PROPOSAL OVERVIEW AND ENROLLMENT PROJECTIONS

Please provide information for the applicant group’s designated representative. This individual will serve as the
contact for all communications, interviews, and notices from the ICSB regarding the submitted application.

IMPORTANT NOTE: The full application, including this form, will be posted on the ICSB website. Applicants are
advised that local community members, including members of the media, may contact the designated representative
for questions about the proposed school(s).

Legal name of group applying for charter(s): Discovery School Inc.
Kevin Handley, Chief Academic Officer, Discovery School
Names, roles, and current employment Inc.

for all persons on applicant team:
Paul Runyon, Business Manager, Discovery School Inc.

Sabrina Pennington, Board Chair

James ‘Hap’ Hazzard
Delores Hazzard

Deborah McNish
Darrell Decker
Sheila Armstead

Designated applicant representative: Kevin Handley

Address: 855 North 12t St.

Richmond, IN 47374

Office and cell phone numbers: (765) 983-3709

Email address: khandley@galileocharterschool.org

Provide the requested information for each school included in this proposal.
(You may add lines to the table if needed.)

Proposed Opening Year School Model Geographic School Grade Levels at
School Name (e.g., college Community * District(s) in Full Enroliment
prep, dropout Proposed
recovery) Location
The Excel 2014 Dropout Richmond, IN Richmond 9-12
Center - Recovery Community
Richmond Schools

NOTE: * Please indicate the city/town and, if known, potential address or neighborhood of location. Virtual operators
should indicate the relevant geographies the operator intends to serve.
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Proposed Grade Levels and Student Enroliment

Provide the following information for each charter school included in this proposal. Specify the planned year of
opening for each, the grade levels served, and both the planned and maximum number of enrolled students by grade
level for each year. (You may duplicate the table as needed.)

Proposed School Name: The Excel Center - Richmond
Academic Year Grade Levels Student Enroliment (Planned/Maximum)
Year 1 (specify starting year) | 9-12 300
Year 2 9-12 300
Year 3 9-12 300
Year 4 9-12 300
Year5 9-12 300
At Capacity 9-12 300

Do any of the proposed schools expect to contract or partner with an Education Service Provider
(ESP) or other organization for school management/operation?* Yes[_| No[X]
If yes, identify the ESP or other partner organization:

Will an application for the same charter school(s) be submitted to another authorizer in the near future?

Yes[_] No X

If yes, identify the authorizer(s):

Planned submission date(s):

Please list the number of previous submissions for request to authorize this(ese) charter school(s) over the
past five years, as required under IC § 20-24-3-4. Include the following information:

Authorizer(s):

Submission date(s):
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Executive Summary

The mission of The Excel Center is to provide adults the opportunity and support to earn a high school
diploma and begin post-secondary education while developing career paths in sectors of the local
economy that offer better-than-average employment and growth opportunities. The school will “meet
students where they are” in their education by providing a flexible structure and supportive relationships
to help them manage work, life and family concerns as they achieve their educational goals.

The Excel Center model was created in Indianapolis, Indiana by Goodwill Industries of Central Indiana
and its affiliated organization, Goodwill Education Initiatives, Inc. The first Excel Center opened in
2010. Since then, overwhelming community demand for the school has encouraged GEI to expand the
Excel Center model to additional locations in order to reach more students. Discovery School Inc., an
organization that operates Galileo Charter School, is requesting a charter to operate an Excel Center in
Richmond by licensing the essential elements of the Excel Center network from Goodwill as the first
member of the Excel Center Network. Discovery School plans to run one Excel Center school, but
Goodwill has plans to license the Excel Center model to other organizations, most often with partners in
other states.

The Richmond community has considerable need for an Excel Center. Over 20 percent of the city’s
population over 18 lacks a high school diploma, and there are few good options for these students to get
re-connected in their education goals. As a result, a large proportion of the Richmond community is
unprepared to participate in the 21¥-century workforce, one that will require additional skills beyond high
school, whether through a skills-related certificate or a postsecondary degree. The Excel Center will open
in Richmond and will serve 300 adult students. The school operates year-round and, as students graduate
or leave the school, spaces are filled by students on the waiting list throughout the year. As a result, the
school does not operate with discrete grade levels and the school will maintain a size of 300 students in
future years. Growing a location beyond this size negatively impacts the ability for the school to maintain
a small, intimate environment and for staff to establish meaningful relationships with students.

Discovery School first identified the Excel Center as an opportunity based upon the needs of the parents
of the charter school it currently operates, the Kenneth A. Christmon STEMM Academy (formerly named
Galileo Charter School). A large number of parents of STEMM Academy students lack a high school
diploma, prompting Discovery School leaders to investigate avenues to increase their education levels.

An individual who drops out of high school faces a number of challenges that affect his or her current
well-being and future success. High school dropouts have worse health, lower incomes, and fewer job
opportunities than the general population.’ In addition, high school dropouts are more likely to have
lower earnings, be recipients of government welfare, and are eight times more likely to be incarcerated
than high school graduates.” The Excel Center will seek to enroll students over 18 who have not
completed high school, and have either dropped out or are severely under-credited compared to their
cohort. While the Excel Center will accept any student who applies to attend the school, the school will
recommend other educational options for students who may benefit from a traditional-age high school.

The Excel Center provides a structured environment that meets the particular needs of adult students as
they work towards a high school diploma. Many adult learners face additional non-academic barriers to
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their educational success, many of which were prominent reasons that many students dropped out of
school in the first place. Many of these other reasons remain significant barriers to their educational
progress; effective educational opportunities for adults must provide supports and flexibility to promote
student achievement while maintaining a supportive learning environment that helps students overcome
the various challenges to their continued education. Students will enter the school at a variety of skill
levels and degrees of attaining credits, so school will create a flexible environment that gives each student
a realistic path for their educational success and a possible career.

Leaders in Richmond have been excited to learn more about how the Excel Center can reach a critical
need. STEMM Academy already has strong working relationships with a number of community partners.
Additionally, Discovery School has explained the model to key community business leaders, the Chamber
of Commerce, and fellow educators. Ivy Tech Community College is very interested in the success of
this model.

Anticipated partners of the Excel Center not only include Ivy Tech Community College, but also Indiana
University East and Purdue University College of Technology. All three institutions work collaboratively
toward providing postsecondary education for nontraditional, adult learners. Other community partners
may include Amigos Latino Center, WorkOne, Division of Family and Children, Indiana Vocational
Rehabilitation, and other community service agencies that work with clients in need of completing their
secondary education.

The Excel Center model has three main pillars: a secondary-level academic platform that fits needs of
non-traditional students, a College and Career Readiness focus on viable careers, and a “coaching”
program that works with students to identify barriers to their education and proactively plan ways to
remain engaged in their education. The Excel Center provides a rigorous, Common Core-aligned
curriculum with an accelerated schedule that allows students to work quickly to earn course credit and
progress at a faster pace than a traditional high school. The Excel Center’s instructional program is
aligned to Common Core standards and includes team-taught courses, fixed length teaching, and, in non-
essential courses, credit recovery. College and Career Readiness functions are ingrained in the regular
functions of the school. Students who demonstrate the skills necessary to work at postsecondary level are
encouraged to take postsecondary-level coursework as a way of encouraging students to continue learning
at the college level. As a result, dual credit and postsecondary credits are a strong feature of Excel Center
schools.

In addition, the Excel Center identifies particular industries with above-average growth potential and
introduces students to that industry, helping students explore careers in that field and find a career
pathway that leads to productive work. Coaching in the Excel model is an attempt to address the life
barriers and issues that prevent students from being successful. The Excel Center coaches are responsible
for keeping students engaged and motivated in the school. The relationship that coaches create with each
student is a critical factor in student success, as that relationship will provide security, confidence and
encouragement for students to continue when the work becomes difficult and life barriers become
difficult to manage. Coaches will work with students to identify potential barriers to students’ continued
education, whether through short-term barriers (such as housing and childcare) or long-term challenges
(including student self-efficacy and self-confidence).



GETI’s success in operating the Excel Centers demonstrates that the model, when implemented correctly,
is very effective at helping adult students to earn their high school diploma and reaching their college and
career goals. At the end of its second year, Goodwill has 131 graduates from its existing Excel Centers.
Discovery School is eager to replicate Goodwill’s success and hopes to implement the model with strong
fidelity to the elements that have made the existing Excel Centers successful.

The Excel Center will be managed by Discovery School, Inc. Discovery School governs STEMM
Academy and will also govern the Excel Center in Richmond. Collectively, the Discovery School board
has over 30 years experience managing charter schools and has experience in business, finance, school
governance, special education, community outreach, and postsecondary education. The board is eager to
add a second school to its portfolio, hoping that parents can attend school at the Excel Center while their
children are enrolled in STEMM Academy.

Goodwill has agreed to provide essential supports to equip Discovery School to operate the Excel Center
model. Discovery School will be the first participant in the Excel Center Network, receiving the core
elements and resources Goodwill and GEI staff have developed to operate the model, including training
and technical support. During the start-up phase, Discovery School leadership will receive training on
how to implement the model. The school leader selected to operate the Excel Center will participate in an
eight-week training program, following GEI’s Excel Center staff through an entire term of the model.
Additionally, its teachers will be able to participate in professional development activities with
Goodwill’s Excel Center Staff, most prominently in an annual conference held by Goodwill every year.
The Excel Center — Richmond Network will use the Excel Center curriculum, gaining access to all of the
curricular resources developed by GEI in order to equip the Excel Center — Richmond’s staff with the
tools to implement an effective and prove educational program. Discovery School will have access to the
IT platforms the Excel Center uses, including the Learning Management System that serves as a
document repository for teacher/student interaction, and the data warehouse that equips leaders and staff
with a tool for interpreting school data in order to improve design and instruction. GEI will use the data
generated by the Excel Center — Richmond to compare results, benchmark from the other schools, and
identify best practices that could be used for replication across all of the Excel Center schools.



Founding Group and School Leadership

Biographies and resumes of key members of the Founding Group are included as Attachment 1.

KEVIN L. HANDLEY SR.

Kevin Handley has been Discovery School’s school leader (Chief Academic Officer) since the school’s
first year of operation (2005-2006). Handley previously was a Lead Teacher and the Assistant Principal
before taking his current role as CAO. He has worked in education for the last twelve years, primarily in
elementary education, but the last eight as an elementary school administrator. Born and raised in Gary,
IN. before attending and receiving his Bachelor’s degree from Earlham College in 1998. He has
completed his Masters degree in Education with an emphasis in Curriculum and Instruction from the
University of Phoenix, completed teacher certification course work at Indiana Wesleyan and is current
working on a P.H.D. in Educational Leadership from Capella University. During his leadership, the
school has received nothing but “A” ratings for academic performance by the Indiana Department of
Education. Currently, Discovery School’s Kenneth A. Christmon STEMM Academy serves over 200
students in Kindergarten through 8" grades. He has a strong record of forming successful community
partnerships with the school, and his interest in giving back to the community is clearly demonstrated by
the long list of community organizations with which he has been involved. Mr. Handley has been a
teacher, and currently serves on the Boards of Townsend Community Center and Jacy House (Child
Advocacy) and is a member of Ivy Tech’s Regional Board of Trustees.

The board leadership of Discovery School Inc. (“Discovery School”) includes the following leaders.

SABRINA PENNINGTON (Board President):

Sabrina Pennington has been a member of Discovery School’s Board since 2006 and is the
current Board President. Since 2000, Mrs. Pennington has been Vice Chancellor for Student Affairs and
Executive Director of Human Resources at Ivy Tech Community College in Richmond. Mrs. Pennington
holds a Master’s degree in Adult Education. At Ivy Tech and at Indiana University East, Mrs. Pennington
has been a leader in supporting student success—particularly among minority student populations. As
Community Outreach Coordinator at Ivy Tech, she implemented a minority recruitment program that
increased enrollment by 117% in its first year and developed mentor and sensitivity programs that
resulted in an increased retention of these students. As Director and as Counselor for Student Support
Services at IU East, her counseling and direction of student support programs resulted in a higher student
retention rate. In her current position, Mrs. Pennington manages the areas of Student Affairs, Enrollment
and Human Resources. Mrs. Pennington has contributed her expertise to state and local groups working
in areas of student diversity, affirmative action and student orientation. Mrs. Pennington’s extensive
involvement with educational and community groups has brought her recognitions such as the TRIO
Achiever Award from the Mid-America Association of Educational Opportunity Program Personnel, the
YWCA Leadership Award for Breaking Barriers, and the YWCA Volunteer of the Year Award. In
addition to serving on the Board of Discovery School, Inc., Mrs. Pennington is a member of the Editorial
Board of the Richmond Palladium-Item newspaper and a member of the Board of Directors of the Wayne
County Foundation.

JAMES HAZZARD:



James Hazzard has served on the Board of Discovery School, Inc. since 2006. Mr. Hazzard holds
a Master’s degree and is finishing his Doctoral studies in Special Education. He is certified as a school
psychologist in Indiana and in Ohio, and is certified in Indiana as a Director of Special Education.
Currently, Mr. Hazzard serves as Director of Special Education at the KIPP Indianapolis Preparatory
Academy, and serves as School Psychologist for a number of Indiana and Ohio schools. At KIPP, Mr.
Hazzard has developed and supervises programming for a start up special education program for 245
middle school students. Mr. Hazzard established a therapeutic modified day blended learning program
for students with severe emotional/behavioral disabilities which was recently awarded a KIPP Foundation
grant for expansion of the methodologies. Mr. Hazzard has developed, implemented and presented
several special student needs programs and methodologies in Indiana, Ohio, and South Carolina. Mr.
Hazzard is a member of the Buckeye Association of School Administrators’ Exceptional Children
Committee and sits on the Board of the Paramount School of Excellence in Indianapolis.

DARRYL DECKER:

Darryl Decker is a founding Board Member of Discovery School’s first charter school. Mr.
Decker holds a Master’s degree in Management. To assist with his involvement with Discovery School,
he has also completed an Applied Management Project titled Strategic Management for Charter Schools.
Mr. Decker has over 20 years experience as a supervisor at major companies such as Belden Wire &

Cable and US Airways, Inc. More recently, Mr. Decker has been involved in developing programs for
non-profit organizations, providing student support services, and teaching. Mr. Decker has developed and
administered workforce-related training programs for Ivy Tech’s industrial, manufacturing and service
clients and has developed and administered programs for adults and high school students with mental,
emotional and physical handicaps at Achieva Resources. In his current position as Assistant Director of
Academic Affairs Support, Mr. Decker provides counseling and support for Distance Education students
at Ivy Tech in Richmond. For many years, Mr. Decker has also taught a wide variety of classes at Ivy
Tech.

DELORES HAZZARD:

Delores Hazzard has been a Board member of Discovery School since 2007. She holds a
Master’s degree in Educational Psychology. After several years as an architectural Project Designer and
Director of Planning and Construction, Mrs. Hazzard turned her attention to education. She has been an
instructor and faculty member of Ivy Tech in Richmond for several years. In addition, she has served as
Retention Coordinator and Director of Student Success and Retention. Mrs. Hazzard has several
publications and presentations to her credit covering areas such as recognizing the needs of military
veterans in the classroom, addressing the issues that impede the success of young African-American
males, and student retention. Mrs. Hazzard has served on numerous academic design and development
groups. She is also an experienced grant writer. With her husband, she has long been involved in
addressing the needs of special education students.

SHEILA ARMSTEAD:

Sheila Armstead has been a Board Member of Discovery School since 2006. She holds a
Master’s degree in Social Work and for 15 years has been Clinical Assistant Professor and Field
Coordinator of Social Work/Human Services at Indiana University East in Richmond. Previously, Mrs.
Armstead served as Program Director and Social Worker for Genesis and as Social Worker for Reid



Hospital. She has made professional presentations on social work and human services and diversity from
Hawaii to Maine. Her community involvement includes Special Olympics, Diversity Commission,
Indiana Minority Health Coalition, JACY House (Child Advocacy), and she is a Student Social Work
Association Advisor.

DEBORAH MCNISH:

Deborah McNish has been on the Board of Discovery School, Inc. since 2007. She holds a
Master’s degree in Counseling/Student Development. For over 20 years, Mrs. McNish served as Dean of
Student Development and as Associate and Interim Dean of Student Life and Services. In these positions
at both Earlham College in Richmond and at Oberlin College in Oberlin, Ohio, Mrs. McNish has
provided the overall vision and direction for all aspects of Student Life, including Residential Life and
Services, Student Activities/Student Union, Counseling Center, Safety and Security, Student Health,
Campus Ministries, Multicultural Affairs, and Student Orientation. She has supervised over 65 staff and
400 student staff positions. She has overseen the operation of 24 residence halls and 13 dining halls, and
she has been responsible for the development and management of multi-million dollar budgets. Mrs.
McNish also spent many years as a counselor, career counselor, and counseling supervisor.

Partner Organizations
Goodwill Industries of Central Indiana, Inc.

Goodwill Industries of Central Indiana, Inc. designed the Excel Center model that Discovery School will
implement in Richmond. Goodwill (and its entity that operates charter schools, Goodwill Education
Initiatives, Inc.) opened the first Excel Center in 2010. During the past two years, Goodwill Industries
has seen growing interest from individuals and organizations outside of central Indiana who are asking if
this school model could be created in their community. Many are recognizing that the Excel Center model
could meet a critical need in their communities.

Goodwill will provide critical services to Discovery School in order to operate its Excel Center location,
and Discovery School will become a member of the Excel Center Network. The vision of the Excel
Center Network is to create a partnership between schools that use the Excel Center model, leveraging the
collective expertise of school leaders, teachers and staff from all over the country. By participating in our
online systems and in professional development, peer-to-peer sharing among teachers, school leaders and
staff ideas will spread best practices from one community to others.

Background on the Excel Center

The Excel Center has reached a unique need in an adult education landscape with few alternative options.
Designed to meet the unique needs of older students, the Excel Center includes an array of supports that
address life needs outside the classroom, including childcare, transportation assistance, and balancing
school with work. Since its opening, the Excel Center has grown to five locations in central Indiana.
There has been considerable interest in the Excel Center model both from other communities in Indiana
and from individuals and organizations in other states. Many organizations have asked whether it would
be possible to open an Excel Center in their local community, for a number of reasons, including acute
community need, a lack of viable alternatives, or limited resources of existing adult education services.



Background in Richmond

In the city of Richmond, over 6,400 individuals — over 20 percent of the population over 18 — lack a high
school diploma. In addition, 26 percent of the young people aged 18-24 lack a high school diploma,
limiting their chances to establish themselves in careers. More information on the community
demographics in Richmond — including maps highlighting areas of most severe need — is included in
Attachment 16.

Leaders in Indiana have recognized that this lack of skills is limiting the productivity of the state and what
opportunities will exist for Hoosiers in the future. In Indiana’s Forgotten Middle Skill Jobs: Meeting the
Demands of a 21°'-Century Economy, the Skills2Compete-Indiana Campaign presents the issue clearly:

“Indiana needs a bold and broad vision to address the educational and economic challenges facing
the state during these tough economic times and beyond. Those challenges demand a truly
transformative vision that allows every worker to be a part of the economic recovery: guaranteed
access to two years of postsecondary education or training. Every Hoosier must have the
opportunity to earn the equivalent of at least two years of education or training past high school
that leads to a vocational credential, industry certification, associate’s degree, or one’s first two
years of college. It must be available at whatever point and pace makes sense for individual
workers and industries. Indiana must further ensure that every resident has access to the basic
skills needed to pursue such education.

[...]

Like the nation as a whole, Indiana faces substantial challenges when it comes to basic skills. In
2003, 8 percent of Indiana residents lacked basic prose literacy skills. Over one-half million
working age Indiana residents do not have a high school diploma...What is more, only about 8
percent of Indiana adults with less than a high school diploma are enrolled in adult basic
education, and less than 12 percent of residents with limited English proficiency are enrolled in
English as a Second Language (ESL) classes.

This evidence suggests that Indiana faces challenges in meeting the basic skill attainment levels
needed to grow its middle-skill workforce. By better aligning adult basic education with
industry-focused training, many more Indiana residents could prepare to enter and succeed in
middle-skill jobs and businesses would have a pipeline of workers to help meet immediate
demand.”™

Discovery School Inc. opened Galileo Charter School in 2005. This year, Galileo Charter School has been
renamed to the Kenneth A. Christmon STEMM Academy, in honor of its founding board member who
passed away in 2010. Discovery School has worked to improve educational attainment among Richmond
since Galileo first opened, and has consistently been a high-performing school in Richmond. The
leadership of Discovery School has recognized the immense potential the Excel Center has for the city of
Richmond. Our organization is positioned to meet the community’s needs through implementing The
Excel Center model with as much fidelity to the design as implemented in Goodwill’s Excel Centers.



Throughout the eight years of Galileo/STEMM’s operations, parents of STEMM Academy students have
constantly expressed the desire to have an option that would aid them in the completion of high school.
Discovery School recognizes that those parents’ commitment to improve their personal education will
also assist them with helping their children become lifelong learners.

Kevin Handley approached Goodwill in 2011 in order to investigate whether an Excel Center could be
possible in Richmond. Since that time, Discovery School has positioning itself within the community,
identifying potential students, and working within our community to establish the groundwork for this
endeavor.

School Leader and Leadership Team

School Director Selection Process

The school leader who will be responsible for the operations of the Excel Center in Richmond has not
been selected. This person will be hired by January 2013, and then will devote his/her time to preparing
the school to open in Richmond in August 2013.

Immediately after receiving approval for the charter, Discovery School will begin a nationwide search for
the director.

The school director of an Excel Center will ensure that instructors and school curriculum are applied
according to the principles of the Excel Center and that school is meeting the desired educational and
student outcomes. Essential functions include: supervision and management of faculty and staff,
creating and maintaining a safe and secure educational environment for 300 students and managing
the fiscal activities of the school. The position will work with the leadership of Discovery School, Inc.
in establishing school goals and objectives. The director will report to Chief Academic Officer of
Discovery School, Inc. This position requires a Bachelor’s degree in relevant field required, Master’s
degree preferred.

Other qualifications include:

*  Current Indiana Secondary Administrator’s License preferred but not required.

* 5+ years in a school-related leadership role.

* Prior experience managing groups of professionals.

* Strong communicator at a variety of levels. Demonstrates effective presentation and communication
skills.

* Solid planning and organizing skills.

After being hired, the school leader will spend significant time in training by Goodwill Industries in order
to learn the operational details of the Excel Center model. The leader will participate in an eight-week
training session that will give the leader and in-depth and hands-on exploration of the key concepts,
principles, and structure of the Excel Center model. This training will take place concurrently with an
eight-week semester of the Excel Centers operated by GEI, allowing the leader to understand every
dimension of the school’s calendar and process. This training program will expose the school leader to
each element of the Excel Center’s operations — recruiting students; undergoing new student orientation
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via iExcel; observing classroom instruction; supporting students through out-of-school barriers;
connecting students to postsecondary education and career opportunities; and managing performance by
reviewing student progress, teacher data, and school-level data analysis and decision-making.

This eight-week training will take place immediately after the school leader is hired. After that training
concludes (in late February), the school leader will spend a significant amount of time recruiting staff for
the school. Recruitment follows after the school leader training because (1) the school director will know
all of the operational requirements of the school, giving him/her a clear understanding of the required
staff competencies and (2) the leader will have a clear picture of the types of staff that are a good fit in the
Excel Center’s culture.

Immediately after approval, Discovery School’s chief academic officer will devote a majority of his time
to the development of the school. Once the new school leader returns from Excel Center Network, the
school director will become the primary person responsible for the development of the school. The time
the chief academic officer devotes to the school will be supported by Discovery School’s other funding.
During that time, STEMM Academy will be under the day-to-day supervision of the school’s lead
teachers over Operations and Academics.

Discovery School Inc. management team
Discovery School Inc.’s management team will oversee the academic and financial operations of the
Excel Center and STEMM Academy.

Leadership for the school includes the following individuals. Resumes for each of these individuals are
included in Attachment 3:

PAUL RUNYON:

Since April, 2005, Paul Runyon has been the Business Manager of the Kenneth A. Christmon
STEMM Academy/Galileo Charter School and Treasurer of the School and its operating organization,
Discovery School, Inc. Prior to joining the Discovery School, Mr. Runyon’s work experience was
primarily in banking where, during a career of over 20 years, he has had extensive experience in
management, sales and sales management, planning and organizing, lending, operations, purchasing,
training and education, product development, and statistical analysis.

ANGELIA UPCHURCH:

Angelia Upchurch has been the Lead Teacher of Academics at the Kenneth A. Christmon
STEMM Academy/Galileo Charter School since its first year of operation (2005-2006) and has
contributed much to its academic success (“A” ratings every year by the Indiana Department of
Education). She holds a Master’s degree in Elementary Education. She is a certified teacher, a certified
teacher mentor, and holds an Indiana Principal License. Her responsibilities at the school include the
oversight of curriculum development and implementation; program oversight and staff supervision for
Title I, Special Education, NESP, and Rtl programs; and the leadership and supervision of the school’s
instructional staff including hiring, professional development, mentoring, and evaluation. Before joining
Discovery School, Mrs. Upchurch had an extensive career in corporate HR Training and Development.
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JAN TYLER:

Jan Tyler serves as Lead Teacher of Operations at the Kenneth A. Christmon STEMM Academy.
She holds a Master’s degree and a Doctoral degree in Education. Dr. Tyler has over 20 years of
experience working with adult learners in areas of admissions, academic and career counseling, and as a
teacher. As Special Services/Adult Re-Entry Coordinator at Ivy Tech Community College in Lafayette
(1993-1999), Director of the Campus Career Center at Indiana University East in Richmond (1999-2006),
and Director of Academic Advising at Sinclair Community College in Dayton, Ohio (2006-2009), Dr.
Tyler has had substantial experience in staff supervision, management of program grants and oversight of
substantial (multi-million dollar) departmental budgets. Her extensive involvement in community service
has brought her recognition such as the 2002 Richmond/Wayne County Chamber of Commerce Volunteer
of the Year Award. Dr. Tyler currently oversees all major areas of operations at the Christmon STEMM
Academy including foodservice, facilities/maintenance, transportation, safety, health and wellness,
technology, and human resources.

COREY SHAFFER:

Corey Shaffer serves as Lead Teacher of Social Development/Dean of Students/Community
Outreach Coordinator at the Kenneth A. Christmon STEMM Academy. Mr. Shaffer is a certified teacher
and is pursuing a Master’s degree in Educational Leadership. Mr. Shaffer’s teaching experience includes
a year at New Media Technology Charter School, an inner city charter school in Philadelphia,
Pennsylvania. Mr. Shaffer manages the day to day operating of the school, leads all Social Development
and Community Outreach efforts including the supervision of Social Development and Community
Outreach staff, and coordinates all school events and activities including after school and athletic
programs.

Governance

Discovery School Inc. will hold the charter for the Excel Center in Richmond. Discovery School is a
501(c)(3) entity established in 2004 by a consortium of Richmond business and civic leaders. Discovery
School can also do business as “Citizens for School Choice.” Discovery School holds the charter for the
STEMM Academy / Galileo Charter School, which is chartered by Ball State University. Articles of
Incorporation, IRS letter of documentation, and By-Laws are found in Attachment 4. Discovery School’s
Statement of Assurances is included in Attachment 5.

Galileo Charter School is governed by a five- to seven- member Board of Directors. New members are
approved by the Board and may serve two 3-year terms. The day-to-day management of the school is the
joint responsibility of the school’s Chief Academic Officer and the school’s Business Manager, both of
whom report directly to the Board.

Discovery School Inc¢’s board currently consists of the following directors:
» Sabrina Pennington
» James Hazzard
* Delores Hazzard
* Deborah McNish
* Darrell Decker
* Sheila Armstead
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Board Member information sheets for each director are included in Attachment 6. The group brings
together an array of business experience in industries, public policy, education, finance, and workforce
development. Collectively, Discovery School’s board has over 30 years experience as board members of
charter schools.

Discovery School is already established to operate charter schools and does not require any changes to its
by-laws, policies, or mission. Discovery School complies with Indiana’s Public Access Laws and Open
Door Law. To support the amount of leaders connected to the school, Discovery School will add two
more board members to support the governance of two schools.

Responsibilities of the board

The Discovery School board is the ultimate governing body for the Excel Center in Richmond. The board
is focused on establishing the long-term direction for its schools rather than focusing on day-to-day
operations. The Board’s specific responsibilities include:
* Reviewing school performance data to monitor academic progress
* Establishing policies to be used in school administration and operations.
* Approving long-range plans
* Approving annual plans and budgets
* Approving any actions that would create or have the potential to create significant obligations for
the schools
* Ensuring financial solvency
* Representing the schools’ interests to the broader community
* Assessing its own performance
* Fund development for its schools
* Taking other actions as necessary and ensuring that structures and mechanisms are in place to
ensure that Discovery School is in compliance with all applicable laws, regulations, and contracts,
including requirements of the school’s charter

The board of Discovery School Inc will continue to manage STEMM Academy along with the Excel
Center.

Procedures

Frequency and Focus of Meetings

The Discovery School board meets twelve times each calendar year. During meetings, the boards oversee
key student performance metrics. The CAO delivers a monthly report of the school’s operations, as well
as a financial report to the board. In addition, they express their preference in policies, manage the key
staff of the school, and provide strategic direction for the operations of the schools. The board receives
updates from the CAO regarding changes in education policy and further efforts for education reform.
These updates include a discussion on new charter procedures and laws, including any potential
implications for Discovery School’s governance structures and any changes taking place at the authorizer
level.
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Financial management for the school will be overseen by the board of directors. Day-to-day financial
management will be provided by the business manager of Discovery School. Also included in the
financial operations is Bookkeeping Plus. Discovery School’s chief academic officer also helps oversee
the financial matters of the school.

The annual budget will be developed each year by Discovery School’s chief academic officer, the Excel
Center school director, and the Discovery School business manager. The budget will be presented to the
Discovery School Board for review, modification as it deems necessary, and adoption.

Discovery School does not have any standing committees. All school business is handled by the entire
board.

The school will comply with Indiana’s Public Access Laws. Notification of the board meeting is posted
at least 48 hours prior to the meeting. All Discovery School board meetings will take place at the school
location.

Ethics and Conflicts of Interest

Board members are not compensated for their service on the board and sign a conflict of interest
statement. The highest standards of personal, ethical, and impartial behaviors are assured through the
conflict of interest statement. Additionally, the commitment to the School’s conflict of interest policy
fosters the transparency that engenders internal and external confidence in the organization. Discovery
School’s conflict of interest policy is included as Attachment 7.

Advisory Group

The Excel Center will have an advisory group to ensure that the school is providing a relevant educational
program that meets the local community’s need. This advisory group will meet six times each year at the
school location and will be a means by which the Excel Center will communicate with individuals in the
community regarding the community connections that make the school a strong fit with the resources
available to students and the career opportunities that may be available to the school’s graduates

The advisory group will be responsible for providing input to the school on what factors are at play in the
local environment, and any major news that would affect the performance and/or long-term success of the
Excel Center location. Moreover, the advisory group will provide a community voice to schools,
including current and former students. It will consist of 8-10 members and include relevant stakeholders
in the Excel Centers’ success, drawing on expertise in from postsecondary institutions, community
groups, K-12 education, government/public policy, and business. These groups will also include teachers
and students (either past or present) to ensure that students have a voice in the feedback of school
operations.

The local site director will be responsible for managing the relationship between the school and the
advisory group; he/she will set agendas for each meeting in collaboration with Discovery School central
leadership, deliver messages to the rest of Discovery School’s leadership, and attempt to incorporate the
recommendations of the advisory group into the goals and strategies that are established by Discovery
School’s board and Chief Academic Officer.
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Grievance Process

In the event of a parent or student having an objection to a governing board policy or decision, Discovery
School staff will be made aware of that grievance.

In case of a student or parent complaint, the request will be forwarded to a lead teacher. If the site
director is unable to resolve the question, the student/parent is able to take that request to the school
director. The next stage of escalation would go to the CAO of Discovery School. The Discovery School
board has an active policy not to hear on matters of expulsion, so the next step of conflict mediation
would be to seek restitution in the courts.

School Management Contracts — Not Applicable.

Discovery School Inc. will not establish a contract for a partner for school management. Its relationship
with Goodwill Industries and the Excel Center is a service relationship that does not include any
managerial responsibility of Goodwill or GEI.

Nevertheless, the services provided have a fee. This includes a $50,000 initial fee, and 2% of ADM costs
as a share for the rights to the Excel Center’s curriculum. An overview of this agreement is included as
an MOU in Attachment 8. A contract between Goodwill and Discovery School will be signed after
approval of the charter and after the Indiana Charter School Board has reviewed the agreement.

Network Vision, Growth Plan & Capacity

A business plan for Discovery School is not included in Attachment 9. Discovery School Inc hopes to
operate one Excel Center in Richmond and does not have plans to open more locations elsewhere.
However, this application for an Excel Center is a component of Goodwill Industries of Central Indiana,
Inc.’s vision for the replication of the Excel Center Network. The Excel Center Network’s vision and
strategy is discussed below.

Goodwill Industries of Central Indiana, Inc. created the Excel Center model in 2010. GEI has added more
locations of the school in each year since and has developed growth plans to add several more in the next
five years. Goodwill has established ambitious growth plans to manage its own Excel Center locations
across central Indiana and has built a support infrastructure to manage multiple schools.

However, there are communities where local partners may be better equipped than Goodwill to open a
new Excel Center location. In these areas, a local entity may be more effective at creating an Excel
Center location and licensing the model from Goodwill. This is particularly true when a proposed school
is located in another state and is a long distance away from Goodwill’s Indianapolis headquarters:

* A partner organization may have access to support infrastructure that can improve and support
school operations. These other organizations may be able to extend this infrastructure to a new
Excel Center location more cost-effectively than Goodwill can, particularly when a partner is
very far away from Goodwill’s core operations.

* The educational landscape in a given community may require significant awareness and
involvement in local and state education policy conversations. A local organization may much
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closer to these debates and will be able to respond more nimbly and appropriately to discuss the
impact of reform efforts on the Excel Center’s model.

* A local partner may be better equipped to create effective partnerships with organizations in local
community, especially when a partner has already established a reputation for providing high-
quality services and is well-respected. These partnerships can facilitate a coach’s need for
community resources to address student barriers, or they can make stronger career pathways that
allow graduates the chance to access good jobs in high-growth industries.

* In the United States Goodwill Industries organizations are independent organizations that are
allowed to pursue their missions in designated territories. As a result, Goodwills cannot do
business in other territories without the consent of the local Goodwill. However, this limitation
does not apply to services and fees for services that may involve organizations that are located in
other communities.

Due to these reasons, Goodwill has developed a licensing arrangement in order to extend the Excel Center
model by partnering with capable and appropriate partner organizations. Traditional dropout recovery
programs are often fragmented, small, and ineffective at connecting students into larger college and career
goals."” The Excel Center Network provides a rigorous, substantial education platform that can promote
skills needed in 21* century work environments and, by leveraging the talents of local communities, a
group of licensed partners can grow faster. The package of services includes assistance in the following
areas:

¢ Curriculum and Educational Philosophy — The entire Excel Center curriculum is available for
partner organizations to use. Courses are accessible through the Excel Center’s learning
management system. Classes are integrated across disciplines so that students can earn multiple
credits in one class - for instance, US History, Government and English credits are available
through one course. Lesson plans, Common Core-aligned final exams, and other educational
resources are included as components of these materials.

* Professional Development — Assistance will be given to equip staff in other locations to improve
classroom instruction and school operations. Structured sessions include webinars and attendance
at an annual conference for Excel Center staff.

*  Web-based portal and data management systems — Excel Center schools will give local staff
access to the Excel Center’s Learning Management System, which has been developed by
EdLine. This portal facilitates information sharing between teachers and students, including
school and student schedules, sending messages, and having online quizzes, tests, and
assessments. Additionally, teachers and staff have easy access to educational resources and
curriculum plans for all of the Excel Center’s coursework. The Excel Center also provides a data
warehouse that pulls data from partner schools’ data management systems in order to facilitate
reporting, analysis, and informed decision-making to improve school performance. The data
warehouse is being developed by Goodwill and will use Tableau software to provide a user-
friendly front-end to allow school leaders and teachers to provide summary-level reporting that
allows users to drill-down to specific students in its analysis. The data warechouse will also allow
comparison studies between Excel Center locations in order to enable school leaders to identify
high-performing locations. This analysis will encourage partners to benchmark results and
request additional assistance in applying the most effective practices across the Excel Center
Network.
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* Technical assistance in school start-up and performance management — During the first few
years of start-up, staff from GEI will assist school leaders in designing effective start-up plans
and developing high-performing operations in a number of key areas of performance
management, authorizer relations, board development and public policy.

* National marketing and public relations — The use of the Excel Center name and branding will
be granted to local partners, and we will develop national-level marketing materials and a Web
presence for the entire network. Additionally, messaging assistance will be given to help local
stakeholders interpret results and performance outcomes of the school to stakeholders and the
community.

The services that are provided to licensed schools will form the backbone of each partner school: partners
will use and build upon the curriculum the Excel Center Network provides, implement the Learning
Management System to facilitate student/teacher communication, scheduling, and assessments/grading.
Additionally, training will take place at the Network level to ensure that leaders understand the principles
and values of the Excel Center model. The ultimate vision of the Excel Center Network is to create a
community of practice among its affiliated partner schools in order to share training, educational and
model resources, and best practices among school leaders, board members, teachers, and support staff.
This structure will leverage the collective expertise of school leaders, teachers and staff from all over the
country. This vision will be strengthened in those areas where local conditions — political realities,
industry needs, and community demographics and best practices within specific subpopulations — require
the model to be refined and improved. By participating in the Excel Center Network’s online systems and
in professional development, peer-to-peer sharing among teachers, school leaders and staff ideas will
spread best practices from one community to others.

Indiana’s Excel Centers will serve as the core of Excel Center Network operations. The growth of
Goodwill Education Initiatives’ schools allows for higher-level talent to provide oversight, lend expertise
and make recommendations to partner schools, and share best practices of how an Excel Center Network
can be created effectively in local communities across the United States.

Discovery School Inc. will serve as the first licensed operator and is a strong first candidate for a licensed
school. Discovery School leaders have indicated their intent to operate the model as closely as possible to
the original design operated by Goodwill. Operating one licensed school in Indiana allows the Excel
Center Network to test the basic premise of the Network structure by providing the essential resources
and tools to run the model to an exterior partner. There is a clear advantage to beginning this replication
with a partner in the state of Indiana, because GEI and Discovery School must follow the same
administrative and legal requirements of other Indiana schools.

As the Network model is developed, these lessons can then be translated to other states, knowing that the
core services provided provide appropriate supports in order to establish an effective implementation with
clear fidelity to the Excel Center model. The experience of launching Discovery School’s resources will
prepare GEI for expansion into other states. Currently, conversations are taking place with not-for-profit
organizations in other states that see the potential impact an Excel Center may create in their local
communities. Two locations may open in 2014, with plans to open two sites in other states opening in
subsequent years.
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Evidence of organizational capacity to open a new school

Discovery School, Inc. has been an effective operator of the Kenneth A. Christmon STEMM Academy. It
has selected a capable school leader, providing the leader with the tools and resources to design an
effective educational program. STEMM Academy is board is concerned with results. There is sufficient
capacity to monitor the progress of two schools within Discovery Schools’ administrative, leadership, and
staff skill sets.

Discovery School’s leadership also has the capability to effectively open a new school location. Through
the business connections established in operating STEMM Academy, its staff and organizational
relationships, the leadership team has skills and access to resources that are essential in starting a new
school in the Richmond community. STEMM Academy already has working relationships with a number
of critical partners essential to starting a new school in areas like finance, facilities management, and
vendor selection.

Goodwill Industries also has sufficient capacity to support partners who are licensing the core elements of
the Excel Center model. Goodwill has developed significant support infrastructure in order to meet its
own growth projections. GEI has added support in curriculum design and instruction, accounting and
finance, data management, information technology in the past two years.

The Excel Center Network faces several risks and challenges to its growth:

* Feasibility in other states. Many states have legal or administrative structures that limit a
charter school’s ability to serve adults effectively. States may have limitations on school
eligibility for older students who have dropped out. Additionally, the Excel Center requires a
highly flexible charter environment that permits its schools to design its school around the needs
of adults: open year-round, six days a week, and with ample out-of-class supports for students.
Lastly, school accountability procedures must understand that the Excel Center’s student
population and academic program does not fit cleanly into accountability systems established for
traditional K-12 schools.

* Selecting effective partners. The Excel Center Network will succeed inasmuch as its partners
are effective at delivering the educational model. Partners must have a clear commitment to the
vision, goals, and structure of the Excel Center model and must work to implement the school
design with strong fidelity to the model’s core concepts. Additionally, this partner must be able
to deliver a strong educational program while maintaining clear business objectives and financial
well-being.

Network Management

Discovery School Inc. will hold the charter for the school and will be solely responsible for the
management, accountability, and operations of the school.

The Excel Center Network provides services and resources for school partners to adjust, and implement.
The Excel Center Network is not responsible for the implementation of each school’s curriculum, the
success of its professional development, or the results of these programs. However, the resources that the
Network provides to its schools are critical components of each school’s educational program.
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Function

Excel Center Network
Decision-Making

Discovery School Inc. (local)
Decision Making

Performance Goals

Chief Academic Officer

Curriculum

Chief Academic Officer
(curriculum design)

Chief Academic Officer
(Implement and review
effectiveness of curriculum)

Professional Development

Managing Director / Chief
Academic Officer
(provide high-level training
on model)

Chief Academic Officer
(Identify specific needs of
staff and work to meet staff
competency needs)

Data Management and Interim
Assessments

GEI’s Data Services Director
(provide framework and
platform)

Chief Academic Officer
(Interpret data and use
assessment information to
make improvements in
educational delivery)

Promotion Criteria

School Director

Culture

School Director

Budgeting, Finance, and Accounting

Business Manager

Student Recruitment

School Director
Director, Community
Outreach

School Staff Recruitment and Hiring

Chief Academic Officer

H/R Services (payroll, benefits, etc.)

Business Manager

Fund Development

Business Manager

Community Relations

Director, Community
Outreach

IT

Lead Teacher, Operations

Facilities Management

Business Manager

Vendor Management / Procurement

Business Manager

Other operational services

Business Manager

Organization charts for Discovery School are included as Attachment 10.

Section II: School Design
Education Plan

Discovery School Inc. will follow the structure of the Excel Centers implemented by Goodwill Education

Initiatives, Inc.

Curriculum and Instructional Design

The Excel Center model was designed with 3 R’s at the heart of its design: Relationships, Relevance, and
Rigor. Adult learners benefit from strong relationships with peers and staff; these relationships provide

consistent support for student education, strengthen motivation to achieve goals, and build resiliency to

overcome obstacles that might impede progress. Students who have dropped out require flexibility in
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their educational programs; students will enroll in The Excel Center at various skill levels and will
balance their educations with many life obstacles, including work and family obligations. Therefore, The
Excel Center will use a “one student at a time” method where each student will establish his or her
educational goals and move at his or her own pace to achieve learning goals. The Excel Center's primary
focus is to develop each student’s ability to be successful in post-secondary academic environments and
to develop the skills required in modern working environments.

The Excel Center education plan has three main pillars: an academic philosophy that meets the goals and

needs of adult students, a concentrated focus on College and Career Readiness, and a coaching platform
designed to address what barriers impede with a student’s continued educational success.
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Secondary-Level Education

Accelerated pace of
learning and credit
attainment

Instruction by both
licensed instructors and
tutoring by unlicensed
resource staff

Classroom instruction
paired with online credit
recovery

Resource Area provides
intensive support to
students in need of
additional assistance
Credits can be earned for
valid and relevant work
experience

Student testing used to
measure student progress
& postsecondary readiness

Flexible scheduling available to meet needs of working and busy adults

Key Pillars:

The Excel Center Model

Postsecondary Education

and Career Pathways
Strong relationship with
local community college
provider

Test-approved students
able to enroll while still
taking high school classes
Dual credit course
offerings available for
students

Students can work
towards certificates and
associates degrees
Extensive preparation &
follow along for students
in college

Partnering with industries
to present career options
for students for relevant
postsecondary education
plans

Structures and practices for student success

Available transportation and easy access for non-driving students

Child care provided for students with children

Coaching

Goal to promote
continued retention of
students by addressing life
barriers

Students placed into
cohorts and meet one-on-
one with a coach
Coaching addresses life
skills, locating community
resources, and creating
future plans

Proactive barrier removal
for critical life / work
issues

Effective selection of
coaches as a key
barometer of success

Facility has sufficient space for a resource area, classrooms, cohort and one-on-one meeting spaces

Mature learning environment: Student population is a mix of younger and older students
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Academic Instruction for students who have dropped out requires flexibility in the design of the
educational program. Students will enroll in The Excel Center at various skill levels, have different
numbers of credits to achieve, and many will balance their educations with life obstacles, including work
and family obligations. Therefore, The Excel Center will use a “one student at a time” method where
each student will establish his or her educational goals and move at his or her own pace to achieve
learning goals. Every student at The Excel Center will have a unique educational plan, and the school
staff will work with each student to craft an educational program that fits his or her specific needs.

The environment within the Excel Center is designed to meet adults’ learning needs by encouraging them
to see the relevance and importance of their education while providing a mature environment for learning
and discussion. The school is designed to reflect the characteristics of educational environments that
benefit adult learners, including open discussion, self-directed learning and personal accountability.

The Excel Center has established a learning environment that meets adults where they are. Students
participate in fixed-time classes where they cover key academic subjects in language arts, mathematics,
social studies and science. These courses are designed to build skills, learn material, and engage with
students. However, many students come to the Excel Center requiring significant remediation and special
supports. For these students, reading, math, and basic skills labs allow students to learn critical
information when they need it. Classes will involve between 10 and 15 students in each course. Courses
often integrate material from multiple disciplines, allowing students to demonstrate learning standards in
an integrated plan that brings together a number of different skills, and precedents.

Additional resources support the unique needs for adults outside of the core fixed-length courses. A
portion of credits are attainable via online credit recovery format. In addition, students who have
demonstrated high skill levels (as shown on by high scores on the COMPASS exam) are be eligible to
enroll in dual credit courses, thereby beginning their pathway and success in working towards
postsecondary education.

Technology features prominently in the design and delivery of academic content in the Excel Center.
Coursework is presented in multimedia formats, reaching different personalities and groups. In addition,
students are able to participate in computer-based instruction for online credit recovery, TABE and for
tutoring-based work.

