehension and Collaboration

1.  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively.

2.  Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.

3.  Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4.  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization, development, and style are appropriate to 
task, purpose, and audience.

5.  Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations.

6.  Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate.

Speaking and Listening Standards

Comprehension and Collaboration

1.  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing 
their own clearly.

UNIT 1: GS2, 43A, 71A, 84, 91A, 93A, 95A–95D, 111A, 131A, 
141C–141H  

UNIT 2: 154, 159A, 175A, 177A, 194, 200, 202, 207A, 211A–211D, 
231A, 233A, 253A, 263C–263H  

UNIT 3: 272, 276, 278, 280, 281A, 285M, 299A, 325A, 329A–329D, 
343A, 365A, 377C–377H  

UNIT 4: 394, 395A, 417A, 428, 431A, 433A, 435A–435D, 451A, 476, 
481A, 483A, 491C–491H 

UNIT 5: 500, 507A, 533A, 546, 549A, 551A, 553A–553D, 566, 569A, 
585A, 587A, 595C–595H  

UNIT 6: 611A, 626, 635A, 637A, 657A, 661A–661D, 661T, 681A, 
696, 697A, 707C–707H

CCSLH: 7.1.A
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a.  Come to discussions prepared, having read or studied required material; explicitly draw on that 
preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas 
under discussion.   

UNIT 1: 43A, 71A, 91A, 111A, 131A  
UNIT 2: 159A, 175A, 207A, 231A, 253A  
UNIT 3: 281A, 299A, 325A, 343A, 365A  
UNIT 4: 395A, 417A, 431A, 451A, 481A  
UNIT 5: 507A, 533A, 549A, 569A, 585A  
UNIT 6: 611A, 635A, 657A, 681A, 697A

CCSLH: 7.1.A

b.  Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles 
as needed.   

UNIT 1: GS2, 43A, 71A, 95A–95D, 111A, 131A  
UNIT 2: 159A, 175A, 207A, 211A–211D, 231A, 253A  
UNIT 3: 281A, 285M, 299A, 329A–329D, 343A, 365A  
UNIT 4: 395A, 417A, 431A, 435A–435D, 451A, 481A  
UNIT 5: 507A, 533A, 549A, 553A–553D, 569A, 585A  
UNIT 6: 611A, 635A, 661A–661D, 661T, 681A, 697A

CCSLH: 7.1.A

c.  Pose and respond to specific questions with elaboration and detail by making comments that 
contribute to the topic, text, or issue under discussion.   

UNIT 1: 43A, 71A, 84, 91A, 111A, 131A  
UNIT 2: 154, 159A, 175A, 194, 200, 202  
UNIT 3: 272, 276, 278, 280, 343A, 365A  
UNIT 4: 394, 417A, 428, 451A, 476  
UNIT 5: 500, 533A, 546, 549A, 566, 585A  
UNIT 6: 611A, 626, 635A, 657A, 681A, 696

CCSLH: 7.1.A

d.  Review the key ideas expressed and demonstrate understanding of multiple perspectives through 
reflection and paraphrasing.   

UNIT 1: 43A, 71A, 73A, 93A, 111A, 141C–141H 
UNIT 2: 159A, 175A, 177A, 207A, 233A, 263C–263H 
UNIT 3: 281A, 283A, 325A, 343A, 365A, 377C–377H
UNIT 4: 395A, 417A, 433A, 451A, 483A, 491C–491H 
UNIT 5: 507A, 533A, 551A, 569A, 587A, 595C–595H
UNIT 6: 611A, 637A, 657A, 681A, 697A, 707C–707H

CCSLH: 7.1.A
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2.  Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) 
and explain how it contributes to a topic, text, or issue under study.

UNIT 1: 18–19, 19I–19N, 134–135  
UNIT 2: 142–143, 143I–143N, 162–163, 179M 
UNIT 3: 264–265, 265I-265N, 302–303, 329T, 346–347  
UNIT 4: 378–379, 379I–379N, 399S, 421M, 472–473, 484–485  
UNIT 5: 492–493, 493I–493N, 552–553, 537M, 572–573, 588–589  
UNIT 6: 596–597, 597I–597N, 630–631, 638–639, 639M, 684–685

CCSLH: 7.1.B

3.  Delineate a speaker’s argument and specific claims, distinguishing claims that are supported by 
reasons and evidence from claims that are not.   

UNIT 1: 95M 
UNIT 4: 399M, 435M 
UNIT 5: 573M 
UNIT 6: 685M

CCSLH: 7.1.C

Presentation of Knowledge and Ideas

4.  Present claims and findings, sequencing ideas logically and using pertinent descriptions, facts, and 
details to accentuate main ideas or themes; use appropriate eye contact, adequate volume, and clear 
pronunciation.   

UNIT 1: 133V, 135A–135C 
UNIT 2: 257A–257C  
UNIT 3: 369A–369C 
UNIT 4: 412M, 485A–485C 
UNIT 5: 573M, 573T, 589A–589C 
UNIT 6: 701A–701C

CCSLH: 7.2.A

5.  Include multimedia components (e.g., graphics, images, music, sound) and visual displays in 
presentations to clarify information.   

UNIT 1: 95M, 135A 
UNIT 2: 255O, 257A  
UNIT 3: 369A 
UNIT 4: 485A 
UNIT 5: 589A 
UNIT 6: 701A

CCSLH: 7.2.A
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6.  Adapt speech to a variety of contexts and tasks, demonstrating command of formal English 
when indicated or appropriate.  (See grade 6 Language standards 1 and 3 on page 52 for specific 
expectations.)

UNIT 2: 179M, 255O 
UNIT 3: 303M, 347M 
UNIT 6: 615M, 661M

CCSLH: 7.2.B

College and Career Readiness Anchor Standards for Language

Conventions of Standard English

1.  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

2.  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language

3.  Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully 
when reading or listening.

Vocabulary Acquisition and Use

4.  Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general 
and specialized reference materials, as appropriate.

5.  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

6.  Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing, speaking, and listening at the college and 
career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.
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Language Standards

Conventions of Standard English

1.  Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking.

UNIT 1: 49K–49L, 75K–75L, 95K–95L, 115K–115L, 133M–133N  
UNIT 2: 163K–163L, 179K–179L, 211K–211L, 235K–235L, 

255M–255N  
UNIT 3: 285K–285L, 303K–303L, 329K–329L, 347K–347L, 

367M–367N, 377G 
UNIT 4: 399K–399L, 421K–421L, 435K–435L, 455K–455L 
UNIT 5: 511K–511L, 573K–573L, 587M–587N  
UNIT 6: 615K–615L, 639K–639L, 661K–661L, 685K–685L, 

699M–699N

CCSLH: 8.1.A, 8.1.B, 8.1.C, 8.1.D, 8.1.E, 8.1.F, 8.1.G, 8.1.H

a.  Ensure that pronouns are in the proper case (subjective, objective, possessive).   UNIT 3: 329K–329L, 377G  
UNIT 6: 661K

CCSLH: 8.1.D

b.  Use intensive pronouns (e.g., myself, ourselves).   CCSLH: 8.1.D

c.  Recognize and correct inappropriate shifts in pronoun number and person.* UNIT 3: 329K–329L, 377G  

CCSLH: 8.1.D

d.  Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents).* CCSLH: 8.1.D
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e.  Recognize variations from standard English in their own and others’ writing and speaking, and 
identify and use strategies to improve expression in conventional language.*

UNIT 1: 49K–49L, 75K–75L, 95K–95L, 115K–115L, 133M–133N  
UNIT 2: 179K–179L, 211K–211L, 235K–235L, 255M–255N, 255O, 

255V  
UNIT 3: 285K–285L, 303K–303L, 329K–329L, 347K–347L, 

367M–367N 
UNIT 4: 399K–399L, 421K –421L, 435K–435L, 455K–455L 
UNIT 5: 511K–511L, 573K–573L, 587M–587N  
UNIT 6: 615K–615L, 639K–639L, 661K–661L, 685K–685L, 

699M–699N

CCSLH: 8.1.H

2.  Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.

UNIT 1: 49I–49J, 75I–75J, 95I–95J, 115I–115J, 133K–133L  
UNIT 2: 163I–163J, 179I–179J, 211I–211J, 235I–235J, 255K–255L, 

255N, 255U, 263G 
UNIT 3: 285I–285J, 303I–303J, 329I–329J, 347I–347J, 367K–367L  
UNIT 4: 399I–399J, 421I–421J, 435I–435J, 455I–455J, 483K–483L  
UNIT 5: 511I–511J, 537I–537J, 553I–553J, 573I–573J, 587K–587L  
UNIT 6: 615I–615J, 639I–639J, 639L, 661I–661J, 685I–685J, 

699K–699L

CCSLH: 8.1.I. 8.1.J, 8.1.K

a.  Use punctuation (commas, parentheses, dashes) to set off nonrestrictive/parenthetical elements.* UNIT 2: 255N, 255U, 263G  
UNIT 6: 639L

CCSLH: 8.1.J

b.  Spell correctly.   UNIT 1: 49I–49J, 75I–75J, 95I–95J, 115I–115J, 133K–133L  
UNIT 2: 163I–163J, 179I–179J, 211I–211J, 235I–235J, 255K–255L  
UNIT 3: 285I–285J, 303I–303J, 329I–329J, 347I–347J, 367K–367L  
UNIT 4: 399I–399J, 421I–421J, 435I–435J, 455I–455J, 483K–483L  
UNIT 5: 511I–511J, 537I–537J, 553I–553J, 573I–573J, 587K–587L  
UNIT 6: 615I–615J, 639I–639J, 661I–661J, 685I–685J, 699K–699L

CCSLH: 8.1.K
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Knowledge of Language

3.  Use knowledge of language and its conventions when writing, speaking, reading, or listening. UNIT 1: 115G, 115M, 115T  
UNIT 2: 235E–235G, 255K–255L  
UNIT 3: 303G, 377A  
UNIT 4: 399E–399H, 421L, 421S, 435G, 455G–455H  
UNIT 5: 537E–537G, 537K–537L, 537S, 573F, 587I  
UNIT 6: 639E–639G, 661G, 685G, 699I

CCSLH: 8.2.A, 8.2.B, 8.2.C, 8.2.D

a.  Vary sentence patterns for meaning, reader/listener interest, and style.* UNIT 4: 421L, 421S  
UNIT 5: 537K–537L, 537S  
UNIT 6: 639F

CCSLH: 8.3.C

b.  Maintain consistency in style and tone.* UNIT 1: 115G, 115M, 115T  
UNIT 2: 235E–235G, 255K–255L  
UNIT 3: 303G, 377A  
UNIT 4: 399E–399H, 435G, 455G–455H  
UNIT 5: 537E–537G, 573F, 587I  
UNIT 6: 639E–639G, 661G, 685G, 699I

CCSLH: 8.3.D
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Vocabulary Acquisition and Use

4.  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 6 reading and content, choosing flexibly from a range of strategies.   

UNIT 1: 20–21, 50O–50R, 50–51, 76O–76R, 76–77, 96–97, 116–117  
UNIT 2: 144–145, 164O–164R, 164–165, 180–181, 212–213, 235M, 

235S, 236O–236R, 236–237  
UNIT 3: 266–267, 286O–286R, 286–287, 304O–304R, 304–305, 

330–331, 348–349  
UNIT 4: 380–381, 400–401, 422–423, 435M, 436–437, 456O–456R, 

456–457, 483O, 483U  
UNIT 5: 494–495, 512–513, 538O–538R, 538–539, 554–555, 

574–575  
UNIT 6: 598–599, 616–617, 640–641, 662–663, 686–687

CCSLH: 8.3.A, 8.3.B, 8.3.C, 8.3.D

a.  Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function 
in a sentence) as a clue to the meaning of a word or phrase.   

UNIT 1: 20–21, 50–51, 76–77, 96–97, 116–117  
UNIT 2: 144–145, 164–165, 180–181, 212–213, 236–237  
UNIT 3: 266–267, 286–287, 304–305, 330–331, 348–349  
UNIT 4: 380–381, 400–401, 422–423, 436–437, 456–457 
UNIT 5: 494–495, 512–513, 538–539, 554–555, 574–575  
UNIT 6: 598–599, 616–617, 640–641, 662–663, 686–687

CCSLH: 8.3.B

b.  Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word 
(e.g., audience, auditory, audible).   

UNIT 1: 50O–50R, 76O–76R 
UNIT 2: 164O–164R, 236O–236R 
UNIT 3: 286O–286R, 286–287, 304O–304R 
UNIT 4: 380–381, 422–423, 456O–456R 
UNIT 5: 512–513, 538O–538R

CCSLH: 8.3.C

c.  Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to 
find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.   

UNIT 2: 235M, 235S  
UNIT 4: 435M, 483O, 483U

CCSLH: 8.3.D
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d.  Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the 
inferred meaning in context or in a dictionary).   

UNIT 1: 20–21, 96–97, 116–117  
UNIT 2: 144–145, 180–181, 212–213, 236–237  
UNIT 3: 304–305, 330–331, 348–349  
UNIT 4: 380–381, 400–401, 456–457  
UNIT 5: 494–495, 538–539, 574–575  
UNIT 6: 598–599, 616–617, 662–663

CCSLH: 8.3.A, 8.3.C

5.  Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings.

UNIT 1: 20O–20R, 50O–50R, 81, 89, 96O–96R 
UNIT 3: 266O–266R, 313, 315, 321, 330O–330R, 348O–348R, 359  
UNIT 4: 380O–380R, 400O–400R, 431, 456O–456R  
UNIT 5: 494O–494R, 512O–512R, 519, 523, 529, 585
UNIT 6: 598O–598R, 669, 671, 677

CCSLH: 8.3.E, 8.3.F

a.  Interpret figures of speech (e.g., personification) in context.   UNIT 1: 81, 89  
UNIT 3: 313, 315, 321, 359  
UNIT 4: 431  
UNIT 5: 519, 523, 529, 585  
UNIT 6: 669, 671, 677

CCSLH: 8.3.E

b.  Use the relationship between particular words (e.g., cause/effect, part/whole, item/category) to 
better understand each of the words.   

UNIT 1: 20O–20R, 50O–50R  
UNIT 3: 266O–266R, 330O–330R, 348O–348R  
UNIT 4: 380O–380R, 400O–400R, 456O–456R  
UNIT 5: 494O–494R

CCSLH: 8.3.F

c.  Distinguish among the connotations (associations) of words with similar denotations (definitions) 
(e.g., stingy, scrimping, economical, unwasteful, thrifty).   

UNIT 1: 96O–96R 
UNIT 5: 512O–512R  
UNIT 6: 598O–598R

CCSLH: 8.3.F
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6.  Acquire and use accurately grade-appropriate general academic and domain-specific words 
and phrases; gather vocabulary knowledge when considering a word or phrase important to 
comprehension or expression.   

UNIT 1: 29, 61, 87, 111, 125, 131  
UNIT 2: 144O–144R, 151, 169, 187, 212O–212R, 251  
UNIT 3: 266O–266R, 273, 293, 304O–304R, 311, 341  
UNIT 4: 387, 400O–400R, 411, 427, 436O–436R, 465  
UNIT 5: 494O–494R, 503, 512O–512R, 517, 549, 563  
UNIT 6: 616O–616R, 625, 640O–640R, 657, 673, 691

CCSLH: 8.3.G

Language Progressive Skills

Below are the grades 3–5 asterisked (*) Language standards indicated by CCSS to be particularly likely to require continued attention in grade 6 as they are applied to 
increasingly sophisticated writing and speaking.   

Conventions of Standard English

L.3.1f.  Ensure subject-verb and pronoun-antecedent agreement. UNIT 2: 179K–179L, 179S, 255M 
UNIT 6: 639K, 639S

CCSLH: 8.1.C, 8.1.D

L.4.1f.  Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons. UNIT 1: 49K–49L, 49S  
UNIT 4: 399K–399L, 399S
UNIT 6: 685L, 685S

CCSLH: 8.1.A

L.4.1g.  Correctly use frequently confused words (e.g., to/too/two; there/their). UNIT 1: 116O–166R, 120, 124, 133K–133L, 141C, 141G 
UNIT 3: 330Q–330R, 336, 338, 347I–347J, 377C, 377G
UNIT 5: 538Q–538R, 546, 548, 553O, 595C
UNIT 6: 640Q–640R, 644, 650, 6610, 707C

CCSLH: 8.1.K

L.5.1d.  Recognize and correct inappropriate shifts in verb tense. UNIT 5: 573K–573L, 573S 

CCSLH: 8.1.C
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L.5.2a.  Use punctuation to separate items in a series. UNIT 3: 285K–285L, 285S  
UNIT 6: 661K

CCSLH: 8.1.J

Knowledge of Language

L.3.3a.  Choose words and phrases for effect. UNIT 1: 49M, 49T, 115M, 115T 
UNIT 2: 187 
UNIT 3: 347M, 347T, 355 
UNIT 4: 435M, 483H, 483V
UNIT 5: 547, 573F, 579
UNIT 6: 615M, 615T, 649, 651, 661G, 677

CCSLH: 8.2.A

L.4.3a.  Choose words and phrases to convey ideas precisely. UNIT 2: 223  
UNIT 3: 303H, 315, 335, 341, 347M, 347S  
UNIT 4: 431, 435M, 483H, 483V
UNIT 6: 615M, 615T, 685G

CCSLH: 8.2.A

L.4.3b.  Choose punctuation for effect. UNIT 2: 255N, 255U, 263G  
UNIT 4: 421L, 421S, 491G
UNIT 5: 537K
UNIT 6: 639L

CCSLH: 8.2.B
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Indiana’s Academic Standards for Mathematics 
 

Grade 6 
 

1 

Standard 1 
Number Sense 
Students compare and order positive and negative integers, decimals, fractions, and mixed 
numbers. They find multiples and factors. 
 
6.1.1 Understand and apply the basic concept of negative numbers (e.g., on a number line, in 

counting, in temperature, in “owing”). 
 
Understand concepts of positive and negative integers  
Incremental Instruction 
Lessons: 14, 100, 112 
 
Continual Practice and Review 
Warm Up: 86, 103 
Lesson Practice: 14, 100, 112 
Mixed Practice: 14, 15, 18, 19, 20, 21, 22, 29, 34, 35, 37, 43, 46, 48, 57, 59, 62, 63, 64, 

66, 69, 73, 85, 100, 105 
 

6.1.2 Interpret the absolute value of a number as the distance from zero on a number line, and 
find the absolute value of real numbers. 
 
Understand concepts of positive and negative integers  
Incremental Instruction 
Lessons: 14, 100, 112 
 
Continual Practice and Review 
Warm Up: 86, 103 
Lesson Practice: 14, 100, 112 
Mixed Practice: 14, 15, 18, 19, 20, 21, 22, 29, 34, 35, 37, 43, 46, 48, 57, 59, 62, 63, 64, 

66, 69, 73, 85, 100, 105 
 
Understand that the length of a horizontal line segment on a coordinate plane equals 
the difference between the x-coordinates and that the length of a vertical line 
segment on a coordinate plane equals the difference between the y-coordinates. 
Incremental Instruction 
Lessons: INV. 7 
 
Continual Practice and Review 
Lesson Practice: INV. 7 
Mixed Practice: 75, 76, 85, 88, 92, 94, 96, 101, 102, 112, 113, 116, 117, 120 
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6.1.3 Compare and represent on a number line positive and negative integers, fractions, 
decimals (to hundredths), and mixed numbers. 
 
Compare, order, and understand different rational numbers with and without 
number lines 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 

24, 25, 26, 29, 30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 
46, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 59, 61, 62, 63, 65, 66, 67, 68, 
70, 72, 73, 74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 91, 92, 94, 95, 
98, 99, 100, 101, 104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 
24, 25, 26, 29, 30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 
46, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 59, 61, 62, 63, 65, 66, 67, 68, 
70, 72, 73, 74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 91, 92, 94, 95, 
98, 99, 100, 101, 104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 
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6.1.4 Convert between any two representations of numbers (fractions, decimals, and percents) 
without the use of a calculator. 
 
Select, apply, and translate among mathematical representations to solve problems; 
e.g., representing a number as a fraction, decimal or percent as appropriate for a 
problem 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 
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6.1.5 Recognize decimal equivalents for commonly used fractions without the use of a 
calculator. 
 
Relate decimals to fractions  
Incremental Instruction 
Lessons: 35, 73, 74, 75, 94, 99, 115 
 
Continual Practice and Review 
Warm Up: 102, 103, 105, 107, 108, 110, 112, 114, 116, 118, 120 
Lesson Practice: 35, 73, 74, 75, 94, 99, 115 
Mixed Practice: 9, 10, 35, 36, 37, 38, 45, 46, 48, 51, 53, 74, 75, 76, 77, 78, 80, 81, 82, 

83, 84, 85, 86, 87, 88, 89, 91, 92, 93, 98, 99, 101, 103, 104, 106, 107, 
108, 109, 110, 111, 112, 115 

 
Represent decimals in equivalent forms  
Incremental Instruction 
Lessons: 35, 41, 43, 44, 46, 53, 73, 74, 75, 94, 99, 105, 115 
 
Continual Practice and Review 
Warm Up: 102, 103, 105, 107, 108, 110, 112, 114, 116, 118, 120 
Lesson Practice: 35, 41, 43, 44, 46, 53, 73, 74, 75, 94, 99, 105, 115 
Mixed Practice: 9, 10, 35, 36, 37, 38, 39, 45, 46, 48, 51, 53, 74, 75, 76, 77, 78, 80, 81, 

82, 83, 84, 85, 86, 87, 88, 89, 91, 92, 93, 95, 98, 99, 101, 102, 103, 
104, 106, 107, 108, 109, 110, 111, 112, 115 

 
Represent fractions in equivalent forms 
Incremental Instruction 
Lessons: INV. 2, 26, 29, 35, 42, 53, 54, 55, 56, 57, 59, 61, 62, 63, 66, 67, 68, 

70, 72, 73, 74, 75, 76, 94, 95, 99, 115 
 
Continual Practice and Review 
Warm Up: 32, 33, 35, 37, 39, 41, 42, 44, 46, 48, 50, 52, 54, 55, 56, 58, 59, 60, 62, 

64, 66, 67, 69, 70, 73, 74, 76, 78, 80, 83, 86, 90, 93, 95, 98, 100, 102, 
103, 105, 107, 108, 110, 112, 114, 116, 118, 120 

Lesson Practice: INV. 2, 26, 29, 35, 42, 53, 54, 55, 56, 57, 59, 61, 62, 63, 66, 67, 68, 
70, 72, 73, 74, 75, 76, 94, 95, 99, 115 

Mixed Practice: 6, 17, 21, 22, 23, 32, 35, 36, 37, 38, 39, 41, 46, 47, 48, 49, 50, 51, 52, 
53, 54, 55, 56, 57, 58, 59, 60, 61, 62, 63, 64, 65, 67, 68, 73, 74, 75, 77, 
85, 93, 96, 99, 101, 102, 106, 108, 109, 112, 113, 114, 115, 116, 117, 
118, 119 

 



SAXON PUBLISHERS Math 7/6: An Incremental Development ©2004 
correlated to 

Indiana’s Academic Standards for Mathematics 
 

Grade 6 
 

5 

6.1.6 Use models to represent ratios. 
 
Demonstrate the meaning of ratio in different contexts 
Incremental Instruction 
Lessons: 23, 80, 88, 101, INV. 11 
 
Continual Practice and Review 
Lesson Practice: 23, 80, 88, 101, INV. 11 
Mixed Practice: 22, 23, 24, 25, 27, 29, 31, 32, 34, 36, 39, 40, 44, 46, 51, 54, 55, 56, 57, 

60, 61, 66, 67, 69, 74, 79, 80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 93, 
95, 96, 98, 101, 102, 103, 104, 105, 106, 107, 108, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

 
6.1.6 Find the least common multiple and the greatest common factor of whole numbers. Use 

them to solve problems with fractions (e.g., to find a common denominator to add two 
fractions or to find the reduced form for a fraction). 
 
Identify factors and common factors of a set of whole numbers  
Incremental Instruction 
Lessons: 19, 20, 21, 29, 65, 67 
 
Continual Practice and Review 
Warm Up: 70, 71, 76, 96 
Lesson Practice: 19, 20, 21, 29, 65, 67 
Mixed Practice: 19, 20, 21, 22, 23, 24, 25, 26, 28, 30, 33, 36, 38, 42, 44, 50, 51, 53, 55, 

56, 57, 62, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 77, 78, 79, 81, 
82, 83, 84, 88, 91, 93, 97, 99, 104, 105, 106, 107, 110, 111, 116, 117, 
120 

 
Identify multiples and common multiples of whole numbers  
Incremental Instruction 
Lessons: 25, 30 
 
Continual Practice and Review 
Warm Up: 88, 111 
Lesson Practice: 25, 30 
Mixed Practice: 25, 28, 30, 31, 32, 34, 37, 39, 40, 43, 44, 45, 48, 51, 52, 53, 54, 55, 57, 

71, 74, 108, 114 
(continued on next page) 
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(continued from previous page 
Solve addition problems with fractions  
Incremental Instruction 
Lessons: 24, 26, 36, 43, 55, 56, 57, 59, 61, 72 
 
Continual Practice and Review 
Lesson Practice: 24, 26, 36, 43, 55, 56, 57, 59, 61, 72 
Mixed Practice: 24, 25, 26, 27, 28, 29, 33, 34, 35, 36, 37, 39, 40, 41, 42, 43, 46, 47, 48, 

50, 53, 54, 55, 56, 57, 58, 59, 60, 61, 62, 63, 64, 65, 66, 67, 70, 71, 74, 
75, 76, 77, 78, 79, 80, 84, 85, 86, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
102, 103, 105, 107, 110, 114, 120 

 
Solve subtraction problems with fractions  
Incremental Instruction 
Lessons: 24, 26, 36, 43, 55, 56, 57, 63 
 
Continual Practice and Review 
Lesson Practice: 24, 26, 36, 43, 55, 56, 57, 63 
Mixed Practice: 24, 25, 26, 27, 28, 29, 31, 33, 34, 35, 36, 37, 38, 40, 42, 43, 44, 46, 47, 

48, 50, 51, 52, 53, 54, 55, 56, 57, 59, 60, 61, 64, 66, 67, 68, 69, 70, 74, 
75, 77, 78, 79, 80, 82, 83, 84, 85, 86, 89, 90, 91, 95, 96, 97, 98, 99, 
103, 106, 112, 113, 117, 118 

 
Standard 2 
Computation 
Students solve problems involving addition, subtraction, multiplication, and division of integers. 
They solve problems involving fractions, decimals, ratios, proportions, and percentages. 
 
6.2.1 Add and subtract positive and negative integers. 

 
Solve addition problems with integers  
Incremental Instruction 
Lessons: 11, 12, 100, 104 
 
Continual Practice and Review 
Lesson Practice: 11, 12, 100, 104 
Mixed Practice: 11, 12, 100, 101, 104, 105, 109, 110, 111, 112, 113, 114, 115, 116, 

117, 118, 119, 120 
 
(continued on next page) 
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Solve subtraction problems with integers  
Incremental Instruction 
Lessons: 11, 12, 13, 100, 104 
 
Continual Practice and Review 
Lesson Practice: 11, 12, 13, 100, 104 
Mixed Practice: 11, 12, 29, 37, 64, 66, 69, 71, 72, 85, 87, 100, 101, 104, 105, 109, 110, 

111, 112, 113, 114, 115, 116, 118, 119, 120 
 
Understand concepts of positive and negative integers  
Incremental Instruction 
Lessons: 14, 100, 112 
 
Continual Practice and Review 
Warm Up: 86, 103 
Lesson Practice: 14, 100, 112 
Mixed Practice: 14, 15, 18, 19, 20, 21, 22, 29, 34, 35, 37, 43, 46, 48, 57, 59, 62, 63, 64, 

66, 69, 73, 85, 100, 105 
 

6.2.2 Multiply and divide positive and negative integers. 
 
Solve division problems with integers with and without remainders  
Incremental Instruction 
Lessons: 112 
 
Continual Practice and Review 
Lesson Practice: 112 
Mixed Practice: 112, 113, 115, 117 
 
Solve multiplication problems with integers  
Incremental Instruction 
Lessons: 112 
 
Continual Practice and Review 
Lesson Practice: 112 
Mixed Practice: 112, 113, 115, 117, 119 
 
(continued on next page) 
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Understand concepts of positive and negative integers  
Incremental Instruction 
Lessons: 14, 100, 112 
 
Continual Practice and Review 
Warm Up: 86, 103 
Lesson Practice: 14, 100, 112 
Mixed Practice: 14, 15, 18, 19, 20, 21, 22, 29, 34, 35, 37, 43, 46, 48, 57, 59, 62, 63, 64, 

66, 69, 73, 85, 100, 105 
 

6.2.3 Multiply and divide decimals. 
 
Solve division problems with decimals 
Incremental Instruction 
Lessons: 45, 49, 52, 53 
 
Continual Practice and Review 
Warm Up: 47, 48, 66, 68, 69, 70, 71, 72, 73, 75, 76, 77, 78, 79, 80, 81, 82, 84, 85, 

86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 99, 100, 101, 102, 
103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 114, 115, 116, 
117, 118, 119, 120 

Lesson Practice: 45, 49, 52, 53 
Mixed Practice: 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 

55, 56, 57, 58, 60, 61, 63, 64, 65, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 
79, 80, 82, 84, 86, 88, 90, 94, 96, 97, 98, 100, 104, 105, 106, 107, 111, 
112, 113, 116, 120 

 
Solve multiplication problems with decimals 
Incremental Instruction 
Lessons: 2, 39, 46, 53 
 
Continual Practice and Review 
Warm Up: 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61, 62, 64, 65, 66, 67, 68, 

69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 80, 81, 82, 83, 84, 85, 86, 87, 
88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 99, 100, 101, 102, 103, 105, 
106, 107, 108, 109, 110, 111, 112, 113, 114, 115, 116, 117, 118, 119, 
120 

Lesson Practice: 2, 39, 46, 53 
Mixed Practice: 4, 5, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 25, 26, 

27, 28, 29, 39, 40, 45, 46, 50, 51, 55, 56, 58, 59, 60, 61, 62, 63, 68, 73, 
75, 76, 79, 81, 83, 85, 86, 87, 92, 94, 96, 97, 98, 99, 101, 105, 117 
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6.2.4 Explain how to multiply and divide positive fractions and perform the calculations. 
 
Solve division problems with fractions  
Incremental Instruction 
Lessons: 50, 68, 72, 111 
 
Continual Practice and Review 
Lesson Practice: 50, 68, 72, 111 
Mixed Practice: 27, 30, 35, 38, 39, 42, 46, 49, 51, 52, 53, 55, 56, 57, 59, 60, 61, 62, 63, 

66, 67, 68, 69, 70, 71, 72, 73, 74, 76, 77, 78, 79, 85, 86, 87, 88, 89, 91, 
95, 97, 98, 102, 106, 109, 110, 114, 118 

 
Solve multiplication problems with fractions  
Incremental Instruction 
Lessons: 29, 66, 72 
 
Continual Practice and Review 
Warm Up: 21, 22, 23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 

40, 41, 42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 
59, 60, 61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 
78, 79, 80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 
97, 98, 99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 29, 66, 72 
Mixed Practice: 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 25, 26, 27, 28, 

29, 31, 33, 34, 36, 37, 39, 40, 41, 42, 43, 44, 45, 46, 51, 53, 57, 58, 59, 
60, 62, 65, 66, 67, 68, 69, 70, 72, 75, 77, 78, 79, 80, 81, 82, 83, 84, 85, 
86, 87, 88, 89, 90, 91, 92, 95, 96, 98, 99, 101, 102, 103, 105, 108, 113, 
114, 115, 117, 120 

 
6.2.5 Solve problems involving addition, subtraction, multiplication, and division of positive 

fractions and explain why a particular operation was used for a given situation. 
 
Solve division problems with fractions  
Incremental Instruction 
Lessons: 50, 68, 72, 111 
 
Continual Practice and Review 
Lesson Practice: 50, 68, 72, 111 
Mixed Practice: 27, 30, 35, 38, 39, 42, 46, 49, 51, 52, 53, 55, 56, 57, 59, 60, 61, 62, 63, 

66, 67, 68, 69, 70, 71, 72, 73, 74, 76, 77, 78, 79, 85, 86, 87, 88, 89, 91, 
95, 97, 98, 102, 106, 109, 110, 114, 118 

(continued on next page) 
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Solve multiplication problems with fractions  
Incremental Instruction 
Lessons: 29, 66, 72 
 
Continual Practice and Review 
Warm Up: 21, 22, 23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 

40, 41, 42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 
59, 60, 61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 
78, 79, 80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 
97, 98, 99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 29, 66, 72 
Mixed Practice: 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 25, 26, 27, 28, 

29, 31, 33, 34, 36, 37, 39, 40, 41, 42, 43, 44, 45, 46, 51, 53, 57, 58, 59, 
60, 62, 65, 66, 67, 68, 69, 70, 72, 75, 77, 78, 79, 80, 81, 82, 83, 84, 85, 
86, 87, 88, 89, 90, 91, 92, 95, 96, 98, 99, 101, 102, 103, 105, 108, 113, 
114, 115, 117, 120 

 
Solve addition problems with fractions  
Incremental Instruction 
Lessons: 24, 26, 36, 43, 55, 56, 57, 59, 61, 72 
 
Continual Practice and Review 
Lesson Practice: 24, 26, 36, 43, 55, 56, 57, 59, 61, 72 
Mixed Practice: 24, 25, 26, 27, 28, 29, 33, 34, 35, 36, 37, 39, 40, 41, 42, 43, 46, 47, 48, 

50, 53, 54, 55, 56, 57, 58, 59, 60, 61, 62, 63, 64, 65, 66, 67, 70, 71, 74, 
75, 76, 77, 78, 79, 80, 84, 85, 86, 89, 90, 91, 92,93, 94, 95, 96, 97, 98, 
102, 103, 105, 107, 110, 114, 120 

 
Solve subtraction problems with fractions  
Incremental Instruction 
Lessons: 24, 26, 36, 43, 55, 56, 57, 63 
 
Continual Practice and Review 
Lesson Practice: 24, 26, 36, 43, 55, 56, 57, 63 
Mixed Practice: 24, 25, 26, 27, 28, 29, 31, 33, 34, 35, 36, 37, 38, 40, 42, 43, 44, 46, 47, 

48, 50, 51, 52, 53, 54, 55, 56, 57, 59, 60, 61, 64, 66, 67, 68, 69, 70, 74, 
75, 77, 78, 79, 80, 82, 83, 84, 85, 86, 89, 90, 91, 95, 96, 97, 98, 99, 
103, 106, 112, 113, 117, 118 

 
(continued on next page) 
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Relate informal language to mathematical language and symbols, choosing 
appropriate operations and symbols 
Incremental Instruction 
Lessons: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
 
Continual Practice and Review 
Lesson Practice: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
Mixed Practice: 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 

24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 
43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61, 
62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 80, 
81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 99, 
100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

 
Apply basic operations in problem-solving situations involving whole numbers, 
decimals, fractions, mixed numbers, and money 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

(continued on next page) 
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Apply basic operations in problem-solving situations involving whole numbers, 
decimals, fractions, mixed numbers, and money (continued) 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106,107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
6.2.6 Interpret and use ratios to show the relative sizes of two quantities. Use the notations: a/b, 

a to b, a:b. 
 
Demonstrate the meaning of ratio in different contexts 
Incremental Instruction 
Lessons: 23, 80, 88, 101, INV. 11 
 
Continual Practice and Review 
Lesson Practice: 23, 80, 88, 101, INV. 11 
Mixed Practice: 22, 23, 24, 25, 27, 29, 31, 32, 34, 36, 39, 40, 44, 46, 51, 54, 55, 56, 57, 

60, 61, 66, 67, 69, 74, 79, 80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 93, 
95, 96, 98, 101, 102, 103, 104, 105, 106, 107, 108, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

(continued on next page) 
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(continued from previous page) 
Solve problems with ratios 
Incremental Instruction 
Lessons: 85, 88, 101, 105, INV. 11, 114 
 
Continual Practice and Review 
Lesson Practice: 85, 88, 101, 105, INV. 11, 114 
Mixed Practice: 23, 24, 28, 29, 31, 32, 34, 36, 40, 46, 51, 54, 55, 56, 66, 74, 76, 77, 79, 

80, 81, 82, 83, 85, 86, 87, 88, 89, 90, 93, 96, 98, 101, 103, 104, 105, 
106, 107, 108, 110, 111, 112, 113, 114, 115, 116, 117, 119, 120 

 
6.2.7 Understand proportions and use them to solve problems. 

 
Solve problems with proportions  
Incremental Instruction 
Lessons: INV. 1, 85, 88, 101, 105, 114 
 
Continual Practice and Review 
Lesson Practice: INV. 1, 85, 88, 101, 105, 114 
Mixed Practice: 13, 74, 83, 84, 85, 87, 88, 89, 91, 92, 94, 95, 96, 99, 100, 101, 102, 

103, 104, 105, 106, 107, 108, 111, 112, 118, 119 
 

6.2.8 Calculate given percentages of quantities and solve problems involving discounts at sales, 
interest earned, and tips. 
 
Solve problems with percents 
Incremental Instruction 
Lessons: 33, 39, 41, 58, 99, 115, 119 
 
Continual Practice and Review 
Warm Up: 52, 99, 102, 103, 105, 107, 115, 119 
Lesson Practice: 33, 39, 41, 58, 99, 115, 119 
Mixed Practice: 12, 22, 23, 24, 25, 26, 27, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 

43, 44, 45, 52, 53, 57, 59, 62, 69, 75, 76, 77, 78, 80, 82, 83, 90, 94, 98, 
99, 104, 105, 107, 108, 109, 110, 111, 112, 114, 115, 117, 118, 119, 
120,  

(continued on next page) 
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Develop meaning for percents, including percents greater than 100 and less than 1 
Incremental Instruction 
Lessons: INV. 2, 22, 26, 33, 41, 99, 115, 119 
 
Continual Practice and Review 
Warm Up: 102, 103, 105, 107, 108, 110, 112, 114, 116, 115, 118, 120 
Lesson Practice: INV. 2, 22, 26, 33, 41, 99, 115, 119 
Mixed Practice: 12, 23, 24, 25, 27, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 

45, 52, 53, 57, 59, 62, 69, 75, 76, 77, 78, 80, 82, 83, 90, 94, 98 
 
6.2.9 Use estimation to decide whether answers are reasonable in decimal problems. 

 
Use methods of estimation appropriate to a given situation 
Incremental Instruction 
Lessons: 16, 46, 86, 89, 118 
 
Continual Practice and Review 
Lesson Practice: 16, 46, 86, 89, 118 
Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 18, 23, 24, 30, 31, 33, 34, 36, 39, 42, 

45, 46, 47, 49, 54, 56, 60, 61, 74, 76 
 
Justify why an answer is reasonable 
Continual Practice and Review 
Mixed Practice: 37, 46, 49, 56 
 
Evaluate solutions for reasonableness 
Incremental Instruction 
Lessons: 46 
 
Continual Practice and Review 
Lesson Practice: 46 
Mixed Practice: 37, 46, 48, 49, 50, 54, 56, 60, 61, 63, 75, 97 
 
Show evidence that computational results are reasonable 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 33, 42, 46 
 
Continual Practice and Review 
Lesson Practice: 1, 2, 3, 4, 33, 42, 46 
Mixed Practice: 4, 37, 48, 49, 50, 54, 56, 60, 61, 63, 97 
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6.2.10 Use mental arithmetic to add or subtract simple fractions and decimals. 
 
Develop and solve problems using mental calculation when appropriate 
Incremental Instruction 
Lessons: 46, 52 
 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 46, 52 
Mixed Practice: 34, 35, 37, 39, 40, 41, 42, 43, 44, 47, 51, 54, 58, 59, 60, 62, 67, 68, 69, 

70, 76, 101, 103, 105, 106, 107, 109, 111, 112, 113, 114, 115, 117, 120 
 
Apply estimation skills to solve problems involving common percents and equivalent 
fractions  
Continual Practice and Review 
Mixed Practice: 41, 44, 49, 77 
 
(continued on next page) 
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(continued from previous page) 
Use a variety of strategies, including proportional reasoning, to estimate, compute, 
solve and explain solutions to problems involving integers, fractions, decimals, and 
percents. 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 
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Standard 3 
Algebra and Functions  
Students write verbal expressions and sentences as algebraic expressions and equations. They 
evaluate algebraic expressions, solve simple linear equations, and graph and interpret their 
results. They investigate geometric relationships and describe them algebraically. 
 
6.3.1 Write and solve one-step linear equations and inequalities in one variable and check the 

answers. 
 
Distinguish between linear and non-linear functions  
Incremental Instruction 
Lessons: 96 
 
Continual Practice and Review 
Lesson Practice: 96 
 
Graph linear equations and inequalities 
Incremental Instruction 
Lessons: 96 
 
Continual Practice and Review 
Lesson Practice: 96 
 

6.3.2 Write and use formulas with up to three variables to solve problems. 
 
Solve problems using proportion formulas 
Incremental Instruction 
Lessons: 85, 88, 101, 105, INV. 11, 114 
 
Continual Practice and Review 
Lesson Practice: 85, 88, 101, 105, INV. 11, 114 
Mixed Practice: 13, 74, 83, 84, 85, 87, 88, 89, 91, 92, 94, 95, 96, 99, 100, 101, 102, 

103, 104, 105, 106, 107, 108, 111, 112, 118, 119 
 
(continued on next page) 
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(continued from previous page) 
Develop and use formulas to find areas of two-dimensional regions  
Incremental Instruction 
Lessons: 31, 71, 79, 86, 107, 118 
 
Continual Practice and Review 
Warm Up: 69, 74, 84, 94, 99, 107 
Lesson Practice: 31, 71, 79, 86, 107, 118 
Mixed Practice: 31, 32, 33, 35, 36, 38, 39, 40, 41, 42, 43, 46, 47, 48, 49, 57, 58, 63, 64, 

65, 68, 70 
 
Understand the concept of the constant as the ratio of the circumference to the 
diameter of a circle. Develop and use the formulas for the circumference and area of 
a circle. 
Incremental Instruction 
Lessons: 27, 47, INV. 6, 86, 120 
 
Continual Practice and Review 
Lesson Practice: 27, 47, INV. 6, 86, 120 
Mixed Practice: 46, 47, 48, 49, 50, 51, 53, 54, 55, 56, 57, 59, 60, 61, 62, 63, 65, 67 
 
Develop and use formulas to find perimeters of two -dimensional regions  
Incremental Instruction 
Lessons: 8, 47, 69, 103 
 
Continual Practice and Review 
Warm Up: 4, 49, 69, 74, 89, 102, 107 
Lesson Practice: 8, 47, 69, 103 
Mixed Practice: 8, 9, 10, 11, 12, 14, 16, 19, 20, 21, 22, 25, 26, 32, 33, 35, 36, 39, 41, 

42, 43, 45, 46, 47, 49, 50, 51, 53, 54, 56, 57, 58, 60, 63, 65, 66, 67, 71, 
72, 76, 77, 78, 79, 80, 81, 83, 88, 89, 90, 91, 92, 100, 102, 103, 104, 
105, 106, 108, 109, 110, 112, 114, 115, 118 

 
Develop and use formulas to find surface areas of three-dimensional regions  
Incremental Instruction 
Lessons: INV. 6 
 
Continual Practice and Review 
Warm Up: 28, 33 
Lesson Practice: INV. 6 
Mixed Practice: 61, 64, 94, 112 
 
(continued on next page) 
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(continued from previous page) 
Develop and use formulas to find volumes of three-dimensional regions  
Incremental Instruction 
Lessons: 82, 120 
 
Continual Practice and Review 
Warm Up: 23 
Lesson Practice: 82, 120 
Mixed Practice: 15, 34, 69, 78, 82, 83, 84, 85, 86, 87, 88, 89, 90, 93, 95, 98, 99, 100, 

101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 116, 
119, 120 

 
6.3.3 Interpret and evaluate mathematical expressions that use grouping symbols such as 

parentheses. 
 
Apply order of operations to solve problems 
Incremental Instruction 
Lessons: 5, 84, 92 
 
Continual Practice and Review 
Warm Up: 35, 36, 37, 38, 40 
Lesson Practice: 5, 84, 92 
Mixed Practice: 5, 6, 7, 9, 11, 12, 13, 14, 15, 16, 17, 18, 19, 22, 23, 24, 25, 26, 27, 32, 

34, 39, 54, 60, 61, 62, 63, 64, 65, 66, 67, 68, 71, 74, 75, 81, 82, 84, 85, 
86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 100, 101, 102, 103, 105, 
106, 107, 108, 109, 110, 112, 114, 117, 118 

 
6.3.4 Use parentheses to indicate which operation to perform first when writing expressions 

containing more than two terms and different operations. 
 
Apply order of operations to solve problems  
Incremental Instruction 
Lessons: 5, 84, 92 
 
Continual Practice and Review 
Warm Up: 35, 36, 37, 38, 40 
Lesson Practice: 5, 84, 92 
Mixed Practice: 5, 6, 7, 9, 11, 12, 13, 14, 15, 16, 17, 18, 19, 22, 23, 24, 25, 26, 27, 32, 

34, 39, 54, 60, 61, 62, 63, 64, 65, 66, 67, 68, 71, 74, 75, 81, 82, 84, 85, 
86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 100, 101, 102, 103, 105, 
106, 107, 108, 109, 110, 112, 114, 117, 118 
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6.3.5 Use variables in expressions describing geometric quantities. 
 
Solve problems using symbolic, graphic and numeric representations of variables 
Incremental Instruction 
Lessons: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
 
Continual Practice and Review 
Lesson Practice: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
Mixed Practice: 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 

24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 
43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61, 
62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 80, 
81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 99, 
100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

 
6.3.6 Apply the correct order of operations and the properties of real numbers (e.g., identity, 

inverse, commutative, associative, and distributive properties) to evaluate numerical 
expressions. Justify each step in the process. 
 
Apply order of operations to solve problems  
Incremental Instruction 
Lessons: 5, 84, 92 
 
Continual Practice and Review 
Warm Up: 35, 36, 37, 38, 40 
Lesson Practice: 5, 84, 92 
Mixed Practice: 5, 6, 7, 9, 11, 12, 13, 14, 15, 16, 17, 18, 19, 22, 23, 24, 25, 26, 27, 32, 

34, 39, 54, 60, 61, 62, 63, 64, 65, 66, 67, 68, 71, 74, 75, 81, 82, 84, 85, 
86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 100, 101, 102, 103, 105, 
106, 107, 108, 109, 110, 112, 114, 117, 118 

 
Apply the commutative property of numbers to solve problems  
Incremental Instruction 
Lessons: 1 
 
Continual Practice and Review 
Lesson Practice: 1 
Mixed Practice: 47 
 
(continued on next page) 
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(continued from previous page) 
Apply the inverse property of numbers to solve problems  
Incremental Instruction 
Lessons: 14, 30, 100 
 
Continual Practice and Review 
Lesson Practice: 14, 30, 100 
Mixed Practice: 14, 30, 31, 35, 36, 41, 43, 55, 56, 59, 67, 69, 74, 75, 77 
 
Justify why an answer is reasonable 
Continual Practice and Review 
Mixed Practice: 37, 46, 49, 56 
 

6.3.7 Identify and graph ordered pairs in the four quadrants of the coordinate plane. 
 
Use coordinate graphs to plot ordered pairs  
Incremental Instruction 
Lessons: INV. 7 
 
Continual Practice and Review 
Lesson Practice: INV. 7 
Mixed Practice: 71, 75, 76, 80, 81, 82, 84, 85, 88, 90, 91, 92, 93, 94, 96, 101, 102, 108, 

112, 113, 116, 117, 119, 120 
 

6.3.8 Solve problems involving linear functions with integer values. Write the equation and 
graph the resulting ordered pairs of integers on a grid. 
 
Graph linear equations and inequalities 
Incremental Instruction 
Lessons: 96 
 
Continual Practice and Review 
Lesson Practice: 96 
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6.3.9 Investigate how a change in one variable relates to a change in a second variable. 
 
Solve problems using symbolic, graphic and numeric representations of variables 
Incremental Instruction 
Lessons: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
 
Continual Practice and Review 
Lesson Practice: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
Mixed Practice: 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 

24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 
43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61, 
62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 80, 
81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 99, 
100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

 
Standard 4 
Geometry 
Students identify, describe, and classify the properties of plane and solid geometric shapes and 
the relationships between them. 
 
6.4.1 Identify and draw vertical, adjacent, complementary, and supplementary angles and 

describe these angle relationships. 
 
Identify angles in two - and three-dimensional shapes 
Incremental Instruction 
Lessons: 28, INV. 6, 64, 69, 71, 93, 98, 109, INV. 11, INV. 12 
 
Continual Practice and Review 
Warm Up: 119 
Lesson Practice: 28, INV. 6, 64, 69, 71, 93, 98, 109, INV. 11, INV. 12 
Mixed Practice: 28, 29, 30, 31, 32, 33, 34, 35, 36, 41, 43, 55, 56, 65, 68 
 
Identify, classify, and draw angles 
Incremental Instruction 
Lessons: 28, INV. 6, 64, 71, 93, 97, 98, 108 
 
Continual Practice and Review 
Warm Up: 119 
Lesson Practice: 28, INV. 6, 64, 71, 93, 97, 98, 108 
Mixed Practice: 28, 29, 30, 31, 32, 33, 34, 35, 36, 41, 43, 55, 56, 68, 96, 97 
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6.4.2 Use the properties of complementary, supplementary, and vertical angles to solve 
problems involving an unknown angle. Justify solutions. 
 
Recognize and apply alternate interior, corresponding, supplementary, and 
complementary angle properties 
Incremental Instruction 
Lessons: 69, 97 
 
Continual Practice and Review 
Lesson Practice: 69, 97 
Mixed Practice: 71, 72, 73, 80, 84, 85, 86, 89, 97, 98, 99, 100, 102, 104, 107, 113, 114, 

116, 119 
 
Use geometric properties to determine angle measures 
Incremental Instruction 
Lessons: 28, 64, 69, 71, INV. 8, 93, 98, 109 
 
Continual Practice and Review 
Lesson Practice: 28, 64, 69, 71, INV. 8, 93, 98, 109 
Mixed Practice: 73, 97, 98, 99, 101, 102, 103, 104, 107, 108, 109, 111, 116, 119 
 
Solve real-world problems involving angles 
Incremental Instruction 
Lessons: 28, 69, 90, 93, INV. 11 
 
Continual Practice and Review 
Warm Up: 119 
Lesson Practice: 28, 69, 90, 93, INV. 11 
Mixed Practice: 29, 96, 97 
 

6.4.3 Draw quadrilaterals and triangles from given information about them. 
 
Draw and construct two-dimensional figures 
Incremental Instruction 
Lessons: INV. 2, INV. 3, 47, 64, 71, INV. 8, 103, 107, 118 
 
Continual Practice and Review 
Lesson Practice: INV. 2, INV. 3, 47, 64, 71, INV. 8, 103, 107, 118 
Mixed Practice: 9, 19, 21, 32, 34, 54, 58, 69, 75, 76, 78, 80, 81, 83, 107, 116, 119 
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6.4.4 Understand that the sum of the interior angles of any triangle is 180º and that the sum of 
the interior angles of any quadrilateral is 360º. Use this information to solve problems. 
 
Recognize and apply alternate interior, corresponding, supplementary, and 
complementary angle properties 
Incremental Instruction 
Lessons: 69, 97 
 
Continual Practice and Review 
Lesson Practice: 69, 97 
Mixed Practice: 71, 72, 73, 80, 84, 85, 86, 89, 97, 98, 99, 100, 102, 104, 107, 113, 114, 

116, 119 
 
Use geometric properties to determine angle measures 
Incremental Instruction 
Lessons: 28, 64, 69, 71, INV. 8, 93, 98, 109 
 
Continual Practice and Review 
Lesson Practice: 28, 64, 69, 71, INV. 8, 93, 98, 109 
Mixed Practice: 73, 97, 98, 99, 101, 102, 103, 104, 107, 108, 109, 111, 116, 119 
 
Solve real-world problems involving angles 
Incremental Instruction 
Lessons: 28, 69, 90, 93, INV. 11 
 
Continual Practice and Review 
Warm Up: 119 
Lesson Practice: 28, 69, 90, 93, INV. 11 
Mixed Practice: 29, 96, 97 
 

6.4.5 Identify and draw two-dimensional shapes that are similar. 
 
Identify similarity and construct similar two- and three-dimensional shapes 
Incremental Instruction 
Lessons: 109 
 
Continual Practice and Review 
Lesson Practice: 109 
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6.4.6 Draw the translation (slide) and reflection (flip) of shapes. 
 
Draw and discuss translations  
Incremental Instruction 
Lessons: 108 
 
Continual Practice and Review 
Lesson Practice: 108 
Mixed Practice: 108, 109, 110, 111 
 
Draw and discuss reflections  
Incremental Instruction 
Lessons: 108, 110 
 
Continual Practice and Review 
Warm Up: 18, 44 
Lesson Practice: 108, 110 
Mixed Practice: 110, 111, 112, 113, 116, 117, 118, 119 
 

6.4.7 Visualize and draw two-dimensional views of three-dimensional objects made from 
rectangular solids. 
 
Use spatial reasoning to identify the three-dimensional figure created from a two-
dimensional representation (net) of that figure (i.e., cube, rectangular prism, 
pyramid, cone, or cylinder) 
Incremental Instruction 
Lessons: INV. 6 
 
Continual Practice and Review 
Lesson Practice: INV. 6 
Mixed Practice: 112, 119 
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Standard 5 
Measurement 
Students deepen their understanding of the measurement of plane and solid shapes and use this 
understanding to solve problems. They calculate with temperature and money, and choose 
appropriate units of measure in other areas. 
 
6.5.1 Select and apply appropriate standard units and tools to measure length, area, volume, 

weight, time, temperature, and the size of angles. 
 
Demonstrate proficiency in the use of measurement skills in a variety of situations  
Incremental Instruction 
Lessons: 7, 8, 27, 28, INV. 3, 31, 32, INV. 4, 47, INV. 6, 69, 79, INV. 8, 81, 82, 

86, 90, 98, 103, 107, INV. 11, 113, 114, 118, 120  
 
Continual Practice and Review 
Warm Up: 75, 77, 79, 81, 82, 85, 89, 92, 94, 97, 99, 106 
Lesson Practice: 77, 8, 27, 28, INV. 3, 31, 32, INV. 4, 47, INV. 6, 69, 79, INV. 8, 81, 

82, 86, 90, 98, 103, 107, INV. 11, 113, 114, 118, 120 
Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
Understand measurable attributes of objects and the units, systems, and processes 
of measurement 
Incremental Instruction 
Lessons: 7, 8, 27, 28, INV. 3, 31, 32, INV. 4, 47, INV. 6, 69, 79, INV. 8, 81, 82, 

86, 90, 98, 103, 107, INV. 11, 113, 114, 118, 120 
 
Continual Practice and Review 
Lesson Practice: 7, 8, 27, 28, INV. 3, 31, 32, INV. 4, 47, INV. 6, 69, 79, INV. 8, 81, 82, 

86, 90, 98, 103, 107, INV. 11, 113, 114, 118, 120 
 
(continued on next page) 
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Measure time in seconds, minutes, hours, days, months, or years  
Incremental Instruction 
Lessons: 13, 16, INV. 2, 32 
 
Continual Practice and Review 
Lesson Practice: 13, 16, INV. 2, 32 
Mixed Practice: 16, 18, 19, 29, 34, 35, 37, 38, 39, 40, 42, 44, 48, 51, 53, 55, 59, 60, 61, 

63, 68, 71, 77, 79, 81, 83, 84, 85, 86, 90, 91, 95, 97, 109, 117 
 
Measure temperature using Fahrenheit and Celsius thermometers  
Incremental Instruction 
Lessons: 10 
 
Continual Practice and Review 
Lesson Practice: 10 
Mixed Practice: 15, 24, 29, 46, 57, 59, 62, 64, 66, 69, 71, 87, 94, 101, 103, 105, 118 
 
Measure length using customary and metric units 
Incremental Instruction 
Lessons: 27, INV. 3, 31, 69 
 
Continual Practice and Review 
Warm Up: 27, INV. 3, 31, 69 
Lesson Practice: INV. 3 
Mixed Practice: 7, 8, 9, 11, 12, 13, 14, 15, 17, 18, 19, 20, 21, 22, 25, 26, 28, 31, 34, 36, 

39, 43, 45, 46, 47, 48, 65, 67, 68, 69, 70, 85, 103, 111, 113, 118, 120 
 
Measure angles using customary and metric units 
Incremental Instruction 
Lessons: 28, INV. 3, 69, 90, 93, INV. 11 
 
Continual Practice and Review 
Warm Up: 119 
Lesson Practice: 28, INV. 3, 69, 90, 93, INV. 11 
Mixed Practice: 34 
 
(continued on next page) 
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Develop and use formulas to find areas of two-dimensional regions  
Incremental Instruction 
Lessons: 31, 71, 79, 86, 107, 118 
 
Continual Practice and Review 
Warm Up: 69, 74, 84, 94, 99, 107 
Lesson Practice: 31, 71, 79, 86, 107, 118 
Mixed Practice: 31, 32, 33, 35, 36, 38, 39, 40, 41, 42, 43, 46, 47, 48, 49, 57, 58, 63, 64, 

65, 68, 70 
 
Measure area using customary and metric units 
Incremental Instruction 
Lessons: 31, 79, 86, 107, 118 
 
Continual Practice and Review 
Warm Up: 69, 74, 84, 94, 99, 107 
Lesson Practice: 31, 79, 86, 107, 118 
Mixed Practice: 31, 32, 33, 35, 36, 38, 39, 40, 41, 42, 43, 45, 48, 49, 54, 57, 58, 63, 65 
 
Use concrete and graphic models to find areas of two-dimensional regions  
Incremental Instruction 
Lessons: 31, 79, 86, 91, 107, 118 
 
Continual Practice and Review 
Warm Up: 69, 74, 84, 99, 107 
Lesson Practice: 31, 79, 86, 91, 107, 118 
Mixed Practice: 31, 32, 33, 35, 36, 37, 38, 39, 40, 41, 42, 49, 57, 58, 63, 64, 67, 71, 72, 

74, 75, 76, 78, 79, 80, 81, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 94, 95, 
96, 97, 99, 100, 101, 103, 104, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118 

 
Measure capacity using customary and metric units 
Incremental Instruction 
Lessons: 78, 82, 120 
 
Continual Practice and Review 
Lesson Practice: 78, 82, 120 
Mixed Practice: 15, 27, 34, 63, 69, 78, 83, 84, 85, 86, 87, 88, 89, 90, 93, 95, 98, 99, 

100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
116, 119, 120 

 
(continued on next page) 
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Develop and use formulas to find volumes of three-dimensional regions  
Incremental Instruction 
Lessons: 78, 82, 120 
 
Continual Practice and Review 
Warm Up: 23 
Lesson Practice: 78, 82, 120 
Mixed Practice: 15, 27, 34, 63, 69, 78, 83, 84, 85, 86, 87, 88, 89, 90, 93, 95, 98, 99, 

100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
116, 119, 120 

 
Measure volume using customary and metric units 
Incremental Instruction 
Lessons: 78, 82, 120 
 
Continual Practice and Review 
Lesson Practice: 78, 82, 120 
Mixed Practice: 15, 27, 34, 63, 69, 78, 83, 84, 85, 86, 87, 88, 89, 90, 93, 95, 98, 99, 

100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
116, 119, 120 

 
Use concrete and graphic models to find volumes of three-dimensional regions  
Incremental Instruction 
Lessons: 78, 82, 120 
 
Continual Practice and Review 
Warm Up: 23 
Lesson Practice: 78, 82, 120 
Mixed Practice: 69, 76, 82, 84, 85, 86, 90, 93, 95, 98, 99, 100, 101, 102, 105, 106, 110, 

113 
 
Measure weight/mass using customary and metric units 
Incremental Instruction 
Lessons: 102, 113 
 
Continual Practice and Review 
Lesson Practice: 102, 113 
Mixed Practice: 10, 29, 30, 55, 87, 90, 103, 107, 116 
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6.5.2 Understand and use larger units for measuring length by comparing miles to yards and 
kilometers to meters. 
 
Compare and convert measurements between systems  
Incremental Instruction 
Lessons: 7, 81, INV. 11 
 
Continual Practice and Review 
Lesson Practice: 7, 81, INV. 11 
Mixed Practice: 21, 26, 28, 54, 58, 66, 79, 85, 99 
 

6.5.3 Understand and use larger units for measuring area by comparing acres and square miles 
to square yards and square kilometers to square meters. 
 
Compare and convert measurements between systems  
Incremental Instruction 
Lessons: 7, 81, INV. 11 
 
Continual Practice and Review 
Lesson Practice: 7, 81, INV. 11 
Mixed Practice: 21, 26, 28, 54, 58, 66, 79, 85, 99 
 

6.5.4 Understand the concept of the constant ?  as the ratio of the circumference to the 
diameter of a circle. Develop and use the formulas for the circumference and area of a 
circle. 
 
Understand the concept of the constant as the ratio of the circumference to the 
diameter of a circle. Develop and use the formulas for the circumference and area of 
a circle. 
Incremental Instruction 
Lessons: 27, 47, INV. 6, 86, 120 
 
Continual Practice and Review 
Lesson Practice: 27, 47, INV. 6, 86, 120 
Mixed Practice: 46, 47, 48, 49, 50, 51, 53, 54, 55, 56, 57, 59, 60, 61, 62, 63, 65, 67 
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6.5.5 Know common estimates of ?  (3.14, 7
22 ) and use these values to estimate and calculate 

the circumference and the area of circles. Compare with actual measurements. 
 