Postsecondary Education and College and Career Readiness prepares students to learn the general
skills necessary to become successful in 21st-century workplaces. The Partnership for 21st Century Skills
developed a framework that identified many of the critical competencies and skills essential to students
preparing to enter the workforce in the 21st century. These skills are grouped into four general categories:
a strong mastery of core subjects and knowledge of 21st century issues; life and career skills; learning and
innovation skills; and information, media and technology skills." Building upon the Common Core’s
focus on 21% Century Skills, the Excel Center curriculum emphasizes skills needed in the modern
workforce. Students will build on themes and case studies applied in workplace contexts, encouraging
students to develop and demonstrate skills that will be valuable in workplace environments.

Opportunities for students to demonstrate these skills are woven into core content and school progress.
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The school’s emphasis on these skills will enable each student to understand how mastery of the core
curriculum can be used as a means to develop skills that will be important in his or her career.

Career Pathways and College Transition
Many individuals who have dropped out of school will re-enter the educational system when they

recognize that there are few employment opportunities available for individuals who lack a high school
diploma. To respond to this demand, The Excel Center’s coursework and learning environment enables
students to access greater career opportunities. Students’ educational plans will build towards post-
secondary certificates and/or advanced degrees that lead to career pathways that have better-than-average
growth potential in the Indianapolis economy. These academic goals will include courses at post-
secondary institutions, including Ivy Tech Community College, that offer tangible skills training to equip
students for future careers.

The Excel Center promotes students’ awareness and access to valuable careers. School staff will
introduce students to the benefits, details, and possibilities of a number of careers, and helps outline the
path a student may take to enter a career in a given field. Every Excel Center site prioritizes a particular
industry to highlight and present to its students. For most of the Excel Center’s students, earning a high
school diploma was the primary reason for them to go to school, but few students have thought about
what career to enter after graduating. Therefore, the Excel Center spends significant amounts of time
introducing students to industries and fields where there are good prospects of finding stable employment
and finding a career in an industry with growth potential.

Coaching in the Excel model is an attempt to address the life barriers and issues that prevent students
from being successful. The Excel Center coaches are responsible for keeping students engaged and
motivated in the school. The relationship that coaches create with each student is a critical factor in
student success, as that relationship will provide security, confidence and encouragement for students to
continue when the work becomes difficult and life barriers become difficult to manage. Coaches will
work with students to identify potential barriers to students’ continued education, whether through short-
term barriers (such as housing and childcare) or long-term challenges (including student self-efficacy and
self-confidence).

Curriculum and Instructional Design

The Excel Center will prepare students for and introduce them to post-secondary education through
opportunities that are relevant to their educational and career goals. Students will cover the basic
requirements to receive a high school diploma and enroll in some form of post-secondary education,
whether a certificate or credential program or a track moving towards an associate’s degree.

Teaching methods

The Excel Center’s teaching style provides sufficient structure and accountability to keep adult learners
involved in their education. For at-risk populations that often face immediate crises and short-term
barriers to an education, the long-term path it takes to earn a diploma (or even to earn course credit) can
seem a long way away, and students can become disengaged or discouraged at the time it takes to make
tangible progress towards student goals. To mitigate this belief, courses are designed into 8-week
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schedules that accelerate learning and the pace in which a student can attain course credit. Students are
able earn credits faster than in a traditional calendar, providing more immediate feedback that a student is
making progress towards earning a high school diploma. Classes meet in extended blocks and in face-to-
face settings, permitting teachers to establish relationships of trust, relevance, and respect with students.
Courses are often co- or team-taught between several instructors, blending coursework across multiple
domains to increase the relevance of education and to encourage students to think creatively about how
coursework blends interdisciplinary work.

Evidence-based support

The curricular foundation of the Excel Center is based upon significant evidence that its model meets the
educational needs of adults. The foundation of The Excel Center’s curricular approach is found in
Brookfield, S. (1987). Developing critical thinkers: Challenging adults to explore alternative ways of
thinking and acting. San Francisco: Jossey-Bass., Cohen, N. (1995). Mentoring adult learners: A guide
for educators and trainers. Malabar, FL: Krieger, and Daloz, L. (1999). Mentor: Guiding the journey
of adult learners. San Francisco: Jossey-Bass.

A significant number of both youth and adults who have dropped out of school, nevertheless, show a
strong desire to continue their education. Jobs for the Future analyzed the National Educational
Longitudinal Survey and discovered that dropouts are persistent in trying to further their education: over
the course of their lives, more than 60 percent of dropouts eventually do earn a high school credential —
most often a General Education Development (GED) certificate.” However, many students struggle to
complete their education, as skill deficits and life challenges often impede progress. Nationally, only
about two percent of all high school dropouts will take a GED test in a given year," and only ten percent
of the estimated 3.8 million young people ages 18-24 without a diploma receive their GED.""

Although many dropouts would like to continue their education, they face limited options to achieve their
goals. GED tests are the most common avenue for adult education, and studies have challenged the long-
term benefits of earning a GED. Economists have argued that the wage benefits earned by GED
recipients are largely explained by GED earners’ higher initial skills.™ However, other reports have
shown strong psychological and social benefits of earning a GED, especially when a GED is used to
prepare students for post-secondary education. Unfortunately, most people who earn a GED struggle at
the post-secondary level: although 65% of GED test takers plan on attending college, between 30 and 35
percent are able to attend. Ultimately, only five to ten percent of GED recipients are able to finish their
first year of college.”

Many of these struggles indicate that traditional approaches to re-engaging this population are often
insufficient to address the array of challenges the population of dropouts face. The 2006 Gates
Foundation report, “The Silent Epidemic,” surveyed dropouts about the reasons they left school. The
research indicated that failing in school was cited by only 35 percent as a reason for dropping out, and a
substantial portion of students left school for other-than-academic reasons. In particular, life
circumstances such as needing to work, pregnancy and parenting, or caring for other family members
were most prominent.Xi

These challenges also affect the structure of how students continue their education.
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Complete College America’s 2011 report, “Time is the Enemy,” highlights how, for many adults in
college, an extended period of time to progress through school is a major detriment to their lasting
success. Although the report’s findings focused on postsecondary education, its lessons about adult
learners have been incorporated into the design of the Excel Center. For students that are balancing
commute times, family obligations, work, and school, lengthy educational programs with few rewards are
a major barrier to ongoing success. The following elements of Complete College America’s
recommendations have been incorporated into the academic design of the Excel Center:

* Use block schedules with fixed and predictable classroom meeting times

* Allow students to proceed at a faster pace

¢ Simplify the registration process

* Form peer support and learning networks

* Embed remediation into the regular educational design™

Instructional Strategies

TABE testing of students at intake indicates that less than one third of current Excel Center students
entered the school at high-school reading and math levels. Therefore, to prepare students for high school-
level content, the school provides an array of instructional strategies to help students catch up and
progress quickly. The Excel Center operates resource area that will be open for students from the early
morning into the night. The Excel Center’s extended hours of operation — open six days a week,
beginning early in the morning into the night — will allow working adults the opportunity to be in school
when their schedules permit. Resource staff and tutors are available to answer students’ questions and
provide one-on-one instruction on requests from students.

Students in need of remediation are able to enroll in Basic Skills: Reading and Basic Skills: Math courses
to prepare for higher-level coursework. These courses blend online learning (through Lexia, iLearn, and
Reading Plus) with scheduled group work to cover material that a number of students could benefit from
learning from an instructor.

The core of the Excel Center model, however, is fixed-time classes. Over 8-week schedules, students
learn in classes that blend content from a number of disciplines to ensure that coursework is engaging,
and that students learn to connect lessons from one discipline to another.

A significant portion of the Excel Center’s coursework will be delivered through an on-line system
available to students at all times. For students taking courses focused on online credit recovery, the
school will use the APEX online learning systems for students to complete remedial, credit recovery, and
initial learning. APEX allows students to complete course requirements to earn credits for courses that
are not able to be scheduled for in-class instruction due to scheduling availability. APEX provides a
mastery-based online curriculum system that encourages a deeper knowledge and application of the
material.

Ways the Educational Model will Differ
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Discovery School, Inc. will bear responsibility for implementing the education plan of the Excel Center in
Richmond, and its leadership is committed to implementing the school model as close to GEI’s original
design as possible. It will be the responsibility of Discovery School’s leadership to implement the school
design, assessing whether the school is meeting its performance goals, and adjusting the delivery of the
educational model if performance is not satisfactory.

Every site of the Excel Center explores what potential careers exist in their local community. As a
component of the Excel Center’s model, the Richmond school will include an industry focus that fits the
community. This adaptation of the educational model will require thematic elements, projects and other
activities to be structured around to promote those careers and industries.

The Excel Center’s curriculum is an individualized road map to student success, and serves as a
customizable guide that assists in planning each student’s instructional program. The Excel Center's
curriculum has two overall goals: 1) teach the necessary content to graduate from with a high school
diploma and 2) develop proficiency in the skills - both technical and 21st-century - required to be
successful in modern careers. The objective of the curriculum is to ensure that specific skills are taught
and mastered in a timely manner and in ways consistent with Indiana state standards. The school blends
coursework in engaging, and interesting ways that also allow students to learn what they need. Instead of
discrete grade levels, The Excel Center uses mastery to determine if a student is eligible to attend courses.
An overview of the curriculum and the scope and sequence of Excel Center courses is included as
Attachment 11.

Pupil Performance Standards
The Excel Center’s academic content is aligned with Indiana’s Academic Standards and the Common
Core Standards.

The Excel Center uses Indiana Academic Standards and the Common Core standards throughout its
coursework and lesson plans. All courses in the Excel Center are aligned with Indiana Academic
Standards and Common Core standards. All English and Math courses are using the Common Core, and
all science and social studies courses are using Indiana Academic Standards in addition to the Common
Core literacy standards. All standards were deconstructed and opportunities for integrating courses were
utilized to make the content explicit and meaningful.

Grade Level Groupings at the Excel Center

The number of credits a student has completed (at previous schools or through The Excel Center) will
determine the student's grade level. Students are grouped into cohorts either (1) by remaining a part of a
cohort to which they were assigned at another school, or (2) assigned a cohort based on that students’
academic record and skill level. Students with less than ten credits will have freshman status;
sophomores will have less than 20; juniors will have up to 30, and seniors will have more than 30.

Although students will be grouped into cohorts for administrative and accountability purposes, their
academic progress and groupings will not affect their progress in the school. Students will not be told
their grade level, and this label will have little significance in assessing or accelerating student progress.
Although they it can be useful in conventional academic situations with more traditional student
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populations, a grade level categorization would have little benefit to a typical Excel Center student. The
“freshman” label on an adult learner might create the a mistaken belief that it will take several years to
complete the work in The Excel Center, even though the student’s self-directed pace may mean that he or
she could complete his or her requirements before that time. Instead of discrete grade levels, students will
only be measured on the amount of credits he/she needs in order to graduate from the school.

Exit standards for graduating students are included in Attachment 12.

High School Graduation Requirements

To graduate, an Excel Center must fulfill the graduation requirements for the State of Indiana as
established by the Department of Education. Students will work for a Core 40 diploma, earning credits
with the following requirements:

* English / Language Arts: 8 Credits * Directed Elective: 5 Credits
* Mathematics: 6 Credits * Physical Education: 2 Credits
¢ Science: 6 Credits ¢ Health and Wellness: 1 Credit
* Social Studies: 6 Credits * General Electives: 6 Credits

Students will earn credit hours by successfully demonstrating mastery over the standards established in
each course. Teachers assess mastery by monitoring student work and evaluating their growth. By
integrating coursework across domains, scheduled classes may allow students to earn multiple credits
through the work of one class. Each class is mapped to indicate which credits towards a Core 40 diploma.
Students earn credit by demonstrating satisfactory completion of a course and earn a passing grade higher
than a D in that course.

GPA Calculation
Letter Points
Grade Per
Course
A 4.0
A- 3.667
B+ 3.333
B 3.0
B- 2.667
C+ 2.333
C 2.0
C- 1.667
D+ 1.333
D 1.0
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Student transcripts from other schools will also be reviewed to determine if any D- 0.667

coursework completed prior to enrolling at the Excel Center may also apply to the F 0 points

Core 40 diploma requirements. In addition, students who can demonstrate

proficiency through ECA testing can also earn credits for courses in which they have already
demonstrated knowledge. Students may also earn credit by enrolling in dual-credit programs at a local
community college. In these instances, these credits are listed as transfer credits and not as credits
explicitly granted by the Excel Center. Some courses that are required for the Core 40 will be available
for students to take via online credit recovery courses. In addition, other courses can be earned through
dual credit programs as established by Ivy Tech Community College.

Student grade point averages are calculated based upon the grades that students earn in each course.
Grade Point averages are calculated on the following scale (at right) and are averaged upon the points
earned for each credit. In courses that are awarded multiple credits, the student’s letter grade applies the
same point for each of those credits earned. For blended courses, a student earns a GPA based upon their
performance for that particular domain within the course and earns credit for that portion of the classroom
setting.

Student transcripts include the student’s contact and demographic, the school’s contact information. In
addition, the transcript details the time period (in terms) during which the student was enrolled at the
school, and his/her record of courses taken and credits earned. Each course includes the grade earned
Grade Point equivalent for that class. Transcripts also include the student’s performance on standardized
testing, including GQE (for older students) and ECA, ACT and TABE scores.

The Excel Center offers elective courses that meet the educational needs of students. Most of these
electives prepare the student to explore the viability of a career in an industry of a given program.
Electives offered include:

Career Technical Education (CTE)

* Business Math

¢ Career Planning and Success Skills

¢ Child Development and Parenting

¢ Computer Applications

¢ Interdisciplinary Cooperative Education
* Medical Terminology

* Personal Financial Responsibility

* Preparing for College and Careers

* Professional Career Internship

* Advanced CTE, College Credit

* CTE Certifications awarded in the Excel Center include:
* Logistics Readiness

* Patient Access

e EMT

* CNA

¢ IT Networking
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Fine Arts

¢ Piano and Electronic Keyboarding
* Electronic Music
¢ College Credit

Additional graduation requirements

Students in the Excel Center work towards a Core 40 diploma. They earn credits and meet all the
requirements to earn that diploma, including passing End-of-Course Assessments. However, in some
cases, students are better suited to seek a General Education diploma due to their unique situation (student
limitations, etc.). In these cases, the Excel Center desires that these students are still prepared to have
some viable means of contributing productively in their communities. Therefore, the Excel Center
requires that students who seek a General Education diploma must earn some form of certification that
will improve their lifelong employability. This certification must be work-related.

The Excel Center provides a number of supports for students at risk of dropping out or not meeting
graduation requirements. The Excel Center is designed to meet the needs of students who have already
dropped out of a high school. Its curricular focus is around accelerating the pace at which a student can
earn a high school diploma, gain exposure to new careers (and what postsecondary education is required
to enter those careers), and to become reengaged in the educational system. Students who continue to
make consistent academic progress — no matter the pace — will be encouraged to continue working
towards their high school diploma.

In order to graduate successfully, students must pass End of Course Assessments. For many students, the
limited testing windows of ECA means that students may have completed all of their credits only to wait
for a significant period of time until ECA testing is again possible. For these students, the Excel Center
encourages them to begin enrolling in postsecondary courses and, to meet their short-term goal of
graduating, the school also structures significant time to ECA preparation work. ECA preparation is one
of the primary goals for the 4-week shortened academic period that takes place November-December of
each year.

School Calendar and Schedule
The Excel Center calendar operates year-round with minimal breaks. The 2013-2014 academic calendar
for the school is included as Attachment 13.

As “Time is the Enemy” highlights, for many adults in college, lengthy timeframes needed to progress
through an academic program is a major detriment to their lasting success. The Excel Center’s schedule
is designed to reinforce educational success by accelerating the pace in which students can earn credits.
The school’s class schedule operates on 8-week cycles, using extended teaching times (90 minutes,
although some courses merge two periods together for 3 % hour blocks). This accelerated pace of
schedules gives students the chance to earn credits on a faster pace than in a traditional 15-week semester.
After an 8-week cycle is completed, students are then assigned into a new schedule with new coursework.

In its first year of operation, the school will be open over 240 days. This schedule includes five eight-
week sessions and one month-long shortened cycle during the Holidays. Each session is structured so
that, at the end, students have earned credits towards meeting their diploma requirements. As a function
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of this year-round calendar, Excel staff - including teachers and coaches - will accrue vacation time and
will be able to take paid time off.

The School Week

The Excel Center school week includes four days of fixed-time classroom instruction and two days of
self-directed student learning. Classes take place Mondays through Thursdays. Fridays are available for
teachers and staff to prepare for classes and meet with students in a one-on-one format. On Saturdays the
Resource Area remains open, although there are no regularly scheduled classes taking place on those days
(except for classes scheduled to meet a critical student need, on a case-by-case basis).

Monday through Thursday, the school schedule has classes from 8:30 am until 8:45pm. This extended
schedule allows for adults with other commitments — work, family, or others — to attend classes when
their schedules allow. A variety of activities will take place in the facility throughout each school day,
including classes, one-on-one tutoring, self-directed study, and coaching activities. Resource staff will be
available to assist students with particular questions related to their coursework. Schedules will be
written based upon student availability and need: at enrollment, students will establish their most typical
attendance patterns in the school. Based on these recommendations, staff will adjust classroom schedules
to meet the students’ ability to attend classes. The weekly schedule — including the amount of academic
time devoted to core subjects — is included in Attachment 13.

Academic Instruction Time available:

Fixed-Time Courses: Resource Area:

Hours per day

(Mon.-Thurs.)

Hours per week

Hours per day

Hours per week

Offered by the 540 minutes / 2,160 minutes / 13.5 hours (Mon.- 4,130 minutes /
School 9 hours 36 hours Fri.); 6 hours (Sat.) 73 hours
Student Average 360 minutes / 1,440 minutes / Variable Variable
6 hours 24 hours

On Friday and Saturday, students participate in self-directed learning. They are able to continue on online
credit recovery courses, take TABE examinations, work with a tutor and/or meet with their instructors in
one-on-one meetings.

Each day the Resource Area is open from 8:00am until 9:30pm. The Resource Area is monitored by
licensed instructors and has the support of unlicensed resource staff. Online credit recovery courses are
students at all times, so students are continue their education at any time they have available. During the
resource area’s operating hours, teachers, resource staff and tutors will be accessible that students may
have while working on-line. A staff rotation will be created to ensure that there is always a staff person
on duty, and any questions asked to staff outside of working hours will have a response by an instructor
or resource staff person the next morning. Periodically, scheduled fixed-time courses are also held on
Saturdays to accommodate student needs, prepare for ECA exams, or other purposes.

Class schedules, meeting times, and locations will be adjusted every eight weeks to reflect any changes or
development in student plans. Coaches will ask each of their students if their attendance schedules will
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likely change in the coming months, and schedulers will adjust the schedules to reflect students' needs,
progress, or changes in community locations.

For parents with children, the child drop-in center will be open from 8:00am to 8:00pm in a small room in
the two-story wing of the building. During the daytime hours, attendance is limited to children ages 0-3,
and in the evening, children up to age 12 are allowed to attend. More information on the drop-in center
is included in the Supplemental Programming section.

School Culture

The environment within the Excel Center is designed to meet adults’ learning needs by encouraging them
to see the relevance and importance of their education while providing a mature environment for learning
and discussion. The school’s format reflects the characteristics of educational environments that benefit
adult learners, including open discussion, self-directed learning and personal accountability.

Many traditional adult education programs lack the flexibility that adult learners require. In Indiana, adult
education programs follow a process-oriented model that requires adults to learn at the pace established
by the program. These programs do not meet the needs of adults who must balance work, life and family
concerns with their learning goals. Classes for adults are offered on a few nights each week (most only
on Tuesdays or Thursday evenings), limiting access to resources and prohibiting highly-motivated
students from progressing faster than the adult education process allows.

The Excel Center's academic environment is designed to prepare students for post-secondary education,
which requires self-direction, initiative and personal discipline. The school will provide a variety of
academic opportunities for growth that fit students’ needs and learning styles. In order to allow students
the freedom to explore these goals, students will determine the pace and content of their academic
program. Students who have previously dropped out of school have the freedom not to continue their
education, and the students who enroll have demonstrated a clear motivation and value of education. This
distinction is critical to understanding the Excel Center’s culture: each student has, at some point in
his/her life, recognized the challenges of life without a high school diploma and has made the choice to
return to school. The model is designed around students who have recognized the need for an education
and have demonstrated a certain level of motivation to continue their education, and will provide supports
to students to continue in this approach by helping overcome life barriers and set realistic goals to mark
and continue their progress.

Specifically, students will develop confidence in their own abilities, receive encouragement and support
from coaches, and receive advance confirmation that he or she can be successful in post-secondary
environments by enrolling in dual credit courses. These supports are intended to develop each student’s
sense of self-efficacy in achieving his or her educational and career goals.

Developing the Excel Center culture

Excel Center staff work with a challenging student population, so staff development often focuses on the
ways in which staff can interact with students in productive ways. A critical component of the Excel
Center’s success is the hiring process, wherein teachers are selected in part based upon their emotional
intelligence and build relationships with students. This need is even more particular with adults, who
respond better in a respectful learning environment that respects what perspectives, experiences and views
the student brings to the classroom.
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As a part of new staff development, staff learn more about the population they will be serving in the
Excel Center. In a group setting, staff watch videos of students’ communication styles, and examine case
studies of student barriers. Staff debrief these experiences, brainstorm ways of working with this student
population, and set expectations for their work in the school in the future. Administrators from Discovery
School and the other Excel Center sites also assist new staff in learning how to work with this population
and to share ideas and best practices on means of promoting student engagement and success. This
process is repeated at the beginning of the new academic year in January, allowing staff to recalibrate and
prepare for a new academic year.

iExcel New Student Orientation

Many adults who have the desire to return to school to earn their high school diploma may not realize
fully the level of commitment that is required of them to earn a high school diploma. For many students —
especially students who still have dozens of credits they have yet to attain — setting realistic expectations
of how quickly they can progress through to their high school diploma is a critical first step. To illustrate
this path, and to introduce students to the ways that Excel Centers are structured, new students go through
the iExcel program to learn about the school and what their educational path will be. Students are given
the opportunity to ask and answer questions about the Excel Center experience, and staff meet to discuss
the new student experience and begin to answer questions students may have about the school.

The iExcel orientation introduces students to the culture of the school and its expectations. At the
beginning of the student term, this two-day session introduces students to their coaches, performs initial
TABE assessments, and establishes motivation and goal-setting for their time in the Excel Center. The
orientation also exposes students to what post-secondary opportunities exist after earning a high school
diploma.

The iExcel orientation also presents to students the role and benefits of their coach. The Excel Center
coaches are responsible for keeping students engaged and motivated in the school. The relationship that a
coach will create with each student is a critical factor in student success, as that relationship will provide
security, confidence and encouragement for students to continue when the work becomes challenging and
life barriers become difficult to manage. Coaches will work with students to identify potential solutions
to students’ continued challenges, whether through short-term crises (such as housing and childcare) or
long-term coping skills (including student self-efficacy and self-confidence). Coaches will meet with
each of their students at least biweekly to check in and identify whether there are additional supports or
questions needed to keep each student engaged.

The coach will need excellent communication skills and an ability to make connections with individuals
from various backgrounds, cultural groups, and ways of living. The coach will require a strong level of
emotional intelligence to cope with the barriers that students face and to provide motivation and
encouragement to struggling students. Additional responsibilities include: administering the intake
process, assessing life experiences, determining education tracks with instructional staff, connecting
students with supportive services to ensure success.

A Day in the Life of the School:

Students at the Excel Center attend when their schedules allow. As a result, there is no one set experience
of a typical day for a student, as each student’s instructional program, community supports and resources
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will create a unique educational experience. Nonetheless, a typical day for a student with a young child
would look as follows:

* A 2l-year-old student arrives to the Excel Center at 8:00am. Before unpacking her items, she
drops off her 2-year old at the Excel drop-in center, recognizing that she must pick up her child at
noon.

* For the next half hour, the student works independently on an online credit recovery course in
Biology. At infrequent intervals, she calls over resource staff and work-study tutors to help
answer her particular questions.

e At 8:45am, she enters a classroom and attends an American Studies A class with 11 other
students to discuss the Federalist Papers. Students break up into small groups to discuss the
word choice James Madison used and how they supported his argument.

* Except a short break, the class continues until 12:00pm. When class ends, she returns to the drop-
in center to pick up her child. A relative arrives at 12:15 to take care of her child for the
afternoon, and the student has lunch.

* At 12:45, the student attends a Writing Composition course, which ends at 2:15pm.

*  During her break from 2:15pm to 2:30pm, the student continues work on her Biology work in
online credit recovery.

* At 2:30pm, the student attends a Basic Skills Development: Math course (designed for students in
need of significant math remediation). When that Lab is over at 4:00pm, the student leaves for the
day.

A day in the life of an instructor is as follows:

* At 7:45am, a Math teacher arrives at the resource area to monitor student progress and to answer
any questions students may have. In the early morning, students have few questions, so she uses
her free time to review her upcoming schedule and plan out writing and project prompts for
upcoming portfolio assignments.

* The teacher uses the 15-minute preparation time from 8:30 until 8:45 to prepare for an Algebra I
block course. She teaches that course with a partner instructor until 12:00pm.

* The teacher takes lunch from 12:00pm until 12:45pm. He uses the final 15 minutes of his lunch
break to prepare for the next course.

* At 12:45pm he begins teaching the second group of students in an Algebra I block course. This
course also lasts at 4:00pm.

*  On this particular day, the teacher is scheduled to monitor the Resource Area and answer student
questions that evening. He works until 9:30, grading student work during the moments in which
students do not require any additional assistance. The teacher’s schedule is adjusted to a half-day
on Friday as an acknowledgement of this additional time on duty for that evening.

Supplemental Programming

The Excel Center’s calendar operates year-round with no difference in pace and structure during the
summer. The only exception to this cycle of 8-week courses is a shortened 4-week course during the
Holiday season, which is focused on ECA preparation to assist students to take the test and meet
graduation requirements. The school will operate at full capacity during this period and will have full
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participation of students and staff. Staff in the Excel Center are paid full-time, and they accrue paid time
off. Therefore, the summer months are paid like any other part of the Excel Center’s schedule.

Many adults who balance school with life, work, and family concerns fight the balance of insufficient
time with their learning needs. As a result, the Excel Center will not provide many traditional
extracurricular activities like clubs or teams, as many of these activities are not relevant to the needs of
Excel Center students. Instead, the school provides supports for students to continue their education
while they balance their academic goals with the obligations of family, work, and other concerns.

The Excel Center Child Drop-in Center

Some Excel Center students will have to take care of their children while also trying to continue their
education. To help students continue their education, each Excel Center site operates a child drop-in
center. This center allows for children of students to be cared for while his/her parent is involved at the
school.

The primary focus of drop-in center is give students who are parents the opportunity to focus on their
education knowing that their children are in a safe and secure environment. Due to licensing
requirements, parents will be able to drop off their children for a maximum of four hours each day. In
addition, parents will provide all necessary care materials (including diapers, wipes, or formula) for their
children, and the drop-in center will not provide any meals for participating children.

Some parents will need more robust child development opportunities for their children, but these needs
are beyond the scope of what the Excel Center can currently provide. Parents are encouraged to find
other childcare options that are able to take care of children for longer periods of time. Finding quality,
affordable childcare is a major challenge for an Excel Center student who cares for a child. A student with
this challenge will present these issues to his/her coach, and the coach will work with community partners
and other infrastructure in order to meet that need for his/her students.

Coaches will be the primarily liaison between school and the families of Excel Center students. Coaches
will meet with students and their families to understand the family dynamics affecting student success,
and parents and other family members will be invited to attend demonstrations of student materials and
special Excel Team meetings that are open to other family members. Students in the Excel Center will
have a higher degree of independence than traditional high school students; many students will no longer
live with parents or guardians, and many students will be taking care of their own children. Most often,
these barriers will relate to providing care for young children of students.

Special Populations and At-Risk Students

The Excel Center’s unique curricular format provides ample support for special student populations.
Students arrive at the Excel Center at a variety of levels, and the Excel Center’s structure is designed to
provide the appropriate instructional method to meet their unique needs. This structure allows students
with special needs to receive appropriate support, whether they have Individualized Education Programs,
Section 504 plans, English Language Learners or students at risk of leaving school. Gifted students —
most of which were distracted from educational success for other reasons — the relevance of an education
that leads to a valuable career and dual-credit options for postsecondary education. The population of
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students who has dropped out of school faces challenges on a number of fronts, and an array of supports
are necessary to meet students wherever they are.

Students with mild, moderate and severe disabilities

Like other Excel Center students, students in special education will create individualized learning plans to
accomplish their learning goals. The school’s self-directed curriculum, flexible scheduling, and life
coaching supports all allow students from special populations to receive appropriate instruction and
support from the Excel Center.

Dedicated special education supports will be available until students age out of the special education
program at age 22. Excel Center students who are below this age ceiling who qualify for special
education services will receive full services, and instructors and coaches will work in collaboration to
create 504 plans for the students who are older. Data from GEI’s Excel Centers indicate that about 10
percent of the student population in Richmond’s Excel Center will qualify for Special Education.
However, due to other barriers, roughly half of Excel Center students will have 504 plans. As a result, all
Excel Center staff will be trained on strategies to manage students with behavior problems while
promoting an environment of pro-social behavior and reinforcement. A Response to Instruction team will
serve as the backbone for not only identifying students with learning disabilities, but also creating a
rigorous and relevant curriculum and supporting teachers in differentiating instruction for every learner.

Students will assess whether students need special education services through an array of supports. Initial
testing at intake will identify whether students are being successful with their educational program. In
addition, the school will request records for incoming students via Child Find to identify any students in
need of special education services.

Special Education staff will write IEPs for students with special educations and will be responsible for
notifying instructors and coaches of their specialized plan. Students with disabilities will be able to
access the instructional methods that best suit their abilities, whether online, one-on-one, or within a
classroom setting. Accessibility options with on-line curriculum allow students to access the same
material as other students and work at their own pace. These staff will work with instructors to ensure
that students receive appropriate services to ensure they can remain on track to graduate.

The Excel Center’s schedule allows Fridays to be used to hold regular meetings for special education.
Instructors are responsible for attending case conferences and to work with SPED team members to
implement necessary accommodations and develop instruction to meet the needs of diverse learners. In
addition, teachers are to communicate attendance and behavior issues to SPED staff to assist in revising
the educational format of the school. Coaches will attend case conferences and write 504 plans in
collaboration with SPED staff. They also are required to communicate any attendance or behavior issues
with SPED staff. SPED staff develop curricular designs for students, assisting in the development o
individualized communications. Each Excel Center site has one dedicated SPED staff person. Site-
specific staff meet with leadership from other sites in order to direction and establish strategic priorities
for Special Education from Discovery School’s Director of Special Education.

Because students all have flexible calendars based upon their unique situation, it is common to adjust
plans to accommodate students with special needs. Staff work with students to establish what academic
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schedules are appropriate for their unique needs and make that work. Some students are able to attend
one classroom session and then spend the rest of the day in General Skills Lab where they work with
other students. Other students are eligible to participate in on-line directed course content, where they can
work at their own pace.

English Language Learners

English Language Learners are first identified during enrollment at the Excel Center. Students fill out a
Home Language Survey during which they self-disclose what languages are spoken at home other than
English. These students who indicate any languages other than English take the LAS Links exam to
indicate the degree to which they need assistance in foreign languages. LAS Links exams are taken
annually in the fall, with re-tests at regular intervals throughout the school year to determine the level of
support students require. English Language Learners’ collective data on student growth on TABE scores,
credit attainment and intermediate grades will be used to determine whether the school is providing
sufficient supports for ELLs.

Students who are in need of English Language instruction will participate in Read 180 and System 44
programs. In its hiring processes, the Excel Center seeks bilingual staff who are able to work with
students who speak other languages, but it is unlikely that staff will be able to provide language support
for every student who comes in speaking a language other than English. Course content — most notably in
online formats — is available in many foreign languages. The Excel Center will contract with interpreting
services to ensure that students are able to participate in the regular academic functions of the school.
Student case conferences will review student progress and determine whether additional academic
supports may be needed to ensure ELL students have what they need.

Students Performing Below Grade Level

A student who enrolls in the Excel Center having dropped out of another school most likely continues to
face many of the risk factors that led to his/her leaving school. Many students arrive at the Excel Center
in need of significant remediation: TABE scores taken at the original Excel Centers suggest that roughly
70% of students will test below a sixth grade skill level in math, and 45% score below a sixth grade level
in reading.

Students who test below a sixth grade math level and a seventh grade reading level are eligible to
participate in Basic Skills Development: Math and Basic Skills Development: Reading. These courses
are designed to increase basic proficiency in skills and to ensure that students can build the basic skills to
succeed in secondary-level coursework. These courses include online education (through Lexia, iLearn,
and/or Reading Plus) coupled with direct instruction by licensed staff on course topics and skills that a
large number of students are struggling to master. These students are encouraged to make consistent
academic progress and learn at their own pace.

For many students, behavioral issues are indicative of problems that occur outside of school
environments. Therefore, Excel coaches have the particular challenge of identifying potential issues that
might affect student conduct. Where possible, the coach will try to connect the student to community
resources or other organizations that might be able to ameliorate some of the deeper issues that can result
in poor student behavior.

Students labeled as intellectually gifted
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Students who have been labeled as intellectually gifted will be encouraged to explore educational options
at the post-secondary level. Students who can pass the COMPASS Placement Exam will have the chance
to attend Ivy Tech — at no cost to the student — and take credit courses. The Excel Center will build on
Ivy Tech’s dual credit course offerings for high school students. In the dual credit arrangement, an Excel
Center student is dual-enrolled as both an Excel Center and an Ivy Tech student, and completion of an Ivy
Tech course grants both high school and post-secondary credit. The Excel Center will pay the tuition
costs for Excel Center students to take Ivy Tech courses. Dual credit has been shown to have significant
Progress for gifted

outcomes in improving postsecondary success and high school credit attainment.™"
students will be measured by the number of postsecondary courses students taken and the number of

credits they earn.

Research indicates that many gifted students dropped out of school due to life issues that impeded their
economic progress. Reports have shown that for males, reasons for dropping out are related to economic
issues and the need to find work, whereas for female gifted students, personal issues are more likely.*” In
both cases, the Excel Center’s coach is a critical support to identify what out-of-school challenges may

interfere with that student’s educational success.

Student Recruitment and Enrollment

At full capacity, the Excel Center will enroll 300 students. The Excel Center’s individualized approach
will work best in a small-school environment. Adult students will learn better in an intimate setting that
gives each student the flexibility and freedom to learn at his or her own pace. The school is designed to
promote meaningful relationships of support between staff and students, and a school size that is too large
will inhibit these relationships from forming. Staff will need frequent and open communication in order
to operate in the school’s flexible approach; schedulers, coaches, teachers and administrative staff must be
able to touch base on various topics throughout the day. The school’s small size will encourage this
consistent communication that would be difficult to achieve with a larger school.

Student Enrollment Plan

Discovery School staff will be responsible for student recruitment for the Excel Center.

The Excel Center will be available to any adult who would like to continue his or her education, and the
school’s student body will likely include students of various ages. However, the school staff will actively
target young adults between 18 and 22 years of age because this age group is the most-represented within
the schools in operation by Goodwill (40% are 18-25). Moreover, the average and locally there are
more options for younger adults to succeed in post-secondary education.

Discovery School central staff will manage the student intake process at the school. Because of its
uniqueness in providing educational opportunities, a number of community providers will refer students
to The Excel Center. Ivy Tech will refer students with low academic skills to The Excel Center to catch
up and then enroll when they have reached a baseline level of proficiency.

Research shows that underrepresented and minority student groups are more likely to drop out of school;
academically low-achieving students, students with disabilities, and other at-risk youth all have higher
rates of not completing school than others. Therefore, by attempting to fill the Excel Center with older
students who have not graduated from high school, the Excel Center will intentionally seek out students
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from under-represented and marginalized groups. Galileo has experience reaching out to this group, and,
while it spends considerable effort educating community partners, and building referral networks, often
the most successful means of generating interest is through word of mouth. Applicants to the central
Indiana Excel Center locations largely heard about the school via word of mouth, and it is likely that,
once individuals begin to hear about the Excel Center, interest will grow rapidly. Interestingly, during the
past two years, 11 Wayne County residents have applied to attend the Excel Center sites in Indianapolis,
indicating a willingness to drive considerable lengths in hopes of continuing their education.

The Excel Center’s enrollment policy and its application processes are included in Attachment 14.

If a large number of students apply during the summer of 2012, the Excel Center will use a lottery to
select its first 300 students. Students who are unable to enroll in the school will be assigned a place on a
waiting list to be added when spots become available. Enrolled students will graduate at various times
throughout the year, and new spaces will be filled from a waiting list of interested students on a first-
come, first-serve basis they become available.

Student Discipline
The school has a strong emphasis on self-discipline and regulating one’s own behavior: students must
behave as they would in a professional environment.

Nevertheless, discipline issues will likely arise at The Excel Center. Unfortunately, methods of discipline
found in traditional high schools are not effective with this student population, because students may
simply decide to leave school if they do not agree with the school’s decisions. Parental notification, in-
school and out-of-school suspensions are used sparingly, because many students will simply elect not to
return from school. A student who is unable to behave in a self-directed learning environment will
struggle to be successful long-term in The Excel Center, in post-secondary education or in the workforce.
As a result, the school takes a zero tolerance policy towards gross violations of student behavior,
including fighting, threats of violence, or other significant violations of student behavior. As a result,
when gross violations of student conduct occur, students will be expelled from the school.

For many students, behavioral issues are indicative of problems that occur outside of school
environments. Therefore, Excel coaches have the particular challenge of identifying potential issues that
might affect student conduct. Where possible, the coach will try to connect the student to community
resources or other organizations that might be able to ameliorate some of the deeper issues that can result
in poor student behavior.

The school’s discipline policy is included in Attachment 15.

Parent & Community Involvement

The opening of an Excel Center site in Richmond is primarily the result of local community interest in the
school. The efforts of the Richmond community have been essential in creating an opportunity for the
community to be involved in the school.

It is unlikely that many parents of students will be involved in the school. Students in the Excel Center
will have a higher degree of independence than traditional high school students; many students will no
longer live with parents or guardians, and many students may be taking care of their own children. The
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school has been designed with the expectation that most students live on their own and are more likely to
be responsible for their own lives.

In cases where students are still below age 18, Excel Center staff and coaches will make every effort to
work with parents in the same focus as traditional high schools. Coaches are often the line of
communication between the school and families. Coaches communicate school expectations with
parents, provide opportunities for parents to be involved with life of the school, and work with families to
address any challenges or barriers that may keep younger students from continuing their education.
Coaches will be the primarily liaison between school and the families of Excel Center students. Coaches
will meet with students and their families to understand the family dynamics affecting student success.
Most often, these barriers will relate to providing care for young children of students.

Evidence of community support is included in Attachment 16.

Community partners will be critical to the school's success. Tangible examples of community
partnerships will include:

* IVY TECH: Connecting students to post-secondary academic opportunities. Through Ivy Tech
Community College's Dual Credit offerings, a student would be able to take courses leading to an
HVAC certification while enrolled in the school. These courses will allow each student to earn
high school credit. Three of our organization’s board members are, or have recently been,
employed by Ivy Tech, and Chief Academic Officer Kevin Handley is a member of Ivy Tech’s
Regional Board of Trustees.

¢ TOWNSEND COMMUNITY CENTER: Townsend Community Center is the primary
community center in Richmond and has historically provided services to lower income members
of the community. Townsend is located next door to the North Campus of Discovery School’s
Christmon STEMM Academy. In addition to leasing grounds and building space to the school,
Townsend has partnered with the school in presenting educational and recreational programs and
has provided the school with considerable community support. A letter of support for the Excel
initiative from Townsend’s Board Chairman is attached.

* AMIGOS: Located in the Townsend Community Center, Amigos is the primary Latino
community organization in Richmond. Amigos has provided our school with staff training and
other consulting services to help our school better understand and meet the needs and
expectations of our current Latino students and their families.

¢ MAYOR’S OFFICE: Mayor Sally Hutton has supported STEMM Academy since before it
opened its doors. She attended the school’s ground breaking in 2005, has observed classes, has
made presentations to classes, and even agreed to host a mayoral debate at the school where
students asked the questions of the two candidates. Mayor Hutton’s continued support of our
school and for the proposed Excel initiative is demonstrated in her attached letter of support.

* REID HOSPITAL: Since 2005 Reid Hospital has provided services to our school. These
services initially included Food Service (now provided by Richmond Community Schools) and
still include Occupational Therapy, Physical Therapy, and Speech-Language Pathology Services.
Many of these services may be extended to the Excel Center as well.

¢ EARLHAM COLLEGE: In addition to contributing several of their graduates to the staff of our
STEMM Academy, Earlham has been the most significant contributor of work study students to
assist in tutoring, in programs like America Reads, in summer school programming, and even in
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providing the school a business intern. Work study students may be used to help Excel Center as
tutors.

¢ INDIANA UNIVERSITY EAST: In addition to providing a significant number of our school’s
teaching staff, IU East has, for many years, provided volunteer student nurses to assist STEMM
Academy’s s nurse in providing valuable services and instruction to students.

+  RICHMOND COMMUNITY SCHOOLS: Since our school does not extend beyond 8" grade,
the need to transition students to the local traditional public school system is very important.
Richmond Community Schools has included our students in any transitional programs that they
offer, and our school has always worked to ensure that any transitions between schools are as
smooth as possible. Richmond Community Schools provides our school lunches and breakfasts
and has in the past shared transportation operations with our school. We hope that a Richmond
Excel Center will provide additional opportunities to explore ways to partner with Richmond
Community Schools.

* CITY OF RICHMOND METROPOLITAN DEVELOPMENT OFFICE: The City of
Richmond, through its Metropolitan Development Office, has provided financial support to
Discovery School in the form of Economic Development Loans to fund the school’s first facility
and, subsequently, to fund equipment purchases. The Executive Director of the Development
Office is interested in the Excel initiative and the impact it can have on improving the education
level of the community’s workforce. His letter supporting the Excel initiative is attached.

¢ FIRST BANK RICHMOND, N.A.: Funding for Discovery School’s first facility was provided,
in part, by three community-based financial institutions. The lead bank, First Bank Richmond,
has been a strong financial partner ever since. The bank’s interest in and support of the Excel
initiative is expressed in the attached letter from the Bank’s President.

Performance Management

The anticipated student population of the Excel Center faces significant academic and non-academic
challenges. Students will likely be behind schedule in their academic progress, and The Excel Center’s
school-specific goals mirror the particular challenges of working with this target population. In addition
to the school performance metrics to be established by the state Charter Board, these goals reflect the
school’s primary mission: to help students complete a high school diploma and become ready for post-
secondary education.

Discovery School will also administer regular testing to monitor academic growth. Each student’s
Individual Learning Plan will detail any basic skills development that should take place in order for
students to perform at or above his or her grade levels. Excel Center students will also take end-of-course
assessments. Based on its target demographics, the Excel Center may not have high initial standardized
test scores, but these scores will help determine which content and coursework will be important for
students to build on and engage. While test scores do provide a point-in time assessment of student
attainment, the Excel Center will focus on promoting student growth. Other standardized tests will
provide additional evidence of student progress. At enrollment, each student takes the Test of Adult
Basic Education (TABE). The TABE test determines a student’s baseline skill level in reading and math
and helps determine where the student will begin his or her coursework. This baseline skill level
determines which courses the student must take to complete his or her diploma requirements. Students
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will use this information to create a learning plan that combines these courses and, where possible, any
skills-based instruction through a local post-secondary institution.

TABE is taken on an ongoing basis to ensure that students are making adequate progress. Students
involved in remediation will take the test every 8 weeks, while students in general education courses will
take the test every six months. TABE is widely used in adult education programs, and the school will be
eligible to receive supplemental adult education funding from organizations that determine performance
requirements by TABE scores. Level gains on TABE will be a standard assessment of progress and
engagement in the school. Because students are often balancing other concerns with their education,
rapid progression through the Excel Center is critical to long-term student success, so the pace of TABE
score improvements will be an important indicator of rapid student progress.

To become eligible for enrollment at Ivy Tech and other post-secondary institutions, Excel Center
students must pass the English and/or Mathematics portions of the COMPASS® College Placement
assessment test. The Excel Center will be an approved COMPASS testing site. Students will be able to
take the test as many times as required until they pass the test, and they will elect the time when they are
able to take the entrance test.

Measuring and Improving Progress in the School

The Excel Center will use a number of indicators to measure progress and to refine instruction and
organizational performance. These measurements will be relevant for individual and school-wide levels;
however the school will not organize information at the cohort level. A student who has dropped out of
school and then returned will be out of his/her cohort; since students will arrive and finish at various
times, the cohort-level measurements will have little bearing on the performance of the school.

Data at the Excel Center

The collection, analysis, and sharing of data is critical to the success of the Excel Center. Teachers, staff,
and leaders use the PowerSchool student data management system to collect student data and perform
mandatory state reporting for the school. PowerSchool will be managed on a day-to-day basis by the
Excel Center’s registrar.

Data entry is the responsibility of staff members of the Excel Center. Teachers, coaches, and staff are
responsible for collecting and entering student data for the school. During the iExcel intake process, a
number of staff may be collecting student demographic information, recording transcripts, and organizing
student data. As classes are underway, teachers will record attendance, grades and view transcripts
through PowerSchool.

Management of the data is the responsibility of Discovery School’s registrar. The registrar is solely
devoted to Excel Center operations. The registrar reviews the data entered by each location for quality
and performs all reporting required by the Department of Education. The registrar monitors the data for
completeness and will request changes made by staff at the local level in cases where data is incomplete
or entered incorrectly. The registrar also submits all required state reports at the required intervals.
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Analysis of student data is will be supported by the Excel Center Network. Data from PowerSchool will
be linked to the data warehouse, allowing Excel Center Richmond staff to use the reporting interface and
analytical tools that Goodwill is developing as a part of the Excel Center Network. Goodwill maintains
this warehouse in an SQL database, which then uses Tableau Software to present the data in dashboards,
canned and user-defined reports, a process guided by GEI’s director of data services. The data warehouse
will provide “canned” reports developed by GEI to view key operational indicators, and it will also allow
Discovery School staff to create their own, giving staff summary-level reports with the ability to drill
down to student-level reporting.

The school director is primarily responsible for conducting analysis of student data. He will generate the
critical reports to be canned for leaders to perform ongoing assessments of school performance. The data
generated by Discovery School will also be used by GEI’s director of data services. He will conduct
analysis projects to answer questions related to school performance across the entire Excel Center
Network, comparing performance across locations, and doing deep analysis into why certain schools
perform better than others or ways to improve performance among special student populations. The
summary results of these reports will be shared with every school in the Excel Center Network, giving
school leaders insights on where high-performing best practices may be found.

On an ongoing basis, individual students will be monitored on a number of key indicators, including
attendance, credit attainment (including intermediate student grades mid-session), and increases in TABE
scores over time. Instructors are responsible reporting on intermediate metrics and logging them in the
student management system. Attendance metrics are gathered daily and reported weekly, and TABE
scores are recorded by remediation and special education staff. These ongoing metrics will be used by the
location director, who will evaluate these metrics as a means of monitoring growth.

These indicators will be used to will help instructors re-evaluate the student’s lesson plans and suggest
alternative learning methods address subjects or areas of concern. Consistently low scores in certain
subject areas within general student population will lead The Excel Center’s staff to re-evaluate the basic
structure of certain courses by readjusting the default instructional methods available to each student.
Students who progressing at academic levels above the school’s performance standard will be encouraged
to take courses at the postsecondary level in order to both high school and postsecondary credit.

On an annual basis, the Excel Center measures the progress that students make in reaching their
educational goals. In addition to higher-level attendance analysis, the site director will lead the staff in
evaluating the pace that students are earning credit, noting that a consistent pace of credit attainment
towards graduation indicates progress. In addition, for students who are involved primarily in
remediation will be evaluated based on the net increase in TABE scores, indicating a growth in skills
prior to being able to earn credits. The long-term success of individual students is related to whether
students are able to graduate (as measured by credit attainment and passing end of course assessments)
and whether students enroll and complete and/or persist in postsecondary education. Discovery School’s
registrar will measure graduation attainment and, in by submitting requests to the National Student
Clearinghouse, Discovery School will continue to monitor the postsecondary success of students who
graduate.
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On an ongoing basis, school-wide data indicators will be used to monitor whether the school environment
is providing sufficient academic opportunities for the people that come in to the school. School-wide
attendance metrics, credit attainment, and TABE scores are all used to ensure that the school is operating
effectively and that there are not any major performance difficulties affecting the school. Annual school-
wide indicators provide a report of what the community benefit has been for the Excel Center during its
time. These annual indicators — the total number of graduates for the given year — provide an ongoing
metric of how many individuals have achieved the Excel Center’s primary goal of graduating students
who have not previously succeeded. The postsecondary enrollment metrics indicate whether students
have created plans for continuing their education beyond the Excel Center.

On a term-wide basis, the Excel Center will be evaluated based upon how many individuals are able to
complete a high school diploma and how successful they are in postsecondary education. The longer-
term view on success will permit the Excel Center and its staff to determine how graduates fare after
leaving the school, and whether they are successful in the next stage of their education and/or career.
Students who require significant remediation at the postsecondary level are highly unlikely to continue
their education, so this metric of postsecondary completion (and persistence, for those students still in
school) serves to evaluate how successful the Excel Center’s educational program was at preparing
students to be successful in college.

It is a key priority of Excel Center’s professional development plan to equip school staff to use and
analyze data to improve instruction. Through implementing the RISE Evaluation and Development
System, Discovery School instructors are using the framework related to data management as a part of the
school’s plan to improve educational practice. The evaluation of site directors will be based in part on
their ability to use bring teams together to use data as a basis in making decisions in a transparent manner
(RISE competency 2.3.3). Discovery School’s chief academic officer and the school director establish
trainings during which teachers are encouraged to use assessment data to plan their curriculum (RISE
competency 1.1) and for teachers to track student data and analyze progress (1.5). Their use of data
factors into their annual evaluation and their development plans to improve their instruction.

Data will be used to monitor progress at the individual student, classroom and school levels. In the event
that progress falls short of the Excel Center’s goals, an array of strategies will take place to improve
student outcomes.

* At the individual level, assessment data will reveal that student progress is not up to proper
standards. In these cases, staff will meet to discuss alternate ways of providing supports for
students, including increasing the amount of one-on-one attention a student receives; altering the
balance of online credit recovery and classroom instruction; working with the coach to identify
any potential life barriers that may be impeding academic progress; or altering the pace at which
the student is learning.

* At the classroom level, poor performance indicates that instructional staff have not been
successful at monitoring and encouraging student growth. If data indicates that students are not
demonstrating mastery, then the instructor is in need of additional supports to improve skills and
work. Corrective actions are a part of the diagnosis as provided by RISE. In the rare instance of
extremely poor performance, it may be necessary to move that teacher into another assignment
and have staff work on achieving better outcomes.
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* At the school level, consistently poor performance may be the result of a number of factors,
including organizational culture, poor process orientation, and leadership deficiencies. The chief
academic officer will review each of these elements, requesting technical assistance from the
Excel Center Network to determine whether the Excel Center in Richmond is operating in fidelity
to the Excel Center model, and what particular tools may be needed to improve school
performance. Working with the Chief Academic Officer, the school director may be able to
schedule intensive trainings, peer mentoring among site directors, and hands-on management for
the school if performance is not successful. In cases where a school consistently falls short of
expectations, it may be necessary to find other leadership to operate the school.

Section III: Implementation Plan

Human Capital
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Discovery School will operate two schools. The staffing chart for STEMM Academy, the Excel Center,
and administration positions are listed below

Number of elementary schools

Number of middle schools

Number of high schools*

Total schools

Student enrollment

Management Organization Positions

Chief Academic Officer

Business Manager

SPED Director

Community Outreach Director

Total Back Office FTEs

G e e el

G e e el

G e e el

G e e el

G e e el

Elementary School Staff -K-6

Lead Teachers

Classroom Teachers

ELL

Instructional Assistant

Technology Coordinator

Discipline Coordinator

Nurse

PE/Health Teacher

Cafeteria Staff

Total FTEs at Elementary Schools

Middle School Staff -N/A

High School Staff

School Director

Lead Teachers

Classroom Teachers (Core Subjects)

Classroom Teachers (Specials)

Coaches

College and Career Readiness Specialist

Childcare Director

—_— =N =0 DN —

—_— =N =0 DN —

—_— =N =0 DN —

—_— =N =0 DN —

—_— =N =0 DN —

Childcare Attendants

1.5

1.5

1.5

1.5

1.5

Resource Specialists

Receptionists

Total FTEs at High Schools

23.5

23.5

23.5

23.5

23.5

Total Network FTEs

57.5

57.5

57.5

57.5

57.5
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Discovery School will hire one school leader to serve as the school director of the Excel Center.
The Excel Center will open year 1 with 300 students and will keep enrollment around that level
in future years. Most of the staffing growth will take place in year 1, when a leader is selected
and staffs are hired to fill the Excel Center.

Hiring the right individuals is a critical success factor for the new Excel Center. New staff are
selected after an array of interviews with Discovery School administration, and peer interviews.
Candidates attend several one-to-one and panel interviews, and the team of staff assess whether
that candidate has the required grasp on instruction, fits the organizational culture, and has the
emotional intelligence to build relationships with the Excel Center’s student population. For
management-level positions, Discovery School administrators are responsible for making the
final decision on hiring. For school-level positions, this decision is the responsibility for the site
director.

Discovery School recruitment uses a number of resources to source candidates, including:

* CareerBuilder/Star Diversity Fair sponsor

* Teach for America Job Fair

* Teacher Candidate Recruitment Day

* University of Southern Indiana Job Fair

* Xavier University Recruitment Fair

* National Association of School Principals

* National Association of Black School Educators

* Indiana School Personnel Job Bank (Indiana Department of Education)
* LinkedIn

* (CareerBuilder database

Staff also post job announcements at the following universities: Indiana University East, Ball
State University, Butler University, Indiana University (Bloomington), Indiana University —
Purdue University Indianapolis (IUPUI), Martin University, Marian College, Purdue University,
University of Indianapolis, Miami University, Wright State University, University of Cincinnati,
and University of Dayton.

All offers of employment under Discovery School are conditional pending a national background
check. All employees are required to work in consort with our Standards of Conduct. Failure to
abide by the Standards of Conduct will lead to disciplinary action, up to and including
termination of employment.

The Excel Center uses a number of strategies in order to ensure that every student enrolled in the Excel
Center has access to excellent teaching. The basic design of the school maximizes the reach of highly
effective teachers, and GEI is investing in avenues to advantage of technology to broaden the reach of its
excellent teachers.
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* The structure of the Excel Center’s term ensures that high-quality teachers are able to reach as
many students as possible. By rotating class schedules every eight weeks, students will be
assigned to more teachers throughout the school year. As a result, students will interact with
large numbers of teachers within the school.

* Some classes within the Excel Center have very low student-teacher ratios. However, the Excel
Center is comfortable assigning more students to a highly effective teacher, allowing more
students to benefit from quality instruction. Discovery School is comfortable having more
students with a highly skilled teacher, because that exposes more students to high-quality
instruction.

* The Excel Center has moved some of its instructional design to its online Learning Management
System. Certain courses (most often ones that may enroll few students across all of its locations)
will be offered online through a digital content management system. In these courses, a licensed
instructor at one of the Indianapolis locations will guide students from across the Excel Center
locations through content that has been formatted to display in the Learning Management System.
Students progress through modules and take assessments through the school’s online content.
Students can make progress through their coursework whenever they have access to the Excel
Center’s LMS, and each location will have an instructor or resource specialist available to answer
any questions a student may have. It is anticipated that, in future years, students in Richmond
may be able to participate in some of these classes or host their own. GEI currently the Excel
Center offers the American Studies B course through this online platform, allowing students in all
five locations to enroll in this class. Other classes will be presented online in the future as the
curriculum is translated to the Learning Management System’s content structure.

Performance Development

Teachers and leaders in Discovery School schools will participate in rigorous annual evaluations that
present teachers with valuable feedback tied to personalized and meaningful professional development.
Discovery School uses the RISE Evaluation and Development System to monitor teacher performance
and to provide development opportunities for teachers to improve instruction through individualized
professional growth plans. This assessment tool evaluates teacher performance in four domains:
planning, instruction, leadership, and core professionalism.

Evaluations are conducted by the school director. The chief academic officer will assists in training
directors, educating staff on the system, and monitoring performance development.

Unsatisfactory performance and turnover

In the event that leadership or teacher performance is unsatisfactory, a number of targeted interventions
would take place to improve performance. In the case of leadership/teacher changes and turnover,
assistance will come from the chief academic officer and other Discovery School administrative staff to
maintain school functioning until new staff can be hired. Changes in staff and instructors would lead to
the school’s other teachers covering that position until Discovery School staff can recommend a suitable
candidate as a replacement.
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In addition to being a critical best practice for effective instruction, the Excel Center’s academic
philosophy is designed to provide ample supports for professional development to help teachers improve
instruction and improve their delivery with the Excel Center’s population. Professional Development is
coordinated across both of Discovery School schools and is designed to reinforce teacher awareness of
common core standards, and to promote awareness of best practices in education. Discovery School’s
chief academic officer will assess whether common professional development needs to take place in both
schools. The chief academic officer is responsible for monitoring RISE evaluations, TABE and academic
data and, in collaboration with the school director, establishes a schedule in which common development
may take place.

The school director will be responsible for developing the culture and establishing strong connections
with local community career pathways. He/she is responsible for reporting what additional professional
development needs to be delivered to address any skill gaps or missing competencies in the school’s
team.

Staffing Plans

Employees of the Excel Center will be employed by Discovery School, Inc. They will be at-will
employees and will not use contracts. Salaries for the Excel Center positions are listed below.

Position Base Salary
Site Director $65,000
Lead Teacher $45,000
Science Instructor $38,000
Social Studies Instructor $38,000
English Instructor $38,000
Math Instructor $38,000
Resource Specialist $30,000
Special Education Specialist $40,000
Coaches $35,000
College Transition Counselor $40,000
Career Pathways Specialist $40,000
Receptionist $25,000
Childcare Director $30,000
Childcare Attendant $20,800

The following are the basic benefit programs in which full-time employees may participate:

¢ Comprehensive Health Plan
* Employee & Dependent Life Insurance
¢ Comprehensive Dental/Vision Plan
* Section 125 Plan
* Retirement:
» TREF participation for licensed employees
» PREF participation for unlicensed employees
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* BalanceWorks® Employee Assistance Program (EAP)
* Long Term Disability Plan
*  Tuition Reimbursement

Discovery School includes incentives in order to reward high performing teachers via merit increases.
This incentive program aims to reward high-performing teachers by increasing their compensation.
Teachers who are identified as “highly effective” during their RISE evaluation are eligible for a merit
increase

Professional Development During the School Year

At the beginning of the new school year, new staff will undergo a two-week orientation where teachers
learn about the population they will be serving, more information about Discovery School and the Excel
Center, and to receive an overview of the Excel Center’s curriculum, instructional resources, and industry
sectors. This development covers many administrative needs, presents teachers with the principles of
blended courses and instruction.

* Day 1: Learning about the Adult Student Population & Poverty Simulation

¢ Days 2 and 3: Staff Retreat and Teambuilding

* Day 4: Orientation of Discovery School staff and Discovery School’s two schools

* Day 5: Tour of Discovery School and Key Areas; Training on online credit recovery

* Day 6: Operational introductions (IT, online testing, staff/student handbooks, transcripts)
¢ Day 7: Coaching Practices and Discipline

¢ Day 8: Curriculum Overview and Blended Courses

* Day 9: Contextualized Learning and Career Pathways

¢ Day 10: Tours of industry partners and Staff Pairing Work.

Twelve days are scheduled throughout the year for dedicated, planned professional development. These
days allow staff to hone their skills, build skills. These courses are designed to support and maintain
performance in the school in three key areas: (1) curriculum design and planning, (2) promoting student
attendance and retention; and (3) career planning and workforce preparation.

Teachers do not hold fixed-time classes on Fridays, and that day is reserved for teacher preparation and
staff collaboration. There are 42 scheduled planning days in The Excel Center’s 2013-2014 school
calendar, and they are designed for staff to hold meetings, teachers to plan lessons and establish
collaborative plans, for Special Education conferences to be held, and for students to meet one-on-one
with students.

RISE will be used as the primary template for teacher evaluation. As a result of RISE’s template, each
teacher receives a final score that is calculated from a teacher’s ratings on the first three domains
(planning, instruction, and leadership). The effectiveness of this program will be evaluated by the rate of
growth in these RISE final scores and in what domains are the gains being made most quickly.

Start-Up & Operations

A start-up plan for the school is included in Attachment 17.
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The Budget and Staffing Workbook for the school is included in Attachment 19.

Transportation

The Excel Center’s extended hours of operation make it difficult to coordinate large-scale transportation
programs for each student, and unlike more traditional schools, each student’s physical attendance at the
Excel Center will be based upon his or her work and family schedules, with students arriving and leaving
the Center at various times.

The school will have two options for student transportation.

1) The school — and its additional satellite locations — will be located in areas with
significant need, so that The Excel Center is within walking distance of many students’
homes or work locations. Additional locations for The Excel Center may chosen in other
areas of Richmond, in part, based on geographic availability and demographic need.

2) The Excel Center will purchase bus passes to help students with transportation challenges
to get to school.

3) Many students will have their own cars and will be able to transport themselves to and
from school.

The Excel Center does not anticipate scheduling many extracurricular events like field trips or athletic
events.

The Excel Center will provide an array of supports to homeless students and will not withdraw any
critical school services to students who are homeless. These students may enroll without school records
and will be given transportation support (via bus passes) like other students.

Safety and Security

Discovery School has a high resolution digital security camera system in operation in and outside its
buildings. The camera system serves as a deterrent to theft and misbehavior. Additionally the camera
system provides access to video footage to be used for investigation/due process of incidents, training of
staff, and prosecution of those who would steal from or otherwise harm Discovery School and/or those it
serves.

Discovery School’s business manager/treasurer and chief academic officer work actively with the
insurance agents and carriers for risk assessments, audits, training, policy reviews, additions and deletions
to listed coverage, and for business development practices. Only the business manager or the chief
academic officer can make changes to insurance coverage, identify a third party as an additional insured,
or provide proof of insurance to a third party.

Discovery School Inc. in conjunction with Port-to-Port consulting has developed a comprehensive
disaster recovery and business continuity plan, including a fully redundant data hot site at Port-to-Port
Consulting. Discovery School Inc. conducts regular drills and audits to assess our preparedness in the
unlikely event of a total or partial loss of current locations.

Technology Specifications and Requirements
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The Excel Center will equip its classroom space and resource area for students to use for self-directed
online learning, TABE, and computer instruction. Laptop computers will be available for students to use
in certain areas of the building. The school will also have smart boards in selected classrooms, media
projectors to lead courses, and laptop computers for staff. Computers will be equipped with standard
office software — including word processing, spreadsheets and presentation software (in Microsoft
Office).

Core educational content will be delivered via web-based connections; this structure stores student work
on local servers through vendors who use cloud-based storage of student work. This arrangement ensures
that students do not need to purchase their own storage media, nor will they need to pay for any aspect of
the Excel Center’s technology plan. In addition, students — most of whom do not have Internet access at
home — will not be required to use this technology at home, nor will they be required to purchase or
obtain any equipment to use the school’s online system.

Each computer and/or piece of technology will be assigned to a particular classroom to be used in that
location. Students will be able to log in to any computer in the Excel Center to retrieve and access his/her
information. Port to Port Consulting staff is responsible for maintaining the upkeep and operations of all
technology.

In the event that the school’s data connection is impaired or lost, Port-to-Port staff begin working to
repair the connection immediately. If the data connection is not working, Excel Center instructors will
provide more in-paper instruction and students will be able to continue their online credit recovery
program at other times. TABE and other student tests will be delivered in paper formats. Access to the
Goodwill IT platforms network is secured.

Insurance Coverage

Discovery School already has insurance coverage in effect through the Indiana Insurance Company.
Proof of insurance coverage is included in Attachment 18.

Facilities

Discovery School anticipates that facility space may be available through a community partner: an Excel
Center could open in the Townsend Community Center, located at 777 North 12" street. STEMM
Academy’s North location is across the street from the Townsend Center, and Discovery School has been
able to secure facility space for STEMM Academy at very affordable rates, giving the school additional
space to house additional classroom and student services. Initial conversations with the Townsend
Community Center staff indicate that they would be willing to structure a lease at a very low cost per
square foot — around $3.50 per square foot. Head Start, WIC, and the Minority Health Coalition all have
small footprints at the location as well. A letter of support from the Townsend Community Center is
included in Attachment 16.

Additionally, during evening sessions, space will be available for Excel Center classes to take place at
both STEMM Academy locations. These satellite classes will be offered only in the evening sessions as a
way to encourage people in other areas of Richmond to attend those sessions.

Budget & Finance
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Discovery School follows Generally Accepted Accounting Practices and State Board of Account
requirements in all of its bookkeeping for its schools. Day-to-day financial management is provided by
the business manager of Discovery School, who also acts as the assistant treasurer for the board.
Financials controls are be provided by the school’s chief academic officer, business manager, and board
of directors; Bookkeeping Plus; the school’s depository bank; and the Indiana Department of Education.
Recordkeeping will be provided by the school’s business manager and by Bookkeeping Plus. Monitoring
will be provided by the school’s chief academic officer, business manager, and board of directors;
Bookkeeping Plus; the Ball State University Office of Charter Schools; the Indiana State Board of
Accounts; an independent accounting firm; two lending institutions; and the Indiana Department of
Education Office of School Finance.

The school’s management of every receipt and expenditure contains all of the following elements:

1. Every expenditure is supported by an invoice and an Accounts Payment Voucher which are
reviewed, approved and signed by both the school’s Chief Academic Officer and Business
Manager.

2. Every grant receipt must be specifically requested using a grant reimbursement form, is direct
deposited to the school’s account, and is receipted using a pre-numbered receipt form.

3. Every invoice, voucher and receipt form is sent to Bookkeeping Plus, Inc., an independent
bookkeeping company, where the documents are checked for accuracy, any questions regarding
the documents are passed back to the school, checks are produced, and income and expenditures
are verified and reconciled—by specific grant fund—and are added to the school’s financial
statements. Bookkeeping Plus will not issue a check without a valid invoice and a properly
signed voucher.

4. Checks are reviewed for accuracy and must be signed by both the school’s Chief Academic
Officer and Business Manager. The school’s depository bank has instructions not to pay any
check that does not contain both specified signatures.

5. All expenditures are reported to the school’s Board of Directors monthly on a report that is
reviewed, discussed, formally approved and signed by all Directors present at the meeting.

6. Semi-annual financial reports are required by the Indiana Department of Education. These
financial reports identify receipts and expenditures by grant fund and are reviewed by the
Department of Education’s Office of School Finance.

7. Separate semi-annual financial statements are provided to the charter school authorizer on the
timelines set by the authorizer.

8. Annual financial statements are provided to the Internal Revenue Service. Two of the school’s
lenders require that copies of these financial statements be provided for their review of the
school’s financial performance.

9. The Indiana State Board of Accounts conducts biennial audits of the school’s financial
performance with specific emphasis on the school’s controls, recordkeeping and monitoring of
grant receipts and expenditures. The State Board of Accounts reports the results of these audits
directly to the school’s Board President and to the Business Manager who, in turn, report the
results to the school’s Board of Directors. In addition, the school is required to provide the
results of these audits to their authorizer and to two of the school’s lenders. Also, these audit
reports are readily available for anyone to view on the State of Indiana’s website.
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10. In the years when the Indiana State Board of Accounts does not conduct an audit, the Ball State
University Office of Charter Schools requires that an audit or financial review be conducted by an
independent accounting firm. The results of this audit or financial review are reported to the
school’s Board of Directors, Business Manager, the Ball State University Office of Charter
Schools and to two of the school’s lenders.

Discovery School / STEM Academy has always been fiscally conservative and has successfully
maximized available resources. The financial goal of the STEMM Academy has always been to provide
the highest level of instructional resources possible. Historically, the school’s percentage of non-
instructional expenses has been 20% below the state average and the percentage of academic achievement
and instructional support expenses has been 14% above the state average. The rate of instructional
support expense alone has been twice the state average. For STEMM Academy, the result of putting
more money in the classroom has been academic achievement, and the same will be the case with the
Excel Center.

Portfolio Review & Performance Record

Discovery School has one current school in its portfolio, Kenneth A. Christmon STEMM Academy,
formerly named Galileo Charter School. The school is in the process of changing its name in honor of its
founding board chair who passed away in 2010.

STEMM Academy’s Mission Statement is: “Based on the cornerstones of literacy, character development
and self-esteem, the mission of the school is to educate children in a community of mutual respect, to
inspire a life-long love of learning and to develop contributing members of our global community.” The
school is chartered by the Ball State University Office of Charter Schools and serves kindergarten through
8" grade.

Every year since 2005-2006, Galileo Charter School has received the Indiana Department of Education’s
top performance rating of Exemplary or “A” (ratings have not yet been published for the 2011-2012
school year). Every year since 2005-2006, Galileo has been ranked in the top 5% of all Indiana public
schools in the category of academic improvement. Galileo is one of only 130 public schools in Indiana to
have achieved the Indiana Department of Education’s highest academic rating (Exemplary) every year
since 2005-6 (Galileo’s first year of operation). Galileo has also had an academic improvement rating in
the top 5% of all public schools in Indiana every year since the school became operational. Galileo, based
on the school’s “substantial and sustained student achievement and academic growth,” was one of three
Indiana charter schools selected this year by Ball State University’s Department of Educational
Leadership to participate in a study focused on identifying “best practices” in Indiana’s best charter
schools so that these practices can be replicated in other schools.

STEMM Academy’s percentage of students who qualify for free/reduced lunch has increased in each of
the past five years, rising to its current rate of 94%. However, STEMM Academy has continued to
generate high student growth for a number of reasons. STEMM Academy is structured around student-
centered, differentiated, small group instruction. The school maintains a small student-to-teacher ratio
and has a longer school day and school year. The school also integrates self-esteem and character
development in its instructional program. Additionally, the school focuses on using technology in its
instructional program: at least 6 state of the art computers in each classroom and netbooks for all 3™
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through 8" graders. STEMM Academy has been instrumental to developing expertise in school
performance and operations, community connections, and a respected name for STEMM
Academy/Discovery School in the Richmond Community. Additionally, operating STEMM Academy
has shown that the leaders of Discovery School that there are significant unaddressed needs in the
Richmond community: parents of STEMM Academy students often ask school leaders about any possible
options to increase their own educational attainment,

Financial statements for Discovery School’s schools are included in Attachment 22. Discovery School
has created separate statements for the operator level, so no additional financials are included in
Attachment 23.

Discovery School has not experienced a termination of contract with a charter school. No charters have
been revoked, non-renewed, shortened or been conditionally approved. Discovery School has not had
any performance deficiencies or violations that led to authorizer intervention. Discovery School has no
prior history of litigation (as mentioned in Attachment 24).
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KEVIN L. HANDLEY SR.

Proven Chief Academic Officer with a commitment to student growth, development, and academic
achievement. Oversight of 250 students, 40 staff, and an annual budget in excess of $2 million. Progressive
and strategic leader focused on providing students with a rigorous, challenging, collaborative education.
Responsible for the planning, development and implementation of two schools. Lead the school corporation
in the development of policies and procedures that challenge and motivate students toward lifelong
achievement and enhance positive educational experiences.

NOTABLE ACCOMPLISHMENTS

- Fifth highest academic growth in English/Language Arts of all school corporations in Indiana according to
the Indiana Department of Education.

- Has received Exemplary rating from the Indiana Department of Education every year school’s existence.

- Recognized in the top 2% of all Indiana public schools in the category of academic improvement every year.

- One of only 15 Indiana schools selected by the Indiana Department to become an Opportunity School to
implement the state’s new K-6 Reading Framework in 2010-2011.

- Selected as a Jackie Robinson school by George Washington University to teach character values which are
closely aligned with the school’s current character instruction.

INTRODUCTION

- Extremely committed and motivated educator with experience in working with students from diverse
backgrounds.

- Combines attention to immediate detail with progressive outlook and longer-term vision.

- Firm yet positive attitude with ongoing excellent rapport with faculty, students and parents.

- Consistently teaches, fosters and encourages pro-social behaviors and self-esteem improvement among
students.

- Over ten years of administrative experience in the field of education.

- Ability to communicate clearly and effectively, analyze data, lead an educational service agency, and
advocate for children.

- A leadership style which emphasizes service, accountability, problem solving, professional growth and
enhancement of the learning environment.

EDUCATIONAL PREPARATION

2010 - present Doctorate of Philosophy: Administrative Leadership
Capella University , Minneapolis, MN
December 2009 Continued Education: Elementary Education
Indiana Wesleyan University, Indianapolis, IN
February 2005 Masters of Education: Curriculum & Instruction
University of Phoenix, Phoenix, AZ
July 2001 Continued Education: History, Early Childhood Development
Indiana University East, Richmond, IN
May 1998 Bachelor of Arts: Major: Politics Science, Minor: Legal Studies

Earlham College, Richmond, IN
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ADMINISTRATIVE
Chief Academic Officer January 2006 to present
Galileo Charter School - Richmond, IN
Provides oversight to two schools within district of 250 students. The student population is 24% Hispanic,
24% Multi-Racial, 22% African American, and 30% Caucasian. Over 94% are eligible for free/reduced meals
and over 20% are English Language Learners. The district has an operating budget of over $2 million. Under
my leadership the district has made significant academic improvement; opened up a second location;
partnered with local school corporation on many services (transportation & food service), received Exemplary
rating from the Indiana Department of Education every year of school’s existence, recognized in the top 2%
of all Indiana public schools in the category of academic improvement every year.

Duties included:

- Overall direction to assure proper delivery of programs and services of Academics, Social
Development, Operational, Human Resources, Technology Services and Facilities.

- Development and implementation of Superintendent/Principal policies, procedures and
administrative regulations.

- Coordination of programs and activities between State and local government agencies, institutions
of higher learning, and local school districts.

- Analysis of issues and data for mandated responsibilities and obligations related to solvency and
legal compliance; advice to school personnel and governing board related to funding, legislation,
political issues and code interpretation.

- Review and approval of annual budgets for all departments; oversee and approve school district
budgets, audits and financial transactions.

- Served as school liaison to contract student transportation vendor, including routing, scheduling and
parent/pupil contacts.

- Developed the district’s first strategic plan, with a primary focus on educational reform and
academic rigor .

- Increased communication with parents and community through on—community forums and
networking opportunities.

- Worked collaboratively with the Ball State University to create an Entrepreneurial Leadership
program

- Increased participation in staff development events by 250%.

- Successfully improved student behavior by instituting programs for, character, self~esteem and
positive direction

- Drafted and administrated district disaster preparedness plan.

- Wrote and implemented District Facility Use Policy

- Instituted computerized maintenance work order system.

Assistant Principal/ Lead Teacher May 2005 to January 2006
Galileo Charter School - Richmond, IN

As the Assistant Principal/Lead Teacher, reporting directly to the Chief Academic Officer and Board.
Responsible for the administration of all Educational Support services, Social Development, Community
Outreach, Non-Classified Personnel, After-School Programs and Recruitment & Retention.
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Duties included:

- Aligned master schedules and teaching assignments for optimum student achievement.

- Formation of cooperative joint-use and maintenance agreements with Townsend Community Center.

- Acquisition and implementation of school-wide administrative data processing system hardware.

- Formation and facilitation of Board Committees, Instructional, Discipline, Food Service, Insurance and

Safety committees.

- Implementation of in-house fixed assets inventory system and related database programs.
- Organization and administration of District-wide recycling and environmental awareness programs.

- Responsible for development and maintenance of district energy conservation program and analysis of
district utilities consumption.

- Served as district liaison to contract student transportation vendor, including routing, scheduling and parent/

pupil contacts.

- Oversaw faculty and staff of 25.
- Handled budget, negotiations/salary issues, curricular decisions, and community relations.
- Developed in-service strategies for elementary teachers, faculty, and staff.

RELATED PROFESSIONAL EXPERIENCE

2008 - 2009 Adjunct Professor - Ivy Tech Community College
1999 - 2000 Program Assistant - Wayne County Career Academy
1999 - 2000 In School Restriction Supervisor - Dennis Middle School
1999 - 1999 Long Term Substitute - Dennis Middle School
1998 - 1999 Substitute Teacher - Richmond Community Schools
2000 - 2005 Assistant Dean of Admission/Coordinator for Multicultural Recruitment -
Earlham College
1998 - 2000 Assistant Football Coach - Earlham College
PROFESSIONAL AND CIVIC ACTIVITIE
Townsend Community Center Board of Directors, Vice-President
Jacy House Board of Directors
Ivy Tech Community College Regional Board of Trustees
NAACP Board Member
Earlham College African American Alumni Advisory Board
Paul Quinn Masonic Lodge Active Member

ELECTED PRESENTATI
Available upon Request

PROFESSIONAL AFFILIATION
Available upon Request

REFERENCE
Available upon Request
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Board Member
DELORES BROWN HAZZARD

CONTACT INFO

POSITION: PHONE:

CO-FOUNDER AND PRINCIPAL 765.373.8080

HAZZARD INSTITUTE

ADDRESS: EMAIL:

1004 BRECKENRIDGE DRIVE hazzardandassociates@gmail.com

RICHMOND, IN 47374

EDUCATION

M.Ed. Educational Psychology, Miami University, Oxford, Ohio, 2006, 3.9 GPA
Major Area: Educational Psychology
Minor: Comparative Religion
Thesis: Psychogenetic Development and the Processes of Life: An inclusionary view of
the dynamic theory of Thelen and Smith and the culminating work of Jean Piaget
B.A. Interdisciplinary Studies, summa cum laude: University of South Carolina,
Columbia, South Carolina, 2000
A.S. University of South Carolina Lancaster, 2000, highest honors
A.A.S. Architecture, ITT Technical Institute, Ft. Wayne, Indiana 1982

EDUCATION EMPLOYMENT HISTORY

Hazzard Institute (2006- present)

Adjunct Instructor, Ivy Tech Community College (2007- present)

Psychology Faculty, Ivy Tech Community College (2009 - 2012)

Director of Student Success and Retention, Ivy Tech Community College (2006-2009)
Retention Coordinator, Ivy Tech Community College (2003-2004)

RELATED ADMINISTRATIVE EXPERIENCE
Director of Planning and Construction, Edens and Avant, Columbia, SC (1989-1994)
Executive Director, the American Diabetes Association, Columbia, SC (1992-1993)

Project Designer, The LPA Group, Columbia, SC (1988-1989)
Project Designer, Safko Probst Architects, Columbia, SC (1986-1988)

PROFESSIONAL AFFILIATIONS

Galileo Charter School, Board Member
American Psychology Association

Phi Kappa Phi Honor Society

Jean Piaget Society

RESEARCH INTERESTS

My research has focused on developing a Systems Pedagogy, which brings the culminating work of
Jean Piaget into dialogue with dynamic systems theory. I am most interested in the applicability of
participatory engagement as it relates to the dynamic and complex nature of youth and adult learning.



PRESENTATIONS AND PUBLICATIONS

“Vet Rec” a video training program for recognizing the needs of military veterans in the classroom and
in the workplace, 2012

“Student Retention Roundtable” The Learning College, Ivy Tech Community College, Merrillville,
Indiana, 2009

“Financial Literacy in the Community College,” Indiana State Financial Aid Association Annual
Conference, Indianapolis, Indiana, 2009

“The Woman as Primary Care-Giver,” The Wise Women: Health, Happiness and Hope Conference,
Richmond, Indiana, 2009

“Advocating for Students with Disabilities,” Ivy Tech Community College Second Annual Financial
Literacy Conference, 2009

“A First Step Toward a Better Future: addressing the issues that impede the success of young African
American males,” departmental findings of the Ivy Tech Community College Richmond, Inaugural

African-American Male Summit, Richmond, Indiana, 2008

“New Student Orientation and Student Retention,” Regional Student Affairs Officers Meeting,
Indianapolis, Indiana, 2008

“The State of Student Retention at Ivy Tech Community College Richmond,” staff and faculty
professional development presentation and webinar, Richmond, Indiana, 2008

AWARDS AND GRANTS

Operation Diploma, a Military Family Research Institute grant ($25,000 and $99,000) for development
of a College support program for veteran and active military students, 2009

Student Enrichment Lab, a State of South Carolina education grant for a student enrichment lab for
Baron DeKalb Elementary School, ($5,000 and $3,000), 1996

Diabetes Initiative of South Carolina, a State of South Carolina voluntary health organization grant for
diabetes centers of excellence, ($1,200,000), 1994 and ongoing State appropriation

SELECTED PROFESSIONAL SERVICE

Co-champion Achieving the Dream Academic Advising Expert Design Team (2009 to 2012)
Accelerating Greatness Staff and Faculty Professional Development Team (2009-2012)
Social and Behavioral Sciences Curriculum Design Committee (2009 - 2012)
Achieving the Dream Regional Team (2009-2012)

Achieving the Dream College-wide Data Team (2009 - 2012)

Ivy Tech Community College Leadership Academy (2007-2008)

Academic Status Committee (2006-2012)

Retention Committee (2006-2012)

Military Family Research Institute (2009-2012)

Military Student Advisory Committee (2009-2012)

New Student Seminar class curriculum revision committee (2006)

Emergency Preparedness Team (2007- 2009)



REFERENCES

Steve Tincher, PhD

Chancellor

Ivy Tech Community College Richmond
2357 Chester Boulevard

Richmond, Indiana, 47374
765.966.2656 ext 1124

Email: stincher@ivytech.edu

Sabrina Pennington

Vice Chancellor of Student Affairs

Ivy Tech Community College Richmond
2357 Chester Boulevard

Richmond, Indiana, 47374
765.966.2656 ext 1229

Email: spenning@ivytech.edu

Kevin Handley

Chief Academic Officer

Galileo Charter School

777 North 12" Street

Richmond, Indiana 47374

Phone: 765.983.3709

Email: community@galileocharterschool.org

Doris Bergen, PhD

Distinguished Professor

Department of Educational Psychology
McGuftfey Hall, 100G

Oxford, Ohio 45056

513.529. 6622

Email: bergend@muohio.edu




Darrvyl T. Decker Board Member

101 SW 4" St, Richmond, IN 47374
(765) 977-1570 (cell),
ddecker@ivytech.edu

Educational Background

Degrees:
M.S. in Management, Indiana Wesleyan University, Mar. 2004. Emphasis in
ethical leadership.

B.A. in English Literature, Florida State University, Dec. 1995.
Minor in communications.

Academic and Professional Background
Positions, Duties, and Employers:

Assistant Director of Academic Affairs Support, Distance Education
Academic Advising and Support. 2008-present. Provide academic advising for
the Distance Education students and promoted student success.

Adjunct Instructor, Ivy Tech Community College 2004-present.
Instructor of Business Ethics, Marketing, Business Writing, Critical Thinking, and
Developmental English Courses.

Adjunct Instructor, Oakland City University, 2005 — 2007.
Instructor of English Literature, English Composition, and Business Classes at the
satellite campus at New Castle Correctional Facility.

Recreation Specialist, Resource Specialist Achieva Resources, 2006-2008
Develop and administer recreational programs for adults with mental, emotional,
and physical handicaps. Also worked with special-needs high school students.

Project Manager: WED Department, Ivy Tech, 2006
Develop and administer workforce- related training programs to Ivy Tech’s
Region 9 industrial, manufacturing, and service industry clients.

Production Supervisor, Belden Wire and Cable, Richmond, 2000-05
Duties included direct supervision, reporting, and logistical movement

of finished product. Set and monitored goals for work shift.

Ramp Service Supervisor, USAirways Inc., USA, 1982-2000.
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Duties include scheduling of manpower, safe loading and unloading
of aircraft. Training of employees in FAA and Company approved
procedures. Supervised logistical team to minimize flight disruptions.

SUMMARY OF QUALIFICATIONS

Proficient computer skills that include Blackboard, and Microsoft Office
Applications.

Demonstrated excellent human relations, communication and professional service
skills.

Earned Masters of Science in Management from Indiana Wesleyan University in
March 2004. Masters Degree specifically targeted for the progressive leadership
theories and applications needed for a global economy. Emphasis on ethical
management.

Completed an Applied Management Project titled Strategic Management for
Charter Schools to help my non-profit organization, Citizens for School Choice,
establish a K-6 public charter school in Richmond that targets at-risk students.
Able to work independently, or in groups, to meet objectives and deadlines.
Have experience in the design, implementation and classroom setting instruction
of company training programs.

Have first line supervision experience in transportation and manufacturing
industries. Spent 16+ years in transportation, 4+ years in manufacturing.

PROFESSIONAL AFFILIATIONS

e Currently serving as Secretary on the board of directors for Citizens for
School Choice. This is the parent organization of the Galileo Charter School
located in Richmond.

PROFESSIONAL AND PERSONAL REFERENCES

e Available upon request
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James D. “Hap” Hazzard, Jr., M.Ed., Ed.S.

Board Member

Hazzard Institute

Hazzard and Associates, LLC
1004 Breckenridge Drive
Richmond, IN 47374
Phone: 765-373-8080
Cell: 765-760-2391

E-mail: hazzardandassociates@gmail.com

RELATED EXPERIENCE

Consulting School Psychologist, November 1998 to Present

Conduct independent psychoeducational evaluations for Schools within Indiana and Ohio

National Institutes of Health — Maternal Phenylketonuria Collaborative Study

South Carolina Department of Corrections

Director of Special Education and School Psychologist, July 2010 to Present

KIPP: Indianapolis College Preparatory, Indianapolis, Indiana

Develop and supervise special education programming for the 245 student middle school
authorized by the Mayor of Indianapolis. This is a start up special education program
mandated by the Indiana Department of Education as resolution to a complaint filed in
2008-2009

Conduct all psychoeducational evaluation pursuant to Article 7 and the IDEA
Co-developed and presented Professional Development to teachers and staff on
Personality Types and Learning Styles

Established a therapeutic modified day blended learning program for 8 students with
severe emotional/behavioral disabilities, which recently was awarded a KIPP Foundation
$25,000 grant for expansion of our methodologies

Director of Special Education and School Psychologist, August 2006 to June 2010

New Lebanon Local Schools, New Lebanon, Ohio

Supervised special education and pre-school programs for 220 students and 27 staff
members

Implemented pre-school collaborative program for the district and Head Start increasing
number of students served from 7 to over 50 while saving the district in excess of
$300,000 per year

Served on District Leadership Team to implement the Ohio Improvement Process
Served as Leadership Team member to improve student behavioral/emotional functioning
Served on Regional Center Pre-School Task-Force

Lead implementation of Individual Assistant Team (now RtI) process

Co-developed and presented Professional Development to middle school teachers on
Learning Styles and Inclusionary Practices for Differentiated Instruction

School Psychologist

Boone-Clinton-North West Hendricks Joint Services, Lebanon, Indiana, August 2004 to June 2006
Warren County Educational Service Center, Lebanon, Ohio, August 2003 to June 2004

Norwood City Schools, Norwood, Ohio, August 2002 to June 2003

East Central Special Services Corporation, Connersville, Indiana, August 2000 to June 2002
Kershaw County School District, Camden, South Carolina, August 1992 to July 2000




Counselor
ALPHA Center Drug and Alcohol Abuse Facility, 1992 — 1993

Intern School Psychologist
Beaufort County School District, August 1991 — 1992

Teacher for ED/SC K-5
Charleston County School District, August 1989-1990

Education
Ball State University 2004 to Present — Doctoral studies in Special Education
Ball State University 2006— Licensed as Director of Special Education

Ed.S. The Citadel 1992 — School Psychology

M. Ed. The Citadel 1990 — Counselor Education

B.A. University of South Carolina 1971 — Philosophy
A.A.  Southeastern Community College 1970 — English

Certifications

Director of Special Education, Indiana Professional Standards Board

School Psychologist, Indiana Professional Standards Board

Guidance Counselor for grades K-12, Indiana Professional Standards Board

School Psychologist, Ohio Department of Education

School Psychologist I, South Carolina State Department of Education

Guidance Counselor for grades K-12, South Carolina Department of Education
Psycho-Educational Specialist, State of South Carolina, License No. 3230

Special licensure, Teacher of Special Education, Charleston County School District

Committees and Presentations

Buckeye Association of School Administrators” Exceptional Children Committee member 2007 to present
New Lebanon District Leadership Team Standing Committee directing the district’s compliance with the
Ohio Improvement Process (OIP)

Presenter: Inclusionary Practices for Teachers, Professional Development for New Lebanon Local Schools
Indiana Wesleyan University Mentor Observer for Special Education Field Experiences

Board Member: Galileo Charter School, Richmond, Indiana 2006 to present

Board Member: Paramount School of Excellence, Indianapolis, Indiana 2012 to present

Presenter: The Role of Charter School Boards in Special Education Services

Co-developed and presented: Learning Styles of Students and Instructional Styles of Teachers

Chairman of Discipline Committee: rewrote district student code of conduct into new format specific to
elementary, middle and high school needs.

Founding member Kershaw County At-Risk Collaborative Committee: a community-wide, inter-agency
effort to coordinate the interfacing of human service agencies for more effective services delivery
Member and principle site/model investigator of Kershaw County At-Risk Collaborative: community task-
force charged with developing alternative school

Presenter: Carbo Reading Methods to the South Carolina State Conference of Prison Educators,
Columbia, South Carolina

Speaker: town meetings in three different cities to disseminate information and gather public input for
proposed district-wide programs

Developed suicide response management program for district guidance counselors

Lead psychologist to crisis response team

Psy Chi National Honor Society in Psychology member

Chi Sigma Iota National Honor Society in Counseling member



SABRINA J. PENNINGTON Board Member
4601 South B Street
Richmond, IN 47374
(765) 962-9271 (H)
(765) 966-2656 (W)

EDUCATION

MA in Adult Education, Ball State University, 1991
BA in Sociology and Human Relations, University of Indianapolis, 1980

ACCOMPLISHMENTS

« Served as chair of a statewide diversity committee responsible for diversity chapter for the higher
learning accreditation visit.

« Served as co-chair for a statewide intervention team that resulted in the development of a face-to-face
and online new student orientation

« Developed a pilot program for minority recruitment at a community college, which increased enrollment

by 117 percent.

WORK EXPERIENCE

Vice Chancellor for Student Affairs/

Exec. Director of Human Resources January 2000 to Present

Ivy Tech Community College

Provide leadership management for Student Affairs, Enrollment Management and Human Resources. Develop
tactical and operational objectives. Identify issues and trends within the areas of responsibility. Develop and
coordinate salary and benefit budget. Coordinate preparation of Affirmative Action Plan.

Director, Student Support Services November 1991 to December 1999

Indiana University East

Provide leadership in Educational Opportunity. Supervise a staff of five employees. Establish a major task
assignments and monitor performance to ensure compliance with departmental standards. Manage a $200,000
budget. Write grant proposal to provide comprehensive support services to students. Maintain records of
services rendered. Perform various personnel actions. Prepare various reports in regard to annual program grant
proposal continuations. Serve on various university academic and administrative committees as assigned by the
Chancellor.

Supplemental Appointments
Equal Opportunity Official October 1995 to April 1997
Ivy Tech State College
Advised Chancellor and members on search committees. Coordinated with human resources to prepare
reports. Investigated affirmative action complaints.
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Counselor, Student Support Services March 1989 to November 1991

Indiana University East

Advised and counseled students concerning academic, social and emotional issues resulting in a higher retention
rate. Directed the operation of the Peer Support Project. Supervised the work activities of the Disability
Accommodation Assistant. Maintained accurate records of services rendered and actions taken on each program
participant. Presented workshops on personal development topics. Conducted all initial interviews with new
students applying to the program.

Community Qutreach Coordinator October 1985 to March 1989

Ivy Tech State College

Planned, organized, implemented and evaluated a minority recruitment program which increased enrollment by
117 percent in first year. Promoted and coordinated advisory group designed to improve the institutional climate
for African American students. Developed a minority student organization, mentor programs and sensitivity
workshops resulting in an increased retention of students.

Child Care Worker June 1983 to October 1985

Mary E. Hill Youth Shelter

Supervised twenty children ages eight to eighteen, advised them on daily living skills, took children on field trips,
and coordinated developmental activities.