Understand the concept of the constant as the ratio of the circumference to the 
diameter of a circle. Develop and use the formulas for the circumference and area of 
a circle. 
Incremental Instruction 
Lessons: 27, 47, INV. 6, 86, 120 
 
Continual Practice and Review 
Lesson Practice: 27, 47, INV. 6, 86, 120 
Mixed Practice: 46, 47, 48, 49, 50, 51, 53, 54, 55, 56, 57, 59, 60, 61, 62, 63, 65, 67 
 

6.5.6 Understand the concept of significant figures and round answers to an appropriate 
number of significant figures. 
 
Round decimals 
Incremental Instruction 
Lessons: 51 
 
Continual Practice and Review 
Lesson Practice: 51 
Mixed Practice: 51, 52, 53, 55, 57, 60, 61, 63, 64, 72, 78, 79, 80, 85, 86, 88, 90, 92, 93, 

95, 104, 107, 110, 111, 112, 113, 114, 115 
 

6.5.7 Construct a cube and rectangular box from two-dimensional patterns and use these 
patterns to compute the surface area of these objects. 
 
Use concrete and graphic models to find surface areas of three-dimensional regions  
Incremental Instruction 
Lessons: INV. 6 
 
Continual Practice and Review 
Warm Up: 28, 33 
Lesson Practice: INV. 6 
Mixed Practice: 61, 64, 74, 112 
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6.5.8 Use strategies to find the surface area and volume of right prisms and cylinders using 
appropriate units. 
 
Develop and use formulas to find surface areas of three-dimensional regions  
Incremental Instruction 
Lessons: INV. 6 
 
Continual Practice and Review 
Warm Up: 28, 33 
Lesson Practice: INV. 6 
Mixed Practice: 61, 64, 94, 112 
 
Use concrete and graphic models to find surface areas of three-dimensional regions  
Incremental Instruction 
Lessons: INV. 6 
 
Continual Practice and Review 
Warm Up: 28, 33 
Lesson Practice: INV. 6 
Mixed Practice: 61, 64, 74, 112 
 

6.5.9 Use a formula to convert temperatures between Celsius and Fahrenheit. 
 
Compare and convert measurements between systems  
Incremental Instruction 
Lessons: 7, 81, INV. 11 
 
Continual Practice and Review 
Lesson Practice: 7, 81, INV. 11 
Mixed Practice: 21, 26, 28, 54, 58, 66, 79, 85, 99 
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6.5.10 Add, subtract, multiply, and divide with money in decimal notation. 
 
Compute with money 
Incremental Instruction 
Lessons: 1, 2, 34, 116 
 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 34, 116 
Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 36, 37, 38, 39, 40, 41, 42, 
43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61, 
62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 80, 
81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 99, 
100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

 
Standard 6 
Data Analysis and Probability 
Students compute and analyze statistical measures for data sets. They determine theoretical and 
experimental probabilities and use them to make predictions about events. 
 
6.6.1 Organize and display single-variable data in appropriate graphs and stem-and-leaf plots, 

and explain which types of graphs are appropriate for various data sets. 
 
Graph linear equations and inequalities 
Incremental Instruction 
Lessons: 96 
 
Continual Practice and Review 
Lesson Practice: 96 
 
(continued on next page) 
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Compare and translate between displays of data (e.g., multiple sets of data on the 
same graph. Venn diagrams, a combination of diagrams, charts, tables, and graphs) 
Incremental Instruction 
Lessons: INV. 1 
 
Continual Practice and Review 
Lesson Practice: INV. 1 
 
Construct, read, and interpret frequency tables, charts, line graphs, pictographs, 
bar graphs, circle graphs, frequency/tally charts, and histograms  
Incremental Instruction 
Lessons: INV. 1, 16, 24, 40, INV. 5, INV. 9, INV. 10 
 
Continual Practice and Review 
Warm Up: 85 
Lesson Practice: INV. 1, 16, 24, 40, INV. 5, INV. 9, INV. 10 
Mixed Practice: 16, 18, 24, 26, 40, 47, 56, 59, 62, 64, 66, 70, 72, 80, 89 
 
Construct bar graphs to organize and represent data when appropriate 
Incremental Instruction 
Lessons: INV. 1, 16, INV. 5 
 
Continual Practice and Review 
Lesson Practice: INV. 1, 16, INV. 5 
Mixed Practice: 16, 24 
 
Construct circle graphs to organize and represent data when appropriate 
Incremental Instruction 
Lessons: 40, INV. 5 
 
Continual Practice and Review 
Lesson Practice: 40, INV. 5 
 
Read and interpret bar graphs to organize and represent data 
Incremental Instruction 
Lessons: 16, INV. 5 
 
Continual Practice and Review 
Lesson Practice: 16, INV. 5 
Mixed Practice: 16, 24, 26, 56, 66, 80 
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6.6.2 Make frequency tables for numerical data, grouping the data in different ways to 
investigate how different groupings describe the data. Understand and find relative and 
cumulative frequency for a data set. Use histograms of the data and of the relative 
frequency distribution, and a broken line graph for cumulative frequency to interpret the 
data. 
 
Construct, read, and interpret frequency tables, charts, line graphs, pictographs, 
bar graphs, circle graphs, frequency/tally charts, and histograms  
Incremental Instruction 
Lessons: INV. 1, 16, 24, 40, INV. 5, INV. 9, INV. 10 
 
Continual Practice and Review 
Warm Up: 85 
Lesson Practice: INV. 1, 16, 24, 40, INV. 5, INV. 9, INV. 10 
Mixed Practice: 16, 18, 24, 26, 40, 47, 56, 59, 62, 64, 66, 70, 72, 80, 89 
 
Read and interpret line graphs to organize and represent data 
Incremental Instruction 
Lessons: 18, INV. 5 
 
Continual Practice and Review 
Lesson Practice: 18, INV. 5 
Mixed Practice: 18, 59, 64, 70, 86 
 

6.6.3 Compare the mean, median, and mode for a set of data and exp lain which measure is 
most appropriate in a given context. 
 
Determine and understand the mean of a set of data 
Incremental Instruction 
Lessons: INV. 5 
 
Continual Practice and Review 
Warm Up: 82, 87, 92, 97, 107 
Lesson Practice: INV. 5 
Mixed Practice: 18, 19, 20, 21, 25, 26, 30, 32, 34, 36, 37, 39, 41, 42, 44, 45, 47, 48, 49, 

50, 53, 54, 56, 58, 59, 61, 62, 66, 80, 86, 102, 106, 107, 111, 113, 118, 
120 

 
(continued on next page) 
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Determine and understand the median of a set of data 
Incremental Instruction 
Lessons: INV. 5 
 
Continual Practice and Review 
Lesson Practice: INV. 5 
Mixed Practice: 51, 62, 76, 86, 94, 99, 106, 107, 113, 117 
 
Determine and understand the mode of a set of data 
Incremental Instruction 
Lessons: INV. 5 
 
Continual Practice and Review 
Lesson Practice: INV. 5 
Mixed Practice: 51, 94, 99, 101, 102, 107, 119 
 

6.6.4 Show all possible outcomes for compound events in an organized way and find the 
theoretical probability of each outcome. 
 
Determine possible outcomes, combinations and permutations  
Incremental Instruction 
Lessons: INV. 9 
 
Continual Practice and Review 
Warm Up: 4, 6, 9, 11, 14, 16, 19, 21, 24, 25, 29, 34, 36, 38, 43, 80, 90, 100, 109, 

114, 120 
Lesson Practice: INV. 9 
 

6.6.5 Use data to estimate the probability of future events. 
 
Make predictions from data 
Incremental Instruction 
Lessons: INV. 9, INV. 10 
 
Continual Practice and Review 
Lesson Practice: INV. 9, INV. 10 
 
(continued on next page) 
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Make predictions about the results of probability experiments 
Incremental Instruction 
Lessons: INV. 9 
 
Continual Practice and Review 
Warm Up: 39 
Lesson Practice: INV. 9 
Mixed Practice: 58, 60, 62, 65, 67, 72, 85, 89, 91, 92, 93, 94, 95, 96, 97, 98, 99, 100, 

101, 102, 103, 105, 106, 108, 109, 110, 112, 115, 116, 117, 118, 119, 
120 

 
6.6.6 Understand and represent probabilities as ratios, measures of relative frequency, decimals 

between 0 and 1, and percentages between 0 and 100 and verify that the probabilities 
computed are reasonable. 
 
Represent probabilities as decimals 
Incremental Instruction 
Lessons: INV. 9 
 
Continual Practice and Review 
Lesson Practice: INV. 9 
 
Represent probabilities as ratios 
Incremental Instruction 
Lessons: INV. 9 
 
Continual Practice and Review 
Warm Up: 39 
Lesson Practice: INV. 9 
Mixed Practice: 58, 60, 62, 65, 67, 72, 85, 86, 89, 91, 92, 93, 94, 95, 96, 97, 98, 99, 

100, 101, 102, 103, 104, 105, 106, 108, 109, 110, 112, 115, 116, 117, 
118, 119, 120 
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Standard 7 
Problem Solving 
Students make decisions about how to approach problems and communicate their ideas. 
 
6.7.1 Analyze problems by identifying relationships, telling relevant from irrelevant 

information, identifying missing information, sequencing and prioritizing information, 
and observing patterns. 
 
Apply number relationships to explore number concepts and patterns  
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 

25, 26, 29, 30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 
48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 
70, 72, 73, 74, 75, 76, 77, 80, 81, 83, 84, 85, 86, 87, 88, 89, 92, 93, 94, 
95, 96, 99, 100, 101, 103, 104, 105, 106, 107, 111, 112, 113, 114, 115, 
116, 117, 118, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 
25, 26, 29, 30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 
48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 
70, 72, 73, 74, 75, 76, 77, 80, 81, 83, 84, 85, 86, 87, 88, 89, 92, 93, 94, 
95, 96, 99, 100, 101, 103, 104, 105, 106, 107, 111, 112, 113, 114, 115, 
116, 117, 118, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
(continued on next page) 
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(continued from previous page) 
Apply a variety of strategies to solve problems with an emphasis on multi-step and 
non-routine problems  
Incremental Instruction 
Lessons: 12 
 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 12 
 
Develop and solve problems using recursive or iterative processes when appropriate 
Incremental Instruction 
Lessons: 10, 65 
 
Continual Practice and Review 
Warm Up: 12, 45, 50, 58, 63, 95, 111, 112 
Lesson Practice: 10, 65 
Mixed Practice: 11, 12, 17, 18, 19, 20, 21, 22, 23, 26, 29, 31, 32, 33, 34, 37, 43, 47, 52, 

54, 57, 58, 60, 61, 63, 86, 92, 93, 97, 98 
 
Develop and solve problems by looking for a pattern when appropriate 
Incremental Instruction 
Lessons: 1, 2, 11, 13, 15, 18, 22, 24, 36, 57, 72, 96 
 
Continual Practice and Review 
Warm Up: 50, 53, 76 
Lesson Practice: 1, 2, 11, 13, 15, 18, 22, 24, 36, 57, 72, 96 
 
(continued on next page) 
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(continued from previous page) 
Develop and solve problems using a problem-solving plan or model when 
appropriate 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
6.7.2 Make and justify mathematical conjectures based on a general description of a 

mathematical question or problem. 
 
This objective falls outside the scope of Saxon Publishers Math 76: An Incremental 
Development. 
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6.7.3 Decide when and how to break a problem into simpler parts. 
 
Develop and solve problems using a problem-solving plan or model when 
appropriate 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
(continued on next page) 
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(continued from previous page) 
Apply a variety of strategies to solve problems with an emphasis on multi-step and 
non-routine problems  
Incremental Instruction 
Lessons: 12 
 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 12 
 

Students use strategies, skills, and concepts in finding and communicating solutions to problems. 
 
6.7.4 Apply strategies and results from simpler problems to more complex problems. 

 
Develop and solve problems using a problem-solving plan or model when 
appropriate 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

(continued on next page) 
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(continued from previous page) 
Develop and solve problems using a problem-solving plan or model when 
appropriate  
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
Apply a variety of strategies to solve problems with an emphasis on multi-step and 
non-routine problems  
Incremental Instruction 
Lessons: 12 
 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 12 
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6.7.5 Express solutions clearly and logically by using the appropriate mathematical terms and 
notation. Support solutions with evidence in both verbal and symbolic work. 
 
Apply basic operations in problem-solving situations involving whole numbers, 
decimals, fractions, mixed numbers, and money 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106,107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
(continued on next page) 
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(continued from previous page) 
Develop and solve problems using a problem-solving plan or model when 
appropriate 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
(continued on next page) 
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(continued from previous page) 
Apply a variety of strategies to solve problems with an emphasis on multi-step and 
non-routine problems  
Incremental Instruction 
Lessons: 12 
 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 12 
 
Justify why an answer is reasonable 
Continual Practice and Review 
Mixed Practice: 37, 46, 49, 56 
 

6.7.6 Recognize the relative advantages of exact and approximate solutions to problems and 
give answers to a specified degree of accuracy. 
 
Estimate to solve problems where exact answers are not required and know when it 
is appropriate 
Continual Practice and Review 
Mixed Practice: 24 
 
Use methods of estimation appropriate to a given situation 
Incremental Instruction 
Lessons: 16, 46, 86, 89, 118 
 
Continual Practice and Review 
Lesson Practice: 16, 24, 26, 46, 86, 89, 118 
Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 18, 23, 24, 30, 31, 33, 34, 36, 39, 42, 

45, 46, 47, 49, 54, 56, 60, 61, 74, 76 
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6.7.7 Select and apply appropriate methods for estimating results of rational-number 
computations. 
 
Use methods of estimation appropriate to a given situation 
Incremental Instruction 
Lessons: 16, 46, 86, 89, 118 
 
Continual Practice and Review 
Lesson Practice: 16, 24, 26, 46, 86, 89, 118 
Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 18, 23, 24, 30, 31, 33, 34, 36, 39, 42, 

45, 46, 47, 49, 54, 56, 60, 61, 74, 76 
 
Use estimation to solve real world problems  
Incremental Instruction 
Lessons: 16, 24, 26, 86 
 
Continual Practice and Review 
Lesson Practice: 16, 24, 26, 86 
Mixed Practice: 37, 46, 48, 49, 50, 54, 56, 60, 61, 63, 75, 97 
 

6.7.8 Use graphing to estimate solutions and check the estimates with analytic approaches. 
 
Solve problems using symbolic, graphic and numeric representations of variables 
Incremental Instruction 
Lessons: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
 
Continual Practice and Review 
Lesson Practice: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
Mixed Practice: 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 

24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 
43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61, 
62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 80, 
81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 99, 
100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

 
(continued on next page) 
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(continued from previous page) 
Solve problems using symbolic, graphic and numeric representations of equations  
Incremental Instruction 
Lessons: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
 
Continual Practice and Review 
Lesson Practice: 3, 4, 11, 13, 15, 43, 77, 80, 83, 85, 87, 88, 91, 96, 101, 105, 106, 111, 

116 
Mixed Practice: 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 

24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 
43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 61, 
62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 80, 
81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 99, 
100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

 
Solve problems using symbolic, graphic and numeric representations of inequalities 
Continual Practice and Review 
Mixed Practice: 9, 118, 119 
 
Graph linear equations and inequalities 
Incremental Instruction 
Lessons: 96 
 
Continual Practice and Review 
Lesson Practice: 96 
 
Solve and interpret functions using charts, tables, models, or graphs  
Incremental Instruction 
Lessons: 96 
 
Continual Practice and Review 
Warm Up: 24, 50, 53 
Lesson Practice: 96 
Mixed Practice: 96, 99, 102, 105, 109, 111, 114, 115, 118 
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6.7.9 Make precise calculations and check the validity of the results in the context of the 
problem. 
 
Determine and use the most appropriate method of calculation 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
Show evidence that computational results are reasonable 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 33, 42, 46 
 
Continual Practice and Review 
Lesson Practice: 1, 2, 3, 4, 33, 42, 46 
Mixed Practice: 4, 37, 48, 49, 50, 54, 56, 60, 61, 63, 97 
 
(continued on next page) 
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(continued from previous page) 
Solve problems, compute fluently, and make reasonable estimates 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 
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Students determine when a solution is complete and reasonable and move beyond a particular 
problem by generalizing to other situations. 
 
6.7.10 Decide whether a solution is reasonable in the context of the original situation. 

 
Evaluate solutions for reasonableness 
Incremental Instruction 
Lessons: 46 
 
Continual Practice and Review 
Lesson Practice: 46 
Mixed Practice: 37, 46, 48, 49, 50, 54, 56, 60, 61, 63, 75, 97 
 
Justify why an answer is reasonable 
Continual Practice and Review 
Mixed Practice: 
37, 46, 49, 56 
 
Show evidence that computational results are reasonable 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 33, 42, 46 
 
Continual Practice and Review 
Lesson Practice: 1, 2, 3, 4, 33, 42, 46 
Mixed Practice: 4, 37, 48, 49, 50, 54, 56, 60, 61, 63, 97 
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6.7.11 Note the method of finding the solution and show a conceptual understanding of the 
method by solving similar problems. 
 
Determine and use the most appropriate method of calculation 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106, 107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 

(continued on next page) 
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(continued from previous page) 
Apply basic operations in problem-solving situations involving whole numbers, 
decimals, fractions, mixed numbers, and money 
Incremental Instruction 
Lessons: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 

30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

 
Continual Practice and Review 
Warm Up: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 

23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 105, 106, 107, 108, 109, 110, 111, 112, 113, 
114, 115, 116, 117, 118, 119, 120 

Lesson Practice: 1, 2, 3, 4, 5, 6, 11, 12, 13, 15, 16, 18, 19, 20, 21, 22, 23, 24, 25, 26, 29, 
30, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 48, 49, 50, 
51, 52, 53, 54, 55, 56, 57, 58, 59, 61, 62, 63, 65, 66, 67, 68, 70, 72, 73, 
74, 75, 76, 77, 80, 81, 83, 84, 85, 87, 88, 89, 92, 94, 95, 99, 100, 101, 
104, 105, 106, 111, 112, 113, 114, 115, 116, 117, 119 

Mixed Practice: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 
23, 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 45, 46, 47, 48, 49, 50, 51, 52, 53, 54, 55, 56, 57, 58, 59, 60, 
61, 62, 63, 64, 65, 66, 67, 68, 69, 70, 71, 72, 73, 74, 75, 76, 77, 78, 79, 
80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 90, 91, 92, 93, 94, 95, 96, 97, 98, 
99, 100, 101, 102, 103, 104, 105, 106,107, 108, 109, 110, 111, 112, 
113, 114, 115, 116, 117, 118, 119, 120 



English languagE arts

Grade 6 standard Code
Citations for Module a 
“Cells and heredity”

READING STANDARDS FOR INFORMATIONAL TEXT

Key ideas and Details

ri.6.1 Cite textual evidence to support analysis of what the 
text says explicitly as well as inferences drawn from the text.

Student Edition pp. 12, 13, 22, 23, 33, 37, 48, 49, 60, 
61, 76, 77, 80, 85, 86, 88, 89, 98, 99, 108, 109, 117, 
120, 121, 131, 132, 133, 142, 144, 145, 156, 157, 
168, 169, 172, 177

Teacher Edition pp. 3, 23, 27, 37, 40, 50, 54, 56, 67, 70, 
81, 86, 99, 102, 103, 135, 138, 149, 153, 165, 169, 
179, 184, 195, 199, 209, 212, 213, 225, 229

ri.6.2 Determine a central idea of a text and how it is 
conveyed through particular details; provide a summary of the 
text distinct from personal opinions or judgments.

Student Edition pp. 12, 13, 19, 22, 23, 37, 48, 49, 54, 
60, 61, 73, 74, 76, 77, 80, 85, 86, 98, 99, 105, 106, 
108, 109, 120, 121, 132, 133, 144, 145, 156, 157, 
168, 169, 172, 177

Teacher Edition pp. 41, 54, 101, 178, 224

Also use “Synthesizing Key Topics” items in the Extend 
Science Concepts sections of the Teacher Edition.

ri.6.3 Analyze in detail how a key individual, event, or 
idea is introduced, illustrated, and elaborated in a text (e.g., 
through examples or anecdotes).

Student Edition pp. 36–37

Teacher Edition pp. 156, 157

Craft and structure

ri.6.4 Determine the meaning of words and phrases as 
they are used in a text, including figurative, connotative, and 
technical meanings.

Student Edition pp. 6, 10, 11, 16, 17, 18, 19, 20, 27, 28, 
29, 30, 31, 32, 34, 35, 40, 41, 42, 43, 44, 52, 54, 55, 
56, 57, 58, 70, 71, 72, 93, 94, 95, 102, 103, 116, 124, 
126, 127, 130, 138, 140, 142, 148, 152, 153, 154, 
155, 162, 163

Teacher Edition pp. 21, 35, 49, 65, 79, 97, 133, 147, 
163, 177, 185, 193, 207, 223

Also use “Previewing Vocabulary” and “Reinforcing 
Vocabulary” items in the Explain Science Concepts sections 
of the Teacher Edition.

state standards

 Correlations for ScienceFusion
This table shows correlations of ScienceFusion Module A to grade 6 Common Core State Standards  
for English Language Arts and to grade 6 Common Core State Standards for Mathematics.

 go online at thinkcentral.com for correlations of all ScienceFusion Modules to Common Core State 
Standards for English Language Arts and to Common Core State Standards for Mathematics.

1Grade 6 Module A



Grade 6 standard Code
Citations for Module a 
“Cells and heredity”

Craft and structure (continued)

ri.6.5 Analyze how a particular sentence, paragraph, 
chapter, or section fits into the overall structure of a text and 
contributes to the development of the ideas.

ri.6.6 Determine an author’s point of view or purpose in a 
text and explain how it is conveyed in the text.

integration of Knowledge and ideas

ri.6.7 Integrate information presented in different media or 
formats (e.g., visually, quantitatively) as well as in words to 
develop a coherent understanding of a topic or issue.

Student Edition pp. 6, 10, 11, 17, 20, 21, 27, 29, 31, 
32, 34, 42, 43, 46, 47, 53, 55, 56, 57, 58, 63, 70–71, 
72–73, 74, 77, 80, 92, 93, 94–95, 96–97, 99, 102, 103, 
104–105, 106, 124–125, 126, 131, 134–135, 139, 
142, 150–151, 152, 153, 154–155, 158–159

Teacher Edition Use the “Graphic Organizer” items in the 
Teacher Edition.

ri.6.8 Trace and evaluate the argument and specific claims 
in a text, distinguishing claims that are supported by reasons 
and evidence from claims that are not.

Student Edition pp. 36–37

ri.6.9 Compare and contrast one author’s presentation of 
events with that of another (e.g., a memoir written by and a 
biography on the same person).

range of reading and level of text Complexity

ri.6.10 By the end of the year, read and comprehend 
literary nonfiction in the grades 6–8 text complexity band 
proficiently, with scaffolding as needed at the high end of the 
range.

Teacher Edition p. 156

WRITING STANDARDS 

text types and Purposes 

W.6.1 Write arguments to support claims with clear reasons 
and relevant evidence.

W.6.1.a Introduce claim(s) and organize the reasons and 
evidence clearly.

W.6.1.b Support claim(s) with clear reasons and relevant 
evidence, using credible sources and demonstrating an 
understanding of the topic or text.

2Grade 6 Module A
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text types and Purposes (continued)

W.6.1.c Use words, phrases, and clauses to clarify the 
relationships among claim(s) and reasons.

W.6.1.d Establish and maintain a formal style.

W.6.1.e Provide a concluding statement or section that 
follows from the argument presented.

W.6.2 Write informative/explanatory texts to examine a topic 
and convey ideas, concepts, and information through the 
selection, organization, and analysis of relevant content.

W.6.2.a Introduce a topic; organize ideas, concepts, and 
information, using strategies such as definition, classification, 
comparison/contrast, and cause/effect; include formatting 
(e.g., headings), graphics (e.g., charts, tables), and 
multimedia when useful to aiding comprehension.

Student Edition pp. 9, 75, 107, 162, R20–R23, R34

Teacher Edition pp. 22, 32, 46, 79, 98, 144, 156, 163, 
178, 194, 207, 224

W.6.2.b Develop the topic with relevant facts, definitions, 
concrete details, quotations, or other information and 
examples.

Student Edition pp. 9, 75, 107, 162, R34

Teacher Edition pp. 22, 32, 98, 163, 178, 207, 224

W.6.2.c Use appropriate transitions to clarify the 
relationships among ideas and concepts.

W.6.2.d Use precise language and domain-specific 
vocabulary to inform about or explain the topic.

Student Edition pp. 9, 75, 107, 162, R34

Teacher Edition pp. 22, 32, 98, 163, 178, 207, 224

W.6.2.e Establish and maintain a formal style.

W.6.2.f Provide a concluding statement or section that 
follows from the information or explanation presented.

Student Edition pp. 9, 75, 107, 162, R34

Teacher Edition pp. 98, 163, 178, 207, 224

W.6.3 Write narratives to develop real or imagined 
experiences or events using effective technique, relevant 
descriptive details, and well-structured event sequences.

W.6.3.a Engage and orient the reader by establishing a 
context and introducing a narrator and/or characters; organize 
an event sequence that unfolds naturally and logically.

Student Edition pp. 73, 97, 127, 142, 162

Teacher Edition pp. 80, 98, 134, 144

W.6.3.b Use narrative techniques, such as dialogue, pacing, 
and description, to develop experiences, events, and/or 
characters.

Student Edition pp. 73, 97, 127, 143, 162

Teacher Edition pp. 80, 98, 134, 144

W.6.3.c Use a variety of transition words, phrases, and 
clauses to convey sequence and signal shifts from one time 
frame or setting to another.

Student Edition pp. 73, 97, 127, 143, 162
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text types and Purposes (continued)

W.6.3.d Use precise words and phrases, relevant descriptive 
details, and sensory language to convey experiences and 
events.

Student Edition pp. 73, 97, 127, 143, 162

Teacher Edition pp. 80, 98, 134, 144

W.6.3.e Provide a conclusion that follows from the narrated 
experiences or events.

Student Edition pp. 73, 97, 127, 143, 162

Teacher Edition pp. 80, 98, 134, 144

Production and Distribution of Writing

W.6.4 Produce clear and coherent writing in which the 
development, organization, and style are appropriate to task, 
purpose, and audience. (Grade-specific expectations for 
writing types are defined in standards 1–3 above.)

Student Edition pp. 9, 73, 75, 97, 107, 127, 143, 162, 
164, 165

Teacher Edition pp. 22, 32, 40, 49, 66, 79, 80, 91, 94, 
98, 133, 163, 164, 178, 186, 207, 216, 220, 224

W.6.5 With some guidance and support from peers and 
adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. (Editing 
for conventions should demonstrate command of Language 
standards 1–3 up to and including grade 6 on page 52.)

W.6.6 Use technology, including the Internet, to produce 
and publish writing as well as to interact and collaborate with 
others; demonstrate sufficient command of keyboarding skills 
to type a minimum of three pages in a single sitting.

research to Build and Present Knowledge

W.6.7 Conduct short research projects to answer a question, 
drawing on several sources and refocusing the inquiry when 
appropriate.

Student Edition pp. 3, 31, 43, 52, 75, 107, 110, 114, 
117, 131, 142, 143, 149, 162

Teacher Edition pp. 18, 21, 22, 32, 35, 36, 49, 50, 62, 
65, 66, 91, 97, 130, 148, 163, 174, 178, 194, 207, 
208, 220, 224

W.6.8 Gather relevant information from multiple print and 
digital sources; assess the credibility of each source; and 
quote or paraphrase the data and conclusions of others 
while avoiding plagiarism and providing basic bibliographic 
information for sources.

Student Edition p. R34

W.6.9 Draw evidence from literary or informational texts to 
support analysis, reflection, and research.

W.6.9.a Apply grade 6 Reading standards to literature (e.g., 
“Compare and contrast texts in different forms or genres [e.g., 
stories and poems; historical novels and fantasy stories] in 
terms of their approaches to similar themes and topics”). 
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research to Build and Present Knowledge (continued)

W.6.9.b Apply grade 6 Reading standards to literary 
nonfiction (e.g., “Trace and evaluate the argument and specific 
claims in a text, distinguishing claims that are supported by 
reasons and evidence from claims that are not”).

range of Writing

W.6.10 Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-specific 
tasks, purposes, and audiences.

Student Edition pp. 9, 73, 75, 97, 107, 127, 143, 162

Teacher Edition pp. PD14, 22, 32, 40, 49, 66, 79, 80, 91, 
94, 98, 133, 163, 164, 178, 186, 207, 216, 220, 224

SPEAKING AND LISTENING STANDARDS  

Comprehension and Collaboration

sl.6.1 Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher led) with 
diverse partners on grade 6 topics, texts, and issues, building 
on others’ ideas and expressing their own clearly.

sl.6.1.a Come to discussions prepared, having read or 
studied required material; explicitly draw on that preparation 
by referring to evidence on the topic, text, or issue to probe 
and reflect on ideas under discussion.

Student Edition pp. 37, 166

Teacher Edition pp. 18, 22, 32, 36, 46, 62, 76, 91, 94, 
98, 130, 134, 144, 160, 174, 190, 204, 220

sl.6.1.b Follow rules for collegial discussions, set specific 
goals and deadlines, and define individual roles as needed.

sl.6.1.c Pose and respond to specific questions with 
elaboration and detail by making comments that contribute to 
the topic, text, or issue under discussion.

Student Edition pp. 21, 37, 166

Teacher Edition pp. 14, 18, 19, 26, 27, 32, 33, 39–41, 
46, 47, 53–56, 58, 62, 63, 69–72, 76, 77, 82–86, 94, 
95, 100–104, 126, 130, 131, 137–139, 144, 145, 147, 
151–153, 156, 157, 160, 161, 167–169, 174, 175, 
181–184, 186, 190, 191, 197, 199, 204, 205, 211–
214, 216, 220, 221, 227–229

sl.6.1.d Review the key ideas expressed and demonstrate 
understanding of multiple perspectives through reflection and 
paraphrasing.

Student Edition pp. 37, 51, 114, 166

Teacher Edition pp. 3, 23, 27, 37, 40, 50, 54, 56, 67, 70, 
81, 86, 99, 102, 103, 135, 138, 149, 153, 165, 169, 
179, 184, 195, 199, 209, 212, 213, 225, 229

sl.6.2 Interpret information presented in diverse media and 
formats (e.g., visually, quantitatively, orally) and explain how it 
contributes to a topic, text, or issue under study.

Student Edition pp. 21, 114, 166
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Comprehension and Collaboration (continued)

sl.6.3 Delineate a speaker’s argument and specific claims, 
distinguishing claims that are supported by reasons and 
evidence from claims that are not.

Student Edition p. 166

Presentation of Knowledge and ideas

sl.6.4 Present claims and findings, sequencing ideas 
logically and using pertinent descriptions, facts, and details to 
accentuate main ideas or themes; use appropriate eye contact, 
adequate volume, and clear pronunciation.

Student Edition pp. 3, 107, 110, 135, 149, 159, 172

Teacher Edition pp. 18, 36, 49, 130, 164, 208, 220

sl.6.5 Include multimedia components (e.g., graphics, 
images, music, sound) and visual displays in presentations to 
clarify information.

Student Edition pp. 21, 107, 110, 135, 149, 159, 172

Teacher Edition pp. 22, 32, 164, 194, 224

sl.6.6 Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated or 
appropriate. (See grade 6 Language standards 1 and 3 on 
page 52 for specific expectations.)

Student Edition pp. 3, 97, 107, 110, 135, 149, 159, 172

Teacher Edition pp. 18, 36, 49, 130, 164, 208, 220

LANGuAGE STANDARDS 

Vocabulary acquisition and use

l.6.4 Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 6 
reading and content, choosing flexibly from a range of 
strategies.

l.6.4.a Use context (e.g., the overall meaning of a sentence 
or paragraph; a word’s position or function in a sentence) as a 
clue to the meaning of a word or phrase.

Student Edition pp. 13, 23, 35, 39, 49, 77, 81, 99, 109, 
121, 123, 137, 145, 157, 161, 173

Teacher Edition p. 72

l.6.4.b Use common, grade-appropriate Greek or Latin 
affixes and roots as clues to the meaning of a word (e.g., 
audience, auditory, audible).

Student Edition pp. 5, 15, 25, 51, 67, 91, 101, 113, 147

Teacher Edition pp. 21, 35, 49, 65, 79, 97, 133, 147, 
163, 174

l.6.4.c Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to find the 
pronunciation of a word or determine or clarify its precise 
meaning or its part of speech.

Student Edition pp. R49–R52

l.6.4.d Verify the preliminary determination of the meaning 
of a word or phrase (e.g., by checking the inferred meaning in 
context or in a dictionary).
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Vocabulary acquisition and use (continued)

l.6.5 Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings.

l.6.5.a Interpret figures of speech (e.g., personification) in 
context.

l.6.5.b Use the relationship between particular words (e.g., 
cause/effect, part/whole, item/category) to better understand 
each of the words.

Student Edition p. 39

Teacher Edition Use “Reinforcing Vocabulary” items in the 
Explain Science Concepts sections of the Teacher Edition.

l.6.5.c Distinguish among the connotations (associations) 
of words with similar denotations (definitions) (e.g., stingy, 
scrimping, economical, unwasteful, thrifty).

l.6.6 Acquire and use accurately grade-appropriate general 
academic and domain-specific words and phrases; gather 
vocabulary knowledge when considering a word or phrase 
important to comprehension or expression.

Student Edition pp. 5, 13, 15, 23, 25, 35, 39, 49, 51, 61, 
67, 77, 81, 91, 99, 101, 109, 113, 121, 123, 137, 145, 
157, 161, 169, 173, R24–R25

Teacher Edition pp. 21, 35, 49, 65, 79, 97, 133, 147, 
163, 177, 185, 193, 207, 223

Also use “Previewing Vocabulary” and “Reinforcing 
Vocabulary” items in the Explain Science Concepts sections 
of the Teacher Edition.
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READING STANDARDS FOR LITERACY IN SCIENCE AND TECHNICAL SuBJECTS

Key ideas and Details

rst.6–8.1 Cite specific textual evidence to support analysis 
of science and technical texts.

Student Edition pp. 12, 13, 22, 23, 33, 34, 35, 37, 48, 
49, 60, 61, 76, 77, 80, 85, 86, 88, 89, 98, 99, 117, 120, 
121, 131, 132, 133, 142, 144, 145, 156, 157, 168, 
169, 172, 177

Teacher Edition pp. 3, 23, 27, 37, 40, 50, 54, 56, 67, 70, 
81, 86, 99, 102, 103, 135, 138, 149, 153, 165, 169, 
179, 184, 195, 199, 209, 212, 213, 225, 229

rst.6–8.2 Determine the central ideas or conclusions of 
a text; provide an accurate summary of the text distinct from 
prior knowledge or opinions.

Student Edition pp. 12, 13, 19, 22, 23, 34, 35, 37, 48, 
49, 54, 60, 61, 73, 74, 76, 77, 80, 85, 86, 98, 99, 105, 
106, 120, 121, 132, 133, 144, 145, 156, 157, 168, 
169, 172, 177

Teacher Edition pp. 41, 54, 101, 178, 224

Also use “Synthesizing Key Topics” items in the Extend 
Science Concepts sections of the Teacher Edition.

rst.6–8.3 Follow precisely a multi-step procedure when 
carrying out experiments, taking measurements, or performing 
technical tasks.

Student Edition pp. 64–65, 158–159, R28–R34

Teacher Edition pp. 18, 19, 32, 33, 46, 47, 62, 63, 76, 
77, 79, 94, 95, 130, 131, 144, 145, 160, 161, 174, 175, 
190, 191, 204, 205, 216, 220, 221

Other Use the Lab Manual, Project-Based Assessments, 
Video-Based Projects, and the Virtual Labs.

Craft and structure

rst.6–8.4 Determine the meaning of symbols, key terms, 
and other domain-specific words and phrases as they are 
used in a specific scientific or technical context relevant to 
grades 6–8 texts and topics.

Student Edition pp. 6, 10, 11, 16, 17, 18, 19, 20, 27, 28, 
29, 30, 31, 32, 40, 41, 42, 43, 44, 52, 54, 55, 56, 57, 
58, 70, 71, 72, 93, 94, 95, 102, 103, 108, 109, 116, 
124, 126, 127, 130, 138, 140, 142, 148, 152, 153, 
154, 155, 162, 163, 164, 165

Teacher Edition pp. 21, 35, 49, 65, 79, 97, 133, 147, 
163, 177, 185, 193, 207, 223

Also use “Previewing Vocabulary” and “Reinforcing 
Vocabulary” items in the Explain Science Concepts sections 
of the Teacher Edition.

rst.6–8.5 Analyze the structure an author uses to organize 
a text, including how the major sections contribute to the 
whole and to an understanding of the topic.

rst.6–8.6 Analyze the author’s purpose in providing 
an explanation, describing a procedure, or discussing an 
experiment in a text.
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integration of Knowledge and ideas

rst.6–8.7 Integrate quantitative or technical information 
expressed in words in a text with a version of that information 
expressed visually (e.g., in a flowchart, diagram, model, graph, 
or table).

Student Edition pp. 34, 58, 64–65, 77, 80, 92, 94–95, 
99, 131, 134–135, 139, 142, 158–159

Teacher Edition pp. 21, 35, 133, 134, 144, 147, 148, 
156, 163, 174, 177, 186, 193, 208, 216, 220, 223. 
Also use the “Graphic Organizer” items in the Teacher 
Edition.

Other Use the lessons in the Digital Path.

rst.6–8.8 Distinguish among facts, reasoned judgment 
based on research findings, and speculation in a text.

Student Edition pp. 36–37, 64–65, 158–159

rst.6–8.9 Compare and contrast the information gained 
from experiments, simulations, video, or multimedia sources 
with that gained from reading a text on the same topic.

Student Edition pp. 64–65

Other Use the Lab Manual, Project-Based Assessments, 
Video-Based Projects, and the lessons in the Digital Path.

range of reading and level of text Complexity

rst6–8.10 By the end of grade 8, read and comprehend 
science/technical texts in the grades 6–8 text complexity 
band independently and proficiently.

Student Edition pp. 37, 107. Also use all lessons in the 
Student Edition.

Teacher Edition p. 156
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MATHEMATICS STANDARDS: RATIOS AND PROPORTIONAL RELATIONSHIPS

understand ratio concepts and use ratio reasoning to solve problems.

6.rP.1 Understand the concept of a ratio and use ratio 
language to describe a ratio relationship between two 
quantities.

Student Edition pp. 7, 13, 140–141, 145, R42

Teacher Edition pp. 25, 198

6.rP.2 Understand the concept of a unit rate a/b associated 
with a ratio a:b with b ≠ 0, and use rate language in the 
context of a ratio relationship. 

Student Edition pp. 7, 13, 140–141, 145, R42

6.rP.3 Use ratio and rate reasoning to solve real-world and 
mathematical problems, e.g., by reasoning about tables of 
equivalent ratios, tape diagrams, double number line diagrams, 
or equations.

Teacher Edition p. 25

6.rP.3.a Make tables of equivalent ratios relating quantities 
with whole number measurements, find missing values in the 
tables, and plot the pairs of values on the coordinate plane. 
Use tables to compare ratios.

6.rP.3.b Solve unit rate problems including those involving 
unit pricing and constant speed. 

Student Edition p. R42

6.rP.3.c Find a percent of a quantity as a rate per 100 
(e.g., 30% of a quantity means 30/100 times the quantity); 
solve problems involving finding the whole, given a part and 
the percent.

Student Edition pp. 63, 140–141, R43

6.rP.3.d Use ratio reasoning to convert measurement units; 
manipulate and transform units appropriately when multiplying 
or dividing quantities.

Student Edition pp. 7, 13, 140–141, R42

MATHEMATICS STANDARDS: THE NuMBER SYSTEM

apply and extend previous understandings of multiplication and division to divide fractions by fractions.

6.ns.1 Interpret and compute quotients of fractions, 
and solve word problems involving division of fractions by 
fractions, e.g., by using visual fraction models and equations 
to represent the problem. 

Student Edition p. R45
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Compute fluently with multi-digit numbers and find common factors and multiples.

6.ns.2 Fluently divide multi-digit numbers using the 
standard algorithm.

6.ns.3 Fluently add, subtract, multiply, and divide multi-digit 
decimals using the standard algorithm for each operation.

Student Edition p. R43

6.ns.4 Find the greatest common factor of two whole 
numbers less than or equal to 100 and the least common 
multiple of two whole numbers less than or equal to 12. 
Use the distributive property to express a sum of two whole 
numbers 1–100 with a common factor as a multiple of a sum 
of two whole numbers with no common factor. 

apply and extend previous understandings of numbers to the system of rational numbers.

6.ns.5 Understand that positive and negative numbers 
are used together to describe quantities having opposite 
directions or values (e.g., temperature above/below zero, 
elevation above/below sea level, credits/debits, positive/
negative electric charge); use positive and negative numbers 
to represent quantities in real-world contexts, explaining the 
meaning of 0 in each situation.

6.ns.6 Understand a rational number as a point on the 
number line. Extend number line diagrams and coordinate 
axes familiar from previous grades to represent points on the 
line and in the plane with negative number coordinates.

6.ns.6.a Recognize opposite signs of numbers as indicating 
locations on opposite sides of 0 on the number line; 
recognize that the opposite of the opposite of a number is the 
number itself, e.g., –(–3) = 3, and that 0 is its own opposite.

6.ns.6.b Understand signs of numbers in ordered pairs 
as indicating locations in quadrants of the coordinate plane; 
recognize that when two ordered pairs differ only by signs, the 
locations of the points are related by reflections across one or 
both axes.

6.ns.6.c Find and position integers and other rational 
numbers on a horizontal or vertical number line diagram; find 
and position pairs of integers and other rational numbers on a 
coordinate plane. 

6.ns.7 Understand ordering and absolute value of rational 
numbers.
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apply and extend previous understandings of numbers to the system of rational number. (continued)

6.ns.7.a Interpret statements of inequality as statements 
about the relative position of two numbers on a number line 
diagram. 

6.ns.7.b Write, interpret, and explain statements of order 
for rational numbers in real-world contexts. 

6.ns.7.c Understand the absolute value of a rational 
number as its distance from 0 on the number line; interpret 
absolute value as magnitude for a positive or negative quantity 
in a real-world situation. 

6.ns.7.d Distinguish comparisons of absolute value from 
statements about order. 

6.ns.8 Solve real-world and mathematical problems by 
graphing points in all four quadrants of the coordinate 
plane. Include use of coordinates and absolute value to find 
distances between points with the same first coordinate or the 
same second coordinate.

MATHEMATICS STANDARDS: EXPRESSIONS AND EQuATIONS

apply and extend previous understandings of arithmetic to algebraic expressions.

6.EE.1 Write and evaluate numerical expressions involving 
whole-number exponents.

Student Edition p. R45

Teacher Edition p. 134

6.EE.2 Write, read, and evaluate expressions in which letters 
stand for numbers.

6.EE.2.a Write expressions that record operations with 
numbers and with letters standing for numbers. 

Student Edition pp. R16–R17

6.EE.2.b Identify parts of an expression using mathematical 
terms (sum, term, product, factor, quotient, coefficient); view 
one or more parts of an expression as a single entity. 

6.EE.2.c Evaluate expressions at specific values of their 
variables. Include expressions that arise from formulas used in 
real-world problems. Perform arithmetic operations, including 
those involving whole number exponents, in the conventional 
order when there are no parentheses to specify a particular 
order (Order of Operations).
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apply and extend previous understandings of arithmetic to algebraic expressions. (continued)

6.EE.3 Apply the properties of operations to generate 
equivalent expressions. 

6.EE.4 Identify when two expressions are equivalent (i.e., 
when the two expressions name the same number regardless 
of which value is substituted into them). 

reason about and solve one-variable equations and inequalities.

6.EE.5 Understand solving an equation or inequality as 
a process of answering a question: which values from a 
specified set, if any, make the equation or inequality true? 
Use substitution to determine whether a given number in a 
specified set makes an equation or inequality true.

6.EE.6 Use variables to represent numbers and write 
expressions when solving a real-world or mathematical 
problem; understand that a variable can represent an unknown 
number, or, depending on the purpose at hand, any number in 
a specified set.

6.EE.7 Solve real-world and mathematical problems by 
writing and solving equations of the form x + p = q and  
px = q for cases in which p, q and x are all nonnegative 
rational numbers.

6.EE.8 Write an inequality of the form x > c or x < c 
to represent a constraint or condition in a real-world or 
mathematical problem. Recognize that inequalities of the 
form x > c or x < c have infinitely many solutions; represent 
solutions of such inequalities on number line diagrams.

represent and analyze quantitative relationships between dependent and independent variables.

6.EE.9 Use variables to represent two quantities in a real-
world problem that change in relationship to one another; 
write an equation to express one quantity, thought of as the 
dependent variable, in terms of the other quantity, thought of 
as the independent variable. Analyze the relationship between 
the dependent and independent variables using graphs and 
tables, and relate these to the equation. 

Student Edition pp. 158–159, R47
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MATHEMATICS STANDARDS: GEOMETRY

solve real-world and mathematical problems involving area, surface area, and volume.

6.g.1 Find the area of right triangles, other triangles, special 
quadrilaterals, and polygons by composing into rectangles 
or decomposing into triangles and other shapes; apply 
these techniques in the context of solving real-world and 
mathematical problems.

6.g.2 Find the volume of a right rectangular prism with 
fractional edge lengths by packing it with unit cubes of the 
appropriate unit fraction edge lengths, and show that the 
volume is the same as would be found by multiplying the 
edge lengths of the prism. Apply the formulas V = l w h 
and V = b h to find volumes of right rectangular prisms with 
fractional edge lengths in the context of solving real-world and 
mathematical problems.

Student Edition pp. 7, 13

Teacher Edition p. 25

6.g.3 Draw polygons in the coordinate plane given 
coordinates for the vertices; use coordinates to find the length 
of a side joining points with the same first coordinate or 
the same second coordinate. Apply these techniques in the 
context of solving real-world and mathematical problems.

6.g.4 Represent three-dimensional figures using nets made 
up of rectangles and triangles, and use the nets to find the 
surface area of these figures. Apply these techniques in the 
context of solving real-world and mathematical problems.

Student Edition pp. 7, 13

Teacher Edition p. 25

MATHEMATICS STANDARDS: STATISTICS AND PROBABILITY

Develop understanding of statistical variability.

6.sP.1 Recognize a statistical question as one that 
anticipates variability in the data related to the question and 
accounts for it in the answers. 

Student Edition pp. 134–135

6.sP.2 Understand that a set of data collected to answer a 
statistical question has a distribution which can be described 
by its center, spread, and overall shape.

6.sP.3 Recognize that a measure of center for a numerical 
data set summarizes all of its values with a single number, 
while a measure of variation describes how its values vary 
with a single number.
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summarize and describe distributions.

6.sP.4 Display numerical data in plots on a number line, 
including dot plots, histograms, and box plots.

6.sP.5 Summarize numerical data sets in relation to their 
context, such as by:

6.sP.5.a Reporting the number of observations. Student Edition p. 159

6.sP.5.b Describing the nature of the attribute under 
investigation, including how it was measured and its units of 
measurement.

Student Edition pp. 134–135, 159

6.sP.5.c Giving quantitative measures of center (median 
and/or mean) and variability (interquartile range and/or mean 
absolute deviation), as well as describing any overall pattern 
and any striking deviations from the overall pattern with 
reference to the context in which the data were gathered.

Student Edition pp. 159, R41

6.sP.5.d Relating the choice of measures of center and 
variability to the shape of the data distribution and the context 
in which the data were gathered.

Student Edition p. 159
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Paragon Humanities Topic Map, Grades 6 -8 

Indiana Edition  

Topic Map Quarter 1 

 

Quarter 2 

 

Quarter 3 

 

Quarter 4 

 

Grade 6 

 

Pre-Columbian America, the 

Aegean, Classical Greece 

and Rome, the European 

Middle Ages and 

Renaissance. European 

exploration, contact, and 

conquest; trade, economics, 

mercantilism, growth of 

the middle class; 

development and spread of 

Christianity; the role of 

the Church in Europe; 

politics, changes in political 

systems; and the arts in 

society.   

How do we distinguish 
culture from civilization? 
AD 300 – 1700 

Maya, architecture, 

sculpture, math, & 

astronomy, fall of the Maya; 

Inca, roads, structure, 

beliefs, art & architecture, 

Pizarro & fall of the Inca; 

Aztecs, beliefs, religion, 

social structure, art, Cortés 

& fall of the Aztec; 

Mississippian civilization, 

mound-builders. 

South America, 

Mesoamerica 

 

 

What are the roots of 
Western Civilization? 
2200 BC – AD 500 

The Aegean, Minoans, 

Mycenaeans, Trojan War; 

Ancient Greece, Persian 

Wars, Pericles, democracy, 

philosophers, architecture, 

art; Etruscans, Roman 

Republic, Julius Caesar, 

Augustus, Roman Empire, 

origins and spread of 

Christianity, Constantine, 

Fall of Rome. 

The Mediterranean, 

Western Europe  

 

 

How did the Renaissance 
usher in new ideas, 
innovation and 
exploration? 
AD 1580 – 1780 
Development of a merchant 

class economy, trade, 

economics, and politics, 

Venice, Florence; Renaissance 

art and science, da Vinci, 

Brunelleschi, Galileo; Islamic 

Spain, Baghdad, contributions 

in math, science, and medicine; 

Reformation; Age of 

Exploration, Dias, Columbus, 

Magellan, and Balboa, the 

“New World.” 

Eastern & Western 

Europe, the Americas 

How is modern Latin 
America diverse? 
 

AD 1500- 2000 

 

Geography of Latin America, 

independence movements, 

culture, nations, music, 

modern art, modern Mexico 

and Brazil, immigration 

patterns, historical and 

cultural connections to the 

U.S., Caribbean connections 

 

Latin America 

 

 

Grade 6: 

Paragon World Literature 

 

 

Text: The Well of 
Sacrifice 
Author:  Chris Eboch 

 

Language Arts 

Focus/Writing Domain: 

Genre Study and 

Adaptation  

South America, Central 

America, Mexico 

Text:  Greek Mythology 
Author:  Olivia Coolidge 

 

Language Arts Focus/ 

Writing Domain:  Mythology 

 

Greece 

Text: The Tempest 
Author:  William 

Shakespeare 

 

Language Arts Focus/ 

Writing Domain: 

Shakespearean Drama 

 

Eastern & Western 

Europe, the Americas 

Text:  Lupita Manana 

Author:  Patricia Beatty 

 

Language Arts 

Focus/Writing Domain: 

Personal Response to 

Literature 
 

Latin America 



Paragon Humanities 

Paragon Humanities Topic Map • Indiana Edition • Grades 6 - 8 

Grade 7  

 

Africa, Asia, and 

Southwest Pacific.  River 

Valley civilizations; cultural 

and ecological interactions; 

rise and expansion of 

civilization; rise of empires; 

Imperialism; 

transformation in Asian 

societies; patterns of 

global change; belief and 

religious systems, political 

systems, cultural exchange. 

How and why do we decode 
ancient civilizations? 
5000 BC – 1000 BC 

 

Geographic, political, 

economics, and social 

characteristics of River 

Valley civilizations; location, 

government, religion, 

agriculture, cultural and 

social contributions. 

 

Mesopotamia, Egypt, 

China, and India 

 

What were the cultures 
and kingdoms that made 
medieval Africa great? 
AD 500 - 700 

Geography of Africa, 

environmental diversity, 

gold and salt trade, West 

African medieval kingdoms 

of Ghana, Mali and Songhay, 

influence of Islam, 

indigenous cultural 

traditions.   

Africa 

 

How do cultures influence 
one another? 
AD 500 – 1700 

 

Confucianism, Buddhism, 

Daoism, Chinese dynasties; 

politics; trade, cultural 

exchange, economics; 

painting, writing, scientific 

innovation, Marco Polo, 

feudalism, Shogun, and 

Shinto. 

 

China, Japan 

What is culture? 
40,000 BCE – present  

 

Geography of Australia and 

Polynesian Islands, 

prehistoric settlement, 

cultural anthropology, 

aborigines, myth, cultural 

contact and influences, 

Captain Cook, British 

colonization, traditions and 

festivals.   

Australia & Polynesia 

Grade 7 : 

Paragon World Literature 

 

 

Text:  Epic of Gilgamesh 
Author:  Geraldine 

McCaughrean  

 

Language Arts Focus/ 

Writing Domain: Study of 

Epics 

 

Mesopotamia 

Text:  West African 
Folktales 
Author:  Jack Berry 

 

Language Arts Focus/ 

Writing Domain: Folktales  

 

Africa 

Text:  The Master 
Puppeteer 
Author:  Katherine 

Paterson 

 

Language Arts 

Focus/Writing Domain:  

Response to Literature, 

Character Analysis 
 
 
Japan 

Text:  Whale Rider 
Author:  Witi Ihimaera 

Film by: Niki Caro 

Language Arts 

Focus/Writing Domain:  

Media Comparison, 

Compare/Contrast Essay 

Australia and Polynesia 



Paragon Humanities 

Paragon Humanities Topic Map • Indiana Edition • Grades 6 - 8 

Grade 8 

 

United States history; 

Constitution; Bill of Rights; 

political parties; territorial 

expansion; Civil War; social 

reform; Reconstruction; 

social reform movements in 

the post-Civil War era; 

industrialization and labor. 

 

How did the Constitution 
come to be the law of the 
land? 
AD 1783 – 1803 

 

Articles of Confederation, 

Shay’s Rebellion, U.S. 

Constitution, Federalist 

System, Checks and 

Balances, branches of 

government, Bill of Rights, 

political parties, 

Washington’s presidency, 

Whiskey Rebellion, Marbury 

vs. Madison. 

 

United States 

How did Manifest Destiny 
shape the United States 
and its people? 
AD 1800 – 1860 

 

Western expansion, 

Manifest Destiny, Louisiana 

Purchase, Lewis and Clark, 

California gold rush, 

displacement of American 

Indians, Mexicanos, Texas 

annexation, Mexican-

American War. 

 

 

United States 

How did the Civil War 
divide and reshape the 
United States? 
AD 1860 – 1877 

 

Slavery, geographic 

differences between 

North and South, Missouri 

Compromise, Dred Scott 

decision, secession, Civil 

War, changes in society, 

Reconstruction.  

 

 

 

United States 

How do citizens bring 
about social change? 
 
AD 1800 – 1900 

 

Social reform movements; 

Transcendentalists; 

environmental movement; 

women’s rights and roles; 

industrialization and labor 

movement; rights of 

freedmen in post-Civil war 

era. 

 

United States 

Grade 8:  

Paragon World Literature 

 

. 

Text:  Jump Ship to 
Freedom 
Authors:  James Lincoln 

Collier & Christopher Collier  

 

Language Arts Focus/ 

Writing Domain: Expository 

Writing 

 

United States 

Text:  Bound for Oregon 

Author:  Jean Van Leeuwen 

 

Language Arts Focus/ 

Writing Domain: Narrative 

Writing 

  

United States 

Text:  Narrative of the 
Life of Frederick 
Douglass 
Author:  Frederick 

Douglass 

 

Language Arts Focus/ 

Writing Domain: Speech 

Writing/Speech Delivery  

 

United States 

Text:  I’m Nobody! Who 
Are You? 
Author: Emily Dickinson 

 

Language Arts Focus/ 

Writing Domain: Lyric 

Poetry  

 

United States 

 



Calendar and Daily Schedule 

Calendar 

 



Daily Schedule 

 

 

 

K 1st 2nd 3rd 4th 5th 6th 7th 8th

8:00-8:15 Morning Mtg Morning Mtg Morning Mtg Morning Mtg Morning Mtg Morning Mtg Literacy A Math B Science C 8:00-8:15

8:15-8:30 Literacy Literacy Literacy Literacy Literacy Literacy 90 min. 90 min. 90 min. 8:15-8:30

8:30-8:45 120 min. 120 min. 120 min. 120 min. 120 min. 120 min. 8:30-8:45

8:45-9:00 8:45-9:00

9:00-9:15 8:00 - 9:30 8:00 - 9:30 8:00 - 9:30 9:00-9:15

9:15-9:30 8:15 - 10:15 8:15 - 10:15 8:15 - 10:15 8:15 - 10:15 8:15 - 10:15 8:15 - 10:15 9:15-9:30

9:30-9:45 Literacy B Math C Science A 9:30-9:45

9:45-10:00 90 min. 90 min. 90 min. 9:45-10:00

10:00-10:15 10:00-10:15

10:15-10:30 Specials Specials Math Math Math Math 10:15-10:30

10:30-10:45 45 min. 45 min. 90 min. 90 min. 90 min. 90 min. 9:30-11:00 9:30-11:00 9:30-11:00 10:30-10:45

10:45-11:00 10:15-11:00 10:15-11:00 10:15 - 11:45 10:15 - 11:45 10:15 - 11:45 10:15 - 11:45 10:45-11:00

11:00-11:15 Math Math Lunch Lunch Lunch 11:00-11:15

11:15-11:30 90 min. 90 min. 11:00-11:30 11:00-11:30 11:00-11:30 11:15-11:30

11:30-11:45 11:00 - 12:30 11:00 - 12:30 Specials Specials Specials 11:30-11:45

11:45-12:00 Lunch Lunch Lunch Lunch 45 min. 45 min. 45 min. 11:45-12:00

12:00-12:15 11:45-12:15 11:45-12:15 11:45-12:15 11:45-12:15 11:30 -12:15 11:30 -12:15 11:30 -12:15 12:00-12:15

12:15-12:30 Science Science Science Science Literacy C Math A Science B 12:15-12:30

12:30-12:45 Lunch Lunch 60 min. 60 min. 60 min. 60 min. 90 min. 90 min. 90 min. 12:30-12:45

12:45-1:00 12:30-1:00 12:30-1:00 12:15-1:15 12:15-1:15 12:15-1:15 12:15-1:15 12:45-1:00

1:00-1:15 Science Science 1:00-1:15

1:15-1:30 60 min. 60 min. Specials Specials Specials Specials 12:15-1:45 12:15-1:45 12:15-1:45 1:15-1:30

1:30-1:45 12:45-1:45 12:45-1:45 45 min. 45 min. 45 min. 45 min. 1:30-1:45

1:45-2:00 1:15-2:00 1:15-2:00 1:15-2:00 1:15-2:00 Paragon Paragon Paragon 1:45-2:00

2:00-2:15 Paragon Paragon Paragon Paragon Paragon Paragon Paragon Paragon Paragon 2:00-2:15

2:15-2:30 90 min. 90 min. 90 min. 90 min. 90 min. 90 min. 90 min. 90 min. 90 min. 2:15-2:30

2:30-2:45 2:00 - 3:30 2:00 - 3:30 2:00 - 3:30 2:00 - 3:30 2:00 - 3:30 2:00 - 3:30 1:45 - 3:15 1:45 - 3:15 1:45 - 3:15 2:30-2:45

2:45-3:00 2:45-3:00

3:00-3:15 3:00-3:15

3:15-3:30 3:15-3:30

Sample Small School Schedule

Homeroom/dismissal



 

Attachment 7 

Enrollment Policy 

STEAM Academy of Hammond will have an open enrollment process. The Academy will fully comply 

with Indiana law regarding admission policies and procedures, as well as all other applicable state and 

federal provisions.  In particular, as a public charter school, the school will not discriminate on the basis 

of intellectual or athletic ability, measures of achievement or aptitude, status as a handicapped person, or 

any other basis not permitted by a school district.  The school will be nonsectarian in all respects, and will 

comply with state and federal laws applicable to public schools concerning church-state issues.  In 

accordance with the charter school law, STEAM Academy of Hammond will not charge tuition. 

STEAM Academy of Hammond will actively publicize open enrollment to all community sectors.  If 

necessary, STEAM Academy of Hammond will host its first enrollment lottery at a date compliant with 

the application enrollment window dependent upon the approval process with subsequent annual lotteries 

held on the first Monday of April in each year. STEAM Academy of Hammond will achieve a 

racial/ethnic balance reflective of the community it serves by actively involving the entire community in 

the school, and by reaching out during the enrollment process, to those sectors of the community which 

are underrepresented and underserved. It is our goal to found a true community school which is reflective 

in every way of the neighborhood and the community which it serves. 

Lotteries 

If the number of applications exceeds the number of seats available in a grade, STEAM 

Academy of Hammond will accept students by a random selection process, or lottery. The school 

will grant enrollment preference to students meeting residency requirements established by the 

charter and formerly enrolled students.  The school will maintain a waiting list of the remaining 

applicants.  STEAM Academy of Hammond will notify applicant families within one week of 

the lottery of student placements.   

 

The following applies to STEAM Academy of Hammond’s process: 
 

 If applications exceed the school’s capacity a lottery is held; 

 STEAM Academy of Hammond’s lottery policies and processes will be clearly written and 

distributed to reflect state laws regarding random selection and no preference; 
 STEAM Academy of Hammond’s admission lotteries will be witnessed and occur in a public 

setting; and 

 A neutral party will conduct the lottery on behalf of the school 
 

The lottery will be well publicized, open to all, and will be easily understood and followed by all 

observers.  To minimize the risk of bias, the Academy will exclude individuals who are employed by the 

school, individuals whose relatives are school employees, and those individuals who are seeking 

admission for their children, from the task of drawing names.  Rather, an impartial individual, such as a 

certified public accountant or a retired judge, will be asked to draw the names.  All students whose 

applications were filed by the application deadline will be separated by grade and entered into the lottery.  



 

A drawing of names by grade will then be held until all spaces are filled.  Any applicant who is not 

admitted to the school during the lottery will be placed on the school’s waitlist. 

 

Students whose applications are received after the deadline will be placed on the school’s waitlist in the 

order that their applications are received, following the initial establishment of the waitlist by the lottery 

and by preferences established by law.  In each successive school year, students who were enrolled in the 

school the previous year will keep their spaces in the school until they graduate or leave the school.  

Admissions preference will be given to siblings of pupils enrolled in the school.   

Waiting Lists 

After all available spaces are filled, waiting lists will be maintained for each grade.  STEAM Academy of 

Hammond will maintain complete student files for each student on the waiting list.  When a space 

becomes available in a grade, the parent of the first student on the waiting list will be contacted and given 

a set period of time in which they can accept the position (one week).  If the space is declined the next 

person on the list will be contacted.  Students will be maintained on the wait list for one year. 

Once the parent has accepted the position for their child: 

 The appropriate Request for Transfer form will be immediately sent to the school of origin.   

 A transportation request will be sent to the appropriate department, if applicable.   

 Qualifying parents will complete the application for free or reduced lunches.   
 Parents that need before and/or after school will be informed about the availability of space in the 

OASIS Program, if applicable.  If space is available and the parent desires to enroll, all forms for 

the program must be completed in order to complete enrollment. 
 The parent is given a copy of STEAM Academy of Hammond’s Code of Civility and asked to 

return their signed verification and agreement before the student enters the school.   

 Emergency cards are completed prior to the student’s attendance.   
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Letter from the Chief Administrative Officer 

 

 

 

 

August, 2012 
 

Dear Parents: 

 
Thank you for choosing STEAM Academy of Hammond for your child!  The school’s 

leadership team, managers, faculty, and staff are eager to build on the success and 

challenges of our opening, and we have been busily preparing for the months ahead.  
The 2012-2013 Parent and Student Handbook and Code of Civility are designed to guide 

you and your child through this exciting time.  We encourage you to read both sections 

of this booklet thoroughly and discuss them with your child. 
 

The Parent and Student Handbook includes contact information for the school’s 

leadership team, general information about our proven curriculum and instructional 

design, and specific school policies and procedures which, if followed consistently, will 
contribute to the development of our community and the success of Insert Name of 

School.  The Code of Civility describes the specific policies and procedures that will be 

implemented to encourage appropriate conduct and ensure a safe learning environment.  
 

Should you have a question that is not answered within these pages, please feel free to 

contact me, another member of the school’s leadership team, or your child’s teacher. 
 

At Insert Name of School, we recognize that educating children requires a team effort, 

and we look forward to joining you in this vital pursuit.  Working together, we can realize 

our shared vision of excellence in public education. 
 

Sincerely, 

 
 

Chief Administrative Officer 

 

 
Statement of Diversity 

The STEAM Academy of Hammond admits students of any race, color, or national and 

ethnic origin to all the rights, privileges, programs, and activities generally accorded or 
made available to students at the school. It does not discriminate on the basis of race, 

color, or national and ethnic origin in administration of its educational policies, admission 

policies, and other school-administered programs.
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STEAM Academy of Hammond 

SAMPLE 2012 – 2013 CALENDAR 
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S c h o o l  O v e r v i e w  

T H E  S T E A M  A C A D E M Y  O F  H A M M O N D  I S  A  C O M M U N I T Y  S C H O O L  E S T A B L I S H E D  

U N D E R  C H A P T E R  3 3 1 4 .  O F  T H E  R E V I S E D  C O D E .  T H E  S C H O O L  I S  A  P U B L I C  

S C H O O L  A N D  S T U D E N T S  E N R O L L E D  I N  A N D  A T T E N D I N G  T H E  S C H O O L  A R E  

R E Q U I R E D  T O  T A K E  P R O F I C I E N C Y  T E S T S  A N D  O T H E R  E X A M I N A T I O N S  

P R E S C R I B E D  B Y  L A W .  I N  A D D I T I O N ,  T H E R E  M A Y  B E  O T H E R  R E Q U I R E M E N T S  

F O R  S T U D E N T S  A T  T H E  S C H O O L  T H A T  A R E  P R E S C R I B E D  B Y  L A W .  S T U D E N T S  

W H O  H A V E  B E E N  E X C U S E D  F R O M  T H E  C O M P U L S O R Y  A T T E N D A N C E  L A W  F O R  T H E  

P U R P O S E  O F  H O M E  E D U C A T I O N  A S  D E F I N E D  B Y  T H E  A D M I N I S T R A T I V E  C O D E  

S H A L L  N O  L O N G E R  B E  E X C U S E D  F O R  T H A T  P U R P O S E  U P O N  T H E I R  E N R O L L M E N T  

I N  A  C O M M U N I T Y  S C H O O L .  F O R  M O R E  I N F O R M A T I O N  A B O U T  T H I S  M A T T E R  

C O N T A C T  T H E  S C H O O L  A D M I N I S T R A T I O N  O R  T H E  I N D I A N A  D E P A R T M E N T  O F  

E D U C A T I O N .  

 

M I S S I O N  

STEAM Academy of Hammond was founded on the simple convictions that a first-rate education is 
the birthright of every individual, that all children can learn, and that every child should be 
challenged to reach his or her full potential.  The overarching goals of the School are to: 

 Demonstrate the heights of academic achievement that public school students can routinely 
attain when the advantages of charter school governance are coupled with ambitious new 
academic standards 

 Offer area families rich new choices in public education 

 Create new professional settings for teachers that permit them to succeed, free from 
debilitating work rules, financial constraints, and excess regulation. 

 
L E A D E R S H I P  

The School’s highly skilled and experienced leadership team is eager to serve you and your child 
through the provision of a world-class education.  Your satisfaction is the School’s highest priority, 
so we hope you will contact the School’s leaders with any questions or concerns at the following 
numbers: 
 

 Insert Name, Chief Administrative Officer 
 Insert telephone number 

 Insert Name, Administrative Assistant 
Insert telephone number 

 Insert Name, Program Facilitator 
Insert telephone number 

 Insert Name, Title I and SPED Coordinator 
Insert telephone number 

 
Other important phone numbers include: 

 School Attendance Line Insert telephone number 
Leave a message before 9:00 a.m. to let the School know if your child is going to be absent for the day.   

 School Nurse Insert telephone number 
 
M A N A G E M E N T  

STEAM Academy of Hammond is part of a national network of schools managed by Mosaica 
Education.  As such, it offers students and families the proven strength of the Mosaica School 
Design, which includes Paragon and Mosaica’s rigorous curricula in other subjects, a character 
education program, second-language instruction, school uniforms, art and music instruction, and 
an extended school day and year.   
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Mosaica’s corporate office may be contacted at:  www.mosaicaeducation.com 
 
Mosaica Education 

42 Broadway, Suite 1039 
New York, NY 10004 
 
H O U R S  O F  O P E R A T I O N  

Instruction will begin promptly at 8:00 a.m. and end at 3:30 p.m., Monday through 
Friday.  No student will be admitted into the school building before 8:00 a.m.  There is 
no adult supervision for children until 7:45 a.m.    

http://www.mosaicaeducation.com/
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How does a charter school get its charter? 
 
Applications for approval to open a new charter school may be submitted to a local school board 
or to the State Department of Education.  Local school boards have the option of not accepting 

charter applications.  Applications submitted to the State Department of Education must be 
approved by both the Department of Education and the State Board of Education.  Charter 
applications are examined against the criteria outlined in the state’s Charter Code.  Applicants 
meeting the criteria may be awarded an initial three-year charter.
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Curriculum and Instructional Design 

At the heart of STEAM Academy of Hammond is a highly structured curriculum that sets high 
expectations and provides individualized monitoring to assist students in attaining ambitious goals 
for achievement.  STEAM Academy of Hammond provides a strong academic foundation for 
students that will prepare them for demanding academic studies of senior high school and college.  
 

 

THE PARAGON CURRICULUM  

A World of Ideas That Make A World of Difference  
 
Across Eras, Continents and Disciplines  
The unique Paragon Curriculum is predicated on the idea that we must impart to all children the 
content knowledge and academic skills which will provide them with the necessary intellectual capital 
to succeed in mainstream culture. Rather than teach history in bits and pieces in arbitrary sequence, 
Paragon’s fully integrated, chronological approach demonstrates to students how one idea builds on 

and evolves into another. The curriculum illustrates how sweeping cycles of conflict and resolution 
repeat themselves and leads students to understand how and why various world cultures have risen 
to power and prominence, only to be supplanted by new precedents set by others.   Studying history 
across continents depicts for older students, the manner in which many ideas develop at the same 
time in independent cultures unaware of the other’s breakthroughs. In comprehending synchronicity 
and the genealogy of ideas, students develop a larger conceptual picture of history and an enhanced 

awareness of the interrelationships of many areas of knowledge. Rather than memorize names, dates 
and wars in isolation, students recall the sequential circumstances surrounding these events and 
remember more readily both factual information and conceptual relevance.  
The Paragon Curriculum is designed around ten ages of history or Human Eras, which constitute the 
monthly conceptual themes:  

 
The Ancient World 40,000 B.C. to 500 B.C. 
The Classical World 499 B.C. to A.D. 500 

Trading Goods and Communicating Ideas 501 to 1100 
The Middle Ages 1101 to 1460 
The Renaissance 1461 to 1600 

Adventurers and Colonists 1601 to 1707 
Slavery and Revolution 1708 to 1835 

Empire and Industry 1836 to 1914 
The World at War 1915 to 1950 

The Global Village 1951 to Present Day 
 
Aligning Paragon with Local and State Standards  
Although all Paragon students will immerse themselves in the historical, cultural and scientific 

worldview of the Human Era they are studying simultaneously with other grade levels, each grade 
will focus on a unique Global Understanding. The monthly conceptual theme or Global 
Understanding allows teachers to foreground one unifying principle over others and to render 
reading, writing and academic content far more focused. This also enables Paragon to satisfy various 
local and state curriculum standards by highlighting those areas that students are expected to master 
at a specific grade level. Paragon provides continuity by maintaining the over-arching chronological 
order dictated by history, but accommodates specific content standards with monthly units based on 
a conceptual theme which can be adapted for different grade levels. Paragon aligns its curriculum 
units with national, state and local district needs, freeing faculty to spend their time crafting creative 
and compelling lessons for the unique interests and needs of their students. Step-by-step Daily 
Lesson Plans are organized around Essential Questions, the types that have no easy answers and 
that have captivated thinkers for millennia.  
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THE CONTENT CORE OF THE PARAGON CURRICULUM 

 

History and Social Studies  
Social studies represent the integrated study of the social sciences and humanities to promote civic 
competence and intellectual capital. Social studies constitute the organizing, chronological core of the 
Paragon curriculum precisely because it is multidisciplinary and interdisciplinary in nature. It provides 
coordinated, systematic study drawing upon such disciplines as anthropology, archaeology, 
economics, geography, history, law, philosophy, political science, psychology, religion, and sociology, 

as well as appropriate content from the humanities, mathematics, and natural sciences.  
 Social issues, such as poverty, crime, and public health, are increasingly understood to 

transcend the boundaries of disciplines, cultures, and nations. As these issues grow 
increasingly complex, the work to develop solutions demands an increasingly integrated view 
of scholarly domains and of the world itself.  

 Many scholars now define themselves by the issues and problems they address and use 
several disciplines to inform their work. Entirely new departments and programs reflect this 
development. Academic programs in American Studies, African-American Studies, 
Biotechnology, Comparative Literature, Cultural Studies and Medical Ethics, for example, draw 
on multiple disciplines and their processes to address the needs of humanity.  

 Technology provides increasingly easy access to data bases that are interdisciplinary and 
multidisciplinary as well as to scholarship in many disciplines.  

 Scholars increasingly consider themselves to be members of the international academic 

community and share findings regularly across intellectual and geographic boundaries.  
It is within this context that the Paragon Curriculum was conceived. It pays attention to the specific 
contributions of history, the social sciences, humanities, fine arts, the natural sciences, and other 
disciplines, while simultaneously providing an umbrella for the integrative potential of these several 
disciplines. Paragon’s power stems from recognizing the importance of the disciplines and their 
specific perspectives in understanding topics, issues, and problems. Moreover, Paragon teaches 

students to recognize that topics, issues, and problems transcend the boundaries of single disciplines 
and demand the power of integration within and across them.  
 
Science  
Science is fully integrated into the Paragon Curriculum, which features biographies of great scientists, 
accounts of break-through discoveries, and detailed hands-on activities for students to stimulate 
interest in the scientific method. The interdisciplinary approach enables students to see science as an 
integral part of their lives, rather than as a daunting discipline.  
The goal of the Paragon Curriculum is to enrich the science by integrating it with the liberal and fine 
arts, as well as with the social sciences, the synthesizing strands that weave together the Paragon 
Curriculum. Mathematics as the language of science, and of economics, also constitutes an integral 
part of the Paragon experience for students.  
 

Technology and Computer Literacy  
Technology is the application of scientific knowledge for the purpose of solving practical problems, 
extending human capacities, and improving the quality of life. The Paragon Curriculum emphasizes 
the use of technological tools to facilitate and enrich learning across academic disciplines. Information 
technology is the most frequently used technological tool. Students use computers to communicate 
via the Internet, to express themselves creatively, to solve problems, to organize data, to conduct 

research, and to explore mathematical and scientific principles through simulations.  
To master true computer literacy, students require hands-on access to computers in real time, rather 
than isolated visits to a computer lab. A Mosaica School is equipped with a computer for every two to 
three children, as well as with a laptop for each teacher and administrator. The personal desktop 
computers are linked to the Internet, affording access to curriculum and resources available in 
cyberspace or on disk. Paragon Lesson Plans direct students to specific Internet sites on a regular 
basis. The computers will also be linked to MosaicaNet, the school-wide Intranet, permitting "real-
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time" monitoring of classroom productivity and student progress.  
Mosaica’s distance learning program serves to engage students significantly in the science curriculum. 
A video field trip, for example, will enable students to visit temple relics of the ancient Incas and to 
uncover the mystery of how immense stones were elevated to great heights and constructed into 

seamless monuments without brick, mortar, pulleys, or wheels. Furthermore, real-time interviews 
with contemporary great thinkers will enable Mosaica students to confer directly with a NASA 
astronaut involved in the latest space mission, a paleontologist, or any other authority in a field of 
interest and of relevance to them.  
A Mosaica library is styled as a Media and Resource Center, supplying a library of excellent books and 
CD-ROMs, as well as TV/VCRs, overhead and slide projectors for pedagogy.  
Each classroom is equipped with a TV/VCR to support the EMG distance learning technology, as well 
as the Paragon Curriculum, which features film clips from classic and quality motion pictures to make 
history come alive for students. Overhead projectors in every classroom will further enable teachers 
to engage students with the captivating transparencies that support the Paragon Curriculum.  
 
The Arts  
Rather than relegate art, music and foreign language to the periphery of the curriculum, Paragon’s 

design integrates them into its interdisciplinary center.  
To truly integrate the arts into the Paragon Curriculum, Mosaica trains all teachers in the visual and 
performing arts. Daily Paragon Lesson Plans are outlined with step-by-step instructions to ensure 
seamless implementation. Art, drama, music and dance interrelated to the core curriculum draw 
many marginal students into the center of learning. Acting vicariously (not acting up) enables 
students to try on different roles without compromising their quality of life. It is no accident that 

"playing" (as in what children do) and "playing" (as in acting and putting on a play) and "playing" (as 
in playing a musical instrument) are the same word. Without the "play" in the process, it loses its 
validity and vitality.  
Paragon’s purpose is to make the arts a vital component of a child’s education, while at the same 
time placing the strongest possible emphasis on the basic skills of reading, writing and arithmetic. 
The arts offer children opportunities to assimilate and apply what they have learned in ways relevant 
and meaningful to their experience. Their enhanced skills of communication, analysis and self-
expression enable them to compete far more successfully with their traditional learning classmates.  
 
Music  
According to Plato, "Music...gives a soul to the universe, wings to the mind, flight to the 
imagination... and life to everything." The impulse to make music is ageless and universal. Music has 
the capacity to communicate volumes about an era and its people. The Paragon Curriculum conveys 

to students, features of the music of different eras and composers by having them sing, dance, and 
perform with rhythm instruments. Students also learn to listen for specific features and to discern 
how one era or culture often imitates and reinvents the music of another.  
 
Mosaica will also hire a music specialist for choral and instrumental instruction. The music specialist 
will consult with teachers on the musical portions of Paragon Lessons and will draw from and extend 

the Paragon Curriculum in music class.  
 
Foreign Language  
Paragon treats foreign language as an integral part of the core curriculum, providing all instruction in 
the target language to simulate an environment of immersion. Spanish instruction commences in  
second grade and builds purposefully toward proficiency with each successive grade level. 
Communication is lively and animated with vocabulary content tied thematically to the integrated 
curriculum. Moreover, multimedia pedagogical resources (videos, CDs, CD-ROMs, children’s books) in 
the target language convey to students the cultural experiences of their peers in Spanish-speaking 
countries. A Mosaica School cultivates the natural facility of younger students for foreign language 
acquisition by beginning at an early age with a high quality program.  
 
How will Mosaica achieve academic excellence through the Paragon Curriculum?  
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Paragon’s program is designed to increase the student’s ability to read, study, search for information, 
use social science technical vocabulary and methods, apply the scientific method to real world 
situations, practice reasoning through mathematical analysis and logic, and use computers and other 
electronic media.  

To develop this skill category, Paragon increases the student’s ability to use the writing process and 
to classify, interpret, analyze, summarize, evaluate, and present information in well-reasoned ways.  
Paragon cultivates the student’s ability to conceptualize unfamiliar categories of information, to 
establish cause/effect relationships, and to determine the validity of information and arguments. The 
interdisciplinary Paragon Curriculum expands the boundaries of traditional, segmented courses to 
enable students to define their roles and responsibilities as enlightened citizens.  
The Paragon Curriculum enhances the student’s ability to express and advocate reasoned personal 
convictions within groups, to recognize mutual ethical responsibility in groups, to participate in 
negotiating conflicts and differences or to maintain an individual position because of its ethical basis. 
Paragon calls upon the student to work individually and in groups.  
Students learn about character, ethics, empathy and self-esteem implicitly by studying the world’s 
greatest thinkers, both canonical and unsung, and by stepping into the shoes of great historical 
figures, both real and imaginary. Through content-rich study, children come to understand the 

expansive potential open to them if they can identify with early clarity their individual strengths and 
sense of purpose. Paragon students contemplate questions that have captivated thinkers for 
millennia: What makes a "Hero"? What makes me unique? How can we learn from the past? How do 
we apply that knowledge to the future?  
 
By studying the history of human culture, students learn implicitly about values and ethics 

that transcend time and place.  
 Individual beliefs/majority rule  
 Obeying the law/the right to dissent  
 Cultural variety/cultural assimilation/uniformity  
 Community progress/individual liberties  
 Individual rights/public safety  

 
The Paragon Curriculum features the following aspects of the best teaching and learning 
practices worldwide:  
Integrated interdisciplinary work  

 Allows for more efficient use of time for students and teachers.  
 Instills in students a strong aptitude for assimilating disparate ideas.  
 Presents opportunities to apply esoteric concepts to practical contexts.  

 Provides mechanism through project-based learning for integrating newly acquired knowledge 
from different disciplines.  

 Applies skills developed in reading, writing and mathematics to relevant, real-world situations.  
 Enables students to develop accelerated academic, aesthetic and technical skills.  

 
Essential Questions - the Paragon Framework  

 Reflect the grand, sweeping patterns in the evolution of cultural worldviews.  
 Represent a breakthrough in how people see themselves, their purpose or their relation to the 

physical world. Also exemplifies a transition in awareness of the material world or the 
universe.  

 Define a prevailing worldview.  
 Illustrate a "great" idea with relevance, significance and endurance that transcends time and 

place.  
 Address the "so what" question that we would have students consider in their writing, 

discussions, and presentation.  
 Amplify the role of common people who become heroes in developing ideas, inventions and art 

that become mainstream social norms.  
 
Paragon instills and cultivates the following:  
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 Decision making - identifying and struggling with complexities, solving problems and thinking 
critically, developing creativity, rather than strict conformity to conventional practices;  

 Self-direction and personal initiative  
 Strong interactive skills- cooperation, networking, teamwork and information pathway 

knowledge.  
 Responsibility for learning, identification of goals, development of a plan, gathering 

information, and implementation of a plan.  
 A sense of awe and a passion for inquiry.  

 
Paragon Curriculum is practical because it is meaningful.  

 Students learn connected networks of knowledge, skills, beliefs, and attitudes that they will 
find useful both in and outside of school.  

 Instruction emphasizes depth of development of important ideas within appropriate breadth of 
topic coverage and focuses on teaching these important ideas for understanding, appreciation, 
and life application.  

 The significance and meaningfulness of the content is emphasized both in how it is presented 
to students and how it is developed through activities.  

 Classroom interaction focuses on sustained examination of a few important topics rather than 
superficial coverage of many.  

 Meaningful learning activities and assessment strategies focus students’ attention on the most 
important ideas embedded in what they are learning.  

 The teacher is reflective in planning, implementing, and assessing instruction.  
 Drawing from the Core Knowledge Foundation’s advocacy of content-rich curricula, Paragon 

instills the cultural literacy and intellectual capital children need in order to succeed in 
mainstream contemporary culture. Paragon’s distinction from Core Knowledge is its fully 
integrated, chronologically sequenced framework, arranged around meticulously designed 
Daily Lesson Plans.  

 Paragon provides both content and methodology. Moreover, Mosaica provides the necessary 
training and support to enable teachers to implement the curriculum effectively and to ensure 
the integrity of its program.  

 All disciplines, including math and science, the liberal arts, fine arts, social sciences, foreign 
language and physical education weave strands of connection between different ways of 
knowing (epistemology.)  

 
Paragon teaching and learning are effective because they are integrative.  

 Paragon is integrative in its treatment of topics.  

 It is integrative across time and space  
 Paragon teaching integrates knowledge, skills, beliefs, values, and attitudes to action.  
 Paragon teaching and learning integrate effective use of technology.  
 Paragon teaching and learning integrate across the curriculum.  

 
Paragon teaching and learning are powerful because they are value-based.  

 Powerful Paragon teaching considers the ethical dimensions of topics and addresses 
controversial issues, providing an arena for reflective development of concern for the common 
good and application of social values.  

 Students are made aware of potential social policy implications and taught to think critically 
and make value-based decisions about related social issues.  

 Rather than promulgate personal, sectarian, or political views, Paragon teachers make sure 
that students: 1) become aware of the values, complexities, and dilemmas involved in an 
issue; 2) consider the costs and benefits to various groups that are embedded in potential 
courses of action; and 3) develop well-reasoned positions consistent with basic democratic 
social and political values.  

 
How does Paragon Curriculum teach to the Multiple Intelligences?  
Multiple Intelligences, a term coined by psychologist and author, Howard Gardner, refers to seven 
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domains of ability in which students can excel.  
 Linguistic Intelligence- (speaking, reading, explaining things to others.)  
 Logical-Mathematical Intelligence- (measuring recipes, balancing a checkbook, estimating 

distance.)  

 Spatial Intelligence- (drawing, finding one’s way around a room, picturing something in the 
mind’s eye.)  

 Musical Intelligence- (listening to music, singing, playing an instrument)  
 Kinesthetic Intelligence- (playing sports, making things by hand.)  
 Interpersonal Intelligence- (having friends, working or playing with a group)  
 Intrapersonal- (enjoying time alone to think to wonder and to imagine.)  

The last two intelligences, inter- and intrapersonal are comparable to "Emotional Intelligence," the 
determining factor for success in life delineated by Daniel Goleman, Ph.D. in his best-selling book by 
the same title. The first two intelligences outlined by Gardner, Linguistic and Logical-Mathematical, 
are those measured by standardized tests.  
 
The morning program of a Mosaica Charter School is devoted to the "basics" of Reading, Writing 
(including phonics and spelling) and Reading, the first two intelligences. The afternoon session, the 

interdisciplinary Paragon Curriculum, cultivates all seven of these multiple intelligences, along with an 
eighth, the "Integrative Intelligence," which refers to the ability to make connections across 
disciplines.  
 
To illustrate, a Unit 4 Medieval lesson for fourth grade in the Paragon Curriculum features a lesson on 
Robin Hood. During the 2½ hour session, students read an excerpt from the classic version of the 

story, discussing the "old-fashioned" language features (Linguistic Intelligence.) Students then view 
and compare film clips of the folk hero’s adventures (Linguistic and Spatial Intelligence.) Students 
make a storyboard (comic strip for video production) of the sequence of events in the reading 
selection, dividing into groups to make tableaux in dramatic poses (Linguistic, Spatial, Interpersonal 
and Kinesthetic Intelligences.) Students learn to make a 16-piece thumbnail sketch of a human figure 
(Spatial Intelligence) and debate the contradictions of Robin Hood being both a hero and an outlaw 
(Linguistic, Interpersonal and Intrapersonal Intelligences.)  
 
Orchestrating the Paragon Curriculum  
Consider the metaphor of a musical ensemble such as an orchestra (the Paragon Curriculum) as it 
performs a specific musical composition (a grade level or specific course within the curriculum). At 
certain times, one instrument (a discipline such as history) takes the lead while others (such as 
geography and economics) play supporting roles. At other times, several instruments (history, fine 

arts, literature, etc.) or the full ensemble play together to fully address the composer’s thematic aims. 
The quality of the performance derives from the composer’s creation of the music (design of the 
Paragon Curriculum with the animated spark of creativity derived from exemplary teaching). 
Accompanying features includes the unique qualities of individual instruments (the contribution of 
individual disciplines), the acoustics of the setting (expertise of curriculum designers and teachers, 
school site facilities, and instructional resources). Crucial to the success of the performance are the 

skills of musicians and the conductor (students, teachers, curriculum design team and onsite 
curriculum coordinator). All must work collaboratively and synergistically to know when and how to 
express the meaning of the composition (curriculum). 
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H O M E W O R K 

Your child will be given homework assignments regularly.  Students in grades K-2 will be assigned 
20 minutes of homework per night; students in grades 3-4 will be assigned 40 minutes of 
homework per night; and students in grades 5-8 will be assigned 60 minutes of homework per 

night.  Each student is responsible for completing his or her assignments and for turning them in 
on time.  
  
Homework will be sent home in the school required student planner; please initial the signature 
space prior to sending it back to school with your child to verify that you have seen the 
homework.  Following are some suggestions for ways you can help your child gain the most from 

his or her homework experience. 

 Make homework rules together with your child.  Decide when it will be done, where it will 
be done, and what will happen if it is not completed. 

 Provide a quiet place for your child to do homework, such as a desk in his or her room or 
the kitchen table.  Make sure there is sufficient light and that distractions are limited. 

 Show an interest in your child’s homework and ask him or her about it each night. 

 Give your child a healthy snack before he or she begins homework.  This should help with 
concentration. 

 Give your child a short break from his or her work if needed. 

 Encourage your child to work independently.  Assist him or her if needed. 

 Give your child positive words of encouragement, such as, “I’m proud of you,” or “I knew 
you could do this all by yourself!” 

 

 
F I E L D  T R I P S 

Field trips may be planned throughout the year for various academic enrichment and 
extracurricular purposes.  Parents may be asked to assist in paying for field trips.  Parents will 
receive advance notice of all such trips.  A permission slip must be signed by a student’s 
parent/guardian in order for the student to participate in a field trip.  Students without signed 
permission slips will remain at the school in another class.  Participating students should 
bring a bag lunch unless otherwise noted.  
 
Occasionally, parents will be needed to serve as chaperones on class field trips.  No parent should 
feel obligated to serve in this capacity, but parents are encouraged to volunteer if possible.  The 
primary responsibility of a chaperone is to ensure appropriate supervision for students.  Parental 
chaperones are asked to take this responsibility seriously and to remain vigilant and attentive to 
the students’ needs throughout the trip.  Babies and children who are not enrolled in the 
class may not accompany the chaperones. 
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Student Conduct 

STEAM Academy of Hammond recognizes that effective instruction requires an orderly 
environment focused on learning, and that schools have an important role to play in supporting 
parents’ efforts to teach basic values to their children.  The School’s Code of Civility clearly 
defines expectations for student conduct, focusing on ten character virtues:  responsibility, 
perseverance, respect, kindness, truth, citizenship, courage, self-discipline, fairness, and true 
friendship.  These “Keys for Success” are the cornerstone of the School’s character education 
curriculum, and students focus on each in turn throughout the school year.  Students are 
encouraged to model the character virtues in their every action and thereby to develop the habits 

that characterize a civil society.  Parents can help reinforce such lessons by talking about the 
virtues and encouraging students to model them at home. 
 
A complete copy of the Code of Civility is provided in Section II of this booklet.  Please read the 
Code thoroughly, discuss it with your children and sign and return to your child’s homeroom 
teacher the compact on the last page to indicate that you understand and agree to the School’s 

rules and expectations.  Students are also asked to sign the form, which will be co-signed by the 
Chief Administrative Officer upon receipt.  The Code will thus serve as a contract among students, 
parents, and School staff, involving parents at the most fundamental level in their children’s 
character development.  The CAO will make appointments to discuss the Code of Civility with any 
parents who do not return signed copies of the form indicating their approval of the Code. 
 

In addition to the expectations described in the Code of Civility, the following rules apply in every 
classroom: 

 Follow directions the first time they are given. 

 Be in the learner position at appropriate times (seated with feet flat on the floor and hands 
folded on your desk). 

 Keep hands, feet, and objects to yourself. 

 Get attention the right way. 

 Transition quietly and quickly. 

 Be prepared for each class. 
 

Helping your child meet these expectations will facilitate the creation of a safe and orderly 
learning environment. 
 

Quality Assurance – Handling Complaints 
 

Experience has demonstrated that open communication between parents and the 
school’s staff is the key to maintaining a stable business relationship.   
 

What to do if you have a problem……… 
 

1. Discuss the problem with your child’s teacher.  Teachers will make themselves 

available to discuss parental concerns regarding their child. 

2. Discuss the problem with the school’s Assistant CAO.  Parental concerns or 

questions that cannot be resolved by the teacher should be redirected to the 
school’s Assistant CAO.  The Assistant CAO is fully qualified and possesses the 

requisite leadership and decision-making skills to solve most problems. 

3. Discuss the problem with the Chief Administrative Officer.  Any problem not 
resolved at any other level should be brought to the attention of the CAO of the 

school. 
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Parent Involvement and Communications 

V O L U N T E E R I N G  

Parents are encouraged to participate in School-related activities, including those pertaining to 
curriculum and instruction, such as tutoring and storytelling.  Volunteers may also be involved in 
monitoring the playground, student drop-off and pick-up, crosswalk, and assisting with School 
events.  In addition, parents are encouraged to contribute their time and talent to organizing 
extracurricular activities and community outreach projects.  A log of volunteer hours is kept in the 
school office.  A recognition night for volunteers is held at the end of the year. 
 
All volunteers must complete an Application for Employment and a Character Questionnaire, and 
each must be fingerprinted (for federal and state clearance).  Volunteers receive structured 
training, and must follow all policies and procedures defined by the School.  If activity occurs that 
is not in keeping with the School policies, the Chief Administrative Officer (CAO) reserves the 
right to relieve the volunteer of his or her responsibilities. 
 
P A R E N T  T E A C H E R  O R G A N I Z A T I O N 

The STEAM Academy of Hammond Parent Teacher Organization (PTO) was founded by a group of 
parents dedicated to supporting student learning and the overall success of the School.  The PTO 
provides School leaders with ongoing input on the operation of the School and serves as a vital 
link between the School and you—its customers.  All parents are encouraged to join the PTO.  For 
more information, contact the School office at insert phone number. 

 
P A R E N T  C O N F E R E N C E S 

Formal parent/teacher conferences are scheduled once a year to facilitate open communication 
between parents and teachers regarding students’ progress.  Refer to the School calendar for specific 
dates.   
 

STEAM Academy of Hammond maintains an open door policy, and parents are encouraged to visit 
their children’s classrooms to see them in action.  We do ask that parents notify the office upon 
arriving to the school for a visit to a classroom so as to keep disruptions to a minimum.  Informal 
conferences or conversations are encouraged and may also be scheduled with teachers or School 
leaders at any time throughout the year.  
 
P A R E N T  N E W S L E T T E R S 

Parents will receive monthly newsletters from the Chief Administrative Officer with 
announcements of upcoming events and School-wide activities. These will always be sent home 
on insert day of week and manner of delivery.   

 
P R O G R E S S  R E P O R T S  A N D  R E P O R T  C A R D S 

Progress reports will be sent to parents two times during the quarter to provide specific 
information about student progress in each subject.  At the end of each quarter, parents will 
receive report cards with cumulative data on their children’s performance and progress. 
 
Textbooks and Supplies 
 

STEAM Academy of Hammond furnishes textbooks and instructional materials that remain school 
property.  Parents may be required to reimburse the school for lost or damaged books, before 
new books are issued.  Students are asked to furnish some of their own supplies.   
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School Uniforms 

To help create an environment conducive to learning, students at STEAM Academy of 
Hammond are required to wear simple uniforms. This policy is designed to permit students to 
focus their attentions on academics and on those aspects of their personalities that are truly 
important.   
 
STEAM Academy of Hammond dress code adopted by the Board of Directors includes:  blue or 
khaki pants/skirts/shorts (no denim jeans) and light blue or white shirts/tops with a collar.  No 
wheels or flashing lights on shoes.  The CAO will determine if a student’s dress is distracting and 

students not in compliance will not be allowed to attend school that day 

 

Attendance 

T A R D I N E S S 

Instruction at STEAM Academy of Hammond begins promptly, and it is critical that all students 
be prepared to begin instruction on time.  Therefore, students must arrive at school before 8:00 
a.m.  A student who is late misses valuable instructional time, and conveys an unacceptable lack 
of regard for the school. 
 

The parent must accompany any student who arrives after 8:00 a.m. to the office 
before proceeding to the classroom.  The student will be considered tardy and the incident 
will be recorded.  If a student is tardy four times, the problem will be regarded as chronic, and it 
will be reported to the school’s Truancy Officer.  In addition, no child will be dismissed early, 
unless for special circumstances.  Being at school on time in the morning and staying in school 
until the end of the school day is central to receiving a good education.  If a child is picked up 
early more than four times, this will be regarded as chronic and will be handled in the same 
manner as chronic tardiness. 
 

A B S E N C E S 

Parents must contact the school office by phone whenever a child is going to be absent, and send 
a written excuse to the teacher when the child returns to school.  The school has a dedicated 
phone line for all calls related to attendance:  insert phone number   
 

The following reasons are sufficient cause for an excused absence:  a.) illness, b.) death in the 

family, c.) inclement weather, which would be dangerous to the life or health of the child, d.) 
legal quarantine, e.) emergency conditions as determined by the Chief Administrative Officer and 
f.) prior permission from the Chief Administrative Officer and consent from the legal guardian. 
 

In the event that extraordinary circumstances require that the student be absent from school, an 
Authorized Absence Plan may be developed jointly by the teacher, the Chief Administrative 
Officer, and the student’s parent or legal guardian.  The plan will define the length of the absence 

and the means by which the student will make-up the work he or she will miss.  The plan must be 
approved and signed by the Chief Administrative Officer and the parent/guardian prior to the 
student’s absence. 
 

If a student returns to school after an absence without a note of explanation from the parent, the 
teacher will call the parent to remind him or her to send a note the following day.  If a note is not 
received within two school days of the absence, the absence will be regarded as unexcused.  If 

the child receives three unexcused absences, the parent will receive a notice from the school.   
In response to continued absenteeism or chronic tardiness, the Truancy Officer will conduct a 
home visit with a citation.  The citation will be explained and, if necessary, issued with a court 
date and location.  The Truancy Officer will represent the school at court, providing the court with 
the student’s attendance record, a copy of the student’s progress report and grades, and all 
documentation related to the child’s truancy.  Legal sanctions include fines. 
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E A R L Y  D I S M I S S A L 

If it is necessary for a student to be dismissed from school before the end of the school day, 
parents must notify the school office by 2:30 p.m. the day before the early dismissal.  In such 

cases, parents must inform the school of the specific time that the child will be picked-up and the 
person who will come for the child.  Only adults who are listed in the school’s records as 
being authorized will be allowed to take students from the school in these cases. 

 

 

Admission, Re-enrollment, Transfers 

A D M I S S I O N 

STEAM Academy of Hammond is open to all children, on a space-available basis within each 
grade.  The school does not discriminate on the basis of intellectual or athletic ability, measures 
of achievement or aptitude, disability, proficiency in English, or any other basis prohibited by law. 

 
There are no admission requirements, and no tests of any sort are given to determine whether or 
not admission is granted, although tests are used to determine group placement once students 
are enrolled.  Once all available slots are filled, applicants will be placed on a waitlist.  Students 
will be admitted from the waitlist as places become available in each grade, in the order that the 
applications were filed.  Preference is given to siblings of admitted students. 
 
R E- E N R O L L M E N T 

To secure your child’s place at STEAM Academy of Hammond for the next school year, you 
must officially re-enroll him or her.  In January/February, re-enrollment packets will be sent home 
along with the spring deadline for re-enrollment.  Students whose re-enrollment packets are 
received after the deadline will be added to the waitlist and admitted on a space-available basis. 

 
T R A N S F E R S 

The school asks that, whenever possible, parents provide at least two weeks notice if a student 
must transfer from STEAM Academy of Hammond for any reason.  Such notice will allow the 
school to process the necessary transfer paperwork, including having the student’s records 
transferred.  It will also enable the school to fill the vacant seat with another student from the 

waitlist.  



 17  

Student Records and Confidentiality 

All student information is protected by the Family Educational Rights to Privacy Act for the  
purpose of protecting student confidentiality 

 

Every student is required to complete and submit the following as part of the registration process 
(all forms are available in the necessary language translation, upon request): 

 Application for Enrollment 
 Admissions Profile 

 Birth Certificate 
 Copy of Social Security Card 
 Copy of Immunization Records 
 Physical  
 Proof of Residency 
 Parent Request for Transfer of Records 

 Educational Testing 
 IEP (if applicable) 
 Transportation Information (if applicable) 
 Free and Reduced Lunch Form (if applicable) 
 Signed Home/School Compact or Code of Conduct 
 Permission to Photograph 
 Internet Use Acknowledgement and Agreement 
 Standardized Testing Results  
 Attendance Record 
 Home Language Survey (optional) 
 Parent Identification Photo  (optional) 
 Student Identification Photo (optional) 

 Medication Permission Forms, that will permit the school to dispense specified medication to 

the student, are filled out during the school year on an as needed basis.   

 For children entering kindergarten, evidence of current immunizations must be provided 
before students can attend the school.  All children should be current in their immunization 
schedule, specifically DTP, polio, Hib, Hepatitis B, Measles, Mumps, Rubella, and Varicella 
vaccines. If you have questions, please contact your physician. 

It is critical that the school be notified immediately of any changes in a student’s name, address, 
phone number, responsible parent, or any other information provided at the time of registration.  
Such changes should be communicated in writing and addressed to the Administrative Assistant. 
 

STEAM Academy of Hammond is dedicated to complying with all confidentiality laws protecting 
the privacy of their students and their families.  Information regarding a student’s progress will be 
shared only with parents or guardians, appropriate members of the school’s faculty and staff, 
appropriate staff at Mosaica Education, and any professional consultants retained for the purpose 
of measuring and/or improving instructional quality.  When information regarding student 
performance is made public, it will be presented in such a way as to avoid the identification of 
specific, individual students. 
 

The school may not provide name, phone, or address lists to parents wishing to organize with 
other parents/guardians of students at STEAM Academy of Hammond.  Parents must find 
alternative ways to acquire such information, such as circulating forms at parent events or 
meetings of the Parent Teacher Organization. 
 
STEAM Academy of Hammond’s strong academic offerings have generated significant public 
interest and some media coverage.  If for any reason, you do not wish to have your child 
photographed, video taped, or otherwise contacted by the media, immediately inform the school. 
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Breakfast and Lunch 

STEAM Academy of Hammond’s commitment to offering children a superior education extends 
to the meals that we provide for students.  The school aspires to the highest possible quality in its 
breakfast and lunch programs, and is dedicated to meeting high standards of nutrition, taste, 
attractiveness, and accurate delivery.   
 
Note that breakfast will not be served on the first day of school; it will be offered 
starting the following day.  Breakfast and lunch will NOT be served on the last day of 
school.  Teachers will poll students to determine who will be taking school breakfast and/or lunch 

the following week, and this information will be used to order an appropriate number of meals.  
All students must submit a Free and Reduced Priced Meals Application so that payment status 
may be established.  While these forms are being processed, all students who desire meals 
provided through the school will receive them. 
 
Parents are asked to make breakfast/lunch payments by check, made payable to the school and 

delivered to the school office.  When it is necessary for a student to pay in cash, parents are 
encouraged to seal the money in an envelope with the student’s name printed on the outside.  
The envelope should be delivered to the office at the beginning of the school day to reduce the 
risk of loss or theft.  All student meals MUST be paid for in advance. 
 
Students with an outstanding meal balance will not be allowed to participate in any 

extra-curricular activities.  This will include field trips and end of the year promotion 
ceremonies and celebrations.  Student meal accounts are the responsibility of the 
parent to maintain.  Continuous communication with the school is advised. 
 
If the parent does not want the child to ever purchase a meal from the school, the 
parent must provide a written statement to the administrative assistant. 
 

Students are advised to refrain from sharing food with other students to minimize the spread of 
viruses and the risk of allergic reaction. 
 
Students will practice etiquette and clean-up skills during mealtimes. 
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Health and Safety 

Students’ health and safety is the school’s foremost concern.  The following information describes 
the precautions taken to protect the well-being of all students.  If your child has any specific 
health, safety, or security needs, please inform the school so that appropriate accommodations 
can be made.  STEAM Academy of Hammond is regulated by the State Department of Health 
Services.  All facility inspection reports are available upon request. 
 
N U R S E 

STEAM Academy of Hammond has the services of an on-site nurse to assist students who are 
ill or injured.  Parents will be notified whenever a student has been referred to the 
school’s Health Room when there is a serious concern. 
 
Parents or students may also wish to consult with the nurse on matters related to hygiene, 
nutrition, substance abuse, depression, child abuse and neglect, or other issues of concern.  The 
School Nurse may be reached at Insert telephone number. 

 
M E D I C A T I O N 

The School Nurse and the student’s teacher must be informed of any prescription medication 
that a student is required to take at school.  To dispense prescription medication to students, the 
school must receive a written order from the student’s doctor and a permission slip from the 

student’s parent.  All medication must be brought to the School Nurse in its original prescription 
container, labeled with the student’s name, the name of the medication, the date of expiration, 
and the proper dosage.  If medication needs to be administered to the child when the nurse is not 
present, a staff member trained by the nurse will administer the medication. 
 

Non-prescription medications:  If, during the course of the school day, it is necessary for a 
student to receive common, non-prescription medication (e.g., Tylenol), the parent/guardian 

must fill out a Medicine Administration Form.  Parents/guardians must inform the school of any 
allergies to or restrictions on non-prescription medication that their children might have.  
Parents/guardians are required to notify the school Nurse in writing if your child has a chronic 
illness that may affect his or her performance at school. 
 

A C C I D E N T S 

The School Nurse or a trained staff member will administer initial treatments of minor injuries.  
The student’s emergency contact will be notified immediately by phone whenever medical 
treatment is administered to a student, and an Incident Report will be kept in the student’s 
permanent file.  In such cases, it is especially crucial that the school has working phone numbers 
for students’ parents and for alternate contacts in the event that a parent is unavailable.  Please 
be vigilant in keeping the school’s records for your child up-to-date. 
 

V I S I T O R  I D E N T I F I C A T I O N 

To help ensure a safe and secure learning environment for your children, all visitors to STEAM 
Academy of Hammond are welcome during active business hours, required to sign-in at the 
school office and to wear a visitor’s pass.  Faculty and staff have been instructed to escort anyone 
not having a pass immediately to the office for identification. 
 

F I R E  D R I L L S/E V A C U A T I O N S 

The school will have at least one fire drill per month within the school hours.  Specific signals and 
procedures have been established for all types of disaster drills, and safety areas have been 
designated.  Teachers are equipped with instructions, and all drills will be practiced with students 
on a regular basis.  The entire school will practice weather and security lockdowns.  During these 
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drills, no one will be allowed to enter or leave the school.  Please be patient and understanding of 
this important rule.  Your child’s safety is our number one concern. 
 

S T U D E N T  A R R I V A L  A N D  D E P A R T U R E 

Parents should thoroughly familiarize themselves with the map depicting designated pick-up and 
drop-off points and visitor parking areas at the school, and carefully follow the school’s 
instructions for operating a motor vehicle in the vicinity of the school and its students. 
  

 Insert drop off and pick up information. 
 

Note:  A legal document is required to support any questions of custody between divorced or 
separated parents. Unless the Chief Administrative Officer is informed otherwise, either natural 
parent is considered to have access to or request dismissal of a student.  
 

School Behavior Policy 
 

S A F E  B U S  R I D I N G 

Students at STEAM Academy of Hammond are expected to conduct themselves according to 
the Code of Civility and to practice such virtues as respect, responsibility, and kindness, in all 
school settings —including on the bus.  Following school rules on the bus is essential not only for 
developing good character, but for ensuring students’ safety.  
 
The proper behavior among student s while being transported on a bus is fundamental to safety.   The lack 
of appropriate behavior on the bus has an effect on every student’s safety.  The most dangerous aspect of 
unruly behavior is the distraction it causes to the bus driver, whose main focus in concentrating on traffic 
and traffic conditions, not on discipline.  Any behavior that causes the driver to shift their attention from 
traffic to discipline will not be tolerated.  Safe student transportation for all students is our goal. 
 
Policy: 
 

1. Because misconduct by even one student creates an unsafe condition for all students, the rules will 
be strictly enforced. 

2. Parents/Guardians are primarily responsible for their children’s behavior on the bus.  Parents must 
ensure that their children understand and follow bus behavior rules and understand the 
consequences of failing to follow the rules. 

3. The CAO will take disciplinary action if rules are not followed.  Riding on the bus is a privilege that 
may be suspended or revoked when a student does not behave in a safe and appropriate manner.   

4. Categories and definitions of misconduct on the bus are: 

 Minor Misconduct – (i.e. standing while the bus is in motion; eating; drinking; chewing 
gum) 

 Serious Misconduct – (i.e. damage, theft or stealing) 

 Severe Misconduct – (i.e. fighting, throwing objects either inside or outside the bus) 

 Criminal Misconduct – ( i.e. assault, terrorist threats, illegal conduct) 
5.   Penalties for misconduct on the bus are: 

 Oral or written warning for the first referral in the Minor Misconduct category, increasing 
to a 1 – 5 day suspension of riding privileges  for the second and culminating in 
suspension of riding privileges for remainder of the school year upon a fifth referral. 

 Oral warning; written record and suspension of riding privileges for 5 days for any referral 
of Serious Misconduct culminating in suspension of riding privileges for remainder of the 
school year upon a second referral. 

 Notification of authorities, written record and revocation of riding privileges for remainder 
of the school year for Severe and Criminal Misconduct and other additional action as 
appropriate including expulsion. 

  6.   Parents/Guardians must ensure that their children understand and follow the rules for riding the   
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        school described in the box below. 
 

While the school’s Chief Administrative Officer administers the School Bus Behavior Policy, 
success requires everyone’s backing, cooperation and support, including  

parents/guardians, teachers, and other school officials. 
 

This program is focused on providing safe transportation to and from school every day. 
 

 

 

 
 
 
 
 
 

 
 
 
 
 
 
 

 
 
 
 
If a student breaks a rule on the bus, the driver will notify the Chief Administrative Officer, and swift action 
will be taken.  Serious misbehavior may lead to the suspension or expulsion of bus riding 
privileges.   Riding the bus is a privilege and is limited to only a few students.  The school will 
remove students from the bus unless the bus rules are followed. 
 
Parents with specific complaints about bus service should notify, in writing, the Administrative Assistant. 

 
S O L I C I T A T I O N 

Solicitation of or by any student, parent, or staff member on school property for any cause except those 
authorized by the Chief Administrative Officer is strictly prohibited. 

 
M O N E Y  A N D  O T H E R  V A L U A B L E  P R O P E R T Y 

Students are encouraged to leave all money and other valuable property at home.  The School assumes 
no responsibility for the loss or theft of such articles. 

 
C A N D Y,  G U M,  A N D  T O Y S 

Students may not bring candy, toys, or other non-school related items to school unless approved by the 
teacher.  The student assumes responsibility for any items brought from home.  Toy weapons are strictly 
prohibited, and no headphones, radios, games, virtual pets, Game Boys, etc., are allowed and will be 
confiscated and only returned to a parent.  Gum is NEVER allowed in school.  Students caught with gum 

will be referred to the office on an office referral.  This may lead to an in-school suspension.  Please help 
us keep our school beautiful!

School Bus Rules 
 

1.   Obey the driver or adult 
2.   Enter and exit the bus safely  
3.   Stay seated; no standing 
4.   Keep your hands, feet and other body parts to yourself 
5.   Do not throw anything 
6.   Put nothing out of the window 
7.   Remain quiet and do not disturb the driver or others 
8.   No profanity, rudeness, vandalism, fighting, threats  
9.   Do not eat drink or chew gum 

10. Be responsible, be safe 
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After-School 

A F T E R - S C H O O L  P R O G R A M  

STEAM Academy of Hammond currently provides an after-school child care service Monday through 

Friday from 3:30 p.m. - 6:00 p.m., for a fee of $$ per child (this fee may change from year to year) per 
week due on Wednesdays in advance of the upcoming week’s service.  There may or may not be a 
registration fee.  The program includes arts and crafts, games, organized sports, personal self-
management lessons, and a snack.  Interested parents may pick-up an application at the school office. 

 
E X T R A C U R R I C U L A R  A C T I V I T I E S 

Insert information
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Code of Civility 

A BLUEPRINT FOR LIVING AND LEARNING 

Introduction 

The faculty and staff at STEAM Academy of Hammond are dedicated to providing the School’s 
students with the skills necessary to reason, communicate, and live with dignity in a civil society.  
Central to this mission is the creation of a school community characterized by caring, discipline, 

order, and respect. 
 
The school’s Code of Civility has been designed to guide the efforts of teachers and staff in 
creating a safe, orderly environment and to reinforce the primary mission of the school:  rigorous 
academic learning.  The Code, which states clearly all school-wide rules governing student 
behavior as well as the consequences for breaking the rules, will serve as a contract among 
parents, students, and staff.   

 
The Code of Civility identifies ten character virtues that will be at the center of the school’s 
character education curriculum and that will be cultivated with care and consistency at the school.  
In addition, it describes the ways in which appropriate choices will be encouraged as well as the 
roles and responsibilities of students, parents, teachers, and faculty. 
 
Establishing a policy that promotes character education and discipline is an ongoing process.  
Alone, this Code will not ensure school discipline, nor will it develop an individual’s character.  As 
part of a comprehensive effort supported by all members of the school community, however, it 
will guide the process.  Faculty and staff will work continuously to achieve as much consistency as 
possible with regard to disciplinary matters, and they will be prepared to revise and adapt 
disciplinary procedures as necessary.   
 
Embracing the principles outlined herein is a first and vital step toward creating the type of 
environment in which all children can thrive.  It will not only minimize physical harm and 
disruption among students, it will help establish among all members of the school community the 
habits that characterize a civil society.  This is our Code, a blueprint for living and learning. 
 
 

Keys to Success 

Staff, students, and parents at STEAM Academy of Hammond will work together to help each 
student reach his or her full potential in academic achievement and moral maturity.  Toward this 
end, staff will make every effort to keep students focused on the following ten character virtues, 
our Keys to Success in school, the workplace, and society at large. 

 Responsibility:  to fulfill one’s obligations in a timely manner 

To do one’s part thoughtfully and promptly as a member of a family, school, and community is 
a character virtue worth cultivating.  Teach students to fulfill obligations and duties even when 
it is difficult to do so.  Responsibility entails order—putting things back where they belong—

and stewardship—taking care of personal property and common spaces.  It also includes doing 
one’s work, including homework, neatly, completely, and in a timely fashion. Responsibility for 
common spaces means that vandalism, graffiti, or littering will not be tolerated at school. 
 

Personal accountability is central to responsibility.  In The Book of Virtues, William Bennett 
notes that “responsible persons are mature people who have taken charge of themselves and 
their conduct, who own their actions and own up to them—who answer for them.” 
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In teaching responsibility, faculty and staff at the school will emphasize the importance of 
punctuality and personal accountability.  By holding students accountable, staff will 
underscore a powerful twofold lesson:  students’ claims and actions matter, and their words 
and deeds—whether intentional or unintentional—have consequences. 

 

 Perseverance:  to demonstrate “stick-to-it-ness” 

“Slow and steady wins the race” is the moral of Aesop’s fable of the tortoise and the hare.  Of 
course, like other virtues, perseverance must be linked with worthy goals.  Someone who 

persists in a pointless endeavor—or even worse a misguided or harmful one—achieves little, 
but knowing what should be done, without having the perseverance to accomplish it, will 
similarly result in failure.  Thus developing the habit of perseverance is an important goal and 
one that is not always easy for students as well as for many adults.  
 

Laziness or distractions sometimes get the better of all of us, and for young people, the allure 
of television, video games, and popular music is especially strong.  Such distractions too often 

consume valuable time that might otherwise be devoted to schoolwork.  Perseverance helps 
students resist inappropriate diversions and stick to worthwhile tasks. 
 

The faculty and staff at the school will guide students in practicing perseverance on 
worthwhile tasks—most prominently schoolwork and proper behavior.  Students will be taught 
to start tasks promptly and enthusiastically and to finish them with attention to detail and 

pride in the final product.  Hard work and constancy will be emphasized, and special attention 
will be paid to the gradual improvements that result from quiet and steady efforts from day to 
day.  As students get older they will develop the judgment to decide when to apply 
perseverance in other areas of life.  Rarely do we fail for lack of knowledge about when to 
practice perseverance, far more often we fail for lacking the strength to persevere. 

 

 Respect:  to treat others and oneself with courtesy and care   

By teaching respect for others, faculty and staff at the school will help students learn what it 
means to care for all persons as individuals, regardless of race, religion, socioeconomic 
background, or disability.  In the early grades, courtesy and sharing will be emphasized, and 
good manners will be taught.  Courtesy denotes respect for others, and it is practiced by being 

polite toward everyone and considering seriously the views of others. 
 

In the later grades, staff will state explicitly that there is no place for vulgar or mean-spirited 
language in the school community.  Instead, students will learn to communicate and debate 
constructively, to look people in the eyes when speaking to them, and to greet everyone with 
a smile or a warm handshake.  Students will be required to demonstrate respect by walking 
quietly in the halls, without pushing, shoving, or hitting others.  Ultimately, practicing respect 

for others will enable students to avoid negative behaviors such as name calling, teasing, and 
blaming. 
 

By teaching respect for oneself, teachers and staff will help students learn what it means to 
care for one’s physical self (e.g., personal hygiene); respecting oneself also means taking care 
to develop one’s character and drawing satisfaction from meeting high ethical standards.  
Students who value themselves physically and ethically are more likely to make positive 
choices that promote good health and strong character.  
 

Showing respect helps to support healthy relationships and obedience to rightful authority.  
When everyone demonstrates respect for themselves and others, a safe, clean, and 
welcoming school environment is the result. 
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  Kindness:  care for others, offering help and showing gratitude 

At school, students will learn to be kind to one another:  to include rather than exclude 

children on the playground, to cheer someone who is sad, and to treat others the way they 

would like to be treated.  Perhaps the greatest challenge in practicing kindness consistently is 

to grant forgiveness.  Grudges and ill will destroy the bonds of trust in our friendships and 

communities, and they will not be allowed to flourish at the school.  To be kind means to be 

willing to apologize for our own mistakes and to forgive the mistakes of others.  Students will 

learn that kindness can prevent personal conflicts and forgiveness can resolve them. 

 Truth:  to be sincere in character, words, and deeds 

To live by the truth—to be sincere in character—means to seek objective understanding, to 
recognize falsehood, to learn from mistakes, and to seek wisdom.  At school, students will 
learn to lead lives of integrity by telling and seeking the truth.  Students will be encouraged to 

practice honesty—sincerity in words and deeds—by saying what they mean, meaning what 
they say, keeping their promises to others, and setting realistic goals for themselves.  
Honesty also includes never manipulating others for personal benefit.  Intellectual honesty will 
be fostered by teaching thoughtful reflection—the ability to think logically, consider reliable 
evidence, and make informed judgments rather than hasty conclusions based on opinion, 
impulse, or prejudice.  Cheating and lying will not be tolerated at school. 

 Citizenship:  to fulfill one’s responsibilities to country and  
   community, including respecting and honoring the laws  

Citizenship at school will help to develop school spirit and promote responsibility to the 
community.  Citizenship also includes patriotism—loyalty to our country and its democratic 
principles—an ideal essential to the flourishing of our society.  Students will be encouraged to 

demonstrate patriotism by reciting the Pledge of Allegiance with respect, recognizing national 
heroes and their contributions, understanding our political institutions and current affairs, and 
developing a deep appreciation for our civic and cultural traditions.  

 Courage:  to act bravely and honorably when there is risk 

involved   

At school, students will learn that taking physical or social risks for things that are worthwhile 
is courageous and honorable.  For example, students will learn that it takes courage to tell the 
truth, to accept the consequences of inappropriate behavior, and to participate in games in 
which they may not excel.  At the same time, students will learn to be prudent and avoid risks 
that are reckless or potentially harmful.  Careful distinctions will be drawn between rational 
and irrational fears to help students overcome the latter and deal with the former.   

 Self-discipline:  to manage one’s time and energies wisely   

Students at the School will learn that there is a time for work and a time for play, and that 

they may not always get what they want in the time or place that they want it.  Faculty and 

staff will cultivate patience as part of the development of self-discipline, which is important 

both as a virtue in itself and as a virtue that helps us in carrying out other virtues.  For 

example, sometimes it takes self-discipline to demonstrate perseverance.  The individual who 

possesses self-discipline has developed the ability to manage his or her temper, appetites and 

urges, habits of work, and habits that show consideration of others.  Students will be taught 

that being self-indulgent or demonstrating a lack of self-control can have negative 

consequences for themselves and others. 
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Fairness:  to use the concept of equality in making sound 

decisions  

At school, students will learn to “play by the rules,” not for the rules’ sake alone but because 
to do so is fair and just.  Prior to beginning a game or activity, for example, students may 
ensure fairness by establishing an agreement among all participants concerning the rules.  
Students will be taught to value what is just and to discern what is not. 

 

True friendship:  to select and to be true friends 

Faculty and staff at the school will help students distinguish between three types of 

relationships often described as friendships: friendships based on pleasure (i.e. “fun”); 

friendships based on usefulness (for example, in business); and friendships based on virtue 

(e.g., those which—in addition to being fun and perhaps useful—are also built on shared 

goals, with the individuals committed to each other’s welfare). A true friend is defined as 

someone who will always try, for your sake, to do what he or she believes is good for you. 

 

Students will be encouraged to develop true friendships, the most rewarding type, with those 

who share sound values and live by them.  They will learn that the characteristics of true 

friendship include loyalty and dependability, and that true friends demonstrate other virtues 

such as a good sense of humor, intellectual curiosity, and kindness.   Students will be taught 

that deception, manipulation, and insensitivity are not signs of a true friendship. 
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Roles and Responsibilities 

Each member of the STEAM Academy of Hammond community has a role to play in creating a 

safe, orderly environment that is conducive to learning.  The various roles and the responsibilities 

that accompany each are outlined on the following pages. 

 
C L A S S R O O M  T E A C H E R S  A N D  I N S T R U C T I O N A L  A S S I S T A N T S  

The classroom teacher at the school is the center of the school’s character education and 
discipline policy.  Teachers will continually emphasize to both students and parents the 

importance of the Keys to Success.  The Keys will be established as rules for each classroom, and 
students will be encouraged to live by the ten character virtues; teachers will underscore 
expectations for student behavior by relating student actions to the Keys to Success.  In this way, 
teachers will focus on teaching and encouraging appropriate conduct, rather than just trying to 
“control” behavior.   

 

Three basic principles of classroom management and discipline will be implemented by all 
teachers. 

 At the beginning of the school year, students will be given the information they need to 

behave responsibly in each type of classroom activity, and their efforts will be 

reinforced throughout the year. 

 Teachers will strive to interact frequently with each student when the student is 

behaving appropriately. 

 When misbehavior occurs, teachers will calmly and consistently implement mild 

classroom “consequences,” corrective actions taken in response to inappropriate 

behavior, using such instances as teaching opportunities.  The focus of interaction with 

each student will continue to be primarily positive, with a ratio of at least four positive 

interactions to every one correction. 
 

Though these principles will serve as useful guides, each teacher, student, and situation is 

unique.  Teachers will use professional discretion to select the specific procedures that fit 

individual student needs and particular situations.  
 

Teachers will work in collaboration with other staff to solve problems that are chronic or severe.  

Techniques that may be used by teachers in dealing with minor behavior problems as well as 

procedures for responding to chronic misbehavior are described under “Encouraging Appropriate 

Conduct.” 

 

C H I E F  A D M I N I S T R A T I V E  O F F I C E R  

The role of the Chief Administrative Officer with regard to discipline is to guide staff and students 
in their efforts to ensure student success—the central mission of STEAM Academy of 
Hammond. 
 

The Chief Administrative Officer will have a thorough working knowledge of the Code of Civility, 

and when necessary will assist staff in implementing classroom and school-wide management 
procedures.  Working with appropriate staff, the Chief Administrative Officer will provide training 
and continued support to teachers as they strive to teach students the value of following the 
tenets of the Keys to Success and school rules. 
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The Chief Administrative Officer will assist staff in responding to severe misbehavior, such as 
insubordination and physically dangerous and/or illegal acts, as well as any chronic or recurring 
problems.   
In certain cases, appropriate staff will initiate time-out periods, parent conferences, in-school 

suspensions, out-of-school suspensions, or other severe consequences.  The Chief Administrative 
Officer may also contact the appropriate law enforcement authorities, depending on the nature of 
the infraction.  If the Chief Administrative Officer is unavailable to assist with a crisis situation, 
the school’s administrative assistant will direct referrals to another assigned staff member. 
 