Client Service Coordinator August 1980 to November 1982

Occupational Development Center

Resolved problems with clients concerning work habits and personal problems, which resulted in approximately a
95 percent completion rate. Assessed individuals and facilitated groups in self-awareness, career directions and
decision making which aided clients in career choices and plan of action to achieve their goals. Developed
linkages with social service agencies and businesses increasing awareness of training, employment, and
educational opportunities which resulted in job development, referrals, and placement. Conducted orientation for
groups of up to ninety potential clients to explain program purpose, philosophy, and services to clarify client
expectations and responsibilities

HONORS AND AWARDS

Honorary Phi Theta Kappa Honor Society Inductee 2001

Mid-America Association of Educational Opportunity Program Personnel Emerging Leaders Institute graduate
1994

TRIO Achiever Award - Mid-America Association of Educational Opportunity Program Personnel, 1993
YWCA Leadership Award for Breaking Barriers, 1987

Leadership Wayne County graduate, 1986

YWCA Volunteer of the Year, 1985

PROFESSIONAL AFFILIATIONS

Member Editorial Board Palladium-Item

Member Wayne County Foundation Board of Directors
Member Galileo Charter School Board of Directors



Sheila J. Armstead Board Member
2325 Chester Blvd., TR 154
Richmond, IN 47374
sarmstea@indiana.edu

EDUCATION

Masters of Social Work, Indiana University, Social Work, May 1992

Bachelors of Social Work, Indiana University, Generalist Social Work, May 1991
Associates of Human Services, Indiana University, Human Services, May 1987

WORK EXPERIENCE

Clinical Assistant Professor of Social Work/Human Services and Field Coordinator 1999 - Present
Indiana University East Richmond, Indiana

Field Coordinator of Social Work/Human Services 1997 - 1999
Indiana University East Richmond, Indiana

PROFESSIONAL EXPERIENCE

Program Director Genesis Richmond, Indiana 1996 - 1997
Social Worker Genesis Richmond, Indiana 1993 — 1996
Social Worker Reid Hospital & Health Care Services Richmond, Indiana 1992 - 1993

PROFESSIONAL, ACADEMIC, COMMUNITY-RELATED & SCIENTIFIC MEMBERSHIP
American Democracy Project

Athletic Committee

BPD —Baccalaureate Program Director

Diversity Commission (2007-

Indiana Minority Health Coalition

JACY House

Special Olympics

Student Social Work Association Advisor

COMMUNITY SERVICE
Fall Harvest Dinner

e Dr. Martin Luther King Jr. Annual Celebration
e Study Buddy
e QGalileo Charter School

AWARDS & RECOGNITION

None listed

PROFESSIONAL PRESENTATIONS
Armstead, S., English, J., FitzGerald, E., Steiner, L., & Thompson, C. (2011, October). On site
mental health services at a Head Start program impacts services. Presentation at the Indiana
NASW Conference, Indianapolis, IN.

Armstead, S. (2010, July). Is there a social worker out there? Presentation at the 35™ National
Institute on Rural Social Work and Human Service, Presque Isle, Maine.



Armstead, S., & Goeke, L. (2010, November). Diversity through theatre. Presented at the Indiana
State Diversity Research and Teaching Symposium, Terre Haute, IN.

Armstead, S., & Bergen, M. (2009, January). Diversity and theatre: How we learn the roles we play.
Presented at the International Conference Humanities and Fine Arts, Honolulu, HI.



Deborah McNish Board Member

PO Box 175
Fountain City IN 47341
765-277-9573 (Cell)
dmcnish@umail.iu.edu

SKILLS SUMMARY
Visionary Leadership Fiscal Planning/Administration
Student Development Supervision/Managerial
Student Retention Training and Development
Team Development & Motivation Self-Study/Evaluation
Group Process/Facilitation Mediation/Judicial
Facility Planning and Development Multicultural education

PROFESSIONAL EXPERIENCE

Adjunct Faculty — Indiana University East — Richmond, IN August 2011 — Present

Providing a quality learning experience for students.

Caring out the duties and responsibilities in accordance with University
polices and procedures.

Facilitating the classroom learning process.

Provided review of course syllabus and curriculum to students.

Applied active learning methods and utilized various instructional
strategies for learners.

Dean of Student Development — Earlham College — Richmond, In
July 1999 — June 2009 (Retired)

Provide overall vision and direction for all aspects of Student Development,
which includes the following departments; Residential Life and Services,
Student Activities/Runyan Center, Counseling Center, Health Services,
Campus Ministries, Safety and Security, Multicultural Affairs, New Student
Orientation, Student Conduct, Athletics (NCAC III), Service Learning,
Career Development, Judicial, Academic Enrichment, Student Success and
Retention.

Provide leadership and support to the College community as a senior
member of the college administration.

Provide leadership and direction for co-curricular learning.

Overall supervision, training and evaluation of professional and support
staff.

Develop, articulate and implement College policies and procedures.
Develop, plan and manage overall divisional budget



* College liaison for students, parents, community and external agencies.
* Serve on several College, General Faculty and Trustee Committees.
* Serve as Student Advocate.

Interim Dean of Student Life and Services — Oberlin College — Oberlin, OH

May 1

998 — July 1999

Provide overall vision and direction for all aspects of Student Life, which
includes Residential Life and Services, Student Union, Student Activities,
Judicial, Trio Programs, Counseling Center, Safety & Security, Student Health,
Chaplains, Multicultural Resource Center, Orientation, Advising, Trio programs,
Women’s Center, Foodservice, Conference Service, Residence Hall
Maintenance.

Provide leadership and support to College community as a senior member of the
President’s staff.

Provide leadership for College integration of co-curricular programming.
Overall supervision, training and evaluation of over 65 professional and
paraprofessional staff.

Develop, articulate and implement College policies and procedures.

Develop, plan and manage overall divisional budget

College liaison for students, parents, community and external agencies.

Serve on several College, General Faculty and Trustee Committees.

Student Retention

Serve as Student Advocate.

Associate Dean of Student Life and Services/Director of Residential Life and
Services — Oberlin College — Oberlin, OH - 1991-1998

Provide vision and direction for all aspects of Housing & Dining, Conferences
and Facility Management

Provide leadership support to division of Student Life and Services as Associate
Dean of Students

Oversee operation of 24 residence halls and 13 dining halls.

Support of off-campus students

Supervise, train and evaluate 32 professional staff

Supervise, train and evaluate 400 student staff

Develop, plan, implement and evaluate all programs and services within the
department

Develop, articulate and implement college policies and procedures.

Provide leadership decisions for (student) college emergencies

Responsible for the development and management of 12 million plus budget
Liaison between college and students, parents, community, external agencies
and college



* General Faculty, Health Plan Board, Student Life, Assemblies, Student Union
Policies and Admissions Committee member

Assistant Dean of Students, Residential Life, Oberlin College, Oberlin, OH

Associate Director of Auxiliary Services/Auxiliary services, Eastern Michigan
University, Ypsilanti,

Area Complex Director, Housing/Food Services, Eastern Michigan University,
Ypsilanti, MI

Counselor — Career Planning, Marygrove College, Detroit, MI
Counselor — Counseling Center, Northern Michigan University, Marquette, MI

Professional Development

Consultant Visit for Lake Forest College, Report to President, July 2009
PEAQ Peer Reviewer for the Higher Learning Commission, NCA.2008-2011

“Becoming a Female Dean of Students”, National Association of Student Personnel
Administrators, March 2005, 2006, 2007, 2008 and 2009

Consultant visit for College of Guilford, report to President, March 2005
Consultant visit for College of Wooster, report to President, April 1998

“Open and Honest Communications”. Training for Student Affairs staff, Marietta
College, May 1994

“Alcohol and Drugs on College Campuses”. Workshop presented to Division of
Student Affairs, Marietta College

“Student Centered Management”. Workshop presented to Association of College and
University Housing Officers, Ohio State University

“Strategic Planning, The Keys to Success”. Workshop presented to Association of
College and University Housing Officers, Western Illinois University

Volunteer Positions

Open Arms Ministries, Grant Coordinator 2010 — present

Galileo Charter School, Board Member 2007-present



Girls Inc. Board Member 2003-2006

Oberlin Ohio Food Pantry volunteer 1991-1998

College Teaching Experience

History and Philosophy of Education, Indiana University East, 2011 — present
Comprehensive Multicultural Education, Indiana University East, 2011 — present
Reading Speed and Comprehension, Indiana University East, 2011 — present

Developed and taught first year “Living and Learning in community” course.
Earlham College. 2001 — 2008

Teaching in a Pluralistic Society, Indiana University East, Fall 2011
Study of Education and Practices of Teaching, Indiana University East, Fall 2011
Advanced Reading: Improving Comprehension, Indiana University East, Fall 2011

Developed and taught May term course on Rastafari/Jamaica. Earlham College.
2001 -2009

Leadership and dealing with difference. Earlham College. Spring 2000
Developed and taught Residence Assistant course. Oberlin College

First Year Experience, Eastern Michigan University. Interpersonal Communication,
Northern Michigan University

EDUCATION

Northern Michigan University
MA.
Counseling/Student Development

Northern Michigan University
B.S.
Communications/Biology



Attachment 2 — School Leader

A school leader for the Excel Center — Richmondrw@ideen selected at the time of the
application.



PAUL H. RUNYON

216 South 32nd Street, Richmond, IN 47374
(765) 966-0942
HYPERLINK "mailto:phrunyon@comcast.net" phrunyon(@gcomecast.net

SUMMARY OF QUALIFICATIONS:

7 years’ experience as Business Manager of charter school

22 years’ progressively responsible experience managing sales and service groups
Strong planning ability (3 years as Vice President of Corporate Planning)

20 years’ experience in direct retail sales

18 years’ experience in purchasing and contract negotiation

10 years’ experience as instructor and officer of formal adult education program
10 years’ experience in lending and finance

RELEVANT EXPERIENCE:

As Vice President of Operations at Merrill Trust Company—Iead bank of the most
profitable bank holding company in New England:

Responsible for all non-DP backshop operations for multi-bank holding company with
assets of $700 million.

Managed departments with over 70 employees, from entry-level to vice president.
Purchased all of bank’s non-DP equipment and most of bank’s furniture; oversaw annual
purchasing budgets totaling $1 million, in addition to departmental budgets.

Led sales presentations made to large prospective charge card processing customers.
Was involved in operations planning and implementation of new products, bank
acquisitions and operations consolidations.

Developed and presented several training programs for bank.

As Senior Vice President and Head of Retail Sales and Services at Bank One, Marion,
Indiana, N.A.:

Responsible for all retail sales and service and bank’s operations department.
Responsible for assets of $70 million, all deposit products, five branch offices, and a
sales and support staff of over 60 people, from entry-level to vice president.

Had personal, unsecured lending authority of $100K and sat on the bank’s loan
committee which approved loans up to $600K.

Implemented a comprehensive sales training program, created and marketed a cash
management service for corporate customers, upgraded the bank’s security program,
developed formal consumer loan underwriting standards, developed and implemented a
management training program, and helped determine and develop educational and training
requirements for the bank’s teller certification program.

As Vice President and Director of Corporate Planning for Railroadmen’s Federal



Savings and Loan Association, an Indianapolis-based thrift with assets of $674 million:
Oversaw corporate and departmental planning and acted as in-house consultant.
Outlined a bank organizational restructuring that was subsequently implemented; the
resulting efficiencies in operations and sales allowed the bank to increase mortgage
originations by 100% ($119 million) during the following year.

Developed PC-based systems to monitor branch and product profitability to identify
bottom line opportunities.

Developed a PC-based customer profiling system and used it to develop numerous
targeted sales programs.

Developed a new line of deposit products which was adopted and which resulted in a
36% ($200K) annual increase in fee income and which improved sales and cross-sale
opportunities.

Helped develop and teach a 3-day management training seminar which was attended by
every manager in the bank including the bank’s president and one bank director.
Prepared the bids and led the due diligence teams for two potential bank acquisitions.

As President of the Bangor, Maine Chapter of the American Institute of Banking (AIB)
which is the education division of the American Bankers Association:

Oversaw the completion of an affiliation with two four-year colleges—University of
Maine and Husson College—that allowed students to receive college credit for regular
15-week AIB courses; was also largely responsible for putting this program together the
previous year as vice president of education.

During year as president, chapter offered 32 classes and seminars which were attended
by almost 900 students.

During year as president, chapter received the Chapter of Excellence Award which is a
national recognition of excellence.

EMPLOYMENT HISTORY:

2005-Present Business Manager/Treasurer Discovery School, Inc., Richmond, IN
1995-2005  Owner/Principal Retail Sales Organization, Richmond, IN
1994-1995 VP-Loan Operations Bank One, Richmond, N.A., Richmond,
IN

1991-1994  Director of Corp. Planning  Railroadmen’s Federal Savings & Loan
Assn., Indianapolis, IN
1989-1991 SVP-Retail Sales & Service Bank One, Marion, N.A., Marion, IN

1985-1989  VP-Operations Merrill Trust Co./Fleet Bank,
Bangor, ME
EDUCATION:

Indiana University, Bloomington, IN — B.A.
School of Banking at Williams College, Williamstown, MA



Angelia Upchurch
777 N. 12" Street
Richmond, IN 47374

aupchurch@galileochareterschool.org

Education, Honors, and Certifications

School Leadership / Principal Licensure Program
Indiana Wesleyan University, Marion, IN May, 2012
License: 10035444 Expires: June 2014

M. Ed Elementary Education
Indiana Wesleyan University, Marion, IN. December, 2009
GPA 4.0

B.S. Elementary Education
Indiana University East, Richmond, IN. May, 2005

License: 10035444  Expires: May 2020

GPA 3.9/4.0 Highest Distinction

Pi Lambda Theta Honor Society

Faculty Scholar

Chancellor’s or Dean’s list every semester

Certified Teacher Mentor
Indiana University East, Richmond, IN. 2006

Lindamood Bell Training
LiPS, Verbalizing / Visualizing, On Cloud 9, Seeing Stars

CPR Certification

Bridge Building Restraint Training, February 2012

Licenses

Building Level Administration Principal License, (K-12)
Expires June, 2014

765-983-3709

General Elementary License (Rules 46-47) (1-6; 7-8 non-departmentalized)

Expires May, 2020

Teaching and Administration Experience

Lead Teacher of Academics, Galileo Charter School, Richmond, IN, August 2005 to present

*  Serves Galileo Charter School as an integral member of the instructional and administrative staff.

*  Provides leadership for the school and supervision, coaching, and mentoring for assigned staff members.

*  Demonstrates professionalism, ethics, integrity, confidentiality, and leadership as a member of the

administration.



*  Works closely with school staff, students, and families to ensure a high-functioning, successful educational
environment for all stakeholders.

AREAS OF CONCENTRATION:
School Leadership:

*  Serves as member of administrative leadership team in providing overall direction for Galileo Charter
School and in maintaining the mission and vision of the school.

*  Ensures the education, health, and safety of the children entrusted to Galileo Charter School.

*  Practices fidelity in program implementation and program evaluation.

*  Upholds school/district policies, state standards, and state and federal educational laws.

*  Models Galileo Charter School cornerstones and values in working with students, families, colleagues, and
community members.

*  Updates and distributes school manuals and handbooks as directed by C. A. O.

Staff Leadership, Development, and Supervision:

*  Serves as faculty for professional development in-services and staff training.

*  Relays information from administration and C. A. O. in a timely and effective manner to appropriate staff.

*  Participates in hiring, supervision, and evaluation processes for school staff.

*  Provides support and guidance to certified classroom teachers, instructional assistants, and assigned direct
reports.

*  Observes assigned staff in their work roles and working environments; engages in dialogue to provide
informal and formal performance feedback and coaching in order to improve employee effectiveness and
skills.

*  Facilitates brainstorming, problem-solving, and leadership skills in others.
*  Oversees employee professional development plans; ensure adequate resources for staff development.

Curriculum Development, Implementation, and Assessment:

*  Opversees curriculum development process; provide direction and implementation processes for all
curricula.

*  Ensures adoption and implementation of curriculum according to school and state standards and federal
requirements.

*  Assists administrative team and instructional staff in creating assessment plans.

*  Maintains quality instruction and rigorous curriculum.

*  Prepares and submits appropriate documentation/reporting to comply with school, state, and federal
requirements.

Professional Development Coordination and Planning:

*  Otrganizes and coordinates professional development activities for instructional staff.

*  Assists instructional staff in developing best practices in data-driven, individualized instruction of students.
*  Provides templates and resources for tracking professional development activities to staff.

Title I, Special Education, and Rt and Data Driven Instruction Coordination:

*  Adheres to federal regulations in program implementation of Title I, Special Education, and Rtl.

*  Supervises Title I and Special Education staff; ensures staff compliance and fidelity with program
requirements.

*  Utilizes data to inform instructional practices school-wide, by grade levels, and in curricular areas.

Lower Primary Teacher, August 2005 to August 2010

* Planned and instructed each subject area using wide variety of teaching aids, motivational and
implementation strategies to engage students in active learning.

¢ Utilized data to design individual learning plans and small group instruction plans based upon



student needs
* Incorporated learning modality principles into classroom and individual instruction.

* Developed and conducted inter-grade activities as well as using a multi-age, flexible grouping
model.

* Provided a literacy rich environment utilizing Lindamood-Bell strategies to increase reading
fluency and comprehension.

*  MCLASS, Acuity, and NWEA assessments used to monitor progress and adjust instruction to
meet student needs

¢ Implemented technological approaches to subject material.
* Researched educational resources on the Internet.
* Kept current on latest educational research.

* Met the needs of a very diverse demographic of students to include large concentration of
ELL and Autism spectrum disorder students

Teacher, 6t Grade / Middle and High School Math & Science, Temple Christian School,
Connersville, IN August 2002 to May 2004

Small, private school with a focus on project based learning and student directed lessons.
Designed lessons based upon state standards and student interests. Heavily differentiated
instruction fostered through Gardiner’s multiple intelligences. Worked in collaborative
teams.

Practicum Experiences:

Student Teaching, 5 Grade, Rose Hamilton High School, Centerville, IN
Practicum, 4" Grade, Charles Elementary School, Richmond, IN

Other Work Experience

Human Resources Training and Development Manager, 1994 to 1998
Avesta Sheffield NAD, Inc. New Castle, IN

Customer Service Manager, 1993 to 1994
Westinghouse Electric Corp., Sumter, South Carolina

Executive Assistant, Civil Service (GS5), 1989 to 1992
DoDDS Schools, District Superintendent’s Office, Okinawa, Japan

Professional Affiliations

Phi Lamda Theta

International Reading Association
Indiana School Principal’s Association
Learning Connection



COREY M. SHAFFER
1319 Whetstone Drive, Greenfield, IN 46140 * 717-8D95 *coreymshaffer@gmail.com

EDUCATION
Western Governor’'s University — (2012 — Present)
M.S., Educational Leadership

Indiana Wesleyan University — December 2006
B.S., Physical Education

CERTIFICATION
» Pennsylvania Instructional | — Health and PE January 2009
» Indiana Instructional: Proficient Practitioner kyBical Ed. March 2010

TEACHING EXPERIENCE

Lead Teacher of Social Development/Dean of Studen@mmunity Outreach
Coordinator

Galileo Charter School/KC STEMM Academy — Richmond,Indiana
Kindergarten — Eighth Grade 2010 - Present
Manages the day to day operations of grades K — 8

Implements and enforces the discipline model intrgday school culture
Tracks and maintains student attendance

Organizes and leads social skills groups for stigdengrades K-8

Plans and organizes all school events for the ipgarding monthly family
literacy and self esteem nights, monthly convocestjdook fairs, pennies for
patients, etc.

Provides education to the community about chadieoals

Participates on the Marketing and Recruitment Camemi

Coordinates and leads all after school activities @thletics

YVVYYVYYV
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Physical Education/Health Teacher

New Media Technology Charter School — PhiladelphiaRA

Fifth — Twelfth Grade Health and Physical Education 2009 - 2010
Led instruction to 500 inner city African Americatudents in both health and PE
Integrated technology in daily instruction

Utilized project based learning approaches in enteavironment
Incorporated Afrocentric cultural values in daibutines and practices
Served as a Health awareness committee member

Led instruction for Saturday sessions of Pennsydvaohievement testing
(PSSA) preparatory courses

Connected with students and parents through extreslar activities such as
oratorical contests, school fairs, and parent night

Served as head middle school basketball coach

YV V VYVVVVVY



Physical Education/Health Teacher
Germantown Settlement Charter — Philadelphia, PA
Fifth — Eighth Grade Health and Physical Education

Contacted and brought in the Eat Right Now heaitigmam

grade team
Served as assistant boxing coach fdrméd &' grade

Y VVVVYVY

Student Teacher

Kokomo High School — Kokomo, IN

Ninth and Tenth Grade Health and Physical Education

» Provided instruction for eight weeks to over 15@snts

» Trained over 50 students in swimming skills

» Collaborated with other teachers in a team-teachppggoach
» Introduced new instructional techniques and metluges

Student Teacher

Bon Air Middle School — Kokomo, IN

Seventh and Eighth Grade Health and Physical Edocat

» Instructed over 130 diverse students for eight week

» Developed and implemented a behavior managememt pla
» Participated in parent teacher conferences

» Served as an assistant coach for Middle SchoolsGZasintry

Field Experience

Westview Elementary School — Jonesboro, IN
Kindergarten through Fourth Grade Physical Educatio
» Assisted and led instruction with over 100 students
» Guided individual basketball coaching sessions

» Provided support to classroom teacher

AWARDS AND RECOGNITIONS
» Dean’s List; six consecutive semesters

REFERENCES

» Kevin Handley, Sr. €A0, KC STEMM Academy

» Angelia Upchurch tead Teacher, KC STEMM Academy
» Jan Tyler HLead Teacher, KC STEMM Academy

2007-2009

Led instruction to over 400 diverse, inner citydgats in both health and PE
Using limited resources, created Health curricuforrb™ — 8" grade students

Developed and maintained highly effective classrawamagement techniques
Served as head basketball coach for both thé"sgrade team and thd:B"

Fall 2006

Fall 2006

Fall 2005

7d5-983-3709
765-983-3709
765-983-3709

» Marva Carter -Director of Operations, New Media Tech Chart@67-286-6900



JAN MARIE TYLER, Ed.D.
765-993-5639 (cell) 765-962-5591 (home) janmarietyler@gmail.com

HIGHLIGHTED SKILLS

o K-12 & Higher Education Policy o Professional Writing o Communication o Leadership
o Change Management o Stewardship of Resources o Grant Writing o Collaboration
o Project Management o Teaching o Professionalism o Relationship Building
o Staff Supervision and o Community Service o Problem Resolution o Research
Mentoring
PROFILE

Experienced Higher Education professional with exceptional communication and interpersonal
skills. Successful K-8 and college administrator and adjunct instructor with the ability to create
respectful and service-oriented offices and learning environments adaptable to change and flexible
to meet the needs of constituents. Collaborative leader, dedicated to developing and nurturing
partnerships across the organization and with community members to benefit the organization.
Visionary and systems-oriented individual with a passion for excellence and commitment to
learners, colleagues, and education field.

EDUCATION

Doctor of Education, Specialization in Higher Education, Jun 2011

Union Institute & University, Cincinnati, OH

Earned GPA: 4.0/4.0; Doctoral program academic scholarship recipient, 2009-2010/2010-2011
Dissertation Research: Unlearning to Teach: A Grounded Theory Study of Adjunct Community
College Faculty

Courses Completed: Educational Research Design and Methods; Quantitative Methods in
Educational Research; Qualitative Methods in Educational Research; Focused Research Project;
Program Evaluation; Legal Issues in Higher Education; Education and Social Justice; Ethical
Leadership; Technology in Higher Education Settings; Current Events in Higher Education;
Leadership and Change; History of Higher Education; Schools, Society, and Culture

Completed coursework and internship toward Doctor of Philosophy in Interdisciplinary Studies
Union Institute & University, Cincinnati, OH, May 2003 — Apr 2004

Master of Arts, Student Personnel Administration in Higher Education
Ball State University, Muncie, IN, Jul 1991
Earned GPA: 4.0/4.0

Bachelor of Arts, Cum laude, Sociology

Miami University, Oxford, OH, May 1989

Earned GPA: 3.5/4.0

Served as resident assistant during junior year; Member of Alpha Lambda Delta and Phi Eta Sigma
Honoraries, Golden Key National Honor Society, and Outstanding College Students of America
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TEACHING EXPERIENCE

Union Institute & University, Cincinnati, OH, Apr 2012 — Current
Affiliate Faculty, M.Ed. Online Program

Teach EDUO 510 American Social Movements and Education in an 8-week online format
Engage learners, maintain contact with individuals who stop participating in class

Revised existing course syllabus, created new handouts and course requirements while
adhering to departmental and university learning and social justice outcomes

Union Institute & University, Online via Adobe Connect, Jan 2012
Guest Lecturer, Ed.D. Program, Qualitative Research Methods Seminar

Invited to provide presentation on grounded theory research design to doctoral program
learners

Outlined constructivist grounded theory; presented overview of steps involved in conducting
grounded theory research and analyzing data to create theory and subsequent literature
review

Union Institute & University, Cincinnati, OH, Jan 2011
Guest Lecturer & Co-Presenter, Ed.D. Program, Qualitative Research Methods Seminar

Invited to provide presentation on grounded theory research design to doctoral program
learners onsite; discussed both phenomenology and grounded theory with researcher
colleague

Outlined dissertation research as example of constructivist grounded theory; shared
information on data collection, data analysis via constant comparative method, and
constructivist grounded theory framework’s relationship to the researcher as an instrument

Provided opportunity for interaction and learning, facilitated learner questions

Indiana University East, Richmond, IN, Aug 2003 — Dec 2006
Adjunct Faculty, Division of Business and Economics

Created and emphasized divisional and educational outcomes, redesigned and taught credit-
based BUS X410 Business Career Planning course utilizing Oncourse/Angel online format

Emphasized leadership development, career transition, professional communication skills
(writing and speaking), and university and community resources for juniors and seniors
enrolled in course

Facilitated student learning via course readings, critical reflection-based writing, and
asynchronous discussion forums; fostered leadership by assigning learners responsibility to
create discussion questions and host forum discussions

Received exceptionally high student evaluations for course at the end of each term

Selected to speak to faculty as panel presenter on successful examples of online learning and
student engagement at the university

Served on division search committee for four faculty positions
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Indiana University East, Richmond, IN, Jan 1999 — May 2006
Instructor/Director of Campus Career Center

Taught credit-based COAS X208 Career Planning course in the classroom and as
independent study course for undecided students at all academic levels including secondary
schools through Twenty-first Century Scholars Program

Utilized Oncourse/Angel online format to post syllabus/course announcements, receive
assignments, and communicate with students

Facilitated student learning via course readings, reflection writing, and self-directed
exercises to engage learners in the process of professional communication and writing, goal-
setting, decision-making, and career planning

Worked one to one with students via email, telephone, and face to face to assist with
assignments, direct to appropriate university resources, and facilitate learning

Received excellent student evaluations consistently

EXPERIENCE

Galileo Charter School, Richmond, IN, Jun 2010 — Current
Lead Teacher of Operations Jul 2011 — Current

Provide school leadership in the areas of foodservice, facilities/maintenance, transportation,
safety, health and wellness, technology, and human resources in a two-building
school/district

Serve as member of the administrative leadership team; implement school policy as directed
in the charter and under the direction of the Chief Academic Officer and Board of Directors
Ensure compliance with local, state, and federal policies in school operations

Train foodservice and custodial staff in job related tasks as well as annual required topics
such as Civil Rights and School Meals Programs

Maintain daily contact with students in grades K - 8 and their families

Assistant to CAO Jun 2010 — Jun 2011

Assisted CAO with leadership and organizational change implementation; reviewed,
revised, and developed organizational processes to support personnel, student enrollment,
student development, and instructional support systems

Coached school administration and staff in effective communication, policy and procedure
development, leadership, and change management

Participated in staff recruitment, interviewing, and hiring processes

Updated position descriptions and revised performance evaluations to create clear job and
performance expectations and to reflect state’s accountability-related language

Coordinated organizational projects, wrote policy and procedure manuals incorporating
federal and state regulations, facilitated team meetings, and provided leadership for
accomplishing work within deadlines
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° Conducted instructional staff summer training session on assumptions related to social
justice and diverse students/families; assisted CAO with staff onboarding sessions and
diversity presentations

] Maintained confidentiality in working with human resources and student information

Consulting, Richmond, IN, Dec 2003 — Current
Educational, Organizational, and Career Consultant

o Coach organizational staff and leaders in change management, communication, teamwork,
and leadership effectiveness

. Develop and facilitate staff development training for organizational and student groups

. Conduct resume reviews and develop targeted cover letters and resumes for clients with

diverse educational and career background; teach clients how to craft their job search
documents through email, phone, and in-person interaction

. Prepare clients for interviewing and presentations through one-to-one coaching

. Counsel individuals about college and career planning; research career interests and relevant
academic programs and information for client use

Sinclair Community College, Dayton, OH, Jul 2006 — Dec 2009
Director of Academic Advising, Office of the Provost & Senior Vice President

° Hired as Sinclair’s first Director of Academic Advising with primary responsibility of
centralizing and streamlining the formerly decentralized academic advising system

° Demonstrated stewardship for $2 million annual departmental budget

° Provided leadership for 27 professional academic advisors, 6 administrative support staff,
and numerous student workers and grad student intern/practicum students

° Responsible for staffing including interviewing, hiring, and evaluating staff performance

° Developed and implemented master advising plan and yearly goals for department

congruent with divisional and institutional goals

° Adopted National Academic Advising Association philosophy of “Advising Is Teaching”
and facilitated development of advising syllabus containing student and advisor
responsibilities in advising partnerships and learning outcomes for students

] Fostered and maintained relationships with student services colleagues to create seamless
services for students

° Became informal campus resource for academic policy interpretation and implementation,
accessible to faculty, administration, and student services colleagues

° Mentored, designed work experiences for, and supervised graduate student interns and
practicum students from University of Dayton and Wright State University

] Provided advising and counseling to students who appealed academic and college policy;
reviewed petitions for readmission and academic forgiveness (Fresh Start)

° Met with Indiana and Ohio college and university officials to discuss transfer and

articulation opportunities and completed foundational work toward articulation of credits
and programs

] Served on campus committees and advisory groups as well as interview search committees
for various professional positions
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ACCOMPLISHMENTS

] Created new personnel structure to grow academic advisors; created and revised job
descriptions for the entire department

] Organized staff into project teams to assist in accomplishing goals related to the
advancement of centralized functioning

° Created atmosphere conducive of teaching and learning; provided opportunities for ongoing
crosstraining of administrative assistants and advisors in formal, large group training as well
as informal, day-to-day information sharing and small group peer training

° Collaborated with institutional research office to create a point-of-service survey to obtain
feedback from students and inform change of practices in department

° Assisted in design, coordination, and planning of renovated academic advising center and
worked with Planning and Construction office to coordinate move in December 2007

° Selected to participate in the first cohort of Sinclair’s management and leadership
development program

° Led College-wide Advising Quarter-to-Semester Transition Planning team and authored
outline of academic advising transition plan

Indiana University East, Richmond, IN, Jan 1999 — Jun 2006
Director of Campus Career Center, Office of Enrollment Services

° Counseled students, prospective students, and alumni to assist them with defining
educational and career goals

° Established and maintained contacts with businesses, organizations, agencies, and
educational institutions as sources for possible job vacancies for office clientele

° Supervised support staff and Internship Coordinator positions

° Developed and implemented new opportunities for internships and cooperative education
experiences for students

° Worked with Academic Advising/University Division to target undecided/undeclared
students for career and major exploration

L Managed two budgets and prepared yearly budget recommendations; administered Career
Center portion of Perkins budget and completed annual reports per federal guidelines

° Marketed office services to prospective students, students, faculty, staff, alumni, employers,
and the greater community

° Collaborated with the Office of Financial Aid to coordinate the Federal work study program
including conducting information sessions for work study supervisors

° Coordinated Adult Re-Entry Program and provided mentoring support to a minimum of 25
participants yearly

° Conducted annual survey of graduates and distributed results to campus community

° Facilitated the Women’s Extern and Senior Disorientation Programs with the Director of

Alumni Relations
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° Delivered classroom presentations and workshops on career-related topics and taught career
development course on campus and in high schools

] Worked collaboratively with other Enrollment Services units and academic divisions

ACCOMPLISHMENTS

] Collaborated with Education Division faculty to create capstone experience for senior
education majors integrating job search strategies and experiences

° Awarded 2002 Richmond/Wayne County Chamber of Commerce Volunteer of the Year for
service to the Chamber during absence of Business/Education Director

° Nominated for Martin Luther King, Jr. Award for enhancement of diversity and
multiculturalism on campus 2002 — 2003 year

° Honored as Professional Staff Employee of the Year 2001 — 2002

° Selected by students to be Keynote Speaker for annual Student Recognition Banquet

° Received a Chancellor’s Honors award for creating and implementing computerized
Customer Service Training Program for work study students

° Developed a postcard referral system with Academic Advising unit in order to increase

undecided/undeclared student access to Career Center services

Ivy Tech State College (now Ivy Tech Community College), Lafayette, IN, Feb 1993 — Jan 1999
Special Services/Adult Re-Entry Coordinator, Office of Admissions, Jul 1994 — Jan 1999

Provided admissions counseling to inquiring students

Served as academic advisor to non-degree, undecided, pre-health and general studies
program students during registration cycles; registered students for classes

Supervised daily operations of Admissions Office in absence of Enrollment Manager,
including staff supervision of four professional staff and one clerical position

Conducted preliminary career counseling with displaced workers, clients of community
agencies, and individuals with disabilities

Served as liaison to community agencies and clients
Implemented and coordinated services for students with disabilities
Selected to be a mentor to new professional staff

Managed two year $16,000 campus gender equity project grant and coordinated activities to
promote nontraditional careers

Facilitated Noel/Levitz CONNECTIONS customer service program for new College
employees

Intake Coordinator, Offices of Admissions and Financial Aid, Feb 1993 — Jul 1994

Provided admissions, financial aid, academic, personal and career counseling to new and
continuing students
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° Coordinated federal work study and student loan programs

° Facilitated Noel/Levitz CONNECTIONS program for College administrators, faculty, and
staff

] Taught College Success Skills course

Petrie Stores Corporation, Muncie and Richmond, IN, May 1990 — Apr 1992
Assistant Manager, Stuarts

° Supervised store sales staff of twelve employees
° Assisted manager with training of new employees including new management staff
° Processed store paperwork and daily financial transactions

Ball State University, Muncie, IN, Aug 1989 — May 1990
Graduate Assistant, Office of Admissions

° Conducted individual and group admissions presentations for campus visitors
° Recruited prospective students at high school college fairs in Indiana and Michigan
° Assisted admissions staff with minority outreach programs, campus open house for guidance

counselors, and other projects

PROFESSIONAL DEVELOPMENT
Completed 32 hours training, Conflict Mediation, Conflict Resolution Center, Jun 2002
SELECTED PRESENTATIONS

“Advising During Tough Economic Times: A Follow-up to the Regional Seminar on Displaced
Workers.” Ohio Academic Advising Association Annual Conference, Ohio State University,
Columbus, OH, Jun 2009, with James Badger.

“Launching Community College Students to Success in a Four Year University.” NACADA Great
Lakes Region V Conference, Purdue University, West Lafayette, IN, Apr 2009, with Daniel Dakin
and Kevin Smith (Wright State University).

“Advising During Tough Economic Times: Focusing on Displaced Workers.” Seminar Speaker,
Ohio Academic Advising Association Spring Regional Seminar, University of Akron, Akron, OH,
Mar 2009.

“Resume Writing in a Nutshell — for Teachers.” Indiana University East Senior Education Capstone
Students, Fall and Spring semesters, 2008, 2007, 2006.

“Interviews for Teachers.” Indiana University East Senior Education Capstone Students, Fall and
Spring semesters, 2008, 2007, 2006.
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“Time management.” Featured speaker for Exploring Leadership Conference for students, Indiana
University East, Feb 2006.

“Business etiquette and professionalism dinner.” Ivy Tech Community College Student Leaders,
Richmond, Nov 2005.

“Business etiquette and professionalism luncheon.” Indiana University Kokomo, Nov 2004.

“Attitudes & Perspectives.” Training session for Henry/Hancock/Rush County Interlocal
Community Action Program, Inc., Muncie, Oct 2004.

“Business etiquette and professionalism dinner.” Indiana University East, Richmond, Oct 2003, Sep
2002.

“Skills for success at work.” Consultant for student and supervisory staff, Morrisson-Reeves
Library, Richmond, Dec 2003 and Jul 2003.

“Business etiquette and professionalism luncheon.” Indiana University East, Richmond, Oct 2005,
Aug 2005, Mar 2005, Feb 2003.

“Perspective and attitude.” Guest speaker for Support Staff Retreat, Indiana University East,
Richmond, Jul 2002.

“The road that makes the difference.” Keynote speaker for Student Recognition Dinner, Indiana
University East, Richmond, Apr 2002.

“He said, she said: The impact of perspective, communication, attitude and gender on our
relationships with others.” Student Services staff retreat, Ivy Tech State College, Lafayette, Mar
1996.

“Stretching career options: The gender factor.” Indiana Association for Women in Education Fall
Conference, Indianapolis, Nov 1995, with Dr. Linda Edington.

“Women doing ‘men’s work’: Nontraditional employment.” Women and Work Conference,
Indianapolis, Oct 1995, with Yolanda Armor.

PUBLICATION
Doerger, D.W., Lemming, E., and Tyler, J. (2005). Using problem-based learning to evidence

teacher quality and student achievement. Kentucky Journal of Excellence in College Teaching &
Learning.
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RECENT CAMPUS COMMITTEES

School Wellness Committee, 2011 — Current

Sinclair Leadership Council, 2006 — 2009

Instructional Council, 2006 — 2009

Chair, Counselors Council, 2006

Academic Policies Committee, 2006 — 2009

Curriculum Committee, 2006 — 2009

AQIP Project Team for Online Student Services, 2007 — 2009
Achieving the Dream Core Committee, 2007 — 2009

Student Success Course Advisory Committee, 2007 — 2009
Divisional Leadership Teams, 2007 - 2009

COMMUNITY SERVICE

Conflict Mediator, Conflict Resolution Center, 2002 — 2006

Junior Achievement Board Member, 2002 - 2005

Junior Achievement Classroom Volunteer 2003 — 2006

Study Buddy, Crestdale Elementary School, 2001 — 2002

Business and Education Committee, Richmond/Wayne County Chamber of Commerce, 1999 —
2006: Committee Co-Chair, 2002 — 2003; Career Day Chair, 2001 — 2005;

Career Day Co-Chair, 1999 — 2000

Community Education Coalition, Inc., of Fayette County, 2000 — 2006: Board Member (elected
position with three year term) 2002 — 2004; Funding Committee Co-Chair, 2001

Region 9 School to Work Facilitator, 1999 — 2001

Business Education Liaison Advisory Committee, Richmond/Wayne County Chamber of
Commerce (appointed position), 2000 — 2002; Advisory Committee Co-Chair, 2001

PROFESSIONAL ORGANIZATIONS

International Leadership Association, 2011 — current
National Career Development Association, 2011 — current
Ohio Academic Advising Association, 2006 — 2009

President 2008

President Elect 2007 — 2008
National Academic Advising Association, 2006 —2010
Career Development Professionals of Indiana, 2002 — 2006
National Association of Colleges and Employers, 1999 — 2006
Midwest Association of Colleges and Employers, 1999 — 2006
Indiana Association for Women in Education, 1994 — 1999
Indiana Association of Higher Education and Disability, 1996 — 1999
Indiana Gender Equity Leadership Consortium, 1994 — 1996



INTERNAL REVENUE SERVICE A ) . . DEPARTMENT OF THE TREASURY
P. O. BOX 2508 ‘
CINCINNATI, OH 45201

] : Employer Identification Number:
Date: f\JAN 12 ZBB%‘ 1?—3665278
DIN:
17053202022033
DISCOVERY SCHOOL INC Contact Person:
PC BOX 80608 RONZALD D BELL TDhi 31185
RICHMOND, IN 47374 Contact Telephone Number:

(877) 829-5500
Acéounting Period Ending:
June 30 _
Form 990 Required:
Yes
addendum Applies:
Yes

Dear Applicant:

Based on information supplied, and assuming your operations wiil be as
stated in your application for recognition of exemption, we have determined
you are exempt from federal income tax under section 501(a) of the Internal
Revenue Code as an organization described in section 501 {c) (3}.

We have further determined that you are not a private foundation within
the meaning of section 509(a) of the Code, because you are an organization
described in sections 509(a) (1) and 170 (b) (1) (&) (i1} .

if your sources of support, ox your purposes, character, or method of
operation change, please let us know so we can consider the effect of the
change on your exempt status and foundation status. In the case of an amend-
ment to your organizational document or bylaws, please send us a copy of the
amended document or bylaws. Also, you should inform us of all changes in your

name or address.

As of January 1, 1984, you are liable for taxes under the Federal
Insurance Contributions Act (social security taxes) on remuneration of $100
or more you pay to each of your employees during a calendar year. You are
not liable for the tax imposed under the Federal Unemployment Tax Act (FUTA) .

. Since you are not a private foundation, you are not subject to the excise
taxes under Chapter 42 of the Code. However, if you are involved in an excess
benefit transaction, that transaction might be subject to the excise taxes of
section 4958. Additionally, you are not automatically exempt from other
federal excise taxes. If you have any questions about excige, employment, or
other federal taxes, please contact your key district office.

Grantors and contributors may rely on this determination unless the
Internal Revenue Service publishes notice to the contrary. However, if you
lose your section 509(a) (1) status, a grantor or contributor may not rely
on this determination if he or she was in part responsible for, or was aware
of, the act or failure to act, or the substantial or material change on the

Letter 947 (DO/CG)
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part of the organization that resulted in your loss of such status, or if he or
she acquired kmowledge that the Internal Revenue Service had given notice that
vou would no longer be classified as a section 509 (a) (1) organization.

Donors may deduct contributions to you as provided in section 170 of the
Code. Beguests, legacies, devises, transferg, or gifts to yvou or for your use
are deductible for federal estate and gift tax purposes if they wmeet the
applicable provisions of Code sections 2055, 2106, and 2522.

Contribution deductions are allowable to donors only to the extent that
their contributions are gifts, with no consideration received. Ticket pur-
chases and similar payments in conjunction with fundraising events may not
necessarily qualify as deductible contributions, depending on the circum-
stances. See Revenue Ruling 67-246, publighed in Cumulative Bulletin 1967-2,
on page 104, which sets forth guidelines regarding the deductibility, as chari-
table contributions, of payments made by taxpayers for admission to or other
participation in fundralsing activities for charity.

In the heading of this letter we have indicated whether you must file Form
990, Return of Organization Exempt From Income Tax. If Yes is indicated, you
are required to file Form 990 only if your gross receipts each year are
normally more than $25,000. However, if you receive a Form 990 package in the
mail, pleage file the return even if you do not exceed the gross receipts test.
If you are not required to file, simply attach the label provided, check the
box in the heading to indicate that your annual gross receipts are normally
$25,000 or less, and sign the return.

If a return is reguired, it must be filed by the 15th day of the fifth
month after the end of your annual accounting period. A penalty of $20 a day
is charged when a return is filed late, unless there is reasonable cause for
the delay. However, the maximum penalty charged cannot exceed $10,000 or
5 percent of your gross receipte for the year, whichever is less. For
organizations with gross receipts exceeding $1,000,000 in any year, the penalty
is $100 per day per return, unless there is reasonable cause for the delay.

The maximum penalty for an organization with gross receipts exceeding
$1,000,000 shall not exceed $50,000. This penalty may also be charged if a
return is not complete, so be sure your return is complete before you file it.

You are reguired to make vour annual information return, Form 990 or
Form 990~EZ, available for public inspection for three years after the latex
of the due date of the return or the date the return is filed. You are also
required to make available for public inspection your exempticn application,
any supporting documents, and your exemption letter. <Copiles of these
documents are also required to be provided to any individual upon written ox in
person request without charge other than reasonable fees for copying and
postage. You may fulfill this requirement by placing these documents on the
Internet. Penalties may be imposed for failure to comply with these
requirements. Additional information is available in Publication 557,
Tax-Exempt Status for Your Organization, or you may call our toll free
number shown above.

Letter 947 (DO/CG)
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You are not required to file federal income tax returns unless you are
subject to the tax on unrelated business income under section 511 of the Code.
If you are subject to this tax, you must file an income tax return on Form
990-F, Exempt Organization Businegs Income Tax Return. In this letter we are
not determining whether any of your present ox proposed activities are unre-
lated trade or business as defined in section 513 of the Code.

You need an employer identification number even if you have no employees.
If an employer identification number was not entered on your application, a
number will be assigned to you and you will be advised of it. Please use that
number on all returns you file and in all correspondence with the Internal
Revenue Service.

Tf we have indicated in the heading of this letter that an addendum
applies, the enclosed addendum is an integral part of this letter.

Because this letter could help resolve any questions about your exempt
status and foundation status, vou should keep it in your permanent records.

If you have any questions, please contact the person whose name and
telephone number are shown in the heading of this letter.

Sincerely yours,

Lois G. Lerner
Director, Exempt Organizations
Rulings and Agreements

Letter 947 (DO/CG)



DISCOVERY SCHOOL INC

You are not subject to the specific publishing requirements of Revenue
Procedure 75-50, 1975-2 C.B., page 587, as long as you are operating under a
contract with the local government. If your method of operation changes to the
extent that your charter is not approved, terminated, cancelled, or not
renewed, you should notify us. You will also be required to comply with
Revenue Procedure 75-50. .

Letter 947 (DO/CGE)



ARTICLES OF INCORPORATION
OF

Discovery School, Inc.
d.b.a.
Citizens for School Choice

The undersigned incorporator, all of whom are citizens of the United States,
desiring to form a corporation (hereinafter referred to as the “Corporation) pursuant to the
provisions of the Indiana Nonprofit Corporation Act of 1991 (hereinafter referred to as
the “Act™), execute the following articles of incorporation.

Article I: Name and principal office

The name of the Corporation is “Discovery School, Inc.” doing business as
“Citizens for School Choice.” The principal office of the Corporation is located at the
Townsend Community Center at 855 N 12" Street Richmond, Indiana 47374,

Article II: Purpose

The nature of the activities to be conducted and the purposes to be promoted or
carried out by the Corporation shall be exclusively charitable, scientific and educational
within the meaning of Section 501 (c) (3) of the Internal Revenue Code of 1986,
(hereinafter referred to as the “Code™), and for such purposes the Corporation may
engage in any lawful act or activity for which a Corporation may be organized under the
Act in furtherance of the following:

The specific purpose of the corporation is to manage, operate, guide, direct and
promote the Galileo Charter School, an Indiana Public School. The objective of
the Corporation will be to prepare students intellectually and socially for a
democratic way of life in the 21 century.

In general, subject to such limitations as are or may be prescribed by law, the
Corporation may exercise all powers which are now or hereafter may be conferred
by law upon a Corporation organized for the purposes herein set forth, and which
are necessary, incidental or appropriate to the furtherance of the exclusively
charitable, educational and scientific purpose of the Corporation.