The Chief Administrative Officer will lead the school’s Leadership Team and will be responsible for 
ensuring that the Team meets on a regular basis.  In addition, the Chief Administrative Officer will 

assist teachers with the implementation of their classroom management plans, if needed. 
 

 

S U P P O R T  S T A F F 

The STEAM Academy of Hammond’s staff includes an Administrative Assistant, Program 

Facilitator, Special Education Coordinator/Teacher, Nurse, and ………………. 
 

The Administrative Assistant for the school serves as the first point of contact for parents, 
monitors parents’ concerns and supports the Chief Administrative Officer and Leadership Team 
ensuring compliance with corporate, local, state and federal guidelines and procedures.   
 

As a member of the Leadership Team, the Curriculum Implementation Specialist (CIS) 
serves as the catalyst for the academic programs at the school.  The PF offers ongoing and 
targeted professional development, both formally and informally, to directly support curriculum 

implementation and instruction ensuring continuous student achievement.  The PF also plays an 
important role in evaluating the efficacy of current disciplinary procedures and assisting staff in 
dealing with chronic misbehavior.   
 

The school has a full-time Special Education Teacher to address the needs of students 

requiring services.  The Director of Behavior Support and Special Education for Mosaica 

Education, the school’s education management provider, will serve as a resource to the school in 

assisting with the implementation of Individual Education Plans (IEPs), special education referral 

processes, and staff development related to students with special needs.   
 

The school will contract with local providers for speech, language, and psychological services, 

occupational therapy, physical therapy, and other related services as identified by students’ IEPs. 
 

A Nurse will be available to faculty, staff, and students to provide medical assistance to those 

who are ill or injured as well as consultation on such matters as personal hygiene, nutrition, 

substance abuse, depression, child abuse, or neglect.  When the nurse is not on school grounds, 

assigned staff will assist students in need and will contact parents accordingly. 

 
L E A D E R S H I P  T E A M 

The Leadership Team, led by the Chief Administrative Officer, will do the following throughout the 

year: 

 Create a school culture that focuses on student and adult learning. 
 Set high expectations and standards for the academic and social development of all students and the 

performance of adults. 
 Demand content and instruction that ensures student achievement of academic standards as outlined in 

the charter agreement. 
 Create a school philosophy that values continuous learning for adults tied into student learning and other 

school goals. 
 Use multiple sources of data collection to analyze barriers to achievement and to access, identify and apply 

instructional improvement. 
 Actively engage the community to create shared responsibility for student and school success. 
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Annually the Leadership Team will: 
 

 Conduct a formal year-end review of the School’s discipline policies and procedures.  This 

process will include a review of all suggestions made during the year, a review of all office 

referrals and all exclusionary timeouts from reinforcement, and a staff review of all common 

area problems.  As part of the year-end review, staff will form various committees focused on 

each of the school’s common areas (e.g., playground or hallways).  Each committee will 

review the policy for its specific area and present any suggested changes to the entire staff for 

feedback.  Policies will be rewritten as necessary, based on staff feedback. 

 Review the Keys to Success and the school’s disciplinary policies with staff at the beginning of 

each new school year to ensure that students will be taught (or re-taught) the school’s rules, 

and that the school’s expectations for conduct and character development are understood in 

all classrooms and common areas. 

I N T E R V E N T I O N  P L A N N I N G  T E A M  (IPT)  

Even after establishing a positive classroom environment with clear behavioral expectations, a 

student may still behave inappropriately.  In such cases, the teacher may wish to explore 

additional behavioral or academic interventions that may help the student to be more responsible.  

The Intervention Planning Team (IPT) may be convened to assist in this effort. 

 

The IPT will include the student’s teacher, the Chief Administrative Officer or designee, and other 

appropriate staff members who work with the student.  The IPT will help develop creative 

approaches to discipline problems, targeting the specific needs of individual students. 

 
S T U D E N T S  

Students at the school will take pride in their efforts to follow the Keys to Success, cultivating the 

virtues embodied in them.   In the classroom, students will follow the teacher’s classroom rules at 

all times and especially during instruction; direction will be articulated for each activity. 

 
P A R E N T S  

Parents are encouraged to participate fully in the education of their children.  The support and 

cooperation of parents is the basis of and vital factor in supporting a child to reach his or her full 

potential.  First and foremost, parents will be expected to support the academic learning of their 

children by maintaining high expectations for both the students and the school.  The major role of 

parents with regard to discipline and character education at the school is to demonstrate 

consistent interest in the children’s progress at school and support for their best efforts.  Parental 

support provides an enormous incentive for children to strive for excellence.  Parents will be kept 

informed of students’ efforts through conferences, monthly progress reports, report cards, phone 

calls, and notes. 
 

Parents may be asked to help teach their child specific skills, such as remembering homework, 

learning to be more independent or managing anger in a mature way.  If parents are asked to 

assist staff, specific information will be provided on ways to help the student. 

 

If there is a severe or recurring problem, parents will be asked to help staff teach the student an 

alternative set of behaviors.  In such cases, it is important to recognize that teaching a student to 

behave appropriately as a contributing member of this school community will enable him or her to 

succeed in middle and high school.  By working together, parents and staff can help the student 
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acquire the skills that will increase opportunities for success throughout life.  Consistent failure to 

comply with the specifics of the school’s plan for teaching appropriate behavior will disrupt 

learning and in some case result in stern disciplinary measures including the student’s expulsion. 

 

Parents who have concerns about their child’s adjustment to the school or any aspect of the 

school’s program and policies will be asked to discuss their concerns first with their child’s 

teacher.  Every teacher at the school will be prepared to work with parents and respond to 

parental concerns appropriately and expeditiously.  The school’s leadership team will also be 

available if there are issues that exceed the scope of a parent-teacher conference. 

 

The Code of Civility will be sent home with students each fall.  Students and parents will be asked 

to discuss the Code together and to sign a form indicating that they understand and agree to the 

school’s rules and expectations.  The Code will thus serve as a contract among students, parents, 

and school staff, involving the parent at the most fundamental level in their children’s character 

development.  The Chief Administrative Officer will make appointments to discuss the Code of 

Civility with any parents who do not return signed copies of the form indicating their approval of 

the Code.
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Encouraging Appropriate Conduct 

At STEAM Academy of Hammond, students will be encouraged to make appropriate choices 

regarding their personal conduct.  Following are the chief means by which faculty and staff will 

ensure order and support the development of good character at the school. 

 

A C K N O W L E D G I N G  A P P R O P R I A T E  C O N D U C T  

Positive Interactions and Positive Feedback 

Daily interactions between staff and students provide the best opportunities for encouraging 

appropriate behavior and promoting the development of good habits during school hours.  Staff at 

the school will interact with students in a friendly, supportive manner.  Staff will attempt to 

interact with each student four times more frequently when the student is engaged in appropriate 

behavior than when the student is behaving inappropriately. 
 

Positive interactions will include greeting students, talking to students, making eye contact, 

smiling, and overtly praising students when such accolades are deserved.  When praising 

students, staff will attempt to provide them with specific information about which behaviors are 

contributing to success.  For example, a staff member might say, “Alicia, you have been very 

responsible in remembering to bring your homework on the day it is due.” 
 
Student of the Day/High Five Awards 
At the end of each day, teachers will grant Student of the Day Awards to acknowledge and reward 
students for demonstrating exceptionally responsible behavior, trying their best, cooperating, and 
showing respect.  Award-winning students will receive special certificates, which they will take to 
the office.  The Chief Administrative Officer will personally congratulate the students and sign 

their certificates.   
 

Classroom Positive Management Systems 

At the beginning of each day, teachers will issue all students green cards, indicating a clean slate 
for student conduct.  These cards will be placed in a pocket wall chart in the front of the 
classroom.  

 
The first time a student violates a classroom rule (see above), the teacher or the student will 
replace the green card with a yellow card as a warning.  Upon the second violation, the student 
will be issued a blue card, and he or she will lose five minutes of valued time (i.e. recess or non-
structured activities).  Upon the third violation, the student will receive a red card, and he or she 
will be referred to the office with an office referral.  
Teachers will maintain a wall chart with every student’s name on it and a record of who maintains 
their green cards throughout the day.  These students will be recognized as members of the 
Green Team.  When entire classes “stay on green” for the duration of the day, the Chief 
Administrative Officer will recognize and congratulate them over the P.A. system at the beginning 
of the following day.  After an entire week with no conduct violations, the class may enjoy a 
special celebration. 

 
Class-wide Goal of the Month 

Each class at the School will be encouraged to identify a specific goal toward which it will strive 
during each month, using the Keys to Success as a guide.  As students identify class-wide goals, 
teachers will help them understand how their objectives relate to school-wide goals.  For 
example, if a class chooses to focus on timely homework completion as its goal of the month, 
teachers will discuss how that relates to the school-wide goal of always trying one’s best.  Once 
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the class has determined its monthly objective, teachers will plan to conduct a weekly lesson on 
how to achieve the goal, including such exercises as role playing, positive practice, related read-
aloud stories, writing assignments, or art projects.  Students will collectively explore ways to 
reach their goal, practicing problem solving, planning, and establishing benchmarks for 

achievement. 
 
At the end of each month, each class will evaluate its progress through discussion or a simple 
evaluation procedure established by the students.  During this process, students may decide to 
continue striving toward their goal or shift their focus to a new objective.  Upon achieving its goal 
of the month, the class will be presented with a certificate documenting its accomplishments. 
 
C O R R E C T I N G  I N A P P R O P R I A T E  C O N D U C T  

Consequences for Minor Misbehavior 

It is expected that the great majority of students at the school will strive to meet the expectations 

for responsibility and self-discipline outlined herein.   It is also understood, however, that no 

single set of procedures will be effective in helping every student develop the skills and attitudes 

necessary for success.  Therefore, a series of interventions will be designed for students who have 

not been motivated by the school-wide procedures.   As teachers and faculty adapt disciplinary 

procedures to meet individual needs, the focus will remain positive and an emphasis will be 

placed on the continuing need for calm and consistent consequences. 

 

Students will learn that certain actions are unacceptable at the school and misbehavior has 

consequences that are neither amusing nor pleasant.  Students who engage in any type of 

misbehavior, whether minor or severe, will be required to make amends and/or restore the 

situation.  Restitution may involve an apology; community or school service; or fixing, replacing, 

and/or paying for damage caused.  The Chief Administrative Officer and/or teacher will determine 

the type of restitution required for a particular infraction.  If possible, the restitution assignment 

will be communicated to the student’s parents prior to his or her completion of the task.  In all 

cases, parents will be informed of the child’s inappropriate behavior and the restitution 

requirement. 

 
Consequences for Severe Misbehavior 

Most misbehavior will be handled with discussion or the use of mild consequences.  However, 
severe misbehavior will be met swiftly with equally severe consequences.  Such behavior is 
defined as belonging to at least one of the following categories: 

 Insubordinate behavior 

 Physically dangerous behavior 

 Illegal behavior 
 
Insubordinate behavior is the direct refusal to comply with a reasonable staff instruction within a 
specified period of time.  In such cases, the staff member involved will first explain to the student 
why his or her actions are inappropriate and will issue a mild consequence for the offense.  If the 
student continues to disregard the staff member’s instruction, he or she will be sent to the office 

and the incident will be reported to the appropriate staff member. 
 
Insubordination is a breakdown in communication.  When a student has been referred to the 
office for this offense, the CAO or designee will arrange a conference between the student, the 
staff member involved, and possibly the student’s parent or guardian.  The purpose of the 
conference will be to establish a plan that will help the student communicate more responsibly in 
the future. 
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In cases of physically dangerous behavior—fighting, assault, verbal assault, physical intimidation, 
sexual intimidation—staff will firmly inform the students to stop the physical altercation.  If the 
students do not respond, staff will use professional judgment to determine whether or not to 

intervene physically.  Staff will not be required to take action that could be physically dangerous; 
in such cases, another student will be sent immediately for assistance.  The Chief Administrative 

Officer or designee will notify parents and make all decisions regarding whether to contact the 

appropriate law enforcement authorities. 
 
If a staff member is aware that a student has been or is engaged in illegal activity, the staff 

member will refer the case to the office.  The Chief Administrative Officer or designee will notify 
the student’s parent or guardian and make all decisions regarding whether to contact the 
appropriate law enforcement authorities.  Any student who brings a weapon to school or who uses 
a dangerous item in a way that makes another person feel threatened is subject to immediate 
expulsion.  All incidents involving weapons will be reported to the appropriate law enforcement 
agencies. 
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Insubordination:  A Scenario 

 

Custodian:  “Jason, you need to slow down and walk in the hallways.” 

Jason:  “You’re just the custodian.  I don’t have to do what you say!”  

Custodian:  “Jason, stop, that was disrespectful.  You need to stand by the wall now!  Here, we work hard to 
respect everyone.  I think you owe me an apology. 

Jason:” I don’t have to do what you say!” (Jason begins walking away.) 

Custodian:  “Jason, you need to stand by the wall within ten seconds, or I will report this to the School Director.” 

If Jason walks away, he is being insubordinate and the custodian will refer him immediately to the school main 
office.  If Jason refuses to go to the office, the custodian will make no effort to coerce him; rather the custodian 
will simply inform the office of the chain of events. 

If Jason listens to the custodian’s instructions and apologizes, no office referral will result.  A reasonable 
consequence may be imposed for the disrespectful behavior, such as having Jason work with the custodian 
during a recess or notifying his teacher. 

 

The following consequences may be applied in cases of severe misbehavior.   

 Office Referral 

Referrals to the office will be made only in response to severe or recurring behavior 

problems.  Reserving office referrals for such cases will help combat the notion that being 

sent to the office is “no big deal.”  

  

When making an office referral, the referring staff member will complete an Office Referral 

Form as soon as possible after the infraction.  The Chief Administrative Officer and office 

staff will keep records on all office referrals, and the records will be reviewed by the 

School’s Leadership Team at least four times a year.  Using these records, the Leadership 

Team will determine whether it is necessary to revise School policies, or whether there is a 

need for further staff development to ensure the consistent implementation of current 

policies. 

 
 Exclusionary Timeout from Reinforcement 

At STEAM Academy of Hammond, exclusionary timeouts from reinforcement will be 

used for students who need a neutral environment to help manage their own behavior, or 

to cool down or reflect on inappropriate behavior.  Such timeouts involve removing the 

student from the instructional setting to a supervised area, such as the back of a 

classroom or the office.  An exclusionary timeout from reinforcement may also be imposed 

as a consequence of misbehavior.  
 

Faculty, staff, and school leaders will adhere to the following procedures when imposing an 

exclusionary timeout from reinforcement.  No student shall ever be unsupervised during a 

timeout situation.   

1. Upon the behavioral infraction, the student will be sent on a three-minute timeout 

away from the instructional setting.  The student will be told in a firm, non-emotional 

voice, that he or she has made the choice to continue the inappropriate behavior, and 

that a timeout is the consequence. 
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2. When the three minutes have passed, the student will be required to complete a 

compliance set—roughly ten simple tasks to be completed (e.g., touch your nose, 

stand up, touch your ear, raise your hand).  

3. The student’s chair will then be moved close to the room or instructional group, and he 

or she will be required to do a more limited compliance set (about five tasks). 

4. Upon the successful completion of the set, the child will be allowed to rejoin the group. 

5. The child will be required to make-up the time spent in timeout during an activity that 

is relatively rewarding (e.g., recess or unstructured activities). 

6. If the child does not follow the directions during any of the previous steps, the timeout 

procedures will be repeated.  The student will owe this extra time (see #5). 

 

Records of the number of exclusionary timeouts from reinforcement imposed and the 

students involved will be maintained and reviewed by the Leadership Team at least four 

times a year.  These records will be used to make judgments about the efficacy of the 

school’s timeout procedures for helping students learn to be responsible.   

 
 Suspension 

In response to cases of severe misbehavior in which a student violates school policies, 

rules, or regulations, or otherwise interferes with the orderly operation of the school, the 

Chief Administrative Officer or a designee may suspend or temporarily remove the student 

from school.  Suspension will be regarded as a serious consequence and students will be 

removed immediately.  If there are extenuating circumstances preventing immediate 

removal from the school grounds, the Chief Administrative Officer or designee will assume 

full responsibility for the student until he or she is removed.  The student’s parents will be 

required to meet with the CAO or designee and any staff members involved in the 

suspension prior to the student’s return to the school.  A suspended student must make up 

missed work, and will not be allowed to be on the school grounds or to attend any school-

related functions at any time during the suspension.  In addition, the student may be 

required to complete homework related to the disciplinary infraction. For suspensions of 10 

days or less, the student’s parents will be required to meet with the CAO and any staff 

members involved in the suspension prior to the student’s return to the school.  A student 

can only be readmitted to class with the consent of the staff member involved.  If the staff 

member disagrees, the Board will establish a placement committee to find an appropriate 

placement for the student.  The committee will make a decision within three days.  This 

policy in no way diminishes the due process rights under the federal law of a student who 

has been determined to be eligible for special education programs and services.
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 Expulsion 

Expulsion is defined as the removal of the right and obligation of a pupil to attend the school 
under the conditions set by the school’s Board of Trustees.  A student can be recommended 
for expulsion if the student has had three or more suspensions for severe misbehavior (as 
defined in the section on suspension). The CAO will make a recommendation to expel a 
student to the School Board.  
 
A student who brings a dangerous weapon to school or uses an implement in school in any 
way that makes another student, staff member, or volunteer feel threatened will be subject to 
an expulsion hearing before the School Board. If a student brings a firearm to school, the 
student will be expelled for at least one year.  If a student enrolled in grade 6 or above 
commits a physical or verbal assault at school against a person employed by or engaged as a 
volunteer or contractor by the school board, and if the physical or verbal assault is reported to 
the school board, or building CAO by the victim or, if the victim is unable to report the assault, 
by another person on the victim’s behalf, then the school board, shall expel the student from 
the school permanently. In addition, if a student in grade 6 or above makes a bomb threat or 
similar threat directed at a school building, other property, or at a school-related event, then 

the school board, or designee on behalf of the school board, shall expel the pupil from the 
school for up to 180 school days. If the CAO receives a report of physical or verbal assault, he 
or she shall forward the report to the school board with the recommendation to expel. If an 
individual is permanently expelled, the school shall enter on the individual’s permanent record 
that he or she has been permanently expelled pursuant to state law. 

 

An expelled student will not be permitted on school grounds or at any school-related functions 

for the duration of his or her expulsion.  If an individual is expelled, it is the responsibility of 

that individual and of his or her parent or legal guardian to locate a suitable educational 

program and to enroll the individual in such program during the expulsion.  If the expulsion is 

for a limited time, such as one year, the expelled student may choose to attend another 

school during this period.  Students under the age of fourteen may be expelled for the 

duration of the existing school year.   

The tables on the following pages outline the specific procedures that will be applied in response 

to severe misbehavior.  Each of the consequences listed for the various offenses will be imposed. 

 

Terms defined: 
 
“At school” means in a classroom, elsewhere on school premises, on a school bus, or other school-related 
vehicle, or at a school-sponsored activity or event whether it is held on school premises or elsewhere. 
 
“Physical Assault” means intentionally causing or attempting to cause physical harm to another through force 
or violence. 
 
"Expulsion" is defined as the removal of the right and obligation of a student to attend the school under the 
conditions set by the school’s Board of Trustees.  A student who brings a dangerous weapon to school or uses 
an implement in school in any way that makes another student, staff member, or school volunteer feel 
threatened will be subject to an expulsion hearing before the Board of Directors.  An expelled student will not 
be permitted on school grounds or at any school-related functions for the duration of his or her expulsion.  If the 
expulsion is for a limited time, such as one year, the expelled student may choose to attend another school 
during this period.  Students under the age of fourteen may be expelled for the duration of the existing school 
year. 
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Problem 1
st

 Offense 
(All of the consequences listed will be imposed.) 

2
nd

 Offense 
(All of the consequences listed will be imposed.) 

3
rd

 Offense 
(All of the consequences listed will be imposed.) 

Insubordinate 
Behavior (e.g., 
disrespect 
toward staff 
members and 
peers, refusal to 
follow directions, 
chewing or 
possessing 
gum) 

 Student sent to the Office 

 Parent notified 

 Mandatory meeting among student, staff 
member involved, and CAO, prior to 
student re-entering situation or classroom 

 Intervention Planning Team convened to 
establish instructional discipline action 
plan; parent and student (if appropriate) 
are apprised of the plan 

 Student sent to the Office 

 Parent notified to pick-up student 
immediately 

 1-3 day suspension (or longer depending 
on the severity of the offense), and 
mandatory meeting among parent, 
student, staff member involved, and CAO, 
prior to student re-entering School 

 Intervention Planning Team convened to 
establish instructional discipline action 
plan; parent and student (if appropriate) 
are apprised of the plan 

 Parent may be asked to accompany child 
to School to assist with teaching 
appropriate behavior 

 Failure to comply with the specifics of the 
instructional discipline action plan may 
result in expulsion 

 Student sent to the Office 

 Parent notified to pick-up student 
immediately 

 Long-term suspension up to 10 days or 
expulsion, and mandatory meeting 
between parent and CAO, prior to student 
re-entering School 

 Board of Directors and Mosaica Education 
(School’s education management provider) 
are notified regarding possible  expulsion 

 Parent must attend School with child to 
assist with teaching appropriate behavior 

Physically 
Dangerous 
Behavior (e.g., 
fighting, assault, 
verbal assault, 
physical or 
sexual 
intimidation) 

The CAO may 
contact the 
appropriate 
authorities, 
depending on 
the severity of 
the dangerous 
behavior and 
the age of the 
student 
involved. 

 Student sent to the Office 

 Parent notified to pick-up student 
immediately 

 1-3 day suspension (or longer depending 
on the severity of the offense), and 
mandatory meeting between parent and 
CAO, prior to student re-entering School 

 Intervention Planning Team convened to 
establish instructional discipline action 
plan; parent and student (if appropriate) 
are apprised of the plan 

 Student sent to the Office 

 Parent notified to pick-up student 
immediately 

 3-5 day suspension (or longer depending 
on the severity of the offense), and 
mandatory meeting between parent and 
CAO, prior to student re-entering School 

 Intervention Planning Team convened to 
establish instructional discipline action 
plan; parent and student (if appropriate) 
are apprised of the plan 

 Parent may be asked to accompany 
student to School to assist with teaching 
appropriate behavior 

 Failure to comply with the specifics of the 
instructional discipline action plan may 
result in expulsion 

 Student sent to the Office 

 Parent notified to pick-up student 
immediately 

 Long-term suspension up to 10 days or 
expulsion, and mandatory meeting 
between parent and CAO, prior to student 
re-entering School 

 Board of Directors and Mosaica(School’s 
education management provider) are 
notified regarding possible  expulsion 

 Parent must attend School with child to 
assist with teaching appropriate behavior 



 38 

 

Problem 1
st

 Offense 
(All of the consequences listed will be imposed.) 

2
nd

 Offense 
(All of the consequences listed will be imposed.) 

3
rd

 Offense 
(All of the consequences listed will be imposed.) 

Illegal Acts 
(e.g., theft, 
vandalism, use 
of illegal 
substances, use 
or possession of 
dangerous items 
or weapons) 

The CAO may 
contact the 
appropriate 
authorities, 
depending on 
the nature of the 
offense and the 
age of the 
student 
involved. 

 Student sent to the Office 

 Parent notified to pick-up student 
immediately 

 1-3 day suspension (or longer depending 
on the severity of the offense), and 
mandatory meeting between parent and 
CAO, prior to student re-entering School 

 Intervention Planning Team convened to 
establish instructional discipline action 
plan; parent and student (if appropriate) 
are apprised of the plan 

 Student sent to the Office 

 Parent notified to pick-up student 
immediately 

 3-5 day suspension (or longer depending 
on the severity of the offense), and 
mandatory meeting between parent and 
CAO, prior to student re-entering School 

 Intervention Planning Team convened to 
establish instructional discipline action 
plan; parent and student (if appropriate) 
are apprised of the plan 

 Parent may be asked to accompany 
student to School to assist with teaching 
appropriate behavior 

 Failure to comply with the specifics of the 
instructional discipline action plan may 
result in expulsion 

 Student sent to the Office 

 Parent notified to pick-up student 
immediately 

 Long-term suspension up to 10 days or 
expulsion, and mandatory meeting 
between parent and CAO, prior to student 
re-entering School 

 Board of Directors and Mosaica Education 
(School’s education management provider) 
are notified regarding possible  expulsion 

 Parent must attend School with child to 
assist with teaching appropriate behavior 
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Responsibilities in Common Areas 

The school’s common areas include the playground, hallways, rest rooms, and the multipurpose 

room.  Because students from every grade and class will be using these areas under the 

supervision of various faculty and staff, it is important to establish rules and expectations that are 

commonly understood and consistently applied.  With such rules in place, staff can focus on 

encouraging good character among students rather than correcting misbehavior. 

 
Staff will continuously encourage appropriate behavior in the school’s common areas through 
positive and friendly interactions with students.  Verbal praise will be used to recognize students 
who exercise courtesy, safety, and respect.  The CAO will visit classrooms or use the intercom to 
compliment good behavior in the school’s common areas.  In addition, small rewards will be 
granted for especially good conduct; for example, two or three times a year, the entire student 
body will be allowed an extra ten-minute recess at the end of the day as a reward for consistently 
good conduct on the playground.  Or, when students demonstrate appropriate behavior during 
lunches over a long period, the CAO or teacher may provide a special treat. 
 
Following are the school’s goals for student conduct in each of the common areas. 

Playground:  Students will play safely in all games and on all equipment, showing consideration 
and respect for others. 

Hallways:  The hallways of the school will be a safe and quiet environment where people interact 
with courtesy and respect. 

Restrooms:  The restrooms at the school will be clean and safe. 

Meals:  Breakfasts, lunches, and snacks at the school will be enjoyed in a safe, clean, and 
friendly environment where people interact with courtesy, manners, and respect. 

Assemblies:  Students will demonstrate respectful behavior during assemblies by listening, 
participating, and following directions. 

Before and After School:  Students will arrive at and depart from the school in a safe and 
orderly manner.



 

COMPACT 
 

The success of STEAM Academy of Hammond’s Code of Civility depends on the support of each 

member of the school community.  Working together, faculty and staff, parents, and students can 

promote academic achievement and good character, and ensure the success of students at the 

school and throughout life.   On behalf of the administration, management, faculty, and staff of 

the STEAM Academy of Hammond, I pledge to fulfill the responsibilities and uphold the 

expectations outlined in the Code of Civility. 

 

STEAM Academy of Hammond is dedicated to ensuring that communication between the school 

and parents is continual, on-going, and uniform.   

 

 Insert signature   
Chief Administrative Officer 

 

Your signature in the appropriate space below will indicate your commitment to helping fulfill the 

school’s primary mission—rigorous academic learning.  
 

 

As the parent of  ____________________  _______________   I pledge: 

  to maintain high expectations for my child and the school 

  to demonstrate consistent interest in my child’s progress at school 

  to support my child’s best efforts 

  to model the ten character virtues described in the Code of Civility 

  to support and work with school staff to promote my child’s learning 
 

I have read the Code of Civility and support the rules and expectations outlined herein. 

 

Signed:         Date:   / /  

 

As a student at STEAM Academy of Hammond, I pledge: 

 

  to be responsible       to show courage 

  to persevere        to exercise self-discipline 

  to respect myself and others     to be fair 

  to be kind        to value true friends 

  to tell and seek the truth      to be a good citizen  

  to accept and learn from the 

      consequences of inappropriate behavior 

 

 

Signed:          Date:   / /  

 



































This form must be signed by the duly authorized representative of the applicant and submitted 
with the Full Application. An application will be considered incomplete if it is not accompanied by 
the Statement of Assurances form signed by the applicant's authorized representative. 

Statement ofAssurances 

The charter school agrees to comply with all of the following provisions: (Read and 
check) 

~. A resolution or motion has been adopted by the charter school applicant's governing 
body that authorizes the submission of this application, including all understanding 
and assurances contained herein, directing and authorizing the applicant's designated 
representative to act in connection with the application and to provide such additional 
information as required. 

C8( 2. Recipients operate (or will operate if not yet open) a charter school in compliance with 
all federal and state laws, including Indiana Charter Schools Law as described in all 
relevant sections of IC § 20-24. 

Oi 3· Recipients will, for the life of the charter, participate in all data reporting and 
. 	 evaluation activities as required by the Indiana Charter School Board (ICSB) and the 

Indiana Department of Education. See in particular IC § 20-20-8-3 and relevant 
sections of IC § 20-24. 

'¥JI" 4· Recipients will comply with all relevant federal laws including, but not limited to, the 
Age Discrimination in Employment Act of 1975, Title VI ofthe Civil Rights Act of 
1964, Title IX of the Education Amendments of1972, section 504 of the Rehabilitation 
Act of 1973, Part B of the Individuals with Disabilities Education Act, and section 427 
of the General Education Provision Act. 

It! 5· Recipients will comply with all provisions of the Non regulatory Guidance-Public 
- Charter Schools Program of the u.S. Department of Education, which includes the use 

of a lottery for enrollment if the charter school is oversubscribed, as well as with 
applicable Indiana law. See also relevant sections of IC § 20-24. 

/0Sl 6. Recipients shall ensure that a student's records, and, if applicable, a student's 
\ 	 individualized education program as defined at 20 U.S.C. § 1401(14) of the Individuals 

with Disabilities Education Act, will follow the student, in accordance with applicable 
federal and state law. 

/Cl, 7· Recipients will comply with all provisions of the No Child Left Behind Act, including 
but not limited to, provisions on school prayer, the Boy Scouts ofAmerica Equal 
Access Act, the Armed Forces Recruiter Access to Students and Student Recruiting 
Information, the Unsafe School Choice Option, the Family Educational Rights and 
Privacy Act (FERP A) and assessments. 

". / 

~ 8. Recipients will operate with the organizer serving in the capacity of fiscal agent for the 
charter school and in compliance with generally accepted accounting principles. 

~	 9. Recipients will at all times maintain all necessary and appropriate insurance coverage. 
i 
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d~ o. Recipients will indemnify and hold harmless the ICSB, the Indiana Department of 
\ ~ Education, the State of Indiana, all school corporations providing funds to the charter 

school (if applicable), and their officers, directors, agents and employees, and any 
successors and assigns from any and all liability, cause of action, or other injury or 
damage in any way relating to the charter school or its operation. 

"FtL 11. Recipients understand that the ICSB may revoke the charter if the ICSB deems that 
T the recipient is not fulfilling the academic goals and/or fiscal management 

responsibilities outlined in the charter. 

Signature from Authorized Representative ofthe Charter School Applicant 
I, the undersigned, am an authorized representative of the charter school applicant and 
do hereby certify that the information submitted in this application is accurate and true 
to the best of my knowledge and belief. In addition, I do hereby certify to the assurances 
contained above. 

Pr~~ and Sign -p. QOe..rf- s: f-t,c IL 

1!J ~ eLL 
Date 

i6ldl~n/( 
! ''__'' I 
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Frazier Academy Design Team will be responsible for ensuring all schools in their portfolio adhere to 

goals and objectives in their charter.  FADT will contract with an EMO (Mosaica Education) to 

implement the charter.  The EMO will be responsible for providing accurate reporting to FADT on a 

monthly basis.  The Chief Administrative Officer (CAO) will supervise the Curriculum Implementation 

Specialist (CIS), Behavior Implementation Specialist (BIS), Teachers, Instructional Assistants, and 

Secretary, and other support services that may be provided through Mosaica’s own employees or through 

service contracts for such services as social services, psychological services, Special Education resource 

services, custodial care, maintenance, and food service.  The CAO and Academy staff will have continual 

access to regional Mosaica resources on day-to-day instructional, curricular, and financial issues. 

Job Descriptions 

Chief Administrative Officer (CAO):  Provide school leadership that ensures excellence in teaching and 

student learning while promoting community support and maintaining efficiency in operation. To insure 

compliance with all aspects of: state and federal law; board policies and procedures; and compliance 

requirements of the authorizer. 

Curriculum Implementation Specialist (CIS):   To provide teachers with an exemplary ongoing 

professional development program that contributes to their development as knowledgeable, informed, 

responsible and accountable educators and as leaders in their classrooms. Ensure that students receive a 

first class learning experience that maximizes their intellectual, social, emotional, and physical 

development, including the continuous development of their intellect and problem solving skills. 

Behavior Intervention Specialist (BIS):  To provide support to teachers and students through the 

implementation of a comprehensive Positive Behavior Support (PBS) program.  A PBS program provides 

behavioral intervention to students on three different levels of support to ensure all students maximize 

their learning experience.   

Frazier 

Preparatory 
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STEAM 

Academy of 
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Mosaica 

Education 

 

Frazier Academy 
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Teacher:  To provide students with a first class learning experience that maximizes their intellectual, 

social, emotional, and physical development, including the development of their ability to apply their 

intellect to solving problems and contribute to their communities as enlightened and responsible citizens. 

Title I Teachers:  To provide supplemental instruction in reading and math to students qualifying for Title 

I services.  All services will be above and beyond the regular curriculum and will assist students who are 

below grade level as determined by two or more assessments.   

Instructional Assistant:  To provide direct support to the classroom teacher in order to provide students 

with a learning experience that maximizes their intellectual, social, emotional, and physical development, 

including the development of their ability to apply their intellect to solving problems and contribute to 

their communities as enlightened and responsible citizens. 

Nurse:   To protect and promote the health and well-being of students and staff members at STEAM 

Academy of Hammond by assuming a leadership role in the development and implementation of a 

school-wide health program. 
 

 



CHARTER SCHOOL BOARD MEMBER INFORMATION 
(To be completed individually by each proposed charter school board member) 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. 
As a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter. 

As part of the application for a new charter school, the Indiana Charter School Board requests that 
each prospective board member respond individually to this questionnaire. Where narrative 
responses are required, brief responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction 
to the founding group behind each school proposal in advance ofthe applicant interview, in order 
to be better prepared for the interview; and 2) to encourage board members to reflect individually 
as well as collectively on their common mission, purposes, and obligations at the earliest stage of 
school development. 

Background 
1. 	 Name of charter school on whose Board of Directors you intend to serve: 11 

StK-~ ;!t,~dAAAVl 'b ~~ 
2. 	 Full name: 'lZ.~~ ~ ,, ~ vJ'[2.~:"'-i "J 

Business Name and Address: ~ is L- Lt .. ~ ~t{ 

Telephone No.: I i ~ f &:> .31 f-r
E-mail address: rb:s-kd-e 4.. S' ~ \ c.r-a40 Q Vc.--t<<IO-"J, c.~ 

3. 	 Brief educational and employment history. (No narrative response is required if resume and 
professional bio are attached.) 

[grResume and professional bio are attached. 


4. 	 Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school or any not-for-profit corporation (to the extent not 
otherwise indicated in your response to Item 3, above). J\ ~ -r 
o 	Does not apply to me. ~es .-r~b l c:A lI1oJ.. '-l UC S~ (;-/1. ~ 

5. 	 Why do you wish to serve on the board of the proposed charter school? 

Yt-..S 
6. 	 What is your understanding of the appropriate role of a public charter school board member? 

10 d,(....-f-L{ ~ Idy r fn;uhu. t f. d~( f"(V-( Pfil'/'~h.'(~( ../'"!.r (i.,1..A

7. 	 Describe any of your previous experiences that is relevant to serving on the charter school's 
board (e.g., other board service). Ifyou have not had previous experience of this nature, 
explain why you have the capability to be an effective board member. 

S"-	y~ crt--- Q SchJ. b~{ C~l Cf~1 (jfU/\A..
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8. 	 Describe the specific knowledge and experience that you would bring to the board. 

if. r- biv-_ ~&~// 

School Mission and Progrrun 
1. 	 What is your understanding of the school's mission and guiding beliefs? 

c;;~r A~ £J~~~ JvK~J JOj -J- (F ~ 
2. 	 What is your understanding of the school's proposed educational program? 

0-- l,- ~"'-4 vJ I MOS; «A..ffi- J.{ 0 cLv{ 

3. 	 What do you believe to be the characteristics of a successful school? 

2+r~~~-d- C£J~'J J1yf ~d-
4. 	 How will you know that the school is succeeding (or not) in its mission? 

h-~l~~~ 
Governance 
1. 	 Describe the role that the board will play in the school's operation. 

-Po' (.~ f-~rr-~ (J'~vp 
2. 	 Provide a forecast of where you see the school after its first year of operation and then again in 