The activities and purposes herein specified shall, except where otherwise
expressed, be in no way limited or restricted by reference to, or inference from,
the terms of any other clause in these Articles, but the activities and purposes
herein specified shall be regarded as independent activities and purposes;
provided, that the powers of the Corporation, and all of its activities, shall be
limited to those appropriate for an organization qualified as tax exempt under
Section 501 (a) of the Code or as a charitable, educational and/or scientific
organization described in Section 501 (¢) (3) of the Code, and contributions to
which are tax deductible under Section 170 (a) of the Code as made to a
charitable, educational and scientific organization described in Section 170 (¢) (2)
of the Code. No activity shall be authorized nor shall any power be exercised,
which shall cause the Corporation to lose its favorable tax position as a qualified
charitable, educational and scientific organization as above described.

Article III: Class

The Corporation is a public benefit corporation, which has been organized
for a public and charitable purpose.

Article IV: Control of the Corporation

The Corporation shall have no members. The care, control and disposition
of its property and funds and the general management of its affairs shall be vested
in its Board of Directors, which shall be elected in accordance with its bylaws.
The initial Board of Directors shall be appointed by the below signed
incorporator.

Article V: Prohibited activities

No part of the property or net earnings of the Corporation shall inure to the
benefit of or be distributable to the Corporation’s directors, officers or other
private persons, except that the Corporation shall be authorized and empowered to
pay reasonable compensation for services rendered and to make payments and
distributions in furtherance of the purposes set forth in Article II hereof. No
substantial part of the activities of the Corporation shall be the carrying on of
propaganda, or otherwise attempting to influence legislation, and the Corporation
shall not participate in, or intervene in (including the publishing or distribution of
statements) any political campaign on behalf of any candidate for public office.
Notwithstanding any other provision of these articles, the Corporation shall not
carry on any other activities not permitted to be carried on (a) by a corporation
exempt from federal income tax under Section 501 (c) (3) of the Internal Revenue
Code, or the corresponding section of any future federal tax code, or (b) by a
corporation, contributions to which are deductible under Section 170 {c) (2) of the
Internal Revenue Code, or the corresponding section of any future federal tax
code.



Article VI: Distribution of assets on dissolution or final liguidation

Upon any dissolution or termination of the existence of the Corporation,
all of its property and assets shall, after payment of the lawful debts of the
Corporation and expenses of its dissolution or termination, be delivered, conveyed
and paid over to one or more educational organizations located in the State of
Indiana that are qualified as exempt organizations under Section 501 (c) (2) of the
Code, in such proportions and for such exclusively educational purposes as the
Board of Directors may determine. Any funds remaining in the Corporation upon
dissolution that were received from the Indiana Department of Education shall be
returned to said Department not more than thirty (30) days after such dissolution.

Any such assets not so disposed of shall be disposed of by a Court of
Competent Jurisdiction of the county in which the principal office of the
corporation is then located, exclusively for such purposes or to such organization
or organizations, as said Court shall determine, which are organized and operated
exclusively for such purposes.

Article VII: Registered Agent

The street address of the Corporation’s registered office in the State of
Indiana at the time of filing these Articles is:

855 N 12" Street
Richmond, Indiana 47374

The name of its registered agent at such office is currently: Norman J. Goldbach

Article VIII: Incorporator

The names and addresses of the incorporator of the Corporation are as
follows:

1. E. Thomas Kemp, 111 South Seventh Street, Richmond, IN 47374,

I hereby verify, subject to the penalties for perjury, that the facts contained herein
are true.

E. Thomas Kemp



Article 1

1.1

1.2

1.3

Article 2

2.1

2.2

Code of Bylaws for

Discovery School, Inc.
d.b.a.

Citizens for School Choice

Name and Purpose of Organization:

Name: As stated in the Articles of Incorporation, filed with the Office of
the Secretary State of the State of Indiana, the name of the organization is
“Discovery School, Inc.” doing business as “Citizens for School Choice”
herein referred to as “the Corporation.”

Nonprofit Status: The Corporation has been organized pursuant to the
Indiana Nonprofit Corporation Act of 1991.

Purpose: The nature of the activities to be conducted, and the purposes to
be promoted or carried out by the Corporation, shall be exclusively
charitable, scientific and educational within the meaning of Section 501
(c) (3) of the Internal Revenue Code of 1986 (the “Code”). In furtherance

of the forgoing:

The specific purpose of the Corporation is to manage,
operate, guide, direct and promote the Galileo

Charter School, an Indiana Public School. The objective
of the Corporation will be to prepare students intellectually
and socially for a democratic way of life in the 21% century.

Limitation on actions not consistent with tax status:

Disposition of Assets and Earnings: No part of the property or net
earnings of the Corporation shall inure to the benefit of or be distributable
to the Corporation’s directors, officers of other private persons, except that
the Corporation shall be authorized and empowered to pay reasonable
compensations, and reimburse reasonable expenses incurred, for services
rendered and to make payments and distributions in furtherance of the
purpose set forth in Article 1.

Limitations on Activities: No substantial part of the activities of the
Corporation shall be the carrying on of propaganda, or otherwise
attempting to influence legislation, and the Corporation shall not
participate in, or intervene in (including the publishing or distribution of
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Article 3

3.1

3.2

statements), any campaign on behalf of any political candidate for public
office. Not withstanding any other provisions of these Bylaws, the
Corporation shall not carry on any other activities not permitted to be
carried on by a Corporation exempt from federal income tax under Section
170 (c) (2) of the Code.

Code: References in these Bylaws to sections of the Code shall be
deemed to include references to the corresponding provisions of any future
amendments to the Code and to the corresponding provisions of any future
United States Internal Revenue Law.

The Board of Directors

Power of the Board of Directors: The activities, property and affairs of
the Corporation shall be managed by its Board of Directors which is
empowered to exercise all such powers of the Corporation and to do all
such lawful acts and things as are authorized by law, by the Corporation’s
Certificate of Incorporation or Bylaws. To the extent permitted by law,
the Board of Directors may delegate power and authority in the exercise of
its duties and responsibilities to its duly elected and duly appointed
committees, and to its duly appointed officers or other such qualified
agents. Such activities will include the following:

3.1.1 Maintenance and control of buildings and facilities;

3.1.2 Determination and control of the school curriculum and
instructional methods;

3.1.3 Admissions policy, criteria for enrollment and maintenance of
enrollment;

3.1.4 Student disciplinary structure and restitution program. The School
Principal shall have the authority to impose discipline provided for
by state statute for a public school principal to protect the safety
and well-being of students, teachers and staff of the Corporation.

3.1.5 The recruitment of faculty and staff for the school.

3.1.6 Recommendation of candidates for open Board positions.
Composition: The Board of Directors shall consist of not less than five (5)
nor more than nine (9) members. The precise number to be fixed by

resolution of the Board of Directors. The Board of Directors shall have
the power to increase or decrease within the limits prescribed by the
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3.4

3.5

3.6

3.7

Article 4

4.1

Articles of Incorporation the number of Directors by a vote of the majority
of the Directors present at a properly called meeting of the Board of
Directors.

Limitations: The employees and agents of the Corporation are ineligible
to become Directors of the Corporation during the term and tenure of their
employment or agency. However, the teachers of a school operated by the
Corporation may appoint one (1) such teacher to represent the interests of
the teachers to the Board of Directors. Under no circumstances shall the
number of Directors who are the parents or legal guardians of children
currently enrolled at a school operated by the Corporation exceed one half
(1/2) of the total number of Directors.

Term in Office: Bach Director shall hold office for a term of three (3)
years or until his or her successor shall have been clected and qualified,
except every other Director (one-half of the total Board of Directors)
elected immediately following incorporation (the initial Board of
Directors), shall be elected for a five year term, such that the terms of the
Directors are staggered. Any Director may be re-elected for subsequent
terms of 3 years.

Removal: Any one or more Directors may be removed with or without
cause, at any time, by a vote of at least two-thirds (2/3) of the Directors
then serving at any regular or special meeting of the Board of Directors.

Absence from Meeting: Any Director shall be considered to have resigned
his or her position if he or she is absent from three (3) consecutive regular
or special meetings of the Board of Directors without explanatory
correspondence with the President of the Board of Directors or the School
Principal of the Corporation.

Vacancies: 1f any vacancy in the Board shall occur, the remaining
Directors shall continue to act, and any such vacancy may be filled by the
vote of two-thirds (2/3) of the Board present at a duly scheduled meeting.

Meetings of the Board of Directors

Regular Meetings: A regular annual meeting of the Board of Directors
shall be held without other notice than these Bylaws at a time fixed by the
Board of Directors during the month of August. The Board of Directors
may designate any place, either within or without the State of Indiana as
the place of meeting for any regular meeting called by the Board of
Directors. If no designation is made, the place of meeting shall be the
principal office of the Corporation in the State of Indiana, but if all of the
Directors shall meet at any time and place, either within or without the
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4.5

4.6

Article 5

State of Indiana and consent to the holding of a meeting, such meeting
shall be valid without call or notice, and at such meeting any corporate
action may be taken. The Board of Directors may provide by resolution
the time and place, either within or without the State of Indiana, for the
holding of additional regular meetings of the Board without other notice
than such resolution.

Special Meetings: Special meetings of the Board of Directors may be
called by or at the request of the President or any three (3) Directors. The
person or persons authorized to call special meetings of the Board may fix
any place, whether within or without the State of Indiana, as the place for
holding any special meeting called by them.

Notice of Special Meetings: Notice of any special meeting of the Board of
Directors shall be given at least two (2) days previously thereto by written
notice delivered personally or sent by mail, telegram or telephone to each
Director at his or her address as shown by the records of the Corporation.
Any Director may waive notice of any meeting. The attendance of a
Director at any meeting shall constitute a waiver of notice of such
meeting, except where a Director attends a meeting for the express
purpose of objecting to the transaction of any business because the
meeting is not lawfully called or convened. Neither the business to be
transacted at, nor the purpose of, any regular or special meeting of the
Board need be specified in the notice or waiver of notice of such meeting,
unless specifically required by law or these Bylaws.

Quorum: At any duly called meeting of the Board of Directors a majority
of the elected Directors then in office shall constitute a quorum for the
transaction of business.

Manner of Acting: Except as otherwise provided by law or in these
Bylaws, all action of the Board of Directors shall be by majority vote of
the Directors present. All votes must be cast in person; there shall be no
voting by proxy or other representative method.

Action by Written Resolution: If Directors severally or collectively
consent in writing to any action to be taken by the Board, and the number
of such Directors constitutes a quorum for such action, such action shall
be as valid corporate action as though it had been authorized at a meeting
of the Board of Directors. The Secretary shall file such contents with the
minutes of the meetings of the Board of Directors.

Officers of the Board of Directors
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Arxticle 6

6.1

6.2

6.3

Officers: The Officers of the Corporation shall be: President of the Board
of Directors, a Vice President of the Board of Directors, a Secretary and a
Treasurer. The Corporation may also have a Chief Financial Officer, one
or more Assistant Secretaries, one or more Assistant Treasurers, and such
other officers as the Board of Directors may determine from time to time.

Election of Officers: The Board of Directors, at its Annual Meeting, shall
elect from among the Directors the Officers by majority vote. The officers
shall serve until the next Annual Meeting or until their successors are
elected, whichever event occurs later.

The duties and powers of the Officers of the Corporation shall be as
follows;

President of the Board of Directors: The President of the Board of
Directors shall be chosen from among the members of the Board of
Directors. He or she shall preside at all meetings of the Board of Directors
and shall have such other duties and responsibilities as are customary for
the office of President of the Board of Directors and as may be assigned to
him or her from time to time by the Board of Directors.

Vice President of the Board of Directors: The Vice President of the Board
of Directors shall be chosen from among the members of the Board of
Directors. He or she shall perform the duties of the President of the Board
of Directors in the absence or disability of the President and shall have
such other duties and responsibilities as may be assigned to him or her
from time to time by the Board of Directors.

School Principal: The School Principal shall hold office at the pleasure of
the Board, and shall be subject solely to the direction and control of the
Board of Directors and the Executive Committee.

The School Principal shall be the official representative of the Board of
Directors in the management of the Corporation. He or she shall have
authority and responsibility for the administration of the Corporation in all
its activities subject only to such policy as may be adopted and such orders
as may be issued by the Board of Directors or by any of its Committees to
which power has been delegated for such action. He or she shall act as the
duly authorized representative of the Board of Directors in all matters in
which these Bylaws or the Board of Directors have not designated some
other person to act.

It shall be the duty of the School Principal to plan, organize, maintain, and
control the operation of the Corporation within the policy limits
established by the Board of Directors. He or she shall analyze the
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Corporation’s activities and advise the Board respecting same. He or she
shall participate in all appropriate committees thereof. He or she shall
attend all meetings of the Board of Directors, and advise the Board on
matters of policy formation.

The above duties of the School Principal may be delegated by him or her
to such other qualified Corporation personnel as he or she may from time
to time appoint.

In addition, the School Principal shall perform such other duties as from
time to time may be assigned to him or her by the Board of Directors. In
the event of the death, disability or absence of the Vice President, the
School Principal shall perform the duties and exercise the powers of the
Vice President.

Secretary: The Secretary shall cause minutes to be kept of the meetings of
the Board of Directors in appropriate books. He or she shall give all
notices of the meetings of the Board of Directors. He or she shall be the
custodian of the records of the Corporation (other than those kept by the
Treasurer) and of the corporate seal, and shall affix the latter when
required. He or she shall in general perform all duties incident to the
office of Secretary, subject to the control of the Board of Directors and of
the Executive Committee.

It shall be the duty of the Secretary to enforce all Bylaws, rules and
regulations for the proper conduct of the Corporation made by or under the
authority of the Board of Directors or Executive Committee of the Board.
In all cases of disputed authority or uncertainty as to the meaning of the
Bylaws, rules and regulations of the Corporation, his or her decision shall
govern until the Board of Directors or Executive Committee shall
otherwise rule.

It shall be the duty of the Secretary to see that all requirements of law and
of appropriate state and local authorities are duly observed in the conduct
of the affairs of the Corporation.

Treasurer. The Treasurer shall be chosen from among the members of the
Board of Directors. He or she shall have supervision over the receipt and
custody of the Corporation’s funds, and shall cause to be kept correct and
complete books and records of account, including full and accurate
accounts of receipts and disbursements in books belonging to the
Corporation, and in general shall perform such duties as are customary to
the office of Treasurer. In addition, the Treasurer shall perform such other
duties as the Board of Directors or the School Principal may from time to
time assign to the Treasurer. The Treasurer shall be provided with a bond
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Article 7

7.1

for the faithful discharge of his or her duties in such as the Board of
Directors or the Executive Committee may require.

Officer Vacancies: A vacancy in any office shall be filled by the Board of
Directors at a regular meeting or at a special meeting called for that

purpose.

Removal: The Board of Directors may remove any officer by a majority
vote at any time with or without cause, at any regular or special meeting of
the Board of directors duly called.

Committees of the Board of Directors

Executive Committee: The Corporation shall have an Executive
Committee of the Board of Directors, which may have and exercise such
of the power and authority of the Board of Directors as are provided for in
the Bylaws or as may be provided in the resolution of the Board of
Directors.

7.1.1 The Executive Committee shall consist of not less than two (2) nor
more than four (4) members of the Board of Directors and the
School Principal.

7.1.2  The composition of the membership of the Executive Committee
shall at all times include: The President of the Board of Directors
and the School Principal of the Corporation.

7.1.3 Members of the Executive Committee shall, subject to the approval
of the Board of Directors, be appointed by, and serve at the
pleasure of, the President of the Board of Directors, who shall be
the President of the Executive Committee.

7.1.4 The Executive Committee shall carry out the policies of the Board
of Directors and shall have charge of the management of the
Corporation between meetings of the full Board of Directors,
including the hiring of a School Principal and all other employees,
shall determine their compensation, and shall cause the books and
accounts of the Treasurer to be examined periodically and to be
audited annually by a certified public accountant.

7.15 The Executive Committee shall, upon call of its President or two of
its members, meet as frequently as may be necessary at the date,
time and place as the President shall designate. The President shall
report on all Committee activities to the Board of Directors at all
scheduled meetings of the Board of Directors.
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7.3

7.4

7.5

Article 8

8.1

8.2

8.3

Article 9

Other Committees of the Board of Directors: The President shall, with the
approval of the Board of Directors, appoint such standing or special
committees of such size as the President or Board of Directors may deem
necessary to properly carry on the activities and effect the purposes of the
Corporation. Such committees shall perform as the President or the Board
of Directors may direct.

Other Committees: In addition to committees of the Board of Directors,
the Board also may appoint such other committees of the Corporation,
consisting of Directors and non-Directors of the Corporation, as it deems
appropriate. No such committee, however, shall have any of the power of
the Board of Directors.

Quorum: A quorum for the transaction of business for any committee
shall be a majority of the voting members of the committee. Each
committee member shall have one (1) vote. All votes must be cast in
person; there shall be no voting by proxy or other representative method.

Minutes and Reports. Minutes shall be kept for all committee meetings.
The President of each committee will report at each regular meeting of the
Board of Directors.

Contracts, checks, Deposits and Funds

Contracts: The Board of Directors may authorize any officer or officers,
agent or agents of the Corporation, in addition to the officers so authorized
by these Bylaws, to enter into any contract or execute and deliver any
instrument in the name of and on behalf of the Corporation, and such
authority may be general or confined to specific instances.

Checks, Drafts, etc.: All checks, drafts or orders for the payment of
money, notes or other evidences of indebtedness issued in the name of the
Corporation, shall be signed by such officer or officers, agent or agents of
the Corporation and in such manner as shall from time to time be
determined by resolution of the Board of Directors, otherwise such
instruments shall be signed by the Treasurer, and countersigned by the
President or Vice-President of the Corporation.

Deposits: All funds of the Corporation shall be deposited from time to

time to the credit of the Corporation in such banks, trust companies or
other depositories as the Board of Directors may elect.

Books and Records
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9.2

Article 10

10.1

Article 11

11.1

Article 12

12.1

12.2

Records: The Corporation shall keep correct and complete books and
records of account and shall also keep minutes of the proceedings of its
Board of Directors and committees having any of the authority of the
Board of Directors.

Public Inspection: The Corporation shall make available for public
inspection all such records as required by state or federal statute or
regulation.

Fiscal Year

Fiscal Year: The fiscal year of the Corporation shall begin on the first day
of July in each year.

Corporate Indemnification

To the extent not inconsistent with the law of the State of Indiana or the
laws of the United States, every person (and the heirs and personal
representatives of such person) who is or was a director or officer of the
Corporation shall be indemnified by the Corporation. The Corporation
may procure insurance providing indemnification for such persons.

Conflict of Interest

Initial Disclosure: Each Director shall, prior to assuming his or her
position and upon each re-election, answer a questionnaire so as to
disclose in writing to the School Principal and the President of any
committee on which he or she serves, a list of all businesses or other
organizations of which he or she is an officer, member, owner or
employee, or for which he or she acts as an agent, with which the
Corporation has, or might reasonably in the future enter into, a
relationship or a transaction in which the member would have conflicting
interests.

Conflict of Interest: At such time, if any matter should come before the
Board or any committee thereof in such a way as to give rise to a conflict
of interest, the affected member shall make known the potential conflict
and, if advisable, withdraw from the meeting for so long as the matter
shall continue under discussion, except to answer any questions that might
be asked of him or her. Should the matter be brought to a vote, the
affected member shall not vote on it. In the event that, when advisable, he
or she fails to withdraw voluntarily, the President shall require that he or



she remove himself or herself from the room during the discussion and
vote on the matter.

12.3  Ongoing Disclosure: Notwithstanding the above, the affected member
shall bring to the attention of the School Principal any business transaction
involving such a conflict of interest.

Article 13 MisceHaneous Provisions

13.1  Parliamentary Procedure: The parliamentary procedure of the
Corporation, Board of Directors, Executive Committee and all other
comrnittees established hereunder shall be governed by the most recent
revised edition of Robert’s Rules of Order unless contrary to the procedure
set forth in these Bylaws. In case of conflict, the rules established by these
Bylaws shall prevail.

13.2  Waiver of Notice: Whenever any notice of time, place, purpose or any
other matter, including any special notice, is required or permitted to be
given to any person by law or under the provisions of the Articles of
Incorporation or Bylaws of this Corporation, or of a resolution of the
directors, a written waiver of notice signed by the person or person
entitled to such notice, whether before or after the time required for such
notice, shall be equivalent to the giving of such notice. The Secretary
shall cause any such waiver to be filed with or entered upon the records of
the Corporation or, in the case of a waiver of notice of a meeting, the
records of the meeting.

Article 14 Amendments to Bylaws
14.1  Amendment: These Bylaws may be amended by the affirmative vote of a
majority of the Board of Directors, provided that the text of the proposed
amendments shall have been sent to all Directors with the call for the
meeting at least ten (10) days in advance of such meeting.
Certification
As the authorized representative of the Corporation, I hereby certify that the

forgoing Code of Bylaws was duly adopted by the unanimous written consent of
the Board of Directors.

Dated:




Norman Goldbach
Authorized Representative
Of the Board of Directors



INDIANA CHARTER SCHOOL BOARD: CHARTER SCHOOL APPLICANT
' Statement of Assurances = :

The charter school agrees to comply with all of the following provisions: (Read and check)

1. A resolution or motion has been adopted by the charter school applicant's goveming body that authorizes
the submission of this application, including all understanding and assurances contained herein, directing
and authorizing the applicant's designated representative to act in connection with the application and to
provide such additional information as required.

m 2. Recipients operate (or will operate if not yet open) a charter school in compliance with all federal and state
laws, including Indiana Charter Schools Law as described in all relevant sections of IC § 20-24.

" 3. Recipients will, for the life of the charter, participate in all data reporting and evaluation activities as
required by the Indiana Charter School Board (ICSB) and the Indiana Department of Education. See in
particular IC § 20-20-8-3 and relevant sections of IC § 20-24.

@ 4. Recipients will comply with all relevant federal laws including, but not limited to, the Age Discrimination in

—>  Employment Act of 1975, Title VI of the Civil Rights Act of 1964, Title IX of the Education Amendments of
1972, section 504 of the Rehabilitation Act of 1973, Part B of the Individuals with Disabilities Education Act,
and section 427 of the General Education Provision Act.

5. Recipients will comply with all provisions of the Non regulatory Guidance—Public Charter Schools
Program of the U.S. Department of Education, which includes the use of a lottery for enroliment if the
charter school is oversubscribed, as well as with applicable Indiana law. See also relevant sections of IC §
20-24.

6. Recipients shall ensure that a student’s records, and, if applicable, a student's individualized education
program as defined at 20 U.S.C. § 1401(14) of the Individuals with Disabiliies Education Act, will follow the
student, in accordance with applicable federal and state law.

Q 7. Recipients will comply with all provisions of the No Child Left Behind Act, including but not limited to,
provisions on school prayer, the Boy Scouts of America Equal Access Act, the Amed Forces Recruiter
Access to Students and Student Recruiting Information, the Unsafe School Chaice Option, the Family
Educational Rights and Privacy Act (FERPA) and assessmenfs.

| 8. Recipients will operate with the organizer serving in the capacity of fiscal agent for the charter school and
“?  in compliance with generally accepted accounting principles.

@' 9, Recipients will at all imes maintain all necessary and appropriate insurance coverage.

10. Recipients will indemnify and hold harmless the ICSB, the Indiana Depariment of Education, the State of
Indiana, all school corporations providing funds to the charter school (if applicable), and their officers,
directors, agents and employees, and any successors and assigns from any and all liability, cause of
action, or other injury or damage in any way relating to the charter school or its operation.
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@’ 11. Recipients understand that the ICSB may revoke the charter if the ICSB deems that the recipient is not
fulfilling the academic goals and/or fiscal management responsibiliies outlined in the charter.

- Signature from Authorized Representative of the Charter School Appllcant

1, the underssgned am an authorized representative of the charter school applicant and do hereby certify
that the information submitted in this application is accurate and true to the best of my knowledge and belief.
In addition, | do hereby certify to the assurances cgnta'med above.

PRINT NAME & TITLE q@ v [ - /{FW,,/ /6, / DATE
Che ,4(/ _ d F F( <@ :
y ’ G /A2

o7 A
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CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

C:w.f\He(; (,lr\ i-r*- @Llw:: i
2. Your full name: ‘ﬁd —_ T l\q(,’
4

3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4, Describe any of your previous experiences that are relevant to serving on the charter school's board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

B
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5. Do you understand the obligations of a charter school’'s Board of Directors to comply with Indiana’s Public
mecj?ss laws, including the Open Door Law for Board meetings?

Yes [_] Don't Know/ Unsure

Disclosures

1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. |f so,
please indicate the precise nature of your relationship.

[ ] 1/we do not know any such trustees. Yes Fe Teang o CoOWoY Leeve

2. Indicate whether you or your spouse knows any person who is, or has been in the last two years, a school
%nployee. If s0, indicate the precise nature of your relationship.
| / we do not know any such employees. [_] Yes

3. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and



describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

| / we do not know any such persons. [ ] Yes

4, Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

| / we do not anticipate conducting any such business. [_] Yes

5. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

Not applicable because the school does not intend to contact with an education service provider or school
management organization.
] 1/ we do not know any such persons. [ Yes

6. If the school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
Hhe provider. For any interest indicated, provide a detailed description.

N/A. [] |/ we have no such interest. [_] Yes

7. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

!ﬂ/ N/A. [] 1/ we or my family do not anticipate conducting any such business. [ ] Yes

8. Indicate whether you, your spouse or other inmediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the gxtent you have provided this information in response to prior items, you may so indicate.

Does not apply to me, my spouse or family. [] Yes

6. Indicate any potentiallzerrfcal or legal conflicts of interests that would, or are likely to, exist should you serve on
the school's board. None. [] Yes

: Certification
l, Dmf | T Declier , certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and correct in

every respect.

: N \ -
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Signature Date




CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school's fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background

1.

Name of charter school on whose Board of Directors you intend to serve:
Discovery School Inc.

Your full name: Deborah McNish

Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

Describe any of your previous experiences that are relevant to serving on the charter school's board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

| currently serve on the Board of Directors for the Kenneth A. Christmon STEMM Academy, retired from
Earlham College as the Dean of Student Development.

Do you understand the obligations of a charter school's Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

Yes [_] Don't Know/ Unsure

Disclosures

1.

Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

] 1/we do not know any such trustees. [X] Yes

Indicate whether you or your spouse knows any person who is, or has been in the last two years, a school
employee. [f so, indicate the precise nature of your relationship.
D 1/ we do not know any such employees. [ ] Yes



3. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

D 1/ we do not know any such persons. [ ] Yes

4, Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

X 1/ we do not anticipate conducting any such business. [_] Yes

5. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

Not applicable because the school does not intend to contact with an education service provider or school
management organization.
] 1/we do not know any such persons. [] Yes

6. If the school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

N/A. [ 1/ we have no such interest. [ ] Yes

7. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

N/A. [] 1/ we or my family do not anticipate conducting any such business. [_] Yes

8. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to-prior items, you may so indicate.

DX Does not apply to me, my spouse or family. [ ] Yes

6. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school's board. [X] None. [ ] Yes

Certification
|, Deborah McNish certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and

correct in every respe

Ol oA s

ganature Date




- CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the schoo!’s fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
inferview, and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:
Excel Charter School

2. Your full name: Delores Brown Hazzard

3. Brief educational and employment history. (No narrative response is required if resume is attached.)
x Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member,

Current Board member, Galileo Charter School since 2006

Co-Founder, Principal of the Hazzard Institute, 2006 to present — psychoeducational support service providers
for charter schools

Board member, American Diabetes Association South Carolina Affiliate, 1986-1992

Co-Founder, Diabetes Initiative of South Carolina ~ instituted Diabetes Centers of Excellence in 1992 with

$1.2 million grant from State of South Carolina — continues today with a $12 million dollar operating budget

5. Do you understand the obligations of a charter schoof's Board of Directors to comply with !nd;ana s Public
Access laws, including the Open Door Law for Board meetings?

x Yes [] Don't Know/ Unsure

Disclosures

1. Indicate whether you or your spouse knows the other prospective board members for the proposed schoo!. If so,
please indicate the precise nature of your relationship.

£ 1 1/we donot know any such trustees. x Yes, currently serve on same Board of Directors for Galileo
Charter School



2. Indicate whether you or your spouse knows any person who is, or has been in the last two years, a school
employee. If so, indicate the precise nature of your relationship.
x |/ we do not know any such employees. [ ] Yes

3. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school {whether as an individual or as a director, officer, employee or agent of an enfity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or enfity is
transacting or will be transacting with the school.

x 1/ we do not know any such persons. [ | Yes

4. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

[_] I/ we do not anticipate conducting any such business. x Yes We currently serve the Galileo Charter
School as contractor for special education services.

5. if the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. [f the
answer is in the affirmative, please describe any such relationship.

x Not applicable because the school does not intend to contact with an education service provider or school
management organization.
1 1/ we do not know any such persons. [] Yes

6. If the school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

X N/A. [] !/ we have no such interest. [ ] Yes

7. [fthe school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. f so,
indicate the precise nature of the business that is being or will be conducted.

X N/A. [ 1/ we or my family do not anticipate conducting any such business. [ ] Yes

8. Indicate whether you, your spouse or other immediate family members are a director, officer, emp!oyeé, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter schoal. To
the extent you have provided this information in response to prior items, you may so indicate.

x Does not apply to me, my spouse or family. [_] Yes

6. Indicate any potential ethical or legal conflicts of inferests that would, or are likely {o, exist should you serve on
the school's board. X[ None. [] Yes

Certification

ify to the best of my knowledge and ability that the information | am providing to the
a prospeclive board member for Excel Charter School is frue and correct in every

[ ZJ

s
Vati]




CHARTER SCHOOL BOARD MEMBER INFORMATION
{To be completed individually by each proposed hoard member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school's fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter Schoot Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you infend to setve:
Excel Charter School

2. Yourfull name: James D. 'Hap' Hazzard, Jr.

3. Brief educational and employment history. (No narrative response is required if resume is attached )
x Resume is aftached.

4. Describe any of your previous experiences that are relevant to serving on the charter school’s board (including
other board experience, or any experience overseeing stari-up or entrepreneurial ventures). if you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

Current Board member, Galileo Charter School since 2006

Co-Founder and CEQ of the Hazzard Insfitute, 2006 to present — psychoeducational support service providers
for charter schools

Board member, Paramount School of Excellence since July 2012

CCIM trained in commercial real estate development, formally a real estate broker and bank manager

5. Do you understand the obligations of a charter school's Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

x Yes || Don’'t Know/ Unsure

Disclosures

1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

[T 1/ we do not know any such frustees. x Yes, currently serve on same Board of Directors for Galileo
Charter School

2. Indicate whether you or your spouse knows any person who is, or has been in the last two years, a school
employee. If so, indicate the precise nature of your relationship.



x |/ we do not know any such employees. [ | Yes

3. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school {whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or enfity is
transacting or will be transacting with the school.

x 1/ we do not know any such persons. [_] Yes

4, indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. I so, indicate the precise nature of the business that is being or will be conducted.

1 1/ we do not anticipate conducting any such business. x Yes We currently serve the Galileo Charter
School as contractor for special education services.

5. If the school intends fo contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such refationship.

x Not applicable because the school does not intend fo contract with an education service provider or school
management organization.
[} 1/ we do not know any such persons. ] Yes

6. Ifthe school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

X N/A. [7] t/ we have no such interest. [ | Yes

7. Ifthe school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nafure of the business that is being or will be conducted.

X NIA. [ 1/ we or my family do not anicipate conducting any such business. [_] Yes

8. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior fems, you may so indicate.

x Does not apply to me, my spouse or family. [] Yes

6. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school's board. X[_] None. :

Certification

I, James D. ‘Hap’ Hazzard, Jr., certify to the best of my knowledge and ability that the information | am providing o
the Indiana Charter School Board as a prospective board member for Excel Charter School is true and correctin

espect. ,

Date




CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school's fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold; 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:
Excel Center

2. Your full name: Sabrina J. Pennington

3. Brief educational and employment history. (No narrative response is required if resume is attached.)
DX Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school's board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

| have served as a board for Galileo Charter School for 4 years. | currently serve as board president, but | was
originally invited as a parent of a student. In addition to that | serve in my professional capacity as Vice
Chancellor for Student Affairs/Executive Director of Human Resources at lvy Tech Community College. It has
been and continues to be helpful to have some expertise in human resources.

6. Do you understand the obligations of a charter school's Board of Directors to comply with Indiana's Public
Access laws, including the Open Door Law for Board meetings?

Yes [] Don't Know/ Unsure

Disclosures

1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.
1 1/we do not know any such trustees. X Yes

We have served together as board members of Galileo Charter School.




N

Indicate whether you or your spouse knows any person who is, or has been in the last two years, a school
employee. If so, indicate the precise nature of your relationship.
DX 1/ we do not know any such employees. [ ] Yes

3. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

X 1/ we do not know any such persons. [_] Yes

4. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

| / we do not anticipate conducting any such business. [ | Yes

5. Ifthe school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

Not applicable because the school does not intend to contact with an education service provider or school
management organization.
1 1/ we do not know any such persons. [] Yes

6. Ifthe school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

N/A. (] |/ we have no such interest. [ ] Yes

7. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

N/A. [] 1/ we or my family do not anticipate conducting any such business. [ ] Yes

8. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

Does not apply to me, my spouse or family. [ ] Yes

7. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school's board. [X] None. [] Yes

Certification

|, Sabrina Pennington , certify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Excel Center Charter School is true and correct

in every respect. b
e A Io/ - M? ﬁ J-18-/a8

Signature Date




CHARTER SCHOOL BOARD MEMBER INFORMATION
(To be completed individually by each proposed board member for the charter holder)

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member
of a public school, you are responsible for ensuring the quality of the school program, competent stewardship of
public funds, and the school's fulfilment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the Indiana Charter School Board requests that each prospective
board member respond individually to this questionnaire. Where narrative responses are required, brief responses
are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the founding
group behind each school proposal in advance of the applicant interview, in order to be better prepared for the
interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission,
purposes, and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose Board of Directors you intend to serve:

2. Your full name: '5\'\:2_\\%. T Xomn-: Rems ead

3. Brief educational and employment history. (No narrative response is required if resume is attached.)
Resume is attached.

4. Describe any of your previous experiences that are relevant to serving on the charter school's board (including
other board experience, or any experience overseeing start-up or entrepreneurial ventures). If you have not had
previous experience of this nature, explain why you have the capability to be an effective board member.

5. Do you understand the obligations of a charter school's Board of Directors to comply with Indiana’s Public
Access laws, including the Open Door Law for Board meetings?

I;VYes [] Don't Know/ Unsure

Disclosures
1. Indicate whether you or your spouse knows the other prospective board members for the proposed school. If so,
please indicate the precise nature of your relationship.

[J 1/ we do not know any such trustees. T4, Yes Py s&e 45,4 wouks

2. Indicate whether you or your spouse knows any person who is, or has been in the last two years, a school
employee. If so, indicate the precise nature of your relationship.

A Y
[] 1/ we do not know any such employees. IE) Yes LD“\M }n\ e edne

3. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with the charter
school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and



describe the precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

A, 1 / we do not know any such persons. [_] Yes

4. Indicate if you, your spouse or other immediate family members anticipate conducting, or are conducting, any
business with the school. If so, indicate the precise nature of the business that is being or will be conducted.

B 1/ we do not anticipate conducting any such business. [_] Yes

5. If the school intends to contract with an Education Service Provider or management organization, indicate
whether you or your spouse knows any employees, officers, owners, directors or agents of that provider. If the
answer is in the affirmative, please describe any such relationship.

] Not applicable because the school does not intend to contact with an education service provider or school
management organization.
[\ !/ we do not know any such persons. ] Yes

6. If the school contracts with an education service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or management interest
in the provider. For any interest indicated, provide a detailed description.

] N/A. [N 1/ we have no such interest. [_] Yes

7. If the school plans to contract with an Education Service Provider, indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the provider. If so,
indicate the precise nature of the business that is being or will be conducted.

1 N/A. Iﬂ | / we or my family do not anticipate conducting any such business. [ ] Yes

8. Indicate whether you, your spouse or other immediate family members are a director, officer, employee, partner
or member of, or are otherwise associated with, any organization that is partnering with the charter school. To
the extent you have provided this information in response to prior items, you may so indicate.

ELDoes not apply to me, my spouse or family. [_] Yes

6. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should you serve on
the school's board. IS\None. ] Yes

Certification

L de\e I L\ﬁsu-yl-ms\"f"&%rtify to the best of my knowledge and ability that the information | am providing to
the Indiana Charter School Board as a prospective board member for Charter School is true and correct in

e
Signature =4 ate {




Conflicts of Interest

General Policy. It is the policy of Discovery School, Inc. d/bfa Galileo Charter School
(Galileo) and its Board of Directors that Galileo’s directors, officers, and employees carry
out their respective duties in a fashion that avoids actual, potential, or percetved conflicts
of interest. Galileo’s directors, officers, and employees shall have the continuing,
affirmative duty to report any personal ownership, interest, or other relationship that
might affect their ability to exercise impartial, ethical, and business-based judgments in
fulfilling their responsibilities to Galileo. This policy shall be further subject to the
following principles:

a) Directors, officers, and employees of Galileo shall conduct their duties with
respect to potential and actual grantees, contractors, suppliers, agencies, and other
persons transacting or seeking to transact business with Galileo in a completely
impartial manner, without favor or preference based upon any consideration other
than the best interests of Galileo.

b) Directors, officers, and employees of Galileo shall not seek or accept for
themselves or any of their relatives (including spouses, ancestors, and
descendants, whether by whole or half blood), from any person or business entity
that transacts or seeks to transact business with Galileo, any gifts, entertainment,
or other favors relating to their positions with Galileo that exceed common
courtesies consistent with ethical and accepted business practices.

¢) - If a director or a director’s relative, directly or indirectly owns a significant
financial-interest in, or is employed by, any business entity that transacts or seeks
to transact business with Galileo, the director shall disclose that interest or
position and shall refrain from voting on any issue pertaining to the transaction.

d) Officers and employees of Galileo shall not conduct business on behalf of Galileo
with a relative or a business entity in which the officer, employee, or his or her
relative owns a significant financial interest or by which such officer, employee,
or relative is employed, except where such dealings have been disclosed to, and
specifically approved and authorized by, the Board of Directors of Galileo.

e) The Board of Directors may require Galileo’s directors, officers, or employees to
complete annually (or as otherwise scheduled by the Board) a disclosure
statement regarding any actual or potential conflict of inferest described in this
policy. The disclosure statement shall be in such form as may be prescribed by
the Board and may include information regarding a person’s participation as a
director, trustee, officer, or employee of any other nonprofit organization. The
Board of Directors shall be responsible for oversight of all disclosures or failures
to disclose and for taking appropriate action in the case of any actual or potential
conflict of interest transaction.

Effect of Conflict Provisions. The failure of Galileo, its Board of Directors, or any or all
of its directors, officers, or employees to comply with the conflict of interest provisions
of this policy shall not invalidate, cancel, void, or make voidable any contract,
relationship, action, transaction, debt, commitment, or obligation of Galileo that
otherwise is valid and enforceable under applicable law.




Memorandum of Understanding
Discovery Schools Inc. and Goodwill Industries of Central Indiana, Inc,

This Memorandum of Understanding (MOU) is entered Into by and between Discovery Schools Inc, and Goodwill
Industries of Central Indiana, Inc. (“Goodwill”). The purpose of this agreement Is to establish a framework of
collaboration, as well as articulate specific roles and responsibilities in support of the partnership in the
development of a plan to establish an Excel Center in Richmond, Indiana. The hope Is that adults who have
dropped out of school in Richmond will be able to enroll in the school.

Discovery Schools agrees to partner with GEI to implement an Excel Center school and become a member of the
‘Excel Center Network. As a school operator, Discovery will use the basic educational philosophy of the Excel
Center model, including its design principles (included as Exhibit A).

Goodwill will provide Discovery Schaols with services and resources to assist the school’s operatlons. These
services are provided for Discovery Schools to use and implement its educational program. Discovery Schools
will be responsible for all school management, operations, and accountability. As a participant In the Network,
Discovery Schools will pay $50,000 in start-up fees prior to school opening, and 2% of the school’s ADM funding
in each school year. Details on these items listed below are included in detail in Exhibit B.

[ ]

Curriculum and Educational Philosophy

Professional Development

Web-based portal and data management systems

Technical assistance in school start-up and performance management
Marketing and PR assistance for the Excel Center model

This agreement will be in force during the charter application process. This agreement will be superseded by an
agreement to be signed after receiving approval for the charter. During the application process, both parties

agree to the following:

Goodwill will provide substantial support writing the application in the form of written application
sections related to the educational philosophy, curriculum, coaching, and other key sections. Although
these are provided by Goodwill, Discovery Schools remains responsible for the Information written in its
application and for responding to authorizer questions.

Discovery Schools agrees to outline its governance philosophy and how it will manage the Excel Center,
in addition, Discovery Schools will conduct community outreach to collect support fof the school from

stakeholders and potential students.

Scott Bess
Chief Operating Officer Chief Acade
Goodwlill Education Initiatives, Inc. Discovery Schools, Inc.



Exhibit A

The Excel Center
Key Design Principles

The Excel Center model is based on five key design principles. Every aspect of the school’s philosophy,

focus and structure are built around these principles.

1. Prepare students for what comes next after they have completed their high school education.

The Excel Center is successful when its students are prepared for their next step beyond high school,
whether in postsecondary education or entering a career with a valuable skills certification. A
diploma in and of itself has little value if students do not have the basic skills they need in their next
stage of life.

Address the out-of-school barriers that may keep students from making academic progress.

Adult students balance schoolwork with life responsibilities, including taking care of family
members, working and managing personal and family crises. Each of these areas may slow down a
student’s academic progress or cause the student to leave school. The Excel Center addresses these
life challenges proactively and holistically so that students remain engaged in their education while
managing these other aspects of their life.

Equip students to progress as quickly as possible to their goals.

Adults struggle to remain in school when it takes a long time to graduate, because the longer it
takes, the more life and its responsibilities can impede their success. The Excel Center must be
structured to allow students to make progress as quickly as possible, earning credits in shorter
timeframes and receiving consistent reinforcement that they are making progress.

Adjust the school’s instructional design for the unique needs of each student.

Every student has a unique path through the Excel Center, because each requires different levels of
remediation, credits, and supports for life barriers and obligations. Based on these factors, the Excel
Center must build the best pathway for each student’s progress, notwithstanding what may be
convenient for staff or administration.

Remember that each student bears the primary responsibility for his/her educational success.

Adults in the Excel Center have made a decision to return to school, and the environment of the
school is based around that key commitment. Although the Excel Center can provide an array of
supports and structures to assist a student to meet his/her educational goals, success ultimately
depends on each individual’s personal commitment, persistence and dedication.



Exhibit B

Excel Center Network Licensing Arrangement
Overview

This offer of support services is intended to help Excel Center Network affiliates establish a high-quality
adult education platform in each new school and quickly achieve successful operations of a new charter
school start-up. These resources will provide targeted supports in the most critical areas of new school
development, enabling local leaders to build on a successful starting platform and benefit from the
guidance of experienced leadership in the Excel Center model. This model offers services in five key
areas:

e Curriculum and Educational Philosophy

e Professional Development

*  Web-based portal and data management systems

e Technical assistance in school start-up and performance management
e Marketing and PR from a national perspective

After a start-up fee of $50,000, licensing fees amount to 2% of the basic education program funds that
the charter school receives. The initial term agreement lasts for five years, allowing for ample support
for school startup and maturation, so that by year five the school is operating smoothly. The
partnership would be renewable on an annual basis after this initial five-year agreement.

Services offered
Licensing with the Excel Center Network includes the following key areas:

e  Curriculum and Educational Platform
0 Access to Common Core-aligned curriculum maps, lesson and unit plans used in Excel Center
locations in Indianapolis. Other curriculum plans will be added from each new location,
giving teachers and instructors varied materials from other contexts.
0 Curricular maps show innovative ways to blend coursework to maximize credit attainment
in shortened time periods. Examples include:
=  American Studies — English, US History, Government, Fine Arts
=  Financial Foundations — Personal Finance, Economics, Business Math
0 Each curricular map also includes lesson plans for each topic, giving instructors templates
and points from which each teacher can build more content. In addition, each course
includes final examinations that ask questions that are aligned to Common Core standards.
0 Note: Each location would be responsible for ensuring that courses are aligned to state
standards. These curricular maps are Common Core-aligned, which helps in ensuring
portability across states that have adopted (or will soon adopt) Common Core State
Standards.



(0]

New courses will be developed on an ongoing basis. Courses will be added that blend
different subject areas, giving administrators and instructors more “puzzle pieces” that fit
students’ credit needs and diploma requirements.

* Professional development

(0]

(0]

(0]

Webinars — Webinars coordinated by GEI’s Chief Academic Officer will help teachers, school
leaders and managers develop more supports and strategies to improve school
performance. Webinars will allow for ongoing professional development, communication
across the network, and development of new strategies to meet students’ needs.
Professional Development will focus on:
= Curriculum design and planning
=  Promoting retention of students
= Career planning and workforce preparation
Additional webinars will be conducted by instructors and staff. These sessions will present
and discuss best practices for educating adults, addressing topics like asking higher order
guestions, incorporating project work into classes, and techniques for supporting student
motivation.
Annual conference
= Staff from Excel Centers in Indiana and in other states will attend an annual
conference held in July of each year. This conference provides a one-week intensive
focus on professional development, skill development, and best-practices within the
Excel Center model.
= Travel costs will still be paid by each school, but all registration fees will be covered
for in-network schools and their staff.

e |T Infrastructure

(0]

(0]

Excel Center schools will give local staff access to an online portal and data management
system that facilitates information sharing, allowing teachers and staff to have easy access
to educational resources, communicate among each other, and to monitor student
performance data
There are two main elements to the IT platform: the Learning Management System (LMS)
and the Data Warehouse and Analytics system
= LMS —the Learning Management System provides a framework that can guide
teacher-student interactions. This online portal coordinates student schedules and
is the platform that students and teachers will use to organize their work
e Teachers and students will have personalized student & class schedules
e Materials and lessons will be shared online, giving students an online
repository of their work and assignments
e Tests and quizzes can also be taken and recorded online
* Internal e-mail system gives students and teachers a closed communication
system that helps them interact when outside of the classroom
e Teachers gain access to curricular resources, lesson plans, unit plans, exams
and other teaching aids



= Data Warehouse the Excel Center Data Warehouse provides a streamlined platform
that gives school leaders and managers deeper insight into the school’s
performance and key data indicators

e Streamlined reporting — staff can create their own reports to analyze
student performance in grades, retention, and other factors. End-users can
build their own reports and analyze data in ways they see useful.

*  Metrics and outcome data — the system also collects key demographic and
outcomes information that is useful in presenting the impact that the Excel
Center is creating in the community

e Comparison to other Excel Centers — data access will also be comparable
across the network. Anonymized student data can then be used to
benchmark with other locations to identify best practices. This data can
look at raw performance (of the entire school), in addition to looking at
performance among student ability levels, demographics, life barriers, and
other factors.

* Note: this system is not a replacement for the student management system
that records critical student administrative data (attendance, transcripts,
etc.). That system should be selected based upon local state reporting
needs, preferably choosing the system that is most widely used in each
state (to minimize transference errors when performing state reports). The
data warehouse will automatically pull information from that system to
populate its data.

Technical Assistance in start-up and performance management

(0]

During the first few years of start-up, staff from GEI will assist school leaders in designing
effective start-up plans and developing high-performing operations in a number of key
areas.

Curriculum and instruction — GEI’s Chief Academic Officer will assist the School Leader in
designing a curricular approach that is aligned to the local state standards. Will work with
the leader to determine the appropriateness of the curriculum to the state educational
landscape, will lend assistance in aligning curriculum to state standards, and will ensure that
the leader has sufficient resources to make sure teachers are teaching content
appropriately.

College and Career Readiness and Career Pathways — GEI’s college and career readiness
director will assist the School Leader and any CCR staff in designing an effective program to
align college and career readiness goals into the school’s design. This consultation will help
establish partnerships with industry and college partners, and also to develop strategies for
integrating college and career readiness into the everyday curriculum and approach of the
school.

Public policy and school management — Assistance in learning best-practices of school
management, public policy strategies and processes to be aware of when working with
school partners.



0 Board development — Consultation from Indianapolis leadership on best practices for board
governance, including monitoring performance, building skill-sets and competencies into
the board, and creating public policy strategies.

0 Other areas as needed

e Marketing / PR in national network

0 Use of the Excel Center name and branding

0 Usage of national-level marketing materials and Web presence

0 Assistance in defending results and interpreting program data to local stakeholders

Pricing

This agreement will last for five years (i.e. the length of the charter agreement). After five years, the
ongoing partnership may be renewed on an annual basis, subject to the agreement of both parties. At
no time will this agreement extend beyond the length of the charter term. Terms include:

* A start-up payment totaling $50,000: one payment of $25,000 within 30 days of signing the
contract, and another $25,000 within 30 days of the school’s opening.
* An annual payment of 2% of ADM revenue each academic year.



Attachment 9

Discovery School, Inc. has not developed a busipkssfor this attachment. Please refer to theatiae
for more information regarding Discovery Schoolfewgth plans.



Attachment 10 - Organizational Charts

Discovery School Inc. year 1 Network

Discovery School
Inc. Board

Chief Academic
Officer Business Manager &
Treasurer
Administrative

Assistant

I

Community Outreach|
Registrar Director
| 1
KAC STEMM Director, SPED
(formerly Galileo)

The Excel Center

The above chart indicates the leadership struetndeorganizational chart of Discovery School,
Inc.

Discovery School has a Board of Directors compagedmaximum of nine persons. The chief
academic officer and the business manager reptietboard.

Support infrastructure within Goodwill Educationtiatives will share responsibilities for the
Excel Center and for STEMM Academy. This structaliews staff who have been successful
within the STEMM Academy to use their experiencéwiixcel Centers students as well. The
Excel Center will also benefit from the workingagbnships STEMM have created in the
community; students enrolled during the Excel Cesarlier years will benefit from the
expertise and relationships the college counseiiaff has created with local colleges and other
post-secondary institutions.

The chief academic officer will coordinate the telaships between these support functions and
the directors of both STEMM Academy and The Excehi@r.



Student support and engagement services shareatfgdhools will include:
» Student recruitment and community outreach
» Student administration
» Special education services
* Business maangement

Year 1 School-Level Organizational Chart

Chief Academic Officer

School Director,
The Excel Center [

Richmond, IN

— Advisory Group

College and Career
Readiness
Specialist

Lead Teacher

Special Education

Lead Teacher Specialist

Teachers (3)

Resource Staff

Teachers (2)

Drop-In Center Coaches (4)

Note: The Excel Center is fully staffed and ope@itat full capacity within Year 1. Therefore,
there is no difference between the organizatiohaftdn Year 1 and the school at full capacity.

The site director reports to the chief academieff The director will provide hands-on
leadership in the directing, planning, managingl emordinating the educational goals and vision
of the school. Ensures that instructors and scbwoiculum are applied according to the
principles of the Excel Center and that school éetimg the desired outcomes.

» Develops strategies, goals and objectives for¢hed and manages the implementation of
these objectives

» Participates in the development of overall educatictrategies

» Assists instructors in setting priorities, facility meetings and developing their leadership

skills

* Provides leadership in the development of new pastiips and/or methodologies in
response to the changing needs concerning studesitsesults and/or Indiana Academic

Standards

* Represents the school, as appropriate, in commplatning and policy-making activities.



The director also is responsible for managing te-governing advisory group in Richmond.
These advisory groups will meet six times each yeaach site location and will be a means by
which the Excel Center will communicate with indiuals in the community.

The advisory group will be responsible for provglinput to the school on what local factors are
at play in the local environment, including majeoromic changes or shocks, changes in the
political environment, and any major news that wicaffect the performance and/or long-term
success of the Excel Center location. Moreoverisady groups will provide a community

voice to schools. Any communications the advisargrd has to the greater organization will go
through the Excel Center channels until they reéhetDiscovery School board.

Lead Teachers are the masters of curricular coimezdch school. Lead teachers are
responsible for coordinating the support functiohthe school. These lead teachers establish
the educational foundation in each school and ttrecefforts of teachers in other events. In
addition, they direct the academic efforts of otieachers who teach similar subjects.



Attachment 11 - Course Scope and Sequence
Core 40 Planning Guide

\ Algebra | A/ Algebra | B/ Financial Geometr
BSD: Math* Algebra Algebra Foundations y

Enrichment Enrichment

Algebra Il

. or Online Geom 2
or Online Econ

*TABE TABE *ECA s ~con

eBuisness Matht t *COMPASS
\ BSD: Reading* \ Film Lit American

e Personal Financial
/ Studies A
| 4

Responsiblity*

Writin i
L Online World \\ American \

Foundations / Studies B

History / /
COMM 111 or Online US Hist. B

e Film Lit. . " *Eng 11B
*TABE X " *Eng 11A e Expository Writing
o Creative Writing eEng 12A « Composition *Eng ]:ZB
® TABE o US History A *US Hist B

o US Government

*ECA & COMPASS

e Comp. Apps.t

*ECA

\Online Science (1\
cr), Health, or PE/

\ Basic Skills*

\ Online Science (1 N\
cr), Health, or PE/

Preparing for College \ Career \
& Careerst Pathway or
(begins with iExcel .
/ orientation) Dual Credit / /
eKuder * COMPASS

¢ ACCUPLACER
e Certification Exam

Chemistry or
Physics

*ECA




Course Overviews and Sequences Follow.

Mathematics:
Math Lab

Course Overview: Mathematics Lab provides students with individualized instruction designed
to support success in gaining the skills necessary to complete mathematics coursework aligned
with the Common Core State Standards. Designed for students in need of significant
remediation, Math Lab courses teach basic academic math concepts through digital content and
direct instruction.

Scope and Sequence: Remediation

Core 40 Credits: 2 General Elective credits

Pre-Algebra

Course Overview: An introduction to the skills needed to be successful in algebraic
environments.

Core 40 Credits: 2 General Elective credits

Scope and sequence:

Algebra I

Course Overview: The fundamental purpose of this course is to formalize and extend the
mathematics that students learned in the middle grades. The critical areas, called units, deepen
and extend understanding of linear and exponential relationships by contrasting them with each
other and by applying linear models to data that exhibit a linear trend, and students engage in
methods for analyzing, solving, and using quadratic functions.

Core 40 Credits: Algebra I (2 Credits)

Scope and sequence: Relationships between Quantities and Reasoning with Equations; Linear
and Exponential Relationships; Descriptive Statistics; Expressions and Equations; Quadratic
Functions and Modeling

Geometry

Course Overview: Students explore more complex geometric situations and deepen their
explanations of geometric relationships, moving towards formal mathematical arguments. The
Mathematical Practice Standards apply throughout each course and, together with the content
standards, prescribe that students experience mathematics as a coherent, useful, and logical
subject that makes use of their ability to make sense of problem situations. The critical areas,
organized into six units below.

Core 40 Credits: Geometry (2 Credits)



Scope and sequence: Congruence, Proof, and Constructions; Similarity, Proof, and
Trigonometry; Extending to Three Dimensions; Connecting Algebra and Geometry through
Coordinates; Circles With and Without Coordinates; Applications of Probability

Algebra I1

Course Overview: Algebra Il is a course that extends the content of Algebra I and provides
further development of the concept of a function.

Core 40 Credits: Algebra II (2 Credits)

Scope and sequence: Topics include: (1) relations, functions, equations and inequalities; (2)
systems; (3) quadratics, (4) polynomials and complex numbers; (4) algebraic fractions & rational
functions; (5) logarithmic and exponential functions; and (6) trigonometric functions &
identities.

Financial Foundations:

Course Overview: An integrated course which brings related content together in real world
application from Economics, Personal Financial Responsibility, and Business Math. Economics
examines the allocation of resources and their uses for satisfying human needs and wants. The
course analyzes economic reasoning used by consumers, producers, savers, investors, workers,
voters, and government in making decisions. Personal Financial Responsibility addresses the
identification and management of personal financial resources to meet the financial needs and
wants of individuals and families, considering a broad range of economic, social, cultural,
technological, environmental, and maintenance factors. Business Math includes mathematical
operations related to accounting, banking and finance, marketing, and management.

Core 40 Credits: Economics (1 credit); Business Math (2 Credits); Personal Financial
Responsibility (1 Credit)

Scope and sequence: Defining Economics and Economic Reasoning; Money, Banking, and
Financial Services; Principles of Supply and Demand; The Market and Your Role as a
Consumer; The Role of Government; Measuring a Nation’s Economy; Fiscal and Monetary
Policy; The Role of Domestic and International Trade

English and Social Studies

Language Arts Lab

Course Overview: Designed for students in need of significant remediation, Language Arts Lab
provides students with individualized or small group instruction designed to develop skills
needed for success in completing language arts course work aligned with the Common Core
State Standards for English/Language Arts through computer-adaptive digital interventions and
direct instruction.

Scope and Sequence: Remediation

Core 40 Credits: 2 General Elective credits



Film Literature / Creative Writing

Course Overview: Film Literature, a course based the Common Core State Standards for
English Language Arts, is a study of how literature is adapted for film or media and includes role
playing as film directors for selected screen scenes. Students read about the history of film, the
reflection or influence of film on the culture, and issues of interpretation, production and
adaptation. Students examine the visual interpretation of literary techniques and auditory
language in film and the limitations or special capacities of film versus text to present a literary
work. Students analyze how films portray the human condition and the roles of men and women
and the various ethnic or cultural minorities in the past and present. CREATIVE WRITING
PROJECT: Students write selections from the following projects: a short story, a narrative or
epic poem, a persuasive speech or letter, a film review, a script or short play, which demonstrate
knowledge, application, and writing progress in the Creative Writing course content.

Core 40 Credits: Film Literature (1 Credit); Creative Writing (1 Credit)

Scope and Sequence: History of film; influence of film on the culture; issues of interpretation,
production and adaptation; visual interpretation of literary techniques and auditory language in
film and the limitations or special capacities of film versus text to present a literary work; films’
portrayal of the human condition; the roles of men and women and the various ethnic or cultural
minorities in the past and present.

Writing Foundations

Course Overview: Composition includes writing strategies of narration, description, exposition,
and persuasion. Students read classic and contemporary literature or articles and use appropriate
works as models for writing. Expository Writing includes a study and application of the various
types of informational writing intended for a variety of different audiences based on the Common
Core State Standards for English Language Arts. Grammar includes application of the
conventions of oral and written expression that include syntax, usage, punctuation, and spelling.

Core 40 Credits: Composition (1 credit); Expository Writing (1 credit); Grammar (1 credit)

Scope and Sequence: Writing process; command of vocabulary, English language
conventions, research and organizational skills; awareness of the audience, the purpose for
writing, and style; fictional narratives; reflective compositions; academic essays; responses to
literature; expository strategies of classification, illustration by example, definition, comparison
and contrast, process analysis, cause and effect, definitions; grammatical terminology; grammar
in the context of reading and writing

American Studies A

Course Overview: American Studies students are expected to identify and review significant
events, persons, and movements in the early development of the nation. The course then gives
major emphasis to the interaction of key events, people, and political, economic, social, and
cultural influences in national developments from the late nineteenth century through the present.
Students are expected to trace and analyze chronological periods and examine the significant
themes and concepts in U.S. History. They will develop historical thinking and research skills
and use primary and secondary sources as well as literature to explore topical issues and to



understand the cause for changes in the nation over time. They will also complete a variety of
writing assignments, including narrative, argumentative and expository.

Core 40 Credits: US History A (1 Credit); English 11 (2 Credits); Computer Applications (1
Credit)

Scope and Sequence: Early Foundations of Government; Industrialization and Immigration;
Imperialism; Progressives; Graphic Novel Final Project

American Studies B

Course Overview: American Studies students are expected to identify and review significant
events, persons, and movements in the early development of the nation. The course then gives
major emphasis to the interaction of key events, people, and political, economic, social, and
cultural influences in national developments from the late nineteenth century through the present.
Students are expected to trace and analyze chronological periods and examine the significant
themes and concepts in U.S. History. They will develop historical thinking and research skills
and use primary and secondary sources as well as literature to explore topical issues and to
understand the cause for changes in the nation over time. They will also complete a variety of
writing assignments, including narrative, argumentative and expository.

Core 40 Credits: US History B (1 Credit); English 12 (2 Credits); Business (1 Credit) Computer
Applications (1 Credit); Fine Arts Connection (1 Credit)

Scope and Sequence: 1920s and 1930s; World Tensions; Civil Rights; Research Project and
Present Day

Science

Integrated Chemistry - Physics

Course Overview: Integrated Chemistry and Physics is an introductory course in which
students explore both the fundamental principles in chemistry and physics. Students enrolled
in this course examine the structure and properties of matter, chemical reactions, forces, motion
and the interactions between energy and matter.

Core 40 Credits: Integrated Chemistry-Physics (2 credits)

Scope and Sequence: Motion and Energy of Macroscopic Objects; Mechanical Energy and
Propagation of Energy by Waves; Properties of Matter: Macrosopic as a Model for Microscopic;
Energy Transport; Chemical Energy, Reactions, and Bonding; Electrical Energy Propagation and
Magnetism; Nuclear Energy; Society (Energy production, environment, economics)

Anatomy and Physiology

Course Overview: Anatomy & Physiology is a course in which students investigate concepts
related to the health sciences. Through instruction, including laboratory activities, students
apply concepts associated with human anatomy and physiology. Studies will include the process
of homeostasis and the essentials of human function at the level of genes, cells, tissues, and
organ systems. Students are to understand the structure, organization, and function of the



various components of the healthy human body in order to apply this knowledge in all health-
related fields.

Core 40 Credits: Anatomy and Physiology (2 Credits)

Scope and Sequence: Levels of Organization in the Human Body: Cellular; Tissue and Organs;
Movement and Support in the Human Body: The Integumentary System; The Skeletal System;
The Muscular System; Integration and Coordination in the Human Body: The Nervous System,;
Somatic and Special Senses; The Endocrine System; Transport in the Human Body: The Blood;
The Cardiovascular System; The Lymphatic System and Immune Mechanisms; Absorption and
Excretion in the Human Body: The Digestive System; The Respiratory System; The Urinary
System; Life Cycle in the Human Body: The Reproductive System

Physics

Course Overview: Students recognize the nature and scope of physics, including its
relationship to other sciences and its ability to describe the natural world. Students learn how
physics describes the natural world, using quantities such as velocity, acceleration, force, energy,
momentum, and charge. Through experimentation and analysis, students develop skills that
enable them to understand the physical environment. They learn to make predictions about
natural phenomena by using physical laws to calculate or estimate these quantities. Students
learn that this description of nature can be applied to diverse phenomena at scales ranging from
the subatomic to the structure of the universe and include everyday events. Students learn how
the ideas they study in physics can be used in concert with the ideas of the other sciences. They
also learn how physics can help to promote new technologies. Students will be able to
communicate what they have learned orally, mathematically, using diagrams, and in writing.

Core 40 Credits: Physics (2 Credits)

Scope and Sequence: Motion and Forces; Energy and Momentum; Temperature and Thermal
Energy Transfer; Electricity and Magnetism; Vibrations, Waves; Light and Optics; Modern
Physics

Chemistry

Course Overview: Chemistry requires students to compare, contrast, and synthesize useful
models of the structure and properties of matter and the mechanisms of its interactions.
Instruction focuses on developing student understanding that scientific knowledge is gained from
observation of natural phenomena and experimentation by designing and conducting
investigations guided by theory and by evaluating and communicating the results of those
investigations according to accepted procedures.

Core 40 Credits: Chemistry (2 Credits)

Scope and Sequence: Properties and States of Matter; Atomic Structure and the Periodic Table;
Bonding and Molecular Structure; Reactions and Stoichiometry; Behavior of Gases;
Thermochemistry; Solutions; Acids and Bases; Organic Chemistry and Biochemistry



Science Research

Course Overview: Science Research is a course that provides students with unique
opportunities for independent, in-depth study of one or more specific scientific problems.

Core 40 Credits: Science Research (2 credits)

Scope and Sequence: Laboratory procedures used in a given educational, research, or industrial
setting or a variety of such settings; end-of-course project, such as a scientific research paper and
presentation of findings.

Other Courses—Directed Electives

Career Technical Education (CTE)

Medical Terminology

Business Math

Computer Applications

Personal Financial Responsibility
Advanced CTE, College Credit

CTE Certifications awarded in the Excel Center include:
o Logistics Readiness

o Patient Access

o EMT

o CNA

o IT Networking

Family and Consumer Science

Child Development and Parenting
Fine Arts

Piano and Electronic Keyboarding
Electronic Music

College Credit

Credit Recovery Courses

The following courses are also available via online credit recovery:

o English 9 o English 10



O O O O O O O

Algebra I

Geometry

World History
Health and Wellness
PE1

PE II

General Electives



Attachment 12 — Learning Standards for Excel CenteGraduation

Students who graduate the Excel Center are expextamplete the following four courses:

Contents

AMETICAN StUIES A BNU.Bi.......oiieee ettt n et neen 1
American Studies A CoUISe MapPPiNG.......cccecvererieierereeteseseeeeseee e sreeaesresreessessesreesessesseessessens 1
American Studies B COUIrsSe MapPiNg........ccccvereiieeereseeeesteseseesseesresseessessestessessessesssessessssssessenns 3

FINanCial FOUNALIONS.........c.ooiiiiiiieiece bbbt et 6

AlGEDIa 11 STANUAITUS. ... e ettt bbbt b e ae e se s ne e 11

ChEMISIIY STANGAITS.....c.coiieirieteeee ettt b et bt b et e e e st b e anen 11

Standards for these courses are included belowcao@itses are aligned to Indiana Academic
Standards and English and Math courses are combiitecdCommon Core.

Because they are combinations of multiple countbesstandards for American Studies A and B
and Financial Foundations are listed on a lessoeledgon basis to demonstrate the combinations
of courses in the Excel Center model. Studentgweakiated on their mastery of the standards
listed in each course.

American Studies A and B

American Studies A Course Mapping

Content E/LA 11-12 us

Forms of Gov't ECA Style RI 1-10 W1i,2,4,56,10]1.1,12
Day 1 | Prompt SL1,2 L1-6

US Revolution ThomasRI 1-10 W1, 29 1.1,1.2
Day 2 | Paine Dec. of Independ.SL 1, 2 L1-6

Federalist Papers 1984 RL1,4,5,10 RI 110 11,12
Day 3 W1,2,9 SL1,2

L1-6

Legislative Branch RI 10 W1, 2,9
Day 4 SL1,2 L1-6

Executive Branch Electoral | Rl 1-10 W1, 29
Day 5 | College SL1,2 L1-6
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Judicial Branch WestborpRI 1-10 W1, 2,9 1.1,1.2
Day 6 Article Court Cases SL1,2 L 1-6
Thematic Essay Push vs. Pulll RL 1, 4,5, 6, 7, 10 RI110 2.1,2.2,
Day 7 New Colossus W1, 2 456,10 SL1,2 2.3
L1-6
Chinese Exclusion Act RI 1-10 W1, 2,4,5,6,10| 2.1, 2.2,
Day 8 ECA Style Essay SL1,2 L1-6 2.3,3.7
Content E/LA us
Irish Immigrants How to Rl 1-10 W1, 24,5,6,10| 2.1, 2.2,
write intros and conclusions SL1,2 L 1-6 2.3,3.7
Rural vs Urban Poetry (Whitman RL 1, 4, 5, 6, 9, 10 RI106
and Sandberg) Wi, 2,9 SL1,2
L1-6
Social Darwinism RI 1-10 W1, 2,9 2.4, 2.5, 3.7
SL1,2 L 1-6
Industrial Revolution DBQ RI 1-10 All of 2
W1, 2, 48,10 SL1,2
L1-6
Finish DBQ Essay Robber| RI 1-10 W1, 284410 24,25, 3.7
Barons Captains of SL1,2 L 1-6
Industry
Manifest Destiny Westward RI 1-10 W1, 29 2.6
Expansion SL1,2 L1-6
Spanish American War RI 1-10 W1, 2,9 2.6, 3.6
Yellow Journalism SL1,2 L 1-6
White Mans Burden Things Fall RL 1-10 (except 8) RI7
Apart St. Crisipin's Day W1, 2,9 SL3-
L 1-6
Content E/LA us
Mexican American War RI 1-10 W1, 29 3.1,3.2,3.6
Day 17 | Battle of the Alamo SL1,2 L 1-6
14 Points Treaty pRI 1-10 W1, 29 3.3,34, 35
Day 18| Vversailles SL1,2 L1-6
The impact of imperialismon | RL 1, 4,5,6,9, 10 RI 7
Day 19| American music W1, 29 SL1,2
L 1-6
Progressive DBQ (end with RI 1-10 W1, 2810 3.8
Day 20| essay) SL1,2 L 1-6
Jacob Riis Upton | RI 1-10 Wi, 2,9 3.8
Day 21| Sinclair SL1,2 L1-6
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Triange Shirtwaist Factory RL1,4,5,6,9,10 RI1-10 W1, 2, |38
Day 22| Fire 9 SL1,2 L 1-6
Discuss other famous RI 1-10 W1, 2,9 SL1, 3.8
Day 23| Progressives 2 L1-6
TABE Re-test
Day 24
Content E/LA us
Review for Final Exam
Final Exam pt. 1 (multiple RL 1-10 RI 1-10 w1
choice and ECA essay) 2,4,5,6,10 SL1,2 L1-6
Final Exam pt. 2 (DBQ) Rl 1-10 W1, 2,4-8,10 SL 1,
2 L1-6
Intro Graphic Novel Project RL 1-10 (except 8)W 1, 3-10 LG-
Plan Graphic Novels W1, 3-10 L1-6
Work on Graphic Novel W 1, 3-10 L1-6
Work on Graphic Novel W1, 3-10 L1-6
Finish Graphic Novel W 1, 3-10 SL1, 2, 4-6 LE-
American Studies B Course Mapping
Content E/LA us CompApp
Flapper Culture St| RI 1-10 11,12 2.1-5
Dav 1 Valentine's Mass W1, 245,610 4.1-2
y SL1,2
L 1-6
Age of Excess RL 1-10 (except 8) | 1.1, 1.2 2.1-5
Great Gatsby RI'7 4.1-2
Day 2 | HarlemRenaissance W1, 2,9
SL1,2
L 1-6
DBQ Great Depress. RI10 11,12 2.1-5
Day 3 W1, 2,48, 10 4.1-2
SL1,2
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L1-6
Introductions Rl 1-10 2.1-5
Day 4 Conclusions W1, 2,48, 10 4.1-2
Finish DBQ Essay SL1,2
L1-6
Depression RI 10 2.1-5
W1,2,9 4.1-2
DEY & SL1,2
L1-6
Harvest Gypsies RI1-10 11,12 1.1-10 2.1-
Dust Bowl Prezi W1, 2,9 5 3.1-
Day 6 SL 1,2, 46 7,2-7,515
L1-6 4.1-2
5.1-4
6.1-3
Content E/LA us CompApp
Pearl Harbor Rl 1-10 2.1,2.2,2.3 2.1-5
Japanese Relocate W1, 2,9 4.1-2
SL1,2
L1-6
Soldiers Experience Rl 1-10 2.1,2.2,2.3,3.72.1-5
Life on Home Front W1, 2,4,5,6,10 4.1-2
ECA Prompt SL1,2
L1-6
Terrible Things RL 1-10 (except 8) | 2.1, 2.2, 2.3, 3.7 1.1-10 2.1-
Holocaust Victims RI 1-10 5 3.1-
Night W1, 2,9 7,2-7,515
SL 1,2, 46 4.1-2
L 1-6 5.1-4
6.1-3
Holocaust RL 1-10 (except8) RI7 21,2.2,2.3 1.1:0
Poetry W1, 2,9 SL 1, 2, 2.156
WWII 4-6 L1-6 3.1-7, 2-7, 515
Propaganda 412
5.14
6.1-3
Iron Curtain RI 1-10 W1, 2, 2.15
Truman 9 SL1,?2 4.1-2
Doctrine L1-6
Marshall Plan
McCarthyism | RL 1-10 (except8) RI7 24,25, 3.7 2.5
TheCrucible |W1,2,9 SL1, 2, 4.1-2
4-6 L 1-6
Platt RI 1-10 W 1, 2, All of 2 2.15
Amendment | 4,5, 6, 10 SL1,2 4.1-2
Bay of Pigs L 1-6
Cuban Missle
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Crisis

Evaluate RI11-10 W1,2,24, 22,37 1.1:0
Kenedy's 9 SL1, 26 2.15
Decision -- L1-6 3.1-7, 2-7, 515
Poster 412
5.14
6.1-3
Content E/LA us CompApp
Intro Vietnam | RL 1-10 (except8) RI7 2.6 2.15
Day | Things They Wi, 29 SL1, 4 4.1-2
15 | Carried L1-6
Protest Songs
Day Transatlantic | Rl 1-10 W1, 226,36 2.15
16 Slav_e Trade |9 SL1,2 4.1-2
Equiano L 1-6
Reconstruction RI 1-10 W1, 2, 2.15
Day | Era Black |9 SL1,2 4.1-2
17 | Codes L1-6
Sharecropping
Day Emmett Till RI 1-10 wi3a, | 3.1,3.2,3.6 2.5
18 4,5,6,10 SL1,2 4.1-2
L1-6
Day ToKill a RL 1-10 (except8) RI7 2.15
19 Mockingbird |W1,2,9 SL 1, 2, 4.1-2
4-6 L1-6
Various Civil | Rl 1-10 W1, 2,33, 34,35 1.10
Rights Groups| 9 SL1, 26 2.15
Day | -- SAS L1-6 3.1-7, 2-7, 515
20 | Pics from 4,12
CRM 5.14
6.1-3
Letter froma | RI1-10 W1, 2, 3.8 2.15
Day Birmingham 9 SL1,2,3 4.1-2
21 Jail "| L1-6
Have a
Dream"
Literacy Test | RI 1-10 W1, 238 2.15
Day Other 4,5,6,10 SL1,2 4.1-2
22 Minorities L1-6
Brown v
Board
Content E/LA us CompApp
Nixon - RI11-10 W1, 2, 2.15
Present 9 SL1,2 4.1-2
L1-6
Review for
Exam
FINAL RL 1-10 RI 10 2.156
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EXAM! W1, 2,48, 10
L1-6

SL1,2

4.12
7.1-3

Intro research| W 1, 2, 4-10

1o
2.15
3.1-7, 2-7, 515
412
5.14
6.1-3

Begin W1, 2,4-10
researching

1.10
2.15
3.1-7, 2-7, 515
4.12
5.14
6.1-3

Type Paper W1, 2, 4-10

1o
2.156
3.1-7, 2-7, 515
412
5.14
6.1-3

Finish Paper W1, 2, 4-10
4-6

SL1,2

1.110

2.156

3.1-7, 2-7, 515
412

5.14

6.1-3

Financial Foundations

MONDAY

TUESDAY

WEDNESDAY

THURSDAY

Procedure Topics | -Introduction to
class

-What is
Economics?

-Definition of other
key terms:
resource,
consumer, goods,
services,
capitalism,
democracy,
meritocracy

-Concept of the
American Dream

-What is the
difference
between a need
and a want?

-What is choice
and how is it
employed in
economic
decisions?

-What is
opportunity cost?

-Analysis of cost
per use of items
students own

-What is money
and what function
does it have in a
society?

-How does one
calculate interest?

-How does one
save effectively and
what methods of
saving exist?

-How does one
open a checking
or savings
account?

-How does an
individual write a
check?

-How does an
individual balance
a checkbook?

-What is fractional
reserve banking?

Common Core 11-12.RT.4
Literacy

11-12.RT.3
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Economics 1.1,1.4,1.5 1.2,1.9 6.1,6.4 6.3

Business Math 1.1.1,1.1.2,1.1.3 1.3.1,3.2.1

Personal Finance 1.4.2 4.1.2,6.1,6.1.2, 3.2.1,3.2.2, 3.3.2
6.2.1,6.3

Week Two

Objective: Students will be able to describe and analyze the role of money, banking and financial

services in their lives.

MONDAY TUESDAY WEDNESDAY THURSDAY
Procedure Topics | -What is credit? -What is online -Definitions: supply | -Graphing supply
banking? and demand and demand

-What is a finance
charge?

-What are the
advantages and
disadvantages of

having a credit card?

-What should one
look for when
registering for a
credit card?

-What are the
pros and cons of
doing banking
online?

-How do online
services
compare
between banks?

-What is a shortage
and what is a
surplus?

-Review concept of
producers and
consumers

-What role do
producers and
consumers play in
the market?

-Determining price
from supply and
demand

-Definition:
equilibrium price

-Why might supply
and demand
change within a
market?

Common Core 11-12.RT.3, 11- 11-12.RT.5, 11- 11-12.RT.4 11-12.RT.3, 11-
Literacy 12.RT.5 12.RT.7 12.RT.6
Economics 6.6 6.6,6.7 2.1,23,24 2.1,2.3,2.4
Business Math 3.2.8 1.1.1,1.1.2, 3.2.1,3.2.2,3.2.3, 3.2.1,3.2.2,3.2.3,
1.1.3,3.13 3.24 3.2.4
Personal Finance | 3.3.1,4.2,4.2.1, 3.3.1
4.2.2
Week Three

Objective: Students will be able to explain principles of supply and demand and how they affect their

personal purchases, using purchasing a car as an example.

MONDAY TUESDAY WEDNESDAY THURSDAY
Procedure Topics | -How do supply -How does an -How does buying -How does one
and demand individual make compare to leasing | shop for
impact the price | calculations to a product? insurance?

of a product?

-How does the
length and
interest of a loan
affect monthly

determine the cost
of a major
purchase?

-What is the
difference

-What does it cost
to maintain a
vehicle, including
insurance?

-How do different
types of insurance
compare?

-What factors
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payments and
overall cost?

-Car loan project

between leasing
and buying a car?

-Car loan project

-What different
types of insurance
exist?

influence a
person’s insurance
costs?

Common Core 11-12.RT.7, 11- 11-12.RT.6, 11- 11-12.RT.2
Literacy 12.RT.9, 11- 12.RT.7,11-

12.WT.4 12.RT.9, 11-

12.WT.4
Economics 6.4,6.6 6.4,6.6
Business Math 3.2.2,3.2.3 3.2.2,3.2.3 2.1.9,3.2.4 2.1.9,3.24
Personal Finance 4.1.2,4.1.3 4.1.2,4.1.3 5.2,5.2.1,5.2.2, 5.2,5.2.1,5.2.2,
5.2.3 5.2.3
Week Four

Objective: Students will be able to demonstrate an understanding of the way market structures function

and how decisions made in the market affect individuals and the larger economy.

MONDAY

TUESDAY

WEDNESDAY

THURSDAY

Procedure
Topics

-What are the three
main types of
business
organizations?

-What are the
advantages and
disadvantages of
each?

-What are the
characteristics of
competition?

-What are the four
types of
competition?

-How do businesses
make money?

-What is stock?

-What is the stock
market?

-How does one
calculate the value
of stock?

-What are the risks
involved in the
stock market?

-How does one
do research on a
stock?

-How does one
read a stock
table?

-Stock Market
Simulation

Common Core 11-12.RT.1, 11- 11-12.RT.1, 11- 11-12.RT.3 11-12.RT.3, 11-
Literacy 12.RT.2,11-12.RT.4 | 12.RT.2,11-12.RT.4 12.RT.6, 11-
12.RT.7, 11-
12.RT.9
Economics 3.1,3.2 3.2,3.4,35,6.8 6.8 6.8
Business Math 3.2.6,3.2.7 3.2.6,3.2.7
Personal Finance | 6.3.1 6.3.1 6.3.1,6.4,6.4.1, 6.3.1,6.4,6.4.1,
6.5,6.5.1 6.5,6.5.1
Week Five

Objective: Students will analyze the role government plays in an economy, including regulating the

market and the collection and distribution of taxes.

MONDAY TUESDAY WEDNESDAY THURSDAY
Procedure Topics | -In general, what -What are the -What are the -What are payroll
role does a sources of revenue | differences taxes?

government play

for a government?

between
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in a capitalistic
economy?

-What are the
limits of
government
intervention in the
economy?

-What does the
government spend
its money on?

-How are tax
revenues spread
out between local,
state, and federal
budgets?

-How are taxes
used in an
individual’s own
community?

progressive,
regressive, and
proportional taxes?

-How does an
individual read tax
charts and estimate
taxes?

-What is the
difference between
gross and net pay?

-What percentage
of a person’s
salary goes
toward Social
Security or
Medicare?

-How does one
calculate a sales
tax and a discount
price?

Common Core 11-12.RT.1, 11- 11-12.RT.1 11-12.RT .4, 11- 11-12.RT.3, 11-
Literacy 12.RT.2 12.RT.5 12.RT.6
Economics 41,44 4.4,45 4.4,45,4.6,4.7,
4.8
Business Math 6.1.2,6.1.3,6.1.5 1.3.1,2.1.2 2.1.2,4.1.2,4.13
Personal Finance 3.4.1,23 6.1.1
Week Six

Objective: Students will be able to define GDP and inflation, and demonstrate how individual choice
impacts a nation’s economy.

MONDAY TUESDAY WEDNESDAY THURSDAY
Procedure -What are aggregate | -What are the limits | -What effects -How does
Topics supply and to using GDP as a have major inflation impact
aggregate demand? | measure of historical events the choices
economic welfare? (such as WWII or made by
-Define GDP, the IT boom) had individuals?
economic growth, -Explain the four on business cycles
unemployment, and | phases of the in the United -What is the
inflation. business cycle on a States? difference
macroeconomic between cost-
-How are GDP and level. -What is inflation? | push and
economic growth demand-pull
measured? inflation?
Common Core 11-12.RT.3, 11- 11-12.RT.5 11-12.RT.1
Literacy 12.RT.4,11-12.RT.6
Economics 5.1,5.2 5.3,5.4 5.5,5.6 5.7,5.8
Business Math 1.1.2,11.3,1.14 1.1.2,11.3,11.4. | 131
3.2.7
Personal 3.4.1,34.2,6.3.2 6.3.2
Finance
Week Seven

Objective: Students will be able to define fiscal and monetary policy and the tools used to enforce it, as

well as analyze the impact national and individual debt have on a nation’s economy.
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MONDAY

TUESDAY

WEDNESDAY

THURSDAY

Procedure
Topics

-What is fiscal
policy?

-What is monetary
policy?

-What are the tools
for fiscal/monetary
policy, and how are
they used?

-What are the
negative effects of
unemployment and
inflation?

-How can
individuals protect
themselves from
unemployment and
inflation?

-How does the
government impact
the level of
unemployment and
inflation?

-How does the
government use
fiscal policy to
promote
employment and
growth?

-How do we predict
future debt based
on present
information?

-How will future
spending and
taxation affect our
national debt?

-How does
fiscal/monetary
policy impact the

-What is the individual

Federal Reserve’s (student)?

role in matters of

fiscal policy?
Common Core | 11-12.RT.1, 11- 11-12.RT.2
Literacy 12.RT.4,11-12.RT.5
Economics 7.1,7.2 73,74 7.5,7.6 7.7,7.8,7.9
Business Math | 3.2.1-5 3.2.1-5 3.2.1-5,3.2.7, 3.2.1-5,1.3.1,1.3.2
Personal 4,3.33,3.4,43.1, |4,333,34,43.1, |4,3.33,34,43.1, |4,3.3.3,34,43.1,
Finance 6.3.1 6.3.1 6.3.1 6.3.1

Objective: Students will analyze the mechanics of trade within a nation and abroad.

Week Eight

MONDAY TUESDAY WEDNESDAY THURSDAY
Procedure Topics | -Why is trade -What are -Labor productivity | -What is free
beneficial? barriers to in the U.S. vs. the trade?
(individually, trade? rest of the world
nationally, -Is free trade
internationally) -Why do some -What are beneficial or
countries exchange rates? harmful to the
-What are different establish barriers global economy?
ways in which people | to trade? -How do exchange | Why?

trade? (cash, stocks,
barter, futures,

-Balance of trade

rates affect
individuals living in

-Who does free

underground vs. balance of the U.S.? trade benefit?
economy) payments
-Absolute vs. -How do trade
comparative relations affect
advantage the American
economy?
Common Core 11-12.RT.4

Literacy
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Economics 8.1,8.2,8.10 8.3,84,8.5,8.10 | 8.6,8.7,8.8,8.10 8.9,8.10

Business Math 414 1.3.1-5 4.1.6,1.3.1-5

Personal Finance | 1.1.1,1.2

Algebra Il Standards

Evidence to Document

Algebra Il Content Standards

Learning
e A.CED.1 - Create equations and inequalities in one variable and use Linear Eqns #1
them to solve problems
« A.CED.2 - Create equations in two or more variables to represent Linear eqns#2
relationships between quantities
« A.CED.4 - Rearrange formulas to highlight a quantity of interest using
the same reasoning as in solving equations. Linear eqns #3
* ACED3 Linear eqns #4
« F.BF.1 - Write a function that describes a relationship between two
quantities Modeling functions #1
* F.IF.5 - Relate the domain of a function to its graph and where
applicable to the quantitative relationship it describes. Modeling functions #2
* F.IF.7 - Graph functions expressed symbolicallyand show key features
of the graph by hand in simple cases Quadratics #1
« A.APR.3 - Identify zeros of polynomials when suitable factorizations are
available and use the zeros to construct a rough graph of the function
defined by the polynomial #7,12,13
* N.CN.7 - Solve quadratic equations with real coefficients that have
complex solutions #8
¢ N.CN.1- Know there is a complex number | such that isquared =-1 #9
*« N.CN.2 - Use the relation | squared=-1 to add, stubtract, and multiply
complex numbers #10
*+ AAPR.1 - Understand #11
e A.SSE.2 - Use the structure of an expression to identify ways to rewrite
it. #13,14
¢ N.CN.9 - Know the Fundamental Theorem of Algebra Polynomials #1, #4
 A.APR.2 -Know and apply the Remainder Theorem Polynomials #5
* A.APR.5 - Know and apply Binomial Theorem Polynomials #7, #8
¢ A.APR.4 - Prove polynomial identities and use to describe relationships  polynomials #9,#10
* A.APR.6 - Rewrite simple rational expressions in different forms Rationals #1
 A.APR.7 - Understand that rational expressions for a asystem
analogous to the rational numbers Rationals #2
* A.REL2 - Solve simple rational and radical equations in one variable Rationals #3
* AREL11-Explain why x-coordinates of the points where the graphs of
the equations intersect are solutions of the equation Linear eqns #2, #4
« F.IF.8 - Write a function defined by an expression in different but
equivalent forms Exponentials #1, #2
* F.LE.4 - For exponential models, express as a logarithm the solution
to.... Exponentials #3
* F.BF.4 - Inverse Functions Modeling Functions #6
* A.SSE.1 - Interpret expressions that represent a quantity Rationals #1
e A.SSE.4 - Sum of geometric series Series & Sequence
#1&2
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Chemistry Standards

Standards

Big Ideas

Learning Targets/Objectives

C.1.1 Based on physical properties,
differentiate between pure substances and
mixtures.

- Compare and contrast pure
substances and mixtures

- Physical property

- Chemical property

- Element, compound

- Homogeneous/
heterogeneous

Students will be able to differentiate
between a pure substance and a
mixture

C.1.2 Observe and describe chemical and
physical properties of different types of
matter and designate them as either
extensive or intensive.

- Intensive/extensive
- Chemical/physical
properties

- Define matter

Students will be able to define an
extensive and intensive property

Students will be able to explain the
properties of three different states of
matter

C.1.3 Recognize observable indicators of
chemical changes.

- Chemical changes
- Indicators of chemical
change

Students will be able to determine if
a chemical change has occurred due
to observable indicators such as color
change.

C.1.4 Describe physical and chemical
changes at the molecular level.

- Atoms, molecules
- Bonding

Students will be able to analyze the
differences between a chemical or a
physical change.

C.1.5 Describe the characteristics of solids,
liguids and gases and changes in state at the
molecular level.

- Compare and contrast
states of matter
-Change of state

- Volume, shape

- movement of particles
- Atoms

Students will be able to define the
properties of a solid, liquid and a gas.

C.1.6 Explain and apply the law of
conservation of mass as it applies to
chemical processes.

- Conservation of mass
(equation)

- Chemical equations
(reactants, products)

- Possibly balancing equations
in here

Students will be able to apply their
knowledge of conservation of mass
and how it relates to chemical
processes and reactions.

C.1.7 Define density and distinguish among
materials based on densities. Perform
calculations involving density.

- Density (d=m/V)

- How to measure
mass/volume

- Units of mass and volume
- Dimensional analysis

Students will be able to define
density and communicate the
importance of density when
describing a substance.

Students will be able to calculate
density.

C.2.1 Describe how models of atomic
structure changed over time based on
available experimental evidence and
understand the current model of atomic
structure.

- Atom as a solid sphere,
plum pudding, etc to Bohr
- Indirect evidence

Students will be able to identify the
Bohr model and how this model
describes an atom’s structure
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C.2.2 Describe how the subatomic particles
(i.e., protons, neutrons and electrons)
contribute to the structure of an atom and
recognize that the particles within the
nucleus are held together against the
electrical repulsion of the protons.

- Protons, neutrons, electrons
(charges, mass, location in
the atom)

- Like charges repel, opposite
charges attract

Students will be able to explain the
structure of an atom using protons,
electrons and neutrons.

C.2.3 Determine the number of protons,
neutrons, and electrons in isotopes and in
those isotopes that comprise a specific
element. Relate these numbers to atomic
number and mass number.

- Periodic table

- Isotopes

- Compare and contrast
atomic number and mass
number

Students will be able to compute the
number of neutrons in an atom and
differentiate between different
atoms depending on this neutron
number.

C.2.4 Calculate the average atomic mass of
an element from isotopic abundance data.

- Weighted average

- Percentages as decimals
- Mass number vs atomic
mass

Students will be able to calculate the
average atomic mass of an element.

- Isotopes
C.2.5 Write the electron configuration of an | - Blocks of the periodic table | Students will be able to construct
element and relate this to its position on the | - Groups/periods electron configurations for elements

periodic table.

- Noble gas configuration

on the periodic table.

C.2.6 Use the periodic table and electron
configuration to determine an element's
number of valence electrons and its
chemical and physical properties.

- Common charge of groups
based on number of electrons
lost/gained

- Alkali metals/alkaline
earth/etc

Students will be able to analyze an
electron configuration to determine
an element’s valence electrons.

C.2.7 Compare and contrast nuclear
reactions with chemical reactions.

- Nucleus changing vs only
changing number of electrons
- Show them a nuclear
equation vs chemical
equation

Students will be able to analyze the
difference between a chemical and a
nuclear reaction.

C.2.8. Describe how fusion and fission
processes transform elements present
before the reaction into elements present
after the reaction.

- Define fusion/fission

- Show them reactions of
each type and have them
identify each

- Conservation of mass

Students will be able to determine
the difference between fusion and
fission.

C.2.9 Understand that the radioactive decay
process is random for any given atom but
that this property leads to a predictable and
measurable exponential decay of a sample
of radioactive material. Know how to
calculate the initial amount, the fraction
remaining or the half-life of a radioactive
isotope when given two of the other three
variables.

- Half life
- Radioactive decay is random

Students will be able to analyze a half
life decay table.

C.3.1 Describe, compare and contrast the
characteristics of the interactions between
atoms in ionic and covalent compounds.

- lonic vs covalent
- Metals vs nonmetals and
location on the periodic table

Students will be able to summarize
the difference between an ionic and
a covalent bond
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- Charges formed
- Polyatomic ions

C.3.2 Compare and contrast how ionic and
covalent compounds form.

- Sharing vs electron transfer

Students will be able to summarize
the difference between an ionic and
a covalent bond

C.3.3 Draw structural formulas for and name
simple molecules.

- Lewis structures
- Lewis dot structures

Students will be able to name
compounds.

C.3.4 Write chemical formulas for ionic
compounds given their names and vice
versa.

- Naming rules
- Prefixes

Students will be able to name
compounds when given the
structural formula.

C.3.5 Compare and contrast ionic, covalent
network, metallic and polar and non-polar
molecular crystals with respect to
constituent particles, strength of bonds,
melting and boiling points and conductivity;
provide examples of each type.

- Define ionic, covalent
network, metallic bonding
(compare and contrast
electron behavior)

- Properties of each

- What does it mean to be
polar vs nonpolar

- Electron affinity/
electronegativity

Students will be able to compare
different types of molecules and
their properties.

C.4.1 Predict products of simple reactions
such as synthesis, decomposition, single
replacement and double replacement.

-Five types of reactions

Students will be able to classify
different types of reactions.

C.4.2 Balance chemical equations using the
law of conservation of mass and use them to
describe chemical reactions.

- Balancing equations

Students will be able to balance
chemical reactions.

Students will apply their knowledge
on conservation of mass in terms of
balancing equations.

C.4.3 Given mass of the sample, use the
mole concept to determine the number of
moles and number of atoms or molecules in
samples of elements and compounds.

- Avogadro’s number
- Molar mass
- Dimensional analysis

Students will be able to calculate
moles and grams based on what is
given.