four years. ,)J-~S~~ +-0 u,'l-J 

3. 	 What specific steps do you think the charter school board will need to take to ensure that the 
school is successful? 

~~~~~ 

4. 	 How would you handle a situation in which you believe one or more members of the school's 
board were acting unethically or not in the best intere~ts of the school? d...o-e.. 

L~ t?-- {}1 ",e-+r0, wJ dI- ~~ rif Y--< 

Disclosures 
1. 	 Indicate whether you or your spouse knows the other prospective board members for the 
pro~d school. If so, please indicate the precise nature of your relationship. 

Uk?"" I / we do not know any such trustees. DYes 


2. 	 Indicate whether you or your spouse knows any person who is, or has been in the last two 
years,JLS.Ghool employee. If so, indicate the precise nature of your relationship.
[Q-'i/we do not know any such employees. DYes 

3. 	 Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with 
the charter school (whether as an individual or as a director, officer, employee or agent of an 
entity). If so, indicate and describe the precise nature of your relationship and the nature of the 
business that such person or entity is transacting or will be transacting with the school. 
D I / we do not know any such persons. B='reS - ~M ,~ fA- (iJ ~ d~~--
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4. 	 Indicate if you, your spouse or other immediate family members anticipate conducting, or are 
conducting, any business with the school. If so, indicate the precise nature of the business that 
i~b;tug-or will be conducted. 
[3'1 / we do not anticipate conducting any such business. 0 Yes 

5. 	 If the school intends to contract with an Education Service Provider or management 
organization, indicate whether you or your spouse knows any employees, officers, owners, 
directors or agents of that provider. If the answer is in the affirmative, please describe any such 
relationship.o Not applicable because the school does not intend to contact with an education service 
provider or school management organization. rL /~ tC rA- b ~~ kJ/o I / we do not know any such persons. 0 'Yes V f) ~, j} . rl. 

~i1.A- tzy~./ 
6. 	 If the school contracts with an education service provider, please indicate whether you, your 

spouse or other immediate family members have a direct or indirect ownership, employment, 
contractual or management interest in the provider. For any interest indicated, provide a 
~t~ descrjption. 
~/A.!:a"'r / we have no such interest. 0 Yes 

7. 	 If the school plans to contract with an Education Service Provider, indicate if you, your spouse 
or other immediate family member anticipate conducting, or are conducting, any business with 
the provider. If so, indicate the precise nature of the business that is being or will be 
conducted. 
o N / A. [k"} '~e or my family do not anticipate conducting any such business. 0 Yes 

8. 	 Indicate whether you, your spouse or other immediate family members are a director, officer, 
employee, partner or member of, or are otherwise associated with, any organization that is 
partnering with the charter school. To the extent you have provided this information in 
resp()J1Se to prior items, you may so indicate. 
[J boes not apply to me, my spouse or family. 0 Yes 

9. 	 Indicate any potential ethical or legal conflicts ofjnterests that would, or are likely to, exist 
should you serve on the school's board. ~e. 0 Yes 

Certification 
I, ~,.M.J-5h--t... ,certify to the best of my knowledge and ability that the information I 
am providing to the Indiana Charter School Board as a prospective board member for 
~arter Schoo is.-.true and correct in every respect . 

.f/J /) 
<JvrrlJ-C . w& 
~gnature 	 Date 
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CHARTER SCHOOL BOARD MEMBER INFORMATION 
(To be completed individually by each proposed charter school board member) 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. 
As a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter. 

As part of the application for a new charter school, the Indiana Charter School Board requests that 
each prospective board member respond individually to this questionnaire. Where narrative 
responses are required, brief responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction 
to the founding group behind each school proposal in advance of the applicant interview, in order 
to be better prepared for the interview; and 2) to encourage board members to reflect individually 
as well as collectively on their common mission, purposes, and obligations at the earliest stage of 
school development. 

Background 
1. 	 Name of charter school on whose Board of Directors you intend to serve: 

2. 	 Full name: 

Business Name and Address: 

Telephone No.: 
E-mail address: 

3. 	 Brief educational and employment history. (No narrative response is required if resume and 
professional bio are attached.) 

~esume and professional bio are attached. 


4. 	 Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school or any not-for-profit corporation (to the extent not 
otherwise indicated in your response to Item 3, above). 
liJ'1)oes not apply to me. 0 Yes 

5. 	 Why do you wish to serve on the board of the proposed charter school? 

6. 	 What is your understanding of the appropriate role of a public charter school board member? 

7. 	 Describe any of your previous experiences that is relevant to serving on the charter school's 
board (e.g., other board service). Ifyou have not had previous experience of this nature, 
explain why you have the capability to be an effective board member. 
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8. specific and 	 you would to the 

School Mission Program 
1. 	 What is your understanding school's """'''LVU guiding 

2. 	 What is your aeJrst.an<llng of the ",""uvv, proposed "'rl11l,..~.Tlr.n program? 

3. 	 What do you believe to be ofa 

4. How will you the school is succeeding (or not) mission? 

Governance 
1. 	 role that will school's An",,.~.hr,n 

2. 	 Provide a where you see school then 
four years. 

you think school board win to take to ensure that the3· 

of 

Disclosures 
1. whether you or 	 prospective members 

or-Jo()se:d schooL 	If so, indicate nature of your relationship. 

I / we do not any such trustees. 


2. 	 Indicate you or your spouse last two 
a employee. If so, the 


/ we do not know any such employees. 


3. whether or plans to do, 
charter school """,art">"''' as an employee or an 

entity). If so, describe nature relationship nature of the 
business is transacting or will transacting with school. 

dr/we 	 persons. DYes 
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4. 	 Indicate if you, your spouse or other immediate family members anticipate conducting, or are 
conducting, any business with the school. If so, indicate the precise nature of the business that 
is !J,eing or will be conducted. 
fJ I / we do not anticipate conducting any such business. DYes 

5. 	 If the school intends to contract with an Education Service Provider or management 
organization, indicate whether you or your spouse knows any employees, officers, owners, 
directors or agents of that provider. If the answer is in the affirmative, please describe any such 
relationship. 
D Not applicable because the school does not intend to contact with an education service 
provider or school management organization . 

.fo1 / we do not know any such persons. DYes 

6. 	 If the school contracts with an education service provider, please indicate whether you, your 
spouse or other immediate family members have a direct or indirect ownership, employment, 
contractual or management interest in the provider. For any interest indicated, provide a 
detailed description. 
)2(N/A. D I/wehavenosuchinterest. DYes 

7. 	 If the school plans to contract with an Education Service Provider, indicate if you, your spouse 
or other immediate family member anticipate conducting, or are conducting, any business with 
the provider. If so, indicate the precise nature of the business that is being or will be 
conducted. 

)Z(N/A. D I / we or my family do not anticipate conducting any such business. DYes 

8. 	 Indicate whether you, your spouse or other immediate family members are a director, officer, 
employee, partner or member of, or are otherwise associated with, any organization that is 
partnering with the charter school. To the extent you have provided this information in 
response to prior items, you may so indicate. 

fiDoes not apply to me, my spouse or family. DYes 

9. 	 Indicate any potential ethical or legal co~ts of interests that would, or are likely to, exist 
should you serve on the school's board~ None. DYes 

Certification 
I, Ke wh. \'v' \ \ \ e.... iL ,certify to the best of my knowledge and ability that the information I 
am providing to the Indiana Charter School Board as a prospective board member for 
Charter School is true and correct in every respect. 

:~l /pU Psvc 	 "!U\dl\ \\ 
Signature 	 Date 
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Charter School Board Member Information 

Background 

1. 	 STEAM - (Science, Technology, Engineering, Arts and Mathematics) Academy of 
Hammond. 

2. 	 Keith Darnel Miller 

6842 Ohio A venue 

Hammond, IN 46323 

(219) 712-4968 

Kdmiller0268@yahoo.com 

5. 	 I wish to serve on the STEAM Academy of Hammond charter school board because I 
want input into our future--and our future is the children. I want to at least be able to say I 
was involved. My motivation is the children. Giving back and making a difference are the 
two main reasons for which I would like to serve on the board. 

6. 	 The role of a charter school board member is to implement policies and procedures that 
establish the schools directions; they set the goals, assign authority, and establish controls 
that make school governance and management possible. In addition, a school board 
member's role is to provide accountability to parents and taxpayers and to be an advocate 
on behalf of the school. 

7. 	 I have never served on a charter school board. As an effective STEAM Academy of 
Hammond charter school board member, my determination will be to look for ways to 
institutionalize parent and sponsor involvement in providing policy-making input. 
Specifically, as a school board member i will established mechanisms for community 
involvement in achieving the vision and mission of school, representing the values of the 
community, and identifying the short-term as well as long-term priorities. 

8. 	 I am not an educator by trade however; I am a concerned father and grandfather of three 
beautiful girls and have been a mentor to many. I have the knowledgebase and 
experience of knowing that children come first and my commitment to improving the 
quality of education in the City of Hammond. 

mailto:Kdmiller0268@yahoo.com


School Mission 

1. 	 school's Hu" ..n'J'U 

the 
will allow STEAM to reach area. 

The proposed education ~"n''''u'''~, Technology, Engineering and 
Mathematics an 
our children the in this ever evolving 
eventually the opportunity to in any job force imaginable. 

3. 	 I that if our core and become proficient in their 
academic schoolwork, they will and our will be successful. 

achieving above the are which we 
will know that our school is 

Governance 

1. 	 a board member in addition to procedures, a member 
also a part hiring the ",,",",vv, an appropriate budget. 

2. 	 The year operation will us a our successes as well as 
us will any needed adjustments of 

environment, academic personnel are components of making school 
successfuL 

3. 	 Step One - Maintaining a relationship with school Two Take 
to build and community relationships. 

4. 	 any actions are and possible 
removal from Bylaws should be place board 
structure and discipline. 



CHARTER SCHOOL BOARD MEMBER INFORMATION 
(To be completed individually by each proposed charter school board member) 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. 
AB a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter. 

AB part of the application for a new charter school, the Indiana Charter School Board requests that 
each prospective board member respond individually to this questionnaire. Where narrative 
responses are required, brief responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction 
to the founding group behind each school proposal in advance ofthe applicant interview, in order 
to be better prepared for the interview; and 2) to encourage board members to reflect individually 
as well as collectively on their common mission, purposes, and obligations at the earliest stage of 
school development. 

Background 
1. 	 Name of charter school on whose Board of Directors you intend to serve: 

2. 	 Full name: 
~~"'\G<; ~ .~CL-C 


BuSi~,~~~nd~~~sf£ ,I2T i~~ \ ;2 \L\ I GJ 

Telephone No.: 60'-15 ~ 

E-mail address: 1 tX6 L[ -'14 - 0 q 3c 


16 <£ 3'i £.1- S 1d :J 

3. 	 Brief educational and employment history. (No narrative response is required if resume and 

professional bio are attached.) 
o Resume and professional bio are attached. 

4. 	 Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school or any not-for-profit corporation (to the extent not 
otherwise indicated in your response to Item 3, above). 

¥noes not apply to me. 0 Yes 

5· W~you~h to ~e on the board ofth~J'roposed charter school? :J.I- .. \ _--,+
',J-- t-1-f' .J~ ~£N ,veF-lf ACTttu6 &J' T,,(r-' '\/ c:::1 

C~ t1'I Lf~zf:. J..f--A~,1.olUV f\ t- :r ~E...L .. CVH ~liS ~ v L. ~ MbMct . ~, ez..iJ...'t r.>.'Jv...l;:'~ .~ f'ccu e:; '----p '-T"t(c"iL ~ rr-( c::4Jj' ~ l,J ~,_a_, 
6. Wh t is YOUe:rEft5~dl~Yhe a~~naterl\le op~~ha~9 oo~A-~~ber? 

'~D ,?r<O\..I~\;>G' 5~oOL -t,?o£-\<-'-1 ' DU~f6vrr 
7. 	 Describe any of your previous experiences that is relevant to serving on the charter school's 

board (e.g., other board service) , Ifyou have not had previous experience of this nature, ,.e:2la.in w~y you have t~~ c~pabPi~o be al( effective board member. 57'71/Z-T"Z,.j) 

(! :/ U l bf ~t'J '\J/'1S' 1 if'. ~us Nif\- ' 


~ ...) • Lv -r- &: r- j rJ -F\,J cC-U C~",,'r~'1 S'J~~O I 
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4. 	 Indicate if you, your spouse or other immediate family members anticipate conducting, or are 
conducting, any business with the school. If so, indicate the precise nature of the business that 
is being or will be conducted. 
o 	I / we do not anticipate conducting any such business.~es L €ft5:Z- f3 L \J b 

5. 	 If the school intends to contract with an Education Service Provider or management 
organization, indicate whether you or your spouse knows any employees, officers, owners, 
directors or agents of that provider. If the answer is in the affirmative, please describe any such 
relationship.o Not applicable because the school does not intend to contact with an education service 

~der or school management organization. 

~ I / we do not know any such persons. 0 Yes 


6. 	 If the school contracts with an education service provider, please indicate whether you, your 
spouse or other immediate family members have a direct or indirect ownership, employment, 
contractual or management interest in the provider. For any interest indicated, provide a 
detailed d~tion. 
o 	N/A. ~ I / we have no such interest. 0 Yes 

7. 	 If the school plans to contract with an Education Service Provider, indicate if you, your spouse 
or other immediate family member anticipate conducting, or are conducting, any business with 
the provider. If so, indicate the precise nature of the business that is being or will be 
conducte<\~ 
o 	N / A. ~ I / we or my family do not anticipate conducting any such business. 0 Yes 

8. 	 Indicate whether you, your spouse or other immediate family members are a director, officer, 
employee, partner or member of, or are otherwise associated with, any organization that is 
partnering with the charter school. To the extent you have provided this information in 
respopse to prior items, you may so indicate. 
i~i)oes not apply to me, my spouse or family. 0 Yes 

9. 	 Indicate any potential ethical or legal c~ of interests that would, or are likely to, exist 
should you serve on the school's board..@ None. 0 Yes 

,~- • \ Pk Le:;" Certification 
I,~ f'C"'-li:S J\J ~ertify to the best of my knowledge and ability that the information I 

.-.~·""ing to the Indiana Charter School Board as a prospective board member for 
arter Sc 01 : t~ryd co~ect i~ every respect. 

G - :1'-/"-" 	 W b7/1J
Date 
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Conflict of Interest Policy 
 
 

Article I 
Purpose 
 
The purpose of the conflict of interest policy is to protect Frazier Academy Design Team (FADT) 
interest when it is contemplating entering into a transaction or arrangement that might benefit the private interest of 
an officer or director of FADT or might result in a possible excess benefit transaction. This policy is intended to 
supplement but not replace any applicable state and federal laws governing conflict of interest applicable to nonprofit 
and charitable organizations. 
 
Article II 
Definitions 
 
1. Interested Person 
Any director, principal officer, or member of a committee with governing board delegated powers, who has a direct or 
indirect financial interest, as defined below, is an interested person. 
2. Financial Interest 
A person has a financial interest if the person has, directly or indirectly, through business, investment, or family: 
a. An ownership or investment interest in any entity with which FADT has a transaction or arrangement, 
b. A compensation arrangement with FADT or with any entity or individual with which FADT has a 
transaction or arrangement, or 
c. A potential ownership or investment interest in, or compensation arrangement with, any entity or individual with 
which FADT is negotiating a transaction or arrangement. 
Compensation includes direct and indirect remuneration as well as gifts or favors that are not insubstantial. 
A financial interest is not necessarily a conflict of interest. Under Article III, Section 2, a person who has a financial 
interest may have a conflict of interest only if the appropriate governing board or committee decides that a conflict of 
interest exists. 
 
Article III 
Procedures 
 
1. Duty to Disclose 
In connection with any actual or possible conflict of interest, an interested person must disclose the existence of the 
financial interest and be given the opportunity to disclose all material facts to the directors and members of 
committees with governing board delegated powers considering the proposed transaction or arrangement. 
 
2. Determining Whether a Conflict of Interest Exists 
After disclosure of the financial interest and all material facts, and after any discussion with the interested person, 
he/she shall leave the governing board or committee meeting while the determination of a conflict of interest is 
discussed and voted upon. The remaining board or committee members shall decide if a conflict of interest exists. 
 
3. Procedures for Addressing the Conflict of Interest 
a. An interested person may make a presentation at the governing board or committee meeting, but after the 
presentation, he/she shall leave the meeting during the discussion of, and the vote on, the transaction or 
arrangement involving the possible conflict of interest. 
b. The chairperson of the governing board or committee shall, if appropriate, appoint a disinterested person or 
committee to investigate alternatives to the proposed transaction or arrangement. 
c. After exercising due diligence, the governing board or committee shall determine FADT can obtain with 
reasonable efforts a more advantageous transaction or arrangement from a person or entity that would not give rise 
to a conflict of interest. 
d. If a more advantageous transaction or arrangement is not reasonably possible under circumstances not producing 
a conflict of interest, the governing board or committee shall determine by a majority vote of the disinterested 
directors whether the transaction or arrangement is in FADT’s best interest, for its own benefit, and whether it is fair 
and reasonable. In conformity with the above determination it shall make its decision as to whether to enter into the 
transaction or arrangement. 
 
4. Violations of the Conflicts of Interest Policy 



 

 

a. If the governing board or committee has reasonable cause to believe a member has failed to disclose actual or 
possible conflicts of interest, it shall inform the member of the basis for such belief and afford the member an 
opportunity to explain the alleged failure to disclose. 
b. If, after hearing the member’s response and after making further investigation as warranted by the circumstances, 
the governing board or committee determines the member has failed to disclose an actual or possible conflict of 
interest, it shall take appropriate disciplinary and corrective action. 
 
Article IV 
Records of Proceedings 
The minutes of the governing board and all committees with board delegated powers shall contain: 
a. The names of the persons who disclosed or otherwise were found to have a financial interest in connection with an 
actual or possible conflict of interest, the nature of the financial interest, any action taken to determine whether a 
conflict of interest was present, and the governing board’s or committee’s decision as to whether a conflict of interest 
in fact existed. 
b. The names of the persons who were present for discussions and votes relating to the transaction or arrangement, 
the content of the discussion, including any alternatives to the proposed transaction or arrangement, and a record of 
any votes taken in connection with the proceedings. 
 

 



 

An Overview of Mosaica Education, Inc. and Our Services 

 

 

Founded in 1997, Mosaica Education has nearly 14 years of international experience in operating 

schools and training school leaders and educators. As one of the nation’s leading operators of K-12 

public schools, Mosaica currently manages 90 programs in 50 schools in nine states, Washington 

D.C., and the United Arab Emirates.  We support the attainment of excellent educational outcomes 

for over 17,000 students. 

 

A pioneer in education reform, Mosaica has a wealth of hands-on experience in developing, 

managing, and turning around schools to generate significant academic improvement.  

 

Our Mission is to provide outstanding education to all children and to accelerate the pace of the 

education reform.  Our work has been integral to charter school development across the United 

States. 

 

Our Vision is to introduce rapid, accelerated, sustainable improvements in the schools we serve 

through a rigorous, methodical approach to assessment, planning, professional development and 

implementation. We believe in data-driven, differentiated instruction; that students should always 

be at the center of everything we do; and that the best schools foster a love of learning and a strong 

sense of self and community in addition to outstanding academic improvement. We believe as well 

that, to be most effective in delivering trainer and teacher professional development, we must model 

educational best practices – expanding the trainers’/teachers’ love of learning and sense of self and 

community through engaging, differentiated instruction designed to bring out the best in each 

participant. 

 

We provide exceptional professional development (PD), mentoring, and coaching focused on 

leadership and educational excellence.  Our programs are built on effective research-based, data-

focused instructional improvement systems and are designed to develop, in an interactive, hands-

on manner, student, family and community engagement.  Each of our programs is customized to 

the specific needs of the schools we serve as well as the specific needs of their teachers and 

draws on the national and international expertise of our personnel. Our onsite support and 

mentoring for implementation of standards-aligned curriculum and our use of high-quality 

formative and summative assessments promote teacher excellence and accelerated academic 

achievement. 

 

Mosaica’s Executive Management Team: 

Michael J. Connelly, Chief Executive Officer - Mr. Connelly joined Mosaica in 1998 from 

Lepercq Capital Management, a private investment firm, where he had been President and 

Managing General Partner since 1987. He was Executive Vice President of Foster Management 

Company, a private equity firm, from 1982 to 1987, and a partner at Casey, Lane & Mittendorf, a 

New York-based law firm, before that. From 1989 to 1997, Mr. Connelly was a member of the 

Board of Directors and Executive Committee of Children’s Discovery Centers of America, where 

he worked with Dawn and Gene Eidelman, the co-founders of Mosaica.  Mr. Connelly has a B.A. in 

Mathematics from Michigan State University and a J.D. from Columbia University School of Law.  

He is a board member and past Chairman of National Council of Educational Providers and is a 

member of the Board of Visitors of Columbia University School of Law and the Education Industry 

Leadership Board of the Education Industry Association. 



Dawn Eidelman, Ph.D., Co-Founder and Chief Education Officer - Dr. Eidelman has 25 years’ 

experience as a teacher, college professor, curriculum designer and business executive. A 

multilingual specialist in the Humanities, she holds Master’s and Ph.D. degrees from Emory 

University. Dr. Eidelman supervises the development of curriculum, teaching methods and staff 

training based on her experience in teaching world literature, languages, writing, history, sociology 

and philosophy as a college professor. Dr. Eidelman co-founded Prodigy Consulting – a highly 

successful early-child enterprise. She designed the interdisciplinary concept for the Paragon 

curriculum used by schools under management by Mosaica Education throughout the United States. 

In 2000, Dr. Eidelman was selected One of the Ten Outstanding Young Americans by the United 

States Jaycees.  In 2009, she and Mr. Eidelman were awarded the 2009 James P. Boyle 

Entrepreneurial Leadership Award by the Education Industry Association (EIA) in the U.S. 

Gene Eidelman, Co-Founder and President - Mr. Eidelman co-founded Mosaica in 1997 and 

currently serves as its President. Mr. Eidelman is responsible for strategic planning with an 

emphasis on operations, human resources, business development and quality assurance. Mr. 

Eidelman has 30 years of experience in finance, budgeting, marketing, human resources, and 

organizational effectiveness in both public and private companies. Prior to co-founding Mosaica, he 

co-founded Prodigy Consulting in 1988, a company that developed and operated community and 

corporate-sponsored childcare centers. During his tenure there, Mr. Eidelman was instrumental in 

growing Prodigy from its inception to a network of 22 centers. Mr. Eidelman did his undergraduate 

work at the University of Southern California. In 1999, the Junior Chamber International selected 

Mr. Eidelman as one of the Ten Outstanding Young People of the World. He is Treasurer of the 

Board of Georgia Charter School Association and board member for the Coalition for Education 

Choice and Wochangi Charter School Fund. He also serves on a University of Southern California’s 

Advisory Board for a special project in conjunction with the U.S. Department of Education.  In 

2009, he and Dr. Eidelman were awarded the 2009 James P. Boyle Entrepreneurial Leadership 

Award by the Education Industry Association (EIA) in the U.S. 

Thomas M. Keane, Jr., Senior Vice President – Mr. Keane joined Mosaica Education reporting 

directly to the CEO after years as a member of the company’s Board of Directors.  He is a former 

General Partner of Murphy Partners LP, a New York-based private equity fund. Mr. Keane is also a 

columnist, freelance writer and commentator for the Boston Globe, the Boston Herald and other 

media.  He is a former City Councilor for the City of Boston. He previously served as Chief 

Financial Officer and Director for Legend Medical Services, and International Healthcare, two 

healthcare start-ups. Mr. Keane holds a JD from the University of Virginia Law School where he 

served as the Editor-in-chief of the Virginia Environmental Law Journal and President of the Legal 

Environmental Group. He holds a BA from Harvard University.  

Rita Hackel Chapin, Chief Financial Officer - Ms. Chapin has a 30-year record of 

accomplishment in marketing, finance, and operations. Prior to joining Mosaica in 2000, she was a 

U.S. Marketing Director for Citibank, where she was responsible for marketing all of Citibank’s 

retail banking services nationwide. Ms. Chapin was previously a management consultant at 

McKinsey & Co., Inc., where she worked on multiple consumer marketing engagements with 

Fortune 500 clients. Ms. Chapin began her business career serving in marketing and finance 

positions at International Paper. She has also been a mathematics teacher at Lawrenceville High 

School in Lawrenceville, New Jersey. Ms. Chapin holds a BS in Mathematics from the University 

of Wisconsin and received her MBA from the Wharton School of the University of Pennsylvania. 

Ebbie Parsons III, Chief Operating Officer, Mosaica Education, Inc. - Mr. Parsons came to 

Mosaica from UKA Teacher U where he was Founding Director of Human Capital.  Prior to 

working at UKA Teacher U, he served as the Acting Chief Operating Officer for the Hartford 



School System in Connecticut, where he led successful reform in the district’s budgeting 

methodology and student assignment processes.  He was one of highly select group of MBAs, PhDs 

and MPPs chosen to participate in the Broad Residency Program for transition from business 

leadership to leadership in urban education reform. He holds a BS from Florida Agricultural and 

Mechanical University, an MBA from the University of Minnesota, an Executive Certificate in 

Performance Measurement for Effective Management of Nonprofit Organizations from the John F. 

Kennedy School of Government/Harvard Business School and is a Doctoral Candidate at the 

University of Pennsylvania’s Penn Graduate School of Education. 

John Q. Porter, Chief Operating Officer of Mosaica Turnaround Partners – Mr. Porter brings 

tremendous experience in school management.  Previously, Mr. Porter managed a 40,000-student 

school district with 6,000 employees and a budget of $250 million. His experience includes 

management of a majority-minority district (78% minority with 88% eligible for free and reduced 

lunch). As Deputy Superintendent of one of the nation’s largest districts, Mr. Porter managed 

organizational development, technology, and accountability departments; $115 million budget and 

500 staff members.  In this role he also developed the district’s strategic plan, aligned and 

established strategic goals, reform initiatives, and milestones for evaluating and monitoring district-

wide achievement, built strong relationships with union leadership, and facilitated broad-based 

input into the decision-making process.  Mr. Porter is a Broad fellow and holds a certificate from 

the Public Education Leadership Project, Harvard Business School and Harvard Graduate School of 

Education, and a Juris Doctorate from Ohio State University. 

Key National Personnel: 

Dawn Linden, Director of Education for Mosaica, develops and delivers professional 

development for Mosaica schools across the United States. She plays an integral role in the 

preparation and ongoing professional for the Curriculum Implementation Specialist (CIS)/coaching 

team that serves Michigan Schools. She will also provide educational support for the CIS/coaching 

team as they assist their assigned schools in transitioning to the national Common Core Standards. 

Shannon Metcalf, Ph.D., Director of Fundraising and Development has over seven years of 

experience writing grants for charter schools throughout the country to local, state, federal, 

corporate and foundation organizations. She has raised over 34 million dollars for schools and will 

provide research, proposal development and grant submission services to Booker T. Washington 

Academy. 

David Conti, Director of Marketing provides all schools with a marketing plan, the development 

of marketing materials, and overall execution of the plan.   Mr. Conti works closely with the school 

leadership and Board to increase enrollment, community involvement, and build brand awareness in 

the community through a strong marketing plan.   

Adam Boudreaux, Director of Information Technology provides vision and leadership for 

developing and implementing the latest information technology initiatives in all schools.  Mr. 

Boudreaux directs the planning and implementation of enterprise IT systems in support of business 

operations in order to improve cost effectiveness, service quality, and business development.  Mr. 

Boudreaux is also responsible for all aspects of the organization's information technology and 

systems. 

Patricia Holliday, Director of Recruitment is responsible for providing strategic recruitment, 

marketing planning, policies and program development to attract top educators and school 

administrators. 



Carl Cerneka, Director of Facilities provides oversight, assistance, expertise, or full management 

as necessary on any facility-related issues, including budgeting, maintenance, repairs, replacements, 

improvements, investigations, recommendations, sourcing, emergencies, insurance, landlord issues, 

and regulatory compliance (subjects include HVAC, building structure, roof, energy, security, fire 

protection, utilities, etc.). 

 

Non-Educational Services 

Recruiting, Payroll Processing and Personnel 

 Assist in Hiring Professional and Support Staff 

 

► Recruit and Recommend Professional and Non-Professional Staff  

► The MEI recruiter posts ads and screens candidates for all key leadership positions at 

the School.   

► Assistance is given to the administration in setting up and attending job fairs for 

teacher recruiting. 

► Provide background check services 

► Review of completed I-9s 

► Data entry services into the HRIS and payroll systems 

 

 Implement Comprehensive Personnel Policies 

 

 State Retirement Reporting 

 

 Record Keeping 

► Employment verifications,  

► Benefits plan recordkeeping 

► Provide/input benefit vendor page updates 

 

► COBRA compliance 

 

 Design, Manufacture and Distribution of Forms 

► Template for new hire packet 

► General benefits forms template 

 

 Provide Basic Model for Personnel Policies 

 

 Publish and Update Employee Handbook 

 

 Payroll Management Including Federal and State Reporting 

 

 Issue Paychecks  

► Request/authorize benefits related adjustments to employee paychecks  

 

 Employee Relations 

► Provide day to day advice and counsel and problem solving assistance to the CAO and 

the leadership team. 



Business and Financial Accounting Support 

 

► Daily processing  

 

 Review voucher packages for reasonableness, coding, authorization, mathematical 

accuracy, duplicate payment and sales tax 

 Process each voucher into the accounting software 

 Reconcile amount required to be funded by treasurer 

 Produce and sign checks 

 Void checks as necessary in the accounting software 

 Accommodate emergency checks on expedited basis (e.g. field trips) 

 

► Monthly close process 

 

 Process and post payrolls into accounting records   

 Review each federally funded position each pay period for appropriateness  

 Process routine adjustments needed to accommodate hourly employees  and leaves  

 Reconcile bank accounts 

 Review and reconcile prepaid expenses 

 Review liabilities for appropriateness 

 Review per pupil funding to ensure deferred liability properly stated 

 Review expenses to ensure material ones included 

 Review repair and maintenance accounts to determine if any items should be 

capitalized 

 Review grant expenditures, prepare monthly documentation between award and 

actual   

 Prepare documentation for federal audit 

 Review food and governmental receivables 

 Monitor Loan ACH payments for appropriateness 

 Prepare cash flow analysis 

 Prepare balance sheet 

 Prepare statement of activities 

 Prepare monthly discussion and analysis 

 Present monthly financials to the board 

 

► Quarterly 

 

 Any covenant calculations required 

 Federal spending reports – financial portion 

 

► Annual 

 Update policies and procedures 

 Facilitate annual audit 

 Prepare audit documents 

 Review final audit report for appropriateness 

 Provide additional information for audit firm to prepare tax return 

 Review tax return for appropriateness 

 Assist school in preparation of annual budget, includes twelve month projected cash 

flow 

 Work with auditors to mitigate reportable findings  



 Prepare drafts of corrective action plan 

 Assist school with authorizer follow up 

 Help represent school with authorizer 

 Arrange for insurance: Building, Liability, Directors and Officers, Errors and 

Omission, Health, Worker’s Compensation 

 Propose and Prepare Numerous versions of the Budget   

► As Needed 

 Ad hoc requests 

 Assist in preparation of budget revisions 

 Prepare financial board resolutions 

 

► Modeling for Financing 

 Prepare numerous models for different financing structures, including compliance 

with bond covenants 

Technology Support and Services 

 

 Maintain and update web site 

 

► New content manager offers the ability for in-house school staff to update their 

school site dynamically. Staff is trained on how the site content manager works, how 

to update the school site in real time, eliminating potential delays in turn around time 

► Update the school website as fresh material is made available through rapid 

response, quicker turnaround time results in effective marketing capabilities. 

 

 

 Provide Technology Support Personnel  

► PowerSchool training 

► Professional Development plan and curriculum discussion 

► Onsite visit for staff training on PowerSchool 

► Telephone meetings with in-house tech person on PowerSchool issues 

► Collaboration with school management to implement enhanced internet access 

capabilities (Web Sense) for both students and staff 

 

 Coordinate Technology Maintenance  

 

 Monitor School Technology System 

► Training on new content manager (onsite tech provided various training sessions) 

► Server upgrade with increased memory capacity offers increased efficiency, quality 

of response, increased capability to process information 

► Collaboration with school management the potential benefits of ILS system 

 

 Enhancement of Internet Protocol-DHCP (dynamic host configuration protocol)  

► The dynamic allocation of IP addresses makes it easier and more efficient for the all 

online computers to access material and the internet.  Adopting a cleaner model for 



the school eliminated potential contention within the infrastructure, thus improving 

the overall performance of the system 

► Upgrade of Server components reduced potential problems by expanding capabilities 

and removing break points due to aging equipment 

► Explore the potential for VOIP, which, if adopted, will reduce telecom costs for 

school 

► Renegotiate data circuit pricing  

► Discuss Software Distribution tool that will maintain system patches and automate 

software installs and updates to save time and money 

► Arrange for vendor to diagnose building data integrity and replace bad cables  

► RFP written and delivered for posting for the acquisition of new computer systems 

► Obtain quotes for new systems needs 

► Perform onsite infrastructure assessment; results compiled, written up and presented 

to appropriate staff 

► Recommend systems usage, process, procedures 

► Recommend need to enforce policies and procedures 

► Network monitoring in place, for more rapid response to network  issues. 

► Enhance the PowerSchool process by moving to an ASP model with Apple 

PowerSchool support 

► Upgrade to PowerSchool software server to a current version 

► Upload state standards into the PowerSchool server 

► Work with internal staff to revise PowerSchool report cards 

► Setup and configure PowerGrade on the PowerSchool machine 

► Develop enhancement of the email system for improved performance 

► RFP for e-Rate filing to capture government funds for school expansion 

► E-Rate vendor selected to perform upgrades as/when monies and schedule are 

received. 

► Propose to school management equipment cycling procedure to maintain current 

technology in the school 

► Work on contract negotiations with PowerSchool to secure best possible pricing for 

the school 

 

 New Network Server 

   

► Research the use of web conferencing for training and remote learning capabilities, 

reducing cost and staff expenses 

► Perform as the technology interface between the school and the technology vendor 

community 

► Research Document Management initiative that could improve the document 

storage, retrieval capabilities of all documents that could be utilized by the school 



Purchasing 

 

 Assistance with Vendor Selection and Contracts  

 RFP preparation for Bids 

 Facilitate Orders for Furniture, Fixtures and Equipment 

 Identify suppliers for Food Services  

 

Fundraising and Grant Development 

 

Not all schools are eligible for the same types of grants but the following are typical grants 

obtained by many MEI schools 

 NCLB grant applications and follow up revisions 

 E-rate discounts  

 21
st
 Century Grants 

 School Counselor Grants 

 Walton Family Foundation Grants 

 KABOOM playground grants 

 Arts grants 

Also, provide advice on an annual fundraising process 

Facilities 

 

 Review and General Oversight of Major Maintenance Projects such as 

► Asbestos Management Program 

► Roof repair 

 Assistance with Facility Financing for expansion/renovation 

 Assist with selection and oversight of PM, Architect and Contractor 

 



Student and Family Services 

 Advise on Student Recruitment Strategies 

 Recommend and Implement Student Reporting Systems  

 Assist in Development of Student Handbook 

 Develop and Arrange for Independent Review of Parent Surveys 

► Customized surveys for teachers with summary results and by-teacher 

analysis including word-by-word comments from parents.  Used for 

feedback to teachers and part of the School Improvement Plan 

 

 Volunteer Program Support 

► Assist staff in setting up/improving parent volunteer program by providing 

written policies and procedures including Volunteer Information and 

Consent Form; Volunteer Forms; Volunteer job description  

 

 Before and After School Program Support – OASIS  

► Mosaica Education, Inc. through OASIS (Opportunities After School for 

Intellectual Success) provides practical guidance to assist schools desiring to 

set up an onsite before and/or after school program.  Mosaica offers support 

by providing strategies, materials, resources and ongoing assistance to the 

school so that there is an efficient path to initiate, develop and implement 

quality programming. 

  

► Through offering the basics necessary to set up the business side of the 

school-age program, the school administration and the program director can 

focus their attention on developing the curricular aspects of the program.  

Monthly resource books are sent to support efforts to create a program that 

provides children with enriching experiences that will enhance their 

childhood memories about school and learning.  MEI believes that children 

will have increased opportunities for developing social, psychological and 

academic growth by being actively involved in a quality program.  

 

► Each month the school is sent a newsletter; list of monthly activities and a 

resource book; this years resources focused on mathematics and science.  

The following resource books were added to the OASIS Resource Library 

Leadership and Board Support 

 

► Problem Resolution Support  

► Access to MEI Support Staff for Fiscal Management, Technology,                         

► Facilitate Board Retreats 



 RVP Organized Board Retreat 

 

► Participate in Strategic Planning for the School 

 Supervise Program Review and Charter Renewal Process 

 Coordinate the RFP process for the project management contract 

 File timely reports with the authorizer throughout the year 

 



MANAGEMENT AGREEMENT 

This Management Agreement (the "Agreement") is made and entered into as of the 

_______ day of ______, 2011, by and between Mosaica Education, Inc., a Delaware 

corporation ("MEI"), and the ________________________________ (the "Charter School"), a 

non-profit, ______ corporation. 

RECITALS 

A. The Charter School has applied for and expects to receive a charter (the "Charter") from 

___________________________ (the “Authorizer”) to organize and operate a charter 

school, as defined in applicable state and local laws (the “Code”). 

B. MEI was established, among other things, to manage public schools and to provide 

invaluable assistance and expertise, including regulatory, financial, facilities, and other 

advice, in connection with the organization and development of the Charter School. 

C. The Charter School and MEI desire to create an enduring educational relationship 

whereby they will develop educational excellence at the Charter School based on MEI's 

school design, comprehensive educational program and management principles. 

D. Subject to the terms of this Agreement, the Charter School, acting through the Charter 

School Board (the “Board”) has approved the MEI curriculum and the Charter School 

budget for the upcoming school year, and agrees that it is in the best interests of the 

Charter School to enter into this Agreement with MEI. 

THEREFORE, the parties mutually agree as follows: 

ARTICLE I. 

EDUCATIONAL SERVICES AND ADMINISTRATIVE SERVICES 

1.01 Educational Services. 

(a) For the Term (as defined in ARTICLE II below), MEI will provide to the Charter 

School and its students the following educational services (the "Educational 

Services"): 

(i) Curriculum.  The development and implementation of the curriculum used at the 

Charter School, including a license for the use of MEI’s Paragon  Curriculum 

and a loan of such lesson plan materials (“Paragon  Lesson Materials”), as MEI 

may provide in printed or other format for implementation of the Paragon  

Curriculum; 

(ii) Instruction.  Oversight and coordination of the services to be provided by 

instructional personnel, including the Chief Administrative Officer and the rest of 

the Charter School’s Leadership Team and its teachers and support staff, all in 

accordance with ARTICLE VI below;  

(iii) Instructional Tools.  The selection of instructional tools, equipment and supplies, 

including text books, computers, software and multi-media teaching tools and 

such other tools as are appropriate and commonly used in public education; 

(iv) Extra-Curricular and Co-Curricular Programs.  The development and 

implementation of appropriate extra-curricular and co-curricular activities and 

programs (but not Supplemental Programs as defined in ARTICLE V below); and 
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(v) Additional Educational Services.  Such other services as are necessary or 

expedient for the provision of teaching and learning at the Charter School as may 

be agreed to in writing between MEI and the Charter School. 

(b) The Educational Services will be provided in accordance with the educational goals, 

curriculum, methods of pupil assessment, admissions policy, student recruitment 

policy, school calendar, school day schedule and age and grade range of pupils to be 

enrolled at the Charter School (the "Educational Program") as adopted by the Board 

of Directors of the Charter School (the "Board") and as provided for in the Charter. 

(c) Subject to this Agreement, the Charter, and the Code, MEI may modify the 

Educational Services, provided that any substantial modification of the Educational 

Services will be subject to the prior approval of the Board and of any other person as 

may be specifically required by the Charter or the Code.  

(d) MEI will be responsible and accountable to the Board for the provision of the 

Educational Services, provided, that such obligations, duties and responsibilities are 

limited by the Charter School Budget established pursuant to Section 1.02(a)(iii)(D) 

below, and MEI will not be required to expend funds on such services in excess of the 

amounts set forth in such Charter School Budget. 

1.02 Administrative Services. 

(a) For the Term (as defined in  Article II below), MEI will provide to the Charter School 

the following administrative services (the "Administrative Services"): 

(i) Personnel Management.  Management and professional development of all 

personnel providing Educational Services and Administrative Services in 

accordance with ARTICLE VI below; 

(ii) Facility Operation and Maintenance.  Operation and maintenance of the Charter 

School's facility (the "Facility") to the extent consistent with any and all leases or 

other documents pertaining to the Facility; 

(iii) Business Administration.  Administration of the following business aspects of the 

Charter School; 

(A) Payroll.  MEI will manage the Charter School’s payroll using ADP or such 

other suitable alternative payroll provider as MEI may select from time to 

time.  MEI will be responsible for all data input.  The Charter School will be 

responsible for providing: all necessary employee personal and salary 

information at the time of hire and/or dismissal; all employee time records to 

MEI in a timely manner at the conclusion of each pay period; and for 

establishing appropriate banking arrangements to enable ADP to make direct 

charges of payroll against the Charter School’s payroll account each pay 

period.  

(B) Transportation and Food Services.  Coordination with entities with which the 

Charter School contracts for the provision of transportation and food services 

for the students enrolled at the Charter School, management and assessment of 
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the services provided under such contracts, and supervision of employees 

involved providing such services, all as required by the Board; 

(C) Public Relations.  Coordination and assistance with any and all advertising, 

media and public relations efforts, including community outreach programs. 

All public relations will be subject to the mutual approval of both parties, 

which approval may not be unreasonably withheld; 

(D) Budgeting and Financial Reporting. 

1) Beginning with respect to the first school year governed by this 

Agreement, a proposed annual budget (the "Charter School Budget").  

Future annual budgets will be prepared by MEI in the same general 

manner as the first year’s annual budget (unless a different format is 

required by the Code, the Charter or the Board) and will be subject to the 

approval of the Board, which approval will not be unreasonably withheld.  

The projected annual budget will include, but not be limited to, the 

financial details relating to the Educational Services and Administrative 

Services to be provided pursuant to this Agreement. 

2) The preparation of detailed statements of all revenues received, from 

whatever source, with respect to the Charter School, and detailed 

statements of all expenses, including an accounting of all expenditures for 

services rendered to, or on behalf of, the Charter School by MEI, whether 

incurred on-site or off-site. 

3) The preparation of other financial statements as required by and in 

compliance with the Charter, the Code and other applicable laws and 

regulations, including such documentation as may be required by the 

independent certified public accountants retained by the Board to perform 

annual audits of the Charter School’s financial statements. The cost for 

preparation of the financial statements will be the responsibility of MEI  

The cost of the audit will be the responsibility of the Charter School, and 

will be provided for in the budget. 

4) The preparation of such other reports on the finances and operation of the 

Charter School as requested or required by the state department of 

education (the “Department of Education”), the Board or the Authorizer to 

ensure compliance with the terms of the Charter.  Monthly un-audited 

financial statements for the months August through May will be provided 

to the Board within 25 days after the end of the month.  Year-end un-

audited financial statements will be provided within 45 days of the end of 

the fiscal year.  Financial statements for the month of July will be 

provided to the Board with the August financial statements no later than 

September 25, unless the Charter School and MEI shall otherwise agree. 

5) Other information on a periodic basis or requested with reasonable notice 

as may be reasonably necessary to enable the Board to monitor MEI's 
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performance under this and related agreements including the effectiveness 

and efficiency of its operations at the Charter School. 

(E) Maintenance of Financial and Student Records. 

1) MEI will maintain accurate financial records pertaining to its operation of 

the Charter School, together with all Charter School financial records 

prepared by MEI and retain all such records for a period of five (5) years 

(or longer if required by the Code or other applicable laws and 

regulations) from the close of the fiscal year to which such books, 

accounts and records relate.  All the Charter School financial records 

retained by MEI pertaining to the Charter School will be available to the 

Charter School, the Authorizer, and to all other appropriate regulatory 

authorities for inspection and copying upon reasonable request, it being 

understood that in most cases such copies will be made available within 

thirty (30) business days. 

2) MEI will maintain accurate student records pertaining to the students 

enrolled at the Charter School as is required and in the manner provided 

by the Charter, the Code and applicable laws and regulations, together 

with all additional Charter School student records prepared by or in the 

possession of MEI, and retain such records permanently on behalf of the 

Charter School, until this Agreement or its successor (if any) is 

terminated, at which time such records will be delivered to the Charter 

School who shall thereafter be solely responsible for the retention and 

maintenance of such records (it being understood that such student records 

are and shall be at all times the property of the Charter School).  MEI and 

the Charter School will maintain the proper confidentiality of such records 

as required by law and the Charter. 

3) MEI will maintain accurate employment, business and other records 

pertaining to the operation of the Charter School as is required and in the 

manner provided by the Charter, the Code and applicable laws and 

regulations, together with all additional Charter School employment, 

business and other records prepared by or in the possession of MEI, and 

retain such records permanently on behalf of the Charter School until this 

Agreement or its successor agreement (if any) is terminated, at which time 

such records will be delivered to the Charter School, who shall thereafter 

be solely responsible for the retention and maintenance of such records (it 

being understood that such employment, business, and other records are 

and shall be at all times the property of the Charter School).  MEI and the 

Charter School will maintain the proper confidentiality of such records as 

required by law and the Charter. 

4) The Board shall be entitled at any time upon reasonable notice to MEI to 

audit the books and records of MEI pertaining to its operation of the 

Charter School pursuant to this Agreement (including, without limitation, 

the financial records relating thereto).   
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(iv) Admissions.  Implementation of the Charter School's admission policy in 

accordance with the Charter, the Code, and applicable laws and regulations; 

(v) Student Hearings.  Administration and enforcement of student disciplinary and 

special education hearings in conformity with the requirements of the Code, the 

procedures established by the Board, and other applicable laws and regulations 

(including, but not limited to, requirements involving due process and 

confidentiality) to the extent consistent with the Charter School's duties and 

obligations under the Code and other applicable laws and regulations; 

(vi) Academic Progress Reports.  MEI will provide to the Board on an annual basis 

(or more often if necessary for the Board to satisfy its obligations under the 

Charter, the Code and other applicable laws and regulations) a report detailing (A) 

the Charter School's students' academic performance, and (B) MEI's performance 

of the Educational Services and Administrative Services; 

(vii) Rules and Procedures.  MEI will recommend rules, regulations and procedures 

applicable to the Charter School and its students and will enforce such rules, 

regulations and procedures adopted by the Board that are not in direct conflict 

with this Agreement, the Charter, the Code and other applicable laws and 

regulations; and 

(viii) Parent Satisfaction Forms.  MEI will provide to the Board copies of Parent 

Satisfaction Forms to be completed by parents of Charter School Students, with 

copies or summaries thereof promptly provided to the Charter School on an 

annual basis. 

(ix) Additional Administrative Services.  Any other services reasonably necessary or 

expedient for the effective administration of the Charter School as agreed to in 

writing from time to time by MEI and the Board. 

(b) The Administrative Services will be provided in accordance with the Educational 

Program, the Code, and the Charter. 

(c) Subject to this Agreement, the Charter, the Code, other applicable laws and 

regulations, MEI may modify the methods, means and manner by which such 

Administrative Services are provided at any time, provided that MEI supplies the 

Board with written notice of such modifications. 

(d) MEI will be responsible and accountable to the Board for the provision of the 

Administrative Services, provided that such obligations, duties, and responsibilities 

are limited by the Charter School Budget established in Section 1.02(a)(iii)(D) above, 

1.02(a)(iii)(D) aboveand MEI will not be required to expend funds on such services in 

excess of the amounts set forth in such Charter School Budget. 

1.03 Place of Performance; Provision of Offices.  The Charter School will provide MEI with 

necessary and reasonable classroom and office space at the Facility to perform all 

services described in this Agreement. MEI will provide instructional, extra-curricular and 

co-curricular at the Facility.  MEI may provide other services elsewhere, unless 

prohibited by the Charter, the Code and other applicable laws and regulations. 
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1.04 Authority.  By this Agreement, the Charter School provides MEI all authority and power 

necessary and proper for MEI to undertake its responsibilities, duties and obligations 

provided for in this Agreement, except in cases wherein such authority may not be 

delegated under the provisions of the Code, any other applicable laws and regulations, or 

the Charter. 

ARTICLE II. 

TERM 

2.01 Term.  Subject to ARTICLE VII below and Section 2.02 below, this Agreement will 

become effective as of [month] [day] [year] and end on the last school day of the 

________ school year (the "Termination Date"). 

2.02 Renewal.  Upon the expiration of the term defined in Section 2.01 above or a Renewal 

Term defined in this Section 2.02, this Agreement will automatically renew for a period 

of ten years, each renewal term to run from July 1 to June 30 of the tenth succeeding year 

(a "Renewal Term") unless (i) written notice of an intent to terminate or renegotiate is 

given by either party not less than 180 days prior to the Termination Date or the end of a 

Renewal Term, or (ii) this Agreement is terminated pursuant to ARTICLE VII below. 

ARTICLE III. 

RELATIONSHIP OF THE PARTIES 

3.01 Status of the Parties.  MEI is not a division or any part of the Charter School.  The 

Charter School is a body corporate and governmental entity authorized under the Code 

and is not a division or a part of MEI.  The relationship between the parties was 

developed and entered into through arms-length negotiations and is based solely on the 

terms of this Agreement and those of any other agreements that may exist from time to 

time between the parties.  Nothing herein will be construed to create a partnership or joint 

venture by or between the Charter School and MEI or to make one the agent of the other.  

Neither the Charter School nor MEI will hold itself out as a partner or agent of the other 

or otherwise state or imply by advertising or otherwise any relationship between it and 

the other in any manner contrary to the terms of this Agreement.  Neither the Charter 

School nor MEI has, and neither will represent that it has, the power to bind or legally 

obligate the other.  No employee of MEI will be considered an employee of the Charter 

School by either party for any purpose whatsoever. 

3.02 MEI Attendance at Board Meetings.  MEI shall receive notice from the Board of any 

regular, special, or executive session meeting of the Board and shall have the right to 

have its Vice-President for Operations or his designee present at any such meeting, 

except during the Board’s annual evaluation of MEI’s performance under the contract. 

3.03 No Related Parties or Common Control.  MEI will not have any role or relationship with 

the Charter School that, in effect, substantially limits the Charter School's ability to 

exercise its rights, including cancellation rights, under this Agreement.  The Board may 

not include any director, officer or employee of MEI.  None of the voting power of the 

Board will be vested in MEI or its directors, members, managers, officers, shareholders 

and employees, and none of the voting power of the Board of Directors or Shareholders 



MOSAICA MANAGEMENT AGREEMENT  

 

 

 

 
 7 

of MEI will be vested in the Charter School or its directors, members, managers, officers, 

shareholders (if any) and employees.  Furthermore, the Charter School and MEI will not 

be members of the same control group, as defined in Section 1.150-(f) of the regulations 

under the Internal Revenue Code of 1986 as amended (or its successor), or related 

persons, as defined in Section 144(a)(3) of the Internal Revenue Code of 1986 as 

amended (or its successor). 

3.04 Other Schools.  The parties acknowledge that this arrangement is not exclusive and that 

MEI will have the right to render similar services to other persons or entities including 

other public or private schools or institutions ("Other Schools").  MEI will maintain 

separate accounts for reimbursable expenses incurred on behalf of the Charter School and 

Other Schools and only charge the Charter School for expenses incurred or consideration 

earned on behalf of the Charter School. All grants or donations received by the Charter 

School, or by MEI for the specific benefit of the Charter School, will be maintained in 

separate accounts and used solely for the Charter School.  If MEI incurs authorized 

reimbursable expenses on behalf of the Charter School and Other Schools which are 

incapable of precise allocation between the Charter School and Other Schools, then MEI 

will allocate such expenses among all such Other Schools and the Charter School on a 

pro rata basis based upon the number of students enrolled at the Charter School and the 

Other Schools, or upon such other equitable basis as it shall elect. 

ARTICLE IV. 

CONSIDERATION 

4.01 Compensation for Services. 

(a) For the term of this Agreement, including each and every Renewal Term, the Board 

will pay MEI an annual fee of (i) 12.5% of the state and local school funds (the "State 

Aid") that the Charter School receives, directly or indirectly, pursuant to the Code, for 

the particular students enrolled in the Charter School (the "State Allocation"), plus (ii) 

subject to federal law and regulations, an amount equal to 12.5% of the funds (the 

"Federal Funds") that the Charter School receives, directly or indirectly, from the 

federal government, exclusive of Free and Reduced Lunch Revenues (the "Federal 

Allocation") (the Federal Allocation together with the State Allocation, the 

"Management Fee").  Such consideration will not preclude the payment of additional 

consideration if additional consideration is permitted or specified elsewhere in this 

Agreement or in other agreements between the parties. 

(b) [In addition to the charges set forth in subsection (a) above, MEI shall be entitled to 

payment in the amount of $1,000 per pupil per school year -- based on the average 

daily enrollment for the entire school year, payable in ten monthly installments on the 

first day of each month beginning with September 1 – to defray the cost of online 

curriculum materials required for the program.] This section for online schools only 

(c) Reasonable Compensation.  The Management Fee under this Agreement is reasonable 

compensation for services rendered. MEI's compensation for services under this 

Agreement will not be based, in whole or in part, on a share of net profits from the 

operation of the Charter School.  In the event that MEI’s Management Fee is 
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determined to be an excess benefit transaction under the Internal Revenue Code, the 

parties agree that this Section 4.01 shall be deemed to be amended to avoid 

designation as an excess benefit transaction and MEI agrees to reimburse the Charter 

School for any liability, costs or expenses associated with such determination. 

4.02 Payment of Costs.  In addition to the Management Fee described in Section 4.01 above, 

the Charter School will reimburse MEI for all costs incurred and paid by MEI in 

providing the Educational Services and Administrative Services.  Such costs include, but 

are not limited to, rent and/or lease payments (including costs pursuant to any Equipment 

Lease or Facility Lease that the parties may enter into), facility maintenance and utility 

costs, salaries of MEI employees assigned to the staff of the Charter School, costs related 

to curriculum, instructional materials, textbooks, library books, computers, software, 

supplies, food service, transportation, special education, psychological services and 

medical services.  Except as may be provided in any Equipment Lease or Facility Lease, 

in charging for such costs to the Charter School and paying for such costs, MEI will not 

charge an added fee unless such fee is approved in advance by the Board.   

4.03 Time and Priority of Payments. 

(a) MEI will receive its Management Fee in the same number of installments and in the 

same proportion that the Charter School receives its revenues.  Each installment of 

the Management Fee will be due and payable within ten (10) business days of receipt 

by the Charter School of the revenues related thereto, and shall be payable without 

any further notice or invoice from MEI. 

(b) MEI will notify the Charter School of any payments due and owing to MEI pursuant 

to Section 4.02 above as soon as possible after the end of each month and the Charter 

School will make such payments to MEI within fifteen (15) days thereafter. 

(c) The Charter School will satisfy its payment obligations under this Article to MEI in 

the following order of priority: (i) payments due and owing under Section 4.02 above 

with the oldest amounts due first; and (ii) payments due and owing pursuant to 

Section 4.01 above with the oldest amounts due first. 

(d) Any payment due under Section 4.01  or Section 4,02 above not paid when due will 

be subject to a late fee calculated as interest on the amount in arrears calculated at 

Prime plus 2% from the due date, where “Prime” shall be the interest rate charged by 

Bank of America as its “Prime Rate”. 

4.04 Other Revenue Sources. 

(a) The Charter School and MEI may, together or independently, solicit and receive 

grants and donations from public and private sources consistent with the mission and 

Charter of the Charter School, in the name of either MEI or the Charter School; 

provided, however, that any solicitation of such grants by MEI in the name of the 

Charter School or which identifies the Charter School shall be subject to the prior 

approval of the Charter School. 

(b) All funds received by MEI or the Charter School for the benefit of the Charter School 

from such other revenue sources and programs pursuant to this Section 4.04 shall be 
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deemed Charter School funds.   MEI shall receive no compensation from the Charter 

School upon receipt or expenditure of  such funds and shall have no responsibility for 

management of the programs funded donations contemplated in the first sentence of 

Section 4.04 (a), unless the parties shall expressly agree otherwise, and then only to 

the extent allowable by the donor or grantor of such funds. 

(c) Nothing in this Section 4.04 will be construed to prohibit MEI from soliciting funds 

or grants solely for its own general corporate purposes and using such funds or grants 

solely for such purposes. 

4.05 Start-Up Fee. The Charter School acknowledges that officers and employees of MEI have 

provided invaluable assistance and expertise, including regulatory, financial, facilities 

and other advice and services, in connection with the organization, chartering, 

development and opening of the Charter School (the “Start-Up Services”) and that the 

compensation provided for in sections 4.01 through 4.04, above, are for operational 

services and do not compensate MEI for the Start-Up Services. To compensate MEI for 

the Start-up Services, the Charter School agrees to pay MEI a Start-Up Fee of $350,000. 

The Charter School acknowledges that the amount of the Start-Up Fee is reasonable 

compensation for the Start-Up Services provided by MEI. The Charter School and MEI 

agree that the full amount of the Start-Up Fee is earned upon the effective date of this 

Agreement. In lieu of immediately reimbursing MEI for the Start-Up Fee, however, the 

Charter School and MEI agree that the Start-Up Fee may be repaid quarterly over time at 

the rate of 7.0 percent per annum over a self-amortizing term of five years. The parties 

may separately memorialize this obligation as a note due to MEI, but failure to 

memorialize the note would not alter the Charter School’s obligation to pay the Start-Up 

Fee as described in this paragraph. Upon any termination of this Agreement by either 

party for any reason whatsoever, including section 7.01(b), the entire outstanding balance 

of the Start-Up Fee together with all accrued but unpaid interest relating to the Start-Up 

Fee shall become immediately due and payable by the Charter School to MEI. There 

shall be no penalty for prepayment in whole or in part. 

 

ARTICLE V. 

SUPPLEMENTAL PROGRAMS 

5.01 Supplemental Programs.  In addition to the Educational Services and Administrative 

Services provided by MEI to the Charter School, MEI may, subject to Board approval 

(which approval shall not be unreasonably withheld), provide additional services, 

including, but not limited to, pre-kindergarten, summer school, academic camps, before 

and after school programs, vocational training, and latch-key programs to students and 

non-students of the Charter School (the "Supplemental Programs"), provided that nothing 

herein shall require MEI to provide any such Supplemental Program.  MEI may retain the 

full amount of any and all revenues collected from or for such Supplemental Programs; 

and MEI will be responsible for the full cost of providing such Supplemental Programs.  

The Board will permit MEI to operate such Supplemental Programs at the Facility 

without charge to MEI; provided, however, that MEI shall provide to the Charter School 
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a fee equal to 12.5% of the profits (if any) derived by MEI from such Supplemental 

Programs. 

ARTICLE VI. 

PERSONNEL AND TRAINING 

6.01 Personnel Responsibility.  

(a) Subject to Sections 1.01 and 1.02 above, the Charter, the Code and other applicable 

laws and regulations, MEI will have the sole responsibility and authority to determine 

staffing levels, and to select, evaluate, assign, discipline, supervise, manage and 

transfer personnel necessary to carry out the Educational Services, the Administrative 

Services, the Supplemental Programs (if any) and all other services provided under 

this Agreement. 

(b) Except as specified in this Agreement or as required by the Code or the Charter, the 

CAO (as defined in Section 6.02 below), teachers and support staff recommended by 

MEI pursuant to this Agreement will be employees of MEI.  MEI will be responsible 

for conducting reference, employment checks, criminal background checks and 

unprofessional conduct checks on its employees to the extent required under the Code 

and other applicable laws and regulations as if the employees were employed by an 

Charter School.  Upon request, MEI will provide the Charter School documentary 

evidence of such background checks. 

6.02 CAO.  The Chief Administrative Officer of the school ("CAO") will be an employee of 

MEI.  The CAO will be the academic and administrative head of the Charter School, 

shall have full responsibility for its operation and shall be required to implement the 

Paragon   Curriculum and MEI’s Educational Program.  MEI will have the authority, 

consistent with the Code and other applicable laws and regulations, to supervise the CAO 

and to hold him or her accountable for the success of the Charter School. The CAO shall 

be a non-voting member, ex-officio, of the Board of the Charter School. 

6.03 Teachers.  MEI will provide to the Charter School such teachers that in MEI’s judgment 

are required to provide the Educational Services and Administrative Services.  MEI will 

determine the number and assignments of such teachers.  Such teachers may work at the 

Charter School on a full or part time basis.  Each teacher assigned to the Charter School 

will be qualified in his or her grade levels and subjects, will hold a valid teaching 

certificate to the extent required under applicable laws and regulations, and will have 

undergone a criminal background check and unprofessional conduct to the extend 

required under applicable laws and regulations.   

6.04 Support Staff.  MEI will provide to the Charter School such support staff as required to 

provide the Educational Services, Administrative Services and Supplementary Programs.  

Such support staff may include, among others, teachers' aides, clerical staff, 

administrative assistants to the CAO, bookkeepers and maintenance personnel.  Such 

support staff may work at the Charter School on a full or part time basis. 

6.05 Training.  MEI will provide training in its instructional methods, curriculum, educational 

program and support technology to its instructional personnel on a regular and continuous 
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basis.  Such training will enable the Charter School’s instructional staff to provide in-

service training to each other.  Non-instructional personnel will receive such training as 

MEI determines to be reasonable and necessary under the circumstances. 

6.06 Non-Hiring. During the term of this Agreement and for one complete school year after 

any termination or expiration of this Agreement by either party for any reason, including 

without limitation Section 6.01(b) hereof, the Charter School shall not hire, employ, or 

retain, as trustee, director, officer, employee or consultant, or in any other capacity, the 

Chief Administrative Officer, Principal, any Vice President, any curriculum director or 

consultant, or any regional program facilitator of MEI (or anyone who served in any such 

positions within one year prior to any termination or expiration of this Agreement). 

ARTICLE VII. 

TERMINATION OF AGREEMENT 

7.01 Termination. 

(a) By MEI.  MEI may terminate this Agreement prior to the end of the term specified in 

ARTICLE II in the event that the Charter School fails to remedy a material breach 

within 30 days after written notice from MEI.  A material breach includes, but is not 

limited to (i) the Charter School’s failure to pay any fee or reimbursement as required 

by the terms of this Agreement, (ii) adoption by the Charter School of an Educational 

Program in substantial variance from the Paragon  Curriculum or the material 

recommendations of MEI, or (iii) an act or omission that causes MEI to be unable to 

perform its material obligations under this Agreement.  Termination by MEI will not 

relieve the Charter School of any obligations for payments outstanding to MEI as of 

the date of termination or liability for financial damages suffered by MEI as a 

consequence of the Charter School’s breach (or of MEI’s termination as a result 

thereof) of this Agreement. 

(b) By Charter School.  The Charter School may terminate this Agreement prior to the 

end of the term specified in ARTICLE II in the event that MEI fails to remedy a 

material breach of this Agreement within 30 days after written notice from the Board.  

A material breach by MEI includes, but is not limited to:  (i) a material failure to 

account for its expenditures of Charter School funds or for other expenses incurred by 

the Charter School at MEI’s direction, (ii) MEI’s failure to substantially follow 

policies, procedures, rules, regulations or curriculum duly adopted by the Board 

which are not in violation of or conflict with the Charter, this Agreement, the Code, 

the Paragon  Curriculum and applicable laws and regulations, (iii) failure to abide 

by and meet the educational goals set forth in the Charter such that the Charter will be 

terminated, (iv) the employment of teachers in violation of the Code or this 

Agreement,  (v) any act or omission of gross negligence that causes the Charter 

School to materially breach the Charter or any of the Charter School’s other material 

contractual obligations in anyway, or (vi) filing of bankruptcy by MEI.  Termination 

by the Charter School will not relieve the Charter School of any obligations for 

payments outstanding to MEI as of the date of the termination, nor will it relieve MEI 

for liability for financial damages suffered by the Charter School as a consequence of 
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MEI’s breach (or of the Charter School’s termination as a result thereof) of this 

Agreement. 

(c) By the Charter School Without Cause.  Notwithstanding the provisions of the 

foregoing subparagraph (b), the Charter School shall have the right (assuming that 

MEI otherwise has no continuing liability, contingent or otherwise, to third parties 

under contracts entered into by Charter School) to terminate this Agreement without 

cause provided, however, that upon such termination, MEI shall be entitled to an 

award of damages on account of such early termination as may be awarded by a 

Court of competent jurisdiction. 

(d) Termination of the Charter.  This Agreement will terminate upon the Charter 

School’s ceasing to be a party to a valid and binding charter, provided, however, that 

this Agreement will continue to remain in effect until the Termination Date or the end 

of a Renewal Term (as applicable) if (i) the Charter School has entered into a 

Subsequent Charter, and (ii) this Agreement has not been terminated pursuant to this 

ARTICLE VII.  Termination pursuant to this paragraph will not relieve the Charter 

School of any obligations for payments outstanding to MEI as of the date of 

termination. 

7.02 Change in Law.  If any federal, State or local law or regulation, court or administrative 

decision or Attorney General's opinion has a materially adverse effect on the ability of 

either party to carry out its obligations under this Agreement, such party, upon written 

notice, may request renegotiation of this Agreement.  Such renegotiation will be 

undertaken in good faith.  If the parties are unable to renegotiate the terms within 90 days 

after such notice and good faith negotiations, the party requesting the renegotiation may 

terminate this Agreement on 120 days’ further written notice or at the end of a school 

year, whichever is earlier. 

7.03 Real and Personal Property. Upon termination, all real and personal property leased by 

MEI to the Charter School will remain the real and personal property and leases of MEI, 

and all other personal property purchased by MEI with the funds provided to MEI by the 

Charter School pursuant to Section 4.02 above will be the personal property of the 

Charter School. 

7.04 Future Advances/Out-of-Pocket Expenses. Prior to (and in the case of the Charter School 

as a condition of) the delivery of any notice of termination in accordance with Section 

7.01(b) above, or upon the termination or expiration of this Agreement for any other 

reason, the Charter School shall (i) reimburse MEI for all expenses owed pursuant to 

Section 4.02 above, (ii) repay all advances or loans from MEI, whether or not then due, 

and (iii) post a letter of credit or bond in favor of MEI guaranteeing (A) any future 

payments due under any equipment or facilities lease from, guaranteed, cosigned, or 

collateralized by MEI or an affiliate thereof and (B) the Charter School’s performance of 

any other obligations guaranteed, cosigned, or collateralized in whole or part by MEI or 

an affiliate thereof. 

7.05 Termination of Paragon  License. Upon termination or expiration of this Agreement by 

either party for any reason, including without limitation Section 7.01(b), the license to 
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use the Paragon  curriculum shall automatically terminate, and the Charter School shall 

immediately cease any use of the Paragon  curriculum.  If the Charter School shall be 

delinquent by 30 days or more in making any payments due to MEI pursuant to this 

Agreement, MEI shall have the right to suspend the license of the Charter School to use 

the Paragon  curriculum until such amounts have been paid in full, and the Charter 

School shall not use the Paragon  curriculum during any such period of suspension. 

7.06 Return of MEI Materials. Within five business days of any termination or expiration of 

the Management Agreement by either party for any reason, including without limitation 

Section 7.01(b) the Charter School shall (i) assemble in a safe place (a) all materials 

relating to the Paragon  Curriculum, including the Paragon  Lesson Materials and the 

Paragon  Resource Materials, whether in hard copy or electronic format or otherwise, 

and any copies thereof, (b) all professional development and training materials, guides, 

and models, prepared and provided by MEI in connection with training of instructional or 

administrative personnel, and (c) all operational, systems and other administrative 

manuals and material, and copies thereof, and (ii) the  President of the Charter School 

shall certify to MEI in writing that the Charter School has ceased to use the Paragon  

Curriculum, such Paragon  Lesson Materials, Paragon  Resource Materials, all 

professional development and training materials, guides, and models, and all such 

administrative manuals and materials. At MEI’s direction, the charter School will 

promptly send at its expense all such materials to MEI or permit representatives of MEI 