C.4.4 Using a balanced chemical equation,
calculate the quantities of reactants needed
and products made in a chemical reaction
that goes to completion.

- Stoichiometry

- Using coefficients for
hypothetical situations
- Mole ratios

Students will be able to calculate the
amount of reactant and product
used when looking at balanced
chemical equations.

C.4.5 Describe, classify and give examples of
various kinds of reactions-synthesis (i.e.,
combination), decomposition, single
displacement, double displacement and
combustion.

- Look at 4.1

C.4.6 Determine oxidation states and
identify the substances gaining and losing
electrons in redox reactions.

numbers

reducing, and the

- Rules for assigning oxidation

- Identify what was oxidized,

Students will be able to analyze
redox reactions
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oxidizing/reducing agents
- LEO the lion says GER; OIL
RIG

C.4.7 Perform calculations to determine the
composition of a compound or mixture
when given the formula.

- Percent composition

Students will be able to determine
the percent composition of elements
in a compound.

C.5.1 Use kinetic molecular theory to explain
changes in gas volumes, pressure, moles and
temperature.

- 5 postulates of KMT
- Combined gas law (Charles,
Boyles, Avogadro’s)

Students will be able to manipulate
the Boyle’s and Charles’ Laws to
calculate volume and pressure in
gases.

C.5.2 Using the ideal gas equation of state
PV = nRT, calculate the change in one
variable when another variable is changed
and the others are held constant.

- PV=nRT
- Conversion practice if
necessary

Students will be able to calculate
pressure, volume, moles and
temperature using the ideal gas
equation.

C.5.3 Given the equation for a chemical
reaction involving one or more gases as
reactants, products or both, calculate the
volumes of gas when assuming the reaction
goes to completion and the ideal gas law
holds.

- PV=nRT
-1mole=224L
- Mole ratios, stoichiometry

Students will be able to calculate the
volume of a gas at standard volume

C.6.1 Explain that atoms and molecules are
in constant motion and that this motion
increases as thermal energy increases.

- States of matter
- Phase changes
- Temperature

Students will be able to analyze the
relationship between heat and
motion in gas particles.

C.6.2 Distinguish between the concepts of
temperature and heat flow in macroscopic
and microscopic terms.

- Explain how heat flows
(what we see vs what is
happening on a molecular
level)

Students will be able to differentiate
between heat and temperature.

C.6.3 Classify chemical reactions and phase
changes as exothermic or endothermic.

- Endothermic/exothermic
- Phase diagrams

Students will be able to determine
the difference between endothermic
and exothermic.

C.6.4 Solve problems involving heat flow
and temperature changes by using known
values of specific heat, phase change
constants (i.e., latent heat values) or both.

- g=mCAT
- Latent heat equations

Students will be able to perform
specific heat calculations.

C.7.1 Describe the composition and
properties of types of solutions.

- Solute, solvent, saturated,
unsaturated, supersaturated
- Conductivity of ionic
solutions?

Students will be able to communicate
the different components and types
of solutions.

C.7.2 Explain how temperature, pressure
and polarity of the solvent affect the
solubility of a solute.

- Like dissolves like

- Laundry detergents/oils and
solubility

- Factors increasing solubility

Students will be able to determine
how changing temperate and
pressure affects solubility.

C.7.3 Describe the concentration of solutes
in a solution in terms of molarity. Perform
calculations using molarity, mass and
volume.

- M =moles/V
- Extra conversion practice (if
needed)

Students will be able to calculate
molarity.
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C.7.4 Prepare a specific volume of a solution
of a given molarity when provided with a
known solute.

- Molarity formula

Students will be able to find the
amount of moles needed to calculate
a certain molarity when volume is
given.

C.7.5 Explain how the rate of a reaction is
gualitatively affected by changes in
concentration, temperature, surface area
and the use of a catalyst.

- Factors affecting solubility
- Define catalyst

Students will be able to determine if
a reaction will speed up or slow
down based on manipulations to the
system.

C.7.6 Write equilibrium expressions for
reversible reactions.

- Write equilibrium
expression

Students will be able to write
equilibrium expressions.

C.8.1 Use Arrhenius and Brgnsted-Lowry
definitions to classify substances as acids or
bases.

- Acidic protons, hydronium
ion

- Define acids and bases with
Arrhenius and Bronsted-
Lowry definitions

Students will be able to classify
substances and compounds as either
an acid or a base based on their
properties.

- pH scale
C.8.2 Describe the characteristic properties | - pH scale Students will be able to compare
of acids and bases. -H"and OH acids and bases.

C.8.3 Compare and contrast the dissociation
and strength of acids and bases in solutions.

- Define dissociation

Students will be able to analyze
titration curves.

C.8.4 Given the hydronium (H30+) ion - pH=-log[H"] Students will be able to calculate pH
concentration in a solution, calculate the pH | - 10™" = [H'] of a solution given the hydrogen ion
and vice versa. Explain the meaning of these concentration.

values.

C.8.5 From acid-base titration data, - Indicators Students will be able to find the

calculate the concentration of an unknown
solution.

- Molarity formula

- Balance an equation
- Identify an acid/base
- Define neutralization
- Mole ratios/stoich

molar concentration when given a pH
value.

C.9.1 Use structural formulas to illustrate
carbon atoms’ ability to bond covalently to
one another to form many different
substances.

- Lewis structures/Lewis dot
- Covalent bonding

- Carbon as basis for organic
chemistry

- Carbon = covalent = life

Students will analyze carbon’s special
bonding capabilities.

C.9.2 lllustrate the variety of molecular
types formed by the covalent bonding of
carbon atoms and describe the typical
properties of these molecular types.

- Single, double, triple bonds
- Carbohydrates

Students will be able to determine
whether a double bond can be used
when creating a resonance structure.
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Attachment 13 - School Calendar
Calendar Key:

Opening day of the school

PD Teachers Only

No School (teachers and students off)

Regular School Day

- Holidays Off

School Open (No Fixed Length Classes)

Start of New Academic Session

N

1 1 [ 1 |
1 | [ | |
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8 Week Sessions begin on:

July 23™
September 24™
January 2™
February 25"
Aoril 22"
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Notes on the school year:

* School Days: During its first year of operation, the school will be open 218 days. Fixed length
courses (with classroom instruction) will take place on 144 days The resource area of the school
will also be open on 40 Saturdays a year, providing self-directed, A+, and tutoring assistance for
students. In future years, the school will be open in July and August, allowing the total number
of school days to be greater than 250.

¢ Instructional Hours: A day with fixed length classes contains 9 total hours of instruction
available to students, with 2 hours of breaks in which students can use A+ credit recovery
resources, or in which block classes continue to take place.

Therefore, it is theoretically possible that a student could participate in 36 instructional hours
each week. This large number is unlikely, however, because the school’s extended hours of
operation provide the opportunity for students to attend when their different schedules permit.
One student is not expected to use all of the educational time and resources at his/her disposal;
most students enroll in four periods of classes for a given 8-week period. However, due to their
schedules, some students enroll in fewer. Currently, the average amount of classes per student
is 3.33.

The number of instructional hours for a student, therefore, is six hours a day. In addition, a

student may use the 90 minutes of breaks to continue self-directed learning on A+ credit
recovery and tutoring and/or use resource area on an as-needed basis.
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Excel Center Class Schedule

Daily Schedule and Sample Course Offerings:

Social Credit
Period Scheduled Time Total Time Math Science English & Life Skills Studies Ramediation Courses Recovery
PrepTime 8:30am - 8:45am 15 min.
Basic Skills Development:
\f/Vntlnlg Foundatlclms Math . A+ Lab
Financial Foundations BSD: Reading
Period 1 : -10: 90 min. i i
erio &45am - 10:15am mfn Algebra | Chemistry American Basic Skills Lab
Break 10:15am - 10:30am |15 min. ) )
Algebra Il Biclogy Studies A —
Basic Skills Development;
\:/Vntln.g Foundatlnl}ns Math . At Lab
Financial Foundaticns BSD: Reading
Period 2 10:30am - 12:00pm (20 min. Basic Skills Lah
Lunch 12:00pm - 12:45pm_ |45 min.
Basic Skills Development:
\{Vntlnlg Foundatlclms Math . At Lab
Financial Foundations BSD: Reading
:erlid 3 ;lzl:islSpm -2.23:(1JSpm ?(; mfn. Algebral ; t Chemistry American Basic Skills Lab
res 2 OpM - S:oTpm min. Algebra I FOmMELTY Biclogy Studies B —
Basic Skills Development:
Wntlng Foundatlgns Math _ At Lab
Financial Foundaticns BSD: Reading
Period 4 2:30pm - 4:00pm 90 min. Basic Skills Lab
Break 4:00pm - 5:00pm 60 min,
Basic Skills Development:
Writing F dati Math
. ri |nlg ounda |9ns a . At Lab
Financial Foundaticns BSD: Reading
i : -7 in. . . Basic Skills L
AR 2P - Algebra ll ¥ Biclogy Studies B —
Basic Skills Development:
Writing Foundations Math
L
Financial Foundaticns BSD: Reading A+ Lab
Period 6 7:30pm - 8:45pm 90 min. Basic Skills Lab

Student Support Resources (open each weekday):

¢ Resource Area: Open 8am to 9:30pm

o Provides A+ curricular support for self-directed learning

o Students conduct TABE testing and basic skills

o Tutoring available for students in need of additional assistance
* Drop-in Center (childcare): Open 8:00am to 8:00pm

o Available for students’ children (4 hour maximum)

Because of the variability of student schedules within the 8-week blocks of courses, a student may not
take time in all four subjects during a given period. However, over the course of 16 weeks, a student will
have significant time in the course subjects of the school. For a student enrolled in any one of these
classes, however, he/she would have minimum instructional times for the following subjects:

* Language Arts: 1 % hours (90 minutes)
*  Mathematics: 3 hours (180 minutes)
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* Science: 3 hours (180 minutes)
* Social Studies: 1 % hours (90 minutes)
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Sample Weekly Calendar:

The school day will operate from 8:00am until 9:30pm. However, students will attend when their schedules permit.

School Operating Schedule

Period Time Sunday Monday Tuesday Wednesday Thursday Friday Saturday
Break 8:30am - 8:45am Prep/ A+ Prep / A+ Prep / A+ Prep / A+
Period 1 8:45am - 10:15am N Pericd 1 Period 1 Period 1 Period 1
Break 10:15am - 10:30am o Break / A+ Break/ A+ Break / A+ Break / A+
Period 2 10:30am - 12:00pm Period 2 Period 2 Period 2 Period 2
erio 45pm -2:15pm erio erio erio erio
Bre?k 2:15pm- 2:30pm ﬁ Bref':lk ] A+ Bref':lk/ A+ Bre.ak /] A+ Bref':lk / A+ TUTEleG SPECIAfELASSES
Period 4 2:30pm - 4:00pm o Pericd 4 Period 4 Period 4 Period 4
Extended Break |4:00pm-5:00pm o Break / A+ Break/ A+ Break / A+ Break / A+
Period 5 5:30pm- 7:00pm . Perigd 5 Period 5 Period 5 Period 5
Break 7:00pm - 7:15pm Break / A+ Break/ A+ Break / A+ Break / A+
Period 6 7:30pm - 8:45pm Pericd 6 Period 6 Period 6 Period 6
Ongoing Student Services:
Resource Area Closed | 8:00am -9:30pm | 8:00am-9:30pm | &:00am-9:30pm | 8:00am - 9:30pm | 8:00am-2:30pm [9:00am - 3:00pm
Drop-in Center Closed | 8:00am - 9:30pm | 8:00am - 92:30pm | &:00am-9:30pm | 8:00am - 9:30pm | 8:00am - 2:30pm |Closed

This schedule allows for 540 total minutes (9 hours) of instruction each day. However, on average, students will attend four periods of classes
each day, so the average number of instructional minutes for each student is 360 minutes (6 hours).

Per week, this schedule allows for a total instructional time of 36 hours each week, although a student will attend, on average, 24 hours of
instructional time. During their prep day (Friday), teachers are also available to meet students one-on-one for additional support.

To illustrate how individual students interact with this school calendar, two sample calendars are included below that outline how one student’s
schedule fits within this overall framework. Additional notes and explanations about the schedule follow each one.
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Sample Student Calendar |

Period Time Sunday Monday Tuesday Wednesday Thursday Friday Saturday
Break 8:30am - 8:45am Prep Prep Prep Prep
Period 1 8:45am - 10;15am
Break 10:15am - 10:30am N American Studies |American Studies [American Studies |American Studies
Period 2 10:30am - 12;00pm o
Lunch 12:00pm -12:45pm Lunch Lunch Lunch Lunch

S Writing Writing Writing Writing A At
Period 3 12:45pm -2:15pm C Foundations Foundaticns Foundaticns Foundaticns TUTGRING TUTGRING
Break 2:15pm - 2:30pm H Break Break Break Break
Period 4 2:30pm - 4:00pm 0 Math Lab Math Lab Math Lab Math Lab
Extended Break [4:00pm - 5:00pm s}
Period 5 5:30pm - 7:00pm L
Break 7:00pm - 7:15pm of of oF o
Period 6 7:30pm - 8:45pm
Ongoing Student Services:
Attends Attends Attends Attends
Rescurce Area Closed Off Off 4:00pm-6:00pm | 4:00pm - 6:00pm | 8:30am-2:00pm | 9:00am -12:00pm
Child Care Closed Not needed Not needed Not Needed Not needed Not Needed Closed

This student attends school from 8:30am until 4:00pm each day. This student’s schedule includes one

block class (American Studies), along with a writing course and a self-directed Math Lab. The student

also attends the Resource Area on Wednesday and Thursday evenings, as well as on Fridays and

Saturdays.

Sample Student Calendar Il

Period Time Sunday Monday Tuesday Wednesday Thursday Friday Saturday
Break 8:30am - 8:45am
Period 1 8:45am - 10:15am N Off Off off Off N
Break 10:15am - 10:30am o o]
Period 2 10:30am - 12:00pm Reading Lab Reading Lab Reading Lab Reading Lab
Lunch 12:00pm -12:45pm g Lunch Lunch Lunch Lunch C
Period 3 12:45pm -2;15pm c Math Lab Math Lab Math Lab Math Lab A+ L
Break 2:15pm- 2:30pm H TUTORING A
Period 4 2:30pm- 4:00pm 0 S
Extended Break |4:00pm- 5:00pm 0 Off off off Off S
Period 5 5:30pm- 7:00pm L E
Break 7:00pm- 7:15pm S
Period 6 7:30pm - 845pm Health Health Health Health
Ongoing Student Services:
Attends
Resource Area Closed Off Off Off Off 10:30am - 2230pm Off
Child Care Closed | 10:30am - 2:30pm | 10:30am - 2:30pm| 10:30am - 2:30pm | 10:30am - 2:30pm| 10:30am - 2:30pm |Closed

This schedule accommodates a student with a young child who needs to use the drop-in center for
childcare while she attends classes. The student drops off her child at the Drop-in Center from 10:30am
until 2:30pm each day (reaching the 4-hour limit on childcare in the drop-in center). During this time,
the student is able to attend reading and math labs, as well as a basic skills instruction. (This student is
in need of significant remediation).

In the afternoon — when the student has other child care alternatives — the student takes time away
from school to drop off her child at another childcare option. At 7:30pm, the student returns to take a
her last course of the day. Her day ends at 8:45pm.
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Attachment 14 — School Enroliment Policy

Admission requirements:

As a public charter school in Indiana, the Exceht@eaccepts every individual who applies to
attend the school. However, the Excel Centeriggired to fit the academic and life needs of
adults earning a high school diploma, and the dotraourages individuals who meet that
criteria to apply for the school. Traditional-agfjadents who are interested in the Excel Center
are encouraged to investigate other schools thatma better fit for their educational needs.

The Excel Center recommends that students in tlewviog characteristics apply:

* Older than age 18
» Have dropped out of school or are significantlyibdhheir cohort in school

There are students who do not meet his criteriaavbaurrently enrolled in the school.
However, they are in the minority.

To apply to enter the school, a student must follee/following procedures:

* Apply for the school by making an initial requesirdormation
» Receive and fill out the enrollment packet, whicblides:
Student name and contact information

Demographic information

Home language survey

Student’s plan on using drop-in center for childeca
Parking information

Additional resources application and IEP questimesa
A transcript from the last school a student attende

O O 0O 0O O o O

In cases where a student is having difficulty afiteg his/her transcripts, GEI staff will provide
limited assistance to request that informationweleer, all information must be on file before a
student is officially enrolled in the school.

Procedures for The Excel Center Enrollment

1. On an ongoing basis, Discovery School’s Directo€ofmmunity Outreach provides
information to community groups, potential new &mis$, and other individuals inquiring
about enrollment at the Excel Center. This peswwers any questions the inquiring
individual has about the school.
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2. Students submit information to the Director of Conmity Outreach regarding
enrollment in the school. Students enter the ¥ahg initial information:

¢ Name

e Street address
+ City

» Zip code

* E-mail address

* Phone number / alternate phone number
» Date of birth

* Gender

* Last grade completed

* Amount of credits earned

* How they heard about the school

* The last school they attended

3. These inquiries are stored by the Director of ComityuServices.

4. During an enroliment period, the Director of Comntyi$ervices distributes enroliment
packets to potential students. The packets anddrigpts are distributed one month and
must be received one week prior to the dates afeEfthe Excel Center's new student
orientation).

5. Excel staff follow up to ensure student receipt aadhpletion of enroliment materials.

6. Excel staff provides reminder notification (e.gnael, text, phone call) about iExcel
dates, transcripts & enrollment packet.

7. Students submit a completed enroliment packet aonvgpon of transcript. These two
items are prerequisite for attendance at iExcel.

8. Students who do not attend and completion iIExcdtmeguest to be placed back on the
wait list, or on the next list for iExcel enrollmenStudents must express interest be
returned to the “wait list” and contacted prioithe following term.

Waiting List procedures:

During the academic year of the Excel Center, ssim@ents will leave the school (either by
graduating or by withdrawing from the school). Whhkis happens, the student’s vacated space
in the school is back-filled by students off of thaiting list. The waiting list is maintained
year-round with students who are willing to enmlthe school during the next phase of
enrollment. Students have been organized basedthpo requested school location and are
gueued until the next iExcel orientation takes plac
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To accelerate their integration into the schoaigents on the waiting list are encouraged to fill
out the enrollment packet and locate their trapsgniior to being notified of an open space.
Students will be selected off of the waiting list @ first-come, first-served basis.

Lottery

In the first year of operation, it is possible thadre students apply for the school than the Excel
Center site will have space. In this case, thealchill hold a lottery to determine which
students will receive a space in the Excel Center.

The lottery only will include students who have gueted all of their enroliment packet
(including the provision of their academic tranptyi Of those students, each student will be
assigned a random number and will be organizedgéado gets the space.

Students whose number is selected will be offenedpportunity to begin school. Students
whose number is not selected will be added to thigivg list in the order that their unique
number allows.

The enrollment timeline for the Excel Center siten Anderson includes the following dates:

* February — April 2013: Open enrollment
o0 Student recruitment is ongoing
* February — July 2013: GEI staff assist studenfsling out enrollment information
* June 10, 2013: Enrollment lottery held (if necegpar
o If alottery is not necessary, all students whoehenrolled at this point are
guaranteed a space when the school opens
o0 Students are able to continue applying for andlingan the school after the
lottery is held; students will be added to the mmgitist on a first-come, first-
served basis
« June 10th-July 18 2013: Students are notified of their space insttfeol, or their
position on their waiting list
o0 Any student who changes his/her mind to attendfemifeit his/her open space,
and will be returned to the waiting list
« August 19" — The iExcel Enrollment period begins
* August 21st — Classes begin

Students then complete the enroliment packet. gdm&et includes questions regarding:
Re-Enrollment Policy

Students who withdraw from the school are abletenroll in the school if their life
circumstances change. In these cases, these tzderelevated to a high priority on the
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waiting list so that they can return to their edimg and continue the relationships that they had
created while they were with the school.

Transfer Policy

Students are able to transfer to other schools henhave completed an 8-week session.
Students must notify their Coach of their intentremsfer, and GEI will provide transcripts to
students free of charge to facilitate their trangfeanother school.
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Attachment 15 - Discipline Policy
Guidedlineswelive by at The Excel Center

Attendance:
The Excel Center will track all student attendaresuring that each student is living up to the
commitments made in the individual learning platteAdance includes scheduled meetings with the
coach, team meetings, attending seminars, usingeioeirce center, and on-line work. All of these
events will be logged and reported against Indepartment of Education attendance requirements.
It is expected that life issues will require ocoasil “breaks” in regular attendance. It is the
responsibility of the student to communicate thesees with the coach. If students break contact fo
an extended period of time with no communicatibeytwill be dropped from The Excel Center
roster and be replaced by the next student on #ingy list.

Cell telephones and personal electronics can be used at any time. During face-to-face sarmiand
meetings, students will be expected to conform dokplace norms. Failure to do so on a repeated basi
can result in the student being dropped from tlséero

DRESS CODE for The Excel Center

Students are expected to dress in a manner thairigrates personal responsibility. This providgsesat
deal of flexibility for students, which is approgté given the young adult status for most students.
However, students will be asked to correct clothihmag is inappropriate for public spaces. Repeated
offenses can result in the student being droppead the roster.

Student Code of Conduct and Ethics:

Excel Center staff and students are expected tavieeln ways that are respectful of others and stippo
of teaching and learning. Three principles guideamde of conduct and ethics:

* Do no harm.

» Show respect to everyone and everything.

» Take responsibility for your own learning, and agfrfrom interfering with the learning of others.

Building Personal Responsibility at The Excel Center:
The purpose of disciplinary action at The Excel téeis to ensure that both individual students tred

school community stay focused on growth and legrniDepending on the nature of the infraction and
the student’s past performance, any or all of tllewing consequences may be appropriate:

Student warning, oral or written:
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Immediate resolution of the problem or issue iseekgd.

Participation in Instructional Program:

A student may be expected to: attend a course aschnger management, conflict resolution, peer
mediation or stress reduction; participate in graugndividual counseling, or attend other programs
intended to redirect the student’s perceptionskaaidhvior.

Remuneration: A student may be expected to perform service teecbor repair any damages or harm
which may have resulted from the student’s behavior

Expulsion: After a proper investigation and hearing, a studeay be expelled when their behavior
renders it appropriate. Poor attendance or regedtenses can lead to expulsion.

When the school director or designee makes a reemdation for expulsion of students, the school
director or designee may suspend the studentsthatdonclusion of expulsion proceedings, if theost
director believes that the students must be suggkingmediately to prevent or substantially redidnee t
risk of:
A. Interference with an educational function or@apurposes, or
B. A physical injury to themselves, other studestfiool employees, or visitors
to the school

The school director or designee shall file a wnittharge with the Chief Academic Officer. If the GA
deems that there are reasonable grounds for egputse or she shall appoint a Hearing Examiner.

Expulsion is mandatory for:

1. Bringing, using, or possessing a dangerous weapuess the weapon is brought to school
accidentally and the student gives the weapon tadaft school employee as soon as the student
discovers the weapon. Expulsion from school foeraga of not less than one year shall be mandated f
a student who is determined to have brought arfinéa school, except that the hearing officer orGCA
may modify the expulsion order on a case-by-casesha

2. Theft or robbery as defined in Indiana Statutes

3. Commission of an act, which, if committed byaalult, would be first- or second-degree assault as
defined in Indiana Revised Statutes;

4. The sale of a drug or controlled substance fisedkin Indiana Revised Statutes;

Threats and Bodily Harm to Others

Threats, bullying and intimidation will not be ted¢ed at school or in connection with students jlfam
and staff of The Excel Center. Students will bieject to expulsion for verified acts which threatbully
or intimidate others.
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Fighting will not be tolerated at school. A stutiemo physically strikes another individual will be
subject to expulsion.

The Excel Center
Progressive Discipline Standard Operating Procedures
Purpose:

e To assist the student in understanding that a performance problem and opportunity for
improvement exists

e To assist the student in overcoming performance problems and satisfy Center expectations
e To prepare students for conduct that is expected in the workplace
¢ To provide students with opportunities for due process in disciplinary actions

Progressive Discipline Steps

Counseling / Restatement | Counseling by the coach is the initial step to mentor or modify

of Expectations performance

¢ Meet with the student and affirm expectations regarding
performance.

¢ Discus the performance deficit or behavioral concern.

e Provide a timeline and resources for improvement.

¢ Report consequences for no improvement.

e Document in student file.

Verbal Reprimand After an investigation, follow the procedure outlined above for the
counseling process. Discuss previous informal efforts and the current
problem. A note should be in the student’s file documenting the verbal
warning.

Written Reprimand At this time, the coach or instructor may want to consult the Director.
After an investigation, follow the procedure outlined above for the
counseling process, with the exception of providing documentation to the
employee in the letter of reprimand. The letter should outline previous
informal efforts and the current problem. Tools such as attendance
improvement plans, behavior improvement plans and performance
improvement plans can be used at this stage. These plans can be used at
increments of 30, 60 and 90 days. Send copies of the signed letter and
improvement plan to appropriate staff and to the student file. Student
may be referred for a hearing after two written reprimands.
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Short Suspension (or
equivalent)

Fully investigate the concern, followed by discussion with the student.
Summarize previous progressive discipline and the current problem, and
specify the timeframe for suspension in writing. Identify further discipline
and possible termination as a potential consequence for not meeting and
maintaining standards for improvement. Provide copies as for the written
reprimand. Student must have a hearing before returning to the Center.
Record of progressive discipline must be submitted to the panel of
staff/students sitting in on the hearing.

Long Suspension (or
equivalent)

Fully investigate the concern, followed by discussion with the student.
Summarize previous progressive discipline and the current problem, and
specify the timeframe for suspension in writing ldentify further discipline
and possible termination as a potential consequence for not meeting and
maintaining standards for improvement. Provide copies as for the written
reprimand. Student must have a hearing before returning to the Center.
Record of progressive discipline must be submitted to the panel of
staff/students sitting in on the hearing.

Expulsion

Expulsion may be necessary when discipline is not successful in improving
performance. The coach and/or instructor should review the performance
history and record of progressive discipline with the Director. Schedule a
final meeting to include the coach and/or instructor, director and the
student at which a letter of expulsion is provided. If necessary, the
expulsion notice may be sent via certified mail. Provide copies a s for
previous disciplinary measures.

Hearings:

Hearings should consist of two staff and two students. They are responsible for determining guilt or

innocence. They make recommendations for retention or expulsion to the Director. They can impose

additional consequences/sanctions. The panel of staff/students will provide documentation of the

hearing for the student’s file. They are to notify the student of decisions made. They are also

responsible for explaining the appeal process.

Appeals:

Students have the right to appeal recommendations made by the panel. An appeal must be made

within 30 days of the hearing to the Director.
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Administration:

Anglos Rainer

Director of Operations & Programming
Townsend Community Center

777 North 12th Street

Richmond, IN 47374

765-965-5800

anglos.rainer (@townsendcommunitycenter.org

Jareb Price - Board President

Kevin L. Handley Sr. - Board Vice-President
Lynn Johnstone- Secretary

Debbie Rudd - Treasurer



Towwnsend Center Board
Members

Steve Bennett

Case Manager

Centersone

1124 South M Street
Richmond, IN 47374

(765) 935-7176 home

(765) 993-8032 cell

(765) 983-8045 work
Steve.bennett@centerstone.org

Kevin L. Handley Sr.

C.A.O.

Kenneth A. Christmon STEMM
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1020 Peacock Rd.

Richmond, IN 47374

(765) 488-1115 home

(765) 977-5135 cell

(765) 983-3709 work
kevin.handley@townsendcommunitycenter.org

Latrisha Jackson

Teacher

Richmond Commuinity Schools
203 North 19t Street
Richmond, IN 47374

(765) 973-3495 work

(765) 914-5412 cell
1rg9280@gmail.com

Thomas Milligan

Attorney

Reller Puckett & Milligan
10 North 7% Street STE 601
Richmond, IN 47374

(765) 962-5165 home
(765) 962-1541 work

(765) 962-4562 fax
tsmilligan@frontier.com

Jareb Price

Math Tutor

Ivy Tech Community College
1004 Breckenridge Dr.
Richmond, IN 47374

(765) 373-8080 home

(765) 702-7569 cell
j.c.price@alumni.iu.edu

Amy Bethel

Customer Service Representative
Masterbrand

4054 S. A Street #3

Richmond, IN 47374

(765) 259-5239 home

(765) 967-3429 cell

(800) 730-0171 ext. 548256
mrsbethelcoupon@yahoo.com

William Harris

Director of Sanitation

City of Richmond

940 South 215t Street
Richmond, IN 47374

(765) 962-4782 home

(765) 983-7225

work
wharris@richmondindiana.gov

Lynn Johnstone

Design Chairman

Center City Development Corporation
204 South 16t Street

Richmond, IN 47374

(765) 962-0384 home

(765) 238-1006 cell
lynn@mycentercity.com

Kate Deloney

Volunteer

Townsend Community Center
724 N. 16™ Street #8A
Richmond, IN 47374

(765) 962-9653 home
kate.deloney@yahoo.com

Debbie Rudd

Realtor

First Richmond Realty
1010 South A Street
Richmond, IN 47374
(765) 966-7653 work
(765) 969-6822 cell
drudd@parallax.ws
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Indiana University East
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1401 N. W. 20th Street
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School of Humanities and Social Sciences Coordinator,
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Indiana University East
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2325 Chester Boulevard
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pkirese@iue.edu
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barbarawarham@gmail.com

Mary Wright
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3713 Cart Road

Richmond, IN 47374
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Imani Murphy
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key guestions

1.What is the Townsend Community Center?
Townsend has been a fixture of the Richmond community for
more than 90 years, serving the interests of the minority, under-represented, and under-
resourced of the city by providing after-school programing, recreational programs, and
access to multiple community support programs including Housing Authority of City of
Richmond, Experience Works, and Head Start. In addition, the Townsend facility 1s used
by Wayne County Minority Health Coalition, Alcoholics Anonymous, Housing Authority
residents, community members and others. Serving an average of 2000 children per
month from the Christmon Academy and other schools throughout the city, our
surrounding population is a mix of Hispanic, African-American and Caucasian families.

2.Who are the members of your board of directors?
The complete listing of our board of directors is included in this packet.

3.What is the targeted section of the city The Excel Center will serve?
Primarily the North Richmond neighborhood and secondarily the community of
Richmond as a whole.

4.Why was this area selected?

The neighborhood surrounding the Center is 18% non-majority ethnicity, in 43% owner-
occupied housing, 18% vacant and 29% of the population under age 18. Thirty-three
percent of households have school-aged children and 14% without a high-school diploma
or equivalent and 7% with less than a ninth grade education. Twenty-six percent of the
population is not in the labor force, of those that are in the labor force; 14% of those
without a high-school diploma or equivalent are unemployed, compared to 8% of those
with a high school diploma or equivalent.The Excel Program offers an opportunity to
show a drive for education among parents that research has shown is often mirrored in
children’s behaviors. The barriers to school completion for many students include time
obligations, financial obligations, and support provision. The Head Start program housed
in Townsend Center may provide the child care needed to support the students in the
Excel Program. The availability of space at the Center may facilitate scheduling to meet
the needs of third-shift employees, and the space for programs to provide academic and
social supports to students is available at the Center.

Understanding the need for jobs in this community, education is a key to increased
earning potential, job security and possible movement out of poverty. 20% of Richmond
residents are without a high school diploma, which translates to approximately 1200 of
our neighborhood residents. Our future depends upon the economic growth of our
community, generally, and the survival of Townsend Center depends specifically on the
donations of the community. Increased economic potential for the community means a
brighter future for the Center and the families and children it serves.



5.Will your programs serve only people living in this area?

No, initially the focus will be on the immediate community and once the center gets
established our mission is to extend the services to the Richmond community in it’s
entirety.

6.Richmond has many excellent not-for-profit programs serving all
communities. Isn’t the Excel center duplicating services already available?

Though this may be true, in it’s uniqueness the Excel center will actually offer amenities
that will be more enticing for members of the community to want to revisit their
education career. For example, transportation and on site child care are two obstacles
often impeding adults from going back to school the Excel Center will offer both. In
addition, the Excel center provides the opportunity for a high school diploma versus a
GED. There currently are no other programs in the city that offer high school diplomas
versus GED’s.

7.You are proposing supporting the Discovery School Inc. including a charter
school, wouldn’t another charter school weaken RCS?

We are strong advocates of our traditional public schools. What we have discussed and
agreed upon with Richmond community stakeholders that an Excel Center would be
helpful to the community.

8. Who would run the school?

The school will be organized and managed by key staff from Discovery School, Inc.
Support Services may be managed and organized by staff of Excel Center.

9. What is the importance of the Townsend Community Center? Why not some
other location?

The Townsend Community Center is a well-established landmark in the city and is
intimately partnered with Discovery School, Inc. The center is within walking distance of
approximately 4000 community members with 20% currently without a high school
diploma or equivalent. The Center holds approximately 27000 square feet including
several classrooms, and a computer lab which may be leased or rented. The center
currently houses Head Start, and provides programming for children from kindergarten
through 8" grade.
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10. Are there too many things going on in this one place?
Townsend Community Center considers the neighborhood as one intricate, mutually

supportive system. This means that all efforts are united in the focus on improving
opportunity and success for community members and their organizations. If we
provide opportunity to be successful to one family member, then we have assisted the
entire community. Success is multi-faceted, and requires support at many levels. The
Center is eager to provide any available support for the Excel center and Discovery
School, Inc.

11.What about funding? Where will you get the money to fund all these
programs?

Technically, as a charter, the school itself will be self-funding. It will also provide

substantial rental income to the Townsend Community Center for its general

operations. The adult education component may also be financially self-sufficient as

well as the source of modest overhead income.



“Education 1s not
a preparation for

life; education 1s

life 1tself.”

- John Dewey -

“Education 1s
what remains
after one has
forgotten what
one has learned
in school.”

- John Dryden -

Student Profiles

Gemini Johnson

Gemini, a 35-year-old entrepreneur of 20 years and father of a 12 year
old boy realizes his constant attempts to promote the importance of
school is becoming less and less effective as his son gets older and can
argue that he himself does not have a high school diploma. Having been
only a half semester short of graduation at the time of his incarceration,
Gemini has always wanted to complete his high school career and
receive a diploma. After attempting to participate in the adult education
program offered through the traditional channels Gemini found himself
20 years later still wanting to finish his education. The Excel model will
allow Gemini the opportunity to receive his diploma by providing the
convenience and supports that he seeks to provide his son. With this
model, Gemini can practice what he has been preaching to his son as
they complete their high school diplomas together.

Ted Davis

Ted's life has been a product of the streets. Never feeling like anyone
could relate to him or his plight, Ted dropped out of school in the 7th
grade. Having lost a younger sibling to the streets at the age of 19, Ted
has lost his ambition to remove himself from those same streets. A
father of five, Ted preaches to his children the importance of the one
thing he has not received; a high school diploma. As a high school
freshman this year, Ted's oldest son has overwhelmed and embarrassed
his father with questions about homework and school issue that Ted
finds he has no experience with. The Excel center could not only
provide Ted with the understanding he needs, but could also help him to
find a way off the streets and on a track to a possible higher degree.
Excel can provide Ted the opportunity to become an example to his son
and any friends who feel they have no option but the streets.



Richmond, IN Community Profile

2010 Census Data:

Total population: 32,346

New

[““Cedar sp

Loct/a’st Grove
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(ACS 5-year estimates 05-09):

Population without a high school diploma:

Age No. %
18-24 1,085 26.1%
25-43 1,006 19.3%
35-44 909 17.5%
45-64 1,554 14.4%

65 and Over 1,919 27.5%
TOTAL 6,473 20.0%
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Full educational profile — Richmond, IN

Raw Numbers Percents
65 and 65 and

18-24 | 25-43 | 35-44 | 45-64 Over Total 18-24 25-43 35-44 45-64 Over Total
Total Population
18+ (in ACS data) 4,154 | 5,207 | 5,209 | 10,799 6,977 | 32,346 100% 100% 100% 100% 100% | 100%
No high school
diploma 1,085 | 1,006 909 1,554 1,919 6,473 26% 19% 17% 14% 28% 20%
High school diploma 1,240 | 1,570 | 1,902 4,327 2,826 | 11,865 30% 30% 37% 40% 41% 37%
Some college 1,535 | 1,490 | 1,007 1,891 1,137 7,060 37% 29% 19% 18% 16% 22%
Associate Degree 99 498 522 807 165 2,091 2% 10% 10% 7% 2% 6%
Bachelors Degree 195 465 534 1,056 492 2,742 5% 9% 10% 10% 7% 8%
Graduate or H|gher S 178 335 1,164 9 1,686 0% 3% 6% 11% 0% 5%

Total population without a high school diploma:
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Population 18-24 without a high school diploma:
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Towwnsend Center
Supporter

The business owners, residence and city organizations recognize that the
Townsend Community Center fills a large need in our community. The
following are some of the organizations that currently support this
organization and the programs they represent.

- Kenneth A. Christmon STEMM Academy - Amigos Latino Center

- Soulfest Planning Committee - Indiana University East
- Wise-Women Social Group - Housing Authority - City of Richmond
- Head Start - Lundy Endowment
- Experience Works - Wayne County Minority Health Coalition
- Ivy Tech Community College - WorkOne
- City of Richmond - North Richmond Neighborhood Ass.
- United Way - Garden Party Committee
- Chamber of Commerce - Earlham College
- Bethel A.M.E. Church - Restoration Outreach Centre
- Mt. Olive Baptist Church - Townsend Food Project
- Second Baptist Church - Richmond Community Schools
- Boys and Girls club of Wayne County - K-Ready
- Parker General Store - First Bank Richmond
- Old Richmond Depot District - Community Action East Central Indiana
- Reid Hospital - West End Bank
- Dire Skates Roller Derby Club - Wayne County Foundation
- Minority Women’s Network - First Bank Richmond
- Christian Mens Fellowship - Paul Quinn Masonic Lodge
- Boys Scouts of America Cub scout pack - Area 9

2005

- Cap Council

- Institute for Creative Leadership
- North Richmond Neighborhood Assoc.
- Peer Information Center for Teens
(P.I.C.T) - Alcoholics Anonymous

- Mother’s Bank - UAW Local 721

-HIPA - Hoosier Health Wise




Board of Directors

Director of Operations
Anglos Rainer

Board Chairman
Jareb Price

Vice Chairman
Kevin L. Handley Sr.

Freasurer
Antoinette Hampton

Secretary
Lynn Johnstone

Members
Steven Bennett
Kate Deloney
William Harris
Thomas Milligan
Donna White
Amy Bethel
Romell Skinner
Latrisha Jackson
Barbara Wareham
Imani Murphy
Debbie Rudd
Paul Kriese

Center

Fax: 765-965-5802

FPhone: 765-965-3

Still Here Still Serving Still Needing You

Claire Fiddian Green

Executive Dlrector, indiana Charter School Board
Date 8/16/12

Dear Mrs, Fiddian-Green

Townsend Community Center holds a mission to promote and empower educational success,
community engagement, economic development and social justice for current residents of the
local community, as well as the under-served or under-represented populations of the larger
Richmond community. The Excel Program that the Kenneth A, Christmon STEMM Academy is
seeking to develop is a simple, straightforward way to support our mission at multiple levels
and among multiple generations.

Townsend has been a fixture of the Richmond community for more than 90 years, serving the
interests of the minority, under-represented, and under-resourced of the city by providing
after-school programing, recreational programs, and access to muttiple community support
programs including Housing Authority of City of Richmond, Experience Works, and Head Start.
In addition, the Townsend facitity is used by Wayne County Minority Health Coalition,
Alcohotics Anonymous, Housing Authority residents, community members and others. Serving an
average of 2000 chitdren per month from the Christmon Academy and other schools throughout
the city, our surrounding population is a mix of Hispanic, African-American and Caucasian
famities.

The neighborhood surrounding the Center s 18% non-majority ethaicity, in 43% owner-occupied
housing, 18% vacant and 29% of the population under age 18. Thirty-three percent of
households have school-aged children and 14% without a high-school diptoma or equivalent and
7% with less than a ninth grade education. Twenty-six percent of the population is not in the

_ labor force, of those that are in the labor force; 14% of those without a high-school diploma or

equivalent are unemployed, compared to 8% of those with a high schoot diploma or equivaient.
The Excel Program offers an opportunity to show a drive for education among parents that
research has shown is often mirrored in children’s behaviors. The barriers to school completion
for many students inciude time obligations, financial obligations, and support provision. The
Head Start program housed in Townsend Center may provide the child care needed to support
the students in the Excel Program. The availability of space at the Center may facilitate
scheduling to meet the needs of third-shift employees, and the space for programs to provide
academic and social supports to students is available at the Center.

Understanding the need for jobs in this community, education is a key to increased earning
potential, job security and possible movement out of poverty. 20% of Richmond residents are
without a high school diploma, which translates to approximatety 1200 of our neighborhood
residents. Our future depends upon the economic growth of our community, generatly, and the
survival of Townsend Center depends specifically on the donations of the community. Increased
econonic potential for the community means a brighter future for the Center and the families
and children it serves.

Townsend Community Center and its Board of Directors put their full support behind this
program and its implementation by the Kenneth A Christmon STEMM Academy. The Center is
prepared to discuss any efforts that it may be able to facilitate or engage in order to ensure
the success and viability of this program in our fair city.

Jar
Bo/a@fd Chairman



DIARE SALLY L. HUTTON

CITY OF RICHMOND e
DEPARTMENT OF METROPOLITAN DEVELOPMENT A cstive Diracror

50 NORTH FIFTH STREET - RICHMOND, IN 47374
PHONE (765)983-7342 - FAX (765) 962-7024
www.cl.richmond.in.us

August 15, 2012

Ms. Claire Fiddian-Green

Executive Director, Indiana Charter School Board
151 W. Ohio Street

Indianapolis, IN 46204

RE: Excel Center, Richmond, IN
Dear Mrs. Fiddian-Green:
t am pleased to offer this letter of support for Discovery School’s proposal to create an Excel Center in Richmond,

As a lialson to Richmond’s economic development efforts, | know first-hand how impartant it is to have an
educated workforce. Unfortunately, in Richmond, we have a high number of individuals without a high school
diploma or GED. This is a deterrent to companies looking at our area and is a problem for companies expanding in
our area. They want individuals that have a minimum of a high school diploma or GED and the ability to pursue
higher education.

The Excel Center will provide older students the opportunity to earn a high school diploma and go on to higher
education. The schoal will be designed to reach older students with structure, curricular focus, and programs to
educate adults in an effective manner. In addition, the school wiil also work to address many barriers outside of a
classtoom that may prevent an older student from continuing his/her education.

The Exce! Center would be a valuable addition to the Richmond Community, providing a unigue opportunity for a
population with few alternative means of succeeding in their education. By increasing the educational attainment
of Richmond’s workforce, the school could serve an imporiant role in promoting Richmond’s economic
development, attracting new investments as the number of trained individuals in our community increases. The
school would provide a significant number of people in our community a chance to get back on track in their
education and work towards a viable, successful career.




SALLY L. HUTTON
Mayor

CITY OF RICHMOND

50 NORTH _FIFTH‘S’EREET - RICHMOND, IN 47374
PHONE (765) 9837207 - FAX (765) 983-7212
Email - mayor@richmendindiana. gov

August 15, 2012

Claire Fiddian-Green

Executive Director, Indiana Charter School Board
151 W. Ohio Street

Indianapolis, IN 46204

Dear Mrs. Fiddian-Green:

I am pleased to offer this letter of support for Discovery School’s proposal to create an Excel Center
in Richmond.

The Excel Center will provide older students the opportunity to earn a high school diploma and go
on to higher education, The school will be designed to reach older students with structure,
curricular focus, and programs to educate adults in an effective manner. In addition, the school
will also work to address many barriers outside of a classroom that may prevent an older student
from continuing his/her education.

The Excel Center would be a valuable addition to the Richmond Community, providing a unique
opportunity for. a population with few alternative means of succeeding in their education. By
increasing - the educational attainment of Richmond’s workforce, the school could serve an
important role in promoting Richmond’s economic development, attracting new invesiments as the
number of trained individuals in our community increases. The school would provide a significant
number of people in our community a chance to get back on track in their education and work
towards a viable, successful career.

We have such high numbers, approximately 6,000 individuals from 18-24yrs, who do not have a
high school diploma. These figures are close to where we were during WWIL This is alarming
information. Not only will this program teach education but includes very important life skills
education. With high drop out rates and high unemployment, the Excel Center will help improve
the quality of life for many people. I give my support of Discovery School and their application to
create an Excel Center. I respectfully request your support of this endeavor as well. .

Sincerely,

Sally L. Hutton .
Mayor, City of Richmond’
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August 17, 2012

Claire Fiddian-Green

Executive Director, Indiana Charter School Board
151 W. Ohio Street

Indianapolis, IN 46204

Dear Mrs. Fiddian-Green,

I am pleased to offer this letter of support for Discovery School’s proposal to create an Excel
Center in Richmond.

The Excel Center provides older students the opportunity to earn a high school diploma and go
on to higher education. The school is designed to reach older students with a structure, curricular
focus, and programs to educate adults in an effective manner. In addition, the school also works
to address many barriers outside of a classroom that may prevent an older student from
continuing his/her education.

The Excel Center would be a valuable addition the Richmond community. The Excel Center
provides a unique opportunity for a population with few alternative means of succeeding in their
education. By increasing the educational attainment of Richmond’s workforce, the school could
serve a valuable role in promoting Richmond’s economic development, attracting new
investments as the number of trained individuals in our community increases. The school will
provide a significant number people in our community a chance to get back on track in their
education and work towards a viable, successful career.

Thank you for your consideration of the Excel Center application.

President/CEO
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Claire Fiddian-Green

Executive Director, Indiana Charter School Board
151 W, Chio Street

Indianapolis, IN 46204

Dear Mrs. Fiddian-Green,

The Business Education Committee for our Chamber was presented with information in regards to the Excel Center in
Richmond by Mr. Kevin Handley and Mr. Paul Runyon. The committee viewed the presentation very faverably. We
have had much communication with our membership over the past few years that centered on the concerns
surrounding the depth of our workforce and the jobs that needed to be filled. The Excel Center in Richmond would be
a wonderfu solution to this issue.

We have long indentified the need to have a better prepared workforce. There is certainly a gap in those aduits in the
current workforee that are neither prepared for further education or in most cases even long term employment. The
statistics certainly show the number of those who would benefit from this program to be alarmingly high. | am most
impressed with the coaching aspect of the program. This would certainly address the current problem we face with a
workforce that has extremely underdeveloped life skills.