to pick up all such materials at the Charter School 

ARTICLE VIII. 

PROPRIETARY INFORMATION AND OWNERSHIP  

8.01 Ownership.  Curriculum or other educational materials purchased by MEI with funds 

MEI receives pursuant to this Agreement will be the property of the Charter School.  

Notwithstanding the foregoing, the Charter School acknowledges that MEI owns the 

intellectual property rights and interests in the Paragon  Curriculum, and the Paragon  

Lesson Materials licensed to the Charter School during the term of this Agreement and to 

the names "Mosaica" and "Paragon" (such names being registered marks of MEI).  The 

Charter School acknowledges and agrees that it has no intellectual or property interest or 

claims in the Paragon  Curriculum, the Paragon  Lesson Materials or such names and 

has no right to use the Paragon   Curriculum, the Paragon  Lesson Materials, or such 

names unless expressly agreed to in writing by MEI. MEI shall have the right to install 

signs on the Charter School facilities, including under the name of the Charter School, 

describing the services provided by MEI including “Managed by Mosaica Education, 

Inc.” or “Educational Services Provided by Mosaica Education, Inc.” Upon any 

expiration or termination of this Agreement, those signs shall be promptly removed. 

ARTICLE IX. 

INDEMNIFICATION 

9.01 Indemnification of MEI.  The Charter School will indemnify, defend and save and hold 

MEI and its affiliates and all of their respective employees, officers, directors, 
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subcontractors and agents harmless against any and all claims, demands, suits or other 

forms of liability (including reasonable attorneys fees and costs) that may arise out of, or 

by reason of, any noncompliance by the Charter School with any agreements, covenants, 

warranties or undertakings of the Charter School contained in or made pursuant to this 

Agreement, and any misrepresentations or breach of the representations and warranties of 

the Charter School contained in or made pursuant to this Agreement.  In addition, the 

Charter School will reimburse MEI for any and all legal expenses and costs associated 

with the defense of any such claim, demand or suit.  The indemnification requirements of 

this Section 9.01 may be met by the purchase of insurance pursuant to ARTICLE X 

below. 

9.02 Indemnification of the Charter School.  MEI will indemnify, defend and save and hold 

the Charter School and all of its employees, officers, directors, subcontractors and agents 

harmless against any and all claims, demands, suits or other forms of liability (including 

reasonable attorneys fees and costs) that may arise out of, or by reason of, any 

noncompliance by MEI with any agreements, covenants, warranties or undertakings of 

MEI contained in or made pursuant to this Agreement, and any misrepresentation or 

breach of the representations and warranties of the MEI contained in or made pursuant to 

this Agreement.  In addition, MEI will reimburse the Charter School for any and all legal 

expenses and costs associated with the defense of any such claim, demand or suit.  The 

indemnification requirements of this Section 9.02 may be met by the purchase of 

insurance pursuant to ARTICLE X below. 

9.03 Defense.  A party entitled to indemnification under this ARTICLE IX (the “Indemnitee”) 

shall give notice to the indemnifying party (the “Indemnitor”) of a claim or other 

circumstances likely to give rise to a request for indemnification, promptly after the 

Indemnitee becomes aware of the same.  The Indemnitor shall be afforded the 

opportunity to undertake the defense of and to settle by compromise or otherwise any 

claim for which indemnification is available under this ARTICLE IX.  The Indemnitor’s 

selection of legal counsel is subject to the Indemnitee’s approval (which approval shall 

not be unreasonably withheld).  If an Indemnitor so assumes the defense of any claim, the 

Indemnitee may participate in such defense with legal counsel of the Indemnitee’s 

selection and at the expense of the Indemnitee.  If the Indemnitor, prior to the expiration 

of the fifteen (15) days after receipt of notice of a claim by the Indemnitee under this 

ARTICLE IX, has not assumed the expense of the defense thereof, the Indemnitee may 

thereupon undertake the defense thereof on behalf of, and at the risk and expense of, the 

Indemnitor, with all reasonable costs and expenses of such defense to be paid by the 

Indemnitor. 

9.04 Limitations of Liabilities.  The Charter School will assert all immunities and statutory 

limitations of liability in connection with any claims arising from its operations, and will 

not waive any immunities or limitations without the prior written consent of MEI.  

Notwithstanding this ARTICLE IX, to the fullest extent permitted by law, the Charter 

School will waive the defense of governmental immunity in any dispute between the 

parties. 
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9.05 Right of Set-Off.  Either party may, but shall not be obligated to, set off against any and 

all payments due the other party under this Agreement, any amount to which the party is 

entitled to be indemnified hereunder, provided that the parties have agreed to the 

indemnification obligation under this ARTICLE IX or there has been a final judicial 

determination thereof. 

ARTICLE X. 

INSURANCE 

10.01 Insurance Coverage.  The Charter School will maintain general liability insurance and 

umbrella insurance coverage in the amounts required by the Charter or otherwise required 

by sound business practices.  Such policies shall name MEI and its affiliates and their 

respective directors, officers, employees, subcontractors, and agents as additional 

insureds under such policies. The Charter School will comply with any information 

requests from its insurer(s) and all reporting requirements applicable to such insurance. 

10.02 Workers' Compensation Insurance. Each party will maintain workers' compensation 

insurance as required by law, covering its respective employees. 

10.03 Cooperation.  Each party will, upon request, present evidence to the other that it 

maintains the requisite insurance in compliance with the provisions of this ARTICLE X.  

Each party will comply with any information or reporting requirements required by the 

other party's insurer(s), to the extent reasonably practicable. 

ARTICLE XI. 

WARRANTIES AND REPRESENTATIONS 

11.01 Representations and Warranties of MEI.  MEI hereby represents and warrants to the 

Charter School: 

(a) MEI is a duly organized corporation in good standing and is authorized to conduct 

business in the State in which the Charter School is located. 

(b) To the best of its knowledge, MEI has the authority under the Code and other 

applicable laws and regulations to execute, deliver, perform this Agreement, and to 

incur the obligations provided for under this Agreement. 

(c) MEI's actions under this Agreement have been and will be duly and validly 

authorized, and it will adopt any and all further resolutions or expenditure approvals 

required for execution of this Agreement. 

11.02 Representations and Warranties of the Charter School.  The Charter School hereby 

represents and warrants to MEI: 

(a) The Charter to be received by the Charter School (i) authorizes the Charter School to 

operate and receive the State, Federal and Local education funds, as well as other 

revenues; (ii) approves the Education Program and other activities contemplated by 

this Agreement; and (iii) vests the Charter School with all powers necessary and 

desirable for carrying out the Education Program and other activities contemplated in 

this Agreement.  
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(b) The Charter School has the authority under the Code and other applicable laws and 

regulations to contract with a private entity to perform the Educational Services, 

Administrative Services, Supplemental Programs, and all other services under this 

Agreement and execute, deliver and perform this Agreement, and to incur the 

obligations provided for under this Agreement. 

(c) The Charter School's actions and those of the Board have been duly and validly 

authorized, and the Charter School and Board will adopt any and all further 

resolutions or expenditure approvals required for execution of this Agreement; 

provided, however, that with regard to expenditures, such resolutions and approvals 

shall be required only if the relevant information is available to the Charter School 

and the Charter School has sufficient funds in the Budget to pay for such 

expenditures. 

(d) The Charter School has provided and will provide MEI all authority and power 

necessary and proper for MEI to undertake its responsibilities, duties, and obligations 

provided for in this Agreement. 

(e) The Charter School is not in breach of the terms of the Charter and will not breach the 

Charter once fully issued. 

(f) The Charter School is not in breach or default under any loan or financial obligations, 

including, but not limited to, salary obligations and related benefits, payroll taxes, and 

leases for real and personal property, to the extent that any such obligation is related 

to the Charter School's required performance under this Agreement. 

(g) The Educational Program has been reviewed and approved by unanimous resolution 

by the Board.  

(h) The Educational Program complies with and will continue to comply with the 

Charter, the Code and other applicable laws and regulations. 

(i) The Charter School has no intellectual or property rights or claims in the Paragon  

Curriculum or in the names "Mosaica ” or "Paragon ” and will make no such 

claims in the future. 

11.03 Mutual Warranties.  Each party to the Agreement warrants to the other that there are no 

pending actions, claims, suits or proceedings, to its knowledge, threatened or reasonably 

anticipated against or affecting it, which if adversely determined, would have a material 

adverse effect on its ability to perform its obligations under this Agreement. 

ARTICLE XII. 

DISPUTE RESOLUTION 

12.01 Dispute Resolution Procedure. The parties hereto will endeavor to resolve in good faith 

any controversy, disagreement or claim arising between them, whether as to the 

interpretation, performance or operation of this Agreement or any rights or obligations 

hereunder.  If they are unable to do so, any such controversy, disagreement or claim will 

be submitted, for final resolution to a court of competent jurisdiction in the State.  

Pending the resolution of the dispute, all other obligations of the parties hereto will 
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continue as stipulated herein, and all monies not directly involved in such dispute or 

difference will be paid when due.  The court will make its decision in accordance with 

the laws of the State in which the Charter School is located and of the United States.  

12.02 Damages Upon Termination.  The parties agree that in the event of the wrongful 

termination of this Agreement by the Charter School, the Charter School will owe MEI 

existing obligations such as unpaid Management Fees through the date of the wrongful 

termination of this Agreement, un-reimbursed expenses, and other amounts owed to MEI 

under ARTICLE IV, ARTICLE VIII and ARTICLE IX, and further the parties agree that 

the Charter School will owe to MEI damages equal to the present value of the estimated 

Management Fees specified in ARTICLE IV through the end of the term specified in 

ARTICLE II because such Management Fees are used to offset MEI’s fixed costs, 

corporate overhead and profit.  

ARTICLE XIII. 

MISCELLANEOUS 

13.01 Sole Agreement. This Agreement supersedes and replaces any and all prior agreements 

and understandings between the Charter School and MEI. 

13.02 Force Majeure.  Notwithstanding any other sections of this Agreement, neither party will 

be liable for any delay in performance or inability to perform due to acts of God or due to 

war, riot, terrorism, civil war, embargo, fire, flood, explosion, sabotage, accident, labor 

strike or other acts beyond its reasonable control. 

13.03 Governing Law.  The laws of the State in which the Charter School is located will govern 

this Agreement, its construction, and the determination of any rights, duties and remedies 

of the parties arising out of or relating to this Agreement. 

13.04 Agreement in Entirety.  This Agreement constitutes the entire agreement of the parties. 

13.05 Counterparts.  This Agreement may be executed in counterparts, each of which will be 

deemed an original, but both of which will constitute one and the same instrument. 

13.06 Official Notices.  All notices and other communications required by the terms of this 

Agreement will be in writing and sent to the parties hereto at the addresses set forth 

below (and such addresses may be changed upon proper notice to such addressees).  

Notice may be given by: (i) certified or registered mails, postage prepaid, return receipt 

requested, (ii) facsimile (with confirmation of transmission by sender's facsimile 

machine) or (iii) personal delivery.  Notice will be deemed to have been given two days 

after mailing or on the date of personal delivery or on the date of transmission of a 

facsimile if on a business day during normal business hours (or, if not, the first business 

day).  The addresses of the parties are: 

 

 

To: To: 

 Mosaica Education, Inc. 

 42 Broadway, Suite 1039 

New York, NY  10004 
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Attn: Attn: CEO 

Fax: Fax: (212) 232-0309 

 

With a copy to: With a copy to: 

 Mosaica Education, Inc. 

42 Broadway, Suite 1039 

New York, NY  10004 

 Attn: General Counsel 

 Fax: (212) 232-0309 

 

13.07 Assignment.  This Agreement will not be assigned by MEI without the prior consent in 

writing of the Charter School (which consent will not be unreasonably withheld) or by 

the Charter School without the prior consent in writing of MEI (which consent will not be 

unreasonably withheld), provided that MEI may assign this Agreement to an affiliated 

entity and may without the consent of the Charter School, delegate the performance of 

but not responsibility for any duties and obligations of MEI hereunder to any independent 

contractors, experts or professional advisors. 

13.08 Amendment. This Agreement will not be altered, amended, modified or supplemented 

except in a written document approved by the Board and signed by both the President or 

other authorized officer of the Charter School and an authorized officer of MEI. 

13.09 Waiver.  No waiver of any provision of this Agreement will be deemed to be or will 

constitute a waiver of any other provision, nor will such waiver constitute a continuing 

waiver unless otherwise expressly stated. 

13.10 Severability. The invalidity of any of the covenants, phrases or clauses in this Agreement 

will not affect the remaining portions of this Agreement, and this Agreement will be 

construed as if such invalid covenant, phrase or clause had not been contained in this 

Agreement.  To the extent that any of the services to be provided by MEI are found to be 

overbroad or an invalid delegation of authority by the Charter School, such Services will 

be construed to be limited to the extent necessary to make the Services valid and binding. 

13.11 Successors and Assigns.  Except as limited by Section 13.07 above, this Agreement will 

be binding upon, and inure to the benefit of, the parties and their respective successors 

and assigns. 

13.12 No Third Party Rights.  This Agreement is made for the sole benefit of the Charter 

School and MEI.  Except as otherwise expressly provided, nothing in this Agreement will 

create or be deemed to create a relationship between the parties to this Agreement, or 

either or them, and any third person, including a relationship in the nature of a third party 

beneficiary or fiduciary. 

13.13 Survival of Termination.  All representations, warranties and indemnities made in this 

Agreement will survive termination of this Agreement. 
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IN WITNESS WHEREOF, THE UNDERSIGNED HAVE EXECUTED THIS AGREEMENT AS OF 

THE DATE AND YEAR FIRST ABOVE WRITTEN. 

MOSAICA EDUCATION, INC. [CHARTER SCHOOL]Error! Reference source 

not found. 

By:        By:        

Its:        Its:        
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Staffing Chart 

Position Description Year 1 Year 2 Year 3 Year 4 

CAO  1 1 1 1 

Homeroom teacher K-4 15 15 15 15 

Music Teacher 1 1 1 1 

Phys. Ed.  1 1 1 1 

Spanish Teacher  1 1 1 1 

Special Ed.  3 3 3 3 

BIS  1 1 1 1 

Custodian F/T 1 1 2 2 

Custodian P/T 2 2 2 2 

CIS 2 2 2 2 

Administrative Assist 2 2 2 2 

Math/Science Teachers 3 3 4 4 

Paragon/English Teachers 3 3 4 4 

Substitute Teacher 1 1 1 1 

Food Service P/T 2 2 2 2 

Food Service F/T 2 2 2 2 

Title I, Title II 2 4 4 4 

Nurse 1 1 1 1 
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This employee handbook was compiled for the employees of schools managed by  

Mosaica Education, Inc.   
 
 

Welcome to Mosaica Education, Inc. 
 
 
Thank you for joining Mosaica Education, Inc.! You have a great contribution to make to 
the education of children, and we hope that you will find your employment at Mosaica 
Education, Inc. (MEI) to be a professionally rewarding experience. We look forward to 
working together to create opportunities for children to be successful life-long learners.  
  
You have joined an organization that has established an outstanding reputation for 
quality. Credit for this goes to everyone in the organization. We hope you, too, will find 
satisfaction and take pride in your work here. As a member of MEI’s team, you will be 
expected to contribute your talents and energies to further improve the environment 
and quality of our schools. 
 
This Employee Manual should provide answers to most of the questions you may have 
about our benefit programs and our policies and procedures. You are responsible for 
reading and understanding this Employee Manual. If anything is unclear, please discuss 
the matter with your supervisor. 
 
I extend to you my personal best wishes for your success and happiness at Mosaica 
Education, Inc. 
 
 
Sincerely, 
 

Michael J. Connelly 
Michael J. Connelly 
CEO 
Mosaica Education, Inc 
“Opening Portals of Opportunity” 
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Notice 
 
This Employee Manual has been prepared to inform you of Mosaica Education, Inc 
(MEI) employment practices, and policies, as well as the benefits provided to you as a 
valued employee.  This Employee Manual applies to all employees and all employee 
classifications.  MEI relies on the accuracy of information contained in the Employment 
Application, as well as the accuracy of other data presented throughout the hiring 
process and employment.  Any misrepresentations, falsifications, or material omissions 
in any of this information or data may result in exclusion of the individual from further 
consideration for employment or, if the person has been hired, termination of 
employment. 
 
Important Notice 
The policies in this Employee Manual are to be considered as guidelines. 
 
- MEI, at its option, may change, delete, suspend or discontinue any part or parts of 

the policies in this Employee Manual at any time without prior notice as business, 
employment legislation, and economic conditions dictate. 

 
- Any such action shall apply to existing as well as to future employees. 
 
- Employees may not accrue eligibility for monetary benefits that they have not 

become eligible for through actual time spent at work. 
 
- Employees shall not accrue eligibility for any benefits, rights, or privileges beyond 

the last day worked. 
 
- No one other than the Chief Executive Officer (CEO) may alter or modify any of the 

policies in this Employee Manual. Any alteration or modification of the policies in this 
Employee Manual must be in writing. 

 
- No statement or promise by a supervisor, Chief Administrative Officer, past or 

present, may be interpreted as a change in policy nor will it constitute an agreement 
with an employee. 

 
Should any provision in this Employee Manual be found to be unenforceable and 
invalid, such finding does not invalidate the entire Employee Manual, but only that 
particular provision. 
 
This Employee Manual replaces (supersedes) any and all other or previous MEI 
Employee Manuals, or other MEI policies whether written or oral. 
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What You Can Expect From MEI 
 
MEI believes in creating a harmonious working relationship between all employees. In 
pursuit of this goal, MEI has created the following employee relations objectives: 
 
 1.  Provide an exciting, challenging, and rewarding workplace and experience. 
 

 2. Select people on the basis of skill, training, ability, attitude, and character without 
discrimination with regard to age, sex, color, race, creed, national origin, religion, or 
a disability that does not prohibit performance of essential job functions. 

 

 3. Compensate all employees according to their effort and contribution to the success 
of our business. 

 

 4. Review wages, employee benefits and working conditions regularly with the 
objective of being competitive in these areas consistent with sound business 
practices. 

 

 5. Provide sick leave, paid time off and holidays to all eligible employees. 
 

 6. Provide eligible employees with health and welfare benefits. 
 

 7. Take prompt and fair action of any complaint that may arise in the everyday conduct 
of our business, to the extent that is practicable. 

 

 8. Respect individual rights, and treat all employees with courtesy and consideration. 
 

 9. Maintain mutual respect in our working relationship. 
 

10.  Provide buildings and offices that are comfortable, orderly and safe. 
 

11.  Promote employees on the basis of their ability and merit. 
 

12. Keep all employees informed of the progress of MEI, as well as the company's 
overall goals and objectives.  

 

13.  Promote an atmosphere in keeping with MEI's vision, mission, and goals. 
 

What MEI Expects From You 
 

MEI needs your help in making each working day enjoyable and rewarding. Your first 
responsibility is to know your own duties and how to do them promptly, correctly and pleasantly. 
Secondly, you are expected to cooperate with management and your fellow employees and to 
maintain a good team attitude. 
 

How you interact with fellow employees and those whom MEI serves, and how you accept 
direction can affect the success of your school. In turn, the performance of one school can 
impact the entire service offered by MEI. Consequently, whatever your position, you have an 
important assignment: perform every task to the very best of your ability. 
 

You are encouraged to grasp opportunities for personal development offered to you. This 
manual offers insight on how you can perform positively and to the best of your ability to meet 
and exceed MEI expectations. 
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We strongly believe you should have the right to make your own choices in matters that 
concern and control your life. We believe in direct access to management. We are dedicated to 
making MEI a company where you can approach your Chief Administrative Officer, Supervisor, 
or any member of management, to discuss any problem or question. We expect you to voice 
your opinions and contribute your suggestions in an appropriate manner to improve the quality 
of MEI.  
 

Remember, you help create the pleasant and safe working conditions that MEI intends for you. 
The result will be better performance for the company overall, and personal satisfaction for you. 
 

Open Communication Policy 
MEI encourages you to discuss any issue you may have with a co-worker directly with that 
person. If a resolution is not reached, please arrange a meeting with your supervisor to discuss 
any concern, problem, or issue that arises during the course of your employment. Retaliation 
against any employee for appropriate usage of Open Communication channels is unacceptable. 
Please remember it is counterproductive to a harmonious workplace for employees to 
create or repeat rumors. It is more constructive for an employee to consult his/her 
supervisor.  
 

What to do if you have a problem or grievance.........the appropriate protocol. 
1. Discuss the problem directly with the person involved.  
2. Discuss the problem with your direct supervisor.  MEI endorses an Open Door Policy in 

which employees are encouraged to communicate with their supervisor regarding issues 
directly affecting their job.   

3. Discuss the problem with the Chief Administrative Officer.  Employee concerns or questions 
that cannot be resolved by the direct supervisor should be redirected to the CAO or 
designee.  The CAO or designee are fully qualified and possess the requisite leadership 
and decision-making skills to resolve most problems.  

4. Discuss the problem with the Regional Vice President for the region in which your school is 
located.  Employees are encouraged to bring forth any problem that has been discussed 
with the school leadership team but remains unresolved.  

5. Call Mosaica Education, Inc.  Director of Human Resources at 404-841-2305, Extension 
111.  to discuss the problem in the event that all attempts to resolve the issue at the school 
or regional level have failed.   

 

It is not appropriate to bring issues directly to the Board of Directors of a school without 
first following the protocol described above. 

Outside Employment 
Employees may not take an outside job, either for pay or as a donation of her/his personal time, 
with a customer or competitor of MEI; nor may they do work on their own if it competes in any 
way with the services or curriculum we provide our customers. If your financial situation requires 
you to hold a second job, part-time or full-time, or if you intend to engage in a business 
enterprise of your own, MEI would like to know about it. Before accepting any outside 
employment or engaging in a business enterprise in addition to your job at MEI, you are 
encouraged to discuss the matter with your supervisor. 
 

Suggestions 
We encourage all employees to bring forward their suggestions and good ideas about how our 
company can be made a better place to work, and our service to customers enhanced. When 
you see an opportunity for improvement, please talk it over with your supervisor. (S)he can help 
you bring your idea to the attention of the people in the company who will be responsible for 
possibly implementing it.  All suggestions are valued and listened to. When a suggestion from 
an employee has particular merit, we provide for special recognition of the individual(s) who had 
the idea. 
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Employment 
At-Will Employment 
Your employment with MEI is at-will. This means that neither you nor MEI has entered into a 
contract regarding the duration of your employment. You are free to terminate your employment 
with MEI at any time, with or without reason. Likewise, MEI has the right to terminate your 
employment, or otherwise transfer or demote you at any time, with or without reason, at the 
discretion of MEI. 
 

No employee of MEI can enter into an employment contract for a specified period of time, or 
make any agreement contrary to this policy without written approval from the Chief Executive 
Officer. 
  
Termination of Your Employment 
MEI will consider you to have voluntarily terminated your employment if you do any of the 
following: 
 

1. Resign from MEI, 
2. Fail to return from an approved leave of absence on the date specified by MEI, or 
3. Fail to report to work or call in for one (1) work day. 
 

You may be terminated for poor performance, misconduct, excessive absences, tardiness, 
discrimination, harassment, or other violations of MEI policies. However, your employment is at-
will, and you and MEI have the right to terminate your employment for any or no reason.  MEI 
also has the right to discipline employees (including termination) at its discretion. 
 

Confidential Information 
Upon accepting employment with MEI, you were asked to sign a Confidentiality Agreement, 
which generally provides that you will not disclose or use any MEI confidential information, 
either during or after your employment. We sincerely hope that our relationship will be long-
term and mutually rewarding. However, your employment with MEI assumes an obligation to 
maintain confidentiality, even after you leave our employ. 
 

If you are questioned by someone outside the company or your department and you are 
concerned about the appropriateness of giving them certain information, you are not required to 
answer. Instead, as politely as possible, refer the request to your Chief Administrative Officer / 
supervisor or designee. 
 

No one is permitted to remove or make copies of employee files or student files nor is anyone 
permitted to remove or make copies of reports, documents or MEI Curriculum without prior 
written approval. Disclosure of confidential information could lead to termination, as well as 
other possible legal action. 
 

Student Records  
The charter school will ensure compliance with the Family Educational Rights and Privacy Act. 
Student records are confidential and are protected from unauthorized inspection or use. 
Employees should take precautions to maintain the confidentiality of all student records.  
The following people are the only people who have general access to a student’s records:  

1. Parents of a minor or of a student who is a dependent for tax purposes  
2. The student (if 18 or older or attending an institution of postsecondary education)  
3. School officials with legitimate educational interests  

The student handbook provides parents and students with detailed information on student 
records. Parents or students who want to review student records should be directed to the CAO 
for assistance.  
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Customer Relations 
The success of MEI depends upon the quality of the relationships between MEI, our 
employees, students, parents and the general public.  In a sense, regardless of your position, 
you are MEI's ambassador. The more goodwill you promote, the more our families will respect 
and appreciate you, MEI and MEI's services. 
 

Below are several things you can do to help give customers a good impression of MEI. These 
are the building blocks for our continued success. 
 

1. Act competently and deal with parents and students in a courteous and respectful manner. 
2. Communicate pleasantly and respectfully with other employees at all times. 
3. Follow up on requests and questions promptly, provide businesslike replies to inquiries and 

requests, and perform all duties in an orderly manner. 
4. Take great pride in your work and enjoy doing your very best. 
 

These policies apply to all areas of employment, including recruitment, hiring, training and 
development, promotion, transfer, termination, layoff, compensation benefits, social and 
recreational programs, and all other conditions and privileges of employment in accordance 
with applicable federal, state, and local laws. 
 

Equal Employment Opportunity 
MEI is an equal employment opportunity employer. Employment decisions are based on merit 
and business needs, and not on race, color, citizenship status, national origin, ancestry, gender, 
sexual orientation, age, religion, creed, physical or mental disability, veteran status, or any other 
factor protected by law. MEI complies with the law regarding reasonable accommodation for 
handicapped and disabled employees. MEI's Chief Executive Officer has issued this policy 
stating MEI's views on this matter: 
 

It is the policy of MEI to comply with all the relevant and applicable provisions of the Americans 
with Disabilities Act (ADA). MEI will not discriminate against any qualified employee or job 
applicant with respect to any terms, privileges, or conditions of employment because of a 
person's physical or mental disability. MEI will also make reasonable accommodation wherever 
necessary for all employees or applicants with disabilities, provided that the individual is 
otherwise qualified to safely perform the essential duties and assignments connected with the 
job and provided that any accommodations made do not impose an undue hardship on MEI. 
 

Equal employment opportunity notices are posted near employee gathering places as required 
by law. Additionally, they are posted on lunchroom bulletin boards or on-line at 
www.mosaicaeducation.com  These notices summarize the rights of employees to equal 
opportunity in employment and list the names and addresses of the various government 
agencies that may be contacted in the event that any person believes he or she has been 
discriminated against. 
 

Management is primarily responsible for seeing that MEI's equal employment opportunity 
policies are implemented, but all members of the staff share in the responsibility for assuring 
that by their personal actions the policies are effective and apply uniformly to everyone. 
 

Employees who have complaints or concerns about any type of discrimination against 
themselves or others are required to immediately report this conduct in writing to their 
supervisor or, in the alternative, to the Chief Administrative Officer. Every effort will be made to 
keep such reports as confidential as possible although it is understood that an investigation will 
normally require the involvement of third parties. 
 

MEI will not permit any retaliatory conduct against an employee who comes forward with a  
complaint or concern about discrimination or who assists in the investigation process nor will 
any such employee be discharged, disciplined, or in any way adversely affected in his/her terms 
or conditions of employment.  
 

http://www.mosaicaeducation.com/


Mosaica Education, Inc. 8-10-09 11

 
Any employees involved in discriminatory practices will be subject to termination. 
 
Harassment/Abuse Policy 
 

Employee-to-student. Sexual harassment of students by employees is a form of discrimination 
and is prohibited by law. Sexual harassment of students includes any welcome or unwelcome 
sexual advances, requests for sexual favors, and other oral, written, physical, or visual conduct 
of a sexual nature. Romantic relationships between MEI employees and students are strictly 
prohibited. Other prohibited conduct includes the following:  
 

§ Engaging in sexually oriented conversations for the purpose of personal sexual gratification  
§ Telephoning students at home or elsewhere and engaging in inappropriate social 

relationships  
§ Engaging in physical contact that would reasonably be construed as sexual in nature  
§ Enticing or threatening students to get them to engage in sexual behavior in exchange for 

grades or other school-related benefits  
 

In most instances, sexual abuse of a student by an employee violates the student’s 
constitutional right to bodily integrity. Sexual abuse may include, but is not limited to, fondling, 
sexual assault, or sexual intercourse.  
 

Employees who suspect a student is being sexually harassed or abused by another employee 
are obligated to report their concerns to their supervisor or CAO.  All allegations of sexual 
harassment or sexual abuse of a student will be reported to the student’s parents and promptly 
investigated. Conduct that may be characterized as known or suspected child abuse also will be 
reported to the appropriate authorities, as required by law. Employees with questions or 
concerns relating to the alleged sexual harassment of a student should contact their CAO or 
supervisor.  
 

Reporting suspected child abuse  
 

Child Abuse is a very serious matter and all Mosaica employees must take appropriate action to 
promptly report any suspected Child Abuse or neglect. Initially, employees should report any 
suspicions to the Chief Administrative Officer of the school.  
 

All employees are required by state law to report any suspected child abuse or neglect to a law 
enforcement agency, Child Protective Services, or appropriate state agency (e.g.: state agency 
operating, licensing, certifying, or registering a facility) within 48 hours of the event that led to 
the suspicion. State laws usually specify that an employee may not delegate to or rely on 
another person to make the report.  
 

Under state law, any person reporting or assisting in the investigation of reported child abuse or 
neglect is immune from liability unless the report is made in bad faith or with malicious intent. In 
addition, the school/company is prohibited from retaliating against an employee who, in good 
faith, reports child abuse or neglect or who participates in an investigation regarding an 
allegation of child abuse or neglect.  
 

An employee’s failure to report suspected child abuse may result in prosecution for the 
commission of a Class B misdemeanor. In addition, a certified employee’s failure to report 
suspected child abuse may result in disciplinary procedures by the school’s board for a violation 
of the Code of Ethics.  
 

Harassment 
MEI intends to provide a work and school  environment that is pleasant, professional, and free 
from intimidation, hostility or other offenses that might interfere with work/learning performance. 
Harassment of any sort - verbal, physical, visual - will not be tolerated, particularly against any 
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student and students and employees in protected classes. These classes include, but are not 
necessarily limited to race, color, religion, sex, age, height, weight, familial status, sexual 
orientation, national origin or ancestry, disability, medical condition, marital status, veteran 
status, or any other protected status defined by law. Should an harassment issue arise the 
Human Resource Department must be notified. 
 

What Is Harassment? 
Workplace harassment can take many forms. It may be, but is not limited to, words, signs, 
gestures, offensive jokes, cartoons, pictures, posters, e-mail jokes or statements, pranks, 
intimidation, physical contact or assaults, or violence. Harassment is not necessarily sexual in 
nature. It may also take the form of other vocal activity including derogatory statements not 
directed to the targeted individual but taking place within their hearing. Other prohibited conduct 
includes written material such as notes, photographs, cartoons, articles of a harassing or 
offensive nature, and taking retaliatory action against a student, their parent or employee for 
discussing or making a harassment complaint. 
 

Responsibility 
All MEI employees have a responsibility for keeping our work environment free of harassment. 
Any employee who becomes aware of an incident of harassment, whether by witnessing the 
incident or being told of it, must report it to their immediate supervisor or the management 
representative with whom they feel comfortable. When management becomes aware of the 
existence of harassment, it is obligated by law to take prompt and appropriate action, whether 
or not the victim wants the company to do so. 
 

Reporting 
Employees who have complaints or concerns about any type of harassment against themselves 
or others are required to immediately report this conduct in writing to their supervisor, or in the 
alternative, to the Chief Administrative Officer. Every effort will be made to keep such reports as 
confidential as possible, although it is understood that an investigation will normally require the 
involvement of third parties.  
 

MEI will not permit any retaliatory conduct against an employee who comes forward with a 
genuine complaint or concern about harassment or who assists in the investigation process nor 
will any such employee be discharged, disciplined, or in any way adversely affected in his/her 
terms of conditions of employment. 
 

Policy Statement on Sexual Harassment 
What Is Sexual Harassment? 
Sexual harassment may include unwelcome sexual advances, requests for sexual favors, or 
other verbal or physical contact of a sexual nature when such conduct creates an offensive, 
hostile and intimidating working environment and prevents an individual from effectively 
performing the duties of their position. It also encompasses such conduct when it is made a 
term or condition of employment or compensation, either implicitly or explicitly and when an 
employment decision is based on an individual's acceptance or rejection of such conduct. 
 

It is important to note that sexual harassment crosses age and gender boundaries and cannot 
be stereotyped. Among other perceived unconventional situations, sexual harassment may 
even involve two women or two men.  Sexual harassment may exist on a continuum of 
behavior. For instance, one example of sexual harassment may be that of an employee 
showing offensive pictures to another employee. 
 

Generally, two categories of sexual harassment exist. The first, "quid pro quo," may be defined 
as an exchange of sexual favors for improvement in your working conditions and/or 
compensation. The second category, "hostile, intimidating, offensive working environment," can 
be described as a situation in which unwelcome sexual advances, requests for sexual favors, or 
other verbal or physical contact of a sexual nature when such conduct creates an intimidating or 
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offensive environment. Examples of a hostile, intimidating, and offensive working environment 
includes, but is not limited to, pictures, cartoons, symbols, or apparatus found to be offensive 
and which exist in the workspace of an employee. This behavior does not necessarily link 
improved working conditions in exchange for sexual favors. It is also against MEI policy to 
download inappropriate pictures or materials from computer systems. 
 

MEI prohibits any employee from retaliating in any way against anyone who has raised any 
concern about sexual harassment or discrimination against another individual. 
 

MEI will investigate any complaint of sexual harassment and will take immediate and 
appropriate disciplinary action if sexual harassment has been found within the workplace. 
 

Employees who have complaints or concerns about sexual harassment against themselves or 
others are required to immediately report this conduct in writing to their supervisor, or in the 
alternative, to the Chief Administrative Officer. Every effort will be made to keep such reports as 
confidential as possible, although it is understood that an investigation will normally require the 
involvement of third parties.  
 

MEI will not permit any retaliatory conduct against an employee who comes forward with a 
genuine complaint or concern about sexual harassment or who assists in the investigation 
process nor will any such employee be discharged, disciplined, or in any way adversely affected 
in his/her terms of conditions of employment. 
 

How You Were Selected 
MEI is confident that as a result of the mutual selection process undertaken, your employment 
will prove to be beneficial to MEI as well as yourself and we look forward to having you join us. 
We carefully select our employees through written applications, personal interviews and 
reference checks. After all available information was considered and evaluated; you were 
selected to become a member of our team!  This selection process helps MEI find and employ 
people who are committed to the success of our students; people who want to do a job well; 
people who can competently perform all duties assigned within their job category or 
classification; and people who are comfortable with MEI and who can work well within its 
structure 
 

Employee Background Check 
All employees must comply with state requirements such as, but not limited to, fingerprinting, 
certification, Child Abuse Index, Criminal Record Statement, tuberculin tests, First Aid/CPR, 
and physician’s reports.  Employees are also required to provide Criminal Background Checks 
and transcripts to verify units earned, in-service hours and certificates held.  These 
requirements should be completed prior to beginning employment, and the information must be 
submitted to the Chief Administrative Officer or supervisor.  Any cost is the responsibility of the 
employee including fees for criminal background checks which will be automatically deducted 
from the employee’s paycheck. 
Mosaica reserves the right to require that each employee undergo a post-employment criminal 
background check as a condition of continued employment. In addition, each employee must 
advise the CAO of her/his school if s/he is arrested for or convicted of any offense, (other than 
a minor traffic violation) within 3 days of her/his arrest or conviction. Failure to give prompt 
notice is grounds for termination of employment. 
 
Standards of Conduct 
Whenever people gather together to achieve goals, some rules of conduct are needed to help 
everyone work together efficiently, effectively, and harmoniously. By accepting employment with 
us, you have a responsibility to MEI and to your fellow employees to adhere to certain rules of 
behavior and conduct. The purpose of these rules is not to restrict your rights, but rather to be 
certain that you understand what conduct is expected and necessary. When each person is 
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aware that (S)he can fully depend upon fellow workers to follow the rules of conduct, our 
organization will be a better place to work for everyone.   Some examples of unacceptable 
workplace behavior include, but are not limited to: 
 

• Abuse, discourteous treatment, or inappropriate contact with students, parents, the public or 
fellow employees  

• Insubordination - Refusal to perform or follow reasonable work requests, instructions, 
directions, or prescribed work procedures 

• Malicious gossip; bullying 
• Theft, embezzlement or unauthorized removal of MEI/school property or the property of 

others 
• Acts involving dishonesty or breach of trust, such as fraud 
• Conviction of a felony 
• Working for a competitor or establishing a competing business 
• Possession, selling or use of illegal substances while on or off duty 
• Reporting to work with or working under the influence of intoxicants or drugs that have not 

been prescribed for medical reasons (see Drug Free Workplace Policy) 
• Falsification of any MEI records and documents, including employment applications, time 

sheets, etc. 
• Abuse, destruction, waste or unauthorized use of equipment, facilities, materials, or 

programs 
• Abusive or vulgar language 
• Any unapproved absence or departure from the assigned work area 
• Unacceptable job performance 
• Altercations with any students, parents, the public, fellow employees or Administration 
• Failure to report to work on time; excessive absenteeism or tardiness (see 

Attendance/Absence or Lateness policy 
• Failure to call in as required 
• Sleeping while on duty 
• Failure to comply with regulatory requirements or safety rules and regulation 
• Traffic violations while operating a MEI vehicle 
• Revealing, disclosing, or making available to unauthorized persons any information 

classified as confidential 
• Failure to provide honest and accurate information to a supervisor or responsible agent of 

Mosaica 
• Possession, use and distribution of dangerous or unauthorized materials, such as 

explosives, firearms, knives or other dangerous weapons while on duty or on MEI premises 
or MEI sponsored activities 

• Fighting, threatening violence, intimidation or harassment toward any individual directly or 
indirectly associated with Mosaica 

• Smoking on MEI grounds and/or at MEI sponsored activities where students are present 
• Attempts to disrupt or undermine the business interests of Mosaica or to encourage others 

to do so 
• Unauthorized solicitation from parents, students, the public or fellow employees 
• Any conduct on or off the job which the MEI in its sole discretion believes will adversely 

affect the image of the school and/or Mosaica Education, Inc.  
• Refusal to work mandatory overtime 
• Any act that jeopardizes the health, safety, or well-being of a child, staff member or visitor 
• Working for or engaging in other business transactions or activities for the purpose of 

personal gain during normal school business hours (6:30 a.m. – 6:00 p.m.) 
• Engagement in unethical or questionable practices and procedures 
• Other violations of MEI policies 
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Employees who violate any of these rules or who demonstrate other inappropriate behavior will 
be subject to appropriate discipline, the severity of the disciplinary action will be based upon  
circumstances of the infraction and may include termination. 
 
MEI reserves the right to suspend any employee, with or without pay, to investigate violations of 
any of the above workplace behavior. 
 
Immigration Law Compliance 
All offers of employment are contingent on verification of your right to work in the United States. 
On your first day of work you will be asked to provide original documents verifying your right to 
work and, as required by federal law, to sign Federal Form I-9, Employment Eligibility 
Verification Form. If you at any time cannot verify your right to work in the United States, MEI 
will terminate your employment. 
 

 
Work Schedule 

 

Attendance 
The presence or absence of each employee is of critical importance to the successful operation 
of the Company.  Therefore, Mosaica expects all of its employees to be on time, ready to begin 
work at the beginning of their schedule, and to work the full allotted time they are assigned 
each day.   
 

Mosaica reserves the right to assign employees to jobs other than their usual assignment when 
necessary, provided the employee is capable of performing the essential functions of the 
alternate assignment. 
 

With the exception of exempt (salaried) employees, employees are not allowed to perform work 
at home or away from the Company unless specifically authorized for each occurrence by their 
Supervisor.  Non-exempt (hourly) employees are not to work before or to continue working after 
their scheduled hours unless specifically authorized for each occurrence by their supervisor.  
Non-exempt employees are not allowed to perform work while on scheduled non-paid lunch 
break, unless specifically assigned by the supervisor.  Attendance at Company sponsored 
functions is not compensated unless the supervisor has required you to attend and work at the 
function.  Due to strict budgetary restrictions, employees violating these rules may be subject to 
disciplinary action up to and including, termination. 
 
Absence or Lateness 
From time to time, it may be necessary for you to be absent from work. MEI is aware that 
emergencies, illnesses, or pressing personal business that cannot be scheduled outside your 
work hours may arise. Paid time off has been provided for this purpose. 
 

Calling In/Reporting an Absence 
If you are unable to report to work, or if you will arrive late, you must immediately contact your 
Chief Administrative Officer / supervisor or designee. If you know in advance that you will need 
to be absent, please request this time off directly from your Chief Administrative Officer / 
supervisor. 
 

When you call in to notify your workplace of an unexpected absence or late arrival, ask for your 
Chief Administrative Officer / supervisor or designee. If you're arriving to work late, let the Chief 
Administrative Officer / supervisor or designee know when you expect to arrive for work. If you 
are unable to call in yourself because of an illness, emergency or for some other reason, you 
must have a relative or medical professional call-in on your behalf.  (Relative must provide 
medical documentation).  Calling in does not excuse an absence or tardy. 
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Absence from work for one (1) day without notifying your Chief Administrative Officer / 
supervisor or designee will be considered a voluntary resignation. 
 

If you are absent because of an illness for three (3) or more successive days, your Chief 
Administrative Officer / supervisor or designee may request that you submit written 
documentation from your health care provider, on office stationery, stating the reason for your 
absence and the date that you are able to resume normal work duties before you will be 
allowed to return to work.  
 

A consistent pattern of questionable absences can be considered excessive, and may be cause 
for concern. In addition, excessive lateness or leaving early with or without letting your Chief 
Administrative Officer / supervisor or designee know will be considered a "lateness pattern" and 
may carry the same weight as an absence. Other factors, like the degree and reason for the 
lateness, will be taken into consideration. 
 

The Chief Administrative Officer / supervisor or designee will make a note of any absence, 
lateness or early departure and their reasons, in your personnel file. Be aware that excessive 
absences, lateness or leaving early may lead to disciplinary action, including possible dismissal. 
 

Note: Information on the types of leaves offered and their qualification criteria are included in 
the "Time Off" section of this Employee Manual. 
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Employment Classifications 

 

At the time you are hired, you are classified as full-time, part-time or temporary.  In addition, 
you are classified as either non-exempt or exempt.  All other policies described in this 
Employee Manual and communicated by MEI apply to all employees, with the exception of 
certain wage, salary and time off limitations applying only to "non-exempt" employees. If you 
are unsure of which job classification your position fits into, please ask your Chief 
Administrative Officer / supervisor. 
 

Full-Time Employees 12 Month 
An employee who works at least 30 hours per week and is employed for a 12-month schedule 
is considered a full-time employee. 
 

Full-Time Employees  Instructional Staff (Teachers and Instructional Aides) 
An employee who works at least 30 hours per week (such as a Teacher or Instructional Aide) 
and is employed for the full school year is considered a full-time employee. 
  
Part-Time Employees 
An employee who works less than 30 (the minimum number of hours specified to be classified 
as a full-time employee) hours per week is considered a part-time employee. 
 

Regular Employees 
Employees hired to work on a regular basis for an indefinite period of time are classified as 
"regular" employees. Such employees may be either full- or part-time. 
 

Temporary Employees 
From time to time, MEI may hire employees for specific periods of time or for the completion of 
a specific project. An employee hired under these conditions will be considered a temporary 
employee. The job assignment, work schedule and duration of the position will be determined 
on an individual basis. 
 

Normally, a temporary position will not exceed six (6) months in duration, unless specifically 
extended by a written agreement. Summer employees, interns and seasonal employees are 
considered temporary employees. 
 

A temporary employee does not become a regular employee by virtue of being employed 
longer than the agreed upon specified period. 
 

Temporary employees are not eligible for benefits described in this Employee Manual, except 
as granted on occasion, or to the extent required by provision of state and federal laws. Those 
temporary employees classified as "non-exempt" (see the section titled "Non-Exempt and 
Exempt Employees") who work more than forty (40) hours during any work week will receive 
overtime pay. 
 

Non-Exempt and Exempt Employees 
At the time you are hired, you will be classified as either "exempt" or "non-exempt." This is 
necessary because, by law, employees in certain types of jobs are entitled to overtime pay for 
hours worked in excess of forty (40) hours per workweek. These employees are referred to as 
"non-exempt" in this Employee Manual. This means that they are not exempt from (and 
therefore should receive) overtime pay. 
 

Note: See Wage and Salary Policies in the section of this Employee Manual titled 
"Compensation" for a full description of overtime payment policies. 
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In general, exempt employees are Chief Administrative Officers, executives, teachers, 
professional staff, technical staff, partnership development representatives, officers, directors, 
and others whose duties and responsibilities allow them to be "exempt" from overtime pay 
provisions as provided by the Federal Fair Labor Standards Act (FLSA) and any applicable 
state laws. If you are an exempt employee, you will be advised that you are in this classification 
at the time you are hired, transferred or promoted. 
 

Personnel Records and Administration 
The task of establishing policies for handling personnel records and related administration at 
MEI has been assigned to the Director of Human Resources.  Questions regarding insurance, 
wages, and interpretation of policies may be directed to Human Resources. 
 
Your Personnel File 
Keeping your personnel file up-to-date can be important to you with regard to pay, deductions, 
benefits and other matters. If you have a change in any of the items listed below, notify your 
Chief Administrative Officer / supervisor or designee immediately. 
 
1. Legal name 
2. Home address 
3. Home and/or cellular telephone number  
4. Person to call in case of emergency  
5. Number of dependents 
6. Marital status 
7. Change of beneficiary 
8. Driving record or status of driver's license, if you operate any MEI vehicles 
9. Military or draft status 
10. Exemptions on your W-4 tax form or state form where applicable 
11. Training Certificates 
12. Professional License 
 
Upon experiencing a change in family status, notify your Chief Administrative Officer / 
supervisor within 31 days for benefit modifications, if necessary. 
 
You may see information that is kept in your own personnel file if you wish, and you may 
request and receive copies of all documents you have signed. Contact your Chief 
Administrative Officer/supervisor in writing to schedule an appointment to review your personnel 
file.   
 
Your Medical Records File 
All medical records, if any, will be kept in a separate confidential file. MEI maintains this 
information in the strictest confidence and may not use or disclose medical information about 
an employee without the employee first having signed an authorization form permitting such 
use or disclosure. 
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Compensation 
 
The goal of MEI's compensation program is to attract potential employees, meet the needs of 
all current employees and encourage well-performing employees to stay with our organization. 
With this in mind, our compensation program is built to balance both employee and MEI needs. 
 

Wage and Salary Policies 
 
Compensation Philosophy 
It is MEI's desire to pay all regular employees' wages and salaries that are competitive with 
other employers in the marketplace in a way that will be motivational, fair and equitable. 
Compensation may vary with individual and company performance and in compliance with all 
applicable statutory requirements. 
 
MEI applies the same principles of fairness to all employees, regardless of organizational level, 
race, color, height, weight, familial status, citizenship status, national origin, ancestry, gender, 
age, religion, creed, physical or mental disability, marital status, veteran status, or any other 
factor protected by law. 
 
Basis for Determining Pay 
Several factors may influence your rate of pay. Some of the items MEI considers are the nature 
and scope of your job, what other employers pay their employees for comparable jobs (external 
equity), what MEI pays their employees in comparable positions (internal equity), and individual 
as well as MEI performance. It is MEI's goal to have a current Job Description on hand that 
broadly defines your job responsibilities. 
 
Pay Period  
Standard pay periods are the 1st through the 15th and the 16th through the end of the month.  
Pay dates are generally five (5) working business days after the end of the pay period but at 
some locations it may be seven (7) business days after the end of the pay period.  
 

Any arrangement to have your paycheck picked up by someone other than yourself will have to 
be made in advance, with your prior written authorization and supervisor’s approval.  No 
paychecks will be cashed by Mosaica. 
 
Direct Deposit 
Where available, direct deposit of paychecks is provided for employees who complete and 
submit the Direct Deposit Authorization Form to the supervisor.  Mosaica urges employees to 
use direct deposit.  Direct Deposit Authorization Forms are available from your supervisor.  
Each employee is responsible for notifying his/her individual bank with any instructions 
regarding the money deposited by the Company. 
 

Mandatory Deductions From Paycheck  
MEI is required by law to make certain deductions from your paycheck each time one is 
prepared. Among these are your federal, state and local income taxes and your contribution to 
Social Security as required by law. These deductions will be itemized on your check stub. The 
amount of the deductions will depend on your earnings and on the information you furnish on 
your W-4 form regarding the number of exemptions you claim. If you wish to modify this 
number, please request a new W-4 form from your Chief Administrative Officer / supervisor 
immediately. Only you may modify your W-4 form. Verbal or written instructions are not 
sufficient to modify withholding allowances. We advise you to check your pay stub to ensure 
that it reflects the proper number of withholdings. 
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The W-2 form you receive annually reflects how much of your earnings were deducted for these 
purposes. 
 
Any other mandatory deductions to be made from your paycheck, such as court-ordered 
garnishments, will be explained whenever MEI is ordered to make such deductions. 
 

Note: Please see "Wage Garnishments" later in this section for further information. 
 
Payroll Advance 
It is the policy of MEI not to grant wage or salary advances to any employee. 
 
Error in Pay 
Every effort is made to avoid errors in your paycheck. If you believe an error has been made, 
tell your Chief Administrative Officer / supervisor or designee immediately. (S)he will take the 
necessary steps to research the problem and to assure that any necessary correction is made 
promptly. 
 

Overtime Pay 
If you are a non-exempt employee, you will be eligible to receive overtime pay of one and one-
half (1 1/2) times your regular hourly wage for approved hours worked over 40 hours in one (1) 
week. If, during that week, you were away from the job because of a job-related injury, paid 
holiday, jury duty, vacation day, or paid sick time, those hours not worked will not be counted as 
hours worked for the purpose of computing eligibility for overtime pay. 
 

Please note if you are a non-exempt employee on an approved flexible work arrangement, 
overtime hours will be computed only on those hours worked in excess of a 40-hour workweek. 
 

All overtime must be approved in advance by your Chief Administrative Officer / 
supervisor or designee. 
 
Compensatory Time Off 
MEI does not offer compensatory time off ("comp time") to any MEI employee in lieu of 
overtime pay for overtime hours worked. 
 

Time Records 
By law, we are obligated to keep accurate records of the time worked by employees. This is 
done by time sheets / clock cards / other written documentation. 
 

You are responsible for accurately recording your hours worked and signing the record. No one 
may record hours worked on another's time record or timesheet. Tampering with another's time 
record is cause for disciplinary action, up to and including termination of employment of both 
employees. In the event of an error in recording your time, notify your Chief Administrative 
Officer / supervisor or designee immediately. 
 

Wage Garnishments 
We hope you will manage your financial affairs so that we will not be obligated to execute any 
court-ordered wage garnishments. However, when court-ordered deductions are to be taken 
from your paycheck, you will be notified.  MEI acts in accordance with the federal Consumer 
Credit Protection Act, which places restrictions on the total amount that may be garnished from 
your paycheck. 
 

Note: Please see the Mandatory Deductions From Paycheck Policy earlier in this section for 
further information. 
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Performance and Compensation Reviews 
 
Performance Reviews 
MEI conducts a formal review at least one time per year for each employee.  A review may also 
be conducted in the event of a promotion or change in duties and responsibilities. 
 

During a formal performance review your Chief Administrative Officer / supervisor may cover 
the following areas: 

� The quality of your work. 
� Meeting established objectives 
� Strengths and areas for 

improvement. 
� Attitude and willingness to work. 
� Initiative and teamwork. 
� Attendance. 
� Customer service orientation. 

� Problem solving skills. 
� Ongoing professional growth and 

development. 
� Overall professionalism 
� Additional areas may also be 

reviewed as they relate to your 
specific job. 

 

Your review provides a golden opportunity for collaborative, two-way communication between 
you and your Chief Administrative Officer / supervisor.  This is a good time to discuss your 
interests and future goals. Your Chief Administrative Officer / supervisor is interested in helping 
you to progress and grow in order to achieve personal as well as work-related goals - perhaps 
he/she can recommend further training or additional opportunities for you. The performance 
review gives your Chief Administrative Officer / supervisor an opportunity to suggest ways for 
you to advance and make your job at MEI more fulfilling. 
 

Your Chief Administrative Officer / supervisor can answer any questions you may have about 
the performance review process. 
 

Compensation Reviews 
Salary reviews are conducted annually.  Increases will be based on, but not limited to, job 
performance, continued training and education, leadership abilities, positive attitude, willingness 
to accept additional responsibilities, record of attendance and overall professionalism. 

 
Other Compensation Programs and Policies 

 

Payment for July Pay Periods 
To be eligible to receive pay for the two pay periods in July the teaching staff must have 
successfully completed the full school year up to and including the last day of school. 

Promotion and Transfer Policy 
MEI has a policy of providing our employees with every opportunity for advancing to other 
positions within the company. To qualify for a promotion or transfer, you must have held your 
current position for a minimum of six (6) months, and be in good standing.  Approval of 
promotions or transfers depends largely upon training, experience, and work record. 
Promotions and transfers are made without regard to race, color, citizenship status, national 
origin, ancestry, gender, sexual orientation, age, religion, creed, physical or mental disability, 
marital status, veteran status, or any other factor protected by law.  
 

It is our policy to advise all employees about advancement opportunities. Please submit your 
request for consideration for a specific position directly to your Chief Administrative Officer / 
supervisor. You are encouraged to discuss any contemplated transfer with your current 
supervisor.   All employees must give a minimum of two weeks notice to their current 
supervisor. Reference checks will be conducted prior to any offer being extended. 
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Benefits Programs 
 

MEI is committed to sponsoring a comprehensive benefits program for all eligible employees. In 
addition to receiving an equitable salary and having an equal opportunity for professional 
development and advancement, you may be eligible for other benefits that will enhance your job 
satisfaction. We are certain you will agree the benefits program described in this Employee 
Manual represents a very large investment by MEI. 
 

MEI will periodically review the benefits program and will make modifications as appropriate to 
the company's condition. MEI reserves the right to modify, add or delete the benefits it offers. 
 

Eligibility for Benefits 
Full-time MEI employees are eligible for all of the benefits described in this Employee Manual 
provided you meet the eligibility requirements for each particular benefit. Coverage is available 
to you and your dependents as defined in the benefit explanation materials. 
 

Part-time employees will be eligible for only those benefits specifically outlined in this Employee 
Manual and as required by law. 
 

Temporary employees and employees working less than 30 hours per week on a regular basis 
are not eligible for benefits. 
 

Insurance Coverage 
All benefit-eligible employees may participate in the Company’s benefits programs which 
include: medical, prescription, vision, dental, life and long-term disability insurance. Initial 
medical benefits forms must be completed within 10 days of your date of hire.  It is your 
responsibility to complete and return the forms to your supervisor.   Your supervisor and the 
Human Resource Department have current rates and information available. 
 

Full-time employees:  Mosaica will contribute 100% of full-time employees’ single premium 
coverage during employment by Mosaica.  Dependent coverage, and as of, September 1, 2009, 
Domestic Partner coverage is available at the expense of the employee through a payroll 
deduction plan. Employees do get the advantage of group discount rates for dependent 
coverage.  Employees are eligible for coverage the first day of the month following 30 days of 
employment.  Eligible employees who choose not to obtain medical insurance through Mosaica 
are eligible to receive a cash in lieu (CIL) payment of $70/pay period. The employee must 
submit required documentation of health coverage elsewhere. 
 

Part-time employees: Part-time employees are not eligible for these benefit programs. 
 

Retirement Plan:  
Mosaica offers a 401(k) Retirement Plan to all eligible employees.  All employees who work 
twenty (20) hours a week or more and who commenced employment on or after January 1, 
2007 are automatically enrolled in the Mosaica Education, Inc. 401K Retirement Plan on the 
first day of the quarter following their employment and 2% of the employee’s eligible salary will 
be deducted as a contribution to the Plan.  All other employees working 20 hours or more per 
week are eligible to participate in the Mosaica 401(k) Retirement Plan and may enroll effective 
January 1st, April 1st, July 1st, and October 1st of each year.  This plan is designed to help each 
employee to prepare for retirement years by deferring a portion of his or her pay to an 
investment account.  Employees may defer salary in increments of 1% to 100% of eligible 
compensation up to the maximum allowed by law.  MEI will make a contribution in an amount 
equal to $0.25 on every dollar you put in, up to a maximum of 4% of your salary.   
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The Company’s matching contributions will become vested per the vesting schedule described 
below.  Employee contributions are 100% vested.  
  

Years of Employment Service    Vested Percentage 
1      20% 
2      40% 
3      60% 
4      80% 
5    100% 

 
Example of Cumulative Vesting Chart (based on $1000 annual personal contribution) 
 

 
Year 

Annual 
Salary 

Personal 
Contribution 

MEI 
Contribution 

 
Total 

Vested  
Amount 

One 30,000 1,000 250 1,250 1,050 
Two 31,000 1,000 250 2,500 2,200 
Three 33,000 1,000 250 3,750 3,450 
Four 34,000 1,000 250 5,000 4,800 
Five 35,000 1,000 250 6,250 6,250 

 
The funds of this plan will be invested according to your designated investment options within 
the guidelines of the plan.  For more information contact the Human Resources Department. 
 

Participants in a state-sponsored Retirement Plan for Public Employees or in a plan 
which qualifies as a 403(b) Plan are not eligible to participate in the Mosaica 401k 
Retirement Plan. 

 
Time Off (Paid and Unpaid) 

 

Both paid and unpaid time off may be granted to eligible employees, according to the following 
policies. Please consult with your Chief Administrative Officer / supervisor or the Human 
Resources Department for further information. 
 

Paid Time Off 
In the interest of maintaining a healthy balance between work and home, MEI offers eligible 
regular full-time and part-time employees (on a pro-rated basis) paid time off.  
 

Approval Process 
Unless there are extenuating circumstances, all requests for scheduled paid time off must be 
submitted in writing and approved at least two (2) weeks in advance by the Chief Administrative 
Officer.  Every effort will be made to ensure that an employee’s time off may be taken at a time 
of his or her choosing.  To ensure minimum disruption, however, work schedules must be 
coordinated.  Work requirements and length of service will be considered in the event of a 
conflict.  Paid time off may not be taken during the first week of school, immediately before or 
after a holiday, on a scheduled professional development day, or during the two week period 
prior to the end of school.  Employees may not request paid time off after notice of 
resignation. 
 

Paid Time Off - Instructional Staff (Teachers/Instructional Aides) 
Personal Days 
Instructional staff hired on or before the Pre-Service Training for the new school year will earn 
two (2) personal days that school year.  Instructional staff hired after Pre-Service Training will 
earn one (1) personal day for that school year.   



Mosaica Education, Inc. 8-10-09 24

Instructional staff requesting personal time off must receive permission from the 
CAO/supervisor.  The granting of requested time off will be at the sole discretion of the 
CAO/supervisor taking into consideration the needs of the school and other relevant 
circumstances.   
 

Time off pay for hourly and salaried employees will be equivalent to the pay such employees 
would have received for the hours they are normally scheduled to work during their time off 
from work.  Time off is not counted towards hours worked for the purposes of calculating 
overtime.   
 

School Holidays for Instructional Staff 
Please refer to your school calendar. 
 

Full-time Instructional Assistants (IAs) who are paid on an hourly basis will receive payment for 
Holidays. 
 

Employees who resign or are terminated for any reason during their employment will not receive 
payment for earned, unused time off benefits.  Time off benefits will not accrue while an employee 
is on leave of absence, unless otherwise required by law.  See school-based calendar for school 
holidays and other company-paid closings. 
 

Sick Leave for Instructional Staff 
Before being paid for an unscheduled absence (i.e., a sick day) an employee must have 
accrued sick days. Instructional staff will accrue one sick day per month from August to May.  
An employee may be subject to corrective action if there is an appearance or actual abuse of 
this policy. 
 

Employees should give as much advance notice as reasonably possible, when requesting a 
sick day.  When an employee is off from work as a result of the use of sick leave, (s)he may be 
required to provide a statement from their health care practitioner.  The school or Mosaica may 
require employees using sick leave of three (3) or more days to provide a note from a health 
care practitioner authorizing the employee’s return to work.  Unused sick leave benefits are not 
payable upon resignation or termination from Mosaica.  Sick leave benefits will not accrue while 
an employee is on unpaid leave of absence.  Unused sick days may be carried over to the next 
year to a maximum of 10 days.  At no point will an employee’s sick leave balance exceed 10 
days. 
 
 

Paid Time Off – 12-Month Full-Time Staff  
(e.g., CAO; Leadership Team Members; Secretarial/Custodial) 

Note:  this category includes any other full-time employee in a position that has traditionally been 
categorized as a 12-month role.  These employees receive benefits to the extent they are regularly 
scheduled to work 30 hours or more per week. 
Eligible employees will receive holiday pay for scheduled Company holiday closures.  If a 
holiday falls on a weekend, it will be recognized on the Friday before or the Monday after. 
 

Full-time Instructional Assistants (IAs) who are paid on an hourly basis will receive payment for Holidays 
even though they are not 12-month employees. (see Paid Time Off Instructional Staff above) 
 

Holidays for Full Time Non-Instructional Staff  

Mosaica recognizes the following holidays for full time non-instructional staff: 
 
• New Year’s Day 
• Martin Luther King Day 
• President’s Day 
• Memorial Day 
• Independence Day - Fourth of July 
• Labor Day 

• Thanksgiving Day 
• Christmas Day 
• Two (2) Floating Holidays to be 

scheduled in advance in  consultation 
with the CAO 
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All employees must work the last scheduled day before and the first scheduled day after the holiday 
to be paid for the holiday, except when the employee is: 

• off at CAO’s/supervisor/designee request for any reason 
• off due to closure of the school because of inclement weather 
 
Eligible employees qualify for holiday pay upon employment. 
 
Holiday pay for hourly and salaried employees will be equivalent to the pay that employees receive 
for their normally scheduled hours.  Holiday pay will not count toward overtime.  The holiday will only 
be treated as a paid holiday if it falls on a day you are regularly scheduled to work.  Employees on 
leaves of absence for whatever reason will not be eligible for holiday pay. 
 
In order to qualify for holiday pay, you must work the scheduled workday immediately before and 
after the holiday.  If a holiday occurs during your scheduled vacation, you are eligible for the holiday 
pay. 
 

Vacation 
Full and part-time employees who are employed on a 12-month schedule are eligible to accrue 
vacation time on a calendar year basis as outlined on the schedule below.  Employees working at 
least 20 but less than 40 hours per week will be paid at a prorated rate consistent with the average 
number of hours normally worked.  Temporary staff is not eligible for paid vacation days. Unused 
vacation time may not be carried over past December 31 of each year and will not be paid 
out.   

Teachers and salaried full time Instructional Assistants receive time off in accordance with 
the school calendar; therefore they do not receive or accrue any vacation time.  

 

Vacation Allotment     Monthly Accrual 
 

           12 days/year           1 day/month                      
Sick Leave  
Twelve-month full-time employees will accrue one-half day per full month worked.  Employees 
should give as much advance notice as reasonably possible, when requesting a sick day.  When an 
employee is off from work as a result of the use of sick leave, (s)he may be required to provide a 
statement from their health care practitioner.  Mosaica requires employees using sick leave of three 
(3) or more days to provide the school with a note from a health care practitioner authorizing the 
employee’s return to work.  Unused sick leave benefits are not payable upon resignation or 
termination.  Sick leave benefits will not accrue while an employee is on unpaid leave of absence.  
Unused, earned sick days may be carried over to the next year to a maximum of 10 days.  Any 
employee with an unexcused absence the day before a holiday or the day after a holiday will not be 
paid for the holiday. 

Other Paid Time Off 
Funeral (Bereavement) Leave 
MEI provides all school staff regularly scheduled to work 30 hours or more per week (part time 
employees on a prorated basis) with up to three (3) working days upon request to make 
arrangements for and attend funeral services of the employee's spouse, domestic partner, child, 
foster child, parent, parent-in-law, grandparent, grandparent-in-law, granddaughter, grandson, 
daughter-in-law, son-in-law, step-parent, brother, sister, brother-in-law, sister-in-law, daughter or son 
of the employee's spouse. 

Jury Duty 
Employees should notify their supervisor immediately upon receipt of a notice to report for Jury Duty 
and a copy of the notice should be provided to the supervisor.  Jury Duty is paid; however, any 
compensation that an employee receives for performing Jury Duty by the court must be signed over 
to the school.   It is often possible to request and receive postponement of jury duty to the summer 
months thereby not impacting the learning environment at the school. 
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Unpaid Leaves 
Occasionally, for medical, personal, or other reasons, you may need to be temporarily released 
from the duties of your job with MEI. It is the policy of MEI to allow its eligible employees to 
apply for and be considered for certain specific leaves of absence. 
 

Failure to return to work as scheduled from an approved leave of absence or to inform your 
Chief Administrative Officer / supervisor of an acceptable reason for not returning as scheduled 
will be considered a voluntary resignation of employment. 
 

All requests for leaves of absence shall be submitted in writing to your Chief Administrative 
Officer / supervisor. Each request shall provide sufficient detail such as the reason for the 
leave, the expected duration of the leave, and the relationship of family members, if applicable. 
 

There are several types of unpaid leaves for which you may be eligible. 
 

Family / Medical Leave of Absence 
MEI will not discriminate against employees as a result of the approved use of family care or 
medical leave or a proper request for such leave. Requests for family care and medical leave 
will be considered without regard to race, color, citizenship status, national origin, ancestry, 
gender, sexual orientation, age, religion, creed, physical or mental disability, marital status or 
veteran status. 
 

Eligible employees will receive up to twelve (12) weeks of unpaid, job-protected leave for the 
following family and medical reasons pursuant to the Family / Medical Leave Act: 
 

1.  The birth of an employee's child and to care for the newborn child; 
2.  The placement and care for a newly adopted or recently-placed foster child; 
3.  To care for a spouse, child, or parent (but not parent-in-law) who has a serious health 
     condition; or 
4.  An employee's own serious health condition that renders the employee unable to perform 

one or more of the essential functions of his or her job. 
 

This Family / Medical Leave of Absence Policy shall be administered in accordance with 
applicable state and federal laws as follows: 
 

1. Employees are eligible if they have been actively employed for twelve (12) months, and 
worked at least 1250 hours (an average of twenty-five (25) hours per week) during those 
twelve (12) months. This twelve- (12) month period "rolls back" from the date of leave to the 
prior twelve- (12) month period. 

2. Employees may request one (1) or more family or medical leaves. However, the total 
amount of leave taken cannot exceed twelve (12) weeks in any twelve (12) month period. 
This twelve (12) month period is calculated backwards from the date an employee uses any 
family and medical leave. 

3. You may request intermittent leave or reduced schedule leave to care for a family member 
with a serious health condition or if you have a serious health condition that warrants such a 
request. 

4. Employees shall be required to give thirty (30) days advance notice in the event of a 
foreseeable medical treatment. To assist us in arranging work assignments during your 
absence, we ask that you give us prior notice, to the extent possible, of an expected birth or 
adoption, as well as an indication, to the extent known, of your expected return date. To 
facilitate your return to work, we also ask that you provide us with two (2) weeks advance 
notification of your intended return date. Failure to do so may delay your return date. 

5. In appropriate circumstances, we may require you to be examined by a Company 
designated physician, at MEI's expense. In the event of a serious health condition to the 
employee or his or her child, spouse, or parent, creating a need for unforeseeable family or 
medical leave, the employee must provide us with notice, as soon as practicable, of any 
needed time off, and a written doctor's certificate. 
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6. For purposes of this policy, a child is defined as a natural, adopted, foster, stepchild or a 
legal ward.  

 

7. A parent is defined as the employee's or his/her spouse's natural, adoptive, or foster parent, 
stepparent, or legal guardian. 

 

8. A serious health condition is defined as a disabling physical or mental illness, injury, 
impairment, or condition involving 1) inpatient care in a hospital, nursing home, or hospice; 
or 2) outpatient care requiring continuing treatment or supervision from a health care 
professional. 

 

9. Leave of absence rights available to you under other sections of our policy shall be counted 
towards the total time off available under this section. 

 

10. A Family Care Leave that relates to the birth or adoption of a child must be completed within 
twelve (12) months of the birth or adoption. 

 

11. Upon completion of a leave granted under this section, you shall be reinstated to your 
original position, or an equivalent one, unless MEI notifies you that you are a key employee. 

 

12. If, due to your own medical circumstances, you are no longer able to perform your original 
job, you may apply to transfer to alternate suitable work, if available. 

 

13. While on a leave of absence provided for under this policy, we will continue your group 
health insurance benefits under the same terms as provided to other employees, for up to a 
maximum of twelve (12) weeks leave during any one (1) year period. If your leave extends 
beyond twelve (12) weeks, you shall be offered the opportunity to purchase continuing 
coverage under state and federal COBRA continuation rules. If an employee fails to return 
to work after expiration of the leave, the employee may be required to reimburse the 
Company for health insurance premiums paid during the leave. 

 

14. Other accumulated fringe benefits such as retirement, service credits, sick pay, vacation 
pay, and the like, shall be preserved at the level accrued as of commencement of the leave, 
but shall not accrue further during any such leave period. 

 

15. The pay allowances while on disability leave are based on an employee's length of service, 
as well as the state in which (s)he is employed. Disability laws may vary from state to state, 
and at all times our disability leave policy will be in compliance with the laws of the state in 
which you are employed. 

 

16. If additional family care or medical leave is required you must, prior to expiration of the 
family care or medical leave, submit additional certification to MEI. 
 

17. Should you seek a leave of absence for reasons other than described above, we will 
evaluate such a request based on particular circumstances present at that time, including 
but not limited to your current and anticipated work responsibilities, performance, and 
company needs. MEI reserves the right to refuse such a request at its sole discretion. 
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Disability (Including Pregnancy) Leave of Absence 
For employees ineligible for FMLA leave or whose FMLA has expired, MEI may grant an unpaid 
leave of absence for illness, disability or pregnancy. To request a disability leave of absence 
from your Chief Administrative Officer /supervisor, you should submit, or have someone submit 
for you, a statement of ill health or disability from your health care practitioner. (Pregnancy is 
treated, for the purposes of this policy, the same as an illness or disability.) An approved 
disability leave may be granted for up thirty (30) days. If necessary, you may request 
extensions in thirty (30) day increments for a maximum of ninety (90) days. Whenever possible, 
you are required to give as much notice as possible of your pending need for a disability leave 
of absence. 
 

In the case of pregnancy, please inform your Chief Administrative Officer / supervisor as soon 
as possible of the date you and your health care practitioner anticipate that you will begin your 
leave. Your job status will be protected in that we will make every effort to hold your position 
open for up to twelve weeks, or return you to a similar position if one is available, for which you 
may be qualified. 
 

At the time the disability leave begins, any accrued personal leave or sick leave will be used. 
Vacation time previously accrued (but not used) at that time will also be paid if the employee so 
desires. These benefits do not continue to accrue during a leave of more than thirty (30) days. 
This policy applies to all employees.  You should check with your supervisor or the Human 
Resource Department to determine your insurance coverage during a leave of absence. 
 

Employees who must remain away from work for more than the period of time allowed above 
will be considered terminated from employment. They are welcome to re-apply subject to MEI's 
usual hiring policies. 
 

Employees who develop an illness or physical condition that requires medical treatment or 
restrictions and precautions will be required to submit a health care practitioner’s statement. 
This statement must give approval that continued full-time employment in his or her present 
position will not jeopardize his or her health or the safety of others, in the event (s)he continues 
to work. A similar statement is required upon return from a disability leave. 
 

Should your attendance or job performance suffer during the period preceding and/or following 
a disability leave, we will accommodate you to the extent provided by law. 
 

Military Reserves or National Guard Leave of Absence 
Employees who serve in U. S. military organizations or state militia groups may take the 
necessary time off without pay to fulfill this obligation, and will retain all of their legal rights for 
continued employment under existing laws. These employees may apply accrued personal 
leave and unused earned vacation time to the leave if they wish, however, they are not obliged 
to do so.   You are expected to notify your Chief Administrative Officer / supervisor as soon as 
you are aware of the dates you will be on duty so that arrangements can be made for 
replacement during this absence. 
 

Accepting Other Employment or Going Into Business While on Leave of Absence 
If you accept any employment or go into business while on a leave of absence from MEI, you 
will be considered to have voluntarily resigned from employment with MEI as of the day on 
which you began your leave of absence. 
 

Employee Assistance Plan 
MEI provides an Employee Assistance Plan (or EAP) through Reliance Standard Life Health 
Management Systems of America.  The EAP is a professional counseling and referral service 
designed to help employees with family, emotional or other personal problems.  It is free to all 
employees, voluntary and strictly confidential. 
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Safety 
 

General Employee Safety 
MEI is committed to the safety and health of all employees and recognizes the need to comply 
with regulations governing injury and accident prevention and employee safety. Maintaining a 
safe work environment, however, requires the continuous cooperation of all employees. 
 

MEI will maintain safety and health practices consistent with the needs of our industry. If you 
are ever in doubt about how to safely perform a job, it is your responsibility to ask your Chief 
Administrative Officer / supervisor for assistance. Any suspected unsafe conditions and all 
injuries that occur on the job must be reported immediately. Compliance with these safety rules 
is considered a condition of employment. Therefore, it is a requirement that each Chief 
Administrative Officer / supervisor make the safety of employees an integral part of her/his 
regular management functions. It is the responsibility of each employee to accept and follow 
established safety regulations and procedures. 
 

MEI requires that you communicate with your Chief Administrative Officer / supervisor regarding 
safety issues. 
 

Reporting Safety Issues 
All accidents, injuries, potential safety hazards, safety suggestions and health and safety 
related issues must be reported immediately to your Chief Administrative Officer / supervisor or 
designee. If you or another employee is injured, you should contact outside emergency 
response agencies, if needed. If an injury does not require medical attention, a Supervisor and 
Employee Report of Accident Form must still be completed in case medical treatment is later 
needed and to insure that any existing safety hazards are corrected. The Employee's Claim for 
Worker's Compensation Benefits Form must be completed in all cases in which an injury 
requiring medical attention has occurred. 
 

Federal law (Occupational Safety and Health Administration) requires that we keep records of 
all illnesses and accidents that occur during the workday. The State Workers' Compensation 
Act also requires that you report any workplace illness or injury, no matter how slight. If you fail 
to report an injury, you may jeopardize your right to collect workers' compensation payments as 
well as health benefits. OSHA also provides for your right to know about any health hazards 
that might be present on the job. Should you have any questions or concerns, contact your 
Chief Administrative Officer / supervisor or designee for more information 
 

Parking Lot 
You are encouraged to use the parking areas designated for our employees. Remember to lock 
your car every day and park within the specified areas. 
 

Courtesy and common sense in parking will help eliminate accidents, personal injuries and 
damage to your vehicle and/or to the vehicles of other employees. If you should damage 
another car while parking or leaving, immediately report the incident, along with the license 
numbers of both vehicles and any other pertinent information you may have, to your Chief 
Administrative Officer / supervisor or designee.   MEI cannot be and is not responsible for any 
loss, theft or damage to your vehicle or any of its contents. 
 

Safety Rules 
Safety is everybody's business. Safety is to be given primary importance in every aspect of 
planning and performing all MEI activities. We want to protect you against injury and illness, as 
well as minimize the potential loss of production.   
 

Below are some general safety rules to assist you in making safety a regular part of your work. 
Your Chief Administrative Officer / supervisor may post other safety procedures in your 
department or work area. 
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Trash Disposal 
Keep sharp objects and dangerous substances out of the trashcan. Items that require special 
handling should be disposed of in approved containers. 
 
Cleaning Up 
To prevent slips and tripping, clean up spills and pick up debris immediately. 
 
Preventing Falls 
Keep aisles, work places and stairways clean, clear and well lighted. Walk, don't run. Watch 
your step. 
 
Falling Objects 
Store objects and tools where they won't fall. Do not store heavy objects or glass on high 
shelves. 
 
Work Areas 
Keep cabinet doors and file and desk drawers closed when not in use. Remove or pad torn, 
sharp corners and edges. Keep drawers closed. Open only one drawer at a time.  
 
Report Injuries 
Immediately report all injuries, no matter how slight, to your Chief Administrative Officer / 
supervisor or designee.  
 
Ask Questions 
If you are ever in doubt regarding the safe way to perform a task, please do not proceed until 
you have consulted a Chief Administrative Officer / supervisor. Employees will not be asked to 
perform any task that may be dangerous to their health, safety or security. If you feel a task 
may be dangerous, inform your Chief Administrative Officer / supervisor at once. 
We strongly encourage employee participation and your input on health and safety matters. 
Employees may report potential hazards and make suggestions about safety without fear of 
retaliation. We appreciate, encourage and expect this type of involvement! The success of the  
safety program relies on the participation of all employees. Though it is MEI's responsibility to 
provide for the safety, health and security of its workers during working hours, it is the 
responsibility of each employee to abide by the rules, regulations and guidelines set forth. 
Remember, failure to adhere to these rules will be considered serious infractions of safety rules 
and will result in disciplinary actions. 
 
Weapons 
MEI believes it is important to establish a clear policy that addresses weapons in the workplace. 
Specifically, MEI prohibits all persons who enter school property from carrying a handgun, 
firearm, knife, or other prohibited weapon of any kind regardless of whether the person is 
licensed to carry the weapon or not.  
 
The only exception to this policy will be police officers, security guards or other persons who 
have been given written consent by MEI to carry a weapon on the property. 
 
Any employee disregarding this policy will be subject to immediate termination. 
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Fire Prevention 
Know the location of the fire extinguisher(s) in your area and make sure they are kept clear at 
all times. Notify your Chief Administrative Officer / supervisor or designee if an extinguisher is 
used or if the seal is broken. Keep in mind that extinguishers that are rated ABC can be used 
for paper, wood, or electrical fires. Make sure all flammable liquids, such as alcohol, are stored 
in approved and appropriately labeled safety cans and are not exposed to any ignition source. 
 

In Case of Fire 
If you are aware of a fire, you should: 
 

§ Dial 911 or the local fire department. 
§ If possible, immediately contact your Chief Administrative Officer / supervisor.  
§ If the fire is small and contained, locate the nearest fire extinguisher. This should only be 

attempted by employees who are knowledgeable in the correct use of fire extinguishers. 
§ If the fire is out of control, leave the area immediately. No attempt should be made to fight 

the fire. 
 

When the fire department arrives, direct the crew to the fire. Do not re-enter the building until 
directed to do so by the fire department. 
 

Emergency Response Plan 
All schools will provide an Emergency Response Plan that will be reviewed at least annually by 
the school staff and made available in an area easily accessed by school employees.  All staff 
are responsible for reviewing the ERP and assisting the school’s administration in its 
implementation. 
 

Emergency Evacuation 
If you are advised to evacuate the building, you should: 
 

• Stop all work immediately. 
• Proceed with students to nearest exit, including emergency exit doors making sure all 

students are accounted for. 
• Contact outside emergency response agencies, if needed. 
• Exit quickly, but do not run. Do not stop for personal belongings. 
 

Proceed, in an orderly fashion, to a parking lot near the building. Be present and accounted for 
during roll call.   
 

Do not re-enter the building until instructed to do so. 
 

Housekeeping 
Neatness and good housekeeping are signs of efficiency. You are expected to keep your 
classroom neat and orderly at all times - it is a required safety precaution. 
 

If you spill a liquid, clean it up immediately. Do not leave, materials, or other objects on the floor 
that may cause others to trip or fall. Keep aisles, stairways, exits, electrical panels, fire 
extinguishers, and doorways clear at all times. 
 

Easily accessible trash receptacles and recycling containers are located throughout the 
building. Please put all litter and recyclable materials in the appropriate receptacles and 
containers. Always be aware of good health and safety standards, including fire and loss 
prevention. 
 

Please report anything that needs repairing or replacing to your Chief Administrative Officer / 
supervisor immediately. 
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Office Safety 
Office areas present their own safety hazards. Please be sure to: 
 

• Leave desk, file or cabinet drawers firmly closed when not in use. 
 

• Open only a single drawer of a file cabinet at a time. 
 

• Arrange office space to avoid tripping hazards, such as telephone cords or calculator 
electrical cords. 

 

• Remember to lift things carefully and to use proper lifting techniques. 
 
Security 
Maintaining the security of MEI schools and offices is every employee's responsibility. Develop 
habits that insure security as a matter of course. For example: 
 

• Always keep cash properly secured. If you are aware that cash is insecurely stored, 
immediately inform the person responsible. 

 

• Know the location of all alarms and fire extinguishers, and familiarize yourself with the 
proper procedure for using them, should the need arise. 

 

• When you leave MEI's premises make sure that all entrances and windows are properly 
locked and secured. 

 

Smoking 
In consideration of the reports of the Surgeon General of the United States and in keeping with 
Mosaica’s intent to provide a safe and healthy work environment, smoking as well as the use of 
any tobacco related product is prohibited throughout the work place as well as anywhere else 
on the Company grounds ( including school parking lot) at all times. 
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Workplace Policies 
 

This Employee Manual is designed to answer many of your questions about the practices and 
policies of MEI. Feel free to consult with your Chief Administrative Officer / supervisor for help 
concerning anything you don't understand. 
 

Communications 
Successful working conditions and relationships depend upon successful communication. Not only 
do you need to stay aware of changes in procedures, policies and general information, you also 
need to communicate your ideas, suggestions, personal goals or problems as they affect your work. 
 

In addition to the exchanges of information and expressions of ideas and attitudes which occur 
daily, make certain you are aware of and utilize all MEI methods of communication, including this 
Employee Manual, bulletin boards, discussions with your Chief Administrative Officer / supervisor, 
memoranda, staff meetings, newsletters, training sessions, and company e-mail and intranet. 
 

You will receive other information booklets, such as your insurance booklets, from time to time. You 
may take these booklets home so that your family may know more about your job and your benefits.  
In addition, you may receive letters from MEI. There is no regular schedule for distribution of this 
information. The function of each letter is to provide you and your family with interesting news and 
helpful information, which will keep you up-to-date on the events here at MEI.  All appropriate 
federal and state regulations will be posted in a public area. 
 
Ethical Professional Conduct and Standards 
Because Mosaica seeks public confidence and trust, all employees of MEI and MEI-managed 
schools are expected to maintain the highest standards of personal and professional conduct.  The 
decisions employees make and the work employees perform must meet the most demanding ethical 
standards and demonstrate the highest levels of achievement for their specific responsibilities.  
These standards include the following: 
 

v A commitment to the individual student and the belief that each student deserves a first rate 
education and is distinguished as a capable, unique person with particular interests, needs 
and abilities; the welfare of children is the first concern of the school community.   

 

v A commitment to offer students a rigorous program of study dedicated to core subjects and 
the Paragon Curriculum; the program and learning environment are characterized by 
truthfulness, equal opportunity, respect, integrity and fairness. 

  
v A commitment by the company and school leadership teams to provide the type of 

management that ensures excellence in teaching and learning, community support, and 
efficiency in operation, including the proper use of school assets (personnel, time, property, 
equipment and funds). 

 

v A commitment to support a company and school culture that focuses on high academic 
standards, good citizenship, responsibility, respect for others, and community involvement in a 
safe and secure environment.   

 

v A commitment to maintain just and courteous professional relationships with students, parents, 
staff members, and others. 

 

v A commitment to keep professional knowledge and skills current. 
 

v A commitment to show respect for persons, confidences and information designated as 
“confidential”. 

 

v A commitment to transact all business with the properly designated authorities of the school 
and company. 
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v A commitment to refrain from using school contacts and privileges to promote partisan politics, 
sectarian religious views, or self-serving propaganda of any kind. 

 

v A commitment to act in a collaborative manner with other individuals, working together in a 
spirit of tolerance and understanding.   

 

v A commitment to direct constructive criticism to the particular supervisor who has the decision-
making responsibility for improving the situation and to always follow the stated communication 
protocol. 

 

v To serve as a role model who acknowledges through actions and behaviors the critical value 
of human relationships in achieving personal and professional goals and organizational 
purpose. 

 
Mosaica Education, Inc. Code of Conduct 

 

Mosaica Education, Inc. (the “Company”) is committed to conducting its business in accordance with 
the highest standards of business conduct, and to full and accurate financial disclosure in 
compliance with applicable laws, rules and regulations.  This Code of Conduct which applies to all 
employees worldwide, including part time, temporary and contract employees sets forth specific 
policies to guide you in the performance of your duties. 
 

If you have any questions about the Code or its application to a specific situation, you should 
contact your supervisor, your Human Resources representative, or the General Counsel. 
 
We Comply with the Law 
As employees, officers and directors of a global company, each of us must comply with the letter 
and spirit of every applicable local, state, federal and foreign law or regulation. Violations of these 
laws can be extremely costly and can subject us to criminal penalties. Each of us is responsible for 
understanding the laws and regulations that relate to our jobs. Certain laws demand the attention of 
all of us. These include the following. 
 
Securities Laws – You may not buy, sell or recommend to others any company’s stock if you have 
“material inside information.” Engaging in securities trading while in possession of such information 
is a violation of both civil and criminal law. Material inside information is any information that, if it 
were made public, could affect any investor’s decision to buy or sell the stock of a company. All 
such information should be kept strictly confidential.  
 

Antitrust Laws – Antitrust laws generally prohibit agreements with competitors, suppliers or 
customers that constitute unlawful restraint of trade or price discrimination. This is a complex area, 
and those whose activities cause them to confront these issues, such as those in sales, must 
familiarize themselves with the antitrust laws.  
 

Laws Governing International Activities - If you are involved in international activities, you must 
be familiar with the Foreign Corrupt Practices Act. This Act generally prohibits payments to foreign 
officials to induce actions by them and requires us to maintain accurate books and records and a 
system of internal controls.  We are prohibited from taking any action in support of an international 
boycott not sanctioned by the U.S. government. If you are involved in our international operations, 
including the transmission of technical data over the Internet or other electronic means, you must be 
familiar with the export laws and our policies and procedures.  
 

Employment Laws – We are committed to providing a work environment that is free from all forms 
of discrimination, including sexual harassment and discrimination based on race, color, religion, 
gender, national origin, age, disability or other protected status. We provide equal opportunity in all 
of our employment practices and seek to ensure that each one of us is treated with fairness and 
dignity.  
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Occupational Health and Safety and Environmental Laws – We are committed to providing a 
healthy and safe work environment.  Each of us must abide by Company standards in safety 
matters, do our part to maintain a healthy and safe work environment and take the necessary steps 
to ensure our own safety and the safety of others. We do not condone, and we will not tolerate, 
illegal drug use or abuse of alcohol. We also respect and protect the environment. Therefore, each 
of us must adhere to environmental laws and regulations.  
 
We Avoid Conflicts of Interest 
A conflict of interest exists when an individual’s duty of loyalty to the Company is, or is perceived to 
be, prejudiced by actual or potential personal benefit from another source.  Conflicts of interest may 
result directly through our activities or indirectly through the activities of a family member, a person 
sharing our household or a person with whom we are associated.  You may not solicit or accept 
salaries, fees, commissions or any other type of compensation from any individual or organization 
that conducts or seeks to conduct business with Mosaica Education or one of our schools, and you 
may not have a material financial or other interest in those who deal with Mosaica Education or our 
schools without written approval from the Company’s Chief Executive Officer or the Chairman of the 
Board.  Mosaica’s officers and employees may not make a loan or extend credit to or receive a loan 
or credit from those who deal with Mosaica except from banking institutions in the ordinary course of 
business.  You must not directly or indirectly attempt to influence any decision of the Company in 
order to derive a personal or financial benefit.  In case of doubt, ask. 
 
We Protect Confidential Information 
Data, information and documents pertaining to Mosaica Education may be used only in the 
performance of our duties and may be disclosed or communicated to persons outside of the 
Company only to the extent that the information is needed by them in connection with their business 
relations with Mosaica Education, Inc.  Each of us is required to keep this information confidential 
during our employment or other relationship with Mosaica Education, Inc. and after our employment 
or other relationship terminates. This information includes our student and personnel records, 
school design and curriculum, our educational technology, any other intellectual property we use, 
business and financial information pertaining to sales, earnings, balance sheet items, business 
forecasts, business plans, acquisition strategies and other information of a confidential nature.  Any 
contact from the media should be referred to the Chief Executive Officer, and none of us should 
speak with the media without the prior approval of senior management. 
 
 We Use Email and the Internet for Work-Related Activities 
Mosaica Education, Inc. respects the individual privacy of each of us, but these privacy rights do not 
extend to our work-related conduct or to the use of Mosaica Education or school equipment and 
facilities, including telephones, email and Internet systems.  Mosaica may access and monitor your 
use of these systems at any time for any business purpose.  While we permit the incidental and 
occasional use of telephones and email for personal use, those messages are treated like work-
related messages, and Mosaica may monitor or disclose them, regardless of content. You may not 
engage in Internet social networking or similar Internet communications regarding Mosaica 
Education, Inc., its schools, or the students who attend them and you may not use the telephones, 
email and Internet systems for any improper or illegal purpose. 
 

We Do Not Make or Accept Improper Payments or Gifts 
Improper payments include anything of more than nominal value given to any person to obtain 
preferential treatment for either Mosaica Education, Inc. or an employee.  You may not solicit or 
accept gifts or favors of more than nominal value from persons who deal or seek to deal with the 
Company.  Likewise, you may not give such gifts or favors to these persons. 
 
We Do Not Use Mosaica Education, Inc. Assets or Funds for Political Contributions 
Except where permitted by law and approved by the Chief Executive Officer or Chairman of the 
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Board, none of us may use funds or assets of Mosaica Education, Inc. to support a political party, 
committee or candidate.  We will not reimburse you for political contributions.  If you wish to 
participate in political activities, you must do so during non-work hours and away from Mosaica 
Education, Inc. property.  
 

We Respect Mosaica Education, Inc. and Each Other 
Respect for Mosaica Education, Inc. means not only avoiding misuse of company funds and 
property. It includes identifying misuse and waste by others, creating and maintaining accurate 
books and records, safeguarding all types of information about Mosaica Education, Inc. and the 
schools it manages, complying with internal controls and procedures and avoiding conduct that 
interferes with functioning in your position to the best of your ability. Respect for others means 
respecting their property, their self-esteem and their contributions to the overall success of Mosaica 
Education, Inc. and our schools. 
 

We Acknowledge Special Ethical Obligations for Financial Reporting 
It is of critical importance that our financial statements and those of the schools and other programs 
we manage be accurate and timely prepared.  Depending on their positions with the Company, 
employees, officers or directors may be called upon to provide information to ensure that the 
Company’s and its schools’ reports and public communications are complete, fair and 
understandable.  Mosaica Education expects all of its personnel to take this responsibility seriously 
and to provide prompt and accurate answers to inquiries related to disclosure requirements and 
compliance reports.  The Chief Executive Officer, Chief Financial Officer and Finance Department 
personnel have a special role both to adhere to these principles themselves and also to ensure that 
a culture exists throughout the organization that ensures the fair and timely reporting of our financial 
results and condition. The Chief Executive Officer, Chief Financial Officer and Finance Department 
personnel, in addition to adhering to all other provisions of this Code of Conduct, are responsible for 
promptly bringing to the attention of the Audit Committee of the Board any material information that 
affects the disclosures made by the Company in its financial statements and for otherwise assisting 
the Audit Committee and the Board in fulfilling their responsibilities. 
 

Your Responsibility 
Adherence to the Code is the obligation of each employee, officer and director.  Any failure to 
comply with the Code will not be tolerated and will result in disciplinary action, which may include 
termination of employment. 
 

If you have any questions about the Code or how it applies to a particular situation or transaction, 
you should contact your supervisor, your Human Resources representative or the General Counsel. 
 

If you learn of a situation that you believe may be in conflict with the Code, you should contact your 
supervisor, your Human Resources representative or the General Counsel immediately.   
We will keep the information that you provide during an investigation confidential to the greatest 
extent possible. 
 

Whistleblower Hotline 
In order to provide employees, officers and directors a means to report potential wrongdoing, 
Mosaica Education, Inc. has established a whistleblower hotline telephone number (212-232-0305 
ext. 234) and an email address (internalaudit@mosaicaeducation.com).  

All allegations will be taken seriously, whether the reporting person is identified or chooses to 
remain anonymous. The Audit Committee of the Mosaica Board of Directors will receive a report of 
each complaint and a follow-up report on actions taken. 
We will investigate fully any suspected violation of this Code.  All of us are required to cooperate 
fully with any investigation and to provide truthful, complete and accurate information.   
 

If requested, we will endeavor keep the information that you provide during an investigation 
confidential to the extent possible consistent with a full and fair investigation of the allegation. 
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Non-Retaliation 
Any form of retaliation or adverse action against any employee, officer or director for reporting in 
good faith a suspected violation of this Code or for assisting in a complaint investigation will not be 
tolerated and is prohibited. 
 
Waivers 
Any waiver of this Code for executive officers or directors may be made only by resolution of the 
Board of Directors or a committee thereof.  Any waiver for other officers or employees may be made 
only by the Chief Executive Officer. 
 

Whistleblower Policy 
What is a Whistleblower? 
A “Whistleblower” is a person who reveals potential wrongdoing within an organization to those in 
positions of authority. 
 

SCOPE: 
This policy applies to all Mosaica Education, Inc. employees worldwide, including part time, 
temporary and contract employees.  It also applies to employees of schools managed by Mosaica or 
one of its subsidiaries.  
 

PURPOSE: 
Mosaica Education, Inc. is committed to high standards of ethical, moral and legal business 
conduct. In line with this commitment and Mosaica’s commitment to open communication, this policy 
aims to provide an avenue for employees to raise concerns and receive assurance that they will be 
protected from reprisals for whistleblowing in good faith.  
 

POLICY: 
The whistleblowing policy is intended to cover serious concerns that could have a material impact 
on Mosaica, such as actions that: 

• May lead to incorrect financial reporting; 
• Are unlawful; 
• Are not in line with company policy, including the Code of Conduct; or 
• Otherwise amount to serious improper conduct. 

 

 

SAFEGUARDS:   
Harassment or Victimization 
Harassment or victimization of the complainant will not be tolerated. 
  
Confidentiality 
Every effort will be made to protect the complainant’s identity consistent with the obligation to 
investigate complaints thoroughly and fairly.  
 

Anonymous Allegations 
We encourage employees to put their names to allegations because follow-up questions and other 
investigatory procedures may not be possible unless the source of the information is known. 
Nonetheless, concerns expressed anonymously will be investigated, with consideration given to: 

§ The seriousness of the issue raised;  
§ The credibility of the concern; and  
§ The likelihood of confirming the allegation from attributable sources.  

 

Malicious Allegations 
Malicious allegations may result in disciplinary action.  
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PROCEDURE:   
Process For Raising A Concern 
 

Reporting 
The whistleblowing procedure is intended to be used for serious and sensitive issues.  
Serious concerns relating to financial reporting, unethical or illegal conduct should be reported as 
follows: 

§ Whistleblower Hotline 
212-232-0305, ext.234 or  
internalaudit@mosaicaeducation.com  

§ Mailing address alternative for written documents: 

Director of Internal Audit 
Mosaica Education, Inc. 
42 Broadway, Suite 1039 
New York, New York 10004 

 
Employment-related concerns should continue to be reported through your normal channels such as 
your supervisor. In those instances where you do not wish to discuss employment-related concerns with 
your supervisor, please contact your local HR representative or Director of Human Resources at                
404-841-2305, Extension 111.   
 

How a Complaint Will Be Handled 
The action taken will depend on the nature of the concern.  The Audit Committee of the Mosaica 
Education Board of Directors receives a report on each complaint and a follow-up report on actions 
taken.  
 

Initial Inquiries 
Initial inquiries will be made to determine what type of investigation may be appropriate and the form that 
it should take.  Some concerns may be resolved by agreed action without the need for investigation. 
 

Report to Complainant 
The complainant will be given the opportunity to receive follow-up on their concern in two weeks: 

§ Acknowledging that the concern was received;  
§ Indicating how the matter will be dealt with;  
§ Giving an estimate of the time that it will take for a final response;  
§ Telling them whether initial inquiries have been made;  
§ Telling them whether further investigations will follow, and if not, why not.  

 

Further Information 
The amount of contact between the complainant and the body investigating the concern will depend on 
the nature of the issue and the clarity of information provided. Further information may be sought from 
the complainant. 
 

Information on Outcome 
Subject to legal constraints the complainant will receive information about the outcome of any 
investigations. Mosaica Education, Inc. reserves the right to modify or amend this policy at any 
time as it may deem necessary or necessary. 

 

Professional Code of Ethics in Testing 
 

Mosaica Education, Inc. (MEI) and the Charter Schools in it’s network form an academic community 
dedicated to creating and maintaining an environment for learning that promotes respect, integrity, 
and human diversity.  We are committed to the individual student.  We recognize that each student 
is a capable, unique person with particular interests, needs, abilities and family background, who 
deserves a first-rate education.  We are firmly committed to the collection of high quality, 
independent and unbiased measures of student academic performance and knowledge.  This Code 

mailto:internalaudit@mosaicaeducation.com
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of Ethics defines the principles that are the foundation for fair and accurate test administration and 
data collection. 
 

Why test?  
 

The Student: 
 

¶ To identify starting points for monitoring year-to-year academic development  
¶ To help develop a personalized learning plan  
¶ To determine how best to adapt materials and instructional practices to address each student’s 

needs 
¶ To identify academic strengths and weaknesses in order to guide the learning process toward 

achievement of curriculum goals, including possible early intervention strategies 
¶ To track on-going skill development in incremental measures 
 

The School Community: 
 

¶ To obtain information on which to base instructional decisions 
¶ To determine instructional gaps that need to be addressed  
¶ To offer content and teaching strategies that will ensure student mastery of the school’s 

academic standards 
¶ To use results as one of many sources of data collection by which to gauge school effectiveness  
¶ To promote student learning 
 

Ethics Statement 
Everyone associated with the education of children, including Mosaica Education’s corporate staff 
and leadership team, the schools administrative and leadership teams, the classroom instructional 
staff and the support staff, has the obligation to provide a classroom atmosphere based on the 
principles of firm, fair and consistent practices, respect for individual children and the development 
of responsible citizenship.  Everyone associated with the education of children will conduct himself 
or herself according to professional, ethical principles.  Moreover, each professional in this 
organization will serve as a role model who acknowledges through actions and behaviors the critical 
value of human relationships in achieving personal and professional goals.  We will all abide by the 
tenets of our organizational purpose of opening portals of opportunity for all students and the 
families that we serve.      
 
Ethics in testing 
The CAO and school leadership team will: 
 

¶  Ensure that school personnel understand the content and protocols of state and local testing policies 
¶  Implement the school’s testing policies/ procedures to ensure that all students are tested fairly 
¶  Work with the Regional VP, the Director of Curriculum Implementation and MEI’s special program 

coordinator to oversee the ordering and administration of the appropriate national standardized test.  This 
will ensure compliance with the requirements of the school’s charter and with NCLB, and will allow the 
school to take advantage of cost savings and superior customer service. 

¶  Plan and schedule test administration times according to calendar blocks specified by the examination 
form.  This is vital for norm-group validity 

¶  Ensure that tests are utilized only for the purposes for which they are designed 
¶  Inventory shipments and report any discrepancies 
¶  Ensure test security before, during and after test administration by storing test materials in a secure, 

locked area 
¶  Limit access to test materials to school personnel authorized for that purpose.  No other personnel should 

be allowed to handle the materials in any way prior to the administration of the test.  Under no 
circumstances should anyone, include those who have authorized access to handle test materials be 
allowed to review the tests or analyze test items prior to test administration.  

¶  Ensure that personnel with access to test materials do not use those materials for personal gain 
¶  Identify, and train personnel, proctors, and backup personnel for test administrations and appropriate 

testing procedures and protocols 
¶  Assign trained proctors, as needed, for test administrations 
¶  Ensure that test materials are not distributed until immediately prior to the test administration 
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¶  Ensure that each building level test coordinator and test administrator is trained in the implementation of 
procedural modifications used during test administration 

¶  Ensure that students who need accommodations in testing receive them 
¶  Ensure that the need for test modifications is thoroughly documented and that modifications are limited to 

the documented need 
¶  Ensure student confidentiality 
¶  Ensure the appropriate test-taking atmosphere is provided uniformly and consistently throughout the 

school 
Teachers will: 
 

¶ Provide instruction that meets or exceeds the standard course of study that addresses the needs of the 
specific students in the class 

¶ Help students to improve test-taking skills by: 
Ø  Promoting student understanding as to why tests are administered 
Ø  Maintaining a positive attitude, with awareness that students are highly influenced by the attitude of the 

teacher 
Ø  Familiarizing students with test question formats and test terminology throughout the regular course of 

classroom instruction 
Ø  Teaching them test-taking strategies and providing practice sessions to help them understand: 

1. How to mark the answers in a booklet or in the document 
2. Why it is vital to follow along with the teacher 
3. How to pace themselves 
4. What to do when they don’t know an answer to a question 

Ø  Teaching proactive and ethical ways to prepare for test-taking 
Ø  Empowering students to recognize what they have learned and mastered to prepare for the test thus 

lessening their test-taking anxiety and helping them to recognize their test readiness 
Ø  Explaining that even though they will do their best, they may not know the answers to all questions 

¶ Maintain test security and accountability of test materials 
¶ Administer tests according to the directions in the administration manual and other materials developed by 

the test publisher 
¶ Administer tests to all eligible students 
¶ Read the directions exactly the way they are written in the manual 
¶ Monitor student test taking behavior as they are involved in the tasks 
¶ Supervise proctors during the testing sessions to maintain standardization 
¶ Maintain the time limitations, as prescribed in the administration manual 
¶ Ensure that no student or class group is given an advantage 
¶ Ensure that no student or class group is put at a disadvantage 
¶ Ensure that all students have the same opportunity to demonstrate their achievement of the content 

presented by the test 
¶ Maintain accurate records using the matrix provided with test material 
¶ Report all testing irregularities to the school test coordinator or CAO 
¶ Provide a positive test-taking climate 
¶ Ensure that testing materials and procedures are not used for personal gain 
 

Analysis and Reporting 
¶ Test scores will be used appropriately and school personnel will analyze and report test data ethically and 

within the limitations prescribed by state and local mandates and MEI guidelines 
¶ Confidentiality of individual students’ results will be maintained at all times 
¶ Test items or associated materials on a secure test shall not be shared with the public 
¶ Data analysis of test scores for decision-making purposes shall be based upon appropriate standards 
 

Unethical Testing Practices include, but are not limited to, the following: 
¶ Encouraging students to be absent the day of testing 
¶ Undermining the importance of the test, so as to skew the data 
¶ Using secure test items for instruction 
¶ Changing student responses at any time 
¶ Interpreting, explaining, or paraphrasing the test directions or the test items 
¶ Reclassifying students solely for the purpose of avoiding mandated testing 
¶ Not testing all eligible students 
¶ Failing to provide needed modifications during testing, if available 
¶ Modifying scoring programs including answer keys, equating files, and lookup tables  
¶ Modifying student records solely for the purpose of raising test scores 
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¶ Misleading the public concerning the results and interpretations of test dataUsing testing materials and 
procedures for personal gain 

 
Computer Software (Unauthorized Copying) 
MEI does not condone the illegal duplication of software. The copyright law is clear. The copyright 
holder is given certain exclusive rights, including the right to make and distribute copies. Title 17 of 
the U.S. Code states that "it is illegal to make or distribute copies of copyrighted material without 
authorization" (Section 106). The only exception is the users' right to make a backup copy for 
archival purposes (Section 117). 
 
The law protects the exclusive rights of the copyright holder and does not give users the right to 
copy software unless the manufacturer does not provide a backup copy. Unauthorized duplication of 
software is a federal crime. Penalties include fines up to and including $250,000, and jail terms of 
up to five (5) years. 
 
Even the users of unlawful copies suffer from their own illegal actions. They receive no 
documentation, no customer support and no information about product updates. 
 
1. MEI licenses the use of computer software from a variety of outside companies. MEI does not 

own this software or its related documentation and, unless authorized by the software 
manufacturer, does not have the right to reproduce it. 

 

2. With regard to use on local area networks or on multiple machines, MEI employees shall use the 
software only in accordance with the software publisher's license agreement. 

 

3. MEI employees learning of any misuse of software or related documentation within the company 
must notify their Chief Administrative Officer / supervisor or MEI legal counsel immediately. 

 

4. According to the U.S. Copyright Law, illegal reproduction of software can be subject to civil 
damages and criminal penalties, including fines and imprisonment. MEI employees who make, 
acquire or use unauthorized copies of computer software shall be disciplined as appropriate 
under the circumstances. Such discipline may include termination. 
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Telephone, Computer, Electronic Mail, and Voice Mail Usage Policy 
 

MEI makes every effort to provide the best available technology to those performing services for 
MEI. In this regard, MEI has installed, at substantial expense, equipment such as telephones, 
computers, electronic mail, and voice mail. This policy is to advise those who use our business 
equipment on the subject of access to and disclosure of computer-stored information, voice mail 
messages and electronic mail messages created, sent or received by MEI's employees with the use 
of MEI's equipment. 
 

This policy also sets forth policies on the proper use of the telephone, computer, voice mail, and 
electronic mail systems provided by MEI. 
 

MEI property, including telephones, computers, electronic mail and voice mail, should only be used 
for conducting company business. 
 

Incidental and occasional personal use of company computers and our voice mail and electronic 
mail systems is permitted, but information and messages stored in these systems will be treated no 
differently from other business-related information and messages, as described below. 
 

The use of the electronic mail system may not be used to solicit for commercial ventures, religious 
or political causes, outside organizations, or other non-job related solicitations. Furthermore, the 
electronic mail system is not to be used to create any offensive or disruptive messages. Among 
those which are considered offensive, are any messages which contain sexual implications, racial 
slurs, gender-specific comments, or any other comments that offensively address someone's age, 
sexual orientation, religious or political beliefs, national origin, or disability. In addition, the electronic 
mail system shall not be used to send (upload) or receive (download) copyrighted materials, trade 
secrets, proprietary financial information, or similar materials without prior authorization. 
 

Although MEI provides certain codes to restrict access to computers, voice mail and electronic mail 
to protect these systems against external parties or entities obtaining unauthorized access, 
employees should understand that these systems are intended for business use, and all computer 
information, voice mail and electronic mail messages are to be considered as company records. 
 

MEI also needs to be able to respond to proper requests resulting from legal proceedings that call 
for electronically stored evidence. Therefore, MEI must, and does, maintain the right and the ability 
to enter into any of these systems and to inspect and review any and all data recorded in those 
systems. Because MEI reserves the right to obtain access to all voice mail and electronic mail 
messages left on or transmitted over these systems, employees should not assume that such 
messages are private and confidential or that MEI or its designated representatives will not have a 
need to access and review this information. Individuals using MEI's business equipment should also 
have no expectation that any information stored on their computer - whether the information is 
contained on a computer hard drive, computer disks or in any other manner - will be private. 
 

MEI has the right to, but does not regularly monitor voice mail or electronic mail messages. MEI will, 
however, inspect the contents of computers, voice mail or electronic mail in the course of an 
investigation triggered by indications of unacceptable behavior or as necessary to locate needed 
information that is not more readily available by some other less intrusive means.  The contents of 
computers, voice mail, and electronic mail, properly obtained for some legitimate business purpose, 
may be disclosed by MEI if necessary within or outside of MEI.  Given MEI's right to retrieve and 
read any electronic mail messages, such messages should be treated as confidential by other 
employees and accessed only by the intended recipient. 
 

MEI's CEO will review any request for access to the contents of an individual's computer, voice mail, 
or electronic mail prior to access being made without the individual's consent. 
 

Any employee who violates this policy or uses the electronic communication systems for improper 
purposes may be subject to discipline, up to and including termination. 
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Telephone Use 
When at work and on duty, telephones are to be used for school/job-related purposes and for 
personal emergencies only.  Personal emergencies are interpreted as critical quality of life activities, 
for example, communicating with physicians and medical labs regarding health advisement issues, 
lab tests, etc. relating to yourself or a member of your immediate family and other reasons 
conforming to the character of the foregoing.  To avoid misunderstandings regarding personal 
emergency calls, it is advisable to alert your supervisor, or their designee, regarding any special 
circumstances that may require personal use of business phones. 
 

Property/Computer Distribution and Use Policy 
All MEI/charter school property issued to you, including all documents, records, data, notebooks, 
notes, reports, proposals, lists, correspondence, specifications, drawings, blueprints, sketches, 
materials, other documents or property, or reproductions of any aforementioned items, computer 
equipment, keys, petty cash and all other property belonging to Mosaica Education, Inc. or school 
must be returned to MEI at the time of your termination. You will be asked to sign an Exit 
Certification Form upon termination stating that you have returned all property issued to you from 
MEI.  You may be held responsible for any lost or damaged items. 
 

School Employee Use of Technology Policy and Ethics Agreement 
 

Technology 
 

§ All employees are responsible for appropriate technology use of the company’s and the 
school’s computing network, services and resources for the sole purpose related to their 
employment. This use is a privilege that can be revoked and sanctioned at any time. 

§ All employees should know that computer files, data, email and voice mail are not private 
and are subject to monitoring to insure the security and integrity of the system. The network 
should not be used to transmit confidential information about students, employees, or school 
affairs. 

§ Employees should obey the school’s computing and technology policies and regulations. 
Failure to do so will cause disciplinary action, revocation of the user account, and legal 
action as appropriate  

§ The school’s administrative team will provide to all employees using the network, copies of 
related policies, regulation and school guidelines. 

§ Employees are responsible and accountable for receiving scheduled training and staff 
development. 

§ Employees should keep personal account numbers, home addresses and phone numbers 
private. Employees will use the system only under the account provided through the school. 

§ Employees will not use the system for personal gain, advertisement, and political and 
commercial use. 

§ Employees will follow copyright law, and will not engage in unethical practices forbidden by 
the school or the law.  Copyright material may be downloaded for personal use only in 
accordance with copyright law. 

§  Employees will not use the system to transmit obscene, threatening, disruptive or sexually 
explicit material. Transmission of dangerous information that can cause bodily harm, 
harassment and defamation is strictly prohibited. 

§ Vandalism, including uploading, downloading, or creating computer viruses and malicious 
attempts to destroy or disrupt school equipment, data or any other user will result in the 
cancellation of user privilege, school disciplinary action and legal prosecution. 

§ Employees will not read other user’s email or files or interfere with other user’s ability to 
transmit and receive email. Employees will not try to delete, copy, modify or forge other 
user’s mail, date or files. 

§ All employees will report any breech of security or abuse of the network to the appropriate 
staff. 
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Ethics Statement 
§ Employees will only use the network and services for the purpose of MEI employment. 
§ Authorized functions will include: log on identification, password, workstation identification, 

user identification, and file’s protection procedures. 
§ Employees will not disclose sensitive and security information related to the system and will 

not release or share unauthorized and personal information about others or myself over the 
system. 

§ Employees are responsible to know the policies related to the ethical use of e-mail  
§ Employees will read and will follow the policies for web page design. 
§ Employees agree to follow all laws; policies and procedures related to security, copyright, 

privacy, licensing, and computer ethics rules as described under the school guidelines. 
§ Any policy violation with the terms of this agreement is the employee’s responsibility to report 

through appropriate channels. 
§ Employees understand the terms of this agreement and accept responsibility for following 

the school’s ethics code for technology use. Furthermore, employees who should violate this 
agreement will be subject to disciplinary action and possibly legal prosecution. 

 
Dress Code and Personal Appearance 
A neat, clean, and professional appearance by the entire staff is very important to the environment 
of the company and the school.  Wearing acceptable clothing, keeping fingernails at an appropriate 
length, etc., are necessary to maintain professional standards, and yet we recognize the need for 
comfortable clothing for our teaching staff. 
 

Our expectation is that all clothing should be in good repair, wrinkle free and clean.  Some examples 
of acceptable clothing would be: pants, shirts, skirts, dresses, sweaters, culottes and sensible shoes 
(high heels only under 2”).  A jacket or sweater must be worn over all sleeveless dresses or shirts.  
If questions arise regarding appropriateness of dress and grooming the decision of the 
supervisor/CAO and will be final. 
 

The following types of clothing are examples of, but not limited to, what is not acceptable: tube-tops, 
halter tops, blue jeans, cut-off’s, shorts, shirts with unacceptable logos, torn or frayed clothing, 
denim, revealing clothing, sweat pants, flip flops, open toed shoes, excessively long dangling 
jewelry.  Other than earrings, jewelry for body piercing should not be worn at work.  Body tattoos 
that are visible and considered by the supervisor to be offensive will need to be covered while at 
work or attending school functions. Please understand that you are expected to dress and groom 
yourself in accordance with accepted professional and business standards including hair color and 
style.  Men are required to wear collared shirts and neckties.  Pique/polo shirts with the company or 
school logo paired with pants/skirts may be worn on days or occasions designated by the 
supervisor/CAO. 
 
Drug-Free Workplace Policy 
Employees who violate any of the following work rules will be subject to discipline up to and 
including discharge. 

 

a.  Use, possession, manufacture, distribution, dispensation, or sale of illegal drugs or 
alcohol, on employer premises, in employer-supplied vehicles, or during working hours. 

 

b.  Being under the influence of an illegal drug or alcohol on employer premises, in 
employers supplied vehicles, or during work hours.  "Being under the influence" of 
alcohol is defined as a blood alcohol content of .04; "being under influence" of an illegal 
drug is defined as testing positive at a specified level. 

 

c. Refusing consent to testing or refusing to submit a urine, blood, breath, or other sample 
when requested by management. 
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d. Refusing to submit to an inspection when requested by management. 
 

e.  Failing to adhere to the requirements of any drug or alcohol treatment or counseling 
program in which the employee is enrolled. 

 

f. Conviction under any criminal drug statute, or failure to inform the employer within one 
(1) day after a conviction. 

 

g.  Use or possession of an illegal drug during non-work time. 
 
All applicants and employees will be subject to pre-employment and reasonable suspicion 
substance abuse testing. 
 

Under certain circumstances the employer will consider continuing the employment of an employee 
who has violated a substance abuse rule on a one time only basis, or of an employee who has 
volunteered that (s)he has a substance abuse problem, provided the employee has entered into an 
approved treatment or counseling program.  A determination of continued employment will be based 
upon consideration of the nature of the rule violated, the specific circumstances involved, as well as 
the employee's overall work record.  A second rule violation will result in automatic employment 
termination. 
 

Employees who enter into a drug or alcohol treatment or a counseling program may, at the 
employer's discretion, be required to comply with more stringent testing or other requirements than 
found in this policy. 
 
No Solicitation/ Distribution Policy 
Non-employee visitors have a limited right of access to our facilities and should only be on our 
property for purposes directly related to company business or, in the case of parents, their children's 
education. Visitors who are not visiting for the purpose of directly dealing with company business or 
their child should report to the Administrative Office and will only be allowed visitation for purposes 
of proper sales or maintenance and repair.  Non-entities may not solicit or distribute literature on 
MEI or Academy property for any purposes. Exceptions to this policy can be obtained only through 
administrative approval to non-employee representatives of a limited number of charitable non-profit 
organizations. 
 

Employees may not engage in solicitation or in the distribution of literature during working time in 
working areas.  Working time means the period scheduled for the performance of job duties, not 
including meal times, break times, or other periods when employees are properly not engaged in 
performing work-related duties. Employees on their meal times, break times, or other non-working 
times may not solicit or distribute literature to other employees during the working time of such 
employees. 
 

Bulletin boards on employer property are to be used for official purposes only to notify employees 
about information approved in advance by management.  Only those management employees 
designated by Mosaica, Education, Inc. may post material on, or remove material from, official 
bulletin boards. 
 

Expense Reimbursement 
You must have your Chief Administrative Officer / supervisor's written authorization (usually by way 
of a requisition or purchase order) prior to incurring an expense on behalf of MEI or the school. To 
be reimbursed for all authorized expenses, you must submit an expense report accompanied by 
itemized, original receipts and it must be approved by your Chief Administrative Officer / supervisor. 
Please submit your expense report each week, as you incur authorized reimbursable expenses. In 
order for MEI to keep records and accounting accurate and current, expense reports older than 
three (3) months may not be honored. 
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Personal Use of Company Property 
In some instances, employees may be allowed to borrow certain MEI or school equipment for their 
own personal use while on our premises unless it conflicts with Board policy. In no instance may this 
be done off our premises, or without prior management approval. You understand and agree that 
MEI is not liable for personal injury incurred during the use of company property for personal 
projects. As a MEI employee, you accept full responsibility for any and all liabilities for injuries or 
losses that occur, or for the malfunction of equipment. You are responsible for returning the 
equipment in good condition, and you agree that you are required to pay for any damages that 
occur while using the equipment for personal projects. 
 

Relatives 
Mosaica recognizes that it may employ members of the same family.  However, one family member 
may not directly or indirectly supervise another or process, review, or audit the work of another 
without written approval from the supervisor of the highest-ranking employee.  Furthermore, 
confidential information may never be shared among family members employed by Mosaica or the 
school.  Confidential information includes, without limitation, student and employee confidential 
information, “know how”, trade secrets, customer lists, operational methods, curriculum 
development, research projects and any other business affairs of Mosaica not generally known to 
the public. 
 

Violence in the Workplace Policy 
MEI has adopted a policy prohibiting workplace violence. Consistent with this policy, acts or threats 
of physical violence, including intimidation, harassment, and/or coercion, which involve or affect MEI 
and/or the school or which occur on MEI or school property will not be tolerated. 
 

Acts or threats of violence include conduct which is sufficiently severe, offensive, or intimidating to 
alter the employment conditions at MEI or the school, or to create a hostile, abusive, or intimidating 
work environment for one or several employees. Examples of workplace violence include, but are 
not limited to, the following: 
 

1. All threats or acts of violence occurring on MEI/school premises, regardless of the relationship 
between MEI, the school and the parties involved. 

2. All threats or acts of violence occurring off MEI/school premises involving someone who is 
acting in the capacity of a representative of MEI/school. 

 

Specific examples of conduct that may be considered threats or acts of violence include, but are not 
limited to, the following: 
 

1. Hitting or shoving an individual. 
2. Threatening an individual or his/her family, friends, associates, or property with harm. 
3. Intentional destruction or threatening to destroy MEI/school property. 
4. Making harassing or threatening phone calls. 
5. Harassing surveillance or stalking (following or watching someone). 
6. Unauthorized possession or inappropriate use of firearms or weapons. 
 

MEI prohibition against threats and acts of violence applies to all persons involved in MEI/school 
operation, including but not limited to personnel, contract, and temporary workers and anyone else 
on MEI/school property. Violations of this policy by any individual on MEI/school property will lead to 
disciplinary action, up to and including termination and/or legal action as appropriate.  Every 
employee is encouraged to report incidents of threats or acts of physical violence of which he/she is 
aware. The report should be made to your Chief Administrative Officer / supervisor. 
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Bullying Behavior 

MEI will not tolerate bullying behavior in its schools or workplace.  Whether directed at co-workers, 
students, parents or others, bullying behavior is destructive to a harmonious environment and has a 
negative impact on individuals, overall educational quality, and workplace productivity. 
 

Bullying includes but is not limited to: 
1. Verbal abuse such as the use of derogatory remarks, insults and epithets.  
2. Verbal or physical conduct that a reasonable person would find threatening, intimidating or 

humiliating.  
3. Shunning an individual or group . 
4. The gratuitous sabotage or undermining of a person’s work performance.  
5. Malicious gossip, speculation and/or false accusations. 
6. Public humiliation.  
7. Encouraging others to turn against a person being tormented. 

 

Corrective Action  

Because of our mission to provide a world-class education through teaching and example, MEI 
maintains the highest standards of conduct and job performance for all its employees.  We value 
and acknowledge every employee’s effort to meet those standards.   
 

We also recognize, that on occasion there will be individual lapses in conduct and/or performance.  
The principle purpose of the corrective action process is corrective, not punitive.  When appropriate, 
employees are provided a reasonable opportunity to improve if appropriate.  Corrective action may 
be initiated at any time during an employee’s service with the school.   
 

ð Performance is how an employee performs his or her job 
ð Conduct is how an employee behaves on the job 
 

The corrective action process generally consists of four steps: 

1. Verbal Warning 
2. Written Warning 
3. Final Warning 
4. Termination of Employment 

 

In some situations, circumstances may warrant skipping one or more steps in the process.  The 
Regional Vice President and the Human Resources Department will be consulted prior to this 
occurring.  Corrective action is an ongoing process taking prior infractions into account.  The 
process does not start over each time a different problem arises. 
 

Every effort will be made to investigate completely the circumstances prior to taking corrective 
action.   
 

All corrective action will remain in effect for the period of the warning.  If there are no further 
infractions during the warning period, the corrective action will be considered inactive for the 
purposes of this procedure.  Documentation will not be discarded, but will be retained in the 
confidential section of the employee’s personnel file. 
 

An employee with a current corrective action on file is not eligible for promotions or 
transfers during the warning period.  An employee with a current Written or Final Warning is 
ineligible for a salary increase.  
 

All employees will be treated in a fair and consistent manner with regard to any corrective action 
taken. 
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Separation of Employment 
 

Termination of Employment 
MEI operates under the principle of at-will employment. This means that neither you nor MEI 
has entered into a contract regarding the duration of your employment. You are free to 
terminate your employment with MEI at any time, with or without reason. Likewise, MEI has the 
right to terminate your employment, or otherwise discipline, transfer, or demote you at any time, 
with or without reason, at the discretion of MEI. 
 

If you find it necessary to resign, you should provide at least two weeks (instructional staff and 
leadership staff must provide three weeks) advance notice in writing to your supervisor 
indicating the last day of work.  This date will be considered the effective date of your 
resignation.  
 

MEI/school property such as keys, computers, credit cards, forms, money, etc., must be 
returned by each employee and access codes and passwords disclosed to the Chief 
Administrative Officer/designee prior to the last day of work. 
 

If you have Direct Deposit your final pay will be issued as a live check.  If you are not able to 
pick up your final paycheck in person, then your check will be mailed to your last known 
address.  It is your responsibility to notify the school of any address, telephone or other 
changes in contact information.  Please note that your failure to submit changes in a timely 
manner may lead to a delay in you receiving your final paycheck, tax (W-2), and benefits 
information. 
 

Insurance Conversion Privileges  
According to the Federal Consolidated Omnibus Budget Recalculated Act (COBRA) of 1985, in 
the event of your termination of employment with MEI, except for gross misconduct or loss of  
eligibility to remain covered under our group health insurance program, you and your eligible 
dependents may have the right to continued coverage under our health insurance program for a 
limited period of time at your own expense. 
 

At your exit interview or shortly after termination, you will receive a letter that defines how you 
can continue the medical, dental and vision insurance coverage you currently have as an 
employee who is eligible for continuation. Consult your Chief Administrative Officer / Benefits 
Coordinator for additional details. 
 

Exit Interview 
In the event of your resignation, your CAO or MEI management will make every attempt to 
conduct an exit interview to discuss your reasons for leaving and any other impressions that 
you may have about the school. During the exit interview, you can provide insights into areas 
for improvement that MEI can make.  
 

In the event you would like to submit this information confidentially you may request an Exit 
Survey Form.  Once you have completed the form it should be forwarded to the Human 
Resources Department. 
 

Return of Company Property 
All MEI/charter school property issued to you, including all documents, records, data, 
notebooks, notes, reports, proposals, lists, correspondence, specifications, drawings, 
blueprints, sketches, materials, other documents or property, or reproductions of any 
aforementioned items, computer equipment, passwords, keys, petty cash and all other property 
belonging to Mosaica Education, Inc. or the Academy must be returned to the Chief 
Administrative Officer/supervisor at the time of your termination of employment. You will be  
asked to sign an Exit Certification Form upon termination stating that you have returned all 
property.  You may be held responsible for any lost or damaged items.  
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Former Employees 
Depending on the circumstances, MEI may consider a former employee for re-employment. 
Such applicants are subject to MEI's usual pre-employment procedures. To be considered, an 
applicant must have been in good standing at the time of their previous termination of 
employment with MEI. 
 
Post-Employment Inquiries 
The school will not respond to oral requests for references. In the event your employment with 
the school is terminated, either voluntarily or involuntarily, your Chief Administrative Officer / 
supervisor, may be able to provide a reference to potential employers only if you have 
completed and signed a release form. 
 

As an employee of MEI, do not under any circumstances respond to any requests for 
information regarding another employee unless it is part of your assigned job responsibilities. If 
it is not, please forward the information request to your Chief Administrative Officer / supervisor 
or designee. 
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Receipt and Acknowledgment 
of the MEI Employee Manual 

 

Please read the following statements, sign below and return to your  
Chief Administrative Officer /Supervisor. 

 
Understanding and Acknowledging Receipt of the MEI Employee Manual 

I have received a copy of the Mosaica Education, Inc. (MEI) Employee Manual and have read, understood 
and agree to abide by the outlined policies. I understand that the policies and benefits described in it are 
subject to change at the sole discretion of MEI at any time. 
 

At-Will Employment 
I further understand that my employment is at-will, and neither myself nor MEI has entered into a 
contract regarding the duration of my employment. I am free to terminate my employment with MEI at 
any time, with or without reason. Likewise, MEI has the right to terminate my employment, or otherwise 
discipline, transfer, or demote me at any time, with or without reason, at the discretion of MEI. No 
employee of MEI can enter into an employment contract for a specified period of time, or make any 
agreement contrary to this policy without the written approval from the Chief Executive Officer. 
 

Confidential Information/Non-Solicitation 
I am aware that during the course of my employment confidential information will be made available to 
me. I understand that this information is proprietary and critical to the success of MEI and must not be 
given out or used outside of MEI's premises or with non-MEI employees. In the event of termination of 
employment, whether voluntary or involuntary, I hereby agree not to disclose, utilize, or exploit this 
information with any other individual or company and will return all proprietary materials, without 
retaining any copies, to Mosaica Education, Inc. 
 
In addition, and without limiting the foregoing provisions, I hereby further agree that during my employment 
and for a period of three years from any termination of my employment, I will not solicit or  
aid in the solicitation of:  

 

(1) any schools managed by MEI or its affiliates  
(2) any schools that MEI or its affiliates are discussing or proposing to manage   

  
to use or employ any other management company or manager or to operate without a management 
company or manager.   
 
I also agree for such three-year period not to solicit any employees or consultants of MEI or its affiliates to 
join any other school or organization that manages or provides services to schools. 
 

Business Conduct, Professional Conduct and Ethics In Testing 
I have received and read MEI’s policies relating to Ethical Conduct and Standards, Code of Conduct, 
Whistleblower Policy and Professional Code of Ethics in Testing.  I understand and will agree to abide by 
these policies. 

 
Acknowledgement 

 
By signing this acknowledgement, I hereby confirm my understanding and agreement to abide by all 
policies set forth by Mosaica Education, Inc. 
 
 

 __________________________________   ____________________________  
Employee's Printed Name  Position 

 
 __________________________________   ____________________________  
Employee's Signature      Date
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Mosaica Education, Inc. 

Program Implementation Review Tools 

 
Included in this packet: 

 

Paragon Checklist:  This checklist contains criteria and a rubric briefly and clearly describing what one 

should see and hear in a distinguished, good, developing, or emerging Paragon classroom.  Teachers 

should look at the checklist frequently as a reminder of what they need to do to become distinguished 

Paragon teachers.   PFs should use the checklist during informal classroom visits as a communication tool 

for coaching sessions.  CAOs may use the checklist for classroom visits to get a sense of how individual 

teachers are succeeding in implementing Paragon. 

 

Morning Checklist:  Based on the Paragon checklist, this checklist’s criteria and related descriptions 

help CAOs and PFs determine a teacher’s areas of distinction and areas of need in implementing math, 

Language Arts, and science.  As with the Paragon checklist, PFs use this during informal classroom visits 

as a communication tool when coaching teachers.  Teachers and CAOs also use the checklist as a 

touchstone of what is needed to succeed in these core areas.  

 

School-wide Paragon Checklist:   Based on the Paragon Checklist, this tool provides CAOs and RVPs 

with a description of what they should see and hear for each key checkpoint as they conduct their frequent 

reviews of the success of Paragon implementation in the school.  It includes a note-taking guide for use 

during school-wide walkthroughs.   

 

Mosaica Model Instructional Review Form:   This tool will aid RVPs and CAOs in getting a quick read 

of a teacher’s success (or challenge) in engaging and instructing students.    

 

Paragon Night Checklist:  PFs and CAOs each have key roles to make Paragon Night successful.  This 

checklist serves as a quick reminder to PFs of what needs to be done before, during and after each 

Paragon Night.  This tool complements the Paragon Night Guide.   

 

Paragon Unit Reflection Form:  Reflection is key to a teacher’s growth and success in the classroom.  

PFs will guide teachers to complete and review this form in grade group meetings after the completion of 

each Paragon unit.  It will serve as a tool to inspire celebrations of success and to address areas of 

challenge.  Teachers will keep one copy of the completed form in their ITB and will send one copy 

electronically or in hard copy to the Paragon Design Team. 

 

PSAP Form:  This form, the Personalized Student Achievement Plan, is to be completed for each student 

by the teacher to guide individual instruction.  Teachers can also use it as a communication tool with 

parents and students showing challenges and progress.   Each form should be reviewed and updated every 

10 weeks.  The CAO and PF should be aware of the overall needs of students and cognizant of teachers’ 

understanding and use of the form. 

 

Literacy Initiative Checklist:  This checklist should be understood and used by Regional leaders, the 

CAO, the PF and teachers to ensure that key components of the Literacy Initiative are being implemented 

successfully.  

 

Math Initiative Checklist:  As with the Literacy Initiative Checklist, this checklist should be understood 

and used by Regional leaders, the CAO, the PF and teachers to ensure that key components of the Math 

Initiative are being implemented successfully.  

 

EPIC (Educational Program Implementation Chart):  This form should be used by Regional Leaders 

and CAOs to assist them in determining to what extent the Mosaica model is being implemented at the 

school.
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Teacher: ______________________________ Observer:  __________________________ Date:  _________________   

Checklist:  Paragon in the Classroom 

Directions:  Note carefully each checkpoint during Paragon observations and circle the applicable rating. 
Paragon 

Checkpoint 

4 

Distinguished 

3 

Good 

2 

Developing 

1 

Not yet Evident 

Is the 

Essential 

Question 

displayed in 

the room? 

 

The Essential Question is clearly and 

prominently displayed.  It is eye-catching 

and consistent with the unit being taught.  

When asked, students can clearly articulate 

what the EQ is and its purpose.   

The Essential Question is 

clearly and prominently 

displayed.  It is 

consistent with the unit 

being taught.  Some 

students can clearly 

articulate what the EQ is 

and its purpose. 

The Essential Question is 

displayed.  There may be 

more than one EQ posted 

and it’s not entirely clear 

which one is currently 

being taught.  Some 

students can articulate 

the EQ and its purpose. 

The Essential 

Question is not 

displayed.  When 

asked, students 

cannot articulate 

what the EQ is 

and its purpose. 

Is a 

significant 

portion of the 

room 

dedicated to 

displaying 

students’ 

Paragon work? 

Paragon’s presence is immediately 

recognizable.  The classroom is filled with 

student work and projects from the current 

Paragon unit being implemented, and with 