We would view the Excel Center as a very important community asset. We view the develogment of our workforce as
an extremely important piece of the economic development puzzle. As a community that has several post graduate
institutions we also have the capacity to provide those who complete the program several higher education
alternatives.

We absolutely support any endeavor that directly addresses this most important issue. We have a startling number of
adults who would benefit from this program and a business and higher education community that would welcome
them.

Sincerely,

Tyter Vahderpoo
Chairman of the Board
Wayne County Area Chamber of Commerce

Tyler Vanderpool
Director of Benefits
RMD/Patti Insurance
765-966-7531 Work
765-914-3317 Cell

500 South A Street, Suite 2 - Richmond, IN 47374 - Phone 765-962-1511 - Fax 765-966-0882 - www.wcareachamber.org



The Richmond Latino Center
“Creating Connections

A migOS and Community”’

August 16, 2012

Claire Fiddian-Green

Executive Director Indiana Charter School Board
151 W. Ohio

Indianapolis, IN 46204

Dear Claire Fiddian-Green,

|
As Acting Executive Director of Amigos, the Richmond Latino Center, I am sending
, you this letter of support for the Discovery School’s proposal to create an Excel
Center in Richmond, Indiana. Having worked closely with Discovery over the years,
we are well aware of their commitment to working with underserved and
educationally underdeveloped residents of Richmond. They take their mission very
seriously.

The Discovery and Amigos work with many of the same people and have witnessed
how they can respond once there are options available that address their needs.
Thirteen years of work with Richmond’s Hispanic population has allowed us to
identify the needs and the potential our clients have to contribute to our
community’s future.

From what I understand, the Excel program would provide the opportunity for our
constituency, most of whom are immigrants, to continue their education, which was
interrupted when families made the decision to leave their countries. We have
worked closely with Hispanics and other groups over the years. We now have a
substantial settled, family centered population that is ready and motivated to
resume their studies. They want to improve their own lives, and most importantly,
equip themselves to help the next generation blossom.

The Excel program offers Richmond’s residents the kind of flexibility and support to
succeed. We welcome the initiative and we are confident that it will be well-
received.

Sincerely,

&

= Howard Lamson
Acting Executive Director and Founder of Amigos

855 N. 12th Street « Townsend Center « Richmond, IN 47374
Telephone: 765-965-5803 ¢ E-mail: info(@amigoslatinocenter.org * www.amigoslatinocenter.org



Attachment 17 - Start-up Plan

PHASE 1: GETTING STARTED RESPONSIBLE TIMELINE
PARTIES
CAO Leadership Training ECN Oct-Dec 12
Select School Director Candidates Nat’l search 13
Follow process
Hire School Director DSl Jan 13
Develop recruitment, marketing and outreach plan for new students. | DSI,E& M Feb-Jun 13
Identify community liaisons E, DSI& M Feb 13
Write and design initial information materials (brochures, general M & E Mar 13
info sheet, Q&A Sheets, etc
Print and distribute information/brochures M &E Apr 13
Design and print other marketing materials M & E May-Jul 13
Organize community presentations E Apr 13
Customize language-appropriate student applications for Anderson Pand M May 13
Organize recruitment campaign, make phone calls Pand M Apr-Jun 13
Answer parent phone calls, run open houses E Apr-Jun 13
Sign up Sheets for Parents/Students E May 13
Register students, interview parents E Apr-Jul 13
INSTRUCTION & ASSESSMENT
Plan for classroom/learning environment configuration P& F May 13
Complete plan for Excel Center curriculum P Jan-Feb 13
Arrange for regular ECA testing P May 13
FINANCIAL PLANNING
Accommodate Excel Center in existing DSI accounting, purchasing, A & DSI Jan 13
payroll and state reporting systems
Modify five-year planning budget and business plan based on any A May 13
new information from the State
Phase II: PREPARATION FOR OPENING
ORGANIZATIONAL
Revise and expand comprehensive school accountability plan, if P and CAO May 13
necessary
Develop Emergency Plan P and CAO May 13
Develop Weather Notification Plan P and CAO Jun 13
INSTRUCTION AND ASSESMENT
Review and amend instructional program plan P May 13

Attachment 19 - p.1




Review and amend curriculum/projects/units Jun 13
Review and amend assessment plan May 13
PLANNING FOR SPECIAL EDUCATION NEEDS

Identify students whose applications indicated IEP’s P and DSI Mar-Jul 13
Review and assess need for IEP’s P and DSI Mar-Jul 13
Confer with parents regarding special education needs during P and DSI Mar-Jul 13
registration period.

Devise plans for serving special education students P and DSI Mar-Jul 13
Coordinate schedule for special education students P and DSI Mar-Jul 13
Work with parents to develop or revise IEP’s as needed. P and DSI Mar-Jul 13
Convey special education plans to special education teachers and P and DSI Mar-Jul 13
other regular education teachers/advisors

Undertake complete ESL assessment P and DSI Mar-Jul 13
Establish framework for assignment for specific ESL programming P and DSI Mar-Jul 13
FACILITIES

Arrange classrooms/instructional & work environments F Apr-Jun 13
Secure all inspections for fire, safety and other codes F Apr-Jun 13
STAFFING

Plan recruitment strategy P, CAO Apr-May 13
Develop new staff selection process P, CAO May 13
Provide orientation for new faculty and staff P, CAO Jul 13
Advise staff on legal and regulatory compliance P, CAO Jul 13
Establish Year 1 staff development plan including para-professionals | P,CAO, BP Jul-Aug 13
Implement immediate staff development ideas P,CAO, BP Aug 13
STUDENTS AND PARENTS

Accept and review applications P and DSI May-Aug 13
Monitor diversity and outreach P Jul 13
Conduct enrollment lottery if applications exceed space at 9th grade | P, CAO Aug 13
level

Conduct registration and assessment P and staff Jul-Aug 13
Publish public notice of special education services P May 13
Send updates to parents and prospective students on a monthly P Apr-May 13
basis

Conduct Family/Student Orientation P and staff Jul 13
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FINANCE AND OPERATIONS

Review current budget development and oversight policies A, CAO and P Apr 13

Full implementation of accounting system A, CAO and P May 13
Oversight and decision-making of accounting A, CAO and P May 13
system

Review internal controls and fiscal policies A, CAO and P May 13

Research and recommend auditing options A, CAO and P May 13

Establish and maintain fiscal linkages with state CFO May 13

Develop long-term fiscal plans CAO and CFO May 13

SCHOOL OPENING

School Begins Operations All DSI staff Aug 5

Date of School Opening All DSI staff 8/19/2013

Role Key

A= Accounting Department

CAO = Chief Operating Officer

MD = Managing Director, Excel Centers

F= Facilities Management

M = Marketing Team

P= Site Director

DSI= Goodwill Education Initiatives
E= DSl enrollment team

SEl =  Special Education Instructor
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INSURANCE

Discovery School, Inc. dba Kenneth
A. Christmon STEMM Academy

PROVIDED BY:

Rick Niersbach, CPCU
RMD/Patt: Insurance

August 8, 2012



Company: Indiana Insurance Company
Policy # CBP 8759895

Policy Term: 7/1/12t0 7/1/18
I Property Coverages
School - 777 No. 12% St.

School & Office - 220 So. 5% St.
Office ~ Townsend Community Center 855 No. 12% St.

Buildings & Contents

Blanket B & C limit on all locations  $ 1,670,000

»  Breakdown of coverage shown on Statement of Values, on file with company

Loss Settlement Basis - Replacement Cost
Agreed Value Amount Endorsement applies
Deductible $ 1000

Special Perils

Earthquake - Available

Flood Insurance — Available

Equipment Breakdown Coverage - Included

gonooaoao

Property Extension Ultra Plus Endorsement applies ( do see policy for exact wording of each
additional coverage on this endorsement) ~ below are some of the key coverages tncluded in this
endorsement,

- Newly acquired property (180 Days) Building & Personal Property- up to $1,000,000
- Accounts Receivable $100,000

- Computer Hardware  $ 200,000

~ Valuable Papers $100,000

- Power Interruption, direct damage  $ 25,000

- Property off Premises or In Transit  $ 50,000

- Outdoor Property, fences, lighting, shrubs & plants $100,000

- Back up of sewers & drains  $ 25,000

- Fine Arts $25,000

o First Bank Richmond is listed as morigagee n regards fo 777 No. 12" Streel, burlding.
o  Molina Properties LLC is listed as additional msured in regards to 220 So. 5% Streel

o IFF s listed as loss payee in regards to business personal property & computer equipment at all
locations.



I Crime

Employee Dishonesty Coverage

$ 100,000 Limit

$ 1000 Deductible

Public Employee Blanket Bond -~ Form O

I Commercial Liability

Coverages

Each Occourrence Lamit Bl & PD $ 1,000,000
General Aggregate Limit $ 2,000,000 *
Products & Completed Operations $ 2,000,000
Personal injury $ 1,000,000
Medical Expense { Any one Person) % 15,000

( Excluding Students, but Volunteer Workers Included)
v Sexual Misconduct & Molestation Liability $ 1,000,000 *
Includes Innocent Party Defense Coverage - $ 300,000

v" School Leaders Errors & Omissions Liability - $ 1,000,000 *
Claims Made Coverage Forms Apply ~ % 2,500 Deductible

v" Employee Benefits Legal Liability Each claim  $ 1,000,000
Aggregate limit $ 3,000,000
Deductible Per Claim  $ 1,000

v Violent Event Response Coverage (VERC)  $ 1,000,000

* Per ISO Coverage Form, the defense expense for GL, E&O, Sexual Misconduct are “outside” of the
limits, and such expenses will not erode your underlying coverage.

* Note- Sexual Molestation Coverage is included in the Umbrella Liability as well.



Company: Indiana Insurance Company
Policy # BA 8782496

Policy Term: 7/1/121t07/1/18

Limits Coverage Description

$ 1,000,000 Combined Single Limit - Bodily Injury and Property Damage
$ 1,000,000 Uninsured Motorists

$ 1,000,000 Underinsured Motorists

$ 1,000,000 Non Owned & Hired Auto Liability

$ 5000 Medical Payments - Each Person

Physical Damage Coverage

All units showing physical damage on policy declarations will have:

$1000 Comprehensive Deductible
$1000 Collision Deductible

Vehicle Schedule as of 7/1/12

e 1995 GMC Bus



Company: Indiana Insurance Co.
Policy # W 878496

Policy Term: 7/1/12t0 7/1/13

Limits Coverage Description

As Required Workers Compensation

$ 500,000 Employer's Liability - Each Accident

$ 500,000 Employer's Liability - Disease-Policy Limit

$ 500,000 Employer's Liability - Disease-IFach Employee
Classifications Code Payroll Estimate

School: Professional 8868 $ 1,205,000

School: ali other 9101 $ 45,000

Drivers 7380 $ Ifany



Company: Indiana Insurance Company

Policy # CU 8786296
Policy Term: 7/1/12 to 7/1/18

Limits Coverage Description
$ 2,000,000 Each Occurrence

$ 2,000,000 General Aggregate

$ 10,000 Retained Limit

Underlying Insurance Information:

Auto Liability $ 1,000,000 Combined Single Limit
General Liability $ 1,000,000 Each Occurrence
Employers Liability $ 500,000 B.I. Each Accident

$ 500,000 B.1 Disease Policy Limit

$ 500,000 B.I. Disease Each Employee
School Leaders E&O $1,000,000
Sexual Misconduct & Molestation $1,000,000
Employee Benefits Liability $1,000,000



Company: Ohijo Casualty
Bond # 5-982-857

Bond Term: 8/1/12to 8/1/13

Bond Limit - $100,000
Public Official Form

Paul Runyon — current Treasurer

Obligee - State of Indiana



|School Name: _The Excel Center -

SCHOOL ENROLLMENT PROJECTIONS

Planned Number of Students

ACADEMIC YEAR K 1 2 3 4 10 11 12 TOTAL I % ELL | % SPED | % FRL
Year 1: 2013-2014 75 75 75 75 300' 20% 10% 80%
Year 2: 2014-2015 75 75 75 75 300' 20% 10% 80%
Year 3: 2015-2016 75 75 75 75 300' 20% 10% 80%
Year 4: 2016-2017 75 75 75 75 300' 20% 10% 80%
Year 5: 2017-2018 75 75 75 75 300' 20% 10% 80%
Planned Number of Classes

ACADEMIC YEAR K 1 2 3 4 10 11 12 TOTAL

Year 1: 2013-2014 4 4 4 4 16

Year 2: 2014-2015 4 4 4 4 16

Year 3: 2015-2016 4 4 4 4 16

Year 4: 2016-2017 4 4 4 4 16

Year 5: 2017-2018 4 4 4 4 16




School Name: _The Excel Center - Richmond

Year 0

Year 1

Year 2

Year 3

Year 4

Year 5

REVENUE

State Revenue

Basic Grant

945,009

Common School Loan

1,890,018

1,890,018

1,890,018

1,890,018

Charter School Start-Up Grant

State Matching Funds for School Lunch Program

945,009

Professional Development

Remediation Program

Full-Day Kindergarten

Gifted and Talented Program

Textbook Reimbursement

30,000

20,000

20,000

20,000

20,000

Summer School

Other State Revenue (please describe)

30,000

50,000

50,000

50,000

50,000

Other State Revenue (please describe)

Federal Revenue

Public Charter School Program (PCSP) Grant

135,000

150,000

150,000

Facilities Assistance Program Grant

30,000

Title

50,000

50,000

50,000

50,000

50,000

Title IT

Federal Lunch Program

20,000

20,000

20,000

20,000

20,000

Federal Breakfast Reimbursement

Other Revenue Federal sources (please describe)

Other Revenue Federal sources (please describe)

50,000

50,000

50,000

50,000

50,000

Other Revenue Federal sources (please describe)

Other Revenues

Committed Philanthropic Donations

Before and After Care Fees

Interest Income

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Revenue

135,000 | $

2,270,018

2,230,018

2,080,018

2,080,018

2,080,018

EXPENDITURES

Personnel Expenses

‘Wages, Benefits and Payroll Taxes

129011

1,347,324

1,389,004

1429376

1472257

1,516,425

Substitutes

Professional Development

Bonuses

20,000

20,600

21218

21,855

22,510

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Personnel Expenses

129011

1,367,324

1,409,604

1,450,594

1,494,112

1,538,935

Instr and Resources

Textbooks

20,000

20,600

21218

21,855

22,510

Library, periodicals, etc

Technology

3,000

40,000

41,200

42,436

21,855

11,255

Assessment materials

15,000

15,450

15,014

16,391

16,883

Computers

85,000

15,450

10,609

10,927

11,255

Software

60,000

51,500

53,045

54,636

56,275

Other classroom supplies

Field trips, other unclassified items

15,000

15,450

15,014

16,391

16,883

Co-curricular & Athletics

Other (College expenses for postsecondary courses)

Other (please describe)

12,000

12,360

12,731

13,113

13,506

Other (please describe)

Other (please describe)

Other (please describe)

Total Instructional S lies and Resources

12,000

247,000

172,010

171,866

155,167

148,567

Support Supplies and Resources

Administrative Computers

7,000

7,000

7210

7426

7,649

7879

Administrative Software

3,000

4,120

4,244

4371

4,502

Administration Dues, fees, misc expenses

10,000

Office supplies

Other (please describe)

12,000

12,360

12,731

13,113

13,506

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Support S and Resources

24401

Board Expenses

Charter Board Services, including Board Training, retreats

Charter Board Supplies & Equipment

Charter Board Dues, fees, etc

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Board Expenses

Pr | Purchased or Contracted Services

Legal Services

2,500

2,652

2314

Audit Services

10,000

10,609

11,255

Payroll Services

12,000

12,731

13,506




Accounting Services 5,000 12,000 12,360 12,731 13,113 13,506
Printing/Newsletter/Annual Report Services 15,000 5,000 5,150 5,305 5,464 5,628
Consultants - - - - - -
Internet Services E 12,000 12,360 12,731 13,113 13,506
Telephone/Telecommunication Services - 5,800 5,974 6,153 6,338 6,528
Total Insurance Costs (per ICSB requirements detailed in charter
school application) - 20,000 20,600 21,218 21,855 22,510
Travel E 5,000 5,150 5305 5,464 5,628
Postage E 2,400 2,472 2,546 2,623 2,701
Special Education Services - 20,000 20,600 21,218 21,855 22,510
Student Information Services - 20,000 20,600 21,218 21,855 22,510
Food service - - - - - -
Transportation E 30,000 30,000 31,827 32,782 33,765
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Total Pr ional Purchased or Contracted Services 27,500 156,700 158,826 166,243 168,499 176,367
Facilities
Rent, mortgage, or other facility cost - 52,500 54,075 55,697 57,368 59,089
Furniture E 20,000 10,300 10,609 10,927 11,255
Gas/electric E 13,337 13,737 14,149 14,574 15,011
Water/Sewer E 3,334 3,434 3,537 3,643 3,752
Grounds Keeping - - - - - -
Maintenance Services - - - - - -
Custodial - - - - - -
‘Waste disposal - - - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Total Facilities - 89,171 81,546 83,993 86,512 89,108
Other
Contingency - - - - - -
Indiana Charter School Board Administrative Fee - 37,800 37,800 37,800 37,800 37,800
Excel Center Network Fee 25,000 62,800 37,800 37,800 37,800 37,800
Other (Line of Credit Repayment) - 110,000 - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Other (please describe) - - - - - -
Total Other 25,000 210,601 75,601 75,601 75,601 75,601
Total Expenditures 201411 [ 2,092,796 1,921,277 1,972,697 | $ 2,005,023 2,054,465
Carryover/Deficit (76410 $ 177,222 308,741 107321 [ 74,995 25,553
Cumulative Carryover/(Deficit) (76,411)[ $ 100,811 409,552 516,873 | § 591,868 617,421




Expected Charter School Staffing Needs -- Year 0 -- Pre-Opening Period

Please fill in the expected positions along with salary and benefit estimates. Insert rows as needed.

Benefits Assumptions - Please describe how you calculated your benefits and what is included below

Number of Staff | Average Salary for Benefits and Payroll| TOTAL Salary and
Position Description Per Position the Position Total Salary Taxes Benefits

Site Director, Excel Center 0.5 65,000 32,500 10,400 42,900
Lead Teachers (2) 0.6667 45,000 30,002 9,600 39,602
Instructor 0.1667 38,000 6,335 2,027 8,362
Resource Specialist 0.1667 30,000 5,001 1,600 6,601
Special Education 0.3333 40,000 13,332 4,266 17,598
Coaches 0.0833 35,000 2,916 933 3,848
College Transition Coodinator 0.0833 40,000 3,332 1,066 4,398
Career Pathways Specialist 0 40,000 - - -
Childcare Director 0.1667 30,000 5,001 1,600 6,601
TOTAL 98,418 31,494 129,911




ected New

Jun-12

Jul-12

Aug 12

Sep-12

School Annual Operating

Oct-12

udget and Cash Flow Projections -- YEAR

Nov-12

-- Pre-Opening Period

Dec-12

TOTAL 2012

Jan-13

Feb-13

Mar-13

Apr-13

Jun-13

TOTAL 2013

REVENUE

Federal Revenue

Public Charter School Program (PCSP) Grant (NOTE: this is a
competitive grant. Funding is not guaranteed.)

27,000.00

27,000.00

27,000.00

27,000.00

27,000.00

135.000.00

Other Revenue Federal sources (please describe)

Other Revenue Federal sources (please describe)

Other Revenues

Committed Philanthropic Donations

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Revenue

27,000.00

27,000.00

27,000.00

27,000.00

27,000.00

135,000.00

EXPENDITURES

Personnel Expenses

‘Wages, Benefits and Payroll Taxes (TOTAL must match "Staffing
Year 0")

7,150.00

7,150.00

21,450.06

21,450.06

32,232.21

40,478.91

129,911.23

Professional Development

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Personnel Expenses

21,450.06

32,232.21

40,478.91

129,911.23

Instructional Supplies and Resources

Textbooks

Library, periodicals, etc

Technolog:

3,000.00

Assessment materials

1,000.00

1,000.00

1,000.00

Computers

Software

Other classroom supplies

4,500.00

4,500.00

9.000.00

Field trips, other unclassified items

Co-curricular & Athletics

Other (please describe)

Other (please describe)

Other (please descr

o

Other (please describe)

Other (please describe)

Total Instructional Supplies and Resources|

1,000.00

5.500.00

12,000.00

Support Supplies and Resources

>

ministrative Computers

700.00

1,400.00

2,100.00

1,400.00

1,400.00

7.000.00

>

ministrative Software

2,000.00

2,000.00

2,000.00

2,000.00

2,000.00

10,000.00

Administration Dues, fees, misc expenses

Office supplies

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Support Supplies and Resources|

2,700.00

3.400.00

4,100.00

3.400.00

3.400.00

17,000.00

Board Expenses

Charter Board Services, including Board Training, retreats

Charter Board Supplies & Equipment

Charter Board Dues, fees, etc

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Board Expenses,

Professional Purchased or Contracted Services

Legal Services

2,500.00

1,000.00

1,000.00

2,500.00

7.500.00

Audit Services

Payroll Services

Accounting Services

5,000.00

5,000.00

Printing/Newsletter/Annual Report Services

2,500.00

2,500.00

2,500.00

2,500.00

2,500.00

2,500.00

15,000.00




Jun-12

Jul-12

Oct-12

Nov-12

Dec-12

TOTAL 2012

Jan-13

Feb-13

Mar-13

Apr-13

Jun-13

TOTAL 2013

Consultants

Internet Services

Telephone/Telecommunication Services

Total Insurance Costs (per ICSB requirements detailed in charter
school application)

Travel

Postage

Special Education Services

Student Information Services

Food service

Transportation

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Professional Purchased or Contracted Services.

Facilities

Rent, mortgage, or other facility cost

Furniture

Gas/electric

Water/ Sewer

Grounds Keeping

Maintenance Services

Custodial

Waste disposal

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Facilities

Other

Contingency

Indiana Charter School Board Administrative Fee (0% in Year 0)

Excel Center Network Fee

25,000.00

25,000.00

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Other

25,000.00

25,000.00

Total Expenditures|

$

25,000

3

25,000

$

19,850

3

14,050

$

29,050

$

30,850

$ 44,132

3

48,479

$

186,411

Net Income (Pre-Cash Flow Adjustments)

$

(25,000)

$

(25,000)

$

(19.850)

12,950

$

(2,050)

$

(3,850)

$ (17,132)

$

(21,479)

s

(GLA411)

CASH FLOW ADJUSTMENTS

OPERATING ACTIVITIES

Example - Add Back Depreciation

Other

Total Operating Activities

INVESTMENT ACTIVITIES

Example - Subtract Property and Equipment
Expenditures

Other

Total Investment Activities

FINANCING ACTIVITIES

Line of Credit ($100,000 limit)

35,000.00

35,000.00

10,000.00

10,000.00

10,000.00

10,000.00

10,000.00

10,000.00

60,000.00

Other

Total Financing Activities

35,000.00

35,000.00

10,000.00

10,000.00

10,000.00

10,000.00

10,000.00

10,000.00

60,000.00

Total Cash Flow Adjustments

35,000.00

35,000.00

10,000.00

10,000.00

10,000.00

10,000.00

10,000.00

10,000.00

60,000.00

INET INCOME

10,000.00

10.000.00

(9,850.00)

»

22,950.00

7.949.95

£

6,149.95

S (113221)

»

(11,478.91)

$

8,588.77

Beginning Cash Balance

10,000.00

150.00

23,100.00

31,049.95

37,199.89

30,067.68

ENDING CASH BALANCE

10,000.00

10,000.00

$

150.00

£

23,100.00

31,049.95

[

37,199.89

$ 30,067.68

£

18,588.77

$

8,588.77




Expected New School Annual Operating Budget -- YEAR 1 -- Fiscal Year July 1-June 30

REVENUE

Amount

Notes

State Revenue

Basic Grant

945,009

Be certain to reflect Indiana's ONGOING school
funding formula payment lag. Note that funding for
virtual charter schools differs from funding for
bricks-and-mortar schools.

Common School Loan

One-half of first year's ADM funding. NOTE:

Charter School Start-Up Grant (NOTE: this is Indiana's state-
funded start-up grant and is different than the federal PCSP grant.
Please contact the IDOE Office of School Finance for more

information.)

945,009

One-half of first year's ADM funding. NOTE:
Virtual charter schools are

State Matching Funds for School Lunch Program

Professional Development

Remediation Program

A ||

Full-Day Kindergarten

Each full-day Kindergarten student counts as one-
half of a student (0.5) for purposes of ADM funding.
In addition, schools are eligible for an annual grant
of $2,400 per full-day Kindergarten student.

Gifted and Talented Program

Textbook Reimbursement

Technology costs and textbooks

Summer School

Other State Revenue (please describe)

Rzl Rl (520 Red Rt

State Special Education Dollars

Other State Revenue

Federal Revenue

Public Charter School Program (PCSP) Grant

150,000

NOTE: This is a competitive grant for planning &
implementation. Funding is not guaranteed.

Charter School Facilities Assistance Program Grant

30,000

Estimated to apply along with STEMM academy

Title I

50,000

F/R rates will be higher than Indianapolis, due to
higher rates than Goodwill's schools

Title IT

20,000

Federal Lunch Program

Federal Breakfast Reimbursement

Other Revenue Federal sources (please describe)

50,000

Federal SPED

Other Revenue Federal sources (please describe)

Other Revenue Federal sources (please describe)

Other Revenues

Committed Philanthropic Donations

Before and After Care Fees

Interest Income

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Revenue

2,270,018

EXPENDITURES

Personnel Expenses

Wages, Benefits and Payroll Taxes

1,347,324

Use staffing workbook

Substitutes

Professional Development

20,000

Bonuses

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)




Total Personnel Expenses| $ 1,367,324
Instructional Supplies and Resources
Textbooks $ 20,000 [Initial purchase of textbooks (print + online)
Library, periodicals, etc $ -
Technology $ 40,000 [Smart boards, projectors, media equiment
Assessment materials $ 15,000 |TABE + COMPASS Exam Resources
Computers $ 85,000 |Desktop computers for classroom use
Software $ 60,000 |Includes instructional software + office software
Other classroom supplies $ 15,000 [Binders, other instructional materials in class
Field trips, other unclassified items $ -
Co-curricular & Athletics $ -
Other (College expenses for postsecondary courses) $ 12,000 [Supports students enrolling in dual-credit courses
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Instructional Supplies and Resources| $ 247,000
Support Supplies and Resources
Computers for rest of Excel Center staff (other than
Administrative Computers $ 7,000 |year 0)
Administrative Software $ 3,000 |Software for new computer purchases; expired licenses
Administration Dues, fees, misc expenses $ - None
Office supplies $ 12,000
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Support Supplies and Resources| $ 22,000
Board Expenses
Charter Board Services, including Board Training, retreats
Charter Board Supplies & Equipment
Charter Board Dues, fees, etc
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Board Expenses| $ -
Professional Purchased or Contracted Services
Legal Services $ 2,500
Audit Services $ 10,000
Payroll Services $ 12,000 [Includes HR costs
Accounting Services $ 12,000 [Services provided by Bookkeeping Plus
Printing/Newsletter/Annual Report Services $ 5,000
Consultants
Internet Services $ 12,000 [Add'l Port to Port consulting costs
Telephone/Telecommunication Services $ 5,800
Total Insurance Costs (per ICSB requirements detailed in charter
school application) $ 20,000
In-town visits and traveling to Indianapolis; travel for
Travel $ 5,000 [conferences
Postage $ 2,400
Special Education Services $ 20,000 [Special Education Testing; expenses for specialists
Student Information Services $ 20,000 [PowerSchool
Food service $ -
Transportation $ 30,000 (Bus passes for students in need of transportation




Other (please describe)

Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Professional Purchased or Contracted Services| $ 156,700
Facilities
Rent, mortgage, or other facility cost $ 52,500 [$3.50 per square foot for 15,000K sq ft
Costs for chairs, tables, furniture. Anticipates in-kind
Furniture $ 20,000 [donations
Gas/electric $ 13,337
Water/ Sewer $ 3,334
Grounds Keeping Cost in lease of facillity
Maintenance Services Cost in lease
Custodial Cost in lease
Waste disposal Cost in lease
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Facilities| $ 89,171
Other
Contingency
Indiana Charter School Board Administrative Fee $ 37,800 |Assume 2% of Basic Grant (Row 6)
Be certain to reflect the full amount of any fee,
including the management fee and any pass-through
fees. If pass-through fees are reflected elsewhere in
the budget, please clearly indicate this in the Budget
CMO/EMO Fee $ 62,800 [Narrative.
Line of Credit Repayment $ 110,000
Other (please describe)
Other (please describe)
Other (please describe)
Total Other| $ 210,601
Total Expenditures| $ 2,092,796
| Carryover/Deficit $ 177,222
Cumulative Carryover/(Deficit) $ 100,811




Expected Charter School Staffing Needs -- Year 1

Please fill in the expected positions along with salary and benefit estimates. Insert rows as needed.

Benefits Assumptions - Please describe how you calculated your benefits and what is included below

Number of Staff | Average Salary for Benefits and Payroll] TOTAL Salary and
Position Description Per Position the Position Total Salary Taxes Benefits

Site Director 1 65,000 65,000 20,800 85,800
Lead Teacher 2 45,000 90,000 28,800 118,800
Instructor 8 38,000 304,000 97,280 401,280
Resource Specialist 3 30,000 90,000 28,800 118,800
Special Education 1 40,000 40,000 12,800 52,800
Coaches 4 35,000 140,000 44,800 184,800
College Transition Coodinator 1 40,000 40,000 12,800 52,800
Career Pathways Specialist 1 40,000 40,000 12,800 52,800
Receptionist 1 23,000 23,000 7,360 30,360
Childcare Director 1 30,000 30,000 9,600 39,600
Childcare Attendant 1.5 20,800 31,200 9,984 41,184
Registrar 1 35,000 35,000 11,200 46,200
Chief Academic Officer 0.5 80,000 40,000 12,800 52,800
Special Education Director 0.5 45,000 22,500 7,200 29,700
Business Manager 0.5 60,000 30,000 9,600 39,600
TOTAL 27 1,020,700 326,624 1,347,324




Expected New School Annual Operating Budget -- YEAR 2 -- Fiscal Year July 1-June 30

REVENUE

Amount

Notes

State Revenue

Basic Grant

&+

1,890,018

Be certain to reflect Indiana's ONGOING school
funding formula payment lag

Common School Loan

State Matching Funds for School Lunch Program

Professional Development

Remediation Program

Full-Day Kindergarten

Each full-day Kindergarten student counts as one-
half of a student (0.5) for purposes of ADM funding.
In addition, schools are eligible for an annual grant
of $2,400 per full-day Kindergarten student.

Gifted and Talented Program

Textbook Reimbursement

20,000

Summer School

Other State Revenue (please describe)

50,000

State Facilities Asssitance Program Grant

A|A AR ||

Federal Revenue

Public Charter School Program (PCSP) Grant

150,000

NOTE: This is a competitive grant for planning &
implementation. Funding is not guaranteed.

Charter School Facilities Assistance Program Grant

Title I

50,000

Title II

20,000

Federal Lunch Program

Federal Breakfast Reimbursement

Other Revenue Federal sources (please describe)

50,000

Federal SPED

Other Revenue Federal sources (please describe)

Other Revenue Federal sources (please describe)

Other Revenues

Committed Philanthropic Donations

Before and After Care Fees

Interest Income

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Revenue

2,230,018

EXPENDITURES

Personnel Expenses

Wages, Benefits and Payroll Taxes

1,389,004

Use staffing workbook

Substitutes

Professional Development

20,600

Bonuses

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Personnel Expenses

SB|A|A A |A AR |||

1,409,604

Instructional Supplies and Resources

Textbooks

20,600

Library, periodicals, etc

Technology

41,200

Assessment materials

15,450

Computers

15,450

Software

A|A|A |||

51,500




Other classroom supplies $ 15,450
Field trips, other unclassified items $ -
Co-curricular & Athletics $ -
Other (please describe) $ 12,360
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe)
Total Instructional Supplies and Resources| $ 172,010
Support Supplies and Resources
Administrative Computers $ 7,210
Administrative Software $ 4,120
Administration Dues, fees, misc expenses $ -
Office supplies $ 12,360
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe)
Other (please describe)
Total Support Supplies and Resources| $ 23,690
Board Expenses
Charter Board Services, including Board Training, retreats
Charter Board Supplies & Equipment
Charter Board Dues, fees, etc
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Board Expenses| $ -
Professional Purchased or Contracted Services
Legal Services $ 2,575
Audit Services $ 7,725
Payroll Services $ 12,360
Accounting Services $ 12,360
Printing/Newsletter/Annual Report Services $ 5,150
Consultants $ -
Internet Services $ 12,360
Telephone/Telecommunication Services $ 5,974
Total Insurance Costs (per ICSB requirements detailed in charter
school application) $ 20,600
Travel $ 5,150
Postage $ 2,472
Special Education Services $ 20,600
Student Information Services $ 20,600
Food service $ -
Transportation $ 30,900
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe)
Total Professional Purchased or Contracted Services| $ 158,826
Facilities
Rent, mortgage, or other facility cost $ 54,075
Furniture $ 10,300
Gas/electric $ 13,737
Water/ Sewer $ 3,434




Grounds Keeping

Maintenance Services

Custodial

Waste disposal

Other (please describe)

Other (please describe)

A|A|A |||

Other (please describe)

Other (please describe)
Other (please describe)
Total Facilities| $ 81,546
Other
Contingency
Indiana Charter School Board Administrative Fee $ 37,800 [Assume 2% of Basic Grant (Row 6)
Be certain to reflect the full amount of any fee,
including the management fee and any pass-through
fees. If pass-through fees are reflected elsewhere in
the budget, please clearly indicate this in the Budget
CMO/EMO Fee $ 37,800 [Narrative.
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Other| $ 75,601
Total Expenditures| $ 1,921,277
Carryover/Deficit $ 308,741

Cumulative Carryover/(Deficit)




Expected Charter School Staffing Needs -- Year 2

Please fill in the expected positions along with salary and benefit estimates. Insert rows as needed.

Benefits Assumptions - Please describe how you calculated your benefits and what is included below

Number of Staff | Average Salary for Benefits and Payroll] TOTAL Salary and
Position Description Per Position the Position Total Salary Taxes Benefits

Site Director 1 66,950 77,250 24,720 101,970
Lead Teacher 2 46,350 113,300 36,256 149,556
Instructor 8 39,140 259,560 83,059 342,619
Resource Specialist 3 30,900 108,150 34,608 142,758
Special Education 1 41,200 44,290 14,173 58,463
Coaches 4 36,050 144,200 46,144 190,344
College Transition Coodinator 1 41,200 44,290 14,173 58,463
Career Pathways Specialist 1 41,200 44,290 14,173 58,463
Receptionist 1 23,690 25,750 8,240 33,990
Childcare Director 1 30,900 31,003 9,921 40,924
Childcare Attendant 1.5 21,424 32,136 2,571 34,707
Chief Academic Officer 0.5 82,400 41,200 13,184 54,384
Special Education Director 0.5 46,350 41,200 13,184 54,384
Registrar 1 36,050 20,600 6,592 27,192
Business Manager 0.5 61,800 30,900 9,888 40,788
TOTAL 1,058,119 330,885 1,389,004




Expected New School Annual Operating Budget -- YEAR 3 -- Fiscal Year July 1-June 30

REVENUE

Amount

Notes

State Revenue

Basic Grant

1,890,018

Common School Loan

State Matching Funds for School Lunch Program

Professional Development

Remediation Program

A|A|A ||

Full-Day Kindergarten

Gifted and Talented Program

Textbook Reimbursement

Summer School

Other State Revenue (please describe)

Other State Revenue (please describe)

A|A AR ||

Federal Revenue

Title I

2]

50,000

Title II

&+

20,000

Federal Lunch Program

Federal Breakfast Reimbursement

Other Revenue Federal sources (please describe)

50,000

Other Revenue Federal sources (please describe)

Other Revenue Federal sources (please describe)

Other Revenues

Committed Philanthropic Donations

Before and After Care Fees

Interest Income

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Revenue

$

2,080,018

EXPENDITURES

Personnel Expenses

Wages, Benefits and Payroll Taxes

1,429,376

Substitutes

Professional Development

21,218

Bonuses

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Personnel Expenses

PB|A|A ||| |A |||

1,450,594

Instructional Supplies and Resources

Textbooks

21,218

Library, periodicals, etc

Technology

42,436

Assessment materials

15,914

Computers

10,609

Software

53,045

Other classroom supplies

15,914

Field trips, other unclassified items

Co-curricular & Athletics

A|A|A A ||| ||




Other - postsecondary education for college $ 12,731
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Total Instructional Supplies and Resources| $ 171,866
Support Supplies and Resources
Administrative Computers $ 7,426
Administrative Software $ 4,244
Administration Dues, fees, misc expenses $ -
Office supplies $ 12,731
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Total Support Supplies and Resources| $ 24,401
Board Expenses
Charter Board Services, including Board Training, retreats
Charter Board Supplies & Equipment
Charter Board Dues, fees, etc
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Board Expenses| $ -
Professional Purchased or Contracted Services
Legal Services $ 2,652
Audit Services $ 10,609
Payroll Services $ 12,731
Accounting Services $ 12,731
Printing/Newsletter/Annual Report Services $ 5,305
Consultants $ -
Internet Services $ 12,731
Telephone/Telecommunication Services $ 6,153
Total Insurance Costs (per ICSB requirements detailed in charter
school application) $ 21,218
Travel $ 5,305
Postage $ 2,546
Special Education Services $ 21,218
Student Information Services $ 21,218
Food service $ -
Transportation $ 31,827
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Total Professional Purchased or Contracted Services| $ 166,243
Facilities
Rent, mortgage, or other facility cost 55,697
Furniture 10,609
Gas/electric 14,149
Water/ Sewer 3,537

Grounds Keeping

Maintenance Services

Custodial

AlA|A AR ||




Waste disposal

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Facilities 83,993
Other
Contingency
Indiana Charter School Board Administrative Fee 37,800 |Assume 2% of Basic Grant (Row 6)
Be certain to reflect the full amount of any fee,
including the management fee and any pass-through
fees. If pass-through fees are reflected elsewhere in
the budget, please clearly indicate this in the Budget
CMO/EMO Fee 37,800 |Narrative.
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Other 75,601
Total Expenditures 1,972,697
Carryover/Deficit 107,321

Cumulative Carryover/(Deficit)




Expected Charter School Staffing Needs -- Year 3

Please fill in the expected positions along with salary and benefit estimates. Insert rows as needed.

Benefits Assumptions - Please describe how you calculated your benefits and what is included below

Number of Staff | Average Salary for Benefits and Payroll] TOTAL Salary and
Position Description Per Position the Position Total Salary Taxes Benefits

Site Director 1 68,959 68,959 22,067 91,025
Lead Teacher 2 47,741 95,481 30,554 126,035
Instructor 8 40,314 322,514 103,204 425,718
Resource Specialist 3 31,827 95,481 30,554 126,035
Special Education 1 42,436 42,436 13,580 56,016
Coaches 4 37,132 148,526 47,528 196,054
College Transition Coodinator 1 42,436 42,436 13,580 56,016
Career Pathways Specialist 1 42,436 42,436 13,580 56,016
Receptionist 1 24,401 24,401 7,808 32,209
Childcare Director 1 31,827 31,827 10,185 42,012
Childcare Attendant 1.5 22,067 33,100 10,592 43,692
Chief Academic Officer 0.5 84,872 42,436 13,580 56,016
Special Education Director 0.5 47,741 23,870 7,638 31,509
Registrar 1 37,132 37,132 11,882 49,014
Business Manager 0.5 63,654 31,827 10,185 42,012
TOTAL 1,082,861 346,515 1,429,376




Expected New School Annual Operating Budget -- YEAR 4 -- Fiscal Year July 1-June 30

REVENUE

Amount

Notes

State Revenue

Basic Grant

1,890,018

Common School Loan

State Matching Funds for School Lunch Program

Professional Development

Remediation Program

A|A|A ||

Full-Day Kindergarten

Gifted and Talented Program

Textbook Reimbursement

Summer School

Other State Revenue (please describe)

Other State Revenue (please describe)

A|A AR ||

Federal Revenue

Title I

2]

50,000

Title II

&+

20,000

Federal Lunch Program

Federal Breakfast Reimbursement

Other Revenue Federal sources (please describe)

50,000

Other Revenue Federal sources (please describe)

Other Revenue Federal sources (please describe)

Other Revenues

Committed Philanthropic Donations

Before and After Care Fees

Interest Income

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Revenue

$

2,080,018

EXPENDITURES

Personnel Expenses

Wages, Benefits and Payroll Taxes

1,472,257

Substitutes

Professional Development

21,855

Bonuses

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Al |A A A |||

Other (please describe)

Total Personnel Expenses

&+

1,494,112

Instructional Supplies and Resources

Textbooks

21,855

Library, periodicals, etc

Technology

21,855

Assessment materials

16,391

Computers

10,927

Software

54,636

Other classroom supplies

16,391

Field trips, other unclassified items

Co-curricular & Athletics

A|A|A A ||| ||




Other (please describe) $ 13,113
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe)
Total Instructional Supplies and Resources| $ 155,167
Support Supplies and Resources
Administrative Computers $ 7,649
Administrative Software $ 4,371
Administration Dues, fees, misc expenses $ -
Office supplies $ 13,113
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe)
Other (please describe)
Total Support Supplies and Resources| $ 25,133
Board Expenses
Charter Board Services, including Board Training, retreats
Charter Board Supplies & Equipment
Charter Board Dues, fees, etc
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)
Total Board Expenses| $ -
Professional Purchased or Contracted Services
Legal Services $ 2,732
Audit Services $ 8,195
Payroll Services $ 13,113
Accounting Services $ 13,113
Printing/Newsletter/Annual Report Services $ 5,464
Consultants $ -
Internet Services $ 13,113
Telephone/Telecommunication Services $ 6,338
Total Insurance Costs (per ICSB requirements detailed in charter
school application) $ 21,855
Travel $ 5,464
Postage $ 2,623
Special Education Services $ 21,855
Student Information Services $ 21,855
Food service $ -
Transportation $ 32,782
Other (please describe) $ -
Other (please describe) $ -
Other (please describe)
Other (please describe)
Other (please describe)
Total Professional Purchased or Contracted Services| $ 168,499
Facilities
Rent, mortgage, or other facility cost 57,368
Furniture 10,927
Gas/electric 14,574
Water/ Sewer 3,643

Grounds Keeping

Maintenance Services

Custodial

AlA|A AR ||




Waste disposal

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Facilities 86,512
Other
Contingency
Indiana Charter School Board Administrative Fee 37,800 |Assume 2% of Basic Grant (Row 6)

Be certain to reflect the full amount of any fee,
including the management fee and any pass-through
fees. If pass-through fees are reflected elsewhere in
the budget, please clearly indicate this in the Budget

CMO/EMO Fee 37,800 |Narrative.

Other (please describe)
Other (please describe)
Other (please describe)
Other (please describe)

Total Other 75,601

Total Expenditures 2,005,023

Carryover/Deficit 74,995

Cumulative Carryover/(Deficit)




Expected Charter School Staffing Needs -- Year 4

Please fill in the expected positions along with salary and benefit estimates. Insert rows as needed.

Benefits Assumptions - Please describe how you calculated your benefits and what is included below

Number of Staff | Average Salary for Benefits and Payroll] TOTAL Salary and
Position Description Per Position the Position Total Salary Taxes Benefits

Site Director 1 71,027 71,027 22,729 93,756
Lead Teacher 2 49,173 98,345 31,471 129,816
Instructor 8 41,524 332,189 106,300 438,489
Resource Specialist 3 32,782 98,345 31,471 129,816
Special Education 1 43,709 43,709 13,987 57,696
Coaches 4 38,245 152,982 48,954 201,936
College Transition Coodinator 1 43,709 43,709 13,987 57,696
Career Pathways Specialist 1 43,709 43,709 13,987 57,696
Receptionist 1 25,133 25,133 8,042 33,175
Childcare Director 1 32,782 32,782 10,490 43,272
Childcare Attendant 1.5 22,729 34,093 10,910 45,003
Chief Academic Officer 0.5 87,418 43,709 13,987 57,696
Special Education Director 0.5 49,173 24,586 7,868 32,454
Registrar 1 38,245 38,245 12,239 50,484
Business Manager 0.5 65,564 32,782 10,490 43,272
TOTAL 1,115,346 356,911 1,472,257




Expected New School Annual Operating Budget -- YEAR 5 -- Fiscal Year July 1-June 30

REVENUE

Amount

Notes

State Revenue

Basic Grant

1,890,018

Be certain to reflect Indiana's ONGOING school
funding formula payment lag

Common School Loan

State Matching Funds for School Lunch Program

Professional Development

Remediation Program

A|A |||

Full-Day Kindergarten

Each full-day Kindergarten student counts as one-
half of a student (0.5) for purposes of ADM funding.
In addition, schools are eligible for an annual grant
of $2,400 per full-day Kindergarten student.

Gifted and Talented Program

Textbook Reimbursement

Summer School

Other State Revenue (please describe)

State SPED

Other State Revenue (please describe)

SA|A A |||

Federal Revenue

Title |

50,000

Title 11

S|P

20,000

Federal Lunch Program

Federal Breakfast Reimbursement

Other Revenue Federal sources (please describe)

50,000

Federal SPED

Other Revenue Federal sources (please describe)

Other Revenue Federal sources (please describe)

Other Revenues

Committed Philanthropic Donations

Before and After Care Fees

Interest Income

Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

Total Revenue

$

2,080,018

EXPENDITURES

Personnel Expenses

Wages, Benefits and Payroll Taxes

1,516,425

Use staffing workbook

Substitutes

Professional Development

22,510

Bonuses

Other (please describe)

S| |||




Other (please describe)

Other (please describe)

Other (please describe)

Other (please describe)

SB|A || |A

1,538,935

Total Personnel Expenses

Instructional Supplies and Resources
Textbooks $ 22,510
Library, periodicals, etc $ -
Technology $ 11,255
Assessment materials $ 16,883
Computers $ 11,255
Software $ 56,275
Other classroom supplies $ 16,883
Field trips, other unclassified items $ -
Co-curricular & Athletics $ -
Other (please describe) $ 13,506
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe)

Total Instructional Supplies and Resources| $ 148,567
Support Supplies and Resources
Administrative Computers $ 7,879
Administrative Software $ 4,502
Administration Dues, fees, misc expenses $ -
Office supplies $ 13,506
Other (please describe) $ -
Other (please describe) $ -
Other (please describe) $ -
Other (please describe)
Other (please describe)

Total Support Supplies and Resources| $ 25,887

Board Expenses

Charter Board Serv