past work (although current work is 

predominant).  Students and teacher can 

speak knowledgeably about the work 

displayed and the content of the current 

unit, as well as previous units.    

A significant portion of 

the room is clearly 

celebrating students’ 

work in Paragon and 

reflects the current unit.  

Students and teacher can 

speak about the displays 

and the content of the 

current unit.    

Some student work from 

the current Paragon unit 

is displayed, but it is not 

prominent.  Some 

students can speak about 

the work displayed and 

can address the content 

of the current unit.    

Little or no 

student work is 

displayed.  

Students have a 

difficult time 

speaking about 

Paragon in general 

or the content of 

the current unit.    

Is the lesson 

content 

accurately 

implemented 

and paced 

appropriately? 

 

Teacher guides students to explore content 

within allotted time, making appropriate 

adjustments to meet student interest and 

need.  Implementation calendar is accessible; 

lesson is on schedule.  Content matches 

information in the overviews, as well as the 

lesson’s “At a Glance.”  Teacher is clearly 

implementing curriculum as intended. 

Lesson is on schedule and 

content matches 

information in the 

overviews, as well as the 

lesson’s “At a Glance.”  

Implementation is as 

intended.  

Lesson is a bit off from 

implementation schedule.  

Content of lesson 

somewhat matches 

overviews and “At a 

Glance.” 

Teacher is not 

implementing or 

pacing the 

curriculum 

according to 

schedule or plan.   

Is the 

teacher 

encouraging 

students to 

find their own 

answers? 

It is obvious the teacher has fostered a 

community of independent learners.  All 

students are working to solve problems and 

find answers.  The teacher uses strategies 

such as specific encouragement and/or 

Socratic questioning to facilitate learning.   

Students are working to 

find answers.  The 

teacher provides 

guidance as needed and 

gives sincere praise.  

The teacher interacts 

somewhat with students 

as they work on a task, 

giving some praise and 

direction.  

The teacher has 

modified the 

lesson to be 

entirely teacher-

directed.   

Are supplies 

and resources 

being used 

appropriately 

and 

creatively? 

 

Distribution and use of Black Line Masters, 

Nystrom Atlases, Paragon books and 

magazines (i.e. Cobblestone), the Interactive 

Paragon Journal or Paragon Journal, and art 

supplies are well organized, used 

appropriately and creatively, to maximize 

student learning.  Students have access to 

previously used resources for review and for 

making connections to current content.   

Use of Black Line 

Masters, Nystrom 
Atlases, Paragon books 

and magazines, the 

Interactive Paragon 

Journal and Paragon 

Journal, and art supplies 

are being used according 

to the lesson.   

Teacher uses some but 

not all of the resources 

available.  There seems to 

be great inconsistency in 

the use of resources.  For 

example, the Interactive 

Paragon Journal is used, 

but very sporadically.  

Many resources 

are not being 

used, for example, 

they are in a 

closet or cupboard 

untouched.  There 

is no evidence of 

journals.   

Are students 

engaged in 

their work? 

 

All students are appropriately engaged in 

their work and are on task.  The room has a 

feeling of concentration, excitement, and 

love of learning.  Student expectations are 

posted; they know what to do and how to 

carry it out, and they are clearly embracing 

their own learning.   

Students are focused and 

working on the task at 

hand.  They have a clear 

understanding of 

expectations and how to 

reach the outcome. 

Some students are 

working, but not all are on 

task.  Expectations are 

not posted and there is 

some ambiguity as to 

what needs to be done 

and/or how to achieve it.   

Few/no students 

are engaged and 

cannot articulate 

what they are 

supposed to be 

doing.  Room feels 

disorganized.  

Are a variety 

of effective 

teaching 

strategies 

used as 

appropriate? 

Several effective teaching strategies are 

used throughout the lesson to engage 

learners and to maximize student 

achievement.  Students are clearly familiar 

with the strategies and do not need much 

explanation.  (i.e. they can engage in a 

Socratic discussion without much direction.) 

ETS are used as 

described in the lesson.  

The teacher clearly 

understands how to use 

each.  Students need 

some explanation. 

The teacher has some 

difficulty using effective 

teaching strategies 

intended for the lesson.  

A lot of time is spent in 

explaining the strategies.    

The teacher does 

not use effective 

teaching 

strategies as 

prompted in the 

lessons.   
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Teacher: ________________________________ Observer:  ________________________________ Date:  _________________ 

 

Checklist:  Paragon in the Classroom (page 2) 

 

Paragon 

Checkpoint 

4 

Distinguished 

3 

Good 

2 

Developing 

1 

Not Yet Evident 

Is the 

teacher 

differentiating 

instruction? 

 

Teacher clearly demonstrates an 

understanding of individual student 

needs and appropriately modifies 

strategies, materials, and resources 

accordingly.  Teacher is able to provide 

differentiated instruction that teaches 

to student’s multiple intelligences and 

maximizes student achievement.  

Teacher demonstrates an 

understanding of 

individual student needs.  

S/he uses effective 

teaching strategies, 

and/or modifies materials 

and resources to meet 

students at their point of 

need. 

Teacher is somewhat 

aware of student needs 

and attempts to address 

these through 

differentiated 

instruction.    

Teacher seems 

unaware of individual 

student needs and/or 

makes no attempt to 

differentiate 

instruction. 

Is technology 

integrated 

appropriately? 

 

PowerPoints, images, music, video, 

and/or computers are organized and 

incorporated seamlessly into the lesson 

as intended.  Teacher clearly 

understands the importance and variety 

of technology available, and how to 

integrate each piece to maximize 

student achievement.  Students are 

very comfortable with the use of 

technology. 

PowerPoints, images, 

music, video, and/or 

computers are 

incorporated into the 

lesson as intended.  The 

teacher understands the 

importance of integrated 

technology.  Most 

students are comfortable 

with the use of 

technology.   

Teacher makes an 

attempt to use some 

technology as described 

in the lesson.  A lot of 

class time is spent in 

setting up and/or 

“tinkering” with 

technology before using 

it.  Students need a lot of 

explanation and/or 

prompting when using 

technology.  

Teacher does not 

integrate technology 

into the lesson and/or 

inappropriately uses 

technology; for 

example, using the 

computers as a 

“reward” for good 

behavior. 

Is the 

teacher using 

community-

building 

strategies 

effectively? 

It is obvious the teacher has created a 

classroom community.  The teacher uses 

several strategies from the Building 

Community Tool Kit, i.e., clearly 

communicates expectations both orally 

and visually; offers positive choices; 

encourages students to solve problems 

together; knows and respects each 

student’s individual needs and 

preferences; and gives sincere, specific 

encouragement.  

The teacher uses one or 

more strategies from the 

Tool Kit.  S/he 

communicates 

expectations clearly, 

offers positive choices, 

encourages students to 

solve problems together, 

knows and respects each 

student’s individual needs 

and preferences, and 

gives encouragement. 

The teacher seems aware 

of some of the Building 

Community strategies and 

attempts to use at least 

one.   

The teacher seems 

unaware of the Building 

Community strategies 

and does little to build 

community.  This is a 

very teacher-directed, 

authoritative classroom 

and/or a very chaotic 

classroom.   

Is the 

teacher aware 

of the lesson 

outcome and 

using it as a 

basis for 

informally/ 

formally 

assessing 

student work? 

The teacher checks for understanding 

throughout the lesson and revises 

activities and/or teaching strategies as 

needed to ensure that students are 

meeting the lesson outcome.  The 

teacher is familiar with and uses the 

stated objectives at the beginning of 

each Investigation to help guide unit 

implementation.     

The teacher checks for 

understanding throughout 

the lesson to ensure that 

students are meeting the 

lesson outcome.  The 

teacher is familiar with 

the stated objectives at 

the beginning of each 

Investigation and uses 

them to guide 

implementation.     

The teacher seems to 

have some understanding 

of the connection 

between the outcome and 

assessment opportunities.  

The teacher is somewhat 

familiar with the stated 

objectives at the 

beginning of each 

Investigation, but doesn’t 

know their importance.      

The teacher is not 

aware of the purpose 

of the lesson outcomes 

or the objectives 

stated at the beginning 

of each Investigation.  

It is not evident that 

the teacher checks for 

understanding or 

appropriately assesses 

students regularly.     

Does the 

teacher 

understand 

the alignments 

to state 

standards for 

this unit? 

Unit alignments to state standards are 

accessible and teacher portion is 

complete.  The teacher clearly 

understands how this lesson is meeting 

standards and s/he assesses student 

understanding accordingly (either 

formally or informally).   

Unit alignments to state 

standards are accessible 

and teacher portion is 

complete.  The teacher 

appears to understand 

how this lesson is meeting 

standards.   

Unit alignments to state 

standards are accessible 

but teacher portion is 

incomplete.  The teacher 

has a limited 

understanding of how 

Paragon is aligned to 

state standards.   

The teacher is 

completely unaware of 

how Paragon is aligned 

to state standards.   

 

Comments: 
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Circle subject 

area observed:                 

Math        Science 

Language Arts 

Teacher: _______________________________________  Observer:  ________________________ Date:  ____________________   

                                                   Morning Program Checklist 

Directions:  Note carefully each checkpoint during morning program observations and circle 

the applicable rating. 

Subject Area 

Checkpoint 

4 

Distinguished 

3 

Good 

2 

Developing 

1 

Not yet Evident 

Is the 

teacher 

engaged in 

teaching? 

Teacher is clearly engaged in the content and 

process of the lesson.  Teacher facial and body 

expression, movement, voice tone and words, 

convey and model high interest and passion 

regarding the subject matter, the activity, the 

outcome, student learning, and the joy of 

learning overall.   

Teacher conveys an 

interest in the content 

and process of the 

lesson.  Movement and 

voice conveys and 

models this interest to 

students.   

Teacher seems 

somewhat interested 

by the lesson content 

or activities, but 

movement and voice do 

not consistently convey 

this.   

Teacher stays at 

desk and does little 

to express interest.  

Teacher does not 

seem engaged by the 

activities and the 

content.   

Are the 

relevant state 

standards for 

the lesson 

posted and 

addressed? 

Alignments to state standards are clearly and 

accurately on posted lesson plans and indicated 

on an easily accessible implementation calendar.  

The teacher clearly understands how this 

lesson is meeting standards and s/he assesses 

student understanding accordingly.   

State standards are 

posted and accessible.  

The teacher 

understands how the 

lesson is addressing 

standards.   

State standards are 

posted but teacher has 

a limited understanding 

of how the curriculum 

is aligned to state 

standards.   

Standards are not 

posted or are posted 

incorrectly.  Teacher 

is unaware of how 

the curriculum aligns 

to state standards.   

Are students 

writing across 

the 

curriculum? 

Student writing in the subject area is 

abundant, appropriate, and displayed.  Evidence 

of student improvement and understanding of 

the writing process is clear. 

It is clear that effort 

is made to include 

appropriate writing 

activities.    

Some writing is being 

done and/or some 

writing is present on 

walls or in journals. 

No evidence of 

writing is present.   

Is key content 

terminology 

displayed and 

incorporated 

into the 

lesson? (i.e.: 

Word Walls?) 

A Word Wall for the subject area is clearly 

and prominently displayed.  It is eye-catching 

and consistent with the unit being taught.  It is 

used several times throughout the lesson.  

When asked, students can clearly articulate 

why the terminology is on the wall and how it 

applies to what they are exploring.   

Key terminology is 

displayed, is consistent 

with the unit taught, & 

used during the lesson.  

Many students can 

articulate the purpose 

of the terminology. 

Some related subject 

area terminology is 

displayed.  Some 

students can articulate 

the purpose of the 

terminology. 

No subject area 

terminology is 

displayed.   

Is student 

work 

displayed? 

Room is filled with student work, projects, and 

experiments from current and past units of the 

subject area being observed.  Student writing 

in each subject is published and displayed.  

Students and teacher can speak knowledgeably 

about the work displayed and the content of 

the current unit, as well as previous units.    

A significant portion of 

the room is celebrating 

students’ work.  

Students and teacher 

can speak about the 

displays & the content 

of the current unit.    

Some student work 

from the subject area 

is displayed, but is not 

prominent.  Some 

students can speak 

about the work 

displayed. 

Little or no student 

work is displayed.  

Students have a 

difficult time 

speaking about the 

subject area in 

general.    

Is the 

teacher 

encouraging 

students to 

find their own 

answers? 

It is obvious the teacher has fostered a 

community of independent learners.  All 

students are working to solve problems and 

find answers.  The teacher uses strategies 

such as specific encouragement and/or 

Socratic questioning to facilitate learning.   

Students are working 

to find answers.  The 

teacher provides 

guidance as needed and 

gives sincere praise.  

The teacher interacts 

somewhat with 

students as they work 

on a task, giving some 

praise and direction.  

The teacher has 

modified the lesson 

to be entirely 

teacher-directed.   

Are content 

specific 

supplies and 

resources 

being used 

appropriately 

and 

creatively? 

Distribution and use of texts, books, handouts, 

charts, story maps, lists, journals, 

manipulatives, science kits, and art supplies 

are well organized, used thoroughly, 

appropriately and creatively, to maximize 

student learning.  Students have access to and 

clearly know the system for obtaining and using 

resources and reference material.   

Use of texts, books, 

handouts, charts, story 

maps, lists, journals, 

manipulatives, science 

kits, and art supplies 

are organized & used 

appropriately to 

enhance achievement.   

Teacher uses some but 

not all of the resources 

available.  There is 

inconsistency in the 

use of resources.  For 

example, manipulatives 

are used but only very 

sporadically.  

Many resources are 

not being used, for 

example, they are in 

a closet or cupboard 

untouched.   

Is technology 

integrated 

appropriately? 

 

PowerPoints, images, music, video, and/or 

computers are organized and incorporated 

seamlessly into the lesson.  Teacher clearly 

understands the importance/variety of 

technology available, and how to integrate each 

piece to maximize student achievement.  

Technology is used to expand research, engage 

students and display understanding.  Students 

are comfortable with technology. 

PPTs, images, music, 

video, and/or 

computers are 

incorporated.  Teacher 

understands the 

importance of 

integrated technology.  

Students are at ease 

with technology.   

Teacher attempts to 

use some technology.  

A lot of class time is 

spent in setting up 

technology before 

using it.  Students 

need a lot of prompting 

and/or explanation 

when using technology.  

Teacher does not 

integrate technology 

into the lesson 

and/or uses 

technology 

inappropriately; ie., 

uses the computers 

as a “reward” for 

good behavior. 
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Teacher: ________________________________ Observer:  ________________________________ Date:  _________________ 

 

Morning Program Checklist (page 2) 

 

Subject Area 

Checkpoint 

4 

Distinguished 

3 

Good 

2 

Developing 

1 

Not Yet Evident 

Are students 

engaged in 

their work? 

 

All students are appropriately engaged in 

their work and are on task.  The room has 

a feeling of concentration, excitement, 

and love of learning.  Student expectations 

are posted; they know what to do and how 

to carry it out, and they are clearly 

embracing their own learning.   

Students are focused and 

working on the task at 

hand.  They have a clear 

understanding of 

expectations and how to 

reach the outcome. 

Some students are 

working, but not all are 

on task.  Expectations 

are not posted and 

there is some 

ambiguity as to what 

needs to be done 

and/or how to achieve 

it.   

Few/no students are 

engaged and cannot 

articulate what they 

are supposed to be 

doing.  Room feels 

disorganized.  

Are effective 

teaching 

strategies 

employed? 

Several ETS are used throughout the 

lesson to engage learners and to maximize 

student achievement.  The teacher is 

clearly adept at using the key 6 ETS and 

the Four Blocks in the subject area 

observed.   

Some of the ETS or Four 

Blocks strategies are 

used as described in the 

curriculum.  The teacher 

uses each appropriately.   

The teacher has some 

difficulty using 

effective teaching 

strategies intended for 

the lesson.  A lot of 

time is spent in 

explaining the 

strategies.    

The teacher does not 

use effective teaching 

strategies.   

Is the 

teacher 

differentiating 

instruction? 

 

Teacher clearly demonstrates an 

understanding of individual student needs 

and appropriately modifies strategies, 

materials, resources, and assessments 

accordingly.  Teacher is able to provide 

differentiated instruction that teaches to 

student’s multiple intelligences and 

maximizes student achievement.  

Teacher demonstrates an 

understanding of 

individual student needs.  

S/he uses ETS, and/or 

modifies materials and 

resources to meet 

students at their point of 

need. 

Teacher is somewhat 

aware of some student 

needs and attempts to 

address these by 

altering activities.    

Teacher seems 

unaware of individual 

student needs and/or 

makes no attempt to 

differentiate 

instruction. 

Is the 

teacher using 

community-

building 

strategies 

effectively? 

The teacher has clearly fostered a 

classroom community and adeptly and 

purposefully uses several strategies from 

the Building Community Tool Kit, i.e., 

clearly communicates expectations both 

orally and visually; offers positive choices; 

encourages students to solve problems 

together; knows/respects each student’s 

individual preferences and needs; gives 

sincere, specific encouragement.  

The teacher uses two or 

more strategies from the 

Tool Kit to proactively 

manage the classroom 

and/or foster student 

interest. 

The teacher seems 

aware of some of the 

Building Community 

strategies and 

attempts to use at 

least one.   

The teacher seems 

unaware of the Building 

Community strategies 

and does little to build 

community.  This is a 

very teacher-directed, 

authoritative classroom 

and/or a very chaotic 

classroom.   

Is the lesson 

content 

accurately 

implemented 

and paced 

appropriately? 

 

Teacher guides students to explore 

content within allotted time, making 

appropriate adjustments to meet student 

interest/need.  Implementation calendar is 

accessible; lesson is on schedule.  Content 

matches lesson plan.  Teacher is clearly 

implementing curriculum as intended. 

Lesson is on schedule and 

content matches 

information in the lesson 

plan and calendar.  

Implementation is as 

intended. 

Lesson is a bit off 

from implementation 

schedule.  Content of 

lesson somewhat 

matches lesson plan 

and/or scope and 

sequence. 

Teacher is not 

implementing or pacing 

the curriculum 

according to schedule 

or plan.   

Is there 

evidence of 

on-going 

assessment 

(observation, 

conferencing, 

questioning, 

quizzes, 

student work, 

etc.)? 

The teacher checks for understanding 

throughout the lesson and revises 

activities and/or teaching strategies as 

needed to ensure that students are 

meeting the lesson outcome.  The teacher 

is familiar with state standards and 

clearly understands how to use and/or 

modify assessments to check for student 

understanding of each benchmark or 

performance indicator. 

The teacher checks for 

understanding throughout 

the lesson to ensure that 

students are meeting the 

lesson outcome.  The 

teacher is familiar with 

state standards and can 

make connections 

between benchmarks and 

the assessment.   

The teacher seems to 

have some 

understanding of the 

connection between 

the outcome and 

assessment.  The 

teacher is unclear as to 

how standards connect.   

It is not evident that 

the teacher checks for 

understanding or 

appropriately assesses 

students regularly.     

 

Comments:  
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School: ______________________________ Observer:  __________________________ Date:  _________________   
 

School-wide Paragon Checklist 

Directions:  Note carefully each checkpoint and become familiar with what you should see and hear in a school with 

distinguished Paragon implementation. Use the note-taking guide (page 3) during your school-wide walkthrough.  
Paragon 

Checkpoint 

 

Distinguished Classroom Practice 

 

What a School-wide Observer Should See and Hear 

Is the 

Essential 

Question 

displayed in 

the room? 

The Essential Question is clearly and 

prominently displayed.  It is eye-catching 

and consistent with the unit being taught.  

When asked, students can clearly articulate 

what the EQ is and its purpose.   

 The Essential Question is clearly and prominently displayed.   

 The Essential Question is consistent with the unit being taught.   

 Students can clearly articulate what the EQ is and its purpose. 

 Teachers can explain the importance of the EQ to the unit. 

 The CAO can identify an EQ for a particular grade level. 

Is a 

significant 

portion of the 

room 

dedicated to 

displaying 

students’ 

Paragon work? 

Paragon’s presence is immediately 

recognizable.  The classroom is filled with 

student work and projects from the current 

Paragon unit being implemented, and with 

past work (although current work is 

predominant).  Students and teacher can 

speak knowledgeably about the work 

displayed and the content of the current 

unit, as well as previous units.    

 Original student work is displayed in the hallway. 

 There is a variety of student work displayed. 

 The student work reflects work in the current unit. 

 Students talk about their work with knowledge and enthusiasm. 

 Teachers can explain the significance of the work in terms of unit 

content. 

 The CAO is knowledgeable about how the student work connects 

to the unit content.    

Is the lesson 

content 

accurately 

implemented 

and paced 

appropriately? 

 

Teacher guides students to explore content 

within allotted time, making appropriate 

adjustments to meet student interest and 

need.  Implementation calendar is accessible; 

lesson is on schedule.  Content matches 

information in the overviews, as well as the 

lesson’s “At a Glance.”  Teacher is clearly 

implementing curriculum as intended. 

 Lessons are on schedule across the building and Paragon is taught 

for the fully allotted time.  

 Teachers can discuss appropriate pacing and any adjustments they 

have made. 

 Teachers know which other grades are experiencing similar 

content in the unit and are making connections. 

 The CAO has a general idea of what lessons teachers should be 

teaching, based on knowledge of the implementation calendar. 

 Paragon Night is on schedule and students and teachers are well 

prepared for the event. 

Is the 

teacher 

encouraging 

students to 

find their own 

answers? 

It is obvious the teacher has fostered a 

community of independent learners.  All 

students are working to solve problems and 

find answers.  The teacher uses strategies 

such as specific encouragement and/or 

Socratic questioning to facilitate learning.   

 Students are working to find answers to teachers’ questions.   

 Teachers provide guidance and sincere praise.  

 Students are willing to participate, to venture guesses, to solve 

problems, and to ask their own questions in class. 

 Students respond to your questions thoughtfully, demonstrating 

experience and comfort with Socratic questioning. 

Are supplies 

and resources 

being used 

appropriately 

and 

creatively? 

 

Distribution and use of Black Line Masters, 

Nystrom Atlases, Paragon books and 

magazines (i.e. Cobblestone), the Interactive 

Paragon Journal or Paragon Journal, and art 

supplies are well organized, used 

appropriately and creatively, to maximize 

student learning.  Students have access to 

previously used resources for review and for 

making connections to current content.   

 Students are using Black Line Masters, Nystrom Atlases, Paragon 

books and magazines, the Interactive Paragon Journal/Binder. 

 A variety of art supplies are being used according to the lessons.  

 Students have ready access to supplies and other resources (i.e., 

books from previous units) to supplement what they are learning. 

 Displayed work shows that a variety of resources have been used. 

 Students talk with enthusiasm about books, magazines, art 

activities, etc. 

 The CAO is committed to budgeting for Paragon. 

Are students 

engaged in 

their work? 

 

All students are appropriately engaged in 

their work and are on task.  The room has a 

feeling of concentration, excitement, and 

love of learning.  Student expectations are 

posted; they know what to do and how to 

carry it out, and they are clearly embracing 

their own learning.   

 Students are focused and working on the task at hand.   

 Student expectations are posted, and students know what to do. 

 Students comprehend the content of the lesson. 

 Students describe what they are learning with enthusiasm and joy, 

and they make connections to their own lives. 

 The CAO can describe student engagement based on his/her 

conversations with students. 

Are a variety 

of effective 

teaching 

strategies 

used as 

appropriate? 

Several effective teaching strategies are 

used throughout the lesson to engage 

learners and to maximize student 

achievement.  Students are clearly familiar 

with the strategies and do not need much 

explanation.  (i.e. they can efficiently engage 

in a Socratic discussion without much 

direction.) 

 Students and teachers are using appropriate graphic organizers. 

 Students are working productively in cooperative groups. 

 Students are engaged in Socratic discussion. 

 Teachers activate students’ prior knowledge of a concept or topic. 

 Students are engaged in role-play. 

 Students are engaged in personal connection journaling. 

 Teachers are asking open-ended, significant questions. 

 The CAO knows and can identify effective teaching strategies. 
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School: ________________________________ Observer:  ________________________________ Date:  _________________ 

 

School-wide Paragon Checklist (page 2) 

 

Paragon 

Checkpoint 

 

Distinguished Classroom Practice 

 

What a School-wide Observer Should See and Hear 

Is the 

teacher 

differentiating 

instruction? 

 

Teacher clearly demonstrates an 

understanding of individual student 

needs and appropriately modifies 

strategies, materials, and resources 

accordingly.  Teacher is able to provide 

differentiated instruction that teaches 

to student’s multiple intelligences and 

maximizes student achievement.  

 All students are working, but not all students are doing the same work. 

 Activities demonstrate a focus on a variety of the multiple intelligences 

(students may be writing, drawing, using the computer, making charts, 

discussing, journaling, etc.) 

 All students in the school participate in Paragon. (Some students may 

have special education support, but are in the regular classroom.)   

 The CAO supports a variety of student activities based on needs and 

can help teachers find ways to differentiate instruction. 

Is technology 

integrated 

appropriately? 

 

PowerPoints, images, music, video, 

and/or computers are organized and 

incorporated seamlessly into the lesson 

as intended.  Teacher clearly 

understands the importance and variety 

of technology available, and how to 

integrate each piece to maximize 

student achievement.  Students are 

very comfortable with the use of 

technology. 

 PowerPoints, images, music, video, and/or computers are incorporated 

into the lesson as intended.   

 Individuals or groups of students are using student computers. 

 Students talk about and are excited about using technology in their 

lessons.   

 Student projects demonstrate that technology has been used. 

 Teachers discuss the importance of integrated technology.   

 The CAO supports the use of technology by students and teachers and 

knows in which classrooms the most effective use occurs. 

Is the 

teacher using 

community-

building 

strategies 

effectively? 

It is obvious the teacher has created a 

classroom community.  The teacher uses 

several strategies from the Building 

Community Tool Kit, i.e., clearly 

communicates expectations both orally 

and visually; offers positive choices; 

encourages students to solve problems 

together; knows and respects each 

student’s individual needs and 

preferences; and gives sincere, specific 

encouragement.  

 Teachers know their students (interests, needs, mistaken goals) and 

have proactive and appropriate discussions about student needs. 

 There is a positive climate in classrooms, with teachers giving 

encouragement and praise, offering choice, and giving instructive 

consequences. 

 There is positive energy in classrooms, and it is obvious that students 

and teachers have built relationships. 

 Students speak of their teachers with respect and enthusiasm. 

 There are no (or few) students in the office for disciplinary action; 

problems are resolved at the classroom level. 

Is the 

teacher aware 

of the lesson 

outcome and 

using it as a 

basis for 

informally/ 

formally 

assessing 

student work? 

The teacher checks for understanding 

throughout the lesson and revises 

activities and/or teaching strategies as 

needed to ensure that students are 

meeting the lesson outcome.  The 

teacher is familiar with and uses the 

stated objectives at the beginning of 

each Investigation to help guide unit 

implementation.     

 Teachers check for understanding throughout the lesson to ensure 

that students are meeting the lesson outcome.   

 Teachers use a variety of assessment tools. 

 Teachers can discuss how the stated objectives at the beginning of 

each Investigation are being implemented.     

 Teachers can discuss how the Cumulative Assessment connects to the 

intended outcomes of the unit. 

 The CAO can discuss a variety of ways this Paragon unit is being 

assessed. 

Does the 

teacher 

understand 

the alignments 

to state 

standards for 

this unit? 

Unit alignments to state standards are 

accessible and teacher portion is 

complete.  The teacher clearly 

understands how this lesson is meeting 

standards and s/he assesses student 

understanding accordingly (either 

formally or informally).   

 Standards are evident in lesson plans and may be posted in classrooms 

or hallways.  

 Teachers discuss how units align to state standards and how they 

overtly focus on state vocabulary and concepts. 

 The CAO has a working knowledge of state standards and can discuss 

school-wide efforts to address the standards. 

 

Comments:  
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Note-taking Guide:  School-wide Paragon Checklist 

Directions: Use this note-taking guide to jot notes during your walkthrough. Use the model bullet points as a reminder to 

observe key points in terms of classrooms/halls, teachers, students, and the CAO.  
Paragon 

Checkpoint 

 

What a School-wide Observer Should See and Hear 

Is the Essential Question 

displayed in the room? 

 The classrooms/halls 

 The teachers 

 The students 

 The CAO 

Is a significant portion of 

the room dedicated to 

displaying students’ Paragon 

work? 

  

Is the lesson content 

accurately implemented and 

paced appropriately? 

 

Is the teacher encouraging 

students to find their own 

answers? 

 

Are supplies and resources 

being used appropriately and 

creatively? 

 

Are students engaged in 

their work? 

 

 

Are a variety of effective 

teaching strategies used as 

appropriate? 

 

Is the teacher 

differentiating instruction? 

 

 

Is technology integrated 

appropriately? 

 

 

Is the teacher using 

community-building 

strategies effectively? 

 

Is the teacher aware of the 

lesson outcome and using it 

as a basis for informally/ 

formally assessing student 

work? 

 

Does the teacher 

understand the alignments 

to state standards for this 

unit? 

 

 

 

Comments: 
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Name:  ___________________________________________  Date:  ________________________  Time:  __________________ 

Mosaica Model Instructional Review Form (3-5 minutes) 

 

Name:___________________________________________  Date:  ________________________  Time:  __________________ 

  

Mosaica Model Instructional Review Form (3-5 minutes) 

 

Content (what the teacher wants students to learn) 

 
Context (what students are doing) 

 

Students: 

_____   are comprehending 

_____   are making connections to their lives 

_____   are applying their learning 

_____   can describe what they are learning/doing 

_____   express joy in learning 

 

Teacher: 

_____   clearly communicates objectives 

_____   is constructivist (guides students to find answers) 

_____   models effectively 

_____   uses effective questioning techniques, wait-time 

_____   uses manipulatives, books, and resources (all 3)  

_____   differentiates instruction for level and interest 

_____   teaches to the multiple intelligences 

_____   uses appropriate informal and/or formal assessment 

_____   integrates technology appropriately 

 

Walk the walls 

_____   % of student work versus teacher materials 

_____   Paragon Essential Question is clearly displayed 

_____   Appropriate standards are in view 

_____   % of the room dedicated to Paragon & Paragon Plus 

 

Which community building strategies are being used: 

_____   knows students (mistaken goals, interests, needs) 

_____   communicates clear expectations 

_____   gives specific encouragement and praise 

_____   creates and fosters relationships 

_____   focuses on the desired behavior 

_____   offers positive choice 

_____   creatively enlists student attention 

_____   redirects attention to be on task 

_____   solves problems with students 

_____   gives instructive consequences 

 

Which effective teaching strategies are evident: 

_____    Graphic organizers 

_____    Cooperative groups 

_____    Activating prior knowledge 

_____    Socratic discussion 

_____    Personal connection journaling 

_____    Role-plays 

_____    other  _____________________________ 

 
_____  number of computers on 

_____  number of computers in use by students 

 

 

Engagement (% 

of students on 

task as you enter ) 

_____ 

 

 

 

Students: 

_____   are comprehending 

_____   are making connections to their lives 

_____   are applying their learning 

_____   can describe what they are learning/doing 

_____   express joy in learning 

 

Teacher: 

_____   clearly communicates objectives 

_____   is constructivist (guides students to find answers) 

_____   models effectively 

_____   uses effective questioning techniques, wait-time 

_____   uses manipulatives, books, and resources (all 3)  

_____   differentiates instruction for level and interest 

_____   teaches to the multiple intelligences 

_____   uses appropriate informal and/or formal assessment 

_____   integrates technology appropriately 

 

Walk the walls 

_____   % of student work versus teacher materials 

_____   Paragon Essential Question is clearly displayed 

_____   Appropriate standards are in view 

_____   % of the room dedicated to Paragon & Paragon Plus 

 

Which community building strategies are being used: 

_____   knows students (mistaken goals, interests, needs) 

_____   communicates clear expectations 

_____   gives specific encouragement and praise 

_____   creates and fosters relationships 

_____   focuses on the desired behavior 

_____   offers positive choice 

_____   creatively enlists student attention 

_____   redirects attention to be on task 

_____   solves problems with students 

_____   gives instructive consequences 

 

Which effective teaching strategies are evident: 

_____    Graphic organizers 

_____    Cooperative groups 

_____    Activating prior knowledge 

_____    Socratic discussion 

_____    Personal connection journaling 

_____    Role-plays 

_____    other  _____________________________ 

 
_____  number of computers on 

_____  number of computers in use by students 

 

 

Engagement (% 

of students on 

task as you enter ) 

_____ 

 

 

 

Content (what the teacher wants students to learn) 

 
Context (what students are doing) 
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Paragon Night Checklist 
 

Completed at the beginning of the unit (5 weeks prior to Paragon Night) 
Assigned Task Person(s) Assigned to task Due Date Completed 

 

Set the Paragon Night date and add it to the 

school master calendar.  (A Paragon Night 

should last for approx. 1-2 hours typically 

on a Wednesday or Thursday evening). 

   

Meet with teaching staff to brainstorm ideas 

for Paragon Night at least 5 weeks before the 

event.  (Let them work within the theme of 

the unit time period.) 

   

Meet with CAO to brainstorm and identify 

parent education topic. 

   

Provide teachers with a time line of when 

projects, skits, songs etc. need to be 

completed. 

   

Meet with individual grade level groups 3 

weeks before to ensure that they are making 

progress on their preparations. 

   

Publicize Paragon Night in the community: 

 Local newspaper  

 Local news stations 

 Other local publications. 

   

Other:    

 

Completed 1-2 weeks before Paragon Night 
Create a program to hand out at the door 

based on the contributions to Paragon Night 

from each grade level/class. 

   

Plan for Paragon Night set-up and clean up 

with school janitorial staff. 

   

Decide on what technology will be needed and 

reserve it well in advance:   

 TV/DVD/VCR 

 Sound System 

 Projector 

   

Schedule rehearsals for Grade levels in the 

multi-purpose room or within their individual 

classrooms. 

   

Create / send Paragon Night flyer to parents 

and Board of Directors. 

   

Other: 
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Paragon Night Checklist (page 2) 

 

Completed during the week of Paragon Night 
Assigned Task Person(s) Assigned to task Due Date Completed 

 

Review expectations with teachers at the 

staff meeting before Paragon Night. 

   

Prepare your introduction speech as the emcee 

of Paragon Night.  (How you will articulate the 

vision of this Paragon Night to the visitors).  

Prepare introductions for each presentation to 

connect to the theme. 

   

Prepare any material necessary for the parent 

education portion. 

   

Set up and decorate with teachers after 

school 1-2 days prior to Paragon Night. 

   

 

Other: 

 

   

 

 

Completed during Paragon Night 
Greet parents and visitors at the front door 

at Paragon Night. Have a sign in sheet for 

parents (as documentation for Title I and 

other requirements). 

   

Begin Paragon Night on time!  (Remember that 

parents have schedules too) 

   

Take photos and/or video of Paragon night.    

Write thank you notes to those involved in 

Paragon Night. (teachers, support staff, 

janitors, parent volunteers etc.) 

   

Send Paragon photos to the Regional Paragon 

Coordinator. 

   

Meet with teachers to share successes and 

discuss lessons learned from the first Paragon 

Night. 

   

Schedule all Paragon Nights for the remainder 

of the year. 

   

Send press release and photo to newspaper. 

 

   

Notes/Reflection: 
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Paragon Unit Reflection 

School:  _____________________________________  Grade Level:  _______________ 

 

Paragon Curriculum, Unit 1  

Teacher Reflection  

 

Directions:  Upon completion of this Paragon unit, please share your reflections about your 

classroom experience with the curriculum by responding to the questions below.    

 

 

1. What was your most successful Paragon teaching experience in this unit?  Please explain. 

 

 

 

 

 

 

 

2. Were there any lessons or activities that you did not find effective?  Please explain. 

 

 

 

 

 

 

 

3. What reading strategies (pre-reading, during reading, and after reading) and writing 

opportunities did you implement in this unit?        
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4. In reflecting on the hands-on projects in this unit, do you have specific feedback about any?  

What are they?  What did students get out of them?  

 

 

 

 

 

 

  

5. Are your students meeting the outcomes of the lessons?  How do you assess this?   

 

 

 

 

 

 

 

6. Did your students successfully complete the cumulative assessment?  Please share your 

thoughts and ideas about this assessment and any adaptations you made to it.  

 

 

 

 

 

We greatly appreciate your input.  Kindly send your completed survey via e-mail to your Paragon 

Coordinator and to the Paragon Design Team, (designteam@mosaicaeducation.com).   

Or, send the hard copy to: 

 

Mosaica Education, Inc.  

3400 Peachtree Road, Suite 550 

Atlanta, GA 30326 

Attn.:  Design Team 

mailto:designteam@mosaicaeducation.com
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Personalized Student Achievement Plan (PSAP) 
 

Please tab to each gray area to complete information – use cursor to click on and fill in check boxes 
 

 
Student Name:        

 
Date:      /     /      

 
Is there an active IEP:  Yes:  No:     
 

Speech and Language:   OT/PT:   Teacher Consultant:   
 

Resource Room:  Reading:  Math:  Other:       
 

  
SECTION I:  Individual Student Data (Qualitative and Quantitative) 
 

 ILS (Integrated Learning Assessment)                                         Scores:   Reading:       Math:       
ILS assessments indicate where students need extra assistance and will prescribe individual lessons to increase 
performance in those areas.  This data will be compared with the data at the end of the year to measure individual 
student growth.  It also allows the teacher to add lessons to reinforce the skills recently taught in the classroom.  

 

 OCR (Open Court Reading)                                                            Scores:       
OCR Assessments are used at the completion of each story/unit in OCR.  These assessments are a measurement of 
the student’s mastery of the content and skills taught.  

 

 DIBELS (Dynamic Indicators of Basic Early Literacy Skills)       Scores:      
DIBELS assessment shows student strengths and weaknesses in relation to their total literacy regardless of 
the reading program being used. 
 

 DRA (Developmental Reading Assessment)             Scores:      
DRA is an assessment that is used to determine a student’s accuracy and comprehension rate.  This assessment will 

also identify specific areas that students need for additional literacy instruction.    
 

 ITBS (Iowa Test of Basic Skills)                                                      Scores:  Reading:      Math:       
ITBS gives an overall picture of areas of strength and weakness for the student but does not provide detailed 
information to be able to place students instructionally or to determine discreet skills in which the student needs 
intervention.  

 

 Paragon Performance Assessment Rubrics              Unit:      Scores:        
The Paragon Performance Assessment Rubric shows how a student performed on the cumulative assessment for a 
particular unit.  This qualitative data is used to show particular student strengths or areas of student need that can be 
reinforced or addressed during Paragon time and throughout the day. 

 

 Teacher Observation 
Teacher observation of the individual student is essential in addressing student strengths and needs.  Teacher 
observation will help to determine a student’s best learning styles to ensure that each student succeeds throughout the 
day.  Your child’s teacher observed the following:  
  

 Social / Emotional (i.e.:  What is the student’s level of participation throughout the day?  When is the student most 

engaged?  Has the student exhibited any mistaken goals?  If so, explain.  Which of the Multiple Intelligences are 

considered strengths of this student?)        
 
 Paragon (i.e.:  Is the student excited about Paragon time?  Which activities engage the student the most?  What 

are this student’s particular strengths in Paragon?  What seems to challenge the student most?  Does the student 

participate well in collaborative groups?  Why or why not?)        
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 Language Arts (i.e.:  Is the student excited about reading? About writing?  What are this student’s particular 

strengths in this area?  What seems to challenge the student most?  What strategies work best to engage this 

student?)        
 Math (i.e.:  Is the student excited about math?  What are this student’s particular strengths in this area?  What 

seems to challenge the student most?  What strategies work best to engage the student and foster student 

understanding?)         
 
 Science (i.e.:  Is the student excited about science?  What are this student’s particular strengths in this area?  

What seems to challenge the student most?  What strategies work best to engage the student?)   
       
 
 Parent Observation   

Parent input is helpful in developing an overall plan for the student.  Add parent information gathered via survey (in 
person, by phone, or in writing).    

 

 What is your child’s overall attitude towards school?       

 
 

 What have you noticed to be a particular strength of your child?  Please explain.        

 
 

 What have you noticed to be a particular challenge for your child?  Please explain.        

 
 

 What are your child’s interests at home?        

 
 

 How would you most like to help support your child’s success at school?        

 

 

 Other data: (Observations from other teachers/staff; Data from other standardized tests). 
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Personalized Student Achievement Plan (PSAP) 
 
SECTION 2:  Gap Analysis and Overview of Personalized Support Strategies  

 

 Where is this student now as compared to 
where he or she should be?  Refer to the data 

in Section 1.  Summarize.  State if student is at or 

above grade level or detail any gaps. *   

Individualized Goals.  If there is an 
achievement gap, what is the goal for this 
student this year?  (i.e.: Student will be at grade 
level in reading by April of this year.) 

Personalized Plan of Action.  What will be 
done to help this student reach this goal? (i.e.: 
After-school tutorial, instructional grouping, 
etc.) 

Social / 
Emotional 
 
 
 
 

      
 
 
 
 
 
 

 Goal #  :        :       
 

 Action Plan:        
 

Paragon  
 
 
 
 

      
 
 
 
 
 

 Goal #  :        :       
 

 Action Plan:        
 

Language 
Arts 
 
 
 
 

       Goal #  :        :        
 
 

 Action Plan:        
 

Math 
 
 
 
 

      
 
 
 
 
 

 Goal #  :       :        
 
 

 Action Plan:        
 

Science 
 
 
 
 

      
 
 
 
 
 

 Goal # :       :        
 

 Action Plan:        
 

 
*Reference IEP for SPED students. 
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Personalized Student Achievement Plan (PSAP) 
 

SECTION 3:  Individualized Weekly Plan:   Detail the weekly plan for this student. (i.e.:  Attend after-school 
tutorial 3 times per week for 1 hour each day; Work on ILS in Math 15 minutes before school every day, etc.)  
 
 

►       
 

►       
 

►       
 

►       
 

►       
 

 
 

 
 
 
 
Agreed to by: 
 
 
 
_____________________           ________________________                 __________________________ 
Teacher                         Parent/Guardian                         Student 
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Personalized Student Achievement Plan (PSAP) 
REVIEW 

 
Review of Individual Student Goals and Progress 

 

Student’s Name:                /     /      
     Today’s Date 

 
 

Goal #       (Restate Goal  from initial PSAP and number accordingly) 
 

       
 
 
 
 
 

Action Plan for this goal:  (Restate action plan for this goal from initial PSAP)  

 

      
 

Student Progress         Has goal been met:    Yes:        No:  
 

Summarize student progress:        
 

Assessment Tools Note: means of 

assessment.  Add scores if applicable. 

 

 ILS:       

 OCR:       

 DIBELS:       

 DRA:       

 ITBS:       

 Paragon Performance Rubrics:   

 Teacher Observation:   

 Parent Observation:  

 Other:  

Note any modifications to the action plan for this goal:        
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Teacher: _____________________________________           Observer:  ________________________ Date:  ____________________   

                                                   Literacy Initiative Checklist 

Directions:  Note carefully each checkpoint during Literacy Initiative observations and circle the applicable rating. 

 

F
ir
st

 T
h
in
gs

 F
ir
st

 

Literacy Initiative 

Component 

4 

Distinguished 

3 

Good 

2 

Developing 

1 

Not yet Evident 

 

120-90-60-90 

120 minutes of E/LA 

90 minutes of Math  

60 minutes of Science 

90 minutes of Paragon 

All teachers are implementing 

the MEI Curriculum Model of 

uninterrupted blocks of time. 

Uninterrupted blocks of time are 

honored and clearly followed on a 

daily basis by all teachers.  

Most teachers are 

implementing the MEI 

Curriculum Model of 

uninterrupted blocks of 

time. Uninterrupted blocks 

of time are followed on a 

daily basis by most 

teachers. 

Some teachers are 

implementing the MEI 

Curriculum Model of 

uninterrupted blocks of 

time. Uninterrupted blocks 

of time are followed on a 

daily basis by some of the 

teachers. 

The 120-90-60-90 

curriculum model 

is not evident.  

 

 

 

Integrated Learning 

System (ILS) 

 

 

(If technology is in 

place) 

Full implementation of the ILS is 

evident in all classrooms. This is 

evident by charts and systems 

noting time on ILS of 15 minutes 

in reading and 10 minutes of 

math, for each student, each 

day. 

Most teachers are 

implementing the ILS. This 

is evidenced by charts and 

systems noting time on ILS 

of 15 minutes in reading and 

10 minutes of math, for 

each student, each day. 

Some teachers are 

implementing the ILS. This 

is evidenced by sporadic 

charts and systems noting 

time on ILS of 15 minutes in 

reading and 10 minutes of 

math, for each student, 

each day. 

The ILS is not 

being used. 

 

The ILS is not in 

place. 

 

 

 

After-school Tutorial 

The after-school tutorial is in 

place specifically targeting 

students below grade level in 

reading and mathematics. There 

is a system in place to add new 

students and remove students 

from the program as students 

succeed--to maximize this 

program. 

The after-school tutorial is 

in place specifically 

targeting students below 

grade level in reading and 

mathematics.  

The after-school tutorial is 

being developed.  

 

 

 

The after-school 

tutorial is not in 

the planning or 

implementation 

phase. 

L
it
e
ra

cy
 I

ni
ti
a
ti
ve

 

 

 

 

 

Instructional Grouping 

 

 

The practice of instructional 

grouping is fully implemented.  

Students are regrouped every 10 

weeks with a diagnostic 

assessment following the model 

of 1 grade above or 1 grade 

below.  

The practice of 

instructional grouping is 

being phased in.  Some 

grades are regrouped every 

10 weeks with a diagnostic 

assessment following the 

model of 1 grade level above 

or 1 grade level below. 

The practice of 

instructional grouping is in 

the planning phase. 

The practice of 

instructional 

grouping is not in 

place or being 

planned. 

 

Full and Effective 

Implementation of 

English / Language 

Arts Program 

 

All parts of the OCR program 

are taught each day. Teachers 

use data from the diagnostic 

assessments to differentiate 

instruction on a daily basis. 

Most parts of the OCR 

program are taught each 

day. Teachers use data 

from the diagnostic 

assessments to 

differentiate instruction 

almost daily. 

Some parts of the OCR 

program are taught each 

day. Teachers sporadically 

use data from the 

diagnostic assessments to 

differentiate instruction. 

The 

implementation of 

the OCR program 

is not evident.  

 

 

 

Writing Across the 

Curriculum 

 

School leaders and teachers 

participate in frequent Writing 

professional development 

throughout the school year.  All 

Paragon, Mathematics and 

Science writing elements are 

fully implemented in each class. 

School leaders and teachers 

participate in Writing PD 

throughout the school year.  

Most Paragon, Mathematics 

and Science writing 

elements are fully 

implemented. 

School leaders and teachers 

participate in some Writing 

PD throughout the school 

year.  Some Paragon, 

Mathematics and Science 

writing elements are 

implemented. 

Writing PD and 

Paragon, 

Mathematics and 

Science writing 

elements are 

barely or not yet 

implemented.  

 

 

 

Community Literacy 

 

There is full implementation of 

Classroom, Family and Community 

Literacy activities throughout 

the school and in each classroom. 

This is observed with family 

workshops, Newsletters and 

community activities and 

partnerships. 

There is evidence of 

implementation of 

Classroom, Family and 

Community Literacy 

activities throughout the 

school and in most 

classrooms. 

There is some evidence of 

implementation of 

Classroom, Family and 

Community Literacy 

activities throughout the 

school and in some 

classrooms. 

Classroom, Family 

and Community 

literacy have not 

been implemented. 
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Teacher: _____________________________________           Observer:  ________________________ Date:  ____________________   

                                                   Math Initiative Checklist 

Directions:  Note carefully each checkpoint during Math Initiative observations and circle the applicable rating. 

F
ir
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 T
h
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gs
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st

 

Math Initiative 

Component 

4 

Distinguished 

3 

Good 

2 

Developing 

1 

Not yet Evident 

120-90-60-90 
120 minutes of E/LA 

90 minutes of 

Mathematics 

60 minutes of 

Science 

90 minutes of 

Paragon 

All teachers are implementing the MEI 

Curriculum Model of uninterrupted 

blocks of time. Uninterrupted blocks of 

time are honored and clearly followed on 

a daily basis by all teachers.  

Most teachers are 

implementing the MEI 

Curriculum Model of 

uninterrupted blocks of 

time. Uninterrupted blocks 

of time are followed on a 

daily basis by most 

teachers. 

Some teachers are 

implementing the MEI 

Curriculum Model of 

uninterrupted blocks of 

time. Uninterrupted blocks 

of time are followed on a 

daily basis by some of the 

teachers. 

The 120-90-60-90 

curriculum model 

is not evident.  

 

 

Integrated 

Learning System 

(ILS) 

 

(If technology is 

in place) 

Full implementation of the ILS is 

evident in all classrooms. This is evident 

by charts and systems noting time on 

ILS of 15 minutes in reading and 10 

minutes of math, for each student, 

each day. 

Most teachers are 

implementing the ILS. This 

is evidenced by charts and 

systems noting time on ILS 

of 15 minutes in reading and 

10 minutes of math, for 

each student, each day. 

Some teachers are 

implementing the ILS. This 

is evidenced by sporadic 

charts and systems noting 

time on ILS of 15 minutes in 

reading and 10 minutes of 

math, for each student, 

each day. 

The ILS is not 

being used. 

 

The ILS is not in 

place. 

 

 

 

After-school 

Tutorial 

 

The after-school tutorial is in place 

specifically targeting students below 

grade level in mathematics and full 

implementation of McGraw-Hill Math 

acceleration component, Number 

Worlds, is clearly evident. There is a 

system in place to add and remove 

students from the program --to 

maximize effectiveness. 

The after-school tutorial is 

in place specifically 

targeting students below 

grade level in mathematics.  

The after-school tutorial is 

being developed.  

 

 

 

The after-school 

tutorial is not in 

the planning or 

implementation 

phase. 

M
a
th

 I
ni
ti
at

iv
e
 

 

 

 

Instructional 

Grouping 

 

 

The practice of instructional grouping is 

fully implemented.  Students are 

regrouped every 10 weeks with a 

diagnostic assessment following the 

model of 1 grade above or 1 grade below.  

Instructional grouping is 

being phased in.  Some 

grades are regrouped every 

10 weeks with a diagnostic 

assessment following the 

model of 1 grade level above 

or 1 grade level below. 

The practice of 

instructional grouping is in 

the planning phase. 

The practice of 

instructional 

grouping is not in 

place or being 

planned. 

 

Full and Effective 

Implementation 

of SRA Math 

Program 

 

All parts of the SRA Math program are 

taught each day. Teachers use data 

from the diagnostic assessments to 

differentiate instruction on a daily 

basis. 

Most parts of the SRA 

program are taught each 

day. Teachers use data 

from the diagnostic 

assessments to 

differentiate instruction 

almost daily. 

Some parts of the SRA 

program are taught each 

day. Teachers sporadically 

use data from the 

diagnostic assessments to 

differentiate instruction. 

The 

implementation of 

the SRA program 

is not evident.  

 

 

Critical Thinking 

Across the 

Curriculum 

 

School leaders and teachers participate 

in frequent critical thinking professional 

development throughout the school 

year.  All Paragon, Mathematics and 

Science critical thinking elements are 

fully implemented in each class.  

Problem solving is used as a classroom 

management tool. 

Leaders and teachers 

participate in critical 

thinking PD throughout the 

year.  Most Paragon, Math 

and Science elements are 

fully implemented.  An 

effort is made to use 

problem solving as a 

classroom management tool. 

School leaders and teachers 

participate in some problem 

solving PD throughout the 

year.  Some Paragon, Math 

and Science elements are 

implemented. Problem 

solving is occasionally used 

as a classroom management 

tool. 

Critical thinking 

PD and Paragon, 

Mathematics and 

Science elements 

are barely or not 

yet implemented.  

 

 

 

Community 

Numeracy 

 

There is full implementation of 

Classroom, Family and Community 

Numeracy activities throughout the 

school and in each classroom. This is 

observed with family workshops, 

Newsletters and community activities 

and partnerships.  The 

Entrepreneurship and Economics Guides 

are fully implemented. 

There is evidence of 

implementation of 

Numeracy activities 

throughout the school and 

in most classrooms.  At 

least one classroom is 

implementing the 

Entrepreneurship and 

Economics Guides fully.   

There is some evidence of 

implementation of 

Numeracy activities.  The 

school has a realistic plan as 

to when and how to 

implement the 

Entrepreneurship and 

Economics Guides.   

Numeracy 

activities have not 

been implemented.  

There is no plan 

and/or little 

awareness of the 

Entrepreneurship 

and Economics 

Guides. 
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Mosaica Education, Inc. 
EPIC 2-4-08 

 
Educational Program Implementation Chart  (EPIC) 

2010 - 2011 
 
 

School Name:       Location:       

Grade Levels Served:       CAO:         

Program Facilitator:         RVP – CIO:        
 

 
Student Achievement Data 

 

State Test:        +  4     3      2     1   - 
ITBS Dates:       

PowerSchool Implementation:        +  4     3      2     1   - 
ILS Type:       

ILS Implementation: +  4     3      2     1   - 
Strongest Feature:       

What’s Missing:          
 

 
Literacy Initiative 

 

Literacy Program:        Reading First Recipient    Yes    No   

Literacy Initiative Implementation: 

120-90-60-90 +  4     3      2     1   - 
Individual Learning System +  4     3      2     1   - 
After School Tutorial +  4     3      2     1   - 
Instructional Grouping +  4     3      2     1   - 
Full OCR Implementation +  4     3      2     1   - 
Writing Across the Curriculum +  4     3      2     1   - 
Community Literacy +  4     3      2     1   - 
Made Adequate Yearly Progress (AYP) in 
2006 

Yes             No   

Strongest Feature:       

What’s Missing?         
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Mosaica Education, Inc. 
EPIC 2-4-08 

 
Math Program(s) 

 

Math Program(s):       

Math Initiative Implementation: 

120-90-60-90 +  4     3      2     1   - 
Individual Learning System +  4     3      2     1   - 
After School Tutorial +  4     3      2     1   - 
Instructional Grouping +  4     3      2     1   - 
Full Real Math Implementation +  4     3      2     1   - 
Problem-Solving Across the Curriculum +  4     3      2     1   - 
Community Numeracy +  4     3      2     1   - 
Implementation: +  4     3      2     1   - 
Made Annual Yearly Progress (AYP) in 2005 Yes             No   
Strongest Feature:       

What’s Missing?         
 

Science Program(s) 
 

Science Program(s):       

Implementation:       +  4     3      2     1   - 
Strongest Feature:       

What’s Missing?         
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Mosaica Education, Inc. 
EPIC 2-4-08 

Paragon Curriculum 
 
 

Paragon K - 5 Yes             No   
Implementation: +  4     3      2     1   - 
Notes:       
 

Strongest Feature:       

What’s Missing?        

Paragon Plus Yes             No   
Implementation: +  4     3      2     1   - 
Notes:        
 

Strongest Feature:        

What’s Missing?        

Paragon Humanities  6 -8 Yes             No   
Implementation: +  4     3      2     1   - 
Notes:       
 

Strongest Feature:       

What’s Missing?        

Paragon World Literature  6-8 Yes             No   
Implementation: +  4     3      2     1   - 
Notes:       
 

Strongest Feature:       

What’s Missing?        

Paragon Nights Yes             No   
Implementation: +  4     3      2     1   - 
Dates:                                                 
Notes:       
 

Strongest Feature:       

What’s Missing?        

Program Facilitator           Yes             No   
Implementation: +  4     3      2     1   - 
Notes:       

Strongest Feature:       

What’s Missing?       

 
 



























Attachment 19 

Timetable January 2012 to June 2013 

Date Activity Individual Responsible 

December 2011 Charter Awarded  

 Begin CAO Search RVP, Board of Trustees 

Ongoing Hold ongoing community outreach 

meetings 

RVP, Board of Trustees 

 Begin Enrolling  students RVP, EMO 

January 2012 Initiate facilities negotiations RVP 

 Hold Monthly Board Meeting Board of Trustees 

February 2012 Begin discussions with contractors to 

begin renovations to the facility  

 

March 2012 Prepare initial budget to the Indiana 

Charter School Board 

CAO/RVP/Board of 

Trustees 

 Begin recruitment for all positions CAO/RVP 

 Hold Monthly Board Meeting Board of Trustees 

April 2012 Submit Monthly Board Minutes as 

required 

Board of Trustees 

 Hold Monthly Board Meeting Board of Trustees 

May 2012 Finalize Renovations  RVP/CAO 

 Continue Enrollment  RVP/CAO 

June 2012 Submit all facility documentation  Board of Trustees 

6/30/12 Hire and ensure all staff has been 

properly fingerprinted and appropriately 

certified 

CAO 

6/30/12 Present evidence of fully implemented 

GAAP accounting system 

EMO/ Board of Trustees 



6/30/12 Present a directory of the current 

members of the board of trustees 

Board of Trustees 

6/30/12 Present the Credit Authorization 

Agreement for Automatic Deposits 

Board of Trustees 

6/30/12 Development and adoption of written 

policies and procedures for SOP 

(Standard Operating Procedures), 

enrollment, FICA and purchasing 

Board of Trustees/EMO 

6/30/12 Opening of bank accounts Board of Trustees 

 Complete bidding process for all orders Board of Trustees/EMO 

July 2012 Conduct a lottery if needed CAO 

 Order all materials for first quarter  EMO 

August 2012 Apply for a PCSP Grant if not earlier EMO/CAO/ Board of 

Trustees 

 Teacher Professional Development  RVP/CAO 

 Hold Family Orientation Meeting/Begin 

School 

CAO 

September 

2012 

Hold first Paragon Night CAO 

October 2012 Initial Enrollment Count CAO 

November 

2012 

Continue building community 

relationships 

CAO/RVP/Board 

 All parent meetings held  CAO/Teachers 

December 2012 Continue to hold professional 

development 

CAO/RVP 

January 2013 Begin re-enrollment  CAO/RVP 

 Community outreach meetings CAO/RVP 

February 2013 Submit Monthly Board Minutes to the 

Executive County Superintendent 

Board of Directors 

March 2013   

3/30/13 Prepare initial budget to the Indiana 

Charter School Board 

CAO/RVP/ Board of 

Trustees/EMO 



April 2013 Continue Enrollment CAO/RVP 

May 2013 Contract with an Auditor Board of Trustees 

June 2013 End of First School Year  

 

 





School Name: ____STEAM Academy of Hammond____________________________

SCHOOL ENROLLMENT PROJECTIONS

ACADEMIC YEAR K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL % ELL % SPED % FRL

Year 1: 2012-2013 75 75 75 75 75 50 50 25 25 525 10% 85%

Year 2: 2013-2014 75 75 75 75 75 75 50 50 25 575 10% 85%

Year 3: 2014-2015 75 75 75 75 75 75 75 50 50 625 10% 85%

Year 4: 2015-2016 75 75 75 75 75 75 75 75 50 650 10% 85%

Year 5: 2016-2017 75 75 75 75 75 75 75 75 75 675 10% 85%

ACADEMIC YEAR K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL

Year 1: 2012-2013 3 3 3 3 3 2 2 1 1 21

Year 2: 2013-2014 3 3 3 3 3 3 2 2 1 23

Year 3: 2014-2015 3 3 3 3 3 3 3 2 2 25

Year 4: 2015-2016 3 3 3 3 3 3 3 3 2 26

Year 5: 2016-2017 3 3 3 3 3 3 3 3 3 27

Total 15 15 15 15 15 14 13 11 9 122

Planned Number of Students

Planned Number of Classes



 

Attachment 22 

Budget Narrative 

Funding structure is based using data provided by the IN Department of Education. An average per pupil 

funding amount of $6,726.10 has been used as the main funding mechanism for this budget. Enrollment 

figures were estimated at 525 pupils in Year One heavily weighted towards the younger grades with a 

gradual increase in enrollment through Year Five as the younger grades progress through the school 

during the five year budget process. The enrollment peaks at Year Five with an estimated 675 

matriculated and funded. To assist in the implementation of the school, Mosaica Education is assuming 

grants from the Charter School Facilities Assistance program in the amount of $150,000 to fund 

operations during Year Zero. Food service revenue has been estimated based on previous funding 

Mosaica Education received in the past in nearby Indiana school districts. Title I and II federal funding 

has also been estimated using previous funding levels from nearby schools. The State Matching Funds 

additionally supplement the food program. Textbook reimbursement rounds out the funding structure. 

This estimated revenue is based off of enrollment and has been crafted to align with the Indiana’s 

reimbursement guidelines for eligible expenses. The need for large cash investment during Year One will 

necessitate the use of a loan from the IN Common School Fund. This will ensure positive cash flow 

through the life of the five year budget. This will be paid back on terms established between Mosaica 

Education and State of Indiana based on previous schools operated in the state of Indiana. 

 

Expenditure estimates for the school have been carefully studied to ensure quality education will be 

provided within the confines of the funding structure. As with other school budgets, the largest single 

expense is personnel cost. More specifically, wages, benefits, and a variety of taxes for each employee. 

The largest segment of the wages is comprised of instructional staff. For the younger grades, which we 

consider K-4, each will each have a homeroom teacher assigned. Teacher-to-student ratio throughout 

the entire school will be targeted at 25 students per teacher. The higher grades which we consider 5-8 

will have a rotating schedule with a variety of different teachers who specialize in different disciplines. 

The teachers are specialists in Mathematics, English, Music, Physical Education, Spanish, and a Paragon 

specialist which is a proprietary curriculum that Mosaica has designed. There will be several Curriculum 

Implementation Specialists or CISs assigned to the school. They will assist teachers and students in the 

implementation of the Mosaica curriculum.  The benefits and taxes package that applies to each 

employee consists of the following: Social Security, Pension at 7%, Medicare, Unemployment, Life 

Insurance, Long Term Disability, Accidental Coverage, Medical, Dental, Vision, Workers’ Compensation, 

and an Annuity Savings Account or ASA at 3% of salary. In addition to the assigned teachers, there are 

substitute teachers to ensure there is proper coverage of all classes every day. Bonuses will be a part of 

the teachers’ compensation packages. There will be a performance-based program to determine which 

teachers are eligible for the bonus. The amounts of the bonus will also be determined at that time. 

Administrative personnel is the second group of wages and related costs. The school is headed by a 



principal that Mosaica refers to as a CAO or Chief Administrative Officer. The school will have the 

services of Administrative Assistants to help in the day-to-day operations. In addition, a Behavioral 

Intervention Specialist or BIS will be on staff to assist on any behavioral issue which may arise. A full-

time Nurse will be employed by the school and be available during school hours. Personnel directly 

funded by the federal Title I and Title II will also correlate directly to the need and funding for these 

respective programs.  

Instructional Supplies and Resources comprise the next section of expenditure. Mosaica has a series of 

textbooks and textbooks with an online component that will be provided to each student. Along with 

this series of textbooks, a fully stocked library will be constructed and available directly in the school. 

Assessment materials to measure progress of the students will be provided with materials from 

Scantron and ITBS. Computers and software will be provided to the students for use while they are in 

class. The computer expense will be leased in two consecutive terms. The terms will be three years 

leases based on an interest rate of 2.9%. The first lease will cover the first three years of operation while 

the second lease will commence at the beginning of Year Four based on an assumed three year lease. In 

addition to the computers, there will be a full variety of software made available to the students to 

enhance the learning experience. Paragon packages, which will be partially administered by the Paragon 

specialty teachers will also be included. Allowances for field trips are part of the curriculum and will be 

incorporated into the curriculum. 

Administrative costs will be incurred in the daily operations of the facility. The administrative staff will 

have new computers and software to assist them in carrying-out their duties. Along with these 

technology-related expenses, there are budgets set aside to ensure office supplies and any membership 

dues or fees are available to the staff. Board expenses are also provided for training, equipment, and 

D&O insurance. Other miscellaneous expenses included but are not limited to legal services which may 

be needed, auditing services beginning in Year Two in order to audit Year One, printing expense, 

internet and telecommunication, liability insurance for the entire facility, travel for staff, and postage for 

mailers to parents. Special Education students will have special funds set aside for their needs. They will 

include additional staff to assist them along with professional psychological evaluation and support. 

Food service will incur expense for the food itself along with the staff to administer the program. These 

expenses will be partially offset by the funding which will be received from a variety of different sources 

on the federal and state level. 

The renovation of the existing school building structure and ongoing rent compose a large portion of the 

remainder of the budget. The lease for the building will be lowered from the advertised $12 per square 

foot if Mosaica provides $200k for the renovation which Mosaica has built into the Year One budget. 

Furniture and the construction of workstations within the facility will be leased on terms of 2.1% for the 

life of the five year lease. Security cameras will be set up at the facility to safeguard the property and the 

students. A host of other services ranging from grounds keeping, waste disposal, utilities, general 

maintenance, water and sewer, and custodial services in addition to our on-staff custodial resources. 

Copier leases will be signed for the life of the five year lease.  



Various management and operation fees are the remainder of the budget. Mosaica charges the school a 

12.5% CMO fee which is included in the budget along with the 2% Indiana Charter School Board 

Administrative Fee. The repayment of the IN Common School Fund Repayment will be paid from this 

fund.  

 

 



Mission:  Frazier Preparatory Academy (FPA) strives to prepare every child to become college or career 

bound.  We will provide a rigorous engaging and technology infused educational experience that 

prepares all students to be life-long learners and productive members of society.  We are committed to 

providing a safe and supportive learning environment that encourages excellence in academics and 

responsibility for self and the community.   

FPA was recognized by Chicago Public Schools for being among the top five largest charter and contract 

elementary schools, one-year growth on 2010 Illinois Standards Achievement Test (ISAT) Composite.  

According to achievement data, 70.2 percent of students met or excelled in the ISAT as compared to 

56.4 percent, in 2009. This was a 13.8 percent increase, and the second largest percentage increase, or 

gain, among the all charter and contract elementary schools, in Chicago.   The school’s ISAT scores have 

continued to trend upward towards the state standard the entire all five years  

On February 15, 2011, Frazier Preparatory Academy earned an Academic Improvement Award from the 

Illinois State Board of Education’s Honor Roll system for demonstrating significant improvements in 

state reading and mathematics testing results. Only 93 public schools in the state received this 

recognition. Test Scores reported for 2010 by the Illinois Department of Education reflect that Frazier 

has made great strides in improving student test scores, surpassing other schools in District 299 in every 

subject.  In addition a Frazier Preparatory Academy eighth grade student was recently selected as a 

Daniel Murphy Scholarship Fund (DMSF) recipient for the Class of 2015.  Frazier Preparatory Academy 

has a strong commitment from its families; most have remained at the school. Not including people who 

have moved away, the enrollment retention rate is over 90%. 

Several initiatives have been put into place to ensure Frazier Preparatory students have the skills 

necessary to become college or career bound.  Fundamental to the success of Frazier Preparatory 

Academy is the collaborative partnership that Frazier staff members have with parents, guardians, and 

community members with Mosaica Education. Together they have implemented a model built on a 

foundation of continuous improvement.  This model includes: 

Excellence in Academics:  Emphasis on core content aligned to State of Illinois approved curriculum with 

a one-hundred twenty minute literacy block, seventy-five minutes of mathematics instruction, and sixty 

minutes of science and social studies instruction.  Frazier Preparatory uses a research based curricula 

integrated with twenty-first century instructional skills designed to meet the needs of all learners.   

Extended Learning Time:  The Frazier Preparatory Academy model includes a longer school day and 

school year.  This includes a one hour extension in the school day and twenty extra days in the school 

year.  Secure Learning Environment:  Students and families have a strong connection with Frazier 

Preparatory Academy.  The school works to ensure that students feel safe and the learning environment 

is orderly so that all children can learn.  Professional Development:  Sustained job embedded 

professional development is built into the Frazier Preparatory Academy model.  Professional 

development is based on student achievement data and is designed to improve teaching and learning in 

the core content areas.  Teachers are provided with fifteen to twenty days of professional development 

on an annual basis.  Community Support:  Frazier Preparatory Academy sees the community as vital to 

helping each student reach his or her social, emotional, and academic potential.  The philosophy that is 



followed is to eat, play, and pray with the community.  Examples include:  After school programming 

funded by the Steans Family Foundation.  This organization provides grant monies to improve the North 

Lawndale Community.   Local church groups, community organizations and local government officials 

provide regular support.   Integrated Technology:  Each classroom is equipped with eight computers to 

provide opportunities for students to do research, access the internet, and use computer software 

designed to support student learning.  Parent Involvement:  Frazier Preparatory Academy teachers 

conduct regular goal setting conferences with children and their parents so that all cooperate to ensure 

the student’s success.  Parents are expected to volunteer on a regular basis.  Parents can access timely 

achievement data using technology via the Power School student information system.  Paragon 

Curriculum:  The Paragon Curriculum is provided by Mosaica Education.  The curriculum strives to 

cultivate a multicultural perspective and global awareness for all children.  The curriculum illustrates 

how sweeping cycles repeat and lead students to understand the evolutions of world cultures. This 

powerful curriculum integrates social studies with literature, writing, and the arts. 

Frazier Preparatory Academy mission is built on a strong foundation of high expectations and high levels 
of achievement for each student.  In cooperation with Mosaica Education a collaborative approach is 
used to empower students to learn and achieve – every child, every day.  Fundamental to the success of 
each student is a multi-faceted approach integrating programs and activities that support the academic, 
social-emotional, and behavioral achievement of each student.  To provide an optimum opportunity for 
success is to provide a holistic approach to education that takes the work that is done in the classroom 
and extends it beyond the walls of the school so that parents / guardians and community members 
understand and embrace opportunities to be actively engaged in the educational process. 

Specific examples designed to support the mission of Frazier Preparatory Academy include: 

Parent Involvement 

 Parent Liaison – Frazier Preparatory Academy employs a parent liaison coordinator who works 
to increase parent involvement and community partnerships throughout the school. 

 Parent Education – Parent education programs take place on a regular basis providing parents 
with a range of information from increasing parenting skills to aid and assistance with seeking 
employment. 

 Parent Volunteers – Parent volunteers provide support in classrooms, before and after school 
and at extra-curricular activities such as field trips and school assemblies. 

Community Partnerships  

1.  Jesus Christ Missionary Baptist Church – Donate funds, equipment, provide assistance and 
support  

2. Dove Academy (House of Worship) – Provide funding to help and assist homeless population 
3. Friends of Robert Steele Foundation – Donate school supplies, Christmas presents, assistance 

and support 
4. DMI Youth Care – Fall, winter, and spring after school programs, transportation after school 

home.  Seven week summer tutoring and activity program offered on a sliding scale to families. 
 

After School Programs 



 Tutoring – After school tutoring is provided by with funds from the Steins Foundation.  The 
program is designed to provide struggling learners with tutoring in core academic subjects.  
Frazier Preparatory teachers work in the program daily from 4:00 pm to 6:00 pm.   

Paragon:   The Mosaica Education Paragon curriculum has a parent / community involvement program 
incorporated into the model.  Paragon nights are held every five weeks bringing parents and community 
members to the school to participate in the student oriented, academically based event. 

Extra-Curricular Activities 

 Afro-Male Mentoring – Young men in school mentoring upper elementary and middle school 
males.  Mentors include lawyers, judges, police officers, ministers, etc. 

 Divas – Young women in school mentoring upper elementary and middle school females.  
Mentors include lawyers, business, healthcare workers, etc. 

 Double Dutch – Jump rope 

 Mentoring – Boys and girls mentoring programs are provided to students throughout the school 
year.  These programs involve are coordinated by the school and involve community members 
who work as guest speakers and mentors. 

 Athletics (Football, Basketball) 
 
The CAO works with school leadership to ensure that all activities are coordinated to ensure they 
support the mission to ensure that every student is prepared to become college or career bound. 
